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FOREWORD 
 

 

The BS English programme is being offered by the Department of English at Allama 

Iqbal Open University for the students who are interested in the fields of linguistics 

and literature. This programme is exclusive in the sense that it will provide study 

guides for all the courses written, especially for AIOU students to introduce the 

concepts in simple and effective manner. This course will help students to acquire the 

knowledge of both linguistics and literature. Furthermore, it will be properly effective 

from the viewpoint prospective of students and researchers for future implementation 

in the classroom setting and/or research setting. 
 

The BS English study guide aims to include all possible queries that students may 

have and gently stimulate their intellect to probe into further questions. The areas 

and ideas presented in each unit are covered appropriately and accurately. The 

text is comprehensive and accessible to students without even having 

commendable prior knowledge of linguistics/literature. This course intends the 

professional development of the students using different handy styles adopted by 

the expert course writers/reviewers. 

 

The present study guides are a powerful tool even for BS English tutors teaching 

in various regions, focusing upon a uniform scheme of studies. Also, these 

courses will help tutors by providing adequate teaching material for responsible 

and independent teaching. All study guides strictly follow the standardized nine-

units sub-division of the course content for optimum understanding. The short 

introduction at the beginning provides an overview of the units followed by 

achievable learning objectives. The study guides define difficult terms in the text 

and guide the students for accessible learning. The units are finally summed up in 

summary points and the assessment questions not only guide teacher and students, 

but also help to revise the contents developed upon previously formed concepts. 

Moreover, it provides links and a list of the suggested readings for further inquiry 

of students. 
 

At the end, I am happy to extend my gratitude to the course team chairman, 

course development coordinator, unit-writers, reviewers, and editors for the 

development of the course. Any suggestions for the improvement in the 

programme/courses will be fondly welcomed by the Department of English. 
 

 

 Prof. Dr. Zia-ul-Qayyum 

   Vice-Chancellor 
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Introduction 
 

This unit will develop the initial understanding of students about ESP. They will not only 

identify the difference between general English and ESP but will also acquire fundamental 

knowledge about ESP. Besides, ESP and its connection with EAP is also highlighted in 

this unit. Last of all, some major benefits are discussed. 

 

Objectives 
 

 After completing this unit, students will be able to: 

• understand the concept of ESP (English for specific purpose) 

• differentiate between absolute and variable characteristics of ESP 

• identify the difference between (General English) GE and ESP 

• explain the significance of ESP and English for Academic purpose EAP 

• comprehend the benefits of ESP  
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1.1 Differences between English for Specific (ESP) and  

General English (GE) 
 

ESP refers to the teaching and learning of English for a specific purpose where knowledge 

related to English language is imparted in a particular discipline, for instance, for medical 

purposes, for legal purposes, for management or business purposes etc. In this way, it is 

different from General English (GE) in which learning environment is not specific and 

activities used for improving English are for general audience. The major difference 

between ESP and GE lies in the learners. In ESP learners are usually adults and have 

content knowledge related to their professions. They need communicative skills to be able 

to perform certain job-related tasks. On the contrary, General English is unrelated to the 

future situations of students and usually comprise young and adult learners both. In 

addition to this, teachers of General English courses rarely conduct needs analysis to find 

out what was their students’ purpose for learning English, while ESP teachers start their 

teaching process from needs analysis. 

 

Therefore, it is a focused-English learning and teaching situation in which teaching 

techniques and learning environment are different from teaching general English.  

 

Now the different areas in which ESP has its scope include:  English for Academic 

Purposes (EAP), English for Occupational Purposes (EOP), English for Vocational 

Purposes (EVP), English for Medical Purposes (EMP), English for Business Purposes 

(EBP), English for Legal Purposes (ELP), and English for Socio-cultural Purposes (ESCP) 

(Belcher 2009). 

  

1.2 Definitions of ESP 
 

Variations can be observed in the definitions of ESP which provide ample evidence in the 

diverse point of views of linguists, researchers and theoreticians about this aspect of 

English language. So (ESP) as a wide discipline can be defined in multiple ways. Some of 

the definitions are mentioned here. 

  

Master’s (2005, p.99) definition: 

“ESP is a division of English Language Teaching (ELT), the only other member of which 

is English for General Purposes.” 

 

According to him ESP is one of the most prominent areas of ELT since 1960s which 

retained its individual identity different General English. 

 

McDonough’s (1998, 105) stated in another way as: 

“‘ESP’ describes language programs designed for groups or individuals who are learning 

with an identifiable purpose and clearly specifiable needs.” 
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He stated that in ESP programs design and implementation are significant because central 

requirements of this type of program are “tailor-made courses”, specific objectives, and 

“needs analysis of target learning situation”. 

 

Hutchinson and Waters (1987, p. 19) elucidated: 

“ESP … is an approach to language teaching in which all decisions as to content and 

method are based on the learner’s reason for learning.” They have defined ESP as an 

“approach “rather than a “product”– meaning that in ESP pedagogy, syllabuses, and the 

teaching material are flexible and can be modified according to the needs of the learners. 

So, the fundamental function of ESP is: “Why does this learner need to learn a foreign 

language?” Strevens (1988) defined ESP in terms of “absolute” and “variable” 

characteristics but linguists Dudley Evans and St John (1998, p. 5) modified his definition 

later. Their version is from which the absolute characteristic that ESP “is in contrast with 

General English” was removed and some variable characteristics were added. Their 

definition is as follows: 

 

1.2.1 Absolute Characteristics 

Absolute characteristics include the following: 

1) It is designed keeping in view the specific needs of the learner. 

2) It is context specific linked in its teaching methodology and activities to disciplines 

and occupations it serves. 

3) ESP focuses on the language suitable for the activities in grammar, syntax, 

semantics, lexis, etc., and appropriate discourse in particular occupation. 

 These characteristics are absolute because they are necessarily found in all the major, 

minor, short or long ESP courses. 

 

1.2.2 Variable Characteristics 

Variable characteristics are as follows:  

1.  ESP may be related to, or designed for, specific disciplines; 

2.  ESP may use, in specific teaching situations, a different methodology from that of 

General English. 

3.  ESP is likely to be designed for adult learners, either at a tertiary level institution or 

in a professional work situation. It could, however, be for learners at secondary 

school level. 

4.  ESP is generally designed for intermediate or advanced students. 

5.  Most ESP courses assume some basic knowledge of the language system. 

 

In the light of above-mentioned characteristics, the ESP courses are need based, relevant 

to the learners while imparting learning successfully. Dudley-Evans and St. John have 

emphasized that ESP courses are not only designed for adult learners but also for secondary 

level learners, beginners and intermediate or advanced students. They also asserted that 

ESP may be related to or designed for specific disciplines and implement different 

methodologies “from that of General English” in order to cater the needs of the specific 

teaching situations for learners. Variable characteristics vary according to the situation 
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because if they are relevant in a particular situation, they might not be related to another 

particular environment.  

 

However, all the definitions stated earlier have had common features, referred as – absolute 

characteristics, which fulfill ESP’s aim of embracing particular needs of a particular group 

of learners. 

 

1.3 Types of ESP 
 

The two main areas of ESP are EAP- English for Academic Purpose and EOP- English for 

Occupational Purpose. EAP refers to formal English language requirement of students 

during their academic careers in   schools, colleges and universities and is connected with 

the acquisition of those communication skills which are utilizable in educational 

environment like talking to teachers and peers, writing assignments and appearing in exams 

etc., In such courses’ students develop language competencies relevant for the instruction 

and research in their future area of specialization (Johns, 1990). Even though English for 

Specific Academic Purposes uses special vocabulary items and helps in enhancing 

students’ professional development. On the contrary, EOP is the type of English language 

required by professionals in order to communicate (written and oral) in a professional 

context for instance law, engineering, business, computer science, software engineering, 

and medical. 

 

1.3.1 English for Academic Purpose EAP 

English for Academic Purposes concentrates on the improvement of general study 

competencies of analyzing and synthesizing information using a foreign language. The 

particular skills usually taught in such courses are listening comprehension, note-taking, 

and writing in appropriate academic context (Jordan, 1997).  

 

English for Academic Purposes can be further subdivided into 1) English (Academic) for 

Science and Technology, 2) English (Academic) for Legal Purposes, 3) English 

(Academic) for Medical Purposes, 4) English (Academic) for Management, Finance and 

Economics Purposes. 
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ESP is a very flexible approach of teaching of English as a second language (TESL) / 

teaching of English as a foreign language (TEFL) that is integrally linked not only with 

special disciplines and occupations but also caters for the special needs in the realm of EAP 

as well. In the view of Strevens (1977) EAP is a shift from teaching literature and culture 

of speakers of English to teaching English language for communicative purpose. He added 

that English language should be matched to the specific needs and purpose of learners.  
 

In 1970s-80 when the language was viewed as a structural system the popular traditional 

teaching paradigm was Grammar Translation method (GTM) and Audio-Lingual Method 

(ALM) in which repetition, drilling and translation hold significance. On the other hand, 

in 1990s the theory of cognitivism brought the connection between psychology and 

linguistics stating that language is not only based on certain set of structures, but it is a 

mentally constructed system which can be stimulated by communicating with others. The 

linguists started to focus on how the language is used in real communication instead of 

describing the features of language and discovered how spoken and written English vary, 

and how particular situations necessitate the use of different varieties of English.  In this 

way, the teaching method adopted for teaching at that time was communicative language 

teaching (CLT) based on communicative purposes. 
 

Later in 21st century further improvements led to socio cognitive view of language which 

stated that language develop as a system when social interaction takes place. This 

integrative mode highlighted the importance of context and quite naturally, opened the way 

to tune language instruction to meet the needs of learners. The shift of focus from methods 

of language learning to different learning strategies, different skills, different learning 

schemata, and different motivational needs and interests of learners have led the ELT 

specialists to design specific courses to better meet individual needs. This paved the way 

for another paradigm and influenced the emergence of English for specific purpose ESP 

which further led to the development of EAP English for Academic purpose. 
 

1.3.2 English for Occupational Purpose (EOP) 

English for Occupational Purposes encompasses English for Professional Purposes, which 

deals with professional discourse, and English for Vocational Purposes, which focuses on 

English for mastery in craftsmanship context. EOP is also known as EVP (English for 

vocational purpose) and (Vocational English as a Second Language) VESL. 
 

The approach taken by Dudley-Evans and St. John (1998) stresses the connection between 

professional activity (in the model it is called ‘occupation’) and knowledge of the English 

language. English for Professional Purposes allows focusing on work-related needs making it 

an approach to language teaching, not the product or result of language instruction (Hutchinson 

& Waters, 1987). In this view, the content of language instruction is determined by the needs 

of the student, not the limits of a single discipline or profession. The goal of the course is 

teaching specific communication and language skills that would enable students to function 

effectively in their disciplines of specialization, professions, and workplaces. 

 

English for Professional Purposes EPP deals with professional discourse in business, law and 

medicine. In professional degree programs like B.Sc. (Computer Science) and Bachelor of 
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Engineering (B.E.), the ESP-based GE courses are designed to cater to the practical needs of 

the learners. These courses mostly focus on development of communicative English. Besides, 

in place of the more traditional GE courses, courses like English for Engineers’ and English for 

Nurses’ are now offered in the professional colleges. EVP English for Vocational Purpose 

focuses on work or pre-work situations. Vocational training programs include English for 

hostel and catering staff, and technical trades, etc. 

  

The teaching of ESP, in its early days, was stimulated to a great extent by the need to 

communicate across languages in areas such as commerce and technology. Today, ESP 

refers to the teaching and learning of English as a second or foreign language where the 

essence of instruction is based on the use of English in a distinct domain. EOP and EAP 

have approximately common goals but their dynamics and means to achieve the ultimate 

goals are indeed different. These goals might be professional, academic, or scientific etc. 

but it refers as the teaching of English for utilitarian purposes dependent on learner’s needs.  

 

Carver’s rationale for categorizing EAP and EOP under the same type of ESP is further 

emphasized by Hutchinson and Waters (1987) who also stated that there is no clear-cut 

distinction between EAP and EOP since people can work and study simultaneously; it is 

also likely that in many cases the language learnt for immediate use in a study environment 

will be used later when the student takes up, or returns to, a job’. Perhaps this explains that 

the end purpose of both EAP and EOP are one in the same: employment. The underlying 

assumption here is that the purpose of both EAP and EOP are same i.e., acquiring 

competency in English language but the source to attain this linguistic efficiency varies 

according to the situation. Nevertheless, the two terms are quite different in a way. 

 

The above discussion clearly reveals that EOP and EAP have almost common goals but 

their dynamics and means to achieve the ultimate goals are indeed different. 

 

Dudley-Evans and St. John (1998, p. 5) have also included only EAP and EOP in their 

division of ESP. Their classification is given below: 
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In the 'Tree of ELT', Hutchinson and Waters clearly demonstrates that basically ELT is 

divided into EMT (English as a Mother Tongue) and ESL (English as a second language) 

which is also called EFL (English as a foreign language). The branch EFL is further 

subdivided into two subsets: GE General English and ESP English for Specific Purpose. 

So, ESP is a course within the wider professional framework of the English language 

teaching (ELT), with implications for the various design of syllabi and materials as well as 

its presentation and then evaluation has its distinctive scope and can be classified it into 

three branches:  

 

a)  English for Science and Technology (EST), 

b)  English for Business and Economics (EBE), and 

c)  English for Social Studies (ESS).  

 

Each of the above subject area is further divided into two branches: 

  

English for Academic Purposes (EAP) and  

English for Occupational Purposes (EOP).  

 

An example of EOP for the EST branch is 'English for Technicians' and EBE branch is 

“English for Economics” whereas an example of EAP for the EST branch is 'English for 

Medical Studies' and EBE branch is “English for Secretaries”. 
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ELT Tree 

(Hutchinson & Waters, 1987, P. 17) 

 

 
 

1.4 Advantages of ESP (English for Specific Purposes) 
 

English for General Purposes (EGP) refers to contexts such as the school where needs 

cannot be readily specified. It is more useful to consider EGP providing a broad foundation 

rather than a detailed and selective specification of goals like ESP. As Hutchinson and 

Waters (1987) stated it is “not the existence of a need, but rather an awareness of the need” 

that sets ESP apart from General English. As compared to GE, ESP offers following 
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benefits. Tahir (2009) cites that the benefits of ESP are threefold in that they help achieve 

speed, efficiency, and effectiveness in learning.  

 

First of all, there is ‘learning speed’ in ESP courses because they are context-specific, so 

the acquisition of relevant knowledge for learners is convenient as in these courses’ 

learners learn what they need, when they are taught in a motivational context. For example, 

if the situational content is offered to nurses then their learning speed will enhance 

immediately. Next, the ‘learning efficiency’ is predominant. The ESP courses are based on 

needs analysis of trainees which help the trainers in assessing their specific needs who 

utilize as a result, their training sources at its maximum for attainment of skills and 

linguistic notions which are already identified.  For instance, if the needs of hotel workers 

are considered and a course is designed according to their particular purpose the learning 

process will be stimulated. Last of all, ESP courses lead to the ‘learning effectiveness’. As 

mentioned earlier, ESP courses are based on needs analysis, so the learners are not only 

capable to perform job-related tasks but can also excel academically because they are 

familiar with the linguistic items and language becomes a usable entity for them. (Wright, 

1992). For example, if technicians or traders are familiar with the utterances to be used in 

a particular context, they can handle the situation effectively. 

 

In addition to the above benefits, ESP courses have an added edge on General English (GE) 

courses. GE courses usually caters the needs of general learners and are neither context 

specific nor do they focus on particular skills which should be learnt and practiced by the 

learners in order to perform in the employment context. At the same time, certain irrelevant 

topics are included in the course outline and all the four language skills are practiced, 

thereby not putting emphasis on the needed set of skills for a particular profession. On the 

other hand, ESP courses which are designed after conducting an appropriate needs analysis 

are more focused and are tied to the situations where learners must perform in the future. 

As a result, there is a less consumption of time on learning irrelevant linguistic and 

vocabulary items and more learning is achieved due to the specificity of the tasks. 

Efficiency of these learners is also stimulated in their work environments because language 

is no more an obstacle in performing daily routine job related tasks (Tahir, 2009). 

 

ESP is something that has media, concept, design, material, evaluation, to teach and have 

another perception to the general English. As Mc Donough states that ―ESP courses are 

those where the syllabus and materials are determined in all essentials by prior analysis of 

the communication needs of the learners. 
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1.5 Summary Points 
 

➢ ESP (English for specific Purpose) courses which are needs based are different from 

General English GE which is usually studied for examination purposes. 

➢ The major difference in GE and ESP is in the role of learner and teacher. In GE 

teachers do not rely on needs analysis while ESP teachers commence teaching after 

conducting a detailed analysis of the particular context in which learner has to 

perform. 

➢ ESP can be defined in a variety of ways like ESP a branch of ELT, is an approach 

containing tailor made courses. 

➢ Some linguists while defining ESP mentioned its two types of characteristics: 

absolute and variable characteristics. 

➢ Absolute characteristics are found in every ESP course, while variable characteristics 

vary according to the specific context. 

➢ ESP as a distinctive field of ELT can be easily put into two categories English for 

Academic Purpose EAP and English for Occupational Purpose EOP 

➢ EAP English for Academic Purposes usually deals with study skills required during 

academic period. 

➢ EOP English for Occupational Purpose which is also known as EVP English for 

Vocational Purpose include learning English for performing certain tasks in a 

profession like nursing, teaching, engineering etc. 

➢ Although EAP and EOP have common goals i.e. to attain language proficiency but 

the means to acquire these goals are quite dissimilar. 

➢ ESP, an offshoot of ELT has multiple branches like English for Engineers, English 

for Medical Studies, English for Business. 

➢ The multiple benefits of ESP–learning speed, learning efficiency, learning 

effectiveness. 

➢ ESP has a distinct domain in the field of ESL English as a Second Language 

 

1.6 Self-Assessment Questions 
 

1. Define ESP in your own words. 

2. How is ESP different from General English? State one difference only. 

3. Can linguistic competence of professionals be enhanced by adopting ESP 

methodology? 

4. Briefly explain the variable and absolute characteristics of ESP. 

5. State the difference between EAP English for Academic Purpose and ESP English 

for Specific Purpose. 

6. Enlist the three-fold benefits of ESP. 

 

  



13 

 

Suggested Readings 
 

Brumfit, C.J. 1984, Communicative Methodology in Language Teaching: The Roles of 

Fluency and Accuracy. Cambridge: CUP 

Dudley-Evans, T., St John, M. J. (1998). Developments in English for Specific Purposes: 

A Multi-Disciplinary Approach. Cambridge: Cambridge University Press 

Hutchinson, T., & Waters, A. (1987). English for Specific Purposes: A Learning-centered 

Approach. Cambridge, England: Cambridge University Press. 

Richards J. C., Rodgers T. S. 2001. Approaches and Methods in Language Teaching. 

Cambridge: Cambridge University Press 

Richards, J. C. 2001. Curriculum Development in Language Teaching. Cambridge: 

Cambridge University Press.  

Strevens, P. (1988). ESP after Twenty Years: A Re-appraisal. In M. Tickoo (Ed.), ESP: 

State of the Art (pp.1-13). SEAMEO Regional Language Centre. 

 

  



14 

 

 



15 

 

 UNIT-2 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

HISTORICAL GROWTH AND  

THE EMERGENCE OF ESP 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Written By: Ms. Fouzia Jamal Goreja 

Reviewed By: Dr. Malik Ajmal Gulzar 



16 

 

CONTENTS 
 

Introduction ....................................................................................................................... 17 

Objectives  ....................................................................................................................... 17 

2.1 Historical Growth ................................................................................................ 18 

 2.1.1 Revolution in Linguistics ........................................................................ 18 

 2.1.2 The Demands of the New World ............................................................ 19 

 2.1.3 The Learner’s Needs ............................................................................... 19 

2.2 Phases of Development in ESP ............................................................................ 20 

 2.2.1 Register Analysis (RA) in ESP ............................................................... 20 

 2.2.2 Special language as a Concept in ESP .................................................... 21 

 2.2.3 Discourse Analysis in ESP ..................................................................... 21 

 2.2.4 Target Situation Analysis in ESP ............................................................ 22 

 2.2.5 Skills and Strategies in ESP .................................................................... 22 

 2.2.6 ESP as a Learner-Centered Approach ..................................................... 23 

 2.2.7 Needs Analysis in ESP ........................................................................... 24 

2.3 ESP Around the World ........................................................................................ 25 

2.4 Future of ESP ....................................................................................................... 26 

2.5 Summary Points ................................................................................................... 26 

2.6 Self-Assessment Questions .................................................................................. 27 

2.7 Suggested Readings ............................................................................................. 28 

 

  



17 

 

Introduction 
 

This unit will discuss the key historical factors which play a pivotal role in the emergence 

of (English for Specific Purpose) ESP as a separate branch of ELT. The focus, therefore, 

is on exploring the various phases through which it developed over a period of time. 

Alongside, the increasing importance of ESP for advanced learners in different parts of the 

world is also touched upon.  

 

Objectives 
 

At the end of this unit, the students will be able to: 

• understand the historical growth of ESP as a discipline 

• identify the factors contributing to the need for ESP  

• enlist and explain the different phases of evolution of ESP as an entity 

• differentiate between register analysis and discourse analysis 

• comprehend the dissimilarity between skill centered and learner centered approach 

• discuss the growing significance of ESP 
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2.1 Historical Growth 
 

There does not seem complete agreement about the historical growth of ESP, though 

several research studies have been undertaken by different researchers in this regard. Most 

of the linguists have concluded that the dawn of this ELT approach, ESP set in about in the 

sixties of twentieth century (Dudley-Evans and St. John, 1998; Hutchinson and Waters, 

1987; Anthony, 1997; Gatehouse, 2001; Mackay and Mountford, 1978). 

 

This early phase of ESP lasted roughly till the start of 1960 and whatever ESP material was 

produced during this period, it mainly consisted of authentic material related to different 

fields of specialization (Hutchinson and Waters, 1987). Dudley-Evans and St. John (1998) 

mentioned that it was undoubtedly in the mid- to late 1960's, however, that various 

influences came together to generate the need and enthusiasm for developing ESP as a 

discipline.  

 

There were certain factors that contributed to the rise and rapid growth of ESP. The arrival 

of Huguenot and Protestant refugees in 16th century in England started the era of “business 

English in ELT” from the 19th century (Dudley-Evans and St. John, 1998 cf. Howett, 

1984). Although there are multiple speculations regarding the origins of ESP, but according 

to Hutchinson & Waters (1987) the birth of ESP can be   attributed to THREE common 

factors including:  

1. great revolution in linguistics 

2. the demands of the new world  

3. the learners’ needs. 

 

2.1.1 Revolution in Linguistics 

The chief reason of the development of ESP was the perceived ineffectiveness of traditional 

language instruction in the wake of fast specialization in the professional world during the 

1960s. The traditional linguistics only describe the properties of language, but the modern 

linguists concentrate on ‘language use in a natural communication setting’. The second half 

of the 20th century brought about massive expansion in almost all spheres of human life, 

and thereby human activities became more specific. As a consequence, individuals’ 

communicative needs also became specific. Thus, the linguistic resource for a specific 

communication is predictable both in academic and workplace settings (but not all concur, 

see Bachman, 1990 and Douglas, 2000).  

 

Hutchinson and Waters (1987) reported the difference between spoken and written English 

according to the specific context in which English is used, it became obvious that English 

language needs variation from one context to another and those needs require specific attention.  

Thus, if language under different circumstances varies, then adapting language instruction in 

order to fulfill the requirements of learners in a particular context also alters. This, quite 

naturally, opened the way to tune language instruction to meet the needs of learners.  

 

The traditional language instruction practices did not take into account the learners’ 

objectives and needs (Belcher, Johns & Paltridge, 2011; Master, 1997). To Hutchinson and 
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Waters, the final reason that has influenced the emergence of ESP has more to do with 

psychology than linguistics. The shift of focus from methods of language learning to 

different learning strategies, different skills, different learning schemata, and different 

motivational needs and interests of learners have led the ELT specialists to design specific 

courses to better meet individual needs. 

 

2.1.2 The Demands of the New World  

Hutchinson and Waters (1987) specified two important historical factors that were largely 

instrumental in the rapid expansion of the scope and range of ESP : the end of the Second 

World War (SWW) which initiated an “age of enormous and unprecedented expansion in 

scientific, technical and economic activity on an international scale for various reasons, 

most notably the economic power of the United States in the post-war world, and English 

was assigned the role of an international language to facilitate all these activities.  

 

According to them, the Oil Crises of 1970’s was the second factor in this respect. Oil-rich 

countries opened their doors to the Western knowledge and wealth and naturally a new era 

of ELT commenced in the gulf region. As it was mainly scientific and technical knowledge 

that was needed to be transferred, ESP emerged as the most appropriate discipline to accept 

the challenge. English for Specific Purposes has become one of the major distinct activities 

in the field of English language teaching which had to address the specific needs of the 

learners and “whereas English had previously decided its own destiny, it now became 

subject to the wishes, needs and demands of people other than language teachers”.  

 

Hymes (1972) also identified the rapid expansion in scientific, technical and economic 

activities in English speaking countries as the main contributing factor in this regard. 

