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FOREWORD 
 

 

The BS English programme is being offered by the Department of English of 

Allama Iqbal Open University for the students who are interested in the fields of 

linguistics and literature. This programme is exclusive in the sense that it will 

provide study guides for all the courses written, especially for the AIOU students 

to introduce the concepts in a both linguistics and literature. Furthermore, it will 

be properly effective from the viewpoint of prospective students and researchers 

for future implementation in the classroom setting and / or research setting. 

 

The BS English study guides aim to include all possible queries that students may 

have and gently stimulate their intellect to probe into further questions. The areas 

and ideas presented in each unit are covered appropriately and accurately. The 

text is comprehensive and accessible to students without even having 

commendable prior knowledge of linguistics / literature. This course intends the 

professional development of the students using different handy styles adopted by 

expert course writers.  

 

The present study guides are a powerful tool even for BS English tutors teaching 

in various regions, focusing upon a uniform scheme of studies for all the courses. 

Also, these courses will help tutors by providing adequate teaching material for 

responsible and independent teaching. All study guides strictly follow the 

standardized nine-unit sub-division of the course contents for optimum 

understanding. The short introduction at the beginning provides an overview of 

the units followed by achievable learning objectives. The study guides define 

difficult terms in the text and guide the students for accessible learning. These 

units are finally summed up in summary points and the self-assessment questions 

not only guide teachers and students, but also help to revise the contents 

developed upon previously formed concepts. Moreover, they provide links and a 

list of the suggested readings for further inquiry of students. 

 

In the end, I am happy to extend my gratitude to the course team chairman, course 

development coordinator, unit-writers, reviewers, and editors for the development 

of the course. Any suggestions for the improvement in the course will be fondly 

welcomed by the Department of English. 
 

 

  

 Prof. Dr. Zia-ul-Qayyum 

 Vice-Chancellor 
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INTRODUCTION TO THE COURSE 
 

Dear Students, this study guide on the course of Sociolinguistics is envisioned to 

familiarize you with the basic relationship between language and society. It would 

also highlight the various functions that a language performs in a society. 

Sociolinguistics is a vast field, as a matter of fact, which explores the relationship 

between influences and impact of social factors on language and vice versa. It is a 

well-known fact that in normal day communication, we use lingual aspects to 

communicate and interact with one another. Thus, Sociolinguistics is a holistic 

phenomenon that relates language with various social factors. Furthermore, it is 

further characterized by two main segments: micro and macro Sociolinguistics. 

These subdivisions are operative in widening the horizons of sociolinguistics as a 

subject. This study guide, henceforth, is planned to cover major aspects to equip 

our BS students with basic knowledge and skills in the discipline of 

Sociolinguistics. However, there is still more to be added as one delves into its 

knowledge. Overall, it expands the socio-cultural lingual comprehension of 

society. We should be able to know when to speak, what to speak and what topics 

can be discussed and what is not supposed to be discussed openly. Connectedly, 

this study guide encompasses the major socio-cultural and political impacts of 

society on language development. It aims at to provide you with a complete 

understanding of the various influences and effects of both of society and 

language on each other. This course can be fully beneficial, if you go through it 

completely and attempt all the exercises assigned to you at the end of each unit.  

At the end, we want to make it clear that the last two units are added in this course 

to make you aware of psychological and biological working of human mind and 

brain in acquisition, comprehension and production of a language. So, it is hoped 

that this study guide will be a comprehensive aid in understanding and developing 

basic knowledge and skills in Sociolinguistics. 
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OBJECTIVES OF THE COURSE 
 

After having read the complete study guide on Sociolinguistics, you will be able to: 

 develop in-depth understanding of concept, nature, scope and key areas in 

Sociolinguistics;  

 differentiate between numerous important concepts such as micro sociolinguistics 

and macro sociolinguistics; 

 discern different varieties of language, i.e. dialect, accent, register, jargon, etc.; 

 distinguish between standard and non-standard varieties of language;  

 know numerous social and geographical aspects responsible for language variation; 

 delineate terms such as language shift, language desertion, and language death, 

linguistic habitus, linguistic and cultural capitals; 

 recognize how languages are sustained and accommodated;  

 discriminate the phenomenon of code-switching, its types and code-mixing; 

 enlist the social, linguistic and contextual reasons for people’s switching codes in 

multilingual communities; 

 elucidate hybridization in Pakistan between English and Urdu languages;  

 describe the modification between linguistic relativity and linguistic determinism;  

 discuss Linguistic Imperialism in association with neo-colonialism and its decisive 

role in formation of elite class in Pakistan;  

 analyze the relationship between language and power; 

 determine the two main domains of language and power: Power behind language 

and Power of language; 

 discuss the role of English language in the formulation of Pakistan’s educational 

policy; 

 comprehend roots in psychology with special reference to past and future  of 

Psycholinguistics; 

 discover the complex biological phenomena of human brain in language 

acquisition, its production and comprehension, 

 describe the relationship between language and Lateralization; and 

 make a distinction between Broca’s and Wernicke’s areas and their respective roles 

in the Broca’s Aphasia and Wernicke’s Aphasia. 
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1. An Overview 
 

This unit describes the basics of sociolinguistics and enables students to differentiate 

between micro and macro sociolinguistics. It also places sociolinguistics in context to 

various disciplines and briefly presents the common methods that can be employed for 

research. It further discusses relationship between language and communication focusing 

on speech and social interaction.  

 

Objectives 
 

At the end of this unit, the students will be able to: 

 understand the relationship between language and society; 

 distinguish between various important concepts such as micro sociolinguistics and 

macro sociolinguistics; 

 have an idea about the scope of sociolinguistics and basic methods employed for 

research in sociolinguistics; and 

 understand the relationship between language and communication especially 

aspects of speech and social interaction. 
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1.1 Introduction to Sociolinguistics 
 

Language is social in nature. It stands as a powerful insignia of social behaviours 

conveying important messages, information, emotions etc. Through language, one is 

gifted with the ability to express oneself as well as establish and maintain social relations 

within the society. It is an emblem of who you are, who you associate yourself with, 

where do you belong, what ideologies do you hold, and where do you stand in a social 

setting. Language and society are interrelated, where language contours social interaction 

and social interaction contours language. Often, you are judged based on the language 

you choose to speak. Hence, one cannot simply ignore the social aspect of language. 

 

1.2 What is Sociolinguistics? 
 

Sociolinguistics is a detailed study of the social aspects of language within society. 

Hudson (1996) defines it as "the study of language in relation to society".  According to 

Trudgill (1983), the study of language as a social and cultural phenomenon is 

sociolinguistics. In its vast domain, sociolinguistics covers a wide range of topics such as 

how dialects vary across a region to how language plays its role in national and 

international politics. The basic idea of this area of study is that language varies and is 

subjected to ever-evolving circumstances. Sociolinguistics bridges society and language. 

It relates language to the people who live in a society in the form of communities. It 

attempts to explain the social behaviours by drawing upon linguistic features and choices. 

It explains the utilization of language in a specific socio-cultural setting. 

 

The research in sociolinguistics depends on the observation of everyday life to gather 

facts, which makes it empirical science. It is also referred to as a theoretical science as it 

is based on observation and then organization of the social phenomena through the lens 

of theory, followed by systematic interpretation for formulating results. It partly needs to 

be studied by going out and finding answers and partly by sitting back and pondering 

about the phenomena. Personal experience in this regard can contribute a lot towards the 

research in sociolinguistics which makes the arm-chair approach to fairly productive. 

However, there is more to it too. The recent systematic research projects that have led to 

empirical discoveries have contributed a lot in the recent developments in the area of 

study in the past few decades. 

 

To understand this, think of how language is related to different social behaviours in your 

community. For instance, how a particular language in a society acts as a binding force 

between its speakers or how speakers of a certain language are perceived in some 

particular ways. Also, how the same words of the same language are pronounced 

differently by people belonging to different social classes or age groups etc. These are 

some of the many questions that will be addressed under the umbrella of sociolinguistics. 
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1.3 Scope of Sociolinguistics 
 

Sociolinguistics is the analysis of language and its function in various situations and 

contexts with reference to the society. Sociolinguists study the relationship between 

language and society while addressing why people speak differently in different social 

contexts. It explains the collective as well as individual behaviour of a person with 

respect to his socio-cultural and economic background. Language is studied on three 

different levels in sociolinguistics. 

 

i. Structural: focuses on pronunciations, vocabulary, tense, etc. in a social context. 

ii. Functional: emphasizes the function of language in society. 

iii. Social: explains language as social behaviour or phenomenon. 

 

Sociolinguistics is further divided into two approaches: 

 

1.3.1 Micro Sociolinguistics 

Sociolinguistics exhibits a unique comparative orientation. Micro sociolinguistics, as the 

name indicates aims to elicit the minor details, specifically structural, of different 

varieties of language. Micro linguistics analyses the effects of the society on a person 

idiolect i.e., the speech distinctive to a person, as well as how people interact and 

communicate with each other in line with various social variables. The emphasis is 

largely upon the structural features and usually focuses on how people interact by using 

language as their medium. This includes the study of dialects, accents, registers, styles, 

jargons etc., In short, it explains the patterns that exist in the language of a particular 

society. 

 

1.3.2 Macro Sociolinguistics 

The macro variety of sociolinguistics is very often called the sociology of language 

(Grimshaw, 1987). The research areas include the interaction between languages. It tends 

to analyze the rise and fall of a particular language in a society, distribution of language 

varieties across various groups such as social and economic classes, genders, age groups, 

nations or even families or friendship networks. 

 

Some of the aspects discussed under sociolinguistics are as follows: 

 

1.3.2.1 Language and Culture 

Language and Culture share a strong relationship which stretches over centuries of the 

building of human civilization. Culture, as well as cultural ties, are developed and 

maintained using language. The whole complex and intricate structure of relationships in 

culture are heightened by the various ideas, budding from one's language. This process 

starts from one's birth and continues until the end of his time. When an infant is born, it is 

like any other infant born, in fact, quite similar. It is not until the child is exposed to their 

surroundings that they become individuals in and of their cultural group. This idea, which 

describes all people as similar at birth, has been around for thousands of years and was 

discussed by Confucius as recorded in the book by his followers, Analects (Xu, 1997). A 
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child's life, opinions, priorities and language are molded by whatever he or she may 

witness. Brooks (1968) argues that physically and mentally everyone is the same, while 

the interactions between persons or groups vary widely from place to place. Approval and 

disapproval of the various motifs presented by these group interactions and behaviours 

are at the child's disposal. Acceptable behaviours will vary from location to location 

(Brooks, 1968) thus forming the basis of different cultures. One's view of the world is 

fabricated from these differences. Hantrais (1989) puts forth the idea that culture is the 

beliefs and practices governing the life of a society for which a particular language is the 

vehicle of expression. Therefore, the culture which influences a person defines and 

interprets his views about life and translates them into the language which has been 

carved by it. Knowledge of a certain language spoken in a specific region can greatly 

enhance one’s ability to appreciate and understand the culture of that region. Emmitt and 

Pollock (1997), argued that even though people are brought up under similar behavioural 

backgrounds or cultural situations but however speak different languages, their world 

view may be very different. As Sapir-Whorf argues, different thoughts are brought about 

using different forms of language. One is limited by the language used to express one's 

ideas. Various limitations are demarcated by different languages, therefore people who 

share a culture but speak different languages will have different world views. Still, 

language is rooted in culture and culture is reflected and passed on by language from one 

generation to the next (Emmitt & Pollock 1997). 

 

Language is commonly accepted as a prominent part of a culture as it plays an important 

key role in it. Many of the social scientists believe that culture would not be able to form 

without a language present in the background. Simultaneously, language reflects the 

culture, as it is fashioned and affected by it. In a broad sense, it is also considered to be 

the symbolic representation of a people since it holds both cultural as well as historical 

context. It also describes one's outlook of life and the ways of thinking and living. Brown 

(1994: 165) describes the two as follows: 'A language is a part of a culture and a culture 

is a part of a language; the two are intricately interwoven so that one cannot separate the 

two without losing the significance of either language or culture.' In a word, culture and 

language are inseparable. 

 

1.3.2.2 Language and Gender 

It is a very common observation and a widely believed notion that women and men have 

different linguistic behaviours and they employ language differently in their 

conversation. This difference is so prevalent, almost in all languages of the world and we 

are so accustomed to languages functioning in a way that we do not even notice the 

inherent difference in male and female conversation usually. Paying a closer look 

somehow enables us to understand that there lies indeed, some difference in the usage of 

language by both genders. Some of the feminists and some other theorists opposed this 

idea, but the majority agrees that there lie some characteristic differences in the use of 

language by men and women. A lot of work exploring this phenomenon has been 

conducted by different researchers. 
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1.4 Relationship with other Disciplines 
 

Sociolinguistics covers a broad range of topics which often interact with other fields of 

science. Society within the field of linguistics encapsulates so many aspects. It can be 

studied from the perspective of culture, hence with the linguistics anthropology. Studies 

where language and society are studied from an economic perspective, socio-linguistic 

features are studied for legal purposes or for the influence of language and culture over 

thought process, etc. Overall, sociolinguistics can be associated with philosophy, 

psychology, dialectology, forensics, and others. 

 

1.5 Some Common Research Methods 
 

Sociolinguistics examines how individuals use language in various situations. It 

endeavours to connect the patterns of language use to some sort of non-linguistic reality – 

that is racial, gender, class, or ethnic identification and other. To explore these wonders 

one can, use diverse research methods. It is evident that research methods utilized and 

applied in sociolinguistic research are unique, and consistently rely upon the research 

question under study. 

 

1.5.1 Research Traditions in Sociolinguistics 

Coupland & Jaworski (1997) enlisted three research traditions in sociolinguistics: 

a. Variationist 

b. Social constructivist 

c. Ethnographic 

 

a) Variationist 

It generates statistical data which is dependent on a lot of observed information. It 

explores different variations in language in relation to various social factors. Tagliamonte 

(2006: Kindle Locations 111–114) states three main facts about language which makes 

variationist research distinct: (a) the observation that language varies, (b) the observation 

that language changes continually (c) language is not only words, rather it conveys social 

meanings. Variationists explore diverse existing methods for saying something very 

similar and search for clarifications for such use in social life. 

 

Sociolinguistics of Variationist tradition relies on several concepts, which are as follows: 

 The concept of the speech community: In this tradition, the researcher must involve 

himself fully in a community. The researcher must be both, an observer, and a 

participant. 

 The concept of vernacular: In this tradition, vernacular speech is elicited. 

Vernacular can be defined as "style" or an "everyday speech" in which least 

attention is given to the monitoring of speech. 

 The quantitative approach: In this tradition, the variationist researcher studies the 

language of the speaker with the observation that the speaker makes choices in 

selecting the language which vary in a systematic way and are modeled quantitatively.   
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 The linguistic variable: In this tradition, a linguistic unit (phonological, 

morphological, semantic, lexical, syntactical) is explored. It is different ways of 

saying more or less the same thing. 

 The principle of accountability: every variant that is part of the variable context, 

whether the variants are realized or unrealized elements in the system, must be 

considered. 

 

b) Social Constructivist 

It proposes that everything around us has been developed by the social orders in which 

they appear. Most of the social constructivist tradition in sociolinguistics is related to the 

theme of identity. Social constructivists wanted to move the concentration from the 

language system (structure, e.g., the language variable is a key concept in variationist 

tradition) to the speaker, its presentation and development. Hence, sociolinguists working 

in the social constructivist are normally engaged with the investigation of the 

development of ethnicity, gender, national identity, minority dialects etc. 

 

c) Ethnographic 

The ethnographic research tradition depends on individual perception and an analyst's 

long-term association in a social community. The ethnographic approach is not just 

explicit to sociolinguistics; it is utilized generally in other social sciences, particularly 

anthropological research. The ethnographic research tradition stresses that speakers' 

convictions, social standards, desires, etc., affect their speech associations, and to 

comprehend and decipher the social implications that language use shows, one needs to 

consider the social and cultural environment properly. 

 

1.5.2 Study Designs 

Research design which is the actual organization of the research greatly depends on 

several different factors but most importantly on the research questions developed at the 

start. There are several types of research designs: cross-sectional, longitudinal, 

experimental designs. 

 

a) Cross-sectional Designs 

In a cross-sectional study, a relatively large amount of information is gathered at one 

specific purpose of the time. Cross-sectional examinations give an outline of how a 

specific variable is dispersed over the sample at a specific time. A Cross-sectional study 

explores the connection between factors. Subjects (respondents, speakers) generally are 

assembled based on various factors. Linguistic behaviour is sampled and based on the 

similarities or differences in their behaviour. Many different techniques can be used in 

Cross-sectional studies, for example, surveys, polls, questionnaires, tests, or interviews. 

 

b) Longitudinal Designs 

Longitudinal studies can cover such subjects as age-related language development and 

language changes over time, circumstances and logical results connections among 

factors, and others. 
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Longitudinal studies analyze one or multiple groups of members at a few different points 

in time. Cross-sectional studies investigate just the context at a given period, while 

longitudinal studies enable researchers to analyze language changes as time passes. In 

this way, longitudinal designs are particularly important in language adapting studies or 

studies examining language changes, changes in linguistic conduct over time. As per the 

requirements of the data collection process, longitudinal studies, for the most part, 

include a little number of subjects, unlike cross-sectional studies. 

 

Longitudinal studies can be classified as follows: 

a. trend studies at different points in time, samples different groups of people from 

the same population. 

b. cohort studies measure the same groups of people over time who spent time in 

learning a particular language. 

c. panel studies; measures the same sample of respondents at different points in time. 

d) Experimental designs 

 

It is different from the longitudinal design and cross-sectional design in a manner that 

most of the data have relied on the deliberate and systematic control of one or multiple 

variables by the researcher. Usually, the data collection is done in the 

laboratories/classrooms, hence the data collected is not in a 'natural' setting. Experimental 

designs are usually quantitative.  

 

1.6 Language and Communication: A Sociolinguistic Perspective 
 

Communication is an important element in sociolinguistics. Dell Hymes played a 

founding role in the ethnography of communication which he named as an ethnography 

of speaking. Ethnography of communication is defined as the study of a particular human 

society that is wholly based on the fieldwork and demands the complete engagement of 

the researcher into the life and culture of the people living in that particular society 

(Encyclopedia Britannica, 2019). Here, ethnography of speaking refers to the scientific 

study of the languages and its description within a culture. In relevance to this, Dell 

Hathaway Hymes played a pivotal role in taking the study of the language beyond its 

description. He described it as the analysis of a medium of communication through the 

norms and the practices of the people of a particular speech community. 

 

The ethnography of communication contains the descriptive characteristics of a language 

that is taken from an anthropological perspective. Hymes (1962, 1964) mentioned some 

of the important features related to it. He started with the idea that to discern the proper 

patterns of speech, the use of language must be directly investigated, in different 

situations. Then he said that it should take a community as a context of the study for 

scrutinizing the communicative skills entirely. Next, following the socio-cultural context, 

the analysis of the community's communication, can be linguistic or otherwise, must 

occur. Lastly, he described it as a methodological and empirical study. 
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1.6.1 Politeness and Social Interaction 
In communication, aspect of politeness is researched from different perspectives. 

Linguistic Interaction that is also a social interaction consists of both the social difference 

and closeness. It depends on external and internal factors; External factors include status, 

age, and power while internal factors include friendliness, degree of imposition, etc. In all 

cultures, face need to show respect if the other person is distant, and friendliness if the 

other is a close one. The concept of politeness varies from one culture to another. 

Something what is considered polite in one culture might be impolite in the other. For 

instance, saying a woman "overweight" might be taken as healthy in Africa but can be 

considered rude in America. Some cultures have taboos like asking women about the age 

and asking men about their wages. These issues can be tackled by making refusal easy by 

applying politeness strategies. For example, if you are asking someone to shut the door: 

 Shut the door, please! 

 Will you please shut the door? 

 If you don't mind, please shut the door. 

 

The three different ways of saying the same thing shed light on the kind of relationship 

between the addresser and addressee and the kind of message that needs to be given to 

the addressee. 

 

1.6.2 Politeness Strategies Used in Language 

In sociolinguistics ad conversation analysis, Politeness strategies are defined as acts that 

are used to save the face or respect of the others and lessen the chances of face-

threatening acts. Robin Lakoff (1973) gave three maxims of politeness. Firstly, one 

should never impose it. Secondly, one should give options. And lastly, one should not 

offend, rather make the receiver feel good. Moreover, these politeness strategies are of 

two kinds namely, positive politeness strategies and negative politeness strategies. 

Positive politeness strategies highlight friendliness in order to decrease the offence by 

using jokes and giving nicknames, while on the other hand, negative politeness strategies 

decrease offence by giving esteem. 

 

In addition to this, Brown and Levinson (1978) explained four main sorts of politeness 

strategies: positive politeness, negative politeness, bald on-record, off-record and when 

no strategy is used. Politeness strategies aim at producing efficacious social interaction. 

 

 Bald on-record: It is used in closed relationships when the information requires to 

be delivered immediately and thus, doesn't reduce threat like situations that are 

task-based, a situation of urgency or while welcoming of giving offers. For 

instance, watch your step!, leave it and go!, Shut the door behind you! 

 Positive politeness: It used to give a sense of friendliness, involves in a situation 

when being optimistic, cracking jokes, or showing solidarity or to make both the 

speaker and the hearer interested in the conversation. Examples can be, it's a 

beautiful shirt, where did you get it from? or Hello, can you lend me a pencil? 

 Negative politeness: It is used when someone is not imposing while making an 

interaction.  Being pessimistic, giving apologies, minimizing imposition, or asking 
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questions are the situations when this strategy is used. For example, sorry to hear 

about your dad, pardon me, can you tell me where is the St. Catherine's Church? 

 Off-record: This is used indirectly where it depends upon the listener to interpret 

what the speaker is saying. It is used in a more general way and is different from 

what the speaker intends to say. For example, my back hurts a lot, a pain killer 

would help. 

 

1.6.3 Sociolinguists Competence and Performance 

Chomsky presented the idea of linguistic competence which he defined as the knowledge 

of linguistics that can be related to words or grammar of language including certain 

jargons, register, styles etc. He also gave the generative grammar theory and elucidated 

competence or linguistic knowledge as the grammar that one already knows about it 

unintentionally. In comparison to competence, he explained performance as how people 

use that linguistic knowledge to communicate. 

 

Performance is further explained as the use of the knowledge while interacting in society 

otherwise grammar, style, register alone do not hold any practical importance in a 

conversation. Each of these components contributes towards the whole picture of a 

language and defines language as a source of knowledge. Linguistic competence enables 

to appreciate the social and cultural dimensions and its role and importance. Thus, 

performance is putting sociolinguistic competence to test when someone is using it in 

everyday life. 

 

1.6.4 Sociolinguistics Competence and Language Choice 

According to Chomsky, the rules of grammar which we know unintentionally are called 

competence and the way people use this linguistic knowledge while communicating is 

called performance. Sociolinguistic competence is the knowledge of rules which are 

required for that language and sociolinguistic performance is the actual use of those rules 

while speaking and communicating in a society. Sociolinguistic competence helps us to 

interact appropriately in any given social situation. We should be able to know when to 

speak what to speak and what topics can be discussed and what is not supposed to be 

discussed openly in a community.  

 

1.7 Summary Points 
 
 Sociolinguistics is a very broad field. It is the relationship between social factors 

and language. It is the study of people's behaviours and their interaction among 

themselves and with society. 

 It is a well-established fact that in normal day communication we use lingual 

aspects to communicate and interact with each other. 

 Sociolinguistics, as a holistic phenomenon, relates language with various social 

factors. Moreover, it is further categorized into two main segments, which are 

Micro and Macro sociolinguistics. 
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 These subdivisions are fruitful in widening the horizons of sociolinguistics as a 

subject. However, there is still more to be added as one delves into its knowledge. 

