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FOREWORD 
 

The BS English programme is being offered by the Department of English of 

Allama Iqbal Open University for the students who are interested in the fields of 

linguistics and literature. This programme is exclusive in the sense that it will 

provide study guides for all the courses written especially for the students of 

AIOU to introduce the concepts in an effective and simple manner. Furthermore, 

it will be effective from the viewpoint of students and researchers in 

implementing their knowledge in the classroom setting and/or research setting. 

 

The BS English study guides aim to include all possible queries that students may 

have and gently stimulate their intellect to probe into further questions. The 

courses intend at professional development of the students in various disciplines 

of linguistics and literature using versatile methods adopted by course writers 

while writing the units. The topics and ideas presented in each unit are clear and 

relevant. Owing to the same reason, the text is comprehensive and accessible to 

students having no prior knowledge of linguistics and literature.  

 

The BS English study guides are a powerful tool even for BS English tutors 

teaching in various regions, focusing upon a uniform scheme of studies for all the 

courses. Also, these courses will help tutors by providing adequate teaching 

material for independent teaching. All study guides strictly follow the 

standardized nine-unit sub-division of the course content for optimum 

understanding. The short introduction at the beginning provides an overview of 

the units followed by achievable learning objectives. The study guides also define 

difficult terms in the text and guide the students for accessible learning. The units 

are finally summed up in summary points and the assessment questions not only 

guide students but help to revise the content developed upon previously formed 

concepts. Moreover, they provide links and a list of the suggested readings for 

further inquiry. 

 

In the end, I am happy to extend my gratitude to the course team chairman, course 

development coordinator, unit-writers, reviewers, and editors for the development 

of the course. Any suggestions for the improvement in the programme/courses 

will be fondly welcomed by the Department of English. 

 
 

 

  

 Prof. Dr. Zia-ul-Qayyum 

 Vice-Chancellor 
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Introduction 
 

Language is a mean of communication which is symbolic and arbitrary in nature. Almost 

every human being is familiar with at least one language either in spoken or signed form. 

Thus language is considered an inseparable part of human life. The human civilization 

has been made possible through language. It is through language that the humanity has 

come out of the stone-age and has developed science, arts and technology.   

 

All social animals communicate with each other, from bees and ants to whales and apes. 

But only humans had developed language which is more than a set of prearranged 

signals. Our speech even differs in a physical way from the communication of other 

animals. It comes from a cortical speech centre which does not respond instinctively but 

organizes sound and meaning on a rational basis. This section of the brain is unique to 

humans. However, when and how the special talent of language developed is impossible 

to say. But it is generally assumed that its evolution must have been a long process. Our 

ancestors probably learnt speaking a million years ago, but with a slower delivery, a 

smaller vocabulary and above all, a simpler grammar than we are accustomed to. 

 

Objectives 
 

After completing this unit, you should be able to: 

 Describe the basic concepts about the origin of language along with an 

understanding of Linguistics 

 Demonstrate the most common theories on the origin of language i.e. The Bow-

Wow Theory, The Ding-Dong Theory, The La-La Theory, The Pooh-Pooh Theory, 

The Yo-He-Ho Theory  

 Describe the basic characteristics of language 

 Demonstrate an understanding of the history, evolution and changing paradigms of 

language 

 Explain the concepts and characteristics such as duality, displacement, humanness, 

universality and competence and performance and descriptive, prescriptive and 

universal grammars  

 Compare human and animal languages along with the concepts about the 

classification of languages and language families 
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1.1 What is Language? 
 

Linguistics is the scientific study of language. It focuses on sounds, words, and structure 

of words, sentences, meanings and grammar rules. The basic components of Linguistics 

included: Phonology (the sound system) Morphology (the structure of words) Syntax (the 

combination of words into sentences) Semantics (the ways in which sounds and meanings 

are related) and Lexicon (mental dictionary of words). 