Dudley-Evans and St. John (1998) also reported that growth of science, technology and 

business played an important role in the development of ESP and “an enormous number” 

of students came to the UK, USA and Australia and this factor initiated "a new era of 

teaching English for different scientific and business disciplines” and English was given 

the status of the “international language of science, technology and business”. In short, late 

1970's and early 1980's was the period that consolidated ESP. 

 

2.1.3 The Learner’s Needs 

The third factor which aided the growth of ESP was developments in the field of 

educational psychology. It laid emphasis on the centrality of learners in teaching practices. 

It was highlighted by linguists that the needs of learners who are learning language in a 

particular context should be brought into consideration.  It became obvious that English 

language needs to vary from one context to another and those needs require specific 

attention. 

 

During learning process learners seem to be applying various skills, various learning 

strategies, as they are motivated by different professional needs and interests. Thus, the 

linguistic resource for a specific communication episode is predictable both in academic 

and workplace settings. ESP is unique in the sense that it is offered, on the one hand, to 

learners for academic purposes in educational institutions, and, on the other hand, to 
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experienced workers and professionals in the workplace to enhance their communication 

abilities (Gimenez, 2009; Hutchinson & Waters, 1989; Orr, 2002). With this curricular 

variation, ESP courses can be placed within an academic or a workplace context. ESP has 

dominated language instruction practices ‘as a result of market forces and a greater 

awareness amongst the academic and business community that learners’ needs and wants 

should be met wherever possible’ (Brunton, 2009). Hence, the learners’ needs and the 

teaching methods (to convey linguistic knowledge) also acquired importance. 

The ESP approach proliferated in spite of all kinds of criticism and was popularized at the 

same time as a bona fide branch of ELT. It brought about a radical shift in the existing 

approaches to language teaching because of its emphasis on learner- centeredness. 

 

2.2 Phases of Development in ESP 
 

After mentioning the factors which stimulated the beginning of ESP, we will now discuss 

the phases of its development. These stages mark the gradual changes which took place 

over the period of time in the field of ESP.  

 

Modifications took place in linguistics in general and in ELT in particular (English 

Language Teaching) which improved its approaches, methods and materials according to 

the needs of the learners and clients. For instance, traditional linguistics viewed language 

as an object to be described and segmented into discrete elements like phonemes, 

morphemes and words while the revolutions in ELT forced linguists to view language as 

means of communication used in the context depending on participants and purposes. In 

addition, there was a shift from teaching method and the teacher to the learning and the 

learner. So, this period led to the transformation of traditional linguistics of merely 

describing the features of language into the study of Register Analysis (RA) which focused 

on the way’s language was used in real communication. 

 

2.2.1 Register Analysis (RA) in ESP 

Register Analysis RA emerged between 1960s and early 1970s and was based on the work 

of linguists like Peter Strevens (1964) and Jack Ewer (1969). It assumed that ESP 

constitutes a specific register different from that of general English. The aim of this 

approach is to identify those grammatical and lexical features of registers which are 

frequently used in scientific and technical language.  It makes the ESP course more relevant 

to learners’ needs and helps in producing a syllabus which gives high priority to the 

language forms that the students are likely to encounter in their science studies and gives 

less importance to forms they do not need. For example, RA helps in identifying the 

specified grammatical forms and vocabulary items which are different in written and 

spoken language which as a result help in developing separate teaching materials for both. 

This approach shows that there is a little linguistic justification for having highly 

specialized texts for teaching sentence grammar which has no clear relationship between 

spoken and written specialization of knowledge.  
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2.2.2 Special Language as a Concept in ESP 

After developing an understanding of RA, now we will discuss the concept of special 

language which was developed in the late 1960s and early 1970s. This concept considers a 

wide range of topics from register analysis to sentence grammar. 

 

Here the basic principle is that the English of a particular field constitutes a specific register 

different from another. The notion of ‘special language’ is as a restricted repertoire of 

words and expressions selected from the whole language because that restricted repertoire 

covers every requirement within a well-defined context, task, or vocation. This special 

language is learnt for a ‘specialized aim’ which refers to the purpose for which learners 

learn a language, not the nature of the language they learn.  

 

So, the ESP teachers not only identify lexical and grammatical features of these registers 

but also move on from words to a new linguistic level, the sentence., Therefore, a syllabus 

with the specialized aim and specialized language was designed which give priority to 

language forms that had a high frequency of occurrence in science studies/texts, namely 

compound nouns along with sentences like passives, conditionals and modals. 

 

Consequently, the focus of the word special in ESP ought to be on the special purpose for 

which learners learn English language and not on the specific jargon or registers they learn. 

Here the word “special” meaning “unique”, is intentionally replaced with “specific” or 

“specifiable” because these terms are not intended to qualify the language, but to highlight 

the purpose of studying it. It specifies the focus on certain features of the language that are 

immediately associated with the restricted use of the target language which is required by 

the learner in order to achieve a particular purpose. 

 

2.2.3 Discourse Analysis in ESP 

This phase introduced by Louis Trimblein 1980s recorded a step ahead and addressed the 

learners’ difficulties that were caused by the unfamiliarity with the use of English. Now 

they need a course that could develop the knowledge of combining sentences in to 

discourse to make meanings. 

 

The priorities, for this decade were: 

• understanding how sentences were combined to produce meaning  

• to identify the organizational patterns in texts   

• to recognize the linguistic source by which these patterns are communicated.  

 

The main aim of discourse (language) analysis was to identify organizational patterns in 

texts that included “language functions for communicative purposes” which formed the 

basis of ESP syllabus. For example, defining, identifying, comparing, classifying etc.  are 

important language functions. ESP learners will identify from the text how these functions 

like classification and comparison can be performed in written and spoken form so they 

can use them in real life. Similarly, other language functions like taking instructions, 

describing an object can be learnt by analyzing the text comprising these functions. During 

the same phase of language analysis, it was also observed that underlying all language use 
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there were common reasoning and interpreting processes, which, helps us in extracting 

meaning from discourse (language). It implies that language teaching should include 

thought processes as well. 

 

2.2.4 Target Situation Analysis in ESP 

The fourth stage of development of ESP began in 1987 with its focus on the “target situation” 

which can be defined as the one situation in which learners would use the specific language 

they were learning. The target situation analysis marked the ‘coming of age’ of ESP.  

 

The main objective of ESP course contents is to make the learners achieve linguistic 

competence. The process of the ESP course design follows by first identifying the target 

situation and afterwards carrying out a thorough analysis of the linguistic features of that 

situation.  

 

The aim of ESP is to take the existing knowledge of learners and set it on a more scientific 

basis by establishing procedures for relating language analysis to learner’s reasons for 

learning.  

 

In this way, the purpose of an ESP course focused on Target Situation Analysis is: 

• to enable learners to function adequately in a target situation, that is the situation in 

which the learners will use the language they are learning 

• to identify the target situation  

• to carry out a rigorous analysis of its linguistic features 

 

The purpose of an ESP course is to enable learners to acquire the ability to use language 

accurately and to function efficiently in a target situation. The linguistic situation of a lab 

assistant in a hospital would be different from that a nurse, a receptionist, a ward boy and 

an X-ray technician.  

 

This phase of ESP development offered useful insights into the reasons why learner and 

his specific social and psychological situations were also given due importance to achieve 

the target learning outcomes.  

 

2.2.5 Skills and Strategies in ESP 

The fifth stage in the evolution of ESP attempts to: 

• look below the surface forms of the language  

• consider not the language but the thinking processes that underlie language use 

 

In previous phases the learners would only learn the external forms of the language in 

particular situations. Now, focus of ESP syllabuses has shifted on the mental processes and 

underlying strategies required for developing the skills and strategies learners needed to 

acquire a target language.  

 

Teaching of language skills was focused by the ESP teachers in this phase. The principal idea 

behind the skills-centered approach is that underlying all language use there are common 
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reasoning and interpreting processes which enable learners to extract meaning from discourse. 

This approach generally concentrates on reading and listening strategies. The specific skills 

practiced with the help of written or spoken discourse force the learners to reflect on and 

analyze how meaning can be retrieved. The purpose of what should be learning those 

underlying interpretive strategies which enable learners to cope with the surface forms.  

 

Following are some examples of applying underlying strategy to the external form for 

understanding meaning: 

• guessing the meaning of words form context;  

• using visual layout to determine the type of text;  

• exploiting cognates (i.e., words which are similar in the mother tongue and the target 

language) 

 

They suggested that all ESP curricula should involve the learners from the beginning to 

determine their Language Skills so that they might be able to effectively apply underlying 

strategies to achieve their learning objectives. 

 

2.2.6 ESP as a Learner-Centered Approach 

In this phase there was a shift from teaching method and the teacher to the learning and the 

learner owing to the popularity and influence of Communicative Language Teaching 

(CLT).  ESP became a learner-centered approach because it saw learning as the active 

construction of meaning, and teaching as the act of guiding and facilitating learning (Tahir, 

2009). This approach considers knowledge as being an ever-changing process, which is 

built upon the learners’ prior experience. Learners use different learning strategies as they 

are different, and their needs are divergent. Focusing on learner and learning resulted in 

adapting the language instruction according to their needs and designing a course that is 

suitable to the specific needs of the learners. 

 

In a learner-centered course, learning activities can be adjusted as required to meet the 

abilities, needs, and interests of individuals and groups of students. Students engage in 

experiences in different ways or make choices from a range of options so that learning is 

relevant and meaningful.  It encourages students to take ownership of their ideas while 

making decisions and taking action in their target situations. A learner-centered courses 

also provides opportunities for students to practice some skills like 

• critical thinking 

• creative thinking 

• problem solving 

• decision making 

 

These skills are acquired through steps including recall, application, analysis, synthesis, 

prediction and evaluation which as a result help in the development and enhancement of 

‘conceptual understandings’ in particular situations. 

 

ESP is an approach to language teaching in which the selection of syllabus content and 

teaching methods are based on the learners’ reasons for learning. Though the needs for 
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using English are varied, all learners need to use a specific area of the English language in 

the shortest term possible. After identifying a target situation - the need for a specific 

segment at school - the learners' needs have to be identified; and their current situation and 

the target situation must also be analyzed. Additionally, learners’ potentials require to be 

identified, as well as the skills and knowledge needed to attain the target situation without 

losing sight of such constraints as aptitude, time, and technical resources. With these data 

in mind, a course is designed, and the materials are then chosen and organized. Finally, 

evaluation is a very important tool so that learning strategies can be redefined, and results 

improved (Tahir, 2009). In this way, giving importance to learners and their needs in an 

ESP course will provide better learning opportunities making the whole process more 

engaging. 

 

2.2.7 Needs Analysis in ESP 

The last phase in the development of ESP is the inclusion of needs analysis (NA) of learners 

in a target situation where particular skills can be learnt for future use.  Learners, in the 

target setting, can provide data on the new target needs and the effectiveness of concurrent 

ESP instruction. The ESP courses are merely built on the need to convey the ideas (of 

subjects) which students need to be able to read confidently and speak about them fluently 

afterwards. 

 

As a learner need–based approach, ESP practitioners are particularly interested in the gap 

between learners’ current and target competencies. ESP specialists prepare strategies for 

finding out what their learners will likely need (and want) to be able to read, write, speak, 

and comprehend as listeners to achieve their goals (Belcher, 2009). Learners use different 

learning strategies as they are different, and their needs are divergent. 

 

Acceptance of this needs-identifying responsibility means that before actual instruction 

begins, ESP course designers have already performed the following tasks. 

 

1. Firstly, they have collected and examined data, usually in the form of interviews, 

sample texts and audio or video recordings, from the target community in order to 

carry out needs analysis. 

2. Secondly, ESP specialists proceed with discourse (language) sample considering 

both spoken communicative events like conference presentations, job interviews etc. 

written communication such as memos, job letters, progress reports etc. 

3. Thirdly, taking into consideration the context in which these varieties of language 

function and interact with one another: such as application letters in response to job 

ads, and reports followed by presentations. 

4. Fourthly, ESP practitioner keeps an eye on the variability of spoken and written 

language use within specific communities. Rapidly evolving cyber varieties like 

videoconferences, blogs, and email as used in specific communities are conspicuous 

examples of this dynamism. 

 

In fact, all this is based on the importance of considering learners varied needs in learning 

context. Focusing on learner and learning results in adapting the language instruction 
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according to their needs and designing a course that is suitable to the specific needs of the 

learners. 

 

As discussed earlier the early stages of ESP were strongly linked with various approaches: 

“Register Analysis, Target Situation Analysis, Discourse Analysis, Skills-Based 

Approaches, Learning-Centered Approach and Needs Analysis Approach”.  Against this 

backdrop, a new approach to language instruction was evolved in response to new 

challenges and thus paved the way for the genesis of ESP and different types of material 

and methodologies have been accepted in the realm of this flexible approach. Resultantly, 

ESP has been transformed today because it allows much broader spectrum in learning and 

teaching English language. 

 

2.3 ESP Around the World 
 

ESP is taught in English speaking countries where English is needed for “occupational 

purposes” for new migrant and refugee population. Besides, English for “academic 

purposes” in academic context for non-native speaking students is also offered. 

 

However, the present trend is extending ESP into non-native English-speaking countries 

where English is taught either as a second language or as a foreign language. An increasing 

number of adult students are eager to learn business English or academic English in order 

to pursue their career or study in English medium educational institutions. 

 

Business English has been a part of ESP for long in China, but now the trend is spreading 

into aviation industry. Though grammar translation method has been dominating in ESP, 

bilingual method and a contrastive approach along with linguistic analysis is used in 

aviation ESP, where a contrastive analysis of aviation language between English and 

Chinese is done in order to provide suitable ESP approach to the Chinese context. 

 

In Iran, ESP is a part of academic subjects and locally produced ESP textbooks are used. 

However, Iranian ESP textbooks are not based on learners needs analysis. In Saudi Arabia, 

the effectiveness of ESP business administration courses for students at Community 

College of Jazan University were investigated and found that the existing ESP course is 

not based on target needs of learners.  In addition to this, ESP courses in Malaysia do not 

fulfill the demands of job market because they are not prepared after finding needs of the 

learners. In Pakistan, ESP courses are usually offered in various universities at 

undergraduate and post-graduation level without carrying out a detailed needs analysis. 

 

Furthermore, ESP courses are getting popularized in Middle East, East Asian countries, 

Iran, Lebanon and South Asia due to global trade and career growth. As a result, 

universities in these countries started offering ESP recently. 
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2.4 Future of ESP 
 

Now we are familiar with the various stages of ESP development we can easily speculate 

about its future. According to Nunan (2001), the demand for English language education 

around the world is increasing because it is the language of international business, 

technology and science. Therefore, ESP will flourish and grow more in non-native English-

speaking countries.  

 

On the basis of its development, following changes can be observed in ESP approach  

• ESP will use computer-based curricula and authentic texts.  

• ESP will use more learner centered curricula.  

• ESP is sensitive to the learners’ background and the context, so it will be sensitive 

to cross cultural issues in non-native English-speaking counties more. 

• ESP practitioners while designing ESP courses will use needs analysis. 

• ESP will be the part of ESL or EFL teaching, which will be the part of English 

Language Teaching in general.  

• ESP teaching will be influenced by developments in applied linguistics, and new 

teaching methodologies like task-based instruction will be experimented upon. 

 

2.5 Summary Points 
 

➢ ESP was developed as a separate discipline in the late 20th century after Second 

World War 

➢ Factors which helped in the emergence of ESP approach are: revolution in 

linguistics, necessities of the new world and focus on learner’s needs. 

➢ Linguistic revolution gave the notion of a specific linguistic context which led to a 

different approach --ESP. 

➢ When USA emerged as a powerful economy after Second World War the demands 

of the world for attaining scientific and technical knowledge in English language 

also paved the way for the development of ESP 

➢ Third factor which contributed to ESP development was the sharp focus on learners 

needs. Linguists consider the learner, important because he/she has to utilize 

language principally. 

➢ ESP was developed as a need-targeted approach after passing through different 

phases like register analysis, special language analysis, discourse analysis, target 

situation analysis, skills and strategies analysis, learners’ analysis and lastly needs 

analysis approach. 

➢ Firstly, in the approach of register analysis RA only specific lexical and grammatical 

forms used in a specific context are identified and taught and later the concept of 

special language dealt with special sentence grammar in detail. 

➢ Next, in TSA target situation analysis, identification of a target situation was 

considered necessary to learn language in that particular context, while in discourse 

analysis various language functions (agreeing, disagreeing, classifying) are 

identified and performed by learners in that particular situation. 
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➢ After this, skill centered approach which mainly revolves around the reading and 

listening skills states that continuous language use depends upon common cognitive 

processes which helps learners in understanding the meaning of discourse. 

➢ Furthermore, in learner centered approach attention was shifted from teacher and 

teaching methods to learning strategies and learners. 

➢ Lastly, initiation of needs analysis of learners hold significance in order to prepare 

ESP courses for specific contexts. 

➢ ESP courses are mainly introduced in many countries like China, Saudi Arabia, Iran 

and Pakistan. 

➢ ESP courses will be need based and technology driven in this modern era. 

 

2.6 Self-Assessment Questions 
 
1. Enlist the various factors which led to the emergence of ESP as a separate approach. 

2. Draw a flow chart illustrating the various phases of the development of ESP. 

3. Differentiate between skill-centered and learner centered approach used in ESP. 

4. Discuss the significance of Needs Analysis in ESP. 

5. Explain the difference between Needs Analysis and Register Analysis. 
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Introduction 
 

This unit is intended to highlight the significance of needs analysis of the learners who are 

studying English for a specific (professional) purpose. Needs analysis is an integral part of 

ESP because it is starting point for language teaching. It is a device to know the learners’ 

necessities, needs, and lacks in order to develop courses that have a reasonable content for 

exploitation in the classroom. In this way, the learners’ needs, or goals are the foundation 

of the English language course. The focus, therefore, is on exploring the various 

components and models of needs analysis in order to understand its scope in designing a 

course. 

 

Objectives 
 

At the end of this unit, the students will be able to: 

• comprehend the concept of need and needs analysis in an ESP course 

• enlist the three main aspects of needs analysis 

• distinguish between the different modules necessary for conducting needs analysis 

• identify the various models of needs analysis 

• recognize the significance of needs analysis for syllabus designing and English 

language teaching  
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3.1 Need  
 

Needs are gaps between program goals and the learner’s proficiency at that stage, which is 

defined with reference to communicative functions and discourse communities. “Need” is 

the reason for which the learner is learning English, which varies from learner to learner, 

context to context and discipline to discipline. At the same time, students are culturally, 

ethnically, and linguistically diverse, their objectives and the levels of academic literacy 

are different. For example, a learner may want English to study or work in an English-

speaking country or need job in a multinational company as a computer analyst or a 

software engineer.  

 

Broadly learners’ needs can be divided into two categories: immediate and delayed needs. 

Immediate needs refer to the needs that students have at the time of the course, whereas, 

delayed needs refer to the needs that students will have later on after the course.  

 

3.2 Needs Analysis (NA) 
 

Procedures used to collect information about learners’ needs are called “needs analysis”. 

A needs analysis NA (also known as needs assessment) is the essential starting point for 

ESP teaching and is a continuous process. As Teodorescu (2010) points out that “needs 

analysis is not just an initial one-off activity, but it should be an ongoing process that does 

not end until the course is over”. The method of doing need analysis has become more 

sophisticated due to the development of new technology. Need analysis is asking questions 

about students’ needs and wants. 

 

Three aspects of needs analysis are:  

1. needs analysis aims to know learners as people, as language users and as language 

learners.  

2. needs analysis study also aims to know how language learning and learning skills 

can be maximized for a given learner group.  

3. needs analysis study aims to know the target situations and learning environment so 

that data can appropriately be interpreted. 

 

Language needs analysis is essentially a pragmatic activity focused on specific situations, 

the nature of language and curriculum. The three fundamental questions that direct an NA 

process include the intended use of language in a context, specific language skills and the 

target proficiency level, and the types of genres for comprehension or production (Dudley-

Evans & St. John, 1998; Long, 2005; Swales, 1985). When developing an ESP course, the 

designer needs to answer these questions: What English do learners need? Why do they 

need it? Which specific skills do they require? And what genre do they need to achieve 

their goal. So, needs analysis is the process of establishing the “what and how of a course”. 

In the ESP context, needs analysis is crucial in determining the aspects of language that are 

crucial for a particular area of teaching. Needs analysis also helps in determining the “what 

and how of a language of teaching”.  
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This activity of needs analysis study should be repeated so that it can be built into the 

formative process. This would lead to a very informative database of learners, sponsors, 

subject-specialists and above all ESP practitioners’ view and opinions of English language. 

The main sources for needs analysis are the learners, people working or studying in the 

field, ex-students and documents relevant to the field, clients, employers, colleagues and 

ESP research in the field. 

 

3.3 Instruments Used for Needs Analysis 
 

After knowing the importance of needs analysis, now you will know about different 

methods which are employed to investigate different learners’ needs during language 

teaching and learning. The methods of doing need analysis have become more organized 

due to the development of new technology. There are a variety of instruments available for 

carrying out needs analysis such as informal consultations, analysis of authentic spoken 

and written texts, data collection, structured interviews, observations, and questionnaires. 

Before doing needs assessment, assessors should be clear about two key factors. First, 

before choosing needs analysis tools or procedures, the types of information required 

should be clearly identified. Second, the selection of an information collection instrument 

should be contextualized (Long, 2005). In order to obtain reliable as well as valid data on 

learners’ needs, instruments are selected according to the demands of a specific context 

and multiple instruments are used rather than relying on any particular one. In ESP best 

practices, locally developed tools and multi- method procedures are considered effective 

in assessing learners’ needs, because they yield relatively accurate and reliable data.  

 

 
 

Assessing needs is, in fact, an inherently complex process.  To Rahman (2015), needs 

analysis frameworks in ESP context should be flexible. NA is considered ‘in need of 

continual reassessment’ due to factors like the versatility or dynamism of the target 

discourse community and readjustment of curricular practice during the course.  
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Authentic needs analysis is an emerging concept (Abrar-ul- Hassan, 2010). It triangulates 

data gathered from all potential sources of information or stakeholders in real-life settings. 

The authentic NA involves three elements: being cyclical (i.e., pre- course, on-course and 

post-course stages), using qualitative and quantitative data, and reaching out to all 

stakeholders (Abrar-ul-Hassan, 2010). Authentic NA aims to integrate ideas with realities. 

Thus, ESP professionals ‘must use all of the tools at hand to systematically assess the 

needs, identities, and issues faced by learners and the language and discourses of their 

contexts’ (Belcher, Johns & Paltridge, 2011).  

 

3.4 Components of Needs Analysis 
 

Once you develop the concept of needs analysis, now you can understand that this is a 

complicated process and has to be divided into steps. ESP scholars suggest that TSA 

(Target Situation Analysis) LSA (Learning Situation Analysis) and PSA (Present 

Situation Analysis) are the fundamental components for assessing language needs of 

learners. The theoretical aspect of the needs analysis is based on all the three TSA, LSA 

and PSA components.  There are certain distinctive differences among these components 

of needs analysis, but some fundamental components are common. These are given below: 

1. TSA (Target Situation Analysis) focuses on identifying the learners’ language 

requirements or “a needs analysis which focuses on students’ needs at the end of a 

language course”. 

2. LSA (Learning Situation Analysis) refers to subjective needs, i.e., what learners 

want to learn. 

3.  PSA (Present Situation Analysis) seeks to determine strengths and weaknesses of 

the students. 

 

Let’s discuss the importance of each of these analyses. 

 

3.4.1 Importance of Target Situation Analysis (TSA) 

(TSA) is important because it refers to the “communication in the target situation”. It is a 

form of needs analysis, which focuses on identifying the learners’ “Target Needs” (what 

the learner needs to do in the target situation?) or requirements in the occupational or 

academic situation they are being prepared for (West, 1994). 

 

3.4.1.1 Target Needs usually comprise of necessities, wants and lacks of learners. 

1. Necessities are ‘determined by the demands of the target situation.’ This procedure 

involves the estimation of necessary skills required for the learner to work efficiently 

in the target situation. e.g., necessities of a learner performing in the field of medicine 

are different from a learner working in a software house. necessities  

2.  Lacks: are the gaps between the target proficiency and existing proficiency of the 

learner.  

3.  Wants:  are perceptions of the learners about their own needs.  
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The whole process can be demonstrated as under: 

 

 
 

Target Needs (Necessities, Lacks and Wants) can be perceived both objectively and 

subjectively. 

 

The objectively perceived needs are derived by outsiders (course designers) from facts, 

from what is known and can be verified. For example, “to be able to spell English words 

correctly” is an objective/perceived need. 

 

Subjectively perceived needs are derived from the goal or target situation and perceived by 

the learners themselves. For example, “to be able to speak in English under all 

circumstances” is a subjective perception. 

 

Most significantly, both subjective and objective perception of target needs can have a de-

stabilizing effect on motivation of learners. Although an NA can clearly inform course 

developers and practitioners about necessities, lacks and wants, it is far from being 

complete as a one-time activity at any stage of the course. In fact, it is an ongoing or a 

cyclical process, because an analysis of needs is fed by emerging data and the situational 

analysis as the course progresses. Thus, NA is essentially a work-in-progress protocol, 

because needs are continually reassessed, and more specific details emerge during the 

course. Always keep in mind that interpretations of needs can vary according to the point 

of view of the particular respondent. 