Overall, it expands the socio-cultural lingual comprehension of society. 

 Henceforth language becomes the constantly evolving phenomenon as new words 

are constantly added keeping the societal need in mind and old ones are excluded 

due to their obsolescence in society. 

 Sociolinguistic competence helps us to interact appropriately in any given social 

situation. We should be able to know when to speak what to speak and what topics 

can be discussed and what is not supposed to be discussed openly. 

 

1.8 Self-Assessment Questions 
 

1. What is sociolinguistics? Discuss two approaches of sociolinguistics. 

2. Discuss some of the Research Methods employed to conduct research in 

sociolinguistics. 

3. What are the four main sorts of politeness strategies presented by Brown and 

Levinson (1978)? 
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2. An Overview 
 

In this unit, the different varieties of language would be the center of discussion. The 

concept of varieties of language plays a central role in the study of sociolinguistics. All 

the varieties of language are systematic in their use and have many speakers, thus 

undergraduate students need to have knowledge of these varieties and reasons  

behind them.  

 

Objectives  
 

After going through this unit, the students will be able to comprehend the following 

concepts: 

 understand varieties of language, i.e. dialect, accent, register, jargon, etc; 

 understand and distinguish between different varieties of language; and 

 know various factors responsible for language variation. 
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2.1 Introduction 
 

Sociolinguistics terms language variety as a general expression for any form of language 

or a linguistic term that is distinctive. Wardhaugh agrees with Hudson and Ferguson in 

defining  ‘language variety’ as “a specific set of linguistic items” or “human speech 

patterns (sounds, words, grammatical features) which can be associated with some 

external factors (geographical area or a social group)” (Wardhaugh, 1986:25).  

 

Terms such as dialect, style, accent, jargon, register, pidgin, and creole are referred to as 

varieties of language. Fishman (1972) states that sound system, vocabulary, grammatical 

feature and meaning make up the distinct identification of different varieties of a language. 

 

2.2 Dialect 
 

Dialect is defined as a distinct variety of language that is associated with a particular region or 

social class. Its phonology, grammar, and vocabulary make it distinct. Every language is 

composed of several dialects. Although there are no superior or inferior dialects, one dialect is 

regarded as the prestigious dialect. This prestigious dialect is spoken by political leaders and 

the upper socioeconomic classes. All the literature and printed documents are written in this 

dialect and it is the one used in official communications. It is the language of media and army. 

This is often called the standard dialect.  Fromkin and Rodman (1978) regarded London 

dialect as the most dominant one in the English speech community.   

 

Dialect is often confused with the term ‘accent’. An accent is the way of pronouncing 

words characteristic of a group of people, showing which country or part of the country 

the speaker is from. On the other hand, a dialect is a variation in the language itself and 

not only in the pronunciation. It differs concerning grammar, pronunciation, and 

vocabulary. A dialect is a variety derived from a primary language.     

 

Speakers are simultaneously affiliated with many different groups, including region, age, 

gender, and ethnicity, etc., which helps in the determination of the stratification (the state 

of being divided into different regional and social classes) of language variation. Trudgill 

(1986) makes a distinction between two dialects in a language: Regional dialect and 

Social dialect.  

 

2.2.1 Social Dialects 

Dialect difference is not only due to the geographical separation, but other parameters 

also contribute to the production of different dialects in a region. It includes social status, 

education, ethnic background, age group, and sexual orientation.  

 

2.2.2 Regional Dialects 

Since the very beginning, humans tend to migrate from their native lands to foreign lands 

for social, economic, and religious reasons. The migration provides vast opportunities for 

new thoughts, language, cultures, and social norms. Among the most important attributes 
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of human societies is the language which is the most common way to communicate 

among the members of societies either in written or spoken form. Due to the geographical 

separation between communities over a long period, different dialects came into 

existence.  

 

Geographical or regional dialects are usually speech varieties pertaining to a particular 

local region (Pratt). Wardhaugh (1986) states: “Geographical or regional variation in the 

way a language is spoken is likely to be one of the most noticeable ways in which we 

observe variety in language. When we travel throughout a wide geographical area in 

which a language is spoken, and particularly if that language has been spoken in that area 

for many hundreds of years, we are almost certain to notice differences in pronunciation, 

in the choices and forms of words, and in syntax. There may even be very distinctive 

local colorings in the language that we notice as we move from one location to another. 

Such distinctive varieties are usually called regional or geographical dialects of the 

language.” 

 

2.2.3 Idiolects 

An idiolect comprises of individualistic speech habits specific to a person. According to 

Stanford Encyclopedia, Idiolect is that linguistic form and language whose properties can 

be excessively particularized based on the intrinsic properties of an individual, whose 

idiolect is in question.  In this aspect, intrinsic refers to the exclusion of essential features 

of an individuals’ outer wider environment, in particular their linguistic community. 

 

It consists of a particularized vocabulary, pronunciation, and grammar. It differs from a 

dialect as the latter is a language feature specific to a particular group of people. 

 

2.2.4 Dialectology  

Dialectology is a subcategory of sociolinguistics and is defined as the scientific study of 

linguistic dialect. It deals with language variations associated with the geographic 

assortment and related features.  

 

2.2.5 Language and Dialect in Pakistan 

Pakistan, being a heterogeneous country has a variety of linguistic features. Although a 

lot of languages are spoken, Urdu is the official language of Pakistan. However, not 

everyone speaks Urdu. People speak different regional languages and so, there isn't a 

single language that is spoken or understood uniformly in the county. 

 

The regional languages like Pashto, Balochi, Punjabi, and Sindhi depend mostly on the 

verbal us, which has varying dialects. Every language spoken in Pakistan has different 

styles and dialects, for example, the Punjabi spoken in Lahore is not the same as spoken 

in other parts of the province. In spoken context there's division among languages, this 

difference is comparatively less common in written discourse. Apart from the stark 

division among Urdu and other languages, there also exists a significant amount of 

tension between Urdu and English language use. Approximately 70 dialects of 24 

languages are spoken in Pakistan. 
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2.3 Accent 
 

An accent is a unique or personalized way of speaking or uttering a language that is 

specific to a social group, locality, a city, etc. It can also be defined as a marked way of 

speaking a specific word or syllable.  

 

Accent holds importance in the field of sociolinguistics. Here, it can be elaborated as a 

way of pronouncing or speaking which is specific to a person, place, or country. An 

accent could be geographical or regional in that it is differentiated by the way people 

speak it in a particular place. It could also be linked to their social status i.e. social accent. 

Moreover, it could be influenced by one’s religious or ethnic group. As for a foreign 

accent, it is influenced by one’s first language usage.  A person’s accent can be identified 

by the difference in their voice quality, an utterance of consonants and vowels, prosody, 

and stress. While accent primarily talks about the pronunciation difference, dialect is a 

broader term that covers other differences as well i.e. linguistic ones. One’s accent cannot 

be said to start developing at a particular age for it is a process of learning a new way of 

speaking which slowly seeps into the old. Thus, some accents have prestige linked to it. 

In that, some accents are held in higher esteem by the people due to it being spoken by 

the higher social class of the society. From the UK, Received Pronunciation or RP is said 

to have prestige. Received Pronunciation began in Britain and it is an accent that is said 

to have a higher social status as compared to other accents (Gould & Rankin, 2014).  

 

2.3.1 Differentiating Between Accent and Dialect 

An accent is a particular manner in which a language is spoken or pronounced. It is 

usually linked to a certain place, social class, or country. In contrast, dialects differ from 

each other in their pronunciation as well as syntax/ grammar and vocabulary. A common 

example of dialectal differences can be seen in American and British English.  

 

In terms of the pronunciation of the word ate, British English uses the phonemes /et/ 

while American makes use of /eit/  

 

In terms of syntax/ grammar, British English uses the past participle form of the word as 

in He had got the book. In contrast, American English uses gotten i.e. He had gotten the 

book.  

 

As for vocabulary, British English prefers lift while American English opts for an 

elevator.  

 

However, the grammar of these two languages is not very different as compared to the 

differences in terms of vocabulary and pronunciation.  

 

It is interesting to note that people think they do not have an accent while speaking and 

they’re speaking the language as it is meant to be spoken. However, almost everyone has 

a specific accent. People also have a certain way of viewing accents regarding where they 

are spoken i.e. urban or rural. Moreover, to be considered the part of the higher social 
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status, people aim to speak RP and even think they speak in RP when they do not. The 

high prestige associated with RP also stems from the fact that it is taken as the Standard 

Pronunciation of the English language. It is also called BBC English, The King’s English, 

or Oxford English. 

 

The foreigners are usually taught this accent when they learn to speak British English. 

 

2.4 Style 
 

The use of language varies according to the situation or event. This means that a varying 

level of formality, as well as vocabulary or way of speaking, is needed to make 

conversations meaningful and useful.  

 

Style can be elaborated as to how speakers manipulate language in different social 

settings. Yule (1985) explained that the uses of ‘How do you do?’ vs. ‘How are you?’ all 

depends on the situation as well as people involved.  

 

Regarding sociolinguistics, style refers to linguistic varieties that have a particularized 

social meaning (different social groups or one’s beliefs that influence the language 

variety used). The speaker’s style varies according to the situation at hand; therefore, one 

does not have a fixed style and can use multiple styles to convey meaning effectively. 

Our formal or informal style depends on the speech or speaking situation. We can be very 

formal or informal in our style which is governed by the circumstance. For example, a 

teacher uses a very formal style while delivering lectures and the same teacher adopts an 

informal style when talking to her friends. Ceremonies require formal style of speech as 

compared to public addresses which are less ceremonious. Conversation can range from 

being quite informal, to being very informal and casual as the dialogue between intimate 

friends. Wardhaugh (1987) lists several factors which contribute in determining the level 

of formality. They include: 

 The type of circumstances. 

 Differences in participants in terms of age, social status, gender etc. 

 The particular assignment involved e.g. writing or speaking. 

 The level of emotion attachment of the participants. 

 

In this connection, Trudgill (1974) states that formality is not easy to define in strict 

terms as it assumes different factors such as ‘familiarity, kinship-relationship, politeness, 

seriousness, and so on, but most people have a good idea of the relative formality of 

particular linguistic variants in their own language” (1974:110) 

 

2.5 Register 
 

Registers can be called functional varieties as they perform a different function in varying 

speech situations. Registers are said to be linked to the specific situation of speech. They 

can be identified in a conversation with the help of the speakers’ use of specific 
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vocabulary and syntax, this in turn depends on the level of formality of a conversation 

(Gould & Rankin, 2014). It is essential to differentiate it from a dialect because dialect is 

the variation of the language used by the speaker particularly whereas a register includes 

the variation of language in a particular social setting. For example, in formal 

surroundings, non-standard forms of language are avoided and adherence to traditional 

rules of grammar is preferred. While making use of registers, we restrict ourselves to 

specific societal settings in relevance to our communicative approach. Halliday gives out 

three general types of a dimensional matrix in describing the usage of registers.  

1. Field: It includes the aim and subject of communication.  

2. Mode: It specifies the medium of communication. 

3. Tenor: It is dependent on the existing relation between participants. 

 

The aforementioned dimensions indicate the “why”, “how” and “to whom” of the 

communicative behaviors. Hence, the field of sociolinguistics considers the explanation 

of “Registers” to present the lexical items and language choices made by the users.  

Moreover, the dimension of formality and technicality could be independent of each 

other, as in the following example: 

1. We obtained some Sodium Chloride 

2. We obtained some salt. 

3. We got some Sodium Chloride 

4. We got some salt. 

 

Language use differs with the context, for instance, a lawyer uses different language than 

a doctor in their particular social settings. Trudgill explains that the occupational situation 

will produce a distinct linguistic variety. Occupational linguistic varieties of this sort 

have been termed registers and are likely to occur in any situation involving members of 

a particular profession or occupation. The language of law, for example, is different from 

the language of medicine, which in turn is different from the language of engineering and 

so on. Registers are usually characterized solely by vocabulary differences; neither using 

particular words, nor using words in a particular sense (1974:104). 

 

Registers have been classified by the Oxford Thesaurus of English, 2006 as follows: 

1. Informal: It is mostly used among close acquaintances in casual conversations or 

letters.   

2. Vulgar Slang: It is informal and offensive. 

3. Formal: It is a more validated and legal language used in formal settings. 

4. Technical: It can be used in fields encompassing specialized terminologies.  

5. Literary: The Literary language is used in pieces of literature in a stylized manner, 

6. Dated: It refers to the historical works. 

7. Humorous: It is used in a witty manner to make the text seem playful. 

8. Archaic: It is the use of Old English that is irrelevant in modern usage of language.   

9. Rare: It is uncommon in today’s time. 
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2.6 Jargons 
 

Another commonly held term in the field of sociolinguistics is “Jargon”. It constitutes the 

specialized terminologies and vocabulary for a group of people held together by common 

interest or profession. It might be incomprehensible for an individual who does not 

belong to the same field. Jargons are above layman terms and occupy a specific place in 

society. For example, the terminologies used by a medical expert such as Cardiologist 

would be, MRI, Dystrophies, Cardiac Arrest, etc. which might not be understandable to a 

lawyer. The technical language of Jargons gives out particular meanings that could only 

be well understood by the people involved in those areas.  

 

The most difficult part of using jargon is its technical and specialized language that is 

unknown to ordinary people. However, this technicality of jargon usage is what makes it 

novel and associates specific concepts to its usage. It could be understood in professional 

settings by people holding common professions to communicate effectively. 

 

Legal Jargons include terms such as a posteriori, a priori, a quo, ab extra to describe an 

argument derived from a subsequent event or previous event, regarding a court below in 

an appeal, and of a case where a person has received funding from a 3
rd

 party. Similarly, 

Computing jargon has terms such as CD-ROM, Chip, CPU, PCI, etc. A Corporate Jargon 

is used in cooperation, bureaucracies, and such workplaces where specified business, the 

management, or corporate jargon is in use.  

 

Jargon and Register are different in the sense that jargon incorporates specialized terms 

that are only understood by specialists for productive and effectual communication. It is 

oblivious to ordinary people and requires a deep understanding of the field concerning 

the vocabulary. Contrariwise, Registers are variations in a language in a peculiar context 

aimed at definite purpose or goal.    

 

2.7 Slangs 
 

Slang is a very informal variety of language which includes creative and sometimes 

impolite words and meanings. Slangs are often associated with particular groups of 

people, for example, groups of teen-agers or professional groups. Slang is not used in 

formal speech and writings.   

 

2.8 Pidgin 
 

Pidgin is defined as the language of communication among the members and 

communities which do not have any common language. It is vital for interaction for trade 

purpose. Pidgin is also known as a trade language, but it is not only limited to trade 

purpose. Moreover, all trade languages cannot be treated as pidgins. For instance, in the 

Western Amazon area Tukano is the collective language of twenty odd tribes, and it is 

also used for trade purposes. In the same manner, English and French are globally used as 
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trade languages, but they are not used by any community for the need of communication 

themselves.  

 

There are innumerable pidgin languages which are spoken across the globe where the 

immigrants from various countries like the ones dwelling in Germany develop their own 

pidgin varieties based on their national language. Every pidgin variety is explicitly 

created for its specific purpose. For instance, in case of buying and selling of cattle, only 

particular jargons are developed which are used to deal with situations, hence the 

redundant lexical items are being avoided.  

 

Pidgin should be convenient enough to learn as much as possible specifically for those 

who lack the expertise in handling the particular language of that community to which 

they want to engage themselves in trade. Most often, the vocabulary in pidgin language 

should be of the dominant group. For instance, the immigrants who are Turkish nationals, 

and are dwelling in Germany, will not be benefitted from a pidgin whose vocabulary is 

based on Turkish language, since the Germans are trying to acquire it, so eventually their 

pidgin should contain vocabulary of German language. In a colonial situation, the pidgin 

should consist of the vocabulary of foreign powers for the sake of the interest of local 

population.  

 

Innumerable pidgins of English, French, Portuguese, and Dutch are prevalent in the 

world. Nevertheless, the vocabulary of these pidgins might consist of interested 

communities, but it is yet a matter of give and take, and is a kind of adjustment, hence the 

syntax and phonology can be congruous with the dominant variety, and consequently 

making a pidgin easier to acquire for the rest of the communities. 

 

2.9 Creole 
 

Creole is a language that has native speakers. Creolization is a process by which a pidgin 

is converted into a creole. For instance, pidgin acquires native speakers when it is spoken 

by couples who have their children brought up together. This usually occurs in African 

slaves who were taken to the new world and it also happens on a smaller scale in the 

urban members of Papua New Guinea. Creolization occurs when a pidgin owing to some 

reason turns into a variety language that children speak in a certain situation instead of 

full language. Moreover, it also has native speakers. For instance, in Haiti when the 

masses denied the utility of French language and the African language that was brought 

up by slaves was not utilized. Pidginized varieties of German were developed by guest 

speakers for communication, but their children didn’t creolize those varieties. Instead, 

they acquired standard German as it was utilized in their school.  
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2.10 Summary Points 
 

 In a nutshell, we can say that language, in any part of the world, is not a static and 

uniform entity.  

 There are many social variations in a language, based on different factors such as 

region, age, gender, ethnic group.  

 These factors combine to extract different social dialects.  

 Social factors have different effects in different societies. 

  Language is subjected to regional variations. 

  Regional dialects involve the features of pronunciation, vocabulary, and grammar 

which differ according to the geographical area the speakers come from. 

 

2.11 Self-Assessment Questions 
 

1. What do you know about varieties of language? 

2. In your class, notice if you can identify your fellows’ different accents. How did 

you recognize their different accent? Did they pronounce certain words in a 

specific manner? Did they stress on specific words? 

3. Have conversations with friends, family members and teachers. Notice how your 

style of speaking varies. In which group of people, do you focus the most and least 

on your speech?  

4. Have you noticed any specific jargon in use in social settings around you? It could 

have been used by teachers, assistants, or workers. Discuss. 

5. What is meant by a register? Give some examples of registers. 

6. What is the difference pidgin and Creole? 
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3. Introduction 
 

Any kind of change in phonology, morphology, semantics, syntactic and other features of 

a language over time is regarded as Language Change. Language change is a known 

phenomenon as all languages subjected to change. Two main disciplines deal with these 

changes: Historical Linguistics and Sociolinguistics. Historical linguistics deals with the 

changes in language over a period, whereas sociolinguistics deals with the origin of 

language change and how society and changes in society influences or is influenced by 

language change.  

 

Objectives 
 

By the end of this unit students will be able to: 

 know about the nature of language change; 

 understand terms such as language shift, language desertion, and language death; 

 know how languages are maintained and accommodated; and 

 have comprehension of the difference between a pidgin and a creole. 
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3.1 The Nature of Language Change 
 

Language change is a phenomenon which is under exploration for a very long time. 

Although there are more speculations and few proofs, yet it is accepted by all that every 

language changes. The rate of change varies owing to different internal and external 

factors. Internally motivated changes can be traced to structural considerations in a 

language, whereas externally motivated changes are triggered by social considerations.  

 

Language change can be defined as the change of the forms of language over time. Such 

modification of the forms may affect any component of a language like pronunciation, 

orthography, grammar, or even vocabulary. Such type of change is taking place all the 

time, which may be abrupt or gradual. The society we live in has a habit of undergoing 

changes. In case of language, these changes are very much apparent and appear in the 

form of change in orthography, lexis, grammar, semantics, syntactic, and changes in the 

attitude of people toward the language itself. Among the linguistic changes that have 

been made, orthographic change, morphological change, semantic/syntactic change, 

lexical change and stylistics or textual changes are more common. Considering, the 

conventional division of the English language into three main periods: The Old 

English (OE) period can be observed as starting about AD 450. An important 

grammatical change occurred in English which marked the transition to Middle English. 

ME is conventionally dated between 1100 and 1500c. Early Modern Period is roughly 

between 1450 till 1800 and Late Modern English is conventionally dated from 1800 to 

the present. 

 

The following image shows models of the changes in English. 

 

 
 

The first sentence is the example of Old English (Anglo-Saxon). The second one is in the 

Middle English Third example is from the time of Shakespeare (Early Modern English) 

and the last is the most recent one (Late Modern English). 



29 

 

 
 

The above table shows the phonological, semantic, syntactic, morphological, and lexical 

changes over time. 

 Þ = /θ/ as in think 

 ð = /th/ as in then 

 æ = /a/ as in flat or cat 

 ȝ = /y/ or /g/  

 leede = lead 

 þin= thy 

 ifle=evil 

 Fader= Father 

 Delivere =deliver 

 

3.2 Language Maintenance 
 

Language Maintenance refers to the phenomena of maintaining a language in its purest 

form. It is a situation when the speakers continue to learn or use their language in all 

spheres of life. Language can be maintained and preserved in it's highly valued form as a 

symbol of ethnic identity. Institutional support from areas such as academics, law, 

politics, religion, and the media can maintain minority language. Also, Inter-marriages 

within the same minority group are one of the factors to maintain the minority language. 

 

A language is not maintained if it is used in some spheres of life but not in the others 

making way for another language to enter that language. In Pakistan, one comes across a 

marked decline in the knowledge of Urdu as a language and its competence in its purest 

form. It is not maintained in its initial form due to certain reasons which are all linked to 

the past colonization of the aforementioned state.  

 

3.3 Language Shift 
 

Language shift is the opposite of language maintenance. Language shift also is defined in 

terms of language assimilation or language replacement or language transfer. It is the 

process whereby the speakers of the language shift to a different language, over an 
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extended period. Most often, when the speakers perceive their language to be of lower 

status, it is likely that the speakers tend to shift towards the languages that are higher 

status. For example, during the time of the Roman Empire, there was a shift from 

Gaulish to the Latin language as the primary means of communication. Furthermore, the 

status of a language defines how dominant and powerful it is. An official or national 

language is also one of the reasons for the shift from mother tongue and native languages. 

To gain prestige and higher status in the community people often tend to learn and speak 

the more powerful language. Moreover, people prefer to speak the prestigious language 

over the non-prestigious one for various reasons specifically the economic ones. The 

languages lacking official or institutional support are often cast off by their users. 

Language shift is a social phenomenon and is a consequence of various factors which 

include social, economic, historical, religious, cultural, and psychological factors. Arabic 

for instance is a religiously sacred language for Muslims, but it still does not enjoy the 

same status as that of English. This is because Arabic fulfills spiritual needs, while on the 

other hand, English fulfills physical and material needs, therefore, a language that has 

economic considerations is considered superior. 

 

Exogamy is the inter-caste or an inter-state marriage, where a person marries outside the 

community to which he belongs. Exogamous marriage is also a push factor in language 

shift. Other factors include migration (usually from rural to urban), settlement patterns, 

majority and minority language speakers, and the government’s policies concerning 

academic or political purposes. In the Southwestern United States, the use of complex 

syntactic forms has become less common because the formal poetic styles of language 

are no longer used. 

 

3.4 Language Accommodation 
 

Communication is the basic need of living organisms which unites habitants of various 

communities in order to cultivate a logical and consistent community. People from 

different walks of life accommodate their forms of communication to accomplish their 

goals and sustain a brighter tomorrow. In pursuance of their goals they sometimes lean 

their speech towards the audience, but they also make changes in their speech from their 

listeners. Sometimes people desire to increase the social distance between them and the 

addressees while on other occasions they struggle to decrease the social distance. 

Continuous changes in communication while conforming the divergence (moving away) 

and convergence (moving towards), is termed as accommodation. Giles and Ogay (2007) 

presented the Communication Accommodation Theory (CAT) in order to explore the 

purpose of changing attitude, style and the motivation behind the change. 