 

When the speaker is familiar with one language, s/he knows words in that language and 

sound units that are related to specific meanings. But the sounds and meanings of words 

are arbitrary and symbolic in nature. Therefore, there is no relationship between the way 

a word is pronounced (or signed) and its meaning.  

 

The knowledge of knowing a language encompasses the entire system which is called 

competence (knowing the language). It is, however, different from behavior called 

performance (doing of language): One may know a language, but s/he may not choose to 

speak it. The person is not speaking the language, but s/he still had the knowledge of it. 

However, if the person doesn’t know a language, s/he cannot speak it at all.  

 

There are about 5,000 languages in the world right now (give or take a few thousand), 

and linguists have discovered that these languages are more alike than different from 

each other. There are universal concepts and properties that are shared by all languages 

which forms basis for possible human languages.  

 

1.2 Historical Background of Language 
 

Languages that evolve from a common source are genetically related. These languages 

were once dialects of the same language. Earlier forms of Germanic languages, such as 

German, English, and Swedish were dialects of Proto-Germanic, while earlier forms of 

Romance languages, such as Spanish, French, and Italian were dialects of Latin. 

Furthermore, earlier forms of Proto-Germanic and Latin were once dialects of Indo-

European. Linguistic change like sound shift is found in the history of all languages, as 

evidenced by the regular sound correspondences that exist between different stages of the 

same language, different dialects, and different languages. Words, morphemes, and 

phonemes may be altered, added or lost. The meaning of words may broaden, narrow or 

shift. New words may be introduced into a language by borrowing, or by coinage, blends 

and acronyms. The lexicon may also shrink as older words become obsolete. The 

following five theories about the origin of language are considered eminent. 

 

1.2.1 The Bow-Wow Theory 

According to this theory, language began when our ancestors started imitating the natural 

sounds around them. The first speech was onomatopoeic — marked by echoic words 

such as moo, meow, splash, cuckoo, and bang. However, relatively few words are 

onomatopoeic, and these words vary from one language to another. For instance, a dog's 

https://www.thoughtco.com/onomatopoeia-word-sounds-1691451
https://www.thoughtco.com/echo-word-language-and-composition-1690628


5 

 

bark is heard as au au in Brazil, ham ham in Albania, and wang, wang in China. In 

addition, many onomatopoeic words are of recent origin, and not all are derived from 

natural sounds. 

 

1.2.2 The Ding-Dong Theory 

This theory, favored by Plato and Pythagoras, maintains that speech arose in response to 

the essential qualities of objects in the environment. The original sounds people made 

were supposedly in harmony with the world around them. Apart from some rare instances 

of sound symbolism, there's no persuasive evidence, in any language, of an innate 

connection between sound and meaning. 

 

1.2.3 The La-La Theory 

The Danish linguist Otto Jespersen suggested that language may have developed from 

sounds associated with love, play, and (especially) song. But David Crystal notes in How 

Language Works (Penguin, 2005) that this theory fails to account for "the gap between 

the emotional and the rational aspects of speech expression." 

 

1.2.4 The Pooh-Pooh Theory 

This theory holds that speech began with interjections—spontaneous cries of pain 

("Ouch!"), surprise ("Oh!"), and other emotions ("Yabba dabba do!"). But many 

languages does not contain many interjections, and, Crystal points out, "the clicks, 

intakes of breath and other noises which are used in this way bear little relationship to the 

vowels and consonants found in phonology." 

 

1.2.5 The Yo-He-Ho Theory 

According to this theory, language evolved from the grunts, groans, and snorts evoked by 

heavy physical labor. Though this notion may account for some of the rhythmic features 

of the language, it doesn't go very far in explaining where words come from. 

 

1.3 Characteristics of Language 
 

Language can have a number of characteristics and features. But the following are some 

of the most common features: language is but arbitrary, productive, creative, systematic, 

vocalic, social, non-instinctive and conventional. These characteristics of language make 

the human language separated from that of animal communication. 