 

 
 

TARGET NEEDS (Objective and Subjective view) (Hutchinson & Waters, 1989) 
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3.4.1.2 Target Situation Analysis (TSA) Framework  

In TSA usually questionnaire is used as an instrument for collecting and studying 

information. Following set of questions are usually put into practice. 

❖ Why is the language needed?    

❖ How will the language be used?  

❖ What will the content areas be? 

❖ Where will the language be used?  

❖ When will the language be used? 

 

The ESP specialist Munby gave his model following the framework of TSA. 

 

3.4.1.3 Munby’s Model of Needs Analysis. 

Munby’s model is made up of the following elements:  

1.  Participants provide information about the identity and language of the learners: 

age, sex, nationality, present command of target language and other known 

languages. 

2.  Communication Needs Processor (CNP) which is the basis of Munby’s approach 

to needs analysis and establishes the profile of needs through the processing of eight 

parameters. 

 

The parameters specified by Munby (1987) are:  

• Purposive domain: This category establishes the type of ESP, and then the purpose 

which the target language will be used for at the end of the course.  

• Setting: The physical setting specifying the spatial and temporal aspects of the 

situation where English will be used, and the psychological setting specifying the 

different environment in which English will be used.  

• Interaction: Identifies the learner’s interlocutors and predicts relationship between 

them. 

• Instrumentality: Specifies the medium, i.e., whether the language to be used is 

written, spoken, or both; mode, i.e., whether the language to be used is in the form 

of monologue, dialogue or any other; and channel of communication, i.e., whether it 

is face to face, radio, or any other. 

• Dialect: Dialects learners will have to understand or produce in terms of their spatial, 

temporal, or social aspect. 

• Communicative event: States what the participants will have to do productively or 

receptively.  

• Communicative key: The manner in which the participants will have to do the 

activities comprising an event, e.g. politely or impolitely.  

• Target level: Level of linguistic proficiency at the end of the ESP course which 

might be different for different skills. 

• Purposive domain: this category establishes the type of 

 

3.  Profile of Needs: It is established through the processing of data in the CNP which 

indicates the target communicative competence of the participant  
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Participant 

 

 

Communicative 

Needs 

Processor 

 

 

Profile 

of 

Needs 

 

MUNBY’S MODEL of NEEDS ANALYSIS 

 

3.4.1.4 Criticism on Munby’s Model 

Munby initiates with the aspect relating to learner's needs and ends with the target 

competence. This indicates that he is taking into account language and culture and 

communication purpose, but pays no attention to implementation (activities, resources, and 

classroom dynamics). He also seems to assure a very teacher-directed method, in which 

students' inputs about purpose are only required at the beginning of the course. In addition, 

it does not provide any direct/transparent link to syllabus designing. All of these 

weaknesses result in criticisms of his work. 

 

After Munby, Chambers (1980) follows TSA framework and states that the starting point 

should be the TSA.  Davies criticizes the lack of consistency in the model. Hawkey also 

censures Munby’s failure to produce a teaching/learning syllabus. Hutchinson and Waters 

(1987) also point out that it is too time-consuming to write a target profile for each student 

based on Munby’s model. This model only considers one viewpoint, i.e. that of the analyst, 

but neglects others (those of the learners, user-institutions, etc.). Munby provided detailed 

lists of microfunctions in his CNP. What he did not include was how to prioritize them or 

any of the affective factors which today are recognized as important ones (Dudley-Evans 

and St. John, 1998).  

 

Meanwhile, it does not take into account of the learning needs nor it makes a distinction 

between necessities, wants, and lacks. In fact, needs analysis is an ongoing process and 

needs analysts have to focus on learner’s needs not only in the beginning, but it is required 

throughout the course. 

 

We have discussed in detail the significance of target situation while doing needs analysis 

and the models based on its framework. Now you can better comprehend the situation of a 

learner. 

 

3.4.2  Importance of Learning Situation Analysis (LSA)  

‘Learner needs’ are what learners want to learn because ‘target needs’ can be the 

requirement of target situation. While ‘wants’ are concerned how learners wish to learn 
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language that is the learner preferred learning strategies which are subjective.  Learning 

needs analysis concentrates on the learners’ interests and the preferences on learning 

strategies. Hutchinson and Waters talk about ‘learning- centered approach’ which 

highlighted analysis of learners’ learning needs. ESP courses are usually developed in 

accordance with the perceived learners’ specific needs. As Bower (1980) says “… a student 

will learn best if he wants to learn, less well what he only needs to learn…”.   

 

Following learning situation analysis LSA framework is usually followed which was 

proposed by Hutchinson and Waters (1987). 

 

To analyze learning needs, we can use a similar checklist which was used for target 

situation analysis: 

 

3.4.2.1 Analyzing Learning Needs  

1.  Why are the learners taking the course? 

• Compulsory or optional;  

• Apparent need or not;  

• If status, money, promotion involved? 

•  What do learners think they will achieve?  

• What is their attitude towards the ESP course?  

• Do they want to improve their English? 

2.  How do the learners learn?  

• What is their learning background? 

• What is their concept about teaching and learning?  

• What teaching methodology will appeal to them? 

• What sort of techniques bore/alienate them? 

3.  What sources are available?  

• Number and professional competence of teachers; 

• Attitude of teachers to ESP;  

• Teachers' knowledge of and attitude to subject content; 

• Materials;  

• Aids 

•  Opportunities for out-of-class activities. 

4.  Who are the learners?  

• Age/Sex/Nationality;  

• What do they know already about English? 

• What subject knowledge do they have?  

• What are their interests?  

• What is their socio-cultural background? 

• What teaching styles are they used to? 

5.  Where and when will the ESP course take place?  

6.  What is their attitude to English or to the cultures of the English-speaking world? 
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LSA and TSA frame works are not sufficient enough to complete the picture of needs 

analysis, so ESP practitioners need another analysis i.e., PSA into consideration. 

 

3.4.3 Importance of Present Situation Analysis (PSA)  

“PSA (Present Situation Analysis) seeks to establish what the students are like at the start 

of their language course, investigating their strengths and weaknesses”. Dudley-Evans and 

St. John (1998) stated that PSA is a way to reach from a present situation to target situation 

considering the learners needs. It provides data about both the present and target situation 

analyzing learners’ strengths and weaknesses in language skills, their learning strategies 

and extra linguistic knowledge. 

 

Three basic sources of information for establishing the PSA (Present Situation Analysis) 

are: 

✓ the students themselves, 

✓  the language-teaching establishment, and  

✓ the ‘user-institution’, for example the students’ place of work. 

 

For each of these, an ESP practitioner seeks information regarding their respective levels 

of ability; their resources; and their views on language teaching and learning. ESP 

practitioners might also study the surrounding society and culture: the attitude held towards 

English language and towards the learning and use of a foreign language.  

 

3.4.3.1 Dudley-Evans Model of Needs Analysis 

One of the most recent and the most comprehensive needs analysis theoretical framework 

was introduced by Dudley-Evans and St. John (1998) based on PSA. The model is 

illustrated below: 

 

 
Dudley’s Model of Needs Analysis 
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This model focuses on 

 1. learners’ professional information,  

2. learners’ personal information,  

3. learners’ language information about the target situations,  

4. learners’ lacks,  

5. learners’ needs from course,  

6. language learning needs, 

7. communication information in the target situation, and  

8. environmental information. 

 

This model, comprising all the components mentioned above, focuses on:  

• learners’ professional information (the tasks and activities students are/will be 

using), 

• personal information about the students (learners’ general profile, previous learning 

experiences), 

• learners’ language information about the target situations (what their current skills 

and language use are),  

• learners’ inadequacies (the gap between 1 and 3), 

• learners’ needs from course (what is wanted from the course),  

• language learning needs (effective ways of learning skills),  

• communication information in the target language (discourse analysis, genre 

analysis), 

• environmental information (the environment in which the course will be run). 

 

Needs analysis frameworks in ESP context should be flexible. While conducting needs 

analysis, it is useful to have the views of different people (learners, sponsors, subject-

specialists, English language instructors and ESP practitioners), because these 

considerations contribute much to the implementation of research, the development of 

course and syllabus, methodology and producing materials for teaching and learning, as 

well. Needs analysis is not just an initial one-off activity, but it should be an ongoing 

process that does not end until the course is over what works well in one situation may not 

work in another. 

 

In the light of above methods and models it can be concluded that Present Situation 

Analysis (PSA) represents constraints on the Target Situation Analysis (TSA); as PSA 

involves ‘fundamental variables’, which must be clearly considered before initiating the 

analysis of TSA.  In practice, one should find information relating to LSA, TSA and PSA 

simultaneously to acquire a thorough understanding of the learning environment. Thus, 

needs analysis may be seen as a combination of TSA, LSA and PSA. 
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3.5 Significance of Needs Analysis in ESP 
 

As a learner need–based approach, ESP identifies and addresses specific target need. ESP 

practitioners are particularly interested in the gap between learners’ current and target 

competencies. Instead of assuming that they already know what their students at a certain 

proficiency level need, ESP specialists accept responsibility for finding out what their 

learners will likely need (and want) to be able to read, write, speak, and comprehend as 

listeners to achieve their goals. 

 

Acceptance of this needs-identifying responsibility means that ESP needs analysts will 

collect and examine data, in the form of sample texts and audio or video recordings, from 

the target community, via interviews, from community insiders. ESP specialists proceed 

with discourse-sample analysis, by considering, ideally, both macro- (rhetorical, whole-

text) and micro- (lexico grammatical) level characteristics of the written and spoken genres 

(i.e., routine communicative events) represented, such as memos, conference presentations, 

progress reports, job interviews, or whatever else seems salient.  

 

Needs assessment is best when ongoing. Learners themselves, especially when already in 

the target setting, can provide crucial data on the effectiveness of ongoing ESP instruction 

and identify new target needs that arise as their knowledge about the target situation 

consolidates. Needs analysis continues even after an ESP course ends. 

 

3.6 Summary Points 
 

➢ In ESP need is defined as the reason of learning English by the learner 

➢ Procedures used to collect information about needs is called needs analysis (NA) or 

needs assessment 

➢ Major tools which are used by ESP practitioners to assess needs are: interviews, 

questionnaires, observation, surveys. 

➢ Information about learners’ needs should be technology driven and collected from 

all stake holders like learners, teachers, and policy makers  

➢ The main components of needs analysis are three: Target situation analysis (TSA), 

learner situation analysis LSA and Present situation analysis (PSA) 

➢ Target situation analysis TSA is a kind of needs analysis in which analyst tries to 

find out what are the needs of a learner in a target situation 

➢ Learner situation analysis LSA type usually lays emphasis on learners’ needs 

focusing on learner’s interests and learning strategies and not on target situation 

➢ Present situation analysis PSA has a broader view, considering both the present and 

target situation of learner, and learner’s strengths and weaknesses as well. 

➢ The two important models for needs analysis are Munby’s model of needs analysis 

and Dudley Evans and St John’s model of needs analysis 

➢ The main elements of Munby’s model of needs analysis are participants, 

communicative needs processor CNP and profile of needs. 
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➢ Dudley Evans and St John’s model of needs analysis is wider in scope as it takes a 

comprehensive view of learner’s needs 

➢ Extensive Needs analysis NA of learners’ needs is important because teaching and 

designing of ESP courses are dependent upon it. 

 

3.7 Self-Assessment Questions 
 
1. Define the word need. What do you mean by needs analysis? 

2. Differentiate between target situation analysis TSA and present situation analysis 

PSA. 

3. Discuss the significance of needs analysis in designing an ESP course. 

4. Explain briefly the difference between necessities, lacks and wants. 

5. What are the elements of Munby’s model of needs analysis? 

6. Why Dudley-Evans needs analysis model is called learner-centered? 

 

3.8 Suggested Readings 
 

Chambers, F. (1980). A Re-evaluation of Need Analysis. ESP Journal, 1, 25-33. 

Dudley-Evans, T., & St John, M. J. (1998). Developments in ESP: A Multi-disciplinary 

Approach. Cambridge: Cambridge University Press. 

Eslami, Z. R. (2010). Teachers‟ Voice vs. Students‟ Voice: A Needs Analysis Approach 

of English for Acadmic Purposes (EAP) in Iran. English Language Teaching, 3(1), P3. 

Munby, J. 1978. Communicative Syllabus Design. London: Cambridge university press  

Nunan, D. (1988). The Learner-Centered Curriculum. Cambridge: Cambridge University 

Press. 
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Introduction 
 

This unit will emphasize the significance of designing a course for those learners who are 

studying English for a specific purpose. The focus, therefore, is on exploring the various 

factors and approaches that contribute to ESP course design. In addition to this, the 

importance of needs analysis in designing syllabus is also highlighted. Furthermore, a 

model ESP course is put under discussion in order to enhance understanding. (Brown & 

Bradford, 2017). 

 

Objectives 
 

At the end of this unit, the students will be able to: 

• define the term course design and syllabus 

• enlist the factors contributing to course design 

• explain the difference between the skill centered and learner centered approach 

• understand a model ESP course designed on competency-based teaching 

• comprehend the features and advantages of ESP courses designed for professionals  
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4.1 Course 
 

Course related textbooks provide the material content of lessons, the balance of the skills 

taught, as well as the kinds of language practice the students engage in during class 

activities to learn English. They are the foundation of instruction and the primary source 

of information for students and teachers. These textbooks are the main instruments of 

shaping knowledge, attitudes and principles of our learners.  

 

In recent years, there has been a growing international interest in designing second and 

foreign language courses specific to work-related needs or academic objectives of well-

defined groups of learners. The purpose of learning English in ESP (English for specific 

purpose) contexts is to achieve the certain level of English proficiency for a situation where 

the language is going to be used (target needs). In this way, needs analysis conducted in a 

target situation plays a pivotal role in designing an ESP course for a specific profession. 

Dudley-Evans and Johns (1998) maintain that “The key stages in ESP are needs analysis, 

course (and syllabus) design, materials selection (and production), teaching and learning, 

and evaluation.” ESP course design is the product of a dynamic interaction between these 

elements which“… are not separated, linearly-related activities, rather, they represent 

phases which overlap and are interdependent”. 

 

4.2 ESP Course 
 

According to Munby (1978), “ESP courses are those where the syllabus and the materials 

are determined by the prior analysis of the communication needs of the learner.” So, it is 

not an easy task to design an ESP syllabus/course as it is significantly complex.  Course 

designers should be aware of the different functions in order to meet the needs of the 

students. Halliday (1995) presented the scope and approach of an ESP course as needs 

analysis, curriculum design and implementation design, where needs analysis came first.  

 

4.3 ESP Course Design 
 

Course design is the process by which the raw data about a learning need is interpreted in 

order to produce an integrated series of teaching-learning experiences; whose ultimate aim 

is to lead the learners to a particular state of knowledge. 

Course designing mainly revolves around the following set of questions:  

• Who are the learners are? (Needs Analysis) 

• Why do they take English language course? (Needs Analysis) 

• Where the ESP course will take place? (Needs Analysis) 

• When the ESP course will take place? (Needs Analysis) 

• What resources we could use in this course? (Language Descriptions) 

• How will they learn English language? (Learning Theories)  

 

In this way, course design is dependent upon three major factors: 

i) Needs analysis 
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ii) Syllabus 

iii) Teaching Methodology 

 

The relationship among the basic three factors and ESP course is illustrated in the figure 

given below: 

 

 
 

Now we will discuss in detail each of the factor contributing to the course design.  

 

4.3.1 Needs Analysis 

As mentioned earlier, needs analysis is the first important starting point for designing, 

developing and evaluating ESP courses. Through needs analysis, it is easy to find out the 

purposes for which learners need English (English for academic or vocational purposes, 

and so forth).  

 

The ESP course design begins with collecting data on students’ language needs and the 

target situations of language usage. The starting point can be an analysis of the language, 

information about the learner, beliefs about the learning process itself or a combination of 

these. Learners’ proficiency and expectations, i.e., the level of language knowledge they 

expect to reach, are determined at this stage.  

 

This information (needs analysis) can be gathered: 

o By doing students’ assessment before giving any instruction e.g., a pretest can be 

taken before teaching any language related items. 

o Through close observation of professionals, who perform their tasks proficiently in 

English language. An observation sheet can be maintained to record the tasks 

systematically. 
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o With the help of questionnaires given to employers, to determine the language 

proficiency they need from their employees. A set of questions can be asked from 

various organizations members’ pertaining the linguistic demands of their 

employees. 

o By observing the set of situations requiring English usage in work setting 

o By doing discussions with both ESP students and instructors. 

 

Depending on the content and participants involved, several types of needs analyses and 

approaches can be applied. The first type of needs analysis is target situation analysis 

(TSA) which seeks to determine the set of situations where learners will have to use the 

English language. It focuses on the needs the students have before the course starts and 

allows determining students’ goals. The second type of needs analysis is present-situation 

analysis (PSA) which focuses on the students’ language command prior to ESP instruction. 

These two types of needs analysis are combined in third type of needs analysis i.e. learning 

situation analysis (LSA) based on learner- centered approach to ESP course design. This 

approach brings into perspective the knowledge that learners need in order to perform in a 

target professional situation, i.e., the language students want to learn.  

 

4.3.2 Syllabus (Language Descriptors)  

Syllabus is defined as a document which says what will (or at least what should) be learnt 

(Hutchinson and Waters 1987). Syllabus design in ESP is defined as not only a document 

but also an essential guide for teachers because ESP involves limited time with a specific 

function of the target language and needs of learners.  

 

Learners’ needs analysis is followed by the syllabus, which is a coherent plan for a course 

of study, providing a map for both teachers and learners and specifies the work to be 

completed by students based on course objectives. Syllabus design concerns the selection 

of items to be learnt and the grading of those items into an appropriate sequence. 

 

This learning map can be made easily, if you know the answer of following questions:  

 

From a linguistic perspective, the question is: "What linguistic elements should be taught?"  

 

From a learner perspective, the question is: "What does the learner want to do with the 

language?"  

 

Finally, from the learning perspective, the question is: “What activities will stimulate or 

promote language acquisition?”  

 

The ESP syllabus is derived from a detailed analysis of language features of the target 

situation. It is by selecting what to teach that language teachers show their notions of what 

language is; and what is important in language learning. For ESP practitioners specifying 

course content is value laden because it reveal what language is and how language is 

learned. In short, the selection of course content (syllabus) reflects our ideas about language 

learning.  
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Views of learning and course content 

 

In ESP, the syllabus outlines the content of what the learners will be taught, goals, 

objectives, materials to be used during teaching and learning, structure of grammar and 

skills. As language learning is determined by the choice of syllabus so we will now discuss 

the various types of syllabi. 

 

4.3.2.1 Types of Language Syllabuses  

Several types of language teaching syllabi have appeared in the twentieth century and these 

different types can be implemented in various teaching situations. The changing of the 

language theories, the learning theories, teaching methodology and philosophical trends 

has changed the syllabus design too. Before deciding which type of syllabus could be best 

for an ESP course, an overview of product oriented and process-oriented syllabuses might 

be useful. 

 

Product syllabuses focus on the knowledge and skills which learners should gain as a result 

of instruction, while process syllabuses focus on the learning experiences themselves. This 

means that the product syllabuses emphasize on the skills and knowledge which learners 

should gain as a result of instruction, while the process-oriented syllabuses focus on a series 

of actions directed towards some end that is teaching-learning process. They focus on how 

the development of learners’ competences occurs.  

 

Type (A): Product-oriented emphasizes on the subject matter and are ultimately linguistic 

in nature, while Type (B): Process-oriented emphasizes on the process and relies more on 

pedagogy and psychology. Difference between the two types is given in the table below: 
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The Product-oriented (or Type A) syllabi include grammatical (structural), lexical, 

notional-functional and situational syllabi, while the process-oriented (or Type B) syllabi 

include task-based, content-based, learner-centered and the skill-based syllabi. 

❖ Structural (organized primarily around grammar and sentence patterns). 

❖ Functional (organized around communicative functions, such as identifying, 

reporting, correcting, and describing). 

❖ Notional (organized around conceptual categories, such as duration, quantity, 

location). 

❖ Lexico-grammatical (organized around structures and vocabulary).  

❖ Functional-notional (organized around language functions and notions). 

❖ Situational (organized around speech settings and the transactions associated with 

them, such as shopping, at the bank, at the supermarket). 

❖ Skills -based (organized around micro skills, such as listening for gist, listening for 

specific information, listening for inferences). 

❖ Task- or activity-based (organized around activities, such as drawing maps, 

following directions, following instructions). 

❖ Learning-centered (organized on what the learners have to do in order to learn 

language items and skills, not the items and skills themselves).  

❖ Content-based (organized around themes or topics, such as health, food, and 

clothing). 

 

Many ESP course participants prefer task-based and situational syllabi. The task-based 

syllabi can develop the skills necessary to fulfill the ESP course participants' job-related 

tasks in English, while the situational syllabi can cope with the language in specific 

working situations.  

 

However, the basic objective of a syllabus is to communicate to students on what the course 

is about, why the course is taught, where it leads, and what will be required of the students 

to complete the course with a successful level. As Dudley-Evans and St John (1998) state 
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that “needs analysis is the process of establishing the what and how of a course”. Dudley-

Evans and St John (1998) stated three aspects of needs analysis. First, needs analysis aims 

to know learners as people, as language users and as language learners. Second, needs 

analysis study also aims to know how language learning and learning skills can be 

maximized for a given learner group. Third, needs analysis study aims to know the target 

situations and learning environment so that data can appropriately be interpreted. It is 

obvious that needs analysis is a very crucial first step prior to designing and developing a 

language course, producing materials for teaching and learning, and developing language 

test.  

 

4.3.2.2 The Place of Needs Analysis in Syllabus Design 

In ESP courses, needs analysis is the first step to be taken and emphasized before deciding the 

content of the course. When the needs analysis is carried out, the objectives for a given language 

course for a specific purpose will become much clearer.  It includes following steps: 

Step1:  Diagnosis of the needs with the help of instruments (Learning styles analysis) 

Step2:  Formulation of specific, measurable and achievable goals and objectives  

Step3:  Selecting the content (Deciding on topics and exercises that are suitable to the 

learners) 

Step4:  Organization of the content according to the students’ needs and time available 

Step5:  Selection of learning experiences (Planning effective classroom strategies) 

Step6:  Organization of learning experiences (Opportunities for independent self-study, 

outside the classroom) 

Step7:  Determination of what to evaluate and means to evaluate.  

 

One should consider all the above steps when designing any syllabus. A syllabus based on 

the learners’ needs is more effective and acceptable, and the syllabus content useful, 

teachable and easy. Every learner has a different attitude towards learning. The syllabus, 

choice of content, and how to present lessons in a variety of situations is what makes ESP 

significant. The most important key is to find the appropriate method rather than specific 

one. As Bernard and Zemoch (2003) claimed that ESP was not an approach, a method or a 

technique. “The only feature common to all types of ESP course is the selection of the 

content and teaching approach according to the perceived needs of the learners.” 

 

4.3.3 Teaching Methodology (Learning Theories) 

The next stage in ESP course development is the choice of ‘teaching methodology’, which 

is closely, connected to students’ preferred styles of learning and language acquisition and 

the selection of course materials. Dudley Evans and St John (1998) claimed that the 

strength of methodology was the way in which language learning and subject learning 

approaches could be integrated.  

 

According to Richard and Rogers (1982): “All language teaching methods operate 

explicitly from a theory of language and beliefs or theories about how language is learned.” 

In 1995 Brown listed five approaches: classical approach, grammar-translation approach, 

direct approach, audiolingual approach and communicative approach. He also added 

cognitive approach in 2016. Brown points out: “Those approaches are important to 
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understanding what and how students need to learn English. They are also crucial to 

understand what our bosses, colleagues, and students are thinking, that is, understanding 

which of these approaches are dominating how various groups of stakeholders and 

individual stakeholders are thinking with regard to what and how students need to learn.”  

 

There are several methods of teaching; each context needs its own type of methodology. 

Methods of ESP teaching are associated with the urgent needs and objectives of learners 

in a particular context. As ESP lacks its own methodology, so the courses should be 

organized around authentic learning materials, which represent target situations of 

students’ language usage. ESP instruction necessitates real-world tasks and activities. 

 

Classroom activities are based on professional or job-related contexts where language 

usage provides the means of solving problems and tasks. For example, an ESP course for 

students of Journalism would include teaching English for interviewing, covering sports 

events or breaking news. For maritime professionals’ effective communication in English 

includes the knowledge of techniques employed in reporting and dealing with emergency 

situations such as fire on board or check-up problems a ship encounters in a foreign port. 

In this way, ESP courses focus on future professional communication in English. 

 

There is no specific method but there will be a method chosen by teachers which depends 

not only the needs of learners but also their expectations.  Methods and approaches usually 

vary according to needs analysis, types of learners, expectations, demand, time, and what 

field it will be presented in. The notion of ‘there is not the best method’ shows the 

importance of variations in the teaching context that influences what is the best (Prabhu, 

1990). It refers that the teacher has to be flexible enough to blend different approaches 

intelligently to suit local needs and learning abilities of learners in order to fulfill their 

desired goals while keeping in view their different proficiency levels. The important task 

is, how we will implement the method we chose because of ESP’s specific content and 

learners.  