 

3.4.1 Convergence 

Convergence is applicable when people will to accommodate during their speech to 

another person or group.  For example, if a student from outside the city converges then 

he or she will embrace the domestic style of speech in order to fit in and move in the 

society. Speech Convergence is directly related to the need or desire for social acceptance 

as proposed by Infante, Rancer & Womack (2003). Moreover, people who are powerless 
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and feeble will to converge to gain power and become of the influential. Women 

specifically are found to converge because of their feminine roles, as they are eyed by the 

society as people-pleasers and those who want to do the virtuous acts. Thus, it is easy 

overall to accept the general opinions and beliefs of people rather than to contradict and 

stand out causing conflict and controversy. In addition, another factor that is involved in 

the vast convergence in the society is the phenomenon of similarity attraction. 

“Similarity-attraction is a principal contributor to CAT, the idea of being that we are 

attracted to more people who are similar to us” (Infante, Rancer & Womack, 2003, p, 

154). In order to establish relations with someone, similar qualities and characteristics 

often provide a steady foundation making people more at ease with people who have a 

similar thinking rather than those who do not. 

 

3.4.2 Divergence 

Divergence, on the contrary functions to separate the speech of people of one community 

from another elucidating their autonomy and separate identity. Such people always 

prioritize their own values and beliefs, and don’t change their opinion while constantly 

expressing what they think. Divergence is usually found in people who have power and 

influence, or in those who think themselves to be superior, which make them distinct 

from others.   

 

3.5 Language Desertion 
 

Language desertion is the deliberate or forceful abandonment or replacement of a 

language in favor of another within a community, resulting in the death of that language. 

It is a natural social process that happens as an outcome of contact between various 

people and communities. There is a strong relationship between language and power as 

the language of a powerful community replaces the weaker language making the people 

either disown or completely abandon their language. Every language strives to widen its 

role in the world for survival and to gain power. One of the obvious examples of this 

phenomenon is the use of English in the world making the speakers of other languages 

not to use their local and regional languages which makes them lose their identities as 

well. A language must be passed on by its speakers to the next generation for its survival. 

The factors that contribute to language desertion are social, cultural, linguistic, economic, 

institutional, demographical, and political. 

 

In Pakistan, the local languages are deserted in favor of Urdu which in turn is deserted by 

English since it’s the most widely spoken language in the world. Punjabi is also facing 

the threat of desertion as its speakers are seen to be more inclined towards Urdu and the 

causes of the shift can be a linguistic shame, the deficiency of institutional support, lack 

power and esteem (Nazir, 2013). The speakers of Gujarati and Sindhi languages in 

Pakistan are also switching to Urdu and English, posing a threat to these languages 

(Abbasi & Zaki, 2019). Saraiki's language due to not being profitable and economically 

advantageous is facing desertion by Urdu (Asif, 2005).  
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3.6 Language Death 
 

When a language is no longer used for communication and socialization or if a 

community is the last one in the world to use that language, it can be termed as a dead 

language.  According to the linguists, the world is facing ‘linguistic crises’, as ninety 

percent out of roughly six thousand languages being spoken in the world right now will 

be extinct by the end of this century as predicted by Michael Krauss. The reasons for the 

extinction of a language can be the desertion of language by its speakers, the non-use of 

the language in any domain, and the vanishing of its speakers. David Crystal (2000) 

states that a language dies every two weeks. For example, out of two hundred and sixty 

aboriginal languages, hundred are extinct, hundred are nearly extinct, and only around 

twenty are being passed on to the next generation. Michael Krauss states that a language, 

for its survival needs at least 100,000 speakers. For example, Yiddish speakers are all 

elderly and they are not passing the language onto their next generation which makes it 

an endangered language.  

 

In Swat valley, a language called Badeshi was spoken widely in a valley deep in the 

mountains but is now considered as an extinct language. In the Bishigram Valley, only 

three speakers who were old men in their late seventies were found who could still speak 

the Badeshi language. It will die out with them as it has no speakers for more than three 

generations. (DESK, 2018) Some other endangered Pakistani languages are Aer, Bhaya, 

Gowro, Kalami, Sansi, Yidgha, Domaaki (Parekh, 2018). A Native American language 

Klallam died out with the demise of its last speaker, (Aulakh, 2013). The earliest form of 

Greek language called Mycenaean Greek from 16
th
 century BC ended with its 

civilization’s fall. Sumerian, the oldest known written language was replaced by 

Akkadian in 2000 BC. The Coptic language, the first language of Christianity lost its last 

native speakers recently and has become a dead language. 

 

3.6.1 Types of Language Death 

Campbell and Muntzel (1989) discussed four types of language death. 

1. Gradual death: When a minor language gets in contact with a dominant language 

resulting in the extinction of the minor language as English replaced Gaelic in 

different parts of Scotland is a gradual death of a language. A language dies with its 

last generation of speakers. For example, the Cornish language in Britain in the 18
th 

century died out. In the North and South continents, many Native American 

languages suffered the same fate as that of Cornish. 

2. Radical death: Radical death of a language happens when speakers of a community 

avoid speaking their native language for security reasons. For example, the 

speakers of Cacaopera and Lenca stopped using their language after the massacre 

of Indians in El Salvador to avoid being identified.  

3. Sudden death: The sudden death of a language happens when a language becomes 

extinct swiftly. It can be caused due to the dispersion of the speakers of a language 

because of some disaster. For example, the Tasmanian language died with its last 

speaker in 1887. In 1962, all except for ten speakers of Trumai got killed by 

influenza. 
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4. Bottom-to-top death: Bottom to top death happens when a language is used in a 

specific context like religious or folk songs, but not as a standard of conversation. 

For example, Tzeltal in Mexico survives in some religious context only. 

Occasionally, these languages can be revived through a process also. For example, 

Cornish and Modern Hebrew can be revived in the future if they are acquired as a 

native language by children. (Wolfram, 2004) 

 

3.6.2 Reasons for Language Death 

From the beginning till the present day, many languages have emerged and died. It is not 

possible to tell a single reason of the death of a language because there are various factors 

that lead to the death of any language, and many researchers have contributed through 

their works in designing a fair range of them. 

 

3.6.2.1 Death of Speakers of a Language 

The speakers of a language can decrease due to several physical factors, including 

earthquakes, floods, tsunamis, atomic bombarding, warfare, volcanic eruptions etc. 

Survival becomes difficult when habitats are destroyed, climate becomes adverse or 

economic conditions worsen. For instance, the Irish potato famine led to the decline in 

the number of Irish speakers during the years 1845 and 1851 (Crystal, 2000). 

 

Famines and droughts have also impacted millions around the world. Diseases like the 

Black Death have killed more people than the two World Wars combined. Epidemics and 

pandemics like AIDS, Covid-19 and tuberculosis have also taken the lives of many. 

Exploitation of land rights endangers the survival of local groups. Wars and conflicts 

have led to extinction of many languages. 

 

3.6.2.2 Ecological Changes in Languages 

Languages can disappear due to changes in their ecology. For example, male members of 

an isolated community move to cities from their tribal areas for the purpose of getting a 

job and settling there. They marry women who do not speak their tribal language and 

hence, their children do not learn this language. This eventually leads to the death of the 

tribal language. 

 

3.6.2.3 Cultural Assimilation 

A language can be replaced by another language in the process called cultural 

assimilation (Crystal, 2000, pg. 77). One language or culture can dominate another 

culture in many ways. For example, the culture of the indigenous people in Australia and 

North America was greatly affected by European colonialism. Even a small group of 

people can dominate a larger group through political means as seen in Africa. 

Urbanisation has also led to people learning dominant languages like English, and 

Spanish while disregarding local languages. 

 

There are three stages of cultural assimilation. The first is political, economic, and social 

pressure on people to speak the dominant language. This leads to the second stage when 

people become bilingual. Soon, the old language declines, resulting in the third stage in 
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which the new generation finds the new language more relevant than the older one. This 

leads to extinction of the first language. For political reasons, diversity of languages can 

be seen a threat. For example, hundreds of indigenous languages have disappeared from 

educational institutions and media. The speakers of these languages feel inferior, 

shameful, and irrelevant due to the presence of a dominant culture. This leads to 

‘linguicide’. English language has been accused of murdering other languages. 

 

This factor changes the people's culture as the members of the community do not die but 

their language continuously goes in to decline and disappears. This is because of the 

language of a small group in a dominant culture that the people adopt the language of the 

dominant group. Another reason that supports this factor is when children stop speaking 

the parent's language. This is also called ‘language shift’ in which the society or 

community uses the new or other language more and more, so that their native language 

does not remain in use and it gets replaced by some other language. 

 

3.6.2.4 Cultural Clashes and Contact 

Cultural contact of communities and clashes between them can be fatal for the survival of 

the language of weak members of a community. It is not a direct cause of a language 

death, but it contributes to changing the attitudes and affiliation of its speakers towards 

their own language. Such situations take place when a speech community comes into 

contact with another community or population and which is economically stronger and 

more advanced than the first speech community, or culturally aggressive, or politically 

more powerful and mighty (Wurm, 1991, p. 5). 

 

The gravest reason behind a language death is the domination of one culture of a 

community on the other where the former is culturally more regressive, or complex in 

nature and the later with a sense of inferiority about their own culture. A language is a 

part of one’s culture so with the domination or suppression of a culture, its language is 

dominated or becomes suppressed as well. This phenomenon can be clearly seen in a 

colonized society where the colonizers, willingly try to impose their own language and 

create an environment where the colonized people consider themselves as weak and 

shameful in speaking their own language. In this way, the culture along with the language 

of the colonized is replaced, completely or partially, by the colonizers. What is noted is 

that in the case of Pidgin-Creole form of language, the parent generation scolds their 

children for using their parental language because they do not want their children to face 

the same position in the society that they themselves did due to their inability to speak the 

'superior' language properly. Consequently, the next generation, Creole, feels reluctant to 

use their parental language that ensures the ultimate death of the parental, first language. 

 

3.6.2.5  Complexity of Language 

Another important reason of the partial of complete loss of a language and its 

replacement by a new language is the complexity of the language. The new generation 

finds difficulty in remembering the traditional, complex forms of the language so they 

change it with simple forms and the complex features either become useless, or their use 

becomes optional. This so happened with the Turkish language which was then revised 
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and edited by Mustafa Kamal Pasha who emitted the old, complex way of writing forms. 

Wurm (1991) regards this as ‘pseudo-death’ (p.13). 

 

3.6.2.6 Influence of Economic Conditions 

If an economic influence occurs, along with political and strong cultural influence, it can 

lead to the disappearance, or the death of a language. This happens when a weaker speech 

community looks towards the stronger speech community for economic benefits and 

better opportunities, follows its culture and language, making its own language a useless 

entity. If there is an economic influence without strong political and cultural influence, 

then there are less likely chances of the death of a language. In this case, people may be 

eager to become bilingual to get economic benefits, but they still use their own language 

at private occasions. 

 

Migration towards developed countries for better living opportunities is one factor 

contributing towards economic Influence. Crystal (2000) presents his argument that when 

another language is perceived to be so desirable and useful, it is hardly surprising that 

people want to learn it; and if it helps them get on life, this is obviously a good thing (p. 

88). When people migrate to these countries, they follow their norms and try to learn and 

speak the language spoken there. They will follow the second language more and will 

end up not using their first language. 

 

3.6.2.7 Influence of Politics 

Political pressures like colonialism and conquests of an area can influence the language 

of the speakers of that area. In most cases, the locals adopt the language of the conquerors 

while sometimes; the conquerors adopt the language of the locals. This happens when the 

conquering nation lacks some cultural features that it finds in the conquered nation’s 

culture. 

 

Diversity of a language within a society can be a threat to the national unity as language 

is a part of one’s ethnic identity and is the pride for those ethnic groups. One ethnic group 

of a community may demand the domination of its own language, violating the rights of 

other speakers of ethnic groups. These types of cases were found in historical events of 

sub- continent, where many ethnic groups lived together. In a nutshell, there are many 

factors that lead to the death of languages and it is complicated to limit the boundary of 

these factors. A language does not die uniformly, rather with a series of incidents ranging 

from finding a good job to natural calamities. 

 

3.5.3 Reasons to worry about the Dying Languages 

With hundreds of languages dead and several dying even today, there are various reasons 

why we need to worry about the extinction of this valuable aspect of history and culture. 

 

3.6.3.1 Symbol of Identity 

People’s identity is immensely defined by language, and the loss of language affects people in 

negative ways. Sir James Henare explains, “If the language dies, as some predict, what do we 

have left to us? Then, I ask our own people who are we?” (Nettle & Romaine 2000, p. 23, as 
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cited in Almurashi, 2017). Language has a positive impact on its speakers as people feel a 

sense of pride and attachment when they revise their mother tongue. Language is power 

(Ridgeway 2009) and it is the primary symbol of identity (Crystal, 2000, pg. 39). According 

to Dixon (1997), “A language is the emblem of its speakers,” (Crystal 2000, p. 40). There are 

many proverbs that show the importance of identity and how language is an important part of 

one’s entity. For example, a Welsh proverb says, “A nation without a language is a nation 

without a heart” (Crystal 2000, p. 36). 

 

3.6.3.2 Source of Facts 

Linguists interpret dead and endangered languages and gain valuable information from 

these more than the spoken languages of the world. The loss of languages has a great 

impact on human knowledge. The death of languages affects linguists and academics 

who study other languages. The diversity of languages provides them with more 

knowledge about human creativity. In addition, dead or endangered languages contain 

large amounts of data that is useful in the field of linguistics. For instance, over the past 

2,000 years, many Hawaiians have forgotten more of their local knowledge passed down 

to them orally, than the Western scientists will ever learn (Nettle & Romaine, 2000, p. 56, 

as cited in Almurashi, 2017). All the important information will disappear with zero 

chances of recovery if a language is allowed to become extinct. 

 

3.6.3.3 Aesthetic Reasons 

Language is a significant part of culture, so the loss of a language leads to the loss of a 

culture. A variety of practices depend on language. For example, traditional songs and 

poetry disappear with the loss of a language. Loss of a language affects the identities of 

both individuals as well as communities. We lose a culture, intellectual wealth and a 

work of art when we lose a language (Zuckermann 2013, as cited in Almurashi, 2017). 

Each language holds different levels of intellect. Words like nakhur from Persian, 

meaning ‘a camel that will not give milk until her nostrils have been tickled’ and tingo 

from Eastern Polynesian language, meaning ‘to take all the objects one desires from the 

house of a friend, one at a time, by asking to borrow them, until there is nothing left’ 

demonstrate this variety (Zuckermann 2013, as cited in Almurashi, 2017). Unique 

vocabulary of different languages needs to be kept alive. 

 

3.6.3.4 Practical Benefits 

A number of benefits are provided by language such as improving the speakers’ 

economic and health benefits. Language revival can also improve the cognitive health of 

its speakers. Speakers feel a sense of attachment towards their culture and history when 

their language is revived. A variety of cognitive advantages are related to the use of more 

than one language. Several researches deduce that children who speak more than one 

language have higher non language related cognitive capabilities when compared to 

children who use only one language (Zuckermann 2013, as cited in Almurashi, 2017). 

Revival of languages increases cultural tourism which leads to better economy. 
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3.6.4 Strategies for Language Revitalization 

Language revitalization refers to language revival or reversal of the decline of a language. 

There are many paths that can be taken for the revitalization of a language. It is still 

unknown that what motivates the members of a community to work for their language 

and why do some communities become so involved and others do not. We know many 

reasons of the decline of languages, but we know very little why they are maintained and 

how people remain loyal to their languages. 

 

There are some cases that maintain languages for instance, the Tewa of Arizona are one 

of the examples. They belong to a small group within dominant Hopi community and 

they maintained their language strongly. The linguists noted that in ceremonial and 

religious speech, the Tewas were concerned about stylistic consistency. They used to 

punish those who would show non- Tewa expressions. David Bradley (1989, as cited in 

Crystal, 2000) conducted a research on Ugong of Thailand and tried to explain why some 

languages died in some places and not in other places. He concluded that language 

survived in those geographical areas which are isolated and the areas which were ruled by 

some headman, who had social prestige and political control. 

 

To maintain the Maori language, government educational policy brought Maori courses 

into schools and other centers such as Kohanga Reo. Except the fact that the Maori was 

the endangered language of New Zealand and by focusing on the use of the language in 

educational institutes the chances of the decline of the language decreased.  

 

3.6.4.1 Theory of Language Revitalisation 

Some of the factors that help in maintaining and revitalizing the endangered languages 

could be recognized as postulates of the theory of language revitalization (Crystal, 2000). 

Endangered languages progress when the speakers improve their prestige within the 

dominant community - an endangered community needs to make its presence felt and 

noticeable in the wider community. It can be done by beginning with a regular column in 

daily newspapers or exposing the language on radio or television channels on occasions. 

This can also be done by enhancing the language among churches, town halls or social 

centers. Traditional religious links and other social practices are important as they 

provide motivation for the survival or renewal of language. The more the language is 

visible, the more it gets prominent status in public domain. In this way, language gets 

prestige and people start getting used to it. Gradually, they get to know the words and 

they start using it in daily routine. 

 

The speakers increase their wealth relative to the dominant community - a change in the 

economics of a community affects it tremendously. If a community is economically 

strong, it becomes prominent as the dominant community. For instance, Catalonia’s 

strengthened economy is the major factor that encourages the use of Catalan. Tourism 

also plays an important role in development of minor languages. For instance, Friulian in 

Italy and Franco-Provençale in the Vallée d’Aost were influenced by tourism. 
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The speakers increase their legitimate power in the eyes of the dominant community - 

endangered languages get benefits when people start to show sympathy towards cultural 

and linguistic rights. As a trend, people focused on less-used languages in Europe. A 

milestone passed in 1981 proposed a Community charter that deals with the rights of 

ethnic minorities, cultures, and regional languages. In 1990 and 1992, USA, passed two 

Native American Languages Acts with the aim of preserving, protecting, and promoting 

the right of freedom of Native Americans to practice their languages, along with assisting 

Native Americans in the survival of their language. 

 

The speakers have a strong presence in the educational system - educational systems play 

an important role in the development of languages. Endangered languages can survive if 

learned by students from early ages. This enables the child to become bilingual and have 

self-confidence. The teachers can help the children to be able to speak, write and 

understand these languages properly and clearly. 

 

3.6.5 Languages in Danger in Pakistan 

According to the UNESCO report, there are almost 27 languages in Pakistan that are 

endangered or facing extinction. The speakers of these 27 languages belong to Northern 

Areas, Khyber Pakhtunkhwa, Kashmir and the surrounding border areas of Pakistan. 

Overall, in Pakistan, there are two million Hindko speakers and twenty million Pashto 

speakers. Moreover, Hindko has become the minority language within its own region of 

birth (The National, 2017). There are a few hundred speakers of some of the dialects of 

Pakistan which   makes the dialects endangered ultimately. For instance, Domaaki; it is 

an Indo-Aryan language which is spoken in a few small villages in Gilgit-Baltistan. 

 

Badeshi belongs to the group of Indo-Iranian language. The origin of this language is not 

confirmed, but it is said about Badeshi that it may have been named after a family 

because of their use of this distinct language. In 2014, Ethnologue stated that Badeshi had 

not been spoken for almost three or more generations, but in 2018, BBC reported that 

there are three old men (Said Gul, Ali Sher and Rahim Gul) in the Bishigram valley in 

Northern Pakistan (Swat) who still speak this language. According to these men, Torwali 

language had taken over the Badeshi language in their village. 

 

Yidgha is the dialect of the northern district of Chitral (Chitral Today, 2018). It also 

belongs to the Indo-Iranian group of languages. According to a research, within ten years, 

Yidgha will go into extinction as the speakers of this language have stopped using this 

language as their mother tongue. The extinction of Yidgha would be the second casualty 

of language of Pakistan after Badeshi. Yidgha arrived in Chitral region almost five 

hundred years ago. But now Khowar language is the most dominant and common 

language spoken in Chitral and also the close by regions of Chitral district, such as 

Chitral and Gilgit-Baltistan. The reason behind Yidgha losing its dominance over 

Khowar is that the people are embarrassed of showing their Yidgha identity as they 

believe that Khowar is superior over Yidgha. In Chitral, Yidgha would be the second 

language to lose its dominion after Kalasha. The Kalash Community abandoned their 
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language when they accepted Islam. The speakers of Kalasha language is reduced to  

only 2800. 

 

3.6.5.1 Endangered Languages of Upper Khyber Pakhtunkhwa and Gilgit-Baltistan 

Balti is a Tibetan language spoken by the Balti people inhabited in four districts of Gilgit- 

Baltistan region: Ghanche, Kharmand, Shigar and Skardu. Burushaski is not yet classified 

in any of the sub-groups of the languages. It is an isolated language spoken in the districts 

of Nagar and Hunza and also in the Yasin valley of Gilgit-Baltistan in Ghizer region. 

Chilisso is a Dardic language spoken in various dispersed villages situated on the right 

bank of Indus River in the middle of districts of Kohistan in Khyber Pakhtunkhwa where 

most of the people speak Shina language. Dameli is a Dardic language which is spoken in 

Damel Valley, Chitral. 

 

Domaaki is also known as Dawoodi. It is also on the verge of extinction. The speakers of 

this language are found in small groups dispersed in Hunza Valley and Nagar Valley. 

Eastern Kativiri is a Nuristani language which is spoken in the valley of Lutkh and also in 

some of the vallies of Chitral district like Bumburet, Urtsun and Rumbur. Gawarbati is a 

Dardic language which is spoken by the natives living near Chitral River, mainly in the 

areas which are close to Afghanistan-Pakistan border. Gojri, Gowro, Kalasha, Khowar, 

Palula, Shina, Torwali, Wakhi, and Yidgha are some other languages of upper KPK and 

Gilgit-Baltistan that are on the verge of extinction (Torwali, 2019). 

 

3.6.5.2 Endangered languages of Sindh 

Aer is spoken by the people living in the rural areas of Sindh, especially Hyderabad, Kot 

Ghulam Muhammad and Kunri. It has possible historical connection with Gujrati and 

Kuchchi. At present, there are only a few hundred speakers of this language, making Aer 

a threatened language. 

 

Bhaya is spoken in Hyderabad, Mirpurkhas, Kot Ghulam Muhammad and Khipro. This 

language bears lexical similarities with Marvari and Malvi. This language, too, has a few 

speakers left and is an endangered language. 

 

3.7 Summary Points 
 

 Language changes with the passage of time. 

 When a language changes with the passage of time, it faces some restrictions where 

the members of the society oppose that change and are determined to use the same 

language despite of the regional and social pressure. This resistance in terms of the 

language change is known as Language Maintenance.    

 Language desertion is a gradual and deliberate movement from the native language 

to another dominant language of the society. The language desertion occurs due to 

political, economic, cultural, or social reasons.  

 All around the world, different countries are taking initiatives to save their 

languages from extinction, as they are an important part of their culture.  
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 Modern means must be used to revitalize such nearly dead languages which include 

building literacy and written material in these languages to preserve them. 

 

3.8 Self-Assessment Questions 
 

1. How socio-economic factors influence the fate of a language? 

2. What changes can a language undergo? 

3. What is meant by language shift, language desertion, and language death? 

4. How languages are maintained and accommodated? 

5. What is the difference between a pidgin and a creole?  
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4. Introduction 
 

This unit describes code-switching and code-mixing. After a brief introduction of the 

two, the unit explains and discusses the significant types which have been observed in 

everyday use of a language. This unit further enlightens the need for code-switching as a 

communication requirement rather than an occurrence of communication. Moreover, the 

representation of code-switched phrases or elements enhances the nature and level of 

communication.  