 

On the basis of the above discussion, we can deduce that in an ESP course ‘needs analysis’ is 

the first important component and it explains why some learners need a specific course for a 

certain context. Second element of ESP course is ‘syllabus’ which is not only the sum of 

specific terms and language patterns, but also a way of organizing language instruction. The 

content of instruction is determined by the future needs of the student, not by the narrow limits 

of a single discipline or profession. Lastly, use of an appropriate ‘teaching methodology’ in 

ESP course aids in conveying the contents of designed syllabus comprehensively. 

 

4.4 Approaches TO ESP Course Design 
 

Hutchinson and Waters (1987) identified three main approaches to ESP course design: 

 

4.4.1 Language-Centered Approach  

This approach starts at identifying learner’s target situation and then identify the linguistic 

features that the learners need. It aims at putting the ESP learners in a real situation by 
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undertaking a needs analysis that shows their needs, lacks and wants. Its focus is to draw 

as direct a connection as possible between the analysis of the target situation and the 

content of the ESP course. Based on the identified data, syllabus is designed. The next step 

after designing a course is selection of material based on the needs of learners. It 

concentrates on performance.  

 

4.4.2 Skills-Centered Approach 

The Skill centered approach starts at identifying target situation.  The target situation 

analysis helps in determining the theoretical views of language, theoretical view of learning 

and skills required to cope with the target situation. Based on the whole data the syllabus 

is created then material is developed for language teaching. Skills-centered course design 

concentrates on competence of learners and helps in developing skills and strategies which 

continue even after the ESP course by making learners better processors of information.  

 

4.4.3 Learning-Centered Approach  

This approach is based on the principle that learning is totally determined by the learners 

and their motivation of using the language. Learning is seen as an internal process in which 

the learners use what knowledge or skills, they have in order to make sense of the flow of 

new information. It is a process of negotiation between individuals and the society. Society 

sets the target and the individuals must do their best to get as close to that target as possible. 

It concentrates on how to get competence. 

 

The learning centered approach considers the learner at all the stages of preparing and 

teaching the course. The learner is involved in the process of ESP course design at the first 

step of analyzing the learning situation then at writing the syllabus and last of all at the 

selection and production of materials. Then the Learner is considered while teaching the 

materials and finally while evaluating his achievement. Henceforth, the learner has an 

active and central role in the formation of the course design. 

 

The task for the ESP course developer is to integrate all three of these approaches into the 

course design. So, the focus is on what learners can do with the language, which involves 

competencies or learning outcomes required for the syllabus specification. Competencies 

should involve a description of the essential skills, knowledge, attitudes, and behaviors 

necessary for effective performance of the real-world tasks and activities in a situation. 

 

4.5 Developing an ESP (CBLT) Course 
 

This brings us to a design, called Competency-Based Language Teaching (CBLT), which 

suits ESP instruction. So, an ESP course developer can benefit from the following key 

features of CBLT:  

1.  A focus on successful functioning in workplace.  

2.  A focus on life skills and not only on professional English. 

3.  Task-based learning which is an essential component of ESP instruction 

4.  Modularized instruction i.e. competencies which can be broken down into sub-

modules. 
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5.  Outcomes that are made beforehand [needs analysis]  

6.  Continuous assessment based on the ability to perform in real life situations rather 

than the traditional paper-and-pencil tests 

7.   Learner-centered instruction because learners’ previous knowledge about English is 

considered. 

 

The above given features of CBLT are synchronous with context-based learning like ESP 

which initiates with needs assessment: an on-going process. ESP courses are learner-

centered and are being designed on the basis of skills and language requirements of target 

situations where learners have to perform. Familiarizing students to academic and 

professional settings is very important in ESP instruction. An ESP practitioner makes a 

careful selection, considering learners’ necessities, lacks and wants and designs the 

activities accordingly. Therefore, pair or group activities give learners great opportunities 

to practice the real-life language and to develop fluency. The activity types that are 

commonly used in ESP classrooms are jig-saw activities, task-completion activities, 

information-gathering activities, opinion-exchange activities, problem-solving tasks, 

decision making tasks, information-transfer activities, reasoning gap activities, role plays, 

and so on. Since ESP instruction is not based on any one method or approach, it is, again, 

needs analysis that determines the types of learning and teaching activities. 

 

4.5.1 Benefits of CBLT Course Design  

This competency approach, as stated by Richards and Rodgers (2014) has the following 

advantages on the part of the learner:  

1.  The competencies are specific and practical and can be seen in relating to the 

learner’s needs and interests. 

2.  The learner can judge whether the competencies seem relevant and useful.  

3.  The competencies that will be taught and tested are specific, so the learner knows 

exactly what needs to be learned. 

4.  Competencies are taught one at a time so the learner can observe what has been 

learned and what still remains to be learned. 

 

The ESP Course should be planned and designed to meet the needs and competencies of 

the students. The course designers have to create or find out some innovative activities or 

tasks for the learners to acquire the competency levels.  As per the understanding of the 

above approaches and course design of specific English it is clear that the proficiency of 

English language in the learners can be achieved through well designed courses, syllabi, 

well trained teachers, learning environment, organized learning opportunities and 

redefined learning strategies.  

 

4.6 Components of a Model ESP Course  
 

Keeping in view the competency-based instruction two criteria can be applied in deciding 

what information to be included in an ESP course:  

➢ First, to include all the information that students need to have at the beginning of the 

course; 
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➢ Second, to include all the information that students need to have for developing their 

skills. 

 

Following are the main components of an ESP course 

• Objectives of the Course (formulated after NEEDS ANALYSIS) 

• Syllabus and Course Material (WHAT TO TEACH) 

• Teaching Methodology (HOW TO CONVEY) 

• Classroom Activities 

• Materials  

• Equipment 

 

The Objectives of ESP Course ought to be planned and designed to meet the needs and 

competencies of the students, considering the demands and expectations of the target 

environment and needs analysis.  

 

A material design model given by (Hutchinson and Waters) consists of four elements: 

input, content focus, language focus, tasks. 

• Input: This may be a text, dialogue, video recording, diagram or any place of 

communication data, depending on the needs you have defined in your analysis.  

• Content Focus: Language is not an end in itself, but a means of conveying 

information and feelings about something. Nonlinguistic content should be exploited 

to generate meaningful communication in the classroom.  

• Language Focus: our aim is to enable learners to use language, but it is unfair to 

give learners communicative tasks and activities for which they do not have enough 

for necessary language knowledge.  

• Task: The ultimate purpose of language learning is language use. Materials should 

be designed to lead towards a communicative task in which learners use the content 

and language knowledge they have built up through the units.  

 

Teaching Methodology To learn a language, learners require not only grammatical rules, 

but they also need to understand words and be able to use both in real communication. It 

is the duty of the teacher to create a good and healthy environment for students in order to 

learn and practice. The teaching methods such as Content-based instruction, Task-based 

language teaching and Competency- based instruction, are characterized as interactive 

language.  

 

Classroom activities for the competency development of the students, course designers 

have to create or find out some innovative activities or tasks for the learners to acquire the 

competency levels. A task is a piece of classroom work that involves learners in 

comprehending, manipulating, producing or interacting in the target language while their 

attention is focused on mobilizing their grammatical knowledge in order to express 

meaning… (Nunan, 2006).  

 

Materials play a vital role in ESP with significant attention towards the text of the subject, 

depending on the methodologies adopted. The materials should encourage students to be 
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active in the classroom. Lots of practice in the classroom could develop the skills needed 

for communication in English in an occupational situation in the classroom/language 

laboratory.  

 

Materials that are used to stimulate and support language instruction are typically texts or 

Web- based information, dictionaries, encyclopedias, examples of relevant grammatical, 

stylistic and rhetorical forms. The materials should be taken from real life situations  

 

Equipment In the present scenario, computer-aided and well-advanced technology with 

software supported equipment should be used to teach English in the Language Lab that 

enables the learners to pay individual attention, listen to his/her own voice and take their 

time and progress at the pace that’s comfortable for them like Computer aided multimedia 

systems, T. V. or LCD, a digital stereo –audio and video system and camcorder etc.  

 

Designing an ESP course is a really challenging task. In ESP, it is the teacher who develops 

the course after analyzing learners’ needs to suit their requirement. Teacher has to 

investigate a number of issues before taking decision. They are whether the course is 

intensive or extensive; it is assessed or not; it meets immediate needs or delayed needs; it 

is done as a pre-study or work, while study or work; the learners are homogenous or 

heterogeneous.  

 

In short, a flexible course design allows changes and modification based on negotiation 

with the learners and feedback from learners.  It allows to adapt or write materials in 

accordance with the syllabus, to develop a methodology for teaching these materials and 

to establish evaluation procedure by which progress towards the specified goals will be 

measured.  

 

4.7  Characteristics of ESP Course 
 

Robinson stated the following characteristics of ESP courses: 

1.  ESP is goal directed, learners take ESP courses because they need, or will need, to 

use English in their professional or academic lives. 

2.  ESP courses are based on an analysis of needs; whose aim is to identify the exact 

reason of what the learners have to do through the medium of English. 

3.  Specified period for an ESP course because it is taught and learnt for a reason. 

4.  ESP learners mostly are adults and they have made a difficult decision to study in an 

English medium institution. 

5.  Learners need specialist language pertinent to a profession, but this is not always 

necessary. It is the linguistic tasks (including language and practices) that the 

students will need to engage in the specific course. 

6.  In some cases, a very high level of proficiency is not required based on their aims. 

 

Based on the characteristics, we conclude that Robinson ‘s criterion to ESP course is aim 

oriented. The learners are learning the English language for their need, to use English in 

their professional or academic lives. Before teaching students with ESP, one has to know 
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what our students’ learning needs are. Then, we can make the course design in which the 

unprocessed data about learning need is interpreted in order to produce an integrated 

sequence of teaching-learning course, which will lead learners to achieve the needed 

competence or knowledge.  The data collected is used to create a syllabus, to choose 

materials which are appropriate to the syllabus, to extend methodologies to teach, and to 

create evaluation procedures concerning about the specific goals. 

 

4.8 Summary Points 
 
➢ ESP course designing is dependent upon three main factors: needs analysis, syllabus 

designing, and teaching methodology 

➢ Needs analysis helps in comprehending the particular target situation and the needs 

and demands of learners  

➢ Syllabus is a coherent document which clearly defines the ‘what’ and ‘how’ of an 

ESP course  

➢ There is no specific teaching methodology for teaching an ESP course. In fact, the 

teachers decide on their own which technique and activities are the most suitable in 

a particular situation. 

➢ Two common types of syllabi are: product-oriented syllabus and process-oriented 

syllabus.  

➢ Product-oriented focus on knowledge and skills of learners and are linguistic in 

nature while process-oriented emphasizes on process of learning and are closer to 

the psychology of learners 

➢ Process oriented syllabuses are subdivided into task-based syllabus and content-

based syllabus which has some features related to ESP course. 

➢ ESP course design can easily borrow some key aspects of CBLT (competency-based 

language teaching) like needs assessment, focus on language skills, task-based 

activities etc. 

➢ A model ESP course consists of the learning objectives based on needs analysis, 

well-designed syllabus, an appropriate teaching methodology, teaching materials, 

well-planned classroom activities and teaching equipment. 

➢ ESP courses usually comprise the following attributes: specific, focused, goal-

directed, reason- based and generally have adult learners. 

 

4.9 Self-Assessment Questions 
 
1. What do you mean by the term course design? 

2. Mention briefly the three factors needed for designing an ESP course. 

3. Highlight the role of needs analysis in ESP syllabus designing. 

4. Explain briefly the difference between language centered and skills centered 

approach. 

5. What are the major components of a model ESP course? 

6. What are the main attributes of ESP courses? 

7. How an appropriate ESP course design is beneficial for learners? 
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Introduction 
 

This unit will highlight the significance of material selection and production for those 

learners who are studying English for a specific (professional) purpose. The focus, 

therefore, is on exploring the various factors and approaches to material designing in order 

to understand its scope in ESP. 

 

Objectives 
 

After completing this unit, you should be able to: 

1. comprehend the concept of material designing.  

2. understand the procedure of material designing for professionals. 

3. explain the different factors affecting material designing.  

4. provide an overview of the purpose of material designing. 

5. explain the characteristics of material developer. 

6. highlight the significance of material development in an ESP course 
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5.1 Material  
 

Materials mean anything which is used to help to teach language learners. It is the source 

which can be used in teaching and learning process Harsono (2007). Tomlinson 

(1998,2001) defined materials as textbook, a workbook, a cassette, a CD-ROM, a video, a 

photocopied handout, a newspaper, a paragraph written on a whiteboard or anything which 

presents or informs about the language being learned and facilitate the learning of a 

language. 

 

Material development is one of the important factors that determine the success of language 

teaching-learning process. Materials are a key component in language programs. The best 

materials can be a useful professional development tool. Materials, whether developed or 

teacher produced, are an important element of a course. They give guidance to teachers 

because of the attention demanded by particular content or pedagogical tasks. Materials 

serve as a form of providing ideas on how to plan and teach lesson in an ESP classroom. 

Learning materials form an important part of most English teaching programs.  

 

5.2 Significance of Materials in ESP 
 

As already defined in Unit 1, General English or GE which is practiced in majority of the 

academic institutions is quite different from the English which is taught for occupational 

purposes (EAP, EOP), so the content of ESP is obviously disparate form General English, 

which is usually taught for exam purposes. ESP is the learning of English for other 

purposes such as work or study. These two are usually called professional (also 

occupational or vocational) purposes and academic purposes. If a student intends to use 

English in their future profession or wants to continue his academic studies, what he needs 

is a content appealing to occupational and academic needs.  

 

Teaching ESP materials is quite distinct from general materials as there are also differences 

in designing ESP materials from general materials. ESP materials will generally assume a 

foundation of proficiency in general English, and from the start will focus on aspect of 

English specific to the subject area being covered. The balance of language skills being 

taught may be different from that found in general courses. Flexibility is used in ESP 

materials because very special constrains are operating in the leaning-teaching situation. It 

is because of the unfamiliarity of the specific content (about multiple professions) to many 

teachers. They have been developed specially for students who were perceived to have 

specific needs which could not be met fully by general materials. These needs were 

originally seen mainly in terms of subject content, for example doctors need the language 

of medicine, engineers need the language of engineering, pilots need the language of 

aviation, etc.  

 

The focus of ESP is on when, where and why learners need the language either in study or 

professional contexts as ESP is concerned with a “situated language use”. After planning 

learning outcomes, ESP practitioners research for materials which are to be included in the 
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course for the ESP learners. When properly selected according to the learners’ specific 

needs, the chosen materials make the learners to be more interested, more motivated and 

more communicative as compared to the learners of general English. In the real world, 

many ESP materials developers are not provided with ample time for needs analysis, 

materials research and materials development. 

 

5.3 Materials Development Procedure in ESP  
 

Material development in ESP is a lengthy procedure which commences from needs 

analysis that in return helps in comprehending the target situation and learner needs. On 

the basis of this analyses, teachers determine course content, design courses and devise 

materials which facilitates the teaching and learning both. 

 

 
 

5.3.1 Needs Analysis 

Although the importance of needs analysis for course designing has already been examined 

in Unit 4, here it is worth mentioning as it is compulsory for ESP teacher or course 

developers to conduct needs analysis process for material development and selection as 

well. 

 

Needs analysis for ESP course refers to the identification of language and skills being used 

by learners afterwards in a profession or situation. This identification of needs is done 

either by asking questions or taking interviews of learners involved in target situation. In 

this way, needs analysis can take several forms including questionnaires, interviews, 

observations of interactions and analysis of language use in the target situation. 

Questionnaires and interviews allow the needs analyst to explore people’s opinions of 

needs, difficulties and the importance of language skills and areas thereby facilitating not 

only in course designing but also in developing appropriate material. These different types 



64 

 

of needs analysis previously mentioned in unit 3 are extremely useful in the choice of 

suitable material for different context-tied situations as well. 

 

1. Target situation analysis: Identification of tasks, activities and skills learners are 

using English for; what the learners should know about language and be able to do.  

2.  Discourse analysis: Descriptions of the language used in the particular tasks, 

activities and skills. 

3.  Present situation analysis: Identification of what the learners do/ do not know and 

can/cannot do in relation to the demands of the target situation. 

4.  Learner factor analysis: Identification of learners’ factors such as their motivation, 

individual learning style and aptitude towards learning and their own perceptions of 

their needs.  

5.  Teaching context analysis: Identification of factors related to the environment in 

which the course will be taught. Realistic Comprehension of what the ESP course 

can offer and how successfully a teacher can execute it.  

 

For instance, language audit takes place when companies want to find out whether ESP 

language teaching is required for the employees. These companies take into consideration 

the types of job-related tasks the employees need to perform. This type of needs analysis 

determines the correlation between specific work-related situations and employees’ 

language proficiency and further help in determining and refining the content for the 

course. 

 

5.3.2 Determining and Organizing Course Content  

Needs analysis will give the necessary background to draw up a syllabus. Designing a syllabus 

involves examining needs analysis and establishing objectives of the course which plays an 

important role in determining course content around syllabus. After doing this analysis, ESP 

specialists take decisions what to add or omit from the course. It then entails the selection, 

grading, sequencing the language and content and the divisions of the content into units.  

 

In designing ESP syllabus, teachers/course developers decide about what to include in 

terms of:  

1.  Types of units; such as skills based including teaching material designed on 

language skills basis. For example, in teaching reading skill, the content of the course 

is based on these sub-skills: identifying main facts and details, relating cause and 

effect, identifying sequence and event, predicting outcomes, or inferring meaning 

from contextual clues. Reading skill can be exploited for lexically and grammatically 

oriented learning tasks, and it can lend itself to writing tasks or other tasks (e.g., 

speaking and listening tasks). When learners are given a particular learning task (e.g., 

specialized text reading task), they can proceed to work on other related skills; for 

example, learners are asked to write a procedure paragraph describing steps for 

layering a vegetable crop. Learning tasks in the materials should enable students to 

develop their language skills for authentic communication and content competence.  

 2.  Items in the units; such as activities, tasks, profession related texts or language 

functions related to professions. For example, learners majoring in agriculture will 
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easily complete learning tasks which are related to their real-life situations (e.g., 

cutting and pruning trees, layering floral crops, etc.). Thus, learning tasks in the 

materials should connect what learners are learning to what they have experienced 

in real-life situations.  

3.  Sequencing: means what should be included in unit one, then in unit two and so 

forth. 

 

These decisions are made according to the needs of learners, such as immediate and less 

immediate need, and level of difficulty with easier items kept before more difficult items. 

This type of sequencing not only leads to an organized and logical course but also enhances 

flow of learning.  

 

5.3.3 Selecting and Preparing Specific Material 

The main purpose of the ESP course is providing a good input/content. An ESP course 

usually comprises of two types of content: real content and carrier content. 

 

Real content is the main purpose of the course; it relates to pedagogical aims such as those 

features of language with which learner will become more aware of and become capable 

to produce. The real content also includes the language skills which learners acquire during 

the course completion. For instance, purpose of ESP courses for nurses is more focused on 

teaching speaking skill as compared to reading or writing skill. 

 

Carrier content relates to the aspects that are used to assist the real content as it refers to 

the means of delivering the real content. These sources include the use of texts or activities. 

(e.g., English for Banking), English for Engineers, English for Doctors, Business English 

etc. 

 

So, course developers will analyze to select what real content could be exploited and how 

to execute this real content into the course when no suitable material is available. Another 

method of preparing material is matching carrier content to real content.  

 

In ESP, teacher or course developers not only select and prepare authentic texts but also 

devise specific tasks. The ESP teacher exploits not only contexts, texts but also the 

situations whether they are real or simulated from the students’ subject area. This will 

naturally involve the language the students need. Allowing the students to do things with 

the material that they need to do in their work with the help of authentic tasks and texts 

lead to frequent language use. 

 

5.3.4 Evaluating Course and Materials  

The teacher or material developer needs to know how effective the course is. Information 

gained from this evaluation is a useful source of data about the effectiveness of a course. 

An evaluation of a course can have many purposes, the main ones being to assess whether 

to continue or discontinue the course related to a profession, or to bring about 

improvements in the course. Evaluation of a course can be done by number of stakeholders 

involved in the whole process: 
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• the teacher, the learners, 

• the owner of the school/university, the course designer 

• the parents, 

• the policy makers. 

 

The transparency of course evaluation depends upon the sources of information which are 

used to carry out evaluation of materials. 

 

5.4 Role of Materials 
 

The role of materials (particularly course books) in language teaching can be described as:  

• a resource for presentation materials (spoken and written).  

• a source of activities for learners’ practice and communicative interaction.  

• a reference source for learners on grammar, vocabulary, pronunciation, and so on 

•  a source of stimulation and ideas for classroom activities 

• a syllabus (where they reflect learning objectives that have already been determined) 

• a support for less experienced teachers who have yet to gain in confidence 

 

Variety of published teaching materials are available that is aimed at specific levels for 

specific purposes. Teachers usually discover that the chosen textbook doesn’t contain 

exactly what their students need to learn. They are often required to write their own 

instructional materials, so that the content covered in the materials are suitable to the 

learner’s need and the students are properly prepared for the real-life situation of the target 

language. 

 

Students in specific fields need to focus their attention on the kind of language used within 

their field. These materials are prepared specifically for people working in different service 

industry occupations such as hotel employees, restaurant chefs, factory workers and 

secretaries as well as towards students in academic domain. 

 

5.5 Purpose of Materials  
 

The purpose of materials plays an important role in ESP because materials make “the 

interface between teaching and learning, or the points at which the course needs, objectives 

and syllabuses are made tangible to both learners and teachers” (Hyland, 2006: 89).  

 

Since the purpose of ESP materials is to expose learners to real language as it is used in a 

range of professional and/or academic settings, they are to be closely related to students’ 

target needs. Materials are used to stimulate, and support language instruction. Their design 

and/or adaptation is an important element of ESP teaching practice. Usually materials are 

paper based, they may also include audio and visual aids, computer- and/or Internet-

mediated resources, real objects, or performance (Hyland, 2006). 

 

Based on purpose of materials, four principal functions are specified. 
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5.5.1 Source of Language  

If English is a foreign and not a second language, the ESP classroom may be the only 

source of English. The purpose of materials is to: 

• provide learners with an opportunity to examine various possible set of examples of 

language use in a situation related to profession. Materials serve as models since they 

provide representative samples of correct language use in various work and/or study 

situations.  

• expose or inform learners to a real language. They illustrate language features, 

structures or functions. In this way, learners will identify the language structure and 

understand how meanings are expressed in them after using them. 

• raise learners’ awareness of how texts are organized and how their communicative 

intentions are attained. Since ESP materials provide exemplars forms and structures 

of target situations of a profession which are relevant to learners’ target contexts and 

are authentic.  

• serve as stimuli that can be used as sources of ideas and content to stimulate and 

promote writing, speaking or discussion as well as to support project work. e.g., use 

of texts from various sources in a classroom differs from pedagogic style of 

textbooks. Use of instructions/explanations – fits students’ understanding filling the 

learners’ requirements.  

 

Learners are thus immersed in a typical field-specific problem situation that provides 

stimuli for professional communication and requires them to respond to the emerging 

issues adequately. The best illustration of the combined model-stimulus exploitation of 

materials in ESP is the task in which learners – after practicing a given interaction model 

– will play different roles based on various scenarios of professional interactions.  

 

Various sources of language exposure in an ESP classroom are: text-books, dramas, songs, 

newspapers, research articles from journals, and internet websites containing relevant 

material 
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5.5.2 Learning Support 

ESP materials are used to supplement learners’ understandings of language use. This 

function implies that the ESP materials provided to learners are meant:  

• to support learners in their evolving control about and using the language and 

develop thinking of different texts. In this way, relevant material stimulates cognitive 

process and engages them in thinking about activities used in the materials.  

• to provide opportunity to the learners to discuss, write, analyze and manipulate 

language’s salient structures and/or vocabulary. Well-selected and designed 

materials give learners a chance to get acquainted with a variety of language samples 

that do not follow a pattern.  

 

Materials need to be reliable to work, to be consistent, and to have some recognizable 

pattern. Besides, material needs to be self-explanatory by providing, examples, exercises, 

and answer keys through informative contents pages and indexes. When graded according 

to the learners’ proficiency level and fulfilling their current learning needs, materials play 

a significant role on individual linguistic development because the learners have a sense of 

progression. e.g., Unit 1 – Reading, Unit 2 – Speaking, Unit 3…. 

 

5.5.3 Stimulation and Motivation  

Though stimulus materials are generally texts, they can also include a wide range of media 

like video, graphic or audio materials, items of realia, computer- and/or internet-mediated 

resources, lectures, etc. Materials are not used to provide a reason to communicate, rather 

materials can be used: 

• to encourage learners’ creativity, planning and engagement with others. 

• to stimulate language use in a relatively structured way e.g., a lecture recording 

explicitly stimulates motivation. 