 

Objectives  
 

By the end of this unit, students will be able to: 

 understand the phenomenon of code-switching and its types. 

 know the reasons and contexts why people in multilingual community’s switch-

codes. 

 explain hybridization in Pakistan between English and Urdu language  

 analyze the code-switching of English and other local languages   

 

Code-switching and code-mixing are a common phenomenon in the language of 

multilingual speakers. In a society like Pakistan where English is a compulsory part of 

our education, several words and phrases from the language have normalized so much 

that we continue to use such words and phrases even when we are using our mother 

tongue. This unit explores the phenomenon of amalgamation of the two or more 

languages in some cases.  
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4.1 Code-Switching 
 

In linguistics, the term code is often used to refer to language. It is a neutral term that 

may denote any language or a variety of languages. The term code-switching is used for 

the phenomenon where words from two or more languages are used in a single 

conversation. The phenomenon mostly occurs in multilingual speech communities. It is a 

process in which a multilingual speaker who is communicatively competent moves 

between language codes in the same conversation or discourse.  

 

Explanation  

Some of the phenomena of linguistics are unique to bilingual or multilingual 

communities. One such phenomenon is code-switching which makes communication 

more meaningful and effective. Code-switching is particularly observed in foreign or 

second language acquisition classrooms. It is a natural conflation, which means that two 

distinct languages are being used in the same sentence between speakers having at least 

two languages in common. It is usually unpredictable and often even the speakers do not 

make a conscious choice for switching between languages.  

 

In the process, the dominant language is called the matrix language and is often the native 

language of the group while the other language in which the switched codes belong is 

called the embedded language and is the second or foreign language. The matrix 

language contributes syntax for the basis of communication whereas the embedded 

language provides for a few switched content words.  

 

4.1.1 Types of Code-Switching 

Code-Switching has the following three basic types: 

 

1. Inter-Sentential Switching 

Inter-sentential code-switching occurs when the language is being switched for complete 

sentences or clauses. It occurs outside the clause or sentence level, where each sentence 

or clause is in one language or other. For example, in “Nai yar, don’t tell me is it true?” 

the code-switching from Urdu to the English language is observed at the sentence 

boundary.  

 

Similarly, in “I told you, keh ye sach nahi hai” from English to Urdu language code-

switching is observed.  

 

2. Intra-Sentential Switching  
This kind of code-switching concerns the language switch within a clause or sentence 

boundary. The speaker is usually unaware of the shift because the shift occurs in the 

middle of the sentence or clause. Here’s an example from bilingual English-Urdu 

speakers; “Kia scene hai bro?” The words “scene and bro” are intra-sentential code-

switching of Urdu into the English language. Or in “As such koi issue nai, it’s ok!” again, 

the language shift is seen within the sentence. The language switch from English into 

Urdu and English has taken place.  
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3. Extra-Sentential or Tag-Switching  

A tag from one language is inserted into another language. There is an insertion of a tag 

phrase from one language into an utterance which is from another language constitutes a 

switch. For instance, the tag phrase (no way ) is often taken from the English language as 

in “main yeh kubhi nuhin kurun ga,no way” or “Lay, how are you doing?” uses the tag 

word “lay” which means boy in Brushaski language. The tag words are sudden and 

unintentional.  

 

4.1.2 Reasons for Code-Switching 

Code-Switching is done for the following reasons: 

i. Social 

ii. Linguistic 

 

4.1.2.1 Social Reasons 

In Pakistan, there are many social reasons for why code-switching of English and Urdu 

occurs. One of the prominent reasons is the prestige and reputation attached to the 

English language in the academic field and its importance in governmental affairs across 

the country. The prestige attached to the language stems from its position of power in the 

global scene. The English language is widely regarded as the universal language 

throughout the world because of the position of power once held by the English people. 

In Pakistan, as in many other countries, the English language is perceived as the language 

of the educated people and is often associated with the upper class. A person who is 

fluent in the English language is thought to be intelligent than the person who only knows 

his native language.  

 

4.2.1.2 Linguistic Reasons 

There are linguistic reasons for code-switching as well. A speaker of Urdu may use a 

noun from English because they may feel that the Urdu equivalent is not suitable enough 

to convey their intended meaning. Among the parts of a sentence, the noun is most often 

mixed or switched with the other language. This is due to the ease and simplicity with 

which it can be mixed.  

 

4.1.3 Structural Models of Code-Switching 

Upon observing code-switching on a structural level, we notice that nouns are most often 

inserted from one language into the other. This is because nouns are content words. 

Content words are also known as the lexical words which include nouns, adjectives, 

verbs, and many of the adverbs which carry the weight of a sentence. It is those words 

that provide meaning to the sentence and help convey the purpose of the sentence. Being 

content words, they keep on changing, and new words are added to these categories by 

several processes such as derivation, inflection, compounding, coining, and borrowing 

making them open-class words. 

 

Inserting nouns from another language into a sentence most often will not change the 

meaning or syntax of a sentence. As grammatical or syntactic rules do not have to be kept 

in mind while inserting nouns, it is often done unconsciously and without effort. 
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However, in some cases, certain words need to be replaced or modified when words from 

another language are inserted. For example, in “darya mein pani ki satah buland hogai” 

is a passive sentence. The word “ki” is used here but when the words satah is replaced 

with its English equivalent “level”, “ki” changes to“ka” and the sentence becomes “darya 

mein pani ka level buland hogia”.  

 

Urdu, unlike the English language, has grammatical genders along with the biological 

genders. The possessive pronouns for non-living things also need to have gender-based 

inflections.  Therefore, while inserting nouns from English the masculine and feminine 

possessive pronouns must also be kept in mind. Another example of the same can be the 

use of the word “birthday” in place of “salgirah” in Urdu sentence. “Uski salgirah” when 

used as birthday, becomes “uski birthday” or “uska birthday.” 

 

Most of the Pakistanis are either bilingual or multilingual. Urdu serves as the lingua 

franca and is used as a residential dialect for communication by most Pakistanis even the 

ones who had other regional languages as their first language as well. Other than Urdu, 

Punjabi, Sindhi, Pushto, Balochi, Hindko, Balti, Barahwi, Kashmiri, and Saraiki, etc are 

also commonly used in their respective areas. English has been taught as a foreign 

language for years and can be spoken by a significant number of speakers making the 

people of Pakistan bilingual or largely multilingual. In the Pakistani context, numerous 

sources of information use a blend of languages especially in media. Most often a blend 

of Urdu and English language is used in educational setting. 

 

4.1.4 Code-Switching in Classrooms 

Code exchanging is a similar phenomenon in which the different dialects are exchanged 

instead of being blended. This is very much visible in settings of a classroom of higher 

instruction level where the instructors' exchange codes.  

 

The majority of Pakistani students are unable to acquire communicative competence in 

English, therefore, in classrooms students often switch codes from English to Urdu to 

make communication effective while teachers do so to make difficult concepts 

understandable to students or for clarifying, giving examples or socializing. Instructors 

switch codes to translate important points such as those of grammar for making lessons 

easier to understand. It can be useful in a classroom with students coming from the 

different linguistic socio-economic background. Code-switching can be an effective and 

productive methodology of imparting English education to learners.  It ought to, in no 

way, be evaluated as a strategy.  

 

4.2 Code Mixing 
 

Code mixing is the mixing of usual words, phrases, and clauses as well or even complete 

sentences of two languages or varieties of languages. It is almost like code-switching 

except that code-mixing focuses on the hybridization of two or more languages while 

code-switching is just the movement from one language to another. The process of code-

mixing is unintentional and used in informal situations. Sometimes few words are 
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borrowed from the other language because the speaker is unable to find a parallel word in 

the language he or she is currently speaking. Both code-mixing and code-switching are 

common in speech, whereas writing being the more formal presentation of language is 

free of code-mixing or code-switching; yet there are chances on special occasions such as 

when a writer wants to add any humorous effect in his writing or in case of emphasizing 

something. 

 

4.2.1 Features of Code-Mixing 

There are certain features of code-mixing that are applicable in everyday language use. 

For instance, the highest number of code-mixed words, based on grammatical 

categorization are nouns; other than nouns are verbs, attributive and predicative 

adjectives, and noun phrases, etc. Code-mixing is not culture-oriented; they are part of 

our everyday life. Code-mixing is necessary for exact and effective communication. It is 

not a common occurrence but a communicational requirement in some cases. Code-

mixing takes place at lexical level; therefore, words or phrases are used in code-mixing 

and elements larger than phrases are used in code-switching. Code-mixing shows 

different attitudes such as praising, abusing, or loving someone. These different attitudes 

make a person employ code-mixing, and it is specific to certain contexts. Code-mixing is 

useful in affixation. It results in hybridized elements for example, party sharty. The 

mixed elements obey the rules of the original language from which they are taken. 

 

4.2.2 Reasons of Code-Mixing 

There are different reasons of code-mixing. It depends on the situation, the context, and 

who is speaking to whom and specifically on the intention of the speaker. A bilingual or 

multilingual speaker takes into consideration various reasons when he or she mixes one 

language with another language. Some of the reasons are as follows: 

 

4.2.2.1 Limited Vocabulary 

Limited vocabulary is one of the reasons to use code-mixed words in a situation where 

the speaker does not find an appropriate word in his/her language so he or she tends to 

use code-mixing to express the idea. For example, I like his Sherwani . Here, the word 

Sherwani is a code-mixed word from Urdu. Sherwani is a special shirt which is longer 

than normal shirt and worn on special formal occasions. This word doen’t have an 

equivalent in English as Shirt does not represent the complete picture.  

 

4.2.2.2 Stressful Situation 

When the speaker is upset, tired, or in a stressful situation, he or she may use a code 

mixed variety for emphasis. For example, in Chalo chalo! Run fast code-mixing stresses 

upon the situation of the context. 

 

4.2.2.3 Habitual Expressions 

Some bilingual or multilingual speakers use a variety of code-mixed out of their habit. 

They produce those code-mixed words so naturally and unintentionally. For example, 

“Mara” is a word used by Pashto speakers habitually during their communication at the 

beginning or end of the sentence as in Mara, don’t do this to me. 
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4.2.2.5 To Show Respect and Relation 

When the speaker shows certain respect to a person, code-mixing helps to fulfill the 

requirement. In Pakistani culture, words such as Sahib, etc. are used to show respect. For 

instance, Dr. Anwar sahib will take the class today.  

 

4.2.2.4 To Express Attitude/Emotions 

Code-mixed utterances can be used by the speaker to express his/her emotion in an 

effective way like Ary wahh! Pyareyy you look beautiful as always. 

 

4.2.2.5 Identity Marker 

Identity markers may be used to reveal or conceal region, class, profession or culture, etc. 

A speaker gives an identity marker to someone in his native language and code-mixed 

with other languages. Such as Pathan culture has hujra systems in their village. Here, the 

code-mixing of hujras used to specify the identity of Pashtoon culture.  

 

Some factors which affect code-mixing are as follows: 

 Setting  

 Addressee  

 Addresser  

 Social factors 

 Socio-historical background of a language 

 

In multilingual areas, the setting is favorable for code-mixing. Pakistani community is 

one of the largest English-speaking countries. About 49% of its population can speak in 

English. Pakistani addressers use various types of mixing such as nouns, verbs, noun 

phrases, etc of the English language in the Urdu language. e.g. 

a. Mjy disturb nahi kro please.  (verb) 

b. Biryani bht tasty hai.               (noun) 

c. Me abi busy hun.                      (verb) 

 

As compared to the mixing of other kinds of units, the mixing of a noun is free. Speaker 

uses English nouns in Urdu sentences because the speaker thinks that its Urdu 

equivalents cannot convey meanings. Possessives change according to the nouns. Apart 

from the lingual reasons, there are some socio-cultural reasons as well.  

 

English is considered as a Language of Power in the subcontinent due to the colonization 

of the subcontinent by the British in the past. In all domains of governance, 

administration, business, law, and education a lot of English nouns are used. However, 

single-word items are not only inserted as nouns but also adjectives and adverbs.  
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4.3 Language Hybridization 
 

Frequent code-mixing results in the code hybridization of language. Often, one 

language’s structure and grammar are applied to the other. Similarly, the frequent 

amalgamation of two or more languages results in the genesis of the third hybrid 

language. This nuance product has its grammar and vocabulary which may not reflect any 

of the mixed languages, but it does show the characteristics of both the languages. 

 

Below are a few examples of different kinds of hybridization: 

i. Hybridization in single words: 

 Companiyan, Leadraan, Filmain, Mashinain, Agenday, Classon, etc.    

ii. Hybridization in compound words: 

 Parlemani member, Subai assembly, Mustaqil Mulazmin, Qoumi leader, pass karda 

shariat bill, Iqdasati Budget, etc.    

iii. Hybridization in noun phrases: 

 Sabqa Assembley, Choti Products, Bara Election, Aik Bara Challenge, Makhsus 

Mindset, Chotisi Break, Kaghzi company, etc. 

iv. Hybridization in verb phrases: 

 Control bhi kia jasakta hai, Justify Nahi kia Gya, Support nahi milay gi, 

Notification nahi ayaa bhi, Pass nahi kia, koi Relief nahi milay ga, etc. 

 

4.3.1 Hybridity and Hybridization in Language 

Before applying the idea of hybridization, one needs to define what is hybridization: It is 

a process of fusion of two languages in which a new entity is formed. Hybridization is a 

product of code mixing, in which two codes are mixed making a new one. The new code 

has its own structural characteristics. This new entity will share the features and quality 

of the source entities but may not be purely compositional.  

 

According to Bakhtin (1981), the grammar and compositional structure of an utterance as 

a result of hybridization belongs to a single speaker but in reality the utterance has two 

different speech manners, two different styles, and two languages with two different 

systems. According to Sridhar (1978), Kuchru (1978), and Romaine (1995), 

‘hybridization’ is used in a variety of ways such as to refer to mixing at a very low level 

that is within the word, phrase or sentence.  

 

For example: aj mai nay bara tasty kofta curry banaya hai. (Noun Phrase Hybridization)  

 

In hybridization the boundaries of two languages blur but the individual who uses 

hybridized form consciously as a routine matter, and the participants in speech event, 

take it as a single natural unit. 
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4.4 Summary Points 
 

 Code-switching and code-mixing are linguistic phenomenas which are employed 

by multilingual speakers to make communications more meaningful. 

 The phenomena include the use of two or more languages within a single utterance 

or discourse and are more visible in speech than writing.  

 It is more eminent in the case of content words.  

 There may be linguistic or social reasons for doing so.  

 Restricted vocabulary in one of the languages, emphasizing a certain idea, showing 

respect and emotions maybe a few of the reasons for code-mixing and code-

switching.   

 The difference between code-switching and code-mixing is that the former focuses 

on movement from one language to another, whereas the latter focuses on language 

hybridization.  

 Frequent code-mixing leads to language hybridization in which words from both 

the languages combine to give a hybrid, which may not seem to belong to any of 

the languages but possess qualities of both.  

 These hybrids can be at a level as small as of sounds and morphemes to as large as 

sentences and communication.  

 

4.5 Self-Assessment Questions 
 

1. What do you understand by the terms code-switching and code-mixing? 

2. How often do you use code-switching and code-mixing in your everyday 

conversations. State some common examples.  

3. Can language hybridization lead to the formation of new words? Support your 

stance with examples.  
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5. Introduction 
 

Language, culture, and thought are intertwined ideas. A particular language usually is an 

expression of culture and ideologies of a specific group of people. There have been 

decade long debates as to what comes first, language or thought? This unit explores how 

the combination of the three is inter-related and is influencing our thought processes. The 

students are required to have a basic idea of this domain as it would provide a base for 

research for students who opt for ethnographic studies and cognitive linguistics which is 

an emerging field. The unit also explains the Sapir-Whorf hypothesis and the two 

versions of it. With examples from the surroundings, it helps the student to analyze their 

language, culture, and thoughts. It will help them understand the status of different 

languages in our society.  

 

Objectives  
 

By the end of this unit, students will be able to: 

 Understand how the “Sapir Whorf Hypothesis” assisted in establishing a relation 

between language and thought. 

 Explain the difference between linguistic relativity and linguistic determinism.  

 Associate the term Linguistic Imperialism with neo-colonialism and how it played 

a crucial role in elite formation in Pakistan. 

 Evaluate the effectiveness of linguistic rights and to what extent are they exercised 

in Pakistan. 

 The relationship between language, culture, and thought 

 The concept of linguistic imperialism  
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5.1 Language, Culture and Thought in a Society 
 

A culture is a style or if simply put, is a group of people’s ways of life. It encompasses 

their beliefs, their values influencing behaviors, and the behaviors themselves. It also 

includes the symbols that people use to convey ideas that are generally accepted in that 

particular society without much of mental activity. The ideas, customs, and social 

behavior of a particular group of people living in a society make culture. Thought, 

however, is used for the mental process, the goal-oriented flow of ideas depending upon 

information and associations. These ideas help us judge situations and reach conclusions. 

Thoughts influence people’s beliefs and behaviors and in general give people their 

character and personality.  

 

Culture can be considered as a context or symbolic system that is semiotic. The system of 

thought can be directly related to a particular culture. Culture analysis is related to guessing 

meanings, assessing the guesses, and designing explanatory conclusions. Based on culture, 

we can talk about the collective psychology of the people and can predict their future 

reactions and behaviors. This is because a human mind operates on the guidelines provided to 

it by the cultural resources. Moreover, human thoughts are influenced by cultural conventions 

in society. Culture regularizes norms for humans living in that culture.  

 

Language is culturally transmitted. Language learning is not only the acquisition of 

vocabulary and grammatical rules, but it also includes learning about the customs, 

practices, rituals, and behaviors of a specific society. Since language is very much 

ingrained in the culture, so it is important while teaching or learning a new language that 

the culture where the language belongs must be referenced. Similarly, culture is 

transmitted by language through teaching. Unlike humans, animals lack histories because 

they lack a language. Culture is learned through instruction and not imitation. A 

community is unified by culture, although there is diversity within this unity. 

 

Within this co-relation between language and culture emerges the link of thought as well. 

The two are not and cannot be independent of thought. Culture and thought are 

interdependent. Collective human thought results in shaping a particular culture, while 

culture influences its inhabitants’ minds, the knowledge and the system of ideas 

contained in it. The culture is cumulative because it is passed on from one generation to 

the next, with language as the medium of transfer. Then it is added to the knowledge that 

already exists. For example, the superstitions in society pass on from one generation to 

another. This cultural knowledge is considered important for surviving within the society 

even if they might have nothing to do with reality. 

 

5.2 Sapir Whorf Hypothesis 
 

“Language is the very basic fabric of thought.” Wilhelm von Humboldt 

In the 1930s among behaviorists and the 1950s among cognitive psychologists, it was a 

common belief that language determines the thought process of its speakers. One of the 
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most famous concepts in this regard is the Sapir-Whorf hypothesis. Although named after 

Edward Sapir and Benjamin Lee Whorf, the hypothesis was not published by the two. 

Both had worked independently and presented their ideas, which were studied later on, 

and a hypothesis was put forward years after their death. The Sapir-Whorf hypothesis 

establishes a relation between language and thought. According to this, language ‘is not 

merely a reproducing instrument for voicing ideas, but is itself a shaper of ideas, the 

program and guide for the individual’s meaningful activity’. Hence, language shapes i.e., 

determines the ways by which we perceive reality (Marshall, 1998) According to the 

hypothesis, thoughts are embodied in words. For example, different words for snow and 

ice, Hopi’s conception of time, different color names for shades of blue in some Russian 

language, etc.  

 

Following are the two version of the hypothesis: 

1) Linguistic relativity – the weaker version 

 Where the speaker of different language experiences and perceives world different 

from the speaker of another language. It affects the day to day thinking, values and 

ideologies.  

2) Linguistic Determinism – the stronger version 

 Language determines the thought and speaker of a language as well as perceives, 

processes, and stores information on the lines of his or her language. It is related to 

the cognitive structures being determined by a language.  

 

5.3 Linguistic Relativity 
 

Sapir (1929) stated that all languages represent a distinct reality different from the 

realities that other languages project. He believed that no two social realities could be 

expressed by one language or vice versa. Even if the two languages may appear similar to 

the surface, they will fail to express the same social reality. Civilizations with different 

native languages are not only part of the same world having different vocabulary, but the 

two languages represent two different and distinct worlds. In 1820, the German 

philosopher Wilhelm von Humboldt said that language expressed the national spirit of its 

speakers. He believed that thoughts are produced as a direct consequence of the dialogues 

going on in a person’s mind. These dialogues are in the same language that the persons 

speak. The idea was largely accepted in Germany since it contributed to national 

cohesion.  

 

Linguistic relativity refers to the ideas that can be relatively different in different 

languages. Things that are acceptable in one language may not be acceptable in another. 

Hence, may be considered taboo in the later culture. Or, in some cases, different levels of 

importance are attached to the same issue. For example, the family systems in our 

society, specifically elders are respected and appreciated and so Urdu has a different 

name for whatever relation. English, however, describes the title uncle and aunt only for 

the relations, and consequently, joint family or large family systems are not a part of their 

culture.  
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5.4 Linguistic Determinism 
 

In terms of linguistic determinism, the language is the perception, categorization, and 

memory. One clear and easy example of this is the color recognition patterns in various 

languages. For example, an orange-yellow spectrum is named using a single color by the 

speakers of the Zuni tribe. English, however, uses two different words for yellow and 

orange. So, an English speaker can differentiate between the two colors unlike the 

speakers of the Zuni tribe’s language.  

 

Additionally, the language of the Piranha tribe in this regard is often quoted. It contains 

only three words for counting, i.e. one, two, and many. In a series of experiments, it was 

evident that these people had difficulty recounting numbers higher than three. Hence, 

people of the Piranha tribe fail to accurately differentiate between four and five objects, 

which meant that the tribe’s language determines the cognition of its speakers.  

 

Sapir Whorf hypothesis has its arguments both in favor and in against, presenting a 

balanced view of linguistic relativity as is supported by linguistics. Researchers are more 

focused on to what extent language influences thought.  

 

5.5 Linguistic Imperialism 
 

The word “imperialism” is derived from the Latin imperium including political and 

military domination by any dominant power or powers over subordinated peoples and 

territories. In the modern-day world, this subjugation at the expense of the power is 

becoming obsolete. The great powers today focus on cultural and linguistic imperialisms 

for the promotion of their national interests. The promotion and active preferment of a 

dominating language over other dominated languages are referred to as linguistic 

imperialism. Today, the English language stands out as the language with the greatest 

number of speakers, both native and non-native, and in most parts of the world. Robert 

Phillipson is a prominent name in this regard, and he believed that linguistic imperialism 

precedes all other kinds of imperialisms.  

 

It is a general perception that the English language was established in Subcontinent, at 

the expense of many regional languages i.e. Urdu, Punjabi, Balochi, and others. This was 

done because it was the language of the ruling elite, the colonizers, in other words, the 

ones with power. Consequently, this clear dominance of the English language in Pakistan 

like many other post-colonial countries is creating Subtractive learning.  

 

Linguistic imperialism is said to have the following features (Phillipson, 1992, 2009): 

1. Linguistic imperialism interlaces all other sub-categories of imperialism such as 

education, culture, communication, media, economy, policy making and armed 

activities. 

2. Imperialism, in its core, is about the injustice, inequity and the misuse of power and 

hierarchy that honors those able to use the prestigious language. 
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3. The authority of a language is hegemonic since it is naturalized and accepted as 

being “normal” or “need.” 

4. It provides the speakers of different languages with unequal rights. 

5. Most often, the language use is subtractive. That is, for achieving proficiency in the 

dominating language it is being taught as part of educational curricula at the 

expense of other sub-ordinate languages.  

6. It favors one language over the others in ways like that of racism, sexism, and 

classism and thus is a form of linguicism. It serves the privileged speakers of the 

prestigious variety of dominant language. 

7. Linguistic imperialism is being resisted and challenged throughout the world.  

 

Given the above, the English linguistic expansion is based on two notions (Philipson, 

1992) which are: 

1. Ethnocentricity 

2. Educational Policy 

 

5.5.1 Ethnocentricity 

Ethnocentricity is a term used by William Sumner. It refers to the belief that your culture 

or ethnic group is superior to another. An ethnocentric individual is biased as he or she 

considers other cultural groups as inferior. They use their ethnic group as a standard to 

judge others. English people practiced their superiority globally and locally to maintain 

the world order, as a result they dominate other languages. English is still strong even 

though the colonial power of English people has been over for quite some time. Colonial 

times' policies are continuing in many Asian countries like Pakistan, India, Singapore, 

etc. 

 

5.5.2 Educational Policy Entails (Subtractive Learning) 

The World Bank from 1950 is playing a very important role in providing funds for the 

educational system to the “developing” countries. The policies adopted by the World 

Bank continue to entail the linguistic imperialism from the colonial and early post-

colonial eras. Even the policies for global institutes like The World Bank encourage the 

amalgamation of the dominating languages with the local ones as in Africa. It overlooks 

the linguistic Africanization at primary education level as an effort that deserved attention 

and appreciation. Its publications, for instance, undermine the place of language at the 

tertiary level of education in Africa while discussing the approaches for stabilizing and 

revitalizing universities. 

 

5.6 Formation of Global Elite 
 

One way that is crucial in the formation of the global elite is through funding English 

medium schools in under developing countries. Globally, the numbers of English 

medium schools have been on the rise rapidly. Most graduates from Asian and Arab 

countries go to study in English-speaking countries for further studies. Consequently, 

their linguistic roots in their culture of origin may be weakened and with time, they 

would gradually undergo a different identity formation process as their peers and family 
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at home. Additionally, the increasing volume of scientific and other disciplines’ research 

publications in the English language also serves to contribute towards the hierarchy of 

languages. Scholars from the different parts of the world with various other native 

languages have increasingly been publishing their works in English. 

 

5.7 Linguistic Picture of Pakistan 
 

Pakistan is a linguistically diverse country with a complex linguistic picture. Even within 

provinces, a lot of languages are being spoken. In its 23
rd

 edition, Ethnologue states that 

73 languages are being spoken in Pakistan (2016). Although, as per the 2017 census, only 

7.57% of the population speaks Urdu as their mother tongue. It is used by nearly all 

Pakistanis as lingua franca. Urdu was used as one of the slogans for independence and 

thus had to be given due importance whereas the system needed English to keep it going 

since the government machinery used the English language during the period of 

colonization.  It was, therefore, declared that Urdu will be the official and national 

language of Pakistan under Article 251 (1), and English will be used temporarily till 

arrangements for Urdu have been made under Article 251(2) which did not happen. 

 

History has witnessed that for the past so many years English has gained the de facto 

status of official language in Pakistan. English was being used by 17,000,000 Pakistanis 

as their second language, now the number would be even greater. This status of English 

is the result of pre-independence days’ practices. Since that time, English was considered 

as a token for gaining prestige. Armed forces and bureaucracy ran on the lines of British 

elites. Mahboob (2002) stated that giving English this status of official language was 

done for extra-linguistic purposes. Extra-linguistic purposes refer to the reasons for the 

change in the distribution of functions of the regional languages for purposes that are 

other than linguistic. He further writes that this distribution of usage of local languages 

was changed to symbolize the change in the power structure.  

 

To this day, the official language of Pakistan is English since it was part of British India. 

English has attained this de facto status of the official language because the ruling class 

has invested much in the parallel system of elitist-schooling with the defining feature of 

English as the medium of instruction for all subjects except Urdu subject. This policy 

affects the minor and local languages and lowers the status of the people which is against 

the cultural and linguistic diversity. The other local languages that are affected because of 

these policies and attitude are Sindhi, Balochi, Pashto, and Brahvi. These languages are 

informally spoken and are under the pressure of Urdu. Urdu is somewhat safe because of 

a high number of people speaking Urdu and its usage in other domains like media, lower-

level jobs, courts, and commerce. The other minor languages that are under the threat of 

extinction are Badeshi, Chilliso, Ushojo, Gowro, Domaaki. These languages are mostly 

spoken in valleys of Swat and Indus.  

 

In light of the above discussion, it is clear that the language policies of Pakistan have 

threatened the minor and local languages and have amplified class and ethnic struggle in 

the country. For years, the continuation of the colonial heritage of inferiority, has effected 
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the decisions of the government of Pakistan which has now made policies to establish the 

English language as the epicenter of all affairs whereas it continues to endanger other 

local languages.  

 

In Pakistan, we have the right to safeguarding and promotion of our language. With such 

rights, we need a good and fair schooling system that not only emphasizes the importance 

of English language learning but also helps students learn Urdu at an equal level and not 

in ways as is being practiced at present. The present system serves the elite very well but 

not the masses.  Hence, such steps need to be taken for the promotion of our national and 

regional languages to save us from more harmful linguistic consequences of unfair and 

pro-elite language policies by the government.  

 

5.8 Languages in Use at Different Levels for the Education System 
 

In Pakistan, in the domain of education, mother tongues, or even the national language; 

Urdu is not of that value that the one English is having and the primary reason is the 

value of English at the international level in the economy, politics, academics in any 

other important domains. For this purpose, schools in Pakistan have been divided into 

categories: 

1. Private-elitist schools use English as the medium of instruction and are teaching on 

the model of the British system. 

2. Armed forces run schools which also use English as a medium of instruction. 

3. Government or State schools: the ones which are under the state serving a large 

number of populations. They are having less or sometimes no fee and medium of 

instruction is largely the national language i.e. Urdu. 

 

Almost 92% of the population speaks their regional language at home which is not used 

in education. This linguistic difference between home and school leads to less literacy 

rate in Pakistan and a large number of the population is not able to reach the level of 

higher education or the university level.  

 

5.9 Summary Points 
 

 Culture is proposed to be “socially acquired knowledge” whereas thought refers to 

the collective human mind that influences individual and collective behaviors of 

people in a particular society.  

 Language, culture, and thought are interdependent and cannot stand independently.  

 The Sapir-Whorf hypothesis states that language influences our thinking and has a 

weaker and a stronger version.  

 Linguistic relativity is when language shapes one’s general perception around the 

world. 

 Linguistic determinism refers to the cognitive ability of thinking, organizing, and 

processing along the lines of a particular language.  
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 Linguistic imperialism is the promotion of the language of a dominating power of 

the world while subduing other languages. 

 The English language is an imperial language and global as well as national 

institutes contribute towards the promotion of it.  

 A county like ours who is still confused about language planning and policy, we as 

scholars need to explore new avenues in this trilateral discussion of language, 

culture, and thought.  

 

5.10 Self-Assessment Questions 
 

1. Does the specific language and culture we are exposed to in childhood determine 

how we perceive the world, how we think, and how we express ourselves? 

2. How is your language creating a different social reality as is created by English? 

3. Is learning the English language a need of an hour or a means of promotion of 

cultural imperialism? 
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6. Introduction 
 

This unit aims to explain one of the main concepts of Sociolinguistics and that is Power 

and Language. Both these concepts are very important, but we are going to describe them 

in relation with each other and not as individual entities. The reason is that both above-

mentioned concepts are mutually interlinked and inter-dependent. Language basically is a 

systematic communication tool, which finds its expression only in its own marketplace, 

linguistic market. This is mainly individual or social level of expressing one’s thoughts 

and feelings in combined form of linguistic and cultural capitals. The language or a 

variety of it is more powerful, when it has more linguistic and cultural capital. All these 

concepts are explained in this unit. To understand them well, go through this unit 

thoroughly and attempt all the questions given at the end. 

 

Objectives  
 

By the end of this unit you will be able to: 

i. define linguistic habitus; 

ii. differentiate between linguistic and cultural capitals; 

iii. explain the concept of the linguistic market and its relative impact in determining 

the language-power relationship; 

iv. identify the concept and relationship of language and power; 

v. pinpoint the two main domains of language and power: Power behind language and 

Power of language; 

vi. elaborate the extra-linguistic powers in the communication context; both at the 

micro and macro levels; 

vii. recognize and explain the three powers of language founded in a language’s 

communicative versatility and its broad range of cognitive, communicative, social, 

and identity functions; and 

viii. discuss the influence of a language, in power sector, through single words (e.g., 

metaphors), oratories, conversations and narratives. 
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An Overview 
 

The language and power are two factors, in Sociolinguistics, which reveal and reflect 

themselves in each other. This important relationship between them establishes itself in 

five vibrant language-power relationships in communication. Two of them stem from 

pre-existing powers behind language thereby transferring the extra-linguistic powers to 

the communication context. Such powers exist at both micro and macro levels. At the 

micro level, the power behind language is a speaker’s possession of a weapon, money, 

high social status, or other attractive personal qualities—by revealing them in convincing 

language, the speaker influences the hearer. At the macro level, the power behind 

language is the collective power (ethno-linguistic vitality) of the communities that speak 

the language. The dominance of English as a global language and as a lingua franca, for 

example, has less to do with its linguistic quality and more to do with the ethno-linguistic 

vitality of the worldwide English-speakers that it reflects. The other three language–

power relationships refer to the powers of language that are based on a language’s 

communicative versatility and its broad range of cognitive, communicative, social, and 

identity functions in making meaning, social interaction, and language policies. Such 

language powers include three powers. First, it is the power of language to maintain 

existing dominance in legal, racist, and ageist discourses that favor groups of language 

users over others. Another language power is its enormous influence on determining 

national unity and national conflicts because of majority or minority languages. The third 

language power is its ability to create influence through single words (e.g., metaphors), 

conversations, narratives, and oratories as well as in political campaigns, emergence of 

leaders, terrorist narratives, and so forth. 

 

6.1 Linguistic Market  
 

The concept of the linguistic market is quite like any economic market where goods are 

traded at a certain price. Accordingly, the concept of the linguistic marketplace (or talk 

market, social context) denotes that there is a marketplace for the application of 

language and that language - a speaker’s linguistic capital - is consequently applied in 

a linguistic market where different linguistic varieties have different market values and 

therefore achieve different prices. That is, the varieties (and their use in the linguistic 

market) are either valued positively or negatively and they are thus ascribed with 

differing levels of prestige or non-prestige of a linguistic community. This is the main 

factor that reflects language and power relationship. In order to succeed in the linguistic 

market, it is necessary to apply the linguistic variety which has the highest market value 

or has more influence on the particular speech community. A linguistic variation or 

variety is a sub-category of a language like dialect, idiolect (individual varieties like that 

of language style of males and females), registers (professional varieties, like that of law 

and medicinal linguistic varieties), standard (BBC English) and non-standard varieties of 

a language. A dialect is a linguistic variety of a language having differences in grammar 

and vocabulary, for example, Scottish and Irish are dialects of English. 
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If a society as a whole is viewed as a macro-market for language application, we find that 

there are also diverse micro-markets (e.g. families, peer-groups etc.) where the value of a 

linguistic variety may principally differ from the value this variety has on the wider 

macro-market. For example, at a certain stage in their life, adolescents are usually part of 

social networks characterized by the use of a high frequency of non-standard variants, i.e. 

specific youth language which has a high market value on the micro-market of the peer 

group. However, this value is characteristically lower outside this micro-market or in 

other words at macro market level. Now let us see from where this concept of linguistic 

market, highlighting the relationship of language and power, originates. As a matter of 

fact, the concept of the linguistic marketplace (‘marchélinguistique’) goes back to the 

French philosopher and sociologist Pierre Bourdieu(1993), so this concept is hard to 

relate  without mentioning him. He presented a formula for linguistic variation and 

showed the influence of the linguistic marketplace as a relevant factor governing 

language use. 

 

Sprachlicher Habitus + SprachlicherMarkt = SprachlicherAusdruck, Diskurs 

Linguistic habitus + Linguistic market = Linguistic expression, Discourse 

 

Source: Bourdieu, P. (1993). Der SprachlicheMarkt. In P. 

Bourdieu, SoziologischeFragen (Frankfurt a. M.: Suhrkamp), p. 115. 

 

The concept of the linguistic habitus and linguistic marketplace together is also 

associated with determining the linguistic discourse as a significant factor for an 

explanation of linguistic variation or language variety between speakers with the similar 

socio-economic status. For example, due to the need to communicate with diverse guests, 

a hotel receptionist with lower social status may use standard speech to an extent that is 

usually regarded as untypical of speakers with lower social status. As mentioned earlier, 

in a linguistic market the main capital is the linguistic capital which consists of language 

knowledge and skills. Now what is linguistic habitus? It is, in fact, according to Bourdieu 

(1993) the literal embodiment and manifestation of the cultural capital of language skills. 

Now the question arises how the linguistic capital is different from cultural capital in 

acquiring a language. As a matter of fact, the linguistic habitus or cultural capital of 

language skills is acquired during primary socialization whereas the linguistic capital is 

acquired during the phase of secondary socialization or formal education. In simple 

words you can say that linguistic habitus is acquiring the cultural capital through non-

formal education before starting school education or in case of second language learning 

through exposure to cultural environment. 

 

Cultural capital is a vital part of Bourdieu’s theory of the symbolic systems. It exists in 

three shapes: embodied, objectified, and institutionalized (Bourdieu 1986: 243). Of 

particular interest to us here is cultural capital’s embodied state, by which is literally 

meant the bodily internalization and subsequent manifestation of culture, that of ‘external 

wealth converted into an integral part of the person’ (Bourdieu, 1986: 245), the 

cultivation of cultural practices. Since language is an integral part of culture therefore 

cultural values are embodied as well as manifested in language and vice versa. Thus, 
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individuals enter the life situations with a certain amount of inherited cultural capital – in 

direct relation to their social background – but they also accumulate cultural capital 

through education system. This entire situation rises to determine language and power 

relationship as well.  

 

There is no doubt that the ability to speak clearly and succinctly is of functional utility in 

interactive life situations. This is to say that a base level of a language and 

communication skills is, indeed, necessary for one to act in interactive positions. For 

example, in Pakistani society very specific command of the English language is normally 

a prerequisite for entry into the dominant and more lucrative positions in life. And, of 

course, these ‘skills’ are unattainable without first possessing the inherited forms of 

linguistic and ethno-racial cultural capital that are most highly valued in life and working 

situations. To put it simply, the cultural knowledge about ethnic and multi-raced 

communities are essential to acquire language skills. In short, Pierre Bourdieu (1993) 

argues that language should be viewed not only as a means of communication but also as 

a medium of power through which individuals pursue their own interests and display 

their practical competence. 

 

Thus, the concept of the linguistic marketplace is important for the explanation of 

linguistic variation (language variety) in so far as it can illustrate the impact of the 

following factors on language use: 

 Social context (as constituted by the linguistic market for application of a language 

in speech community), 

 Power (social pressure or influence, i.e., ‘market pressure’: social control that is 

executed by the linguistic market, like that of English all over the world), 

 Knowledge (a speaker’s linguistic capital (communicative competence) that 

enables him/her to use the linguistic variety with the highest market value). 

 

In the following paragraphs, we shall focus only on power factor in relation with the 

language. 

 

6.1.1 Language for Communication and Power 

Language is a natural human system of conventionalized symbols having mutually 

understood meanings. Through it, humans express and communicate their private 

thoughts and feelings as well as enact various social functions that co-construct social 

reality between and among individuals. These social functions are performed in 

coordinating social linguistic actions such as conversing, arguing, cheating, and telling 

people what they should or should not do. Language is also a public marker of ethno-

linguistic, national, or religious identity, so strong that people are willing to go to war for 

its defense, just as they would defend other markers of social identity, such as their 

national flag. These cognitive, communicative, social, and identity functions make 

language a fundamental medium of human communication. In addition to it, language 

power, as a versatile communicative medium, is amplified when it is used in tandem with 

music, pictures, and actions. Silence, too, adds to the force of speech when it is used 

strategically to speak louder than words. The wide range of language functions and its 
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versatility combine to make language powerful. Even so, this is only one part of what is 

in fact a dynamic relationship between language and power. The other part is that there is 

pre-existing power behind language which it reveals and reflects, thereby transferring 

extra linguistic power to the communication context, as described earlier in 6.2. It is thus 

important to delineate the language–power relationships and their implications for 

purposeful and effective human communication skills. Against this backdrop, this unit 

will be less concerned with any particular social category of social identity 

communication, but more with developing a conceptual or theoretical framework of 

looking at the language–power relationships and their implications for understanding 

inter-group communication (the communication between various social communities that 

determine a variety of a language. It is more than individual communications). 

 

6.1.2 Conceptual Approaches to Power 

The elusive nature of power has led to a plurality of theoretical or conceptual approaches 

(or ideologies) in explaining the role and influence of power in development of a 

language. Five approaches that are particularly pertinent to the language–power 

relationships are briefly discussed here.  

i. The first approach views power in terms of structural dominance in society by 

groups (like that of politicians) who own and/or control the economy, the 

government, and other social institutions.  

ii. The second approach views power as the production of intended effects by 

overcoming resistance that arises from objective conflict of interests or from 

psychological reactance to being coerced, manipulated, or unfairly treated. For 

instance, in the different multilingual societies like Pakistani society, struggle of 

one ethno-linguistic speech community goes on (e.g., Pakistani local language 

communities like Sindhi, Balouchi, Punjabi or Pashto) to establish their language 

variety as one of the important languages in education system. 

iii. A complementary approach, represented by Kurt Lewin’s field theory, takes the 

view that power is not the actual production of effects but the potential for doing 

this. It is, in fact, the process and not product of applying power. So, it looks 

behind power to find out the sources or bases of this potential, which may stem 

from the power authorities access to the means of punishment, reward, and 

information, as well as from their perceived expertise and legitimacy 

(Raven, 2008).  

iv. A fourth approach views power in terms of the balance of control/dependence in 

the ongoing social exchange between two interlocutors that take place either in the 

absence or presence of third parties. It provides a structural account of power-

balancing mechanisms in social networking (Emerson, 1962), which brings in 

subjective (personal) factors such as shared social cognition and affects for the 

analysis of power in interpersonal and intergroup negotiation (Stolte, 1987).  

v. The fifth, social identity approach digs behind the social exchange account or 

interactive communication, which are factors of controlling or dependent speech 

communities, to propose a three-process model of power emergence 

(Turner, 2005). According to this model, it is (i) psychological group formation and 

associated group-based social identity that produces influence; (ii) influence then 
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accumulates to form the basis of power, which in turn (iii) leads to the control of 

resources. 

 

The common factor in all these five approaches is the dynamic nature of power in its 

usage. Because of it, one form of power can be transformed into another. As a matter of 

fact, all types of power manifestations are interlinked with each other in their causes and 

effects like political groups and exert their influence on individuals as well as on other 

speech communities for determining social identity and power. The important point to be 

noted here is that this concept of power is needed to be understood before we move 

forward to discuss its relationship with language.  

 

6.2 Language – Power Relationships 
 

As indicated in the unit title, its main discussion will be focused on the language–power 

relationships, and not on language alone or power alone, in any of the intergroup 

communication. Intergroup communication represents the way in which members of 

various social categories (nationality, ethnicity, age, gender, and authoritative roles, etc.) 

participate in a communication, obviously through usage of language. It also mirrors the 

manners by which identities, social roles, behaviors, and inspirations are influenced as 

well as negotiated in a linguistic correspondence. So, it is more than interpersonal 

communication. Hence it is vital to look at intergroup communication to discern the idea 

of language and power relationship. This relationship has its basis in all the afore-

mentioned five approaches to power and can be grouped for discussion under both 

domains of power behind language and power of language. In the former, language is 

viewed as having no power of its own and yet can produce influence and control by 

revealing the power behind the speaker. Language also reflects the collective/historical 

power of the language community that uses it. In the case of modern English, its pre-

eminent status as a global language and international lingua franca has shaped the 

communication between native and non-native English speakers because of the power of 

the English-speaking world that it reflects, rather than because of its linguistic 

superiority. In both cases, language provides a widely used conventional means to 

transfer the extra-linguistic power to the communication context. On the other hand, the 

later domain of the language-power relationship views language as an entity that has 

power of its own. This power allows a language to maintain the power behind it, unite or 

divide a nation and create influence. All this is briefly described in the following 

graphical presentation. 
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Now we are going to discuss both domains, as presented above in the graphical form, of 

the language power relationships: 

 

6.2.1 Power behind Language 

Power, in terms of authority and/or status, can be reflected through language in two ways. 

One is the reflection of power through linguistic expressions and the other one is the 

authoritative influence exerted by such language. So, this relationship, in simple words, is 

the two-way process like power’s reflection in language that in turn reflects it back. Now 

see one example to understand the concept. For example, if someone says, ‘meet the 

demand (e.g. pay the ransom money) otherwise the hostages will be shot down’, it 

obviously compels all of the law enforcing agencies to submit their power before the 

gangsters for the sake of life of hostages. The power behind the language here is reflected 

through verbal expression of ‘…shot down’, having implied meaning of their holding a 

deadly weapon or weapons (referring to extra-linguistic power behind language). So, the 

result is that the power behind language exerted its influence through language to 

establish power phenomenon through some practical action of making some persons 

hostages with the power of weapons in that sociolinguistic context. Now let us look at 

another aspect or domain of language and power relationship and that is the reflection of 

community power in the language of its speakers. In simple words, the linguistic power 

of any community can be measured through its ethno-linguistic vivacity (life of a 

language based on ethnic identity) model (Bourhis et. al., 1981; Harwood et. al., 1994). 

According to this model, the linguistic power of any community can be determined 

through its numerical concentrated size (the more the numbers of the speakers, the more 

the power of a language is) like that of British and American Englishes.  

 

Power behind 
Language 

• Power is revealed and reflected in language: 

• both at micro and macro levels. 

Power of 
Language 

• Power of language is reflected in its existing dominance as 
well as in unity and division of a nation. 

• Language is influential through words, oratories, 
conversations and narrration. 
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Another criterion of it is institutional representation of the community language in 

education, government matters, legislature, and the media. All this representation is 

determined through the country’s language policy especially about the nation’s official 

language. This point can be well illustrated with an example of the status of Urdu and 

English languages in Pakistan. According to the Article 251 of the 1973 Constitution of 

the Islamic Republic of Pakistan, the national language of Pakistan is Urdu and will be 

used for official and other purposes within fifteen years from the commencing day 

(1973). Pertaining to the second clause of the same article the English language may be 

used for official purposes until arrangements are made for its replacement by Urdu. But 

as it is not the case and mostly intra- and inter-departmental official correspondence is 

mostly conducted in English. The third criterion of linguistic power of any community is 

cultural and socio-historical status of the community language nationally and 

internationally, just like that of English. So, all these above-mentioned three criteria 

reflect the power or great ethno-linguistic vivacity of any language of the community 

especially in inter-group and inter-personal contexts. In the subsequent section, we are 

going to discuss these domains with special reference to English as a lingua franca. 

 

6.2.1.1 Power of English Language 

One of the important domains of power and language relationship is power behind 

language, which can be reflected through a speech community power in its language. 