• to allow learners to give vent to their creativity and produce divergent responses as 

some materials are less explicit and likely to generate various interpretations. 

 

ESP materials are usually challenging, but achievable because they offer new ideas / 

information and can be used in real-life environment e.g., Lego bricks used to symbolize 

real objects  

 

5.5.4 Reference 

Finally, ESP materials also include reference materials, which – in contrast to the materials 

used for scaffolding and modeling, focus on knowledge rather than practice- self-study 

purposes. Materials need to be: 

• Complete, self-explanatory. They are particularly relevant to learners engaged in 

self-study and the ones who have little or no class contact 

• Well-organized --provide explanations, examples, exercises, and answer keys  

• Available in various ESP or EAP textbooks, or a great deal of useful information can 

be found on university websites e.g., in the form of tips on academic writing 
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This category includes a wide range of materials – typically texts or web-based 

information, dictionaries, encyclopedias, explanations, examples of relevant grammatical, 

stylistic and informative forms like through contents pages and indexes. 

 

ESP materials therefore aim to provide exposure to the specialized genres and registers of 

ESP; to support learning through stimulating cognitive processes and providing a structure 

and progression for learners to follow, to motivate learners through providing achievable 

challenges and interesting content, and to provide a resource for self- study outside 

classroom.  

 

5.6 Materials and Technology 
 

In this era of Information Technology, internet plays an important role in materials’ 

development and its execution in the classroom simultaneously. Learners joining ESP 

courses are aware of its use and must use it in their peculiar profession because electronic 

gadgets are part of the whole society. The students are usually encouraged to conduct 

research using a variety of different resources including the Internet. So, blending 

technology in designing ESP courses and imparting knowledge through it will bring better 

results. 

 

Although Computer-Assisted Language Learning (CALL) programs are largely linear, 

constructed along certain thought patterns, but they familiarize the learner with the 

techniques of learning language with the help of computers. Nowadays, besides CALL 

learners can utilize CDs which offer information and opportunity for repetitive practice any 

time.  

 

In the present scenario, computer-aided and well-advanced technology with software 

supported equipment can be used to teach English in the Language Lab. It enables the 

learners to pay individual attention, hear his/her own voice and take their time, and progress 

at their own pace. Following are some of the useful language lab aids and equipment which 

can help an ESP teacher in exploiting material: 

• The computer aided multimedia systems 

• A spacious room with movable chairs and audio-visual aids with a Public Address 

System 

• T. V. or LCD, a digital stereo –audio and video system and camcorder etc. 

 

Thus, when choosing materials, great attention is paid to meet the requirements of the target 

situation. It’s beneficial to select culturally appropriate content and to include authentic 

tasks, along with audio visual materials and authentic spoken material simultaneously. So, 

teaching should be flexible and adapted to the learners’ needs based on modern standards 

of technology in order to induce motivation; a key element in an ESP class.  
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5.7 Qualities of Material Developer 
 

Preparing materials places high demands and great pressure on materials writers due to the 

following reasons: 

➢ Each stage is time-consuming: Finding suitable carrier content, matching real 

content to learning and real-world activities, composing clear rubrics for evaluation, 

planning an effective layout are certainly challenging tasks. 

➢ Preparing new materials from scratch for every course taught is clearly impractical, 

even if every teacher has the ability to do so but certainly lacks time and other 

resources it requires. 

 

Material developers or ESP practitioners/teachers should have the following qualities: 

 

5.7.1 Discretion for Selection of Material 

A material developer selects from what is available while making good choices and 

matching carrier content to real content. Selection is more appropriate if the following 

aspects are taken into consideration. (Factors of the learners, role of materials, topics, 

language, presentation, analysis, and validity of materials) 

 

During selection, it is important to find answers for the following questions:  

i.  Will the materials stimulate and motivate students?  

ii.  To what extent does the material match the stated learning objectives?  

iii.  To what extent will the materials support that learning? 

 

5.7.2 Creative with Authentic Material 

Learning tasks in the materials should be as authentic as possible. Authenticity here refers 

pedagogically to "being as close a match as possible between the language and social 

context of the input which learners receive in the classroom and the language and social 

context of everyday life" (MacDonald, Badger & White 2000, as cited in Widodo 2009: 

237). This idea implies that learning tasks should reflect real-life tasks that people do in 

daily interpersonal interactions.  

 

Material development demands innovation with what is available. Good material developer 

can provide variety in micro-skills (Focus on more than one macro-skill (e.g., writing, speaking, 

reading, listening). The use of other macro-skills will both help the learning of the target macro-

skill and provide variety for the class. For example: In a writing class, teacher focuses not only 

on writing skills but combines other macro skills like reading with writing tasks. 

 

Similarly, during the execution of activities, a visual used in an exercise is often effective. 

It increases variety and avoids too much text to be read and understood as input for a task. 

Visuals include diagrams, flow charts, graphs, bar and pie charts, matrices, photographs 

and sketches. 

 

An ESP class is varied in its interactions. It changes from ‘teacher input’ to ‘individual 

work’ which extends into ‘pair work’ and ultimately converts into ‘class discussion’. While 
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practicing these interactions, teacher should take into consideration different roles of 

learners (e.g., collaborators, explorers, input activators, etc.). As collaborators, learners 

engage in collaborative learning tasks in which they need to negotiate things so as to 

complete particular learning tasks. As explorers, they are involved in seeking for what 

language skills and competence they need to connect one another, thus acquiring such skills 

or competence wholly. As input activators, learners engage in activating what they already 

know through warm-up activity.   

 

5.7.3 Potential to Devise, Modify and Grade Activities 

After material selection, it is important that material developer should select activities that 

are central to the core objective. There is a need to modify activities based on adequate 

carrier content to suit learners’ needs and exclude those which are unnecessary because 

many ESP practitioners find themselves in the situation where their groups are of mixed 

abilities. Sometimes based on professional circumstances, it is necessary to 

supplement/prepare material by providing extra activities/ input. At other time, we can 

bring changes in the input because of grading activity level. Grading means the amount of 

support provided to enable learners to do a set of exercises and tasks at different levels of 

difficulty. This can follow the process of the simple to the more complex, from concrete to 

more abstract, from known and common to unknown and uncommon, from teachable to 

less teachable, and so forth. 

 

5.7.4 Capacity to Organize Material 

For a material writer, course organization, either at the level of a specific lesson or the 

overall organization of the courses is very important. It provides the teacher and the 

students a clear idea of what will be taught within the due course of time. Two principles 

underlie the concept of sequencing material: Building and recycling. A material developer 

can build the topics/ lessons by selecting, developing and grading Topics/Lessons and 

Activities. Recycling means repeat the activities on the basis of needs and wants for the 

sake of reinforcement and practice of learners. For instance, same reading techniques like 

contextual clues can be practiced with the help of variety of reading texts. 

 

The exercises that follow the lessons provide students with opportunities to practice and 

extend their English language skills. They allocate free production practice where students 

are asked to present information using simple English on a variety of topics. The activities 

created can be expanded in which students can engage in carrying out experiments (hands-

on experience), as well as carrying out reference work to explore the topic under study. 

Exercises usually consider that the students should have some questions, like fill in the 

blanks, choosing true or false statements, answering yes or no questions, simple 

comprehension exercises, and so forth. 

 

5.7.5 Learner Generated Material  

Usually teaching materials are generated by teachers and course developers, but ESP 

classes are related to situations in which learners can devise a framework for their course 

materials in order to execute various activities. ESP Materials provide carrier content and 

activities for input and practices, so learners devise a framework which suits their own 
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carrier content and their existing language competence framework. They remove 

difficulties to balance the levels and appropriateness of carrier and real content to match 

their needs like making compare and contrast chart, lists of advantages and disadvantages 

diagram etc. 

 

Activities devised by learners are: 

Text comprehension: Pair of learners prepares some comprehension questions as well as 

the answers and exchanges them with another pair. Each pair will answer the other pair's 

set of questions.  

 

Note taking / Information transfer - Learners themselves can think of some creative 

activities to transfer information for their peers (and their teachers) 

 

Vocabulary Development - Learners can generate their own sets or word partnerships. 

 

5.8 Conclusion 
 

Materials are one of the important aspects in teaching ESP to guide the teachers and 

learners in understanding the subjects better. These are not just simple tools that can be 

randomly used to assist the teaching and learning process.  

 

Materials taken from real life situations play a vital role in ESP with significant attention 

towards the text of the subject, depending on the methodologies adopted. Materials that are 

used to stimulate and support language instruction are typically texts or Web- based 

information, dictionaries, and encyclopedias, etc. These materials encourage students to be 

active in the classroom. Lots of practice in the classroom develops the language skills 

needed for communication in English in an occupational situation. 

 

Generally, teaching materials should be provided by a language teacher or institution to fit 

the specific subject areas of particular learners according to the needs for academic 

purposes. However, because of the workload of English teachers at universities, ready-

made ESP course-books, if available, are generally preferred, and it is the task of the 

teachers to make the necessary modifications and additions through extra materials and 

activities. And, these extra materials and activities are an essential condition of ESP 

instruction, because many problems that students face originate not from the specialist 

language but mostly from the general use of language. 

 

Developing specific materials in ESP require certain aspects to be considered. Course 

materials should reflect students’ interest in the target subject and introduce language using 

authentic material. However, genuine authenticity understood as interrelation between 

texts and context cannot be found in ESP classroom. Language materials taken out of the 

medium where they perform their communicative function become just study materials in 

a foreign language.  
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An ESP course originates from an assessment of purposes and needs of learners. So, it 

concentrates basically on English language use and the activities for which it is needed 

rather than on teaching grammar or language structures.  

 

5.9 Summary Points 
 
➢ Material development is an important component of the whole ESP program 

➢ Needs Analysis should be the starting point for devising syllabus and preparing 

course contents. 

➢ After selection of course contents, course developers usually select the activities to 

be included in it. 

➢ Selection and sequencing of activities is based on different types of situations and 

learners. 

➢ Effective material not only stimulates learning but also act as a reference for learning. 

➢ Activities included in the course contents act like a learning support for professionals 

by providing them a resource of language  

➢ Good material developers not only have the potential to select and grade activities in 

course contents but also have the capability to diversify them according to the needs 

of the learners. 

➢ Material developers can reorganize and innovate the course contents keeping in view 

the demands of the situations. 

➢ Usually, material is prepared by ESP practitioners and professional course 

developers, but sometimes, certain activities can be devised by learners themselves.  

➢ Nowadays, an amalgam of technology and ESP material will give effective results 

as most of the professions are technology driven. 

 

5.10 Self-Assessment Questions 
 

1. What are the qualities of an effective material developer? 

2. Can learners generate their own material? If so how? 

3. How material act as a source of motivation in an ESP classroom? 

4. What is the significance of material development in an ESP course? 

5. Why needs analysis is considered necessary for course development? 

6. What role does material play during the preparation of course contents? 

7. What is the importance of course evaluation in the process of material development? 
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Introduction 
 

This unit will highlight the significance of vocabulary acquisition for these learners who 

are studying English for a specific (academic/professional) purpose. The focus, therefore, 

is on exploring the various vocabulary learning strategies necessary for teaching 

vocabulary in ESP context. Besides, selection of appropriate teaching methodology in an 

ESP classroom is also emphasized. 

 

Objectives 
 

After completing this unit, students will be able to: 

• discuss the significance of vocabulary in ESP classroom 

• differentiate between general and technical vocabulary 

• explain basic active vocabulary/words related properly to their academic studies 

• infer the meanings and use of unfamiliar vocabulary items through contextual clues  

• use vocabulary learning strategies like word formation, affixation, brainstorming etc. 

during language learning process 

• select the precise vocabulary learning strategy for enhancing the process of 

vocabulary acquisition 

• explain the importance of pedagogy for teaching vocabulary 
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6.1 Vocabulary 
 

Vocabulary is an integral part of an ESP program, and it is very important for learners to 

build a consistent body of terms that are specific and occur frequently in their area of study. 

It is the basis they will require for their future careers and from which they can continue to 

build-up.  

 

Vocabulary attainment is central in ESP due to two reasons: firstly, teachers and learners 

know that precious classroom time is used in reading language material containing ideas 

and vocabulary items related to the particular field. Secondly, understanding and using this 

special purpose vocabulary shows that these learners belong to a particular group.  

 

Acquiring the vocabulary of a subject area helps learners understand their area of study 

because it broadens their knowledge. Vocabulary acquisition further facilitates learners in 

utilizing those resources that would be inaccessible due to the language barrier such as 

reading journals in English, accessing English-written websites on the internet, 

communicating with people and exchanging ideas in their field of knowledge. 

 

6.2 ESP Vocabulary 
 

Vocabulary component is one of the foundation stones for educational practitioners to 

implement successful ESP programs. Vocabulary is the most significant aspect of a register 

(language related to a particular profession), and words have particular meanings 

depending on the specific register in which they are used. However, ESP vocabulary 

always presents a major linguistic difficulty to non-native English-speaking students. It is 

difficult to learn words in general, especially those ESP terms which are not the same in 

all languages, because they are low frequency words and are not encountered very often. 

 

Nowadays, it is widely accepted that vocabulary teaching should be part of the syllabus 

and taught on a well-planned regular basis. As every field of science and technology has 

its own list of terms and phrases, technical vocabulary should be taught in order that 

learners are trained to use words with appropriateness and precision for effective 

communication. 

 

The basics of what needs to be taught in terms of vocabulary are always the same: (Ur, 

2009). 

• form (spelling and pronunciation) 

• grammar (verb forms, plural of nouns etc.), 

• collocations (the possible combinations of words, which is right and which is wrong 

in a particular context) 

• aspects of meaning (denotation, connotation, appropriateness and meaning 

relationships – synonyms, antonyms, and translation) 

• word formation (prefixes, suffixes and compound words)  
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In ESP, most of these aspects are particularly important, as specialized words carry 

specialized meaning. Besides, understanding word formation is fundamental for ESP 

learners, and it should actually be taught because it helps them recognize and memorize 

vocabulary more effectively. 

 

For instance, in science subjects, it is necessary to know how to spell correctly (most 

scientific terminology has complicated spellings, with Latin or Greek origin), in order 

• to choose the appropriate synonym in a given context,  

• to use the correct prepositions (one wrongly used preposition that may alter the 

outcome of an experiment if other researchers try to repeat it), 

• to recognize subject-specific affixes (phyto-, psycho-, hypo-, hyper-, -rrhea, -osis, -

ase, - phil-, -troph- etc.),  

• to identify among a word family the verbs (produce / produced, grow / grew / grown 

/ growing / re-grow, pollinate / pollinated / pollinating / over-pollinate),  

• to recognize nouns (producer / product / productivity / produce, growing / growth, 

pollen / pollination / pollinator), and  

• to use adjectives (productive / unproduced, growing / grown, pollinating),  

 

All this requires training in the recognition of common endings for the derivation of nouns, 

verbs and adjectives. In formal and academic contexts, only understanding the message is 

not enough because the wrong use of spellings and incorrect choice of words reveals lack 

of competence. 

 

6.3 Types of ESP Vocabulary 
 

“Vocabulary is a core component of language proficiency and provides much of the basis 

for how well learners speak, listen, read, and write”. In terms of teaching in ESP contexts 

Dudley-Evans and St John (1998) distinguish two types of ESP vocabulary:  

a) General vocabulary (with higher frequency of occurrence) has specific meaning in a 

particular field as it is important for learners studying English for specific and 

academic purposes. 

b) Technical vocabulary (with lower frequency of occurrence) has specialized and 

restricted meanings in certain disciplines and varies in meaning across disciplines. 

 

6.3.1 General/Academic Vocabulary 

ESP is an approach to language teaching directed by specific and apparent reasons for 

learning. Nowadays, many second language learners attend universities to learn English 

not only for general purposes but for more specific uses. The most obvious reason for 

learning English is for academic purposes and the academic study involve specialized areas 

across different discipline in physical sciences as well as in social sciences. Learners of 

English focus on academic vocabulary acquisition because they need to exhibit a wide 

range of academic skills: Reading about research papers in specific academic fields, 

listening to teachers’ lectures, speaking about their work, writing academic papers and 

presenting oral or written evaluations of methods or results in many cases.        
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Academic vocabulary is usually taught by ESP teachers because this type of vocabulary is 

used in general life contexts and has a higher frequency of occurrence in scientific and 

technical discussions. An ESP teacher imparts knowledge of general vocabulary in learners 

such as: trial, study, standard, ethics, period and order. Some common verbs used in 

academic vocabulary are: report, control, convert, receive, give, and randomize. 

 

6.3.2 Technical Vocabulary 

Some ESP teachers assert that it is not their responsibility to teach technical vocabulary as 

they do not have the technical expertise in the subject matter they are teaching. But it is 

their duty to teach technical vocabulary in order to facilitate learner’s process of vocabulary 

acquisition. 

 

There are technical words that are quite familiar to learners because the words are 

internationally known. Some commonly occurring words in computer science, like 

browser, app, log in, sign in, software and Internet, are quite familiar to learners and 

teachers both. So, in some cases, learners who are in a specific scientific field will have no 

problem with technical words, a language teacher have great difficulty with them. 

Similarly, Technical words like enzyme, dialysis and placebo are specialized words in the 

field of medicine, are well known and do not pose any problem for a student of medicine.  

 

A technical word is defined as one that is recognizably specific to a particular topic, field 

or discipline, such as enalapril or angiotensin. It is likely that technical words can only be 

fully learned and understood by studying the field. Teaching such words is usually 

considered to be the responsibility of subject teachers. Technical terminology can be 

beyond the ESP teacher’s understanding, but while dealing with technical words, the 

teacher will need to consider whether to integrate or avoid these words depending on the 

needs and aims of the learners. 

 

When learners are reading specialized texts with a large number of unknown technical 

words, and they cannot understand the meaning of the topic under discussion. Then, first 

of all, ESP teachers need to help the learners decide which words are worth focusing on. 

Next, when doing ESP exercises an effective technique is to exploit a particular context 

with certain technical vocabulary. This can help learners focus on the material more and 

not merely the vocabulary. The ESP teachers help learners when they find it a bit difficult 

to understand general words used as technical words. For instance, wall in biology, and 

resistance in electronics.  

 

Furthermore, if a technical word is not used in the same manner as in the student’s native 

language, the teacher will have to give some explanations and introductions to the 

vocabulary to be learned. Besides, there is a one-to-one relationship between the terms in 

English and the learners’ L1, but the teacher can provide guidance in the use of technical 

dictionaries or sources. 

 

Last of all, it is possible that difficulty with the pronunciation of some technical words 

could lead to poor memorizing of the words. ESP teachers can assist learners by helping 
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them improve general pronunciation, raising awareness of syllables in words, and teaching 

reading with appropriate intonation patterns. 

 

6.4 Teaching and Learning Vocabulary 
 

Although vocabulary building is the central purpose of the ESP class, but vocabulary 

acquisition is perceived as a tedious activity by the learners. Considering the complexity 

of the task of vocabulary learning, it is a bit difficult for the teacher to directly teach all 

facets of vocabulary and an entire set of words list to learners. Instead, learners are 

encouraged to learn how to continue to acquire vocabulary on their own after developing 

a fundamental level of vocabulary.  

 

There are countless techniques that can be exploited by the teachers after selecting the 

aspects which are helpful for their learners.  

 

It is possible to teach ESP vocabulary with the perfect amount of motivation from the 

learners. Individualistic style of learning vocabulary not only gives more responsibility 

towards a student’s own learning, but also helps focusing on individual’s needs. So, ESP 

teachers encourage learners to develop their own vocabulary learning strategies which 

consist of guessing, dictionary use, making word lists and memory strategies. Learners can 

be directed and trained to develop these strategies in their independent study time.  

 

Following are some vocabulary-learning and teaching strategies that can be exploited in 

the classroom. 

 

6.5 Vocabulary Learning Strategies (VLSs) 
 

Nation (1997) was among the first researchers who developed vocabulary learning 

strategies for both general English or ESP. Learning vocabulary for productive skills of 

speaking and writing, require different strategies from learning vocabulary for receptive 

skills listening and reading. 

 

Some of the possible vocabulary learning strategies that can be used in teaching ESP 

vocabulary are the following: synonyms/ antonyms, affixes, learning words by topic, by 

word families, by memorizing, contextual guessing, brainstorming and also vocabulary 

cards. Another strategy used by the learners to find out the meanings of the unknown words 

is the use of monolingual and bilingual dictionary. Generally digital dictionaries contain 

information about each word and are more commonly used nowadays. 

 

6.5.1 Word Lists 

The use of word lists as the main source of vocabulary learning is favorable in the teaching 

and learning of the English vocabulary. In preparing the vocabulary component of a 

language course, it is necessary that teachers should have the basic words lists to refer to 

and know that a specific word is important for students.  
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Words which are based on Greek or Latin roots should be analyzed for possible meanings. 

Therefore, the ESP teachers should: 

• facilitate learners to gain the skills of recognizing technical words 

•  interpret definitions of words 

• connect five senses to the core meaning of word 

• deliver information about word parts 

• provide learners with the tools for dealing with technical words 

• deliver pre-compiled word lists (containing general academic words useful for ESP 

students).  

 

The benefits of utilizing word lists are that they not only help teachers to select words worth 

focusing, but also enable learners to have a systematic study of academic words they need 

for academic or specific purposes. 

 

Experts recommend that teachers refer to word lists when they prepare a vocabulary 

teaching program. Some appropriate words are selected keeping in view the particular 

context and learners in that situation. The word lists must contain words that are 

representative of the varieties of words they are intended to be used. For example, if we 

are to teach vocabulary of speech, the word list for teaching is based on spoken data which 

represent the words to be learned. However, mechanically making use of word lists in class 

may be de-motivating for some learners. 

 

The words selected should occur across a range of different text types. The occurrence of 

a word in a wide range of text types will be beneficial to learners who major in different 

subject areas for academic or specific purposes. In addition, special attention should be 

paid to some vocabulary items with multiple meanings whose meaning cannot be derived 

from individual words, For example, so far, good night, all right, etc. 

 

6.5.2 Contextual Guessing 

Contextual guesswork means inferring meaning of words from the hints hidden in the 

context. There are three ways of achieving this: 

1. During careful reading, learners are capable of using predicting strategies behind 

contextual ‘guessing’ 

2. The proportion of unknown words to be guessed in a text should not exceed 10%. 

Teachers present materials that are almost 90%comprehensible to the learners. 

3. Learners are familiar with parts of speech, collocations, and the various forms that a 

word can take. 

 

6.5.3 Memorizing 

Language learners cannot remember words that they attempt to learn. Such words are 

probably not committed to memory effectively and are not stored in a way that they can be 

easily retrieved when necessary. For learners to expand their receptive or productive 

mastery of vocabulary items, they must first remember the words well enough to recognize 

them. 
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Memory strategies involve relating the word to be retained with some previously learned 

knowledge–that is facilitating the storage and retrieval of words. Make lists of words and 

memorize them by associating new language information to concepts already in memory. 

 

6.5.3.1 Vocabulary Memorizing Strategies 

Rivers (1983) summarizes the vocabulary-memorizing strategies normally used by the 

language learners as follows: 

1) Establishing a connection between spelling and pronunciation can immensely 

enhance vocabulary recognition and reading ability that develops memory of 

learners. 

2) Reading extensively with comprehension improves learners’ memory because while 

reading they highlight those words which they do not understand thereby consulting 

dictionary afterwards. In this way, word decoding and recognition ability are vital 

factors that improve learners’ ability to infer word meaning and its retention in 

memory. 

3) Create word associations by repeatedly writing down the same words in a short 

context until their meaning and use are assimilated. For example, write words for 

everyday objects like "mirror" and "table" on sticky notes. Attach the sticky notes to 

the objects the words refer to and strengthen the association between the word and 

the object in your mind. 

4) Make associations with words that sound or look similar in your native language, by 

representing sounds in memory even the meaning may be different. For example, the 

French word “vin,” sounds similar to the English word “van,” so one can make a 

visual association of a van to remember. 

5) Practice using new words into a context, such as a meaningful sentence, conversation 

or story in order to bind them to long-term memory.  

6) Use mechanical techniques, such as writing words on vocabulary cards and moving 

cards from one stack to another when a new word is learned. 

7) Mnemonics are ways to recall things in a better way. Mnemonic devices use patterns 

to assist your memory. For instance, for spellings:  

 

 DOES: Daddy only eats sandwiches. 

 ARITHMETIC: A rat in the house may eat the ice cream. 

 BECAUSE: Big elephants can always understand small elephants. 

 Like word associations, mnemonic techniques work best when they relate new 

concepts to these concepts which already exist in your knowledge base. 

 

6.5.4 Learning of Affixes 

Another popular strategy that can facilitate learners to develop vocabulary items is the 

knowledge of affixes. Within English vocabulary, a relatively small group of affixes that 

are useful and accessible can be introduced to learners when they are at appropriate levels 

of their language development. For example, by adding standard combinations of letters to 

existing words, either at the beginning (prefixes) like pre--, in--- or at the end (suffixes) 

like, --able, --er, un--, dis--, --tion, etc. By using them carefully, ESP learners can increase 

their vocabulary. Following are some of the benefits of learning affixes: 
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• Affixes can successfully teach ESP students words’ structural analysis. 