English language is a good example of it on account of its speaking communities’ 

strengths or powers like that of Britain or American in cultural, historical, and socio-

linguistic contexts at their national and international levels. As a common medium of 

communication English is currently used as a lingua franca, international language, 

throughout the world. However, it started to spread especially as a world language in the 

18
th
 and the 19

th
 centuries because of the British colonialism and leadership during the 

Industrial Revolution respectively. Obviously, the other countries and nations, who were 

interested in industrial expansions or growth had to communicate via English, the native 

language of the British. This very fact increased the importance of English language as an 

international language. It was further developed during the 20
th
 century on account of 

American leadership in economics and politics. So, at present, the status of the English 

language as a global or international language is shared by the mutual authority of the 

Britain and the Americans. Use either the names of countries or nations. Thus, During the 

20
th
 century English grew as an international language. Many nations adopted English 

language in order to survive in the rapidly growing economic, scientific and technical 

world. Consequently, there was a massive increase in the number of non-native English 

speakers who outnumbered the native speakers. Britain’s colonial expansion played a 

vital role in increasing the number of non-native speakers of English languages. English 

was learnt by the local people of British colonies for communication purpose but then 

continued using English over generations as it happened in the Indian Subcontinent when 

it was ruled by the British and even when it became independent in the form of two 

independent countries namely Pakistan and India. In addition to that, the growing circle 

of non-native English speakers embraces nations, where English did not play any 

historical or government role, but that are ardent to use English as the foreign language 

for their own indigenous purposes of internationalization, becoming a part of global 
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world acquiring higher education and for national development in line with the advanced 

scientific and technological growth, the knowledge treasure of which can only be found 

in English language.  A very long and complex sentence so split it into two or three 

sentences. A few examples of such nations are Chinese, Egyptian, Indonesian, Japanese, 

and South Korean.  

 

English is currently used as a global language with official or special status in at least 

seventy-five countries. Why it has acquired this power and status, the answer is because it 

is used as a language of communication among the international organizations, 

companies, academia, trade, international media, and entertainment as well as 

employment industries and especially over the internet as the chief source of information. 

This changing situation about English reflects that the colonial period when similar 

rewards were earned under the political patronage. So this international spread of the 

English language has made it a main lingua franca, international language, for almost 800 

million multi-lingual people in Asia only, and many other multi-linguals in different 

continents (Bolton, 2008). So, English has gained practically more power as a lingua 

franca and the reason is that English is a flexible language, which expands its vocabulary 

according to the global requirements. It means that it allows adding lexical expansion 

according to various speaking communities’ needs. For example, ‘Khaki’ is a word in 

Urdu (originally Persian), used for yellow-brown color but is now used as an English 

word also. This very nature of English language has contributed to the development of 

various varieties of English like standard British and American English languages. 

Moreover, it is the main reason of development of English as World Englishes like 

Spanglish, which is a hybrid language containing idioms and words of both of Spanish 

and English languages. The other examples of World Englishes are Chinglish (Chinese + 

English) and Indiglish (Indian English).This twin or side by side development of English 

as lingua franca and as World Englishes is not only interesting but also very important in 

understanding the concept of language and power. Another important thing to be 

mentioned here is that as far as accent or pronunciation of English among non-native 

speakers is concerned, the common standard pronunciation of BBC also reflects the 

prevalent and far-reaching power of the British ethno-linguistic identity behind the 

English language. 

 

6.2.2 Power of Language 

In the previous section, we have discussed the concept of power behind language. Now in 

this section we are going to discuss the power or authoritative influence exerted by 

language, which can be seen in three areas of language domination, its unity and division 

as well as in its linguistic influence.  

 

6.2.2.1 Language Domination 

As mentioned earlier the power of English language as lingua franca, or a global 

language, has been established and consequently it has become indispensable linguistic 

tool even for non-native English speakers who aspire to become members of the 

globalized world. According to Phillipson (2009) this phenomenon is known as 

‘linguistic imperialism’ or in the other words ‘language domination’. In simple words, 

https://oxfordre.com/communication/view/10.1093/acrefore/9780190228613.001.0001/acrefore-9780190228613-e-436#acrefore-9780190228613-e-436-bibItem-0012
https://oxfordre.com/communication/view/10.1093/acrefore/9780190228613.001.0001/acrefore-9780190228613-e-436#acrefore-9780190228613-e-436-bibItem-0057
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English is used as a global language, so it is a dominant language and this phenomenon 

of prevalence of English language throughout the world is called linguistic imperialism or 

linguistic (language) domination. The dominance or imperialism of any language owes to 

its adaptability to communally accepted words meanings or lexis, grammar, and 

pronunciation of the other than standard criteria of the language. For example, English 

language borrows lexical and grammatical structures of the other languages and develop 

itself into different varieties like Indian English and American English. This is the main 

cause for enhancing the numerical figures of its users on the one hand and on the other 

hand for making it the specific language preference for the privileged (elite and educated) 

members of society. Another main cause for English being dominant language is its 

status of being a legal language at both levels of the profession and of the public one, 

where mutual understanding about legal documents makes it a prominent language not 

only among the professional legal people but also among the common people. 

 

6.2.2.2 Language for Unity and Division of a Nation 

A multilingual nation is unified through a common powerful language. National leaders 

and intelligentsia usually exploit such power for uniting their nations and for serving the 

other nationalistic commitments.  For example, in multilingual Pakistani society Urdu 

language is a symbol of mutual national identity because it contributes to the liveliness 

and psychological individuality of Pakistani society. However, language is a double-

edged sword as it can also cause division of a nation. This is quite evident in the 

challenging claims of local or native languages to acquire the status of official language 

of Pakistan.  

 

6.2.2.3 Linguistic Influence 

Now we are going to discuss the power of language in creating its influence through 

different single linguistic structures like words and their supplementary multifaceted 

structures like oratories, conversations and narratives or stories. 

 

Learning a language is, in fact, empowering the human beings to master an intricate 

linguistic system of individual words, their sounds and their associated as well as 

correlative concepts of objects, which they refer to. Apart from this, words also do have 

the connotative meanings in order to reinforce the power of single words like that of 

metaphors, question words and subject/object- verbs (hit, hurt and hate) and also of 

abstract words. And the sentences made up of such singular words confirm or disconfirm 

the individuals’ behaviors and situations of the life. This making up of words is leading 

then towards oratories to buoy up the people’s optimistic hopes, boost up their ambitions 

and/or flare them up to take up arms against any forces, which are some of the many 

situations to indicate the power of language through oratories made up of individual 

linguistic blocks of words and sentences. Examples of such moving English oratories are 

Susan B. Anthony’s speech on ‘Women’s Right to Vote’ and Martin Luther King, Jr’s ‘I 

Have a Dream’.  Such oratories can be delivered to direct physical or virtual audience. It 

is mostly done by leaders to perceive the social and psychological trends of their people. 

The resultant effects could be massive (large scale) there and then, which influences far-

reaching, crossing borders impact (international effect) on the inspiring generations, not 
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only on their own nation but on the other nations also. One fine example of this kind of 

oratory is Ex. American President Barack Obama’s expression, ‘It’s been a long time 

coming, but tonight, because of what we did on this day, in this election, at this defining 

moment, change has come to America’. The power of language thus makes the 

previously unconnected individuals feel ‘we are all one’. So, this oratory exposes the 

language power for making strong social identities, distinctive of the other ones. This 

example needs more clarity. So, explain which individuals he referred to. 

 

Oratory is considered a politicized powerful linguistic tool whereas the conversations can 

have the same impact in common social life. A conversation can be defined as a speech 

exchange system based on turn-taking between the two or more individuals without pre-

assigned tasks and contents like that of job interviews and/or debate contests. The 

successful turn-taking is, in fact, a major part for creating the conversational influence. 

Both the speakers can create this influence by controlling the topic or adding a tag 

question in their conversation like ‘You know’ or ‘Don’t you agree’. In social human 

interactions, such successful conversational influence via turn-taking indicate the 

emergence of group leaders.  It is because they are the individuals, who can infiltrate the 

complex conversational system to self-select the next speaker and constructive 

intermissions. John Howard came to power in Australia because of this very reason and 

in Pakistan Quaid e Azam, emerged out on the same account of influential conversations 

in social connections. This all works through archetypal utterances having emerging 

power grading, indicating who is and will be leading the social group or a nation. Briefly 

it is a dual process of mutual individual and the group members’ actions based on 

speaking turns triggering the social identity process. 

  

Another linguistic structure that can exert a particular influence, on the reading or 

listening audience, is a narrative or a story. As a matter of fact, a story is a sequential 

arrangement of the past events described for rhetorical or philosophical purposes. 

Whereas a narrative is a lucid system of consistent and successively ordered stories to 

provide a persistent basis for inferring events, foreseeing an idyllic future, and motivating 

communal actions (Halverson et al., 2011). Schmid (2014) has analyzed, for instance, the 

al-Qaeda’s convincing narrative through their authoritative strategies, fierce tactics, and 

their ideology about the West being at war with Islam, is a strategic message that is 

basically inter-group in both of its content and structure to eradicate the Western effect in 

the Muslim world. This narrative of the al-Qaeda drew support from many customary 

Arab and Muslim cultural narratives as well as from the anti-American thought. Thus, it 

is entrenched in culture and history, and has far-reaching influence on many the West-

migrated Muslims. Basically, it is the ideology extraction using linguistic extremization 

(IELEX). This successful al-Qaeda narrative distressed several international 

organizations, governments, and think-tanks to spend enormous money on developing 

counter narratives. While the stories are of many types as short and long literary or folk 

stories like ‘Thirsty Crow’, ‘Happy Prince’ and ‘Rappaccini’s Daughter’. Place this 

sentence in the beginning with the definition of story.  

 

https://oxfordre.com/communication/view/10.1093/acrefore/9780190228613.001.0001/acrefore-9780190228613-e-436#acrefore-9780190228613-e-436-bibItem-0030
https://oxfordre.com/communication/view/10.1093/acrefore/9780190228613.001.0001/acrefore-9780190228613-e-436#acrefore-9780190228613-e-436-bibItem-0072
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These linguistic structures including oratories, conversations and narratives or stories are 

an evident proof of the power of language.  

 

6.3 Conclusion 
 

Drawing back on the already-referred concepts of ‘linguistic market’ and a ‘linguistic 

habitus’, a part of the distinctive theoretical approach of Bourdieu (1993,) it can be 

summed up that linguistic utterances or expressions can be understood as the product of 

the relation between a linguistic market’ and a ‘linguistic habitus’. When individuals use 

language in particular ways, they deploy their accumulated linguistic resources and 

implicitly adapt their words to the demands of the social field or market that is their 

audience. Hence every linguistic interaction, however personal or insignificant it may 

seem, bears the traces of the social structure that it both expresses and helps to reproduce. 

Bourdieu’s account sheds fresh light on the ways in which linguistic usage varies 

according to considerations such as class and gender. It also opens a new approach to the 

ways in which language is used in the domain of politics. Because politics is, among 

other things, the arena in which words are deeds and the symbolic character of power is 

at stake. Therefore, it can be said that power manifests itself in language which is also 

then directly related with determining the power roles in the society. 

 

This unit has covered a systematic structure for the purpose of comprehending the five 

relationships of language and power. They are power reflection in language, language 

reflecting power, dominant existence of a language, language for unity and division of a 

nation, and linguistic influence. The first two relationships belong to the major category 

of the power behind language and the last three come from the power of language. They 

provide a relatively collective and comprehensible frame-work to understand the mutual 

relationship of language and power, and not mere individual concepts of language or 

power alone, standing by themselves. Therefore, it can be said that the language and 

power relationship is animatedly inter-related, one manipulating the other one. All this 

depends on a display of the communicative, cognitive, identity, and the other social 

functions of a language. And it is equally applicable to both of the inter-personal and 

inter-group communication contexts. In short, this unit is a glimpse of the language and 

power relationship, which can be further explored by going through the suggested 

readings. 

 

6.4 Summary Points 
 

Dear Students! Main points of the unit are summarized here in the following: 

 Language and power are inter-related sociolinguistic concepts that derive from 

each other and also influence each other. 

 Language-power relationship has its expression in linguistic market at both of 

micro (individual) and macro (community or society) levels. 

 Linguistic habitus is, in fact, cultural capital of language skills. 

 Linguistic capital is based on one’s linguistic knowledge and skills. 
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 Linguistic market is a marketplace where language bargain or application is 

applied. 

 There are main two domains of language and power: power behind language and 

power of language. 

 Power behind language is in fact individual or community physical power that 

reflects itself in the language, which in turn exercises its powerful influence on 

social actions. English as lingua franca is an example of this phenomenon. 

 Power of language finds its expression in its dominant existence, unity and division 

of a nation as well as in its linguistic influence through single words, conversations, 

oratories, narratives and stories. 

 This language-power relationship is indicative of communicative, cognitive, 

identity, and the other social functions of a language. 

 

6.5   Self-Assessment Questions 
 

1. How will you define linguistic market, linguistic capital, and linguistic habitus? 

2. How do the language and power exchange themselves in your country? Explain 

their relationship in influencing different sectors of your society? 

3. What do you understand by the term ethno-linguistic vitality? State and explain an 

example of ethno-linguistic vitality in your country. 

4. Elaborate with special reference to English language which linguistic variety has 

more power impact in your society and why?  

5. Explain, with illustrations, what is cultural capital of language skills, especially in 

your own society.  

6. What are the cultural values which are expressed in your local and national 

languages? 

7. State and explain the three areas of power of language, using examples from your 

own community. 

8. What factors are involved in establishing influencing power of a language? 
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7. Introduction 
 

Dear Students! This unit is to introduce and explain the concept of another main area of 

Sociolinguistics and that is Language in Education Planning. After going through it 

thoroughly, you will learn about some concepts of educational planning and policy, 

language planning, and their mutual relationship with each other, especially in 

perspective of the role of language. Language role is very important in determining and 

fixing the educational planning of any society or country. This unit includes, therefore, 

sections explaining the different stages of educational planning in Pakistan and the 

ideologies (philosophies) leading to formation of different policies with particular 

references to the role of English and other languages. But the study of this unit will 

remain incomplete until and unless you attempt all the questions given at the end of unit 

to assess your comprehension level of this very important area of Sociolinguistics. 

 

Objectives 
 

By the end of this unit, you will be able to: 

i. define educational planning with particular reference to choice of a language; 

ii. discuss the relationship between language planning and educational planning; 

iii. enlist the five goals of educational planning based on language; 

iv. elaborate the four stages of educational planning; 

v. recognize and explain the four philosophies underlying the educational planning; 

vi. explicate Pakistan’s language policy according to the 1973 Constitution of the 

Republic of Pakistan; and 

vii. discuss the role and place of English language in the formulation of Pakistan’s 

educational policy. 
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7.1 An Overview 
 

The significant role of a language needs no explanation as being a pivot in the 

development of mutual social interactions of human beings. So, it is the main axis around 

which revolves all of the circles of socialization, including educational system as well. 

Our country Pakistan, having a colonial historical background, has a substantial linguistic 

diversity typically supplemented by determination of social status and identity issues. 

This is the main area of wide-ranging sociolinguistic research studies as well as their 

implementation in Pakistani educational developments. And it even leads sometimes to 

fundamental variations in national legislature in order to solve the sociolinguistic 

problems related specifically with bilingualism or multilingualism as well as with its 

implication in educational planning. Now let us first discuss what planning is. It is, in 

fact, the prescribed progression of developing strategies for the operational success in 

achieving the already set objectives at both of individual and organizational levels. In the 

other words, plans are a proclamation of measures to be taken in a sequential order within 

the fixed time for achieving a predetermined goal. Accordingly, educational planning can 

be defined as the rational systematic process of developing an effectual and efficient 

educational system catering for the needs as well as for goals of a society. 

 

As far as Pakistan is concerned, her educational policy is governed by the Federal or 

Central Government and followed by the provincial governments. And though Pakistan is 

mostly a bilingual national community with Urdu as a national and English as an official 

language yet it has multilingual perspective also at provincial level. For example, Punjabi 

is widely spoken in Punjab, Sindhi in Sindh, Pashto in KPK and also in Baluchistan 

besides Barohi. Thus this whole bilingual and multilingual scenario is considered in the 

development of our educational planning, which is founded on role of a language. This 

very educational planning, also known mostly as language planning (practical 

implementation), is actually based on language policy, which can be defined as an 

intentional purpose behind a planning. About which Baldauf (2004) rightly maintains that 

language policy and planning (LPP) can be described as planning, usually by 

governments, to influence, if not change, ways of speaking and of literary practices 

within a society.  

 

The goals that are considered in any educational and language planning include language 

purification – preparation for preserving the ‘linguistic purity’ of a language while 

protecting it from extraneous impacts and safeguard it against any language deviation 

from within. The second goal is language revival – the challenge to turn a language with 

no surviving native speakers into a standard means of communication. The third goal is 

language reform – the cautious alteration in specific characteristics of language 

like grammar, spellings, and orthography for making it easy to use. The fourth goal is the 

goal of language standardization – an effort to harvest status for a regional language or 

for a dialect, for making it acceptable as the chief or standard language. The last but not 

the least goal is the language spread – the endeavor to raise the number of speakers of 

some specific language through lexical modernization, developed through word 

formation and adaptation as well as via terminology unification mainly in technical 
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spheres. Thus, the role of language in determining an educational policy is undeniable 

and thus can be considered as language planning, which ‘is a government authorized, 

long-term, sustained, and conscious effort to alter a language’s function in a society for 

the purpose of solving communication problems’ (Weinstein, 1980, P. 56). In other 

words, educational planning is a conscious and deliberate effort to create and implement 

an official policy about the usage of languages and that of linguistic varieties of a 

country. As a result, a language acquires one of a variation of statuses for example in 

Pakistan English has acquired the status of an official language. 

 

7.2 Language in Educational Planning  
 

Language is primarily a tool used for human communication and can be defined as a set 

of communication systems, ranging from grammar and phonology to pragmatical 

implications of a language.  It is the language that gives one a sense of identity 

individually as well as socially. However, it is also the language that can be a hurdle in 

communication, which necessitates the need for educational planning, which is, in fact, a 

cognizant (conscious) effort with an aim to change the linguistic conduct of a speech 

community. And it is developed, as mentioned earlier, by the relevant governments to 

achieve the more wide-ranging linguistic, social, and political goals to solve the language 

glitches in their bilingual or multilingual societies.  

 

7.2.1 Stages of Educational Planning 
There are following main four stages (Haugen, 1966) of educational planning based on 

the role of a language:  

i. Selection, 

ii. Codification, 

iii. Implementation, and 

iv. Elaboration. 

 

Selection is, in fact, based on choosing a language variety as an official language by the 

educational, legal and government systems to accomplish some purposes in a given 

society. Codification is the formation of a standard linguistic norm for a particular 

linguistic code through the establishment of basic grammar, dictionary, and written 

model for all of the sociolinguistic usage as well as for the production of literary works. It 

is further divided into three stages, namely graphization – developing a writing system; 

grammaticalization – deciding on rules/norms of a grammar; and last but not the least one 

is lexicalization – identifying the vocabulary. As far as third stage of implementation is 

concerned, it is mostly the government activity that promotes the decisions prepared at 

the stages of selection and codification, and hence it caters for the marketing strategies, 

productions of books, newspapers, pamphlets, and textbooks while using the novel (new 

or unique) codified system. The last stage is elaboration, which denotes to the 

terminology as well as to the stylistic growth of a codified language for the purpose of 

meeting the communicative needs of the modern life and technology. Its chief zone is the 

production and propagation of the new terms. 
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7.2.2 Philosophies Underlying Educational Planning 
There are main four philosophies or ideologies, according to Cobarrubias (1983), 

underlying an educational planning based on the role of a language in the society. These 

philosophies are:  

i. Linguistic Assimilation, 

ii. Linguistic Pluralism, 

iii. Vernacularization, and 

iv. Internationalism 

 

As far as ‘Linguistic Assimilation’ is concerned, it is the conviction that everyone, 

irrespective of birthplace, should learn the main leading language of the society like 

English in Pakistan. The second one, ‘Linguistic Pluralism’ deals with the various 

linguistic forms and acknowledges the usage of more than one language, having 

territorial or individual choices or a mixture of both of them. For example, in Pakistan 

many local languages like Punjabi, Saraiki, Sindhi and Balouchi are used for learning as 

well as social purposes along with the foreign languages like English, Chinese and Arabic 

languages. The third Philosophy ‘Vernacularization’ has a concern with the re-

establishment of a native language and its acceptance as an official language just like 

Urdu, though a national language, is still struggling to gain its status as an official 

language. The last but not the least ‘Internationalism’ is related with the acceptance of a 

non-native language, having a status of widespread communication tool, either as an 

official language or for educational or trade purposes just like English is used in Pakistan.  

 

Now as we have seen the philosophies underlying educational planning; it is very clear 

that they are very important in considering status and identity matters of the people in a 

specific society. Thus, the educational planning takes place both at language policy level 

and bureaucratic organizations. Its influence then can be observed in ethno-linguistic 

politics. The best example of which is separation of East Pakistan (nowadays 

Bangladesh) founded on Bengali Language Movement ‘Hamra Basha Bangla’. Another 

example of it is Sindhi-Muhajir linguistic demonstrations in Pakistan from 1971 to 1972. 

So, developing an educational policy, based on the role of a language in a society, needs 

meticulous consideration and as well as its implementation for the purpose of creating a 

balanced harmonious socio-linguistic environment especially in multi- or bilingual 

societies.  

 

Now let us go through Pakistan’s educational policy especially in relation with official, 

national and local languages. 

 

7.3 Pakistan’s Language Policy 
 

Pakistan, a country in South Asia, has been continuously affected by the universal spread 

of English Language. The basic factor in this regard, is also the historical one because of 

this continent being a colony of the British Empire. This is a very important indicator of 

glorifying and enforcing the English language within the Pakistani society with the result 

of adored and esteemed post-colonial role of English in Pakistan. Though it is a natural 
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consequence of the elements mentioned above yet still it has certain negative effects on 

the education system of Pakistan. English being an inflated luxury was considered in past 

to be having a great market value, esteemed status and political prestige. Thus, English 

was made mostly the medium of teaching with the result of the intellectuals’ attraction 

towards the Westernization. It had been sweeping in developing the low opinion about 

the advocates of local or native languages, culture and civilization. Thus they (supporters 

of native language) are called as ‘backward and orthodox’ people. Notwithstanding these 

issues, the present day Pakistan is home of seventy two languages, out of which only 

seven are spoken by 85% of the population (British Council, 2010).  After independence, 

especially in the 1950s, the province of East Pakistan (now Bangladesh) started to push 

the importance of its own language, Bangali as the national language of Pakistan in place 

of Urdu. Consequently, in order to avoid such disputes English was declared as the 

official language of Pakistan for maintaining the communication link between East and 

West Pakistan. In 1971, finally Bangladesh was established as a separate nation but even 

then according to Khalique, H. (2007), despite an end of Bengali as the language dispute, 

Pakistan had more freedom to adopt Urdu as the official language of the country but still 

could not do so. The 1973 Constitution of the Republic was publicized with Article 251, 

which stated: 

 

1. The national language of Pakistan is Urdu, and arrangements will be made for its 

being used for official and the other purposes within fifteen years from the 

commencing day.  

2. Subject to clause (1.), the English language may be used for official purposes until 

arrangements will be made for its replacement by Urdu.  

3. Without prejudice to the status of the national language, a provincial assembly may 

by law prescribe measure[s] for the teaching, promotion and use of a provincial 

language in addition to the national language. (P. 102-103)  

 

Afterwards it was the belief of both of the government and the people of Pakistan that 

English would be terminated as the controlling force of the Pakistani culture, civilization 

and educational system, and Urdu would have been developed as the official language of 

Pakistan (Talaat, 2002). However, at this point, the Sindh Province raised the petition for 

Sindhi as the official language of Pakistan and not Urdu. As a result, Sindhi started 

enjoying the status of an official provincial language, Urdu as the national language, and 

English sustained reigning as the official language of Pakistan till present day (Khalique, 

2007). It is, therefore, the principal language of legislation and education in Pakistan. 