(Decomposing an unfamiliar word into its structural components and inferring its 

meaning from them is called structural analysis). 

• By becoming familiar with only a few roots, affixes, and suffixes, students can 

determine the meanings of many words. For instance, ‘anti’ prefix means ‘against’ 

and by using this knowledge learners can easily guess the meaning of words like 

anti-depressant, anti-social, anti-narcotics. 

• The knowledge of basic affixes, roots, suffixes, and word formation help learners 

decode ESP vocabulary. Similarly, suffix ‘al’ means ‘pertaining to’ and having this 

knowledge, learners can easily decode vocabulary items such as national, rental, 

psychological, dismissal etc., 

• Teaching the word formation of ESP vocabulary can help learners memorize and 

recognize it in an effective manner. 

 

6.5.5 Learning with Visuals 

Human brain retains images much more quickly than words or sounds, so translating things 

into mental images can be a great mnemonic device. Visualization is one particularly 

powerful memorization strategy. Words can be broken down into a pattern of images based 

on the series of letters that make up the word.  

 

For example, the word “abrogate,” which means to deny or cancel, is broken down into 

“a”+”bro”+”gate” and then visualize a bro standing at your gate while you "deny" him 

entrance.  

 

The use of visual images during vocabulary teaching in the classroom helps to create 

concrete items in a person’s mind rather than thinking about an abstract word. Using 

teaching tools such as wall charts, flashcards, and pictures can help learners to imagine the 

words visually. A Few pictures of depicting the meaning of the word help to build the 

association; similarly, a visual storyboard can be used to narrate a story which will 

reinforce the use of vocabulary items. 

 

6.5.6 Brainstorming Activities 

Another way to increase a learner’s vocabulary is doing brainstorming activities in the 

classroom. This process generally refers to brainstorming the associations that a word has 

with other words and then diagramming or mapping the results in the form of flowcharts.  

 

For example, when learners were asked to give words associated with the word ‘bank’, most 

learners would generate a number of words and phrases: borrowing money, investing profit, 

loan, deposit, debit, account, etc. Subsequently, learners can cluster these words together in the 

ways they think are linked and add more words by taking help from peers and teachers. In this 

way, vocabulary items are stored into their memory through word banks. 

 

6.5.7 Repetition of Words 

Vocabulary acquisition is incremental in nature and this means that words are not learned 

immediately but they are learned over a period of time. The number of words learned depends 
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on numerous exposures to a particular word. There are many aspects to be learned about a 

word, recognition of its occurrence, spelling, derivation (affixes), appropriateness in different 

situations and word associations. Only through multiple encounters with the word learners can 

develop a full understanding of its use and meanings. This is exactly why ESP vocabulary 

learning strategies and word storage should be emphasized in ESP classes.  

 

6.6 Vocabulary Acquisition and Technology 
 

An ESP class uses electronic devices like computers, projectors, and LEDs to promote 

technology aided language learning. 

 

Technological tools are beneficial in the acquisition of vocabulary for instance, computers 

allow learners to easily put vocabulary learning strategies—such as associational learning, 

detecting, spaced repetition, and word retrieval—into practice. These tools are highly 

useful in promoting deep processing of vocabulary, thereby improving both receptive and 

productive acquisition of the target vocabulary while transferring the words into long-term 

memory. However, overuse of technology could cause learners to experience a cognitive 

overload, but overall, the use of multimedia resources always helped students perform 

significantly better on a productive vocabulary test.  So, computer aided language learning 

and the use of other technological tools are helpful for the retention of vocabulary, 

particularly for adult learners. 
 

6.7 Teaching Methodology 
 

Most methodologies like Communicative Methodology (CLT), the Task-based Language 

Teaching (TBLT), Audio-Lingual Method and PPP (Presentation, Practice, and 

Production) teaching method work when it comes to building vocabulary, even though they 

may not be focused on this task. Teaching methodologies help with vocabulary acquisition 

although it is not a targeted activity, but it comes as a byproduct of other activities that 

focus on task solving or skill development.  

 

ESP makes use of the teaching methodology of other content subjects as well. The strength 

of ESP methodology is that it integrates language learning approaches and subject learning 

approaches. ESP teachers make use of learners‟ specific subject knowledge, which makes 

classroom interaction and methods different from General English. Task-based language 

learning (TBLL) is a teaching methodology based on tasks in which learners concentrate 

more on meanings than on form. In this methodology (TBLL), students perform different 

communicative tasks, which happen to be more meaningful because they are close to the 

learners’ reality. For instance, ESP course uses case studies, project works and tasks like 

role play, real play and simulation which have a key role in an ESP classroom. Besides, 

the interactions between learners and teachers during this methodology keep them 

motivated and play a significant role in solving the existing learning difficulties.   

 

If the teaching method is learner – centered, i.e., Task-Based Language teaching (TBLT) 

and learners have the greatest role in a learning process, then their cooperation and 
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collaboration skills while performing tasks will improve. An ESP teacher, who is a 

facilitator as well, can maximize motivation in ESP learners, by utilizing engaging learning 

materials and appropriate learning strategies. The following teaching strategies can be 

employed during the implementation of this method:  

❖ Use pair work and group work to minimize the anxiety of speaking in front of the 

class, for example, group discussion 

❖ Organize the task, i.e., introduce the task, give clear instruction, check the concept, 

demonstrate the task, start the activity, close the activity and give feedback 

❖ Give and time to think and perform, listen to the learners, ask questions, give enough 

time to reply and allow them to complete 

❖ Emphasis on the process rather than the product as the correct answer is not 

important but getting the answer is important 

❖  Avoid mechanical teaching by including diverse activities 

 

Employing the TBL methodology in an ESP context is quite challenging for language 

teachers. But, by implementing task-based instruction, learners as well as teachers will 

certainly benefit from it because it is more motivating, appealing and meaningful to 

students than other traditional grammar-translation based approaches. 

 

6.7.1 Instructional Procedure 

Instruction in virtual or physical space is an important stage in the ESP curriculum. 

Although ESP curricular procedures are elastic and continually informed by emerging 

needs, instruction takes place within time and resource limitations. This distinguishing 

characteristic of ESP pedagogy differentiates it from general English teaching because it is 

responsive to the learner’s communicative needs and is flexible to course objectives. In 

other words, it ‘is not the existence of a need, but rather an awareness of the need’ which 

influences contents in the language course and resultantly teaching methodology. 

 

In fact, the selection of the pedagogical approach is related to a teaching-learning context. 

Regarding pedagogical choices in language teaching, an ‘enlightened, eclectic’ approach, 

can be adopted which opens a number of possible methodological options for transforming 

classes to particular contexts.’ So, ESP teaching methodology tends to be eclectic and does 

not depend on one approach or method of language teaching. ESP teachers take advantage 

of various techniques and combine them to help learners improve their learner’s vocabulary 

acquisition skills. 

 

One common challenge that confronts ESP practitioners is the diverse content area of 

learners’ (e.g., medicine, economics, agriculture, management sciences, and others) from 

various professional or academic disciplines. In spite of the specificity of the ESP, 

practitioners interact with a human audience in an on-site or off-site setting, and a number 

of social and behavioral factors affect the course dynamics. ESP practitioners, who are 

language educators, cannot be content specialists; however, a working knowledge of the 

target subject is needed. Sometimes, ‘dual professionalism’, in the content area and 

language instruction, is an added advantage to practitioners.  
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ESP practitioners’ professional skills play a decisive role in the success of an ESP course 

because pedagogy is multidimensional. Since ESP instructional approaches have evolved 

to the learning-centered method, which is a process approach, as opposed to a product 

approach. In sum, instruction is considered effective if stakeholders’ satisfaction is attained 

and learners’ needs are fulfilled. 

 

6.8 Conclusion 
 

Vocabulary learning strategies (VLSs) are an effective mode for ESP vocabulary 

acquisition. Individual learners have individual styles of acquiring unfamiliar vocabulary, 

and above all, they are not all at the same level of proficiency in English. An important 

aspect in helping the learner to become independent is to recognize his/ her own style of 

learning and to find their own ways of expanding and organizing their word stocks. 

Teachers can help every student develop a personal plan that best suits his/ her vocabulary 

learning. Independent vocabulary learning strategies are incorporated in teaching because 

they are necessary, and learners usually select the ones which work for them. This can be 

achieved by following the instructions of teacher, doing group work with other students, 

or during independent study. It is effective to teach vocabulary explicitly with the help of 

classroom activities, while considering both proficiency and learning styles of individuals. 

Besides, sparing use of various technological tools also facilitate learning of vocabulary 

items. 

 

6.9 Summary Points 
 
➢ Vocabulary acquisition is one of the important components of the whole ESP 

program 

➢ ESP vocabulary can be divided into two types: general and technical 

➢ General vocabulary has a high frequency of occurrence as compared to technical 

vocabulary which has a low frequency occurrence 

➢ Vocabulary can be taught explicitly with the help of vocabulary learning strategies 

(VLSs) 

➢ Common (VLSs) used in ESP classroom are: affixes, word lists, brain storming 

activities, contextual guessing etc. 

➢ Process of learning vocabulary can be enhanced by applying the memorization 

strategies as well. 

➢ Vocabulary items previously learnt can be reinforced through repetition or recycling 

➢ Nowadays, technology use is effective in developing the vocabulary of ESP learners 

➢ Individuals have various learning styles for expanding their knowledge of 

vocabulary items. 

➢ Effective teaching methodology used for delivering the vocabulary items is Task 

based language teaching (TBLT) 

➢ In ESP classrooms, usually eclectic approach (blend of various teaching 

methodologies) is adopted for instruction. 
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6.10 Self-Assessment Questions 
 

1. What is the significance of learning vocabulary in ESP course? 

2. What is the difference between technical and general vocabulary? 

3. Why vocabulary learning strategies are important for vocabulary development? 

4. How memorization strategy plays an important role in acquiring vocabulary items? 

5. Which vocabulary learning strategy is most effective for ESP learners? 

6. What is the importance of teaching methodology in learning vocabulary? 

 

6.11 Suggested Readings 
 

Coxhead, A., 2013, “Vocabulary and ESP” in Paltridge B. and Starfield S. (eds.) The 

Handbook of English for Specific Purposes, Wiley-Blackwell, pp. 115-132 

Folse, K. S. (2004). Vocabulary Myths: Applying Second Language Research to 

Classroom Teaching. Ann Arbor, MI: University of Michigan Press. 

Gardner, D. (2013). Exploring Vocabulary: Language in Action. New York, NY: 

Routledge. 
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Introduction 
 

This unit will highlight the significance of assessment and evaluation for learners studying 

English for a specific (academic/professional) purpose. The focus, therefore, is on 

exploring the various tools for assessing and evaluating the teaching methodology, learning 

environment and teaching material in ESP context. Besides, selection of appropriate 

assessment and evaluation technique in an ESP classroom is also emphasized. 

 

Objectives 
 

After completing this unit, students will be able to: 

• explain the significance of assessment in ESP classroom 

• differentiate between various types of assessment 

• explain the process of course evaluation  

• infer the meaning and use of various aspects of course evaluation  

• list and explain different tests: achievement tests, proficiency tests and placement 

test etc. 
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7.1 Introduction 
 

Usually, the ESP students already have some acquaintance with English. They are learning 

the language in order to communicate a set of professional skills to perform particular job-

related functions. Therefore, an ESP course is designed after analyzing the learners’ needs 

and functions for which English is required. The ESP teacher assesses students’ needs and 

incorporates motivation, subject matter and content for the teaching of relevant skills. The 

ESP teacher, therefore, is a source of information that not only assists student in identifying 

their language learning problems but also help them to assess how they are progressing in 

their language learning. 

 

Nunan & Lamb (1996) refer to monitoring as an integral part of the learning system which 

is comprised of assessment of student performance and evaluation of the effectiveness of 

the course design. Assessment refers to what students can or cannot do and this ability is 

measured against a set of learning objectives that have been proposed in the course design.  

An ESP course is supposed to be successful in order to enable particular learners to do 

specific tasks. If it fails to meet its objectives, then something might be wrong with the 

course design, the analysis of the student needs or the teaching methodology.  

 

 
 

Linear vs. Cyclical Processes of Needs Analysis and Evaluation 

 

In ESP situations, evaluation is cyclic in nature and is concerned with the effectiveness and 

efficiency of learning while achieving the course objectives. To be an integral part of a 

course, evaluation has to be built in as a part of the course design. At different time 

evaluation might focus on the materials used, the classroom activities, the out-of-class 

support, the course design, methodologies, and the role of assessment, that is any aspect of 

the teaching-learning situation. According to Dudley-Evans & St. John (1998), “Evaluation 

is a process which begins with determining what information to gather and which ends 

with bringing about changes in current activities or future ones.”  
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7.2 Assessment 
 

Assessment occupies a prominent place in the ESP process because it is interlinked with 

the learning process. It is mainly a process of gathering, reviewing and consuming data, 

for the sake of bringing improvement in the current performance of learners. As teachers 

and students work towards the achievement of curriculum outcomes, assessment plays a 

continuous role in informing ESP teachers about the effectiveness and quality of learning 

and teaching. Assessment as an involved practice includes all activities that teachers and 

students undertake to get information and that can be used analytically to alter teaching 

and learning methodologies and materials. It provides feedback from the student to the 

instructor about the student's learning and affects them positively or negatively, if it is one 

on which their future depends. Assessment involves benefits such as reinforcement, 

developing confidence, motivation and building on strengths.  

 

7.2.1 Role of Assessment in ESP 

When facing with developing an assessment an ESP teacher must be familiar with its 

purpose. There are several purposes of assessment: measuring efficacy of essential skills 

and knowledge; determining improvement over time; diagnosing student difficulties; 

motivating students to study.  

 

Assessment in an ESP course performs the following roles:  

• to measure progress 

• to measure achievement/outcomes in terms of knowledge and skills 

• it provides the basis for decisions on whether a student is ready to proceed 

• it enables students to obtain feedback on their learning 

• it helps students to improve their performance 

 

7.3 Types of Assessment for ESP 
 

The following types of assessments are generally used in ESP settings. 

 

7.3.1 Continuous Assessment 

This assessment is integrated into the course and it contributes in some cumulative way at 

the end of the course. This type of assessment includes a series of focused tasks like the 

class performances of students, pieces of work and projects throughout the course.  

 

7.3.2 Self and Peer-Assessments 

These assessments are another means to improve learning. The basic purpose of self-

assessment is to encourage independent lifelong learning since it answers the question 

“How am I doing?”  

 

There are three reasons for using self-assessment in ESP:  

1.  Assessment leading towards evaluation is an important educational objective in its 

own right. Training learners in this is beneficial to learning.  
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2.  Self-assessment is an important component of autonomy.  

3.  Self-assessment reduces the assessment responsibility of the teacher and shifts the 

burden on learners as well.  

 

7.3.3 Formative Assessment 

Formative assessment takes place when the course is in progress and provides information 

about the performance of students – what they have achieved, what they need to work on, 

and how well the course is meeting their needs. It is typically undertaken at intervals and 

usually consists of a series of “mini-assessments”.  

 

Formative assessments refer to assessments specifically intended to provide feedback to 

students on their performance as they progress toward a goal. A formative assessment is 

organized more informally in order to improve and accelerate learning. If this feedback is 

of a high quality, improvement in student performance can result. As formative assessment 

takes place during the course, so the feedback helps to shape the course outline as well.  

 

7.3.4 Summative Assessment 

Summative assessment sums up students’ achievement based on appropriate criteria at the 

end of the course with a grade. When a course begins students are informed of these criteria, 

on the assessments methods to be employed and on the weightings to be given to each 

component. So, it provides information about their overall accomplishments, i.e., whether 

they attain the learning outcomes, and the overall effectiveness of the course. Summative 

processes have more of a gate-keeping function. For example, student applications to 

college are evaluated using a summative process and students are either accepted or 

rejected via this process. 

 

Traditional summative assessment techniques generally take the form of exams, in class 

tests, and assignments. Such techniques when applied alone often lead students to focus on 

getting the grade whereby the learning becomes secondary to completing the task.  

 

Summative assessment seldom contains qualitative feedback, which is necessary for 

individual development. 

 

An ESP program can use tests such as, in-class assignment results (formative), mid-term 

examination results (formative, ongoing), final term examination/achievement test results 

(summative, end-of-course) as well as samples of students’ writing, self and peer 

assessment, and personal observation to monitor the learning progress. But the assessment 

on which decisions about the students’ future are to be made (summative assessment) 

should be kept separate from assessments which are for the benefit of the students in terms 

of guiding their further study (formative assessment).  
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7.4 Characteristics of Assessment 
 

The general characteristics of assessment are given below:  

1.  Assessment helps students to learn in the first year of studies as a foundational tool 

to establish study habits and skills. 

2.  Assessment must align with the objectives of the course designed for a particular 

situation.  

3.  Variety in types of assessment provides diversity in different learning outcomes to 

be assessed.  

4.  Assessment should be positive and effective in order to motivate students’ learning 

5.  Criteria for assessment should be detailed, transparent and justifiable. 

6.  Assessment should provide specific and timely feedback on learner’s work - not just 

a grade.  

7.  Too much assessment is unnecessary and is usually counter- productive. 

 

7.5 Evaluation 
 
Evaluation is the process of gathering, analyzing and interpreting information about what 

is done to make a judgment about it. It is not simply a process of obtaining information by 

asking questions; but is also a decision-making process by acting on the responses.  

 

It is imperative to evaluate an ESP course since the ESP course normally has specified 

objectives and the learners, sponsors, course designers and instructors of the course want to 

monitor the end result. The basic requisite is to observe carefully the success and failure of 

learning objectives. The data resulting from evaluation assists us in deciding whether a course 

needs to be modified or altered in any way so that objectives may be achieved more effectively. 

If some learners are not attaining the objectives set for an ESP course, it is necessary to find out 

the reason so that certain measures might be taken to strengthen their weaknesses because 

evaluation is basically a matching process; matching needs to available solutions. 

 

7.5.1 Characteristics of Evaluation 

❖ Evaluation is very constructive, powerful and stimulating activity. 

❖ Evaluation is quite threatening as it recommends change which is often problematic 

to integrate in previously designed course outline.  

❖ A good evaluation emphasizes the most significant contributing factors which can 

be reinforced for further courses 

❖ Evaluation does not negatively comment on problems, but the less successful aspects 

are discussed rigorously so that they can be modified.  

❖ Evaluation conveys about those features that were not suitable for the particular 

group of learners in a particular situation. 

❖  It also addresses the fundamental ‘how’ and ‘why’ issues. Knowing ‘how’ well 

some classroom activities, authentic material or teaching methodology have worked 

is not significant on its own. Thinking rationally ‘why’ these handouts or activities 

work will allow us to reinforce in order to avoid the less effective. 
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7.5.2 Purpose of Evaluation 

Usually, evaluation has a strong purpose in ESP settings since it states: 

• what our program has done, and what can be learnt from the program to improve 

practice and inform other programs 

•  how well it has contributed to the goal, met the objectives and undertaken the 

strategies; 

• what worked well and what didn’t, and why;  

• whether there was any unintended outcome 

 

7.6 Evaluation Framework 
 

An ESP course evaluation framework is used to assess the degree to which the courses 

have achieved in meeting the learning outcomes and securing teaching objectives. 

Generally, the ESP based learners’ assessments are formed to indicate evidence for the 

reliability of the specific courses. As Figure shows, learners’ assessment and course 

evaluation in the ESP classroom are measured by the tools of assessment and evaluation 

that can be of international scale or local specified levels. 

 

 
 

7.6.1 Assessment and Evaluation in ESP Classroom 

The above framework proposes that ESP program evaluation should be informed by 

participants’ goals and mainly consists of two components: 

❖ learner assessment 

❖ course evaluation 

 

Apparently these two different evaluation forms assess different aspects, but we cannot 

separate one from the other. Evaluation of the learners does not only reflect the learner’s 

performance but also to greater extent, the effectiveness or non-effectiveness of the course 

as well. Hence, it can be concluded as both course and learner evaluation have a similar 

function in providing the feedback for the ESP course; although each type has different 

purposes and procedures. 
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7.6.1.1 Learner Assessment 

It helps to assess students’ performance either at the beginning or at the end of the course. 

 

Nunan (1992) “Assessment refers to the processes and procedures whereby we determine 

what learners are able to do in the target language”.  

 

Brindley (2001) defined the term assessment as “a variety of ways of collecting information 

on a learner’s language ability or achievement”.  

 

ESP assessment should be appropriate to the context of learning. As ESP course is learner 

led, assessment should evaluate learners’ performance in the workplace. Both formative 

and summative form of assessment should be used to get the desired results. According to 

Day and Krzaanowski (2011), assessment depends on the objectives of the course and 

should be based on need analysis. The test we administer should be the one that captures 

the kind of behavior, skill or performance evaluators are interested in reviewing and 

attempting to evaluate.  

 

In ESP, three types of tests are usually used for learner assessment. They are: 

➢ placement tests  

➢ achievement tests  

➢ proficiency tests 

 

1) Placement Tests 

1. Placement test is used at the beginning of the course to assess learners’ 

academic ability in a certain field, so that s/he can be placed in the appropriate 

courses.  

2. A placement test is diagnostic in nature as it is used as a tool for needs analysis. 

It indicates how far the learner fails to meet the proficiency level of the course 

designed according to their needs. 

3. As this test determines whether the learner needs the course, or is fully 

qualified in the required skills. If s/he is capable to communicate no further 

course is necessary.  

4. The placement test has a formative value as the result of the test used in 

forming the content and the nature of the course.   

5. Placement tests are done in relation to previously decided levels. 

 

According to Harmer (1998), generally these tests measures learners’ linguistic 

competence and assess their four language skills to determine their level, after which 

suitable syllabus and materials are decided. 

 

2) Achievement Tests 

1. An achievement test is done at any time during the course to assess the learners' 

progress.   

2. Achievement tests are standardized measures of knowledge, information, or 

procedural learning such as how to do something.  
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3. Achievement tests are used to assess general academic skill areas, such as 

reading skill, writing skill etc. They can also test content knowledge in a 

specific academic subject such as biology or American History.  

4. Achievement tests are used by school systems to provide a standard measure 

of individual students’ performance. 

5. Achievement tests are constructed on the basis of these principles: Test what 

the students have learnt; test what actually should be tested. 

 

Harmer (1998) has observed that “these tests are designed to measure learners’ language 

and skill progress in relation to syllabus they have been following”. In short achievement 

tests are done to see how much progress has been made in terms of goals. 

 

3) Proficiency Tests 

1. Specific language proficiency tests are based on the evaluation of the linguistic 

background of a person with or without specific academic learning. 

2. A proficiency test is used to assess whether the learners can cope with the 

demands of a particular situation or not.  

3. Proficiency tests for specific purposes measure the degrees of proficiency of 

learner in the skills or sub skills of a language to perform certain tasks. 

4. Proficiency tests are criterion-referenced. With this application there is no fail 

/ pass distinction. Instead, there is a scale of degrees of proficiency in the task. 

5. Standardized commercial language proficiency test like IELTS and TOEFL 

are used to assess students’ proficiency before they enter a university in native 

English-speaking countries. 

 

According to Harmer (1998), proficiency tests assess learner’s general language ability, 

not their progress since they are not based on any syllabus or curriculum.  

 

Nevertheless, there are some reservations about the ability to diagnose learners’ needs 

accurately through tests. In the absence of no more accurate instruments, the course 

designer has these different tests which can only act as a guide. A good test not only 

indicates what the learner lacks, but also what potential the learner has for learning. As a 

result, the value of tests mainly depends on how they are used. Both teachers and learners 

must have a positive attitude towards them. All the tests mentioned above should be seen 

as a performance task in the teaching – learning process. Even if a grade is given to a 

student, the importance of the grade lies under its meaning. According to Davies and West 

(1984), the primary purpose of language testing is to assess whether the students will be 

able to perform the language tasks required of them. What is lacking is any sound 

theoretical and empirical basis for ESP testing. 

 

7.6.2 Course Evaluation 

Course evaluation is a process which utilizes certain procedures to assess students’ learning 

and their understanding of the material on the basis of well-defined criteria and evidence 

for the sake of decision making. Usually evaluation has two objectives: doing assessment 

and providing feedback.  
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Although assessment can be a means of measuring what the learner knows, it also provides 

positive feedback to inform teachers and learners about what is still unknown. Future of 

ESP course depends on the feedback it receives and is designed to satisfy a particular 

educational need; therefore, evaluation informs whether the course is capable of meeting 

its required needs or not. Furthermore, evaluation helps to determine whether the course 

has achieved its objectives or not.  

 

7.6.3 Four Aspects of Course Evaluation 

Generally, evaluation is done through both formal methods like evaluating tests results, 

questionnaires, discussions and interviews, and informal means like chatting or comments. 

As a common practice, ESP teachers, the learners, the sponsors or a special body evaluate 

the course. They have many choices like during the course, at the end of the course and 

even after the course. Following aspects are important in course evaluation. 

 

1) Material for Evaluation 

Course evaluation includes assessing the syllabus, the teaching material and teaching and 

learning methods. This helps in making essential revisions and incorporating new changes 

in the previous and ongoing courses. It also assists in improving teaching and learning 

methodology. 

 

The success of an ESP course is achieved if the course satisfies both kinds of needs of 

learners needs as language learner and needs as language user. So, the course is evaluated 

on this basis: 

✓ Is the course accomplishing the learners’ language learning needs?  

✓ Is the course fulfilling the students’ language using needs?  

 

2) Method of Evaluation 

There are many ways in which an ESP course can be evaluated ranging from  

✓ Formal means (test results, questionnaires, discussions and interviews) 

✓ Informal means (comments, ‘casual’ chats and suggestion boxes)  

 

Although the method for evaluation process should be taken into consideration yet it 

depends on the situation which technique’ has to be chosen for evaluation purpose. 

Evaluation can also be done in two more ways either implicitly or explicitly.  

 

Implicit evaluation takes place during the semester; students’ grades, participation, and 

motivation give clues to the teacher on how their learning is going on. 

 

Explicit evaluation may take place at the end of the course or after students have 

experienced it. Using questionnaires, surveys, talks, etc. teachers ask the students to 

express their attitude towards the subject matter, instructional methods, activities, and 

teacher’s role. 

 

The evaluation information is the beginning in this process. This information is collected 

from the participants in order to draw some conclusions. 
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3) Participants of Evaluation 

The people commonly involved in the process of evaluation are: the ESP teaching 

institution, the ESP teachers, the learners and the course sponsors. Evaluation is primarily 

concerned with people’s perceptions, so the participants and method of evaluation both are 

significant.   

 

Sometimes, former students can also provide useful information.  It is important to get a 

representative cross-section of learners; it can be difficult to get useful feedback which is 

an expression of their real views. But still their point of views can easily help future 

students. 

 

4) Time (Frequency) of Evaluation 

The frequency of an evaluation is equally important, whether we apply this experience too 

often or rare, in both cases risk persists. 

 

The most important frequencies of the evaluation should be:  

✓ in the first week of the course  

✓ at regular intervals throughout the course 

✓ at the end of the course  

✓ after the course (if possible) 

 

The evaluation made after the class is potentially the most valuable one as the learners will be 

in a position to judge how well the course was prepared for the target situation they are in now. 

 

EVALUATION INVOLVES 

 

 

 

ASKING QUESTIONS (Teachers, learners, sponsors) 

 

 

 

ANSWERING QUESTIONS 

 

 

 

ANALYSING, REFLECTING THE EVIDENCE (Course designers, evaluators) 

 

 

 

MAKE CHANGES (Curriculum planners) 

 

This course evaluation report is used as a basis for decision making. These policy makers 

provide valuable suggestions for redesigning the course and resolving the learners’ 

problems. 
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7.7 Alternative Ways of Assessment in ESP 
 

The experience of alternative types of assessment for ESP classes is based on the evidence 

that assessment methods must be continuously re-thought so that their learning potential is 

retained. Although the summative assessments are important for students, but the 

significance of formative assessment cannot be ignored as well. They contribute to 

students’ active involvement, in their becoming autonomous learners not only of English 

but also of specialized knowledge. By applying diverse alternative types of assessment 

methods students are kept motivated and involved in the teaching process, which is the 

ultimate objective of any type of instruction. 
 

Traditional assessment is the type of assessment in which students are expected to 

recognize one particular choice from a given list that best answers the question asked. Such 

assessments so familiar to students include the standard true/false quiz or multiple-choice 

test; matching exercises and fill-in-the-blank activities etc. In contrast to traditional 

assessment, alternative assessment or informal includes any assessment in which students 

create a response to a question like classroom activities, as short-answers and essay 

questions. In both of these exercises, students are called upon to respond to a question using 

their own ideas, in their own words.  

 

In planning assessment, it is necessary to use the variety of available methods. A few other 

methods that could be very aptly applied for the evaluation of ESP students are:  

▪ oral assessment, oral reports 

▪ structured practical assessment   

▪ self-assessment  

▪ performance-based assessments (interviews, , role plays) 

▪ describing and explaining,  

▪ summarizing, retelling, paraphrasing   

▪ telling stories  

 

Oral assessments should be conducted on an ongoing basis to monitor comprehension and 

thinking skills. Many teachers have success using K-W-L charts (what I know/what I want 

to know/what I've learned) to begin and end a unit of study, particularly in social studies 

and science. K-W-L charts can be developed as a class activity or on an individual basis.  

 

7.8 Assessment, Evaluation and Technology 
 

Modern technology offers educators a variety of new tools that can be useful in the 

classroom only, as they add value to the learning experience. These tools can also help 

administrators assess and improve teachers’ and learners’ performance. The Internet is 

another tool that can be used to communicate about assessment, evaluation and curriculum 

redesign with the wider community. 

 

Teachers can use technology to make their own work more productive. Technology not 

only facilitates communication between students and teachers but also helps teachers assess 
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their students' as well as their own performance in the classroom. They can use 

spreadsheets to keep digital record of students’ work and organize their own lesson plans. 

This kind of record keeping highlights the performance of students instantly, and aids in 

improving teaching methodology during the course. 

 

One major advantage of digital technology is that the feedback can then be received from 

a growing world of communities. Technology gives us a way to get feedback continually 

during the teaching process, instead of at the end of the teaching process. Continual 

feedback between teachers and students generates a way of teaching that is very different 

from the traditional approach. It becomes more like sailing a ship, with the teacher 

constantly adjusting course. The goal is set, but the actual path responds to the needs of the 

individual students. That is a model for what assessment looks like when it occurs 

continuously during instruction. 

 

7.9 Conclusion 
 

Although assessment and evaluation are used for different reasons, they do have some 

similar steps. Both involve specific criteria to observe learners’ performance or course 

outcome. Both require the collection of data and other evidence by observing the 

performance or by looking at the outcome or product. 

 

Evaluation can be applied to the assessment process, itself, to determine if the assessments we 

have made are relevant, reliable and valid. If they are relevant, then the assessments are 

connected to classroom instruction. It would be irrelevant to assess skills which are neither 

taught nor included in the curriculum. Nevertheless, in professional courses it is essential to 

continue to make the assessment of the student’s performance. In doing so, curriculum- 

planners use the information predominantly for feedback and for important decision-making.  

 

Testing, or assessment, has always been considered as the usual means of measuring 

learners’ achievements in a foreign language. New requirements to proficiency in ESP 

suggest developing various ways of evaluating learners’ performance. Both traditional and 

new methods should be used in order to achieve the best results. 
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7.10 Summary Points 
 
➢ Assessment and evaluation are the important components of the ESP program. 

➢ Assessment and evaluation are recursive process as they do not proceed in a linear 

fashion. 

➢ There are various types of assessment which are used in ESP context like summative 

assessment, formative assessment, continuous assessment and self and peer 

assessment. 

➢  Learners’ performance is usually assessed with the aid of local and international 

specific tools called tests.  

➢ Tests used in ESP classroom are of different types: Placement tests, achievement 

tests and proficiency tests etc. 

➢  The tests assess learner’s performance in context either in the beginning, at end or 

in middle of the course. 

➢ Evaluation of ESP courses provides important feedback about learners’ performance, 

teaching methodology and materials used during the course. 

➢ Course evaluation in ESP has four major aspects: Method of evaluation, participants 

involved in evaluation, materials for evaluation and frequency of evaluation 

➢ Evaluation process can be done by asking questions, taking interviews and doing 

discussions with the participants 

➢ Couse participants are mainly the teachers, ESP leaners and course sponsors,  

➢ Course evaluation includes everything used during the course like materials, 

activities, syllabus, teaching methodology etc. 

➢ Evaluation can be done in the first and the last week of the course, during the course 

and even after the course has finished. 

➢ Use of technology assists the process of assessment and evaluation by providing the 

facility of continuous feedback. 

 

7.11 Self-Assessment Questions 
 

1. What is the significance of assessment practices in an ESP course? 

2. What is the difference between assessment and evaluation? 

3. Why are different types of tests used for doing assessment of learners? 

4. How does course evaluation help in getting feedback about the performance of 

learners? 

5. Which aspect of evaluation is most effective in bringing changes in ESP course? 

6. How does technology help in doing assessment and course evaluation? 
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Introduction 
 

This unit will highlight the role of teacher and learner in ESP settings. The focus, therefore, 

is on exploring the various roles adopted by teachers and learners’ in learning environment 

during teaching in an ESP context. Besides, the role of an ESP teacher as a practitioner in 

an ESP classroom is emphasized. Along with this, the significance of specific training for 

an ESP teacher and use of technology is also highlighted. 

 

Objectives 
 

After completing this unit, students will be able to: 

• discuss the significance of teacher’s role in ESP classroom 

• differentiate between various roles performed by teacher and learner 

• infer the relationship of ESP practitioner with subject teacher 

• enlist the various roles adopted by learners 

• explain the significance of general training for ESP practitioner 
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8.1 Introduction 
 

The courses introduced in English for Specific Purposes pose difficulties not only for 

learners’ but also cause problems for teachers’ like selection of materials, assessment and 

testing. To solve these complications of methodology, expert teachers, better training, fresh 

materials and innovative tests are required. In order to make an ESP course successful, the 

teachers have to understand the nature of the language teaching and learning process; they 

have to observe and recognize the learner's progress and to diagnose his problems 

simultaneously. Besides this, they must be familiar with the widest range of alternative 

teaching techniques in order to meet the particular learning requirements of a given student. 

Above all, teachers with an informed optimism need to execute professionalism based on 

training and experience. 

 

8.2 Nature of ESP Learner 
 

The two main dimensions of ESP are: first, when learners need ESP in studying a subject 

in English, second, for following an occupation for which learners need English.  
 

The learner comes to an ESP course with at least three types of prospects including 

educational, personal and occupational. 
 

8.2.1 Educational 

The first prospect is the product of the learner's own background. S/he will assume that the way 

in   which they themselves were taught, is the only way in which they will be taught in English. 

The ESP teacher will educate the learner to accept a different learning experience because the 

ESP course varies from the learner's previous educational experience.  
 

8.2.2 Personal 

The second kind of expectation is directly connected with the learner's own point of view 

about him/herself as a learner: his expectations of success in terms of what he expects to 

learn from the ESP course.  
 

Two types of individuals appear as learners in this scenario. One who has learned English 

as part of study or occupational training and is willing to obtain education.  The second 

type of learners are already subject specialists or are experienced in a particular job and are 

reluctant for learning English. The task of the teacher is to change the learner's expectations 

and encourage the learner. 
 

8.2.3 Occupational 

The third set of prospects which are occupational can be presumed more obviously when 

a needs-analysis is carried out. The learner usually has a vague idea of what he wants to 

learn in English. Often this idea is exact, but it can also be inappropriate in certain ways. 

The conditions are difficult for the middle-aged learners who are competent in their own 

occupation, and unwillingly become a student of a language in which they have no 

command. The least difficult conditions are for those young students who learn English at 

the same time as they are receiving their academic or occupational training.  
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In both cases, language learning is possible, if the teachers address these problems 

efficiently. 

 

8.3 Roles of ESP Learners 
 

The difference between ESP and General English exists in the nature of learners and their 

purposes for learning English. ESP learners are usually adults, and they already have a 

certain level of proficiency of English. Their main purpose in learning the language is to 

communicate a set of professional and academic skills, and to perform particular job or 

profession-related functions. This indicates that the ESP learner has a further purpose in 

studying English to achieve something specific that goes beyond learning the language. 

 

ESP is a learner-centered approach, specific learners and their specific linguistic and non-

linguistic needs are the nucleus of all ESP activities such as needs analysis, material 

development, teaching procedures, etc. The content and method of the ESP instruction are 

based on learner’s reason for learning; learner characteristics, their learning strategies and their 

use of different skills. All these factors together play a dominant role in the implementation of 

the course, as compared to a general English course. ESP courses (both academic and 

occupational) are designed for the learners who want English for their occupation in post-

academic setting or for the ones who want it for academic purposes in pre-occupational setting. 

Differences in their levels of language proficiency, previous education, academic background 

and work experience almost affects every stage of an ESP course.  

 

The following roles are expected from the learners who are assumed to be active members 

in an ESP classroom. 

✓ Negotiator 

✓ Group participant 

✓ Monitor 

✓ Risk taker 

✓ Strategy developer 

 

1. Negotiator 

 ESP learner negotiates between the self, the learning process, and the object of 

learning. S/he needs to develop skills in self-assessment to monitor his learning in 

relation to the learning goals and objectives. 

2. Group Participant 

 Many tasks like group discussions performed in an ESP classroom need learners to work 

in pairs or small groups. In this way, they learn to adopt the role of participant in a team. 

3. Monitor 

 Learners need to monitor not only the message in task work, but also the form in 

which such messages are conveyed. So, they can transfer the acquired knowledge 

and skills to new situations. 

4. Risk-taker 

 When learners lack full language resources, they take risks to create and interpret 

messages related to many authentic tasks. 
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5.  Strategy Developer.  

 ESP learner needs to develop and use learning strategies in order to achieve 

communication while doing variety of tasks in the classroom. 

 

8.4 ESP Teacher 
 

ESP teachers are usually the teachers of General English who are required to teach students 

with special needs. They conduct the necessary needs-analysis, design an appropriate syllabus, 

prepare suitable materials, teach the course while devising and administering appropriate tests 

for the students. Such professionalism is achieved when a good teacher of English obtains 

special help and training from the teachers who already have the necessary experience. 

 

Two areas which can cause real difficulties for teachers unaccustomed to ESP are: 

 

The first and most serious difficulty is a variety of subjects, particularly between those of 

literature and science.  The outlook upon science and technology is quite pragmatic, 

objective, analytical, and unemotional. While attitudes towards literature are quite contrary 

i.e., emotional, subjective and irrational. Therefore, a teacher of ESP is being required to 

extend the range of his professional activities into a new kind of language teaching in order 

to cater learners from different academic backgrounds. The second area of difficulty for 

teachers lies in the gap between the learner's knowledge of the special subject and the 

teacher’s ignorance of it.   

 

8.4.1 Subject Specialists 

ESP teacher must extend the understanding and should always be familiar with the 

materials to be used in class. The course-books are composed in collaboration between 

teachers of English and subject specialists. The course writer has addressed almost all the 

difficulties faced by the teacher during teaching. Majority of the problems can be resolved, 

if ESP teacher does have specialist knowledge of the subject. But if there is a gap between 

the knowledge domain of learner and the teacher then by staying in contact with the experts 

in professions language learning can be enhanced. 

 

8.4.2 Content Teacher 

The teachers who are familiar with the language of a subject, develops student’s knowledge 

of the content. On the one hand, this is an opportunity for the teacher to prove his/her worth 

but on the other hand, it requires skill, talent and experience to be able to do so. 

 

The ESP teacher and the content teacher know what their role and attitude are towards 

learning. Dudley-Evans & St John (1998) clearly stated that the content teacher and the 

ESP teacher work together on three progressive stages which they term as: collaboration, 

cooperation, and team-teaching. 

❖ Collaboration 

 It is the content teacher who provides the topic which is the reference point (which 

these authors term carrier content) and guides the ESP practitioner to introduce the 

linguistic side (which is called real content). 
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❖ Cooperation 

 It is the ESP teacher, who prepares the students as far as language is concerned for 

them to have the necessary competence in academic or professional situations. 

❖ Team-teaching 

 It is the stage in which each of the teachers focuses on their field, the ESP teacher on 

English skills and the content teacher on professional skills. The role of language 

teachers as "supportive and demanding, which highlights the significance of 

language skills in their respective professions. 

 

8.4.3 Language Teacher 

The ESP teacher certainly know more about the language through which meaning is 

negotiated, but the students often have a greater understanding of the core concepts related 

to the subject. Language teacher can make errors in the subject related ideas but linguistic 

errors like grammar related are very rare. They are in a stronger position to help the students 

with their mistakes in the language. 

 

In this situation, an ESP class can be successful if teachers also contribute greatly to 

discussions on meanings using their vast knowledge of English. Like the regular students, 

they would like to learn more about the language and conventions of the field. They also 

face difficulties interpreting the target language but can learn a great deal by listening to 

the refined linguistic resource their teacher. In other words, the teacher is in many ways 

like an acquaintance with strong language skills and knowledge.  

 

 
ESP flourishes on the concept of a team of teachers with collaboration between content 

and ESP language teacher and subject specialists. For becoming an effective teacher of 

ESP extra experience, rigorous training, more efforts, and additional commitment are 

needed which are not prerequisites for teachers of General English. 
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8.5 Roles of an ESP Teacher 
 

As far as ESP teaching is concerned, the role of a teacher is generally much wider in scope 

than that of a (EGP) general English teacher. The ESP teacher, along with teaching, 

designs, sets up and administers the (ESP) course. Also, the ESP teacher is responsible for 

evaluating and testing the students and the course throughout the duration of the course. 

Since the teaching of English for Specific Purposes involves much more than just teaching, 

most scholars believe that the term ‘practitioner’ should be used rather than ‘teacher’.  

 

According to Dudley-Evans and St. John (1998) the term ‘ESP practitioner’ seems to be 

more detailed and complete and they state the following significant roles that an ESP 

practitioner plays: 

• Needs Analyst 

• Teacher 

• Student 

• Course designer and materials provider 

• Collaborator 

• Researcher 

• Evaluator 

 

8.5.1 Needs Analyst 

ESP instruction requires a very dynamic learning centered curriculum and a comprehensive 

needs analysis both before and during teaching. It is not possible for the curriculum 

developer or course-book designer to analyze all those diverse needs of learners. In an ESP 

setting, identifying diverse learner needs is mostly the teacher’s responsibility who adopts 

the role of need analyst before the commencement of course. 

 

8.5.2 Teacher 

The main role of the teacher is to be able to develop real, authentic communication based 

upon students’ ability and knowledge. The teacher should show interest in students’ 

professional activities, be flexible, and a risk taker. Sometimes, the teacher who is willing 

to listen others becomes a ‘consultant’ and provides face-to-face advice to students.  Thus, 

the relationship between an ESP teacher and a student turns into a partnership. The most 

significant objective of an ESP practitioner is to aid students’ learning in order to enable 

them to meet their learning objectives.  

 

8.5.3 Student 

Regular teachers have 'expert' status regarding the subject and can choose to either impart 

their knowledge on students through lecture style teaching or guide students using 

discussion-based approaches. ESP teachers, on the other hand, are on a more equal status 

with their students because of the nature of ESP instruction, as Basturkmen (2010) states, 

the first challenge teachers may face is finding them in a position to deal with content in 

an occupation or subject of study that they have little or no prior knowledge.  
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ESP deals with domains of knowledge which even the average educated native speaker 

could not reasonably be expected to be familiar with. Moreover, neither in Pakistan nor in 

any other country teachers do have some formal training on the subjects or occupations 

they teach or on the field of teaching ESP. Therefore, it is quite common that teachers find 

themselves in an environment where they have far less knowledge and experience in the 

subject than their learners. In many ways, ESP teachers are also students of the target field. 

 

8.5.4 Course Designer and Material Provider 

The current ESP course-books have difficulty in meeting all those diverse and continuously 

changing needs of learners and demands of their occupations. Because of the shortage of 

specialist materials for ESP courses, the ESP teachers’ role becomes like a course designer 

and materials provider for the courses. They are expected to know how to design courses 

in a conceptual area that they have not mastered and develop the ability to analyze and 

describe texts. They also select the most suitable published material. They need to adapt 

the material if it is not suitable, or write it, as there are still certain areas for which no 

course-books can be found. The materials are not only selected and created by the teacher 

but also assessed for their usefulness. 

 

8.5.5 Researcher 

Research is also crucial for designing a course, writing teaching materials, discovering the 

ESP students’ specific interests and for conducting a needs analysis, so the ESP practitioner 

must perform the role of a researcher also. For instance, in English for Business Purposes, 

there is a growing interest in investigating the genres, the language and the skills involved 

in business communication. ESP teachers need to be informed with this type of research as 

well. Teachers working in specific ESP situations, conducting a needs analysis, designing 

a course, or writing teaching materials should have the potential for incorporating and 

implementing the findings of the research. 

 

8.5.6 Collaborator 

Dudley-Evans & St. John (1998) also consider the ESP teacher as a collaborator who 

cooperates with the subject specialist. The ESP teacher obtains information from the 

subject teacher about the subject syllabus and the tasks because students need to 

incorporate those tasks, activities and language skills in their professional settings. 

 

8.5.7 Evaluator 

The teacher adopts the role of evaluator as well because as ESP practitioners they are 

involved in different types of evaluation. Moreover, they also possess the necessary skills 

to assess the effectiveness of the teaching material used during instruction. The most 

common one is testing i.e. to be able to assess the students’ progress and evaluate the 

effectiveness of teaching methodology. In ESP classes, the course itself and the teaching 

materials are evaluated since ESP courses are mostly adapted. Unlike General English 

courses, which are well-studied and developed by methodology specialists, ESP is more 

unique, and it is not possible to adapt one ESP course for all ESP students. Thus, the 

evaluation of such a course is essential.  
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ESP teachers need to be willing to listen to learners, to have considerable flexibility in 

course design, to be ready to take some risks in their teaching, to be capable of 

incorporating the research findings in the field, to take interest in the disciplines or 

professional activities the students are involved in, and, in turn, to have close collaboration 

with the subject specialists. 

 

In short, it is a very demanding job to teach English for the profession and encourage the 

students to use their background knowledge along with the academic skills in dealing with 

all sorts of authentic information in their profession. While being in a position to design 

courses according to the students’ professional needs, teachers have to fulfill these 

responsibilities within so rigid course structures of the universities where it is very difficult 

to make the necessary modifications to meet the changing needs and demands of the 

learners and their professions. 

 

8.6 ESP Teacher and Technology 
 

All areas of ESP pedagogy have been impacted by the ongoing development of new 

technologies. It has played a pivotal role in the teaching of English for Specific Purpose  

(ESP) in many ways. It is a tool for helping with traditional types of language learning and 

also serves as space for creating new forms of communication. 

 

The use of technology is applicable across all types of ESP classrooms. Each technology 

has created its own norms and values for the use of language. Understanding the nature of 

these tools is especially important for ESP teachers who need to immerse their students in 

a variety of technology - based contexts in response to their needs to use English as a lingua 

franca. The problem is choosing which technologies are most appropriate for the types of 

learning found in the classroom. The choice of a technology or technologies also affects 

the goals of learning selected by ESP teachers after doing needs assessment of learners. 
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Technologies have also been used in a variety of ESP classes to create contexts for developing 

communication. As technology becomes a significant factor in ESP education as a tool for 

language learning, as a site for varied and authentic materials, and as a place for publishing and 

sharing work, the role of teacher becomes more instructive and synchronous. 

 

8.7 Training for ESP Teachers 
 

ESP teachers are not specialists in the field, but in teaching English, their subject is English 

for the profession but not the profession in English. They help students, who know their 

subject better than the teachers do, develop the essential skills in understanding, using, 

and/or presenting authentic information in their profession.  

 

A professional ESP teacher must be able to shift from one professional field to another 

without spending months on getting started. Through training, ESP teachers are provided 

with the necessary knowledge and tools to deal with their own students’ specializations. 

They can bring the necessary tools, frameworks, and principles of course design to apply 

them to new material. The material is usually provided by the professors or experts in the 

subject. The content should always be: 

• Authentic (the main purpose of content is to enable students to deal with authentic 

information despite their level of English),  

• Contemporary (according to the needs of profession) 

• Relevant to the students’ specializations (they need the information representative 

for their target language use situation)  

 

Bojović (2006) is of the view that most teacher training courses contain four basic 

elements: 

• Selection before and after training 

• Personal education during training 

• General training as teacher 

• Special training as foreign language teacher 

 

8.7.1 Selection Before and After Training 

As everyone cannot be an apposite language educator, selection process is necessary before 

pre-training and post-training. Each ESP instructor has an unending responsibility of 

continuous learning throughout the long-term career. Selection procedure makes it critical 

that unproductive individuals who do not have the potential to perform consistently are 

discouraged from entering the profession. 

 

8.7.2 Personal Education during Training 

Minimum standards of education accepted for teachers vary from country to country, but 

graduation level of education is not enough for teachers because ESP requires instructors 

who are well- educated. There are variations in how the trainee’s personal education is 

improved – either simultaneously with his/her professional training; or in-service courses, 

containing methodology of foreign language teaching or one-year post-graduate course of 
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teacher training. In short, teachers have to continuously improve upon their level of 

education. 

 

8.7.3 General Training of Teacher 

This general training involves what all of the teachers need to know regardless of which 

subject they teach. The components of training as an educator are as follows: 

a)  educational psychology– the component intended to lead the trainee to understanding 

of the nature of education 

b)  an outline of the organization of education in a country – the teacher should be aware 

of the different kinds of schools, educational network, and the main features of 

history of education in the country where s/he teaches. 

c)  an awareness of the moral obligation of the teacher for building up of standard values 

and character  

d)  knowledge of class management, discipline and skill of managing several groups of 

students simultaneously 

e)  knowledge of basic instructional techniques, and skill in exploiting teacher-learner 

interaction 

f)  an awareness of the central need of lessons planning 

g)  reflection on the significance of curriculum, syllabus and teaching materials in 

classroom. 