This is, in fact, an effect of English being a global language or lingua franca and not just 

because of its historical factor of colonization. English, as a global language, in Pakistan 

has created the westernization, which describes very well how the Western culture 

impacts and overhauls the existing culture of any society and practices a different social 

construction leading to the annihilation of the local culture and the self-recognition 

(Bacha, 2012). Despite this serious issue English in Pakistan is enjoying its status as a 

modern language as well as the major language of getting knowledge and entree to the 

international markets. It led to the well-known belief of the society that it would be a 
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reverse gear, if it had been replaced by any other local or native language as our own 

languages might bring limits to our global scope and vision. 

 

7.4 English in Pakistani Education System 
 

The National Language Authority of Pakistan, formed in 1979, recommended the 

adaptation of Urdu in the Pakistani education system but the government of Pakistan 

allowed the public schools in 1983 to continue teaching of the science subjects in 

English. This led to a linguistic confusion in the education policy of Pakistan. The reason 

of it was that the students of the educational institutions were compelled to be taught in 

English despite their incompetency in English language. It got more serious concerns, 

when the same policy was followed by the succeeding governments of Pakistan in 1990s. 

They also supported teaching different subjects like Science in English from schools to 

the higher level educational institutions. Again, however at this point, the National 

Language Authority advanced towards the Law Ministry for implementing Urdu in the 

legislative as well as in the educational system. Despite this effort, there was no step 

taken for making Urdu mandatory for educational and legislative purposes and thus the 

following education policy of 1998 could not get the success in targeting the language 

issue for educational policy of Pakistan. In 1999, the education planning of Pakistan 

could not do any more except continuing to embolden the poor-quality English-medium 

schooling. As a matter of fact, most of the Government educational conferences get failed 

to identify the need for amendment in the educational system. (Khalique, 2007, P. 104).  

 

As a matter of fact, the use of English as medium of instruction because of its dignified 

status has not benefitted Pakistan anymore. The British Council (2010) states, while 

citing a World Bank document, that providing education in a foreign language beyond the 

students’ communication skills will be inclined to make the whole accomplishment of the 

country suffer. Coleman, H. (2010) mentions in a report by the British Council that 

according to the latest National Education Policy of Pakistan (2009), English language 

must be used as the medium of instruction for the core subjects of Science and 

Mathematics at primary level. This issue has been further stressed strongly by 2014 to 

teach Science and Mathematics only in English at all levels instead of Urdu or regional 

and local languages. As a matter of fact, in Pakistan it is difficult to get a white-collar job 

in both of the public and private sectors without a minimum proficiency level in the 

English language. Thus, English language is one of main factors for social stratification 

between elite and non-elite classes. This situation is further supported by Pakistan ruling 

class inclination towards English language and thus state education planning revolves 

around mainly English language as instructional medium.  Therefore, even in National 

Education Policy (NEP) of 2009, it was put forward to use English as a subject from 

Class 1. Moreover, Science and Mathematics would be taught in English or Urdu for five 

years and afterward only in English language.  

 

But English, in Pakistan educational planning, can be replaced by the adaptation of local 

or native languages, for educational purpose, in three ways. They are as following: First 

of all, it should be qualifying language choice at primary level in such a way as to get a 
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white-collar job, in both government and private sectors, does not remain a far-fetched 

idea. Secondly, the primary-level students should be equipped with the skills of instant 

value to them (technical skills like that in computer field). Thirdly, the quality of teaching 

English, as a subject, should be improved, but it should not be used as a medium of 

instruction throughout the educational institutions. This is important to reduce social 

stratification in the Pakistani society. 

 

Reconsideration of Pakistan language planning is important as giving over-significance to 

English is no more any good to Pakistani society so we should also use our native or local 

languages for educational purposes. For this purpose, students should receive education 

in their own local languages in order to encourage their cognitive development and 

critical thinking, and English only should be taught as a second language. This suggestion 

is further supported by the British Council (2010) in approving the native or local 

languages as medium of instruction for primary education. This is because expecting the 

primary level students to learn in foreign a language is too much challenging for them. 

So, the current ideology about English being a magic wand to open gates of prosperity 

needs to be pondered upon by education policy makers. Rather this leads to the country in 

a state of linguistic confusion, where only the elite flourish but majority of the country’s 

potential mind and workforce agonize an idealistically modeled education system, which 

never lets them evolve. The main reason for our education system to be unrealistic is the 

flawed notion that English learning leads to prosperity.  In fact, it is the role of English 

language as that of globalization which wields this naïve pressure even when there is no 

need for English speakers to be hired in jobs. Mustafa, Z. (2012) asserts, ‘This language 

paradox has undermined our education standards and caused an impaired system that has 

marginalized society’ (P. 2).  

 

7.5 Conclusion 
 

After discussing the role of English in Pakistan’s educational planning, it can be said that 

it is right that the status of English as a global language cannot be challenged. However, 

English as the medium of instruction should be replaced by local or native languages 

especially at primary level, in order to enable students to express themselves fluently. So, 

it should be taught as a second language, which will help Pakistan tap into the new 

potential of its population. It means that if English teaching as a second language 

becomes a part of our educational policy, even then it would serve the purpose of 

enabling our people to have English language proficiency needed to cope up with the 

basic current global social and work requirements.   Categorically, English language 

played the over-glorified role in Pakistan because of both of its colonial and the post-

colonial influences. The colonial influences of English language forced the people to 

learn it and the post-colonial influences made English a need for our people to learn it for 

progressing in the modern world. But now Pakistan should move forward to pawn the 

negative influence of English language and its learning in Pakistan in the light of 

globalization. This can be done, if our education policy makers revise the language 

priorities and practical implementation of teaching English as a language and not just as a 

subject. They can make think tanks to consider the feasibility of teaching English as 
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language at different levels. In short, its role in our country needs to be revised and 

practiced in a better way. 

 

7.6 Summary Points 
 

Dear Students! Main points of the unit are summarized here in the following: 

 Pakistan is a multilingual society, so language spoken and used is the main factor 

in determining her educational planning.  

 Educational planning can be defined as the systematic strategy developed for 

constructing an effectual and efficient educational system in order to provide for 

the needs as well as for goals of a society. 

 Pakistan’s educational planning is the responsibility of the Federal Government, 

followed up by the provincial governments. 

 The goals that are considered in any educational and language planning include:  

 The language purification;  

 the language revival; 

 the language reform; 

  the language standardization; and  

 the language spread 

 The role of language in determining an educational planning is undeniable and thus 

can be considered as language planning. 

 Based on the preceding point the status of a language is declared as an official 

and/or a national language. 

 There are mainly four following stages of educational planning: 

 Selection, 

 Codification, 

 Implementation, and 

 Elaboration. 

 Following are the four philosophies underlying educational planning: 

 Linguistic Assimilation, 

 Linguistic Pluralism, 

 Vernacularization, and 

 Internationalism 

 According to the 1973 Constitution of Republic of Pakistan, Pakistan’s language 

policy declares English and Urdu as official and national languages. 

 Role of English language in Pakistan’s educational planning is very important, 

according to which English is significant enough to be used as a subject at primary 

level for teaching of all of the core subjects. 

 However, this role can be replaced by implementing effectually the native or local 

languages as medium of instruction and teaching of English as a second language. 
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7.7 Self-Assessment Questions 
 

1.  Define and elaborate educational planning in the light of role of a language. 

2. Differentiate between educational and language planning. 

3. Now consider what the four stages of educational planning regarding language are; 

elaborate each of them with special reference to Pakistan’s educational planning. 

4. Illustrate the four philosophies lying under the educational planning. 

5. Discuss the role of Urdu and English languages for formulating Pakistan’s 

educational policy in the light of the 1973 Constitution of the Republic of Pakistan. 

6. Describe the Pakistan’s recent educational policy with reference to the role of 

English language in our society. What suggestions will you put forward to make it 

more effective practically? 

 

Suggested Readings 
 

1. “Language Planning and Education” (2006) by Gibson Ferguson 

2. “Language and Language-in-Education Planning in the Pacific Basin (2013) by 

R.B. Kaplan, Richard B. Baldauf Jr. 
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8. Introduction 
 

Dear Students! The 8
th
 Unit is an introduction to Psycholinguistics. Although different 

from Sociolinguistics in its study and scope yet it has some relevance also with the 

Sociolinguistics. How? Psycholinguistics, in fact, is mainly the scientific study of the 

mental procedures at the back of acquiring and producing a language but not without 

ignoring the social context. Thus Psycholinguistics is the scientific study of 

environmental influences on one’s language acquisition as well as of mental processes 

involved in acquisition process. Therefore, the purpose of this unit is to introduce you all 

the theoretical developments of Psycholinguistics from the past era to its modern era as 

well as to predict its future based on all these models. It is important to mention here that 

this unit has not detailed out the various experiments, on which these Psycholinguistics 

models or theories were developed rather it is intended just to provide an introduction to 

you of all of the past and modern developments in the field of Psycholinguistics, which 

has bright prospects in the future also. 

 

Objectives 
 

By the end of this unit you will be able to: 

i. define Psycholinguistics; 

ii. describe the emergence of Psycholinguistics in 1960s; 

iii. compare and contrast Behaviorist and Innateness theories; 

iv. define operant conditioning in Skinner’s Behaviorist Theory; 

v. describe the language acquisition device as proposed by Noam Chomsky; 

vi. identify and explain four stage of cognitive development as proposed by Jean 

Piaget in his Cognitive Theory; 

vii. discuss Vygotsky’s Social Interaction Theory; 

viii. elaborate the modern theories of Usage-Based, Optimality and Native Language 

Magnet Model; and 

ix. discuss the future of Psycholinguistics. 
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8.1 An Overview  
 

Psycholinguistics is the scientific study of the language and an emerging area of the 

linguistics. It is the interrelated study of psychology and linguistics. It focuses on 

language acquisition which refers to a process of unconscious and natural learning of the 

native language. However, it has its embedded implications for the deliberate conscious 

learning of the second language as well. Psycholinguistics, hence, is an interdisciplinary 

systematic study in diverse fields of cognitive science, psychology, and linguistics in 

order to discern how the children and adults acquire, comprehend, produce and use their 

language especially in their (cultural) environment. Here is the main point, the 

environment or society of the speakers, where Psycholinguistic and Sociolinguistics 

inter-relate with each other. For the said purpose, the Psycholinguists have been 

developing many models to describe and envisage the specific linguistic behaviors. Here, 

in this unit they have been discussed briefly to know about its nature, origin and also its 

future prospects. The scope of psycholinguistics ranges from studying the language 

performance under normal circumstances to their study under special conditions like that 

of the brain damage. But in this unit, we have provided the Psycholinguistics Models that 

deal only with the language acquisition process under normal conditions.  

 

Psycholinguistics is also related with Phonetics and Phonology as it studies the process of 

comprehension and production of the speech sounds taking place inside the brain. It is 

also connected with Morphology, Syntax, Semantics and Pragmatics. In fact, 

Psycholinguistics focuses on all the processes involved in acquisition of language. They 

include the word structure and their relationship (such as dog and dogs), the word 

formation process (Morphology); the combination patterns of the words in making 

sentences (Syntax), their meanings (Semantics), and the role of context in elucidation of 

the meanings (Pragmatics) respectively.  

 

8.2 What is Psycholinguistics?  
 

Dear students, have you ever thought about language how is it produced? Or is there any 

mental process involved in producing any language? All these questions have bothered 

the mind of linguists throughout the twentieth century. These scientists conducted 

research and managed to provide us the answers to these questions. The term 

Psycholinguistics consists of two sub-terms: Psycho, which is the study of mental 

processes at work, and linguistics which means the scientific study of a language. 

Accordingly, Psycholinguistic is the study of the human mind working behind the 

production of any language. Thus, it is the study of how language does influence and gets 

influenced by the human mind. Some linguists, however, take Psycholinguistics as the 

experimental study of human mind within the laboratory and its inherent ability to 

understand language. This stance is studied under the discipline called the psychology of 

language. 
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Now let us see some definitions of Psycholinguistics. Aitchison (Cited in Traxler & 

Gernsbacher, 2006) defines Psycholinguistics as the study, which aims at modeling the 

way the mind works in relation with language. This simply maps out the strategizing of 

the language usage as well as of the language comprehension. In other words, 

Psycholinguistics deals with the unobservable actions of the mind in relation with the 

observable human language experience. Lang (1994) also confirms it with the point of 

view that language operates in an actual social form even while presenting its 

psychological footing, which is seen as area of Sociolinguistics also. Hence, the human 

psychology consequently holds its significant position in the process of human 

communication. Chomsky’s (1965) provided cognitive basis for language in explaining 

important role of the human mind for human language performance. Another 

comprehensive definition of Psycholinguistics is that it is the study of the psycho-logical 

and neurological factors that enable human beings to acquire, use, comprehend and 

produce language (Altman 2001). To put it the other way is that linguistic acquisition, 

linguistic processing, comprehension, and production are all intertwined. 

Psycholinguistics, to cut short, is simply the branch of cognitive science that studies the 

relationship between human mind and human language. For the said purpose, it 

investigates three important processes: 1) language acquisition, 2) language 

comprehension, and 3) language production.  

 

8.3 Significance of Psycholinguistics  
 

The study of Psycholinguistics is significant enough to explore the complicate working of 

human mind. It also unravels specific linguistic behaviors of children and adults. Thus it 

seizures all aspects of the language use as well as how it is processed in our brain. As 

Bates, Dale, & Thai (1995) put, the real significance of studying Psycholinguistics is that 

it exposes the universal (same inherent or inborn) brain processes that govern the 

development and use of a language.  

 

8.4 The Past of Psycholinguistics  
 

In the 18
th
 century Psycholinguistics began its very first endeavor as a scientific study. 

Aitchison (1990) proclaims that the German philosopher Dietrich Tiedemann (1848-

1903) was the first person who conducted an experiment in psycholinguistics and that 

also on his son. He cautiously recorded the linguistic, sensory motor and cognitive 

developments of his son from birth till the age of two and half years. Tiedemann’s 

observations led him to claim that children possess a ‘pre-linguistic knowledge’. 

Nevertheless, in the middle of the 20
th
 century psycholinguistics began to evolve as a 

significant field of study of language and psychology. It is believed that Noam Chomsky 

is the father of Psycholinguistics on account of his research efforts in linguistics as well 

as in philosophy of language. According to Reber (1987) it was by the 1950s and 1960s, 

the field of Psycholinguistics had grown in leaps and bounds owing to the diligent work 

of such famous linguists like George Miller (1920-2012), Noam Chomsky (1928---), Karl 

Lashley (1890-1958), John Carroll (1916–2003), Herbert Simon (1916-2001) and Zelig 
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Harris (1909-1992), among a host of others. However, Chomsky’s work in cognitive 

linguistics is the most significant contribution to the field of psycholinguistics.  

 

8.4.1 Emergence of Psycholinguistics 

The narration about past of Psycholinguistics will remain incomplete until we mention 

here the emergence of Psycholinguistics. For it, Psycholinguistics owes to Noam 

Chomsky’s work in cognitive linguistics. He developed Transformational Generative 

Grammar. Its special attention was on the cognitive ability of the native speakers to use 

their language properly. This was the main cause of conducting many of the research 

studies into child language usage. Transformational Generative Grammar or 

Transformational Grammar explains the production of a language through a system of 

inherent rules (called transformations) and phrase structures.  It digs out how the native 

speakers generate the correct grammatical sentences and how they can form many 

possible correct sentences through the transformation processes. So, the main area of it 

was syntax or sentence structure. Another factor, which has played an imperative role in 

theorizing about brain construction and function, is the concept of Modularity. It is the 

degree to which the lexicon (vocabulary), syntax (sentence structure), and the other 

neuro-cognitive dominions (mental processes) function independently of one another. 

 

Dear students, the next sub-section discusses theories of language acquisition. 

 

8.4.2 Theories of Language Acquisition 

There are two very popular theories of language acquisition, namely the Behaviorist 

Theory and the Theory of Innateness.  

 

8.4.2.1 Behaviorist Theory 

In 1957, a theory appeared on the scene to modify the main views about how we interpret 

language and language learning in association with human behavior. B.F. Skinner was 

the Psycholinguist, who applied a functional analysis approach in order to analyze the 

language behavior in its natural occurrence, especially in response to the environmental 

circumstances, and the consequent impacts it has on mutual human interactions. Skinner's 

approach on behavior learning counts on the classical components of the unconditioned 

and conditioned stimuli, and chiefly on the elements of operant conditioning. Operational 

conditioning denotes to a method of learning that ensues through rewards and 

punishments for behavior development. Behavior operates on the environment and is 

conditioned to bring about encouraging consequences or avoid contrary ones. Skinner 

applied idea of operant conditioning on language acquisition because he believed that 

language could be treated like any other kind of cognitive behavior.  

 

Thus, according to the Behaviorist Theory, language acquisition is a process of habit 

formation that involves a period of trial and error where a child tries and fails to learn and 

use correct language until he succeeds. He also has human role models in his 

environment, who provide him stimuli and rewards required for the operant conditioning. 

For example, if a child starts babbling, which resembles appropriate words; he or she will 

be rewarded by a parent or loved one with a positive reinforcement such as a smile or 
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clap. Since the babbling is rewarded, this reward reinforces further articulations into 

groupings of syllables and words of the same sort in a similar situation. Soon children 

take on the imitation or the modeling component of Skinner's theory of language 

acquisition, in which children learn to speak by copying the elders’ utterances, heard 

around them, and by having their responses strengthened through the repetitions, 

corrections and other reactions. However, before the children can start speaking, they 

first start it by listening to the sounds in their environment for the first years of their life. 

Gradually, they learn to associate certain sounds with certain situations such as the sound 

of endearment a mother produces when encouraging her child.  

 

8.4.2.2 Innateness Theory 

Innateness or Nativist Theory is basically the mentalist theory presented by Noam 

Chomsky. It proposes that the children have an inborn or innate faculty for language 

acquisition that is biologically determined. Goodluck (1991) believes that the nativists 

take language as a central part of the human genome, as a trait that makes human beings 

the human, and language acquisition is a natural part of maturation process. It is obvious 

that the human species have been blessed with a brain whose neural circuits contain 

linguistic information at birth and this natural predisposition to learn language is 

triggered by listening to the speech. The child’s brain is then able to interpret what she or 

he hears according to the underlying principles or structures it already contains. Chomsky 

believed that being biologically equipped to acquire language, regardless of setting, owes 

to the language acquisition device (LAD), which works out the rules of language.   

 

According to Chomsky, all human languages share common principles, such as all 

languages have nouns and verbs, and it is the child’s task to perceive how the specific 

language she or he hears expresses these underlying principles. For example, the LAD 

already contains the concept of verb tense and so by listening to word forms such as 

‘worked’ or ‘played’ the child will then form a hypothesis that the past tense of verbs are 

formed by adding the sound /d/,/t/ or /id/ to the base form. He continues to affirm that the 

children acquire grammar because it is a universal property of a language, an inborn 

faculty. Therefore, Chomsky presented the idea of Universal Grammar (UG). The 

children under the age of three typically do not speak in full sentences and instead say 

like ‘want cookie’ viz they mostly speak in two words expressions. However, we would 

still not listen them saying things like ‘want my’ or ‘I cookie’ because it will break the 

syntactical structure of a phrase, a component of universal grammar. It means that they 

do not use wrong sentence or syntactical order. So, it is said that a child has his own 

grammar, which cannot be said wrong grammar. It is because they are gifted with this 

inherent grammatical system. 

 

Another significant point of the Nativist or Innate Theory is that there is a certain limited 

time for language acquisition, which is a time frame, during which an environmental 

acquaintance is needed to stimulate an innate trait for a language. Lenneberg, E. (1964) 

points out that the critical period of language acquisition ends around the age of twelve 

years. It is termed as the critical period hypothesis. This age of twelve years is, in fact, 

pointed out for language acquisition, a process of language learning in natural 
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environment. Mostly this process is associated with learning of native language(s). 

However, learning a language is different from acquisition of language. Learning a 

language involves formal institutionalized learning with conscious efforts or intentions. 

Thus there is not time limitation for language learning. 

 

8.5 The New Perspective of Psycholinguistics 
 

After Noam Chomsky there was again a paradigm shift, which developed new 

perspectives on language learning phenomenon based on working processes of mind. 

These new perspectives can be summed up in two theories namely, the Cognitive Theory 

and the Social Inter-actionist Theory. These theories are discussed in the following 

sections: 

 

8.5.1 Cognitive Theory 

The most significant proponent of the Cognitive Theory was the Swiss Psychologist Jean 

Piaget. He presented four stages of cognitive development in children, which also 

included the development of language. Nonetheless, children are not like adults and so 

before they can begin to develop language, they must first vigorously make their own 

understanding of the world through their interactions with their environment. The 

children must understand a concept before they can acquire the language, which 

expresses that concept. For example, the children first become aware of a concept such as 

relative size and only afterwards do they acquire the words and patterns to convey that 

very concept. Basically, it is impossible for a child to express the concepts that are 

unknown to him. Therefore, once a child learns about the environment, it is easy for him 

to map language onto his preceding experience. A child’s experience of a cat is that it 

meows, is furry and eats from a bowl in the kitchen; hence the child develops the concept 

of cat first and then learns to map the word ‘kitty’ onto that concept.  

 

Language is only one of the many human mental or cognitive activities and many 

cognitivists trust that language arises within the context of the other general cognitive 

abilities as for example attention, memory, and problem solving because it is a fragment 

of their wider intellectual development. Though, once language emerges it is usually 

within certain universal stages, same for the children all over the world. So, there is a 

steady order of mastery of the most common function morphemes in a language and 

simple ideas are expressed earlier than the more complex ones, even if they are more 

grammatically complicated. Piaget’s cognitive theory describes that the children’s 

language reflects the developmental sequence of their logical thinking and reasoning 

skills in stages, each involves a different feature of language acquisition. There are four 

stages of Piaget's cognitive development theory. Each of these stages has a specific name 

and age reference and they are given below:  

 

i. Stage of Sensory-Motor Period (birth to 2 years). Children are born with ‘action 

schemas’ to ‘assimilate’ information about the world such as grasping. During this 

period, children’s language is ‘egocentric’ and they talk either for themselves or for 
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the pleasure of associating anyone, who happens to be there in the activity of the 

moment.  

ii. Pre-Operational Period (2 to 7 years). Children’s language makes speedy progress 

during this stage and the development of their ‘mental schema’ lets them rapidly 

‘accommodate’ new words and situations. Children’s language becomes ‘symbolic’ 

allowing them to talk beyond the ‘here and now’ and to talk about things such as 

the past, future and feelings. Within this time they develop egocentrism, which 

involves ‘animism’ that refers to the young children’s propensity to consider 

everything, including non-living objects, as being alive. Their language is 

considered egocentric because they see things purely from their own viewpoint.  

iii. The next stage is Operational Period (7 to 11 years), and  

iv. The final stage is Post-Operational Period (11 years to adulthood). Piaget called 

these periods: The period of concrete operations and the period of formal 

operations. Language during these periods reveals the development of their 

thinking from immature to mature and from illogical to logical. They are also able 

to view things from a perspective other than their own. It is at this point that 

children’s language becomes ‘socialized’ and comprises of the skills, which 

according to Chomsky are certainly cognitive abilities that enable them to learn and 

acquire language. For example, children prove a facility for acquiring spoken 

language but they require intense training to learn to read and write. Consequently, 

without cognition, full understanding and realization of mental processes is 

impossible.   