 

8.7.4 Special Training as a Foreign or a Second Language Teacher 

The complexity of this special training which constitutes the core of most of the teacher 

training courses can be easily understood if the three major aspects of it are classified. 

✓ Theoretical Component 

✓ Skill Component 

✓ Information Component 

 

1) Theoretical Component 

The language teaching occupation is interlinked with theoretical studies in numerous 

disciplines like psycholinguistics, linguistics, psychology, sociolinguistics and education. 

When the trainees have acquired a certain level of personal education, the theoretical 

component is important because they have to teach high-level and high-tech learners.  They 

need to take teacher training in the interdisciplinary approach of applied linguistics which 

integrates certain areas of the disciplines most relevant to language teaching. 

 

The theory component can be adapted from discussions, problem-solving practices, 

explanations and with new ways of thinking.  

 

2) Skills component 

The skills component includes three different skills required by the teacher: 

a)  language skill-- This component ensures that teacher’s command of target language 

is at least sufficient for the classroom. 

b)  integration skill– the major part of teacher training is to integrate number of 

classroom activities with the help of effective teaching techniques 
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c) management of learning skills – it is a fundamental component of teacher’s 

classroom skills.  

 

Teachers learn how to assess the progress of everyone in the class and how to manage the 

classroom activities.  

 

The skills component requires practical training in performing the skills themselves.  

 

3) Information Component 

The information component can also be divided into three parts:  

a)  information about education and about different approaches of teaching language. 

Communicative language teaching, task-based teaching, competency-based teaching 

is some of the methodologies applied in ESP classroom. 

b)  information about the syllabus and authentic materials--The prescribed textbooks, 

other teaching materials like readers, workbooks, etc. and audio-visual aids like 

flashcards, wall-charts as well as tape recorders and language labs constitute the tools 

of the teacher’s profession. 

c)  information about target language--when the teachers enter this course of training, 

their understanding of the nature of language is quite less. They could not 

comprehend intricate topics like relation between speech and writing, literacy and 

education, notions of the ‘correctness’ in language, language variety including 

dialects and accents, language in contact, artificial language, language and thought, 

and many more.  

 

The information content can be developed by reading through a wide variety of sources. 

 

8.8 Summary Points 
 
➢ In ESP program the role of learner and teacher is quite divergent. 

➢ ESP learners are different from the other learners because their learning pattern is 

purposive. 

➢ Learners usually have different personal, academic and occupational background. 

➢ The different roles performed by learners are risk taker, negotiator, strategy 

developer and group participant. 

➢ Teaching English for specific purpose is different from teaching general English 

because ESP is context-based. 

➢ ESP teachers who are expert language teachers usually collaborate with the subject 

teachers and subject specialists for teaching an ESP course 

➢ ESP teachers perform a variety of roles in an ESP setting, so they are called 

practitioners. 

➢ Roles performed by ESP practitioners are needs analyst, teacher, course designer, 

material provider, student, collaborator and evaluator. 

➢ Technology advancement provides different tools like internet and social media 

which help ESP teacher in conveying the message to the learner.  

➢ Training of ESP teachers is necessary because they have to perform multiple roles. 
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➢ General training involves training as a teacher and an educator, but special training 

includes training as a second language or a foreign language teacher. 

➢ Specific training involves three major components: Information component, skill 

component and theoretical component. 

 

8.9 Self-Assessment Questions 
 

1. What is the significance of ESP learner’s divergent background? 

2. What is the difference between the role of teacher and learner in ESP? 

3. Why are different types of roles performed by ESP practitioner? 

4. How does training of ESP teachers help them in becoming effective and expert 

teachers? 

5. Which one is the most significant role of an ESP practitioner in your opinion? 

6. How does technology help in imparting knowledge to learners in an ESP classroom? 

 

8.10 Suggested Readings 
 

Creese, A. (2000). The Role of the Language Specialist in Disciplinary Teaching: In Search 

of a Subject. Journal of Multilingual and Multicultural Development, 21, 461-470. 

http://dx.doi.org/10.1080/01434630008666417 

Dudley-Evans, T., & John, M. S. (2006). Developments in English for Specific Purposes. 

A Multi-disciplinary Approach (8th ed.). Cambridge: Cambridge University Press. 

Hutchinson, T., & Waters, A. (1987). English for Specific Purposes: A Learning-centered 

Approach. Cambridge, England: Cambridge University Press. 

Nunan, D. (1988). The learner-Centered Curriculum Cambridge: Cambridge University 

Press. 

http://dx.doi.org/10.1080/01434630008666417
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Introduction 
 

This unit will highlight the role of ESP in various settings. The focus, therefore, is on 

exploring the various functions performed by ESP courses during teaching in a learning 

environment in an ESP context. Besides this, the significance of specific technology while 

teaching ESP courses is also highlighted.  

 

Objectives 
 

After completing this unit, students should be able to: 

• discuss the significance of ESP in various fields 

• differentiate between EAP and EOP 

• infer the relationship of ESP with multiple fields 

• comprehend the importance in various professional settings 

• explain the significance of technology in the field of ESP 
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9.1 Introduction 
 

ESP is the teaching of English for the students who are the subject of a job, activity, or 

purpose. ESP is an abbreviation for English for specific purposes’ or ‘English for special 

purposes’. It can include the area of EPP, English for Professional Purposes. Example; 

English for Engineering, English for Science, and English for Medicine are all ESP. 

 

An ESP program is an ongoing practice that is essentially ‘purpose-driven and problem-

solving’ from beginning to end. ESP courses are usually not general-purpose instructional 

approach rather these courses implement specifically the core principles of ESP approach. 

Hutchinson and Waters (1987) consider ESP as an approach and not a product because it 

emphasizes the needs of learners. 

 

A thorough knowledge of ESP techniques and practices is required for the implementation 

of impactful courses.  ESP courses are characterized by needs based and evidence-based 

curricular decisions. They aim at fulfilling specific communicative objectives and are not 

dependent on practitioners’ ideas or an assumption-based curriculum.  Furthermore, an 

original ESP program is quite distinctive from ESP-type courses which are not uncommon. 

These courses hold the ESP theory partially in design and practice. 

 

The following list illustrates the range of possible ESP courses: 

1.  German physicists, specializing in the physics of low temperatures, who wish to 

learn English solely in order to read the papers (published in English) of an 

international conference on low temperature physics. (No speaking or writing 

required.) 

2.  Fire brigade officers from Afghanistan who wish to be able to attend a course in 

Britain on advanced techniques of firefighting.  (Little reading or writing required.) 

3.  Fishing boat crews from Bahrain (particularly the mechanics or 'engine-minders') 

who spend time in Britain observing the construction of the fishing vessels in which 

they will work on their return. 

4.  Norwegian secretaries who need to be able to deal with telephone enquiries and 

correspondence in English. 

5.  World Health Organization medical officers from many countries who are preparing 

to work in tropical Africa, where English will be the language of their contact with 

nurses, technicians and perhaps with their patients. 

6.  French aircraft engineers from the Concorde supersonic aircraft factory who are 

working in an Anglo-French partnership, shuttling between Toulouse and Bristol. 

7.  Algerian specialists in artificial insemination who need English to work with cattle 

breeders and agriculturalists from many countries. 

8.  Immigrants to Britain who get jobs in a bus factory and find that all the working and 

safety instructions are in English, as are the fire regulations, the trade union 

arrangements etc. 

9.  The managing director of a Greek shipping firm who opens an office in London and 

becomes involved in commercial and legal negotiations in English. 
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9.2 Division of ESP 
 

Dudley-Evans and St. John (1998) provide a more comprehensive characterization of ESP 

as language teaching designed to meet the specific needs of the learners through employing 

effective teaching methodologies and teaching activities. 
 

English for Academic Purposes EAP and English for Occupational Purposes EOP, both 

are branches of ESP.  
 

9.2.1 English for Academic Purpose 

English for Academic Purposes (EAP) is an area of English for Specific Purposes (ESP), 

and as EAP deals with a variety of fields, it will also prove to be useful as a tool of 

communication worldwide. 
 

EAP has become a major research field in its own right, by providing increasing accounts 

of academic methods and materials. English for academic purposes (EAP) is a broad term 

and is concerned with researching and teaching the English needed by those who use the 

language to perform academic tasks, for example, the secondary school students.  Students 

are exposed to the expectations and requirements of their teachers particularly to the target 

language situation. Although most often applied to university level contexts and non-native 

speakers of English (NNSE), who have to read textbooks and write essays, as well as those 

of academics who need to give conference presentations and write research articles (RA).  
 

The EAP courses are suggested for students in the engineering colleges to undertake 

classroom-based activities such as: oral presentation skills, understanding lectures, note-

taking and note-making skills, academic writing, academic reading and vocabulary, and 

academic speech and pronunciation.  

 

Corpus (pl: corpora) is now common in English for academic purposes (EAP) research and 

practice as it plays an important role in EAP pedagogy by providing syllabus items, 

offering examples, and opportunities for enhanced learning. 

 

Role of Corpora in EAP 

A corpus can be defined as a collection of texts compiled according to set criteria. In EAP, 

their accurate use has had a wide scope. Corpora are often considered to have two major 

roles in language learning, direct and indirect (Leech 1997). 

• Corpora’s direct role is its use in teaching methodology; they are used with or by 

students for language learning purposes in the classroom. 

• The indirect use of corpora is to provide the information and research data upon 

which instructive (teaching) materials are based. 
 

Both roles of corpora (texts) are directly related to English for Academic Purposes (EAP). 

 

9.2.2 English for Occupational Purposes (EOP) 

Hutchinson and Waters (1987) highlighted that there was no sharp difference between EAP 

and EOP (English for Occupational Purposes) due to following two reasons: 
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• Some people can work and study simultaneously, so the language requirements do 

not vary a lot 

• the language which is taught in a learning environment (for academic purposes) can 

be used by the learner in an occupational settings if/when s/he has a job or if/when 

s/he returns to a job. 

 

In the light of the given reasons, EAP (English for Academic Purpose) and EOP (English 

for Occupational Purposes) can be kept under the same kind of ESP program. 

 

9.2.3 English for Vocational Purpose (EVP) 

English for vocational purposes (EVP) is a branch of ESP that trains workers for non-

academic job -related activities, usually required for a specific occupation or vocation. The 

aim of teaching English at the vocational high school is to prepare students to master the 

English language skills and knowledge base in order to implement the oral and written 

English language communication at an advanced level. 

 

EVP prepares students with English language competence which helps in enhancing their 

vocational expertise. The role of English as a medium of vocational communication helps 

students understand their vocational content and develop their vocational knowledge and 

skills. They can communicate in their particular profession and can easily perform 

specialist tasks while developing the needed language. 

 

Teaching English for vocational purpose is a process in the field of education which is 

practiced in both the secondary education and tertiary education sectors. In the context of 

vocational education both at secondary education (e.g., technical schools) and higher 

education (e.g., polytechnics), students are commonly placed into particular vocational 

areas, such as the hotel hospitality, accounting, tourism management, and computer 

engineering. One of the objectives for students is to build up their vocational knowledge 

and skills. For this reason, students are usually taught with materials, which are directly 

related to their professional knowledge and skills. This has a significant implication for 

English language programs, which cater to differing needs of diverse groups of vocational 

students. In response to this, vocationally oriented language learning (VOLL) programs 

have been set up. A VOLL program aims to provide students with an English course 

integrated with vocational content. This vocational content is a starting point for designing 

English language programs. 

 

EVP can be designed from wide-angled (English for General Vocational Purposes) and 

narrow-angled (English for Specific Vocational Purposes) perspectives. For example, 

English for tourism can be classified as English for General Vocational Purposes. Framed 

in this general vocation, English for tourism has different branches, such as English for 

Hotel and Restaurant Workers, English for Hotel Receptionists, English for Tour Guides, 

English for Hotel Management, and Travel English. This specification is tailored to meet 

students’ target vocational areas. 
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Dudley-Evans and St John (1998) in Kusni (2013) introduced ESP classification based on 

various professions as illustrated in the following flowchart: 

 

 
 

So, ESP is commonly used for specific foreign language teaching which is used in specific 

profession or science. Teaching English for Specific Purposes has entirely different 

approach and assumption as compared to General English (GE). ESP refers to learning 

English focusing on the professional needs related to the particular profession.  

 

The purpose of ESP is to prepare students so that they are able to utilize English as the 

communication tool in their own field. For example, the economics student must 

understand English for economy, geography student must understand English for 

understanding concepts in the field of geography, and students of hotel administration must 

understand English for employing hotel administration, and so on. 

 

In the light of the above-mentioned discussion, we can conclude that ESP is not a new 

product, but it is an approach in learning English different from English in general. As a 

new approach of learning English, ESP has different characteristics from general English 

because ESP is using bottom-up approach, and the syllabus design, material development 

and evaluation procedures are dependent on specific needs of users.  

 

These characteristics are also different with other English study such as English as second 

language (ESL) or English as foreign language (EFL). Dudley-Evans and St John, 1998 

suggested the presentation of the whole ELT should be on a continuum that runs from 

General English courses to very specific ESP courses as demonstrated in the following 

Table. 
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GENERAL SPECIFIC 
 

Position 1 

 

English for 

Beginners 

Position 2 

 

Intermediate to 

advance EGP 

courses with a 

focus on a 

particular skills 

Position 3 

 

EGAP/EGBP 

courses based 

on common 

core language 

and skills not 

related to 

specific 

discipline or 

profession 

Position 4 

 

Courses for broad 

disciplinary or 

professional areas (e.g., 

Report writing for 

Scientists and Engineers, 

Medical English, Legal 

English, 

Negotiating skills for 

Business English) 

Position5 

 

 

1) An academic 

support course related 

to a particular 

academic course. 

2)  One-to-one work 

with 

businesspeople 

 

Position 1 is a kind of introduction where learners need English at a basic level. 

Considering positions 2 and 3, it is only the overall context of the program that decides 

whether a particular course is classified as ESP or not.  

 

At position 4, the work is specified in terms of the skills (it is important to choose 

appropriate skills to focus on - e.g., some doctors will need to read some medical journal, 

others will need oral skills to talk with their patients) taught, but the groups are not 

homogenous from one discipline or profession (scientists, engineers, lawyers, doctors).  

The individual members can need texts and teaching materials prepared on the basis of 

contexts dealing with specific professions.  

 

At position5 the course becomes really specific – the key feature of such courses is that 

teaching is flexible and tailored to individual or group needs. 

 

9.3 Various Fields in ESP 
 

There are several materials that explain various fields covered by ESP. Here, some 

examples are given which reveal the wider scope of ESP. 

 

The Longman Dictionary of Business English mentions the following fields: 

Accounts, Advertising, Agriculture, Banking, Commerce, Commodity exchange, 

Computers, Economics, Economic history, Economic theory, Finance , Industry, Industrial 

relations, Industrial safety, Insurance, Law, Management, Marine insurance, Public 

finance, Quality control, Shipping, Stock exchange, Taxation, Tourism, and Transport. The 

other is the Macmillan Career English Series which includes these different professions 

i.e., Agriculture, Aviation, Business–Banking, General Business, International Trade, 

Computers, Engineering, Hotel Personnel, Medicine, Restaurant Employees, Secretaries, 

and Tourism. 

 

9.3.1 Business English 

Business English students are some of the most common ESP learners.  As the business 

world continues to become a global community, there will be men and women from around 

the world learning English in a professional capacity.  
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Teaching Business English (BE) requires a number of factors to be considered.  An English 

teacher should have a basic competency in business and finance as well because 

business English students are learning English for professional purposes and ESP teacher 

should be able to properly answer their questions for teaching meeting management, 

negotiations in English and more. However, to really meet the students’ expectations, the 

teacher needs to understand the context in which they’re learning business 

English. This will help them create study programs specifically for them. For example, 

students who need basic business English for the office setting will need a good vocabulary 

and basic conversational skills, while managers who’re expected to give presentations will 

need to work much more heavily on pronunciation and speaking skills. 

 

9.3.2 English for Standardized Tests 

Compared to other forms of ESP, teaching English to students preparing for IELTS and 

TOEFL exams is relatively easy. Teachers need not memorize any technical terms and 

theories as in teaching business English. Apart from teaching them how to improve their 

standardized test-taking skills, IELTS and TOEFL preparatory courses are like normal 

English language courses. A teacher can prepare the class for standardized testing by 

applying the following techniques: 

• Give assessments to students in order to complete them in the prescribed time, so 

they develop the habit of working under pressure. 

• Create material that resembles the exercises covered in the actual test.  

• Always try to relate the old content with the material from your current information 

for creating a coherent theme. 

• Use games and conversation practice at the middle or end of the class to avoid 

monotony. 

• Give a recap of ideas and techniques that can be used during test in the end. 

• Avoid providing too much test-prep material to your students.  

 

IELTS covers British English and TOEFL covers American English. British and 

American English have slight differences when it comes to spelling and grammar, so it’s 

important that ESP practitioners have extensive knowledge about the idiosyncrasies of both 

styles of English before teaching IELTS or TOEFL test prep. 

 

It is more helpful for a teacher if she/he knows why students are taking the test. Some 

are doing it for immigration purposes, while others want to study or take admission at an 

English-speaking university. Acquiring this information can help the practitioner design 

dynamic, attention-seeking lessons that will develop interest in their students. 

 

9.3.3 Aviation English 

With English being the official language of aviation, it is important that all airline 

personnel not only speak but also understand English language. The main purpose is 

improving listening and speaking skills. 

 

Listening is an important part of the course, since pilots and air traffic controllers are 

expected to communicate in English over the radio, so it’s crucial for them to understand 

https://www.fluentu.com/english/educator/blog/teach-business-english/
https://www.fluentu.com/english/educator/blog/teaching-toeic-strategies/
https://www.fluentu.com/english/educator/blog/fun-esl-games/
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one another. In the real world, students will be expected to listen to English over a possibly 

distorted radio. Their listening comprehension can be improved by using diverse resources 

like language labs and listening to you tube audios that demonstrate a range of native 

and non-native English accents. Multiple speaking activities can be conducted and 

recorded so they can hear their own speech and make quick corrections based on teacher’s 

guidance. 

 

Along with this, Macmillan English has provided useful pronunciation resources which are 

particularly designed for the students who are learning English for aviation. On the basis 

of specific teaching guide-lines   specific activities can be executed in an ESP classroom. 

 

9.3.4 Tourism English 

Tourism English is the type of English which is taught at the basic beginner level in ESL 

textbooks.  

 

As with aviation English, students learning English for tourism purposes do not need to 

spend a lot of time improving their writing proficiency levels. According to the Common 

European Framework of Reference for Languages (CEFR), a good English proficiency 

level for tourists could be somewhere around A2 and B1 (upper beginner/lower 

intermediate).  

 

Students learning English for working in the field of tourism should know how to perform 

the following tasks efficiently: 

• Use a wide range of basic vocabulary words related to health, medicine, travel, 

money, food and time. 

• Be able to express themselves in basic sentences. 

• Understand simple spoken sentences. 

• Know how to communicate in most situations they’ll encounter while traveling. 

 

The objective of teaching tourism English is to give students a basic working knowledge 

of the language so that they can read directions and maps, understand basic words and 

phrases and speak clear sentences. By consulting some resources directed specifically to 

tourism English, students are given worksheets relevant to a variety of situations that they 

will encounter while traveling. 

 

9.3.5 Medical English 

Medical English is a growing ESP field as many medical representatives, physicians and 

nurses have started working in countries with large international communities or English-

speaking countries after leaving hometown. 

 

Teaching medical English can be tough if the teacher does not have a background in life 

sciences like biology, anatomy and physiology. At beginner’s level, ESP teacher can easily 

teach with authentic English content like medical videos, talks and publications and 

can create meaningful and challenging lessons. At the advanced level, making effective 

lesson plans for improving the language proficiency of students is not so difficult because 
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most medical English students are already studying extensively. Fortunately, resources 

like ‘Hospital English’ and ‘Multi-medical English’ have a wealth of supplementary 

material that can help in teaching medical English in the classroom. 

 

Medical English lessons should involve vocabulary-building exercises to help students 

remember difficult medical terms. They should also focus on building speaking and 

listening skills, as well as improving reading skills so that students can understand those 

challenging medical journals. 

 

9.4 Purpose of ESP program 
 

In ESP programs, teachers help students optimize the learning of ESP and usually attempt 

to achieve main goals. The dual tasks that ESP teachers may adopt or adapt are: 

1. Vocational Knowledge Building (building content knowledge and skills) 

2. Vocational Vocabulary Building (developing language) 

 

There are a variety of tasks that support vocationally oriented language learning (VOLL), 

that is, English for Vocational Purposes (EVP). These tasks are a springboard for language 

skills tasks such as vocationally oriented speaking and writing. These speaking and writing 

tasks help students develop their ability to produce both spoken and written texts. 

 

ESP practitioners should be vigilant enough to facilitate students by recommending 

textbooks and dictionaries along with authentic materials. 

 

9.4.1 ESP Textbooks 

An ESP textbook usually consists of the following significant features: 

• basic sentence structures, expressions and a vocabulary of General English 

• fundamental knowledge of Business English as a core field of ESP 

• glossary of certain basic technical terms used in a particular field 

 

For example, in the textbook English for Banking and Finance, McGraw-Hill has the merit 

of providing a section on departmental conversation and a section on grammar each of 

which progresses step by step as the course develops. Another conversational textbook, 

English for International Banking and Finance" is also recommendable book.  

 

9.4.2 English Dictionaries 

The Teachers who have experience of teaching English for a particular profession from a 

decade can compile a dictionary for their ESP learners. Like Business and Finance 

practitioners can incorporate some examples of phrases and sentences in the field of 

business and finance. By including basic General and Business English expressions as well 

as Financial English usage for non-native speakers of English they can conveniently 

complete and edit the glossary of financial terms as well. 

  

http://www.hospitalenglish.com/
https://www.youtube.com/user/InglesparaMedicos
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9.5 ESP and Technology 
 

In twenty first century technology has become a part of our lives and in education sector 

teachers are also taking advantage of this facility sparingly. The provision of internet, 

computers and LEDs in the ESP classroom has transformed the teaching methodology and 

a new teaching style has emerged with lots of benefits. 

 

Firstly, computer technology and internet make it possible to expose language learners to 

natural, authentic and fresh language materials from visual materials to aural materials such 

as e-journals, e-magazines, live radio and TV, video clips, of different fields and all 

branches of science, which promises the improvement of language learners’ skills as well 

as knowledge. 

 

Secondly, this new technology may help to provide language learners–real situations 

environment for more meaningful language use, which is more beneficial for language learners. 

 

Thirdly, it challenges the traditional – teacher-centered teaching model and motivates 

autonomous learning, opening space for different pace and needs. 

 

And in this digital era, recent additions to the field of ESP are: 

• electronic Business English (e-BE) and electronic Medical English (e-ME) 

 

9.6 Conclusion 
 

The most important thing to do when teaching ESP students is to make an effort to 

understand each student’s unique set of goals and expectations. Teachers should have an 

idea of why students are learning English, so they can design better lessons that help them 

build upon their strengths and overcome their weaknesses. 

 

As Brunton (2009) states, “ESP is today more vibrant than ever with a bewildering number 

of terms created to fit the increasing range of occupations that have taken shelter under the 

ESP umbrella.” As the world becomes more and more connected, number of English 

language learners for professional or immigration purposes will increase all over the world.  

 

9.7 Summary Points 
 
➢ The ESP program is quite divergent as it is need-based. 

➢ ESP Learners are different from other learners because the learners are usually 

adults. 

➢ ESP can be further divided into two branches: EAP (English for Academic Purposes) 

and (English for Occupational Purposes) EOP. 

➢ EAP English for Academic Purposes provides learners opportunities for learning 

English in an academic setting and they learn academic language to perform 

academic tasks. 
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➢ EOP (English for Occupational Purposes) is not so different from EAP (English for 

Academic Purposes) because adults who are studying in university are working 

simultaneously. 

➢ EVP English for Vocational Purposes, another branch of ESP is also different from 

EOP because only vocational knowledge is provided in vocational schools through 

vocational tasks 

➢ ESP branches are further divided into different professions like Medical English, 

Aviation English and Tourism English 

➢ ESP teacher can also teach the students who are appearing in standardized tests 

because test preparation is similar to General English 

➢ Technology advancement provides different tools like internet and social media 

which help ESP teacher in conveying the message effectively.  

➢ Purpose of ESP program is to facilitate the language learners by providing authentic 

materials like dictionaries and textbooks so that they can efficiently perform in their 

professions. 

 

9.8 Self-Assessment Questions 
 

1. What is the significance of ESP program? 

2. What is the difference between EAP and EOP? 

3. Why are different types of roles performed by Practioners. 

4. How does the training of ESP learners help them in their respective professions? 

5. What is the role of technology in ESP teaching in your opinion? 

 

9.9 Suggested Readings 
 

Nation, I. S. P. (2008). Teaching ESL/EFL Reading and Writing. New York: Routledge. 

Richards, J. C. (2001). Curriculum Development in Language Teaching. Cambridge: 

Cambridge University Press. 

Richards, J. C. (2001). Curriculum Development in Language Teaching. Cambridge: 

Cambridge University Press 

Ellis, M. & Johnson, C. (1994) Teaching Business English. Oxford: Oxford University 

Press. 
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