 

8.5.2 Social Interaction Theory  

A Russian Psychologist, Lev Vygotsky’s Social Interaction Theory integrates nurture 

arguments about language acquisition. According to this theory children can be 

predisposed both by their environment and by the language input they receive from their 

caregivers. Although the theories of Skinner, Chomsky and Piaget are all very diverse 

and very significant in their own contexts yet they do not necessarily take into account 

the fact that children do not meet language in isolation. The child is a young linguist, who 

analyzes language from the randomly met adult utterances. The Interaction Theory 

suggests that language exists for the purpose of communication and can only be learned 

in the context of interaction with adults and the other children. It emphasizes the 

prominence of the environment and culture, in which the language is being learned 

during early childhood development. The reason is that this social interaction is what first 

provides the child with the means of making sense of their own behavior and thought 

about the surrounding world. Speech for children is distinguished because of their 

magnified intonation (rise and fall patterns of tone), high frequency (pitch of voice), 

repetition, slower rate, concrete vocabulary, and simple syntax. This tailored speech 

(intentionally designed) is known as child-directed speech (CDS) because it is used 

specially by the caregivers or parents for the young children for the purpose of 

maximizing phonemic contrasts and correct pronunciation.   

 

Vygotsky developed the concept of private speech also. It is when children must speak to 

themselves in a self-guiding way - initially loud out and later internally. He formulated 
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further the concept of zone of proximal development, which refers to the tasks a child is 

unable to complete alone but can only complete with the support of an adult. The 

attention and time a mother spend, talking about topics that the child is already focused 

on, relates highly with early vocabulary size. The parents also provide ritualized 

scenarios, like having a bath or getting dressed, in which the phases of interaction are 

rapidly recognized and predicted by the children. The parents’ utterances during the 

ritualized activities are predictable as the children are progressively moved toward an 

active position where they take over the movements and language of their parents or 

caretakers. In this way are provided the comprehensible contexts, in which the children 

can acquire language (Mason, 1980).  

 

Another significant proponent of the Interaction Theory is Jerome Bruner, who 

expounded and revised the details of the theory over several years. He also introduced the 

term Language Acquisition Support System (LASS). It refers to the child’s immediate 

adult backup or in the other words it points to the children’s culture as a whole in which 

they are born. The adults adapt their behavior towards children to create a protected 

world in which the children are regularly inclined to take part in a mounting number of 

scenarios and scripts. This is how the children are led steadily further and further into 

language development. Conversely, it must be remembered that although our social 

context provides support for language acquisition yet it does not directly provide the 

knowledge that is necessary to acquire language and this is perhaps where a child’s innate 

abilities come into play. In short, the Social Interaction Theory emphasizes the 

development of language in children through social interaction with their adults as well 

as with the other children. The focal point of this theory is that the children’s language 

only develops when it is taken care, or nurtured by their care-givers or parents. 

  

8.6 Other Significant Theories in Psycholinguistics  
 

The modern era in linguistics based on psychology as a science can be traced to the 

establishment of the Sapir–Whorf hypothesis, using psychological techniques, by 

Benjamin Lee Whorf, a psychologist. The principal idea was ‘reuniting linguistics and 

psychology’. Some of the modern theories of Psycholinguistics are three prominent 

models of language acquisition, namely Usage-based Theory, Optimality Theory and 

Theory of Native Language Magnet Model. Let us discuss them in the following:  

 

8.6.1 Usage-Based Theory 

Tomasello (2003) proposed the Usage-Based Theory, which can be summarized into two 

statments:  

 Meaning is use (Meaning of a language emerges, when it is used) ; and 

 Structure emerges from use (Structure of a language becomes clear and prominent 

with its usage). 

 

The Usage-Based theory of language proposes that the children originally build up their 

language through very concrete constructions based on individual words on account of 

the speech they listen to and use. It means that the children learn language from their own 
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language experiences. The Usage-Based theory takes constructions to be the basic units 

of grammar. This theory asserts that the children learn constructions, form-meaning pairs, 

by first mastering the specific examples in front of them before going towards 

generalizing and using the constructions productively with the other lexical items. For 

example, in the first two years, they produce only the short expressions they use to listen 

from their elders like ‘give me water’. These constructions then slowly become more 

general and more abstract during the third and fourth years of life. In these years they 

start to create their own language while constructing it on the language model of their 

elders. For instance, a child of three years expresses to her mother, ‘I love you’. Though 

it is a copied version of her mother, but abstract idea of love finds its expression in her 

language. Another illustration is her saying, ‘I wear beautiful princess round white shirt’. 

Now here generalization lays in combining princess beauty with round white shirt. 

 

Then grammar emerges as the speakers of a language generate linguistic constructions 

out of the recurrent sequences of symbols (Tomasello, 2003). He also emphasizes the 

impacts of frequency of use (the more it is used) on the cognitive representations as 

automated and conventionalized patterns that are repeated for communicative reasons. It 

indicates that the more often a linguistic form occurs in the input from the parents, the 

more often it is experienced by the child and the stronger the child’s representation of it 

becomes. In simple words we can say that the linguistic expressions more often used by 

the parents or elders are engraved in the brain of a child. These expressions are then 

activated more easily when they use it themselves on ensuing occasions. In this way the 

child’s mental representation gets reinforced. And the more deeply ingrained a structure 

is, the more likely it becomes the basis of the child’s speech output. So it is said that 

repetition of a variety of linguistic expressions at earlier age of a child enriches her 

knowledge of language.  

 

The Usage-Based linguists hold that the language use forms the deep-rooted linguistic 

patterns through frequency (number) of repetitions of usage. But there are distinguishable 

effects of token frequency (Manner of frequent occurrence) and type frequency (Quantity 

of frequent occurrence of linguistic items). According to Doughty and Long (2003), 

token frequency is how often specific words or phrases appear in the input and type 

frequency amounts how many different lexical items (words) are applicable to a certain 

pattern or construction. Thus type frequency assesses the quantity or number of words 

occurrences in a sentence and also number of type of sentences, most frequently used in 

an oral expression. The linguistic forms with high token frequency will be learned earlier 

and led to more strongly rooted error-free linguistic representations in children’s 

language learning process. Likewise token frequency also has a strong effect on the 

child’s learning and we can often see a close relationship between an adult input and the 

child output.  

 

8.6.2 Optimality Theory 

Optimality Theory (OT) is initially suggested by Prince and Smolensky (cited in Traxler 

Gernsbacher, 2006). In OT, a significant term of ‘constraints’ is used which refers to 

syntactical (sentence) structure or surface structure (in Universal Grammar). So, OT 
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suggests that the observable linguistic forms arise from the interaction between the 

conflicting constraints. A constraint is, in fact, a structural requirement (correct 

grammatical structure) that may be either satisfied or violated by an output and/or a 

surface form. In other words, the final language output in children result from 

experiencing correct input (with correct grammatical structures) from elders and their 

own first faulty and then correct production of language. This is referred as ‘conflicting 

constraints’ in OT. Hence, it means that the correct production of language in children is 

resultant from the conflicting practice between correct and incorrect grammatical input 

and output. And it is considered optimal (most favourable), if it incurs the least serious 

violations (less breaking of grammatical rules) of a set of constraints, while considering 

their hierarchical ranking. Moreover, like the other linguistics models, it also contains an 

input, an output and a co-relation between them.  

 

In Optimality Theory, the essence of both of the language learning (conscious learning) 

and the language acquisition (actual language development in children) involves the 

rankings of constraints from an early state of the grammar (words or lexicons) to the 

language specific ranking of the target grammar (the complex syntactical structures). As 

a matter of fact, OT though is an expansion of Generative Grammar, a theory sharing the 

universal principles such as universal grammar yet it differs also from the Generative 

Grammar Theory, proposed by Chomsky, because Optimality Theory relies on that these 

universal constraints are violable. Languages are able to differ in their ranking of 

constraints (priorities given to the grammatical structures) by giving priorities to some 

constraints over others. As for example, in English language sentence structure is Subject 

+ Verb + Object. But in Urdu language it gets like Subject + Object + Verb. This is an 

example of syntactic constraints. These constraints contain Phonology constraints, like 

syllabification constraints, Morphology constraints and the constraints that determine the 

correct syntactic properties of a language. In addition to it, here is also one family of 

constraints, called the faithfulness constraints, according to which input and output are 

identical. Faithfulness is the general requirement for linguistic forms to be realized as 

close as possible to their lexical ‘basic forms’. It means that production of a child 

language should resemble the input she receives, though there might be some minor 

differences in that. For instance,  

 Mother: I have put this on the table. 

 Child:  I have putten this on the table. 

 

8.6.3 Theory of Native Language Magnet Model 

The young children learn their mother tongue rapidly and effortlessly, following the 

similar developmental trails regardless of culture. How the children achieve this task has 

become the focal point especially for Patricia Kuhl (2005), who has put forward the 

theory of Native Language Magnet Model. In this theory, he explained the phenomenon 

about infants, who at time of at birth can listen to all the phonetic distinctions of their 

culture and also they can discriminate them virtually from the other phonetic units used in 

the world’s languages. During the very first year of their life, prior to the acquisition of 

words meanings, infants are activated to perceive speech by creating perceptual maps of 

the speech they hear in their environment. Kuhl’s (2005) focused on the mechanism 
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underlying the development evolution from an infant’s universal phonetic capacity to 

native phonetic discernment. And then because of this capacity, their language in second 

and third years of life can be predicted. The experimental findings of Kuhl, et. al (2005) 

show that native language phonetic perception improves significantly between 6 and 12 

months of age. Conversely, the previous studies had shown this native language 

improvement after 12 months of age and before adulthood. The Native Language Magnet 

Model (NLM), suggested by Kuhl (1994, 2000), concentrates on infants’ native phonetic 

categories and how they could be structured through ambient language experience.  

 

The NLM identified three phases in this development: 

i. Phase 1: Infants are gifted to differentiate all the sounds of human speech and their 

abilities are resultant of their general auditory processing mechanisms rather than 

of a speech-specific mechanism.  

ii. Phase 2: Infants’ sensitivity to the distributional properties of linguistic input 

produces phonetic representations. Experience gets accumulated and the 

representations are most often activated to function as perceptual magnets for the 

other members of the category.  

iii. Phase 3: The perception/ awareness termed as perceptual magnet effect produces 

acceleration in the native language and a reduction in the foreign language phonetic 

abilities. 

 

Recently Kuhl’s research has started its revision of the NLM and extended the model in 

order to include native language neural commitment. It explains the effects of language 

experience on the brain’s early coding of language and how it affects our succeeding 

abilities to learn the phonetic scheme of a new language. It is, in fact, physical changes in 

neural tissue, having the statistical perceptual properties of language, because of the 

initial language input (Kuhl 2005). The neural networks get then ingrained to the patterns 

of the native language speech. Kuhl (2008) expanded further the Native Language 

Magnet Model by explaining that both of the native and non-native performances at 7 

months of age would predict the future language abilities but in opposite directions. 

How? As a matter of fact, better native phonetic perception at 7 months of age predicts 

accelerated language development between 14 and 30 months but better non-native 

performance at 7 months predicts slower language development between 14 and 30 

months. Her results supported the point of view that the children’s ability to discriminate 

non-native phonetic contrasts reflects the mark to which the brain rests in the initial state, 

open and uncommitted to native language speech patterns.  

 

8.6.4 The Future Psycholinguistics 

The Future of Psycholinguistic is also promising as its modern development indicates. 

But instead of predicting its future, we here highlight some issues of the field to be 

addressed in the future studies. However, these issues are not in any way envisioned to be 

exclusive. They are needed to be discussed because they are important but unresolved 

ones. They transmit directly to the main goal of Psycholinguistics in explicating 

psychological mechanisms of the language use. The modern era of Psycholinguistics has 

concentrated almost only on one kind of language use and that is just associated with 
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monologue settings. Hitherto, the most natural and the basic form of language use is 

dialogue. Every language can happen only if its user, including young children and 

adults, can hold a conversation. And only reading, writing, preparing speeches or even 

listening to speeches is not just interpreted as a language. Therefore, a principal goal of 

the future Psycholinguistics should be provision of an account of the basic processing 

mechanisms of a natural dialogue. The second issue is related with the Psycholinguistic 

scope especially in more conventional topic of reading comprehension. It can explore the 

extent to which the standard Psycholinguistic approaches do justice with the complexity 

of the written texts that people read in their everyday life. In both cases, the main issue is 

how language processing in the Psycholinguistic sense relates to the wide range of uses to 

which a language may be put. 

 

8.7 Conclusion 
 

In conclusion we want to confirm that the aim of this unit is to give you, an introductory 

explanation to Psycholinguistics, its initial developments in the past as well as its 

prospects in the future developments, while focusing on its main interest on the study of 

brain processes involved in the language acquisition mechanisms. So, we can say that 

Psycholinguistics is an inter-disciplinary field for both psychologists and linguists. We 

presented all the Psycholinguistic developments (from traditional to the modern ones) in 

form of the brief description of the relevant theories. However, for a better understanding 

there is always a space for you to have an extensive study on the theories, mentioned in 

the unit, to divulge deeper into them. This can also be done through continuous 

assessment of the theories, presented in the unit, and with your own analysis of these 

theories especially in context of your own society. The point here to be noted is to keep 

you educating about the recent and future developments in the field to keep yourself in 

line with the continuing progress in the field. 

 

8.8 Summary Points 
 

Main points of the unit are summarized here in the following: 

 Psycholinguistics is an interdisciplinary scientific study of the brain procedures 

working behind the acquisition and production of a language in both children and 

adults. 

 Noam Chomsky is regarded as father of Psycholinguistics because of his enormous 

contribution in its development. 

 Skinner’s Behaviorist Theory and Noam Chomsky’s theory of Innateness are the 

main theories of Psycholinguistics which have everlasting impact even on modern 

developments in the field. 

 Behaviorist Theory is based on operant conditioning which is basically a 

phenomenon of language learning that succeeds through rewards and punishments 

for behavior development. 
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 Noam Chomsky discovered the innate language learning device called LAD, a 

biologically ingrained device for processing in and out the grammatical rules of a 

language. 

 Jean Piaget suggested four stage of cognitive development for learning a language 

with special relevance with the universal age factor among the children. 

 Social Interaction Theory is one of the main theories of Psycholinguistics put 

forward by Vygotsky and further elaborated by Jerome Bruner, according to which 

children learn language through interaction not with their environments but also 

with their care givers or parents. 

 There are three main modern theories of Psycholinguistics: Theories of Usage-

Based, Optimality and Native Language Magnet Model. 

 The above-mentioned theories are a revolutionary development in the field of 

Psycholinguistics, which can help us perceive the promising future of 

Psycholinguistics. 

 

8.9 Self Assessment Questions 
 

1. Define Psycholinguistics.  

2. Describe the process of operant conditioning especially for the purpose of language 

acquisition. 

3. Differentiate between language acquisition and language learning. 

4. Compare and contrast Skinner’s Behaviorist and Chomsky’s Innateness theories. 

5. Describe the role of LAD in language acquisition process in children. 

6. Elucidate four stages of cognitive development among the children as proposed by 

Jean Piaget.  

7. Discuss the contributions of Vygotsky and Burner to the Social Interaction theory. 

8. Elaborate the modern Psycholinguistic theories of Usage-Based, Optimality and 

Native Language Magnet Model. 

9. What are the prospects of Psycholinguistics? 
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9. Introduction 
 

Dear Students! Unit 9 is here just as an extension to the previous unit about 

Psycholinguistics related with mental processes working behind the language production 

and comprehension skills. Though this unit can be considered as its extension, yet its 

focus is on the scientific study of parts of the brain concerned with the production and 

comprehension skills of a language. Human brain is divided into two parts, right and left 

hemispheres, from which left hemispheres is responsible for language systems.  This unit 

is concerned with the description of firstly how they perform their linguistic functions. 

And another one is what linguistic shortcomings could be there, if any of these brain 

areas are damaged.  

 

Objectives of the Unit 
 

By the end of this unit, you will be able to: 

i. define Lateralization; 

ii. describe the relationship between language and Lateralization; 

iii. identify and distinguish Broca’s and Wernicke’s areas; 

iv. describe the Broca’s Aphasia; 

v. explain Wernicke’s Aphasia; and 

vi. compare and contrast Broca’s Aphasia and Wernicke’s Aphasia. 
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9.1 An Overview  
 

Language is a system of the interlinked systems (like Morphology, Phonetics and 

Pragmatics) for the communication in human beings. It is mostly related with the 

cognitive scientific study. In most of the adults, language has a definite cerebral (related 

with cerebrum of brain) association in the left hemisphere of the brain. This part of 

human brain is associated with two of the main language systems. The first one is linked, 

located in the left posterior anterior lobe of Broca’s area, with grammar and speech praxis 

(practice). The second one, located within Wernicke’s area, is related with the lexical or 

semantic (meanings) analysis as well as with the speech comprehension disabilities. This 

study is based on the relationship of language and Lateralization- a division of human 

brain into right and left hemispheres. For better understanding of this biological principle 

associated with language production and comprehension, we are going to describe them 

in the following. So, go through the unit thoroughly to develop strong grip on the topic.  

 

9.2 Language Lateralization  
 

Language Lateralization is the scientific study of language process in relation with the 

biological parts of the human brain. The brain is separated into two halves, a left and a 

right hemisphere. This division of human brain into two parts is known as Lateralization. 

In human beings, the left hemisphere usually encompasses the language areas. This 

stands true about most of the right-handed people. Whereas the left-handed people have 

their language areas in the right hemisphere and some of the people have their language 

abilities in both left and the right hemispheres.  

 

 
 

Figure 9.1: Organization of the human brain/Left brain right brain, Brain fac… 

 

Paul Broca and Carl Wernicke were the physicians, who first discovered Lateralization in 

the 1800s. These scientists, in fact, found certain damage to certain areas of the brain, 

which are now termed after them. One interesting thing was that both of these damaged 

areas were found constantly on the left hemisphere. 
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Figure 9.2: Language and Lateralization/Autism Treatment Centre 

 

Mostly in recent times, the researchers have been benefitted of the gigantic advances in 

the brain imaging. With the help of some radioactive tracer, colorful images are formed 

through PET, the image formation technology. This is used to trace functioning of body 

tissues and organs. This is of great help in also detecting any disease.  And when people 

used to be engaged in linguistic activities, some areas of the left hemisphere were pointed 

to be more active than the others. This was pointed out in PET scan particularly. The scan 

revealed active areas of the brain, during such activity, into warmer, like yellow and red 

colors, while less active areas in cooler colors like green and blue ones. 

 

9.3 Introduction to Broca’s and Wernicke’s Areas 
 

 
 

Figure 9.3: Introduction to Broca’s and Wernicke’s areas 

Oxford Learning Link - Oxford University Press  
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9.3.1 Broca’s Area  
Paul Broca was the French Neurologist, who discovered the first language area within the 

left hemisphere of the brain and hence, it was called Broca’s Area, after its discoverer’s 

name. He had a patient, with severe language problems, who was not able to realize the 

speech of the others except the only word ‘tan’, and that was produced by him. For this 

reason Broca called the patient with the pseudonym ‘Tan’. After the patient’s death, 

Broca executed an autopsy and discovered that an area of the anterior lobe, just forward 

to mouth controlling motor cortex, had been seriously damaged. 

 

 
 

Figure 9.4: Broca’s Area in the Cerebral Cortex 

 

What is aphasia? It is the inability to speak. Broca’s Aphasia is accordingly the inability 

to produce speech. The people suffering from it have a little problem in understanding the 

speech but if they themselves try to speak, they can only produce slow, arduous, often 

garbled sequences of words, and not complete sentences. These people are, therefore, 

unable to use regular grammatical endings such as ‘-ed’ for the past tense. They are 

inclined to omit small grammatical words. Hence, Broca’s area is not just related with 

language. Rather this area is more specifically related with dealing grammar itself, 

especially with that of the more intricate grammatical features. For instance, when they 

hear passive voice sentences, they repeatedly misunderstand them.  If you say ‘the girl 

was slapped by the boy’, they may understand that the girl slapped the boy instead. 

 

 
 

Figure 9.5: What is Broca’s Aphasia? Non-fluent aphasia explained…/ Tactus Therapy 
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9.3.2 Wernicke’s Area 

Carl Wernicke was a German neurologist and he discovered the second language area 

and it was termed as Wernicke’s area, after the name of its discoverer. Wernicke also 

treated a patient, who could speak very well but could not understand the others’ speech. 

Again after the patient's death, Wernicke executed an autopsy. He had found a damaged 

area at the upper part of the temporal lobe, only behind the aural cortex. He then 

appropriately hypothesized this area to be responsible for the speech comprehension. This 

kind of aphasia (a language production or comprehension impairment) is recognized as 

Wernicke’s Aphasia or Receptive Aphasia. 

 

 
 

Figure 9.6: Broca’s area vs. Wernicke’s area- VCE Psychology/Youtube 

 

 If we ask such a patient a question, he or she will respond with a more or less 

grammatical sentence but not responding exactly according to the question. This means 

that the patient was able to correct language but was unable to understand what the other 

person is asking from him. So his response to the question was correct sentences but 

having no sense in that.  So, in Wernicke’s area the patients produce meaningless and 

strange but grammatical sentences. This is illustrated in the following example: 

 Speaker: I want an apple. 

 

The person having Wernicke’s Aphasia is said to tell about what she likes to get. Her 

(WAP: Wernicke’s Aphasia Patient) response could be like: 

 WAP: Marble yel leen I him. (having grammatical order but without any sense or 

meanings)  
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Figure 9.7: Wernicke’s Aphasia/ Lingraphica 

 

As discussed, earlier Broca’s area does not only deal with speech production, but also 

with faulty grammar. Wernicke’s area, in the same way, is not only related with speech 

comprehension but also with difficulty in naming the things, while seemingly possessing 

a very rigid time with their ‘mental dictionaries’. As a matter of fact, they cannot 

understand what is told to them. So their mental dictionaries have limited vocabulary in 

them. Therefore, if they are shown some things to be named, such patients cannot do so 

and feel hurdle in it. This is known as Wernicke’s Aphasia. 

  

 
 

Figure 9.8: Wernicke’s area: involved in understanding the meaning of word…/Pinterest 

 

9.4 Conclusion 
 

In this unit we have discussed the parts of human brain governing the language system. 

Thus we came to know about two hemispheres of human brain and the fact that the left 

one is responsible for the production as well as comprehension of a language. Thus, if 
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any part of this area of brain is damaged, it causes speech disabilities which are visible in 

producing and comprehending the language. These facts were discovered by two famous 

neurologists, Paul Broca and Carl Wernicke. So accordingly, these brain areas were 

named after them as Broca’s and Wernicke’s areas respectively as well as speech 

disabilities as Broca’s Aphasia and Wernicke’s Aphasia.  

 

9.5 Summary Points 
 

The main points of the unit are summarized in the following: 

 The division of human brain into two parts, a left and a right hemisphere, is known 

as Lateralization. 

  Paul Broca, the French neurologist, discovered the first language area within the 

left hemisphere of the brain and hence, it was known as Broca’s Area. 

 Aphasia is the inability to speak and/or comprehend the speech.  

 Broca’s Aphasia is the inability to produce speech, despite good comprehension, 

with faulty grammatical structures. 

 Carl Wernicke, the German neurologist, discovered the second language area and it 

was termed as Wernicke’s area.  

 Wernicke’s Aphasia or Receptive Aphasia is related with the impeded speech 

comprehension. 

 In Wernicke’s Aphasia the patients produce meaningless and strange but 

grammatical sentences. 

 Broca’s area is responsible for not only speech production, but also production of 

speech with faulty grammar. Wernicke’s area, however, is not related just with the 

speech comprehension but also with difficulty in naming the things. 

 

9.6 Self Assessment Questions 
 

1. Define Lateralization. 

2. Explain the relationship between language and Lateralization. 

3. What is the relationship between Broca’s area and Broca’s Aphasia? 

4. Where is the Wernicke’s area situated in the brain and what happens when it gets 

damaged? 

5. Compare and contrast Broca’s and Wernicke’s areas within context of Broca’s 

Aphasia and Wernicke’s Aphasia. 
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