 

1.3.1 Language is Arbitrary 
Language is arbitrary in the sense that there is no inherent relation between the words of a 

language and their meanings, or the ideas conveyed by them. There is no reason why a 

female adult human being be called a woman in English, Aurat in Urdu, Zen in Persian 

and Femine in French. The choice of a word selected to mean a particular thing or idea is 

purely arbitrary but once a word is selected for a particular referent, it comes to stay as 

such. It may be noted that had language not been arbitrary, there would have been only 

one language in the world. 

 

https://www.thoughtco.com/sound-symbolism-words-1692114
https://www.thoughtco.com/what-is-an-interjection-1691178
https://www.thoughtco.com/vowel-sounds-and-letters-1692601
https://www.thoughtco.com/consonant-sounds-and-letters-1689914
https://www.thoughtco.com/phonology-definition-1691623
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1.3.2 Language is Social 
Language is a set of conventional communicative signals used by humans for 

communication in a community. Language in this sense is a possession of a social group, 

comprising an indispensable set of rules which permits its members to relate to each 

other, to interact with each other, to co-operate with each other; it is a social institution. 

Language exists in society; it is a means of nourishing and developing culture and 

establishing human relations. 

 

1.3.3 Language is Symbolic 
Language consists of various sound symbols that are employed to denote some objects, 

occurrences or meaning. These symbols are arbitrarily chosen and conventionally 

accepted and employed. Words in a language are not mere signs or figures, but symbols 

of meaning. The intelligibility of a language depends on a correct interpretation of these 

symbols. 

 

1.3.4 Language is Systematic 
Although language is symbolic, yet its symbols are arranged in a particular system of 

arrangements. Every language is a system of systems which had phonological and 

grammatical systems, and within a system there are several sub-systems. For example, 

within the grammatical system we have morphological and syntactic systems, and within 

these two sub-systems we have systems such as those of plural, of mood, of aspect, of 

tense, etc. 

 

1.3.5 Language is Vocal 

Language is primarily made up of vocal sounds only produced by a physiological 

articulatory mechanism in the human body. In the beginning, it appeared as vocal sounds 

only. Writing came much later, as an intelligent attempt to represent vocal sounds. 

Writing is only the graphic representation of the sounds of the language. So the linguists 

say that speech is primary. 

 

1.3.6 Language is Non-instinctive, Conventional 
No language was created in a day out of a mutually agreed upon formula by a group of 

humans. Language is the outcome of evolution and convention. Each generation 

transmits this convention on to the next. Like all human institutions languages also 

change and die, grow and expand. Every language then is a convention in a community. 

It is non-instinctive because it is acquired by human beings. Nobody gets a language in 

heritage; he acquires it because he has an innate ability. 

 

1.3.7 Language is Productive and Creative 
Language has creativity and productivity. The structural elements of human language can 

be combined to produce new utterances, which neither the speaker nor his hearers may 

ever have made or heard before any, listener, yet which both sides understand without 

difficulty. Language changes according to the needs of society. 
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1.3.8 Language is a System of Communication 
Language is strong, convenient and the best form of communication. It is the best ways to 

express everything. It is through language that we human express our thoughts, desires, 

emotions and feelings. Further, we can interact with each other easily through the welfare 

of language. After all, we may say that language is the best system of communication 

around the world. 

 

1.3.9 Language is Human and Structurally Complex 
Human language is extendable and modifiable while the animal language is not. No 

species other than humans have been endowed with language. So, we can say that 

language is naturally human and structurally complex. 

 

1.3.10 Language is Unique, Complex and Modifiable 
Language is a unique phenomenon in the world. It has its own creativity and productivity. 

Despite their common features and language universals, each language has its 

peculiarities and distinctive features. And this is how language has its own potentiality to 

be unique, complex and modifiable by the change of time and culture. 

 

Finally, language has other characteristics such as Duality referring to the two systems of 

sound and meaning, Displacement which means the ability to talk across time and space, 

Humanness which means that animals cannot acquire it, Universality which refers to the 

equilibrium across humanity on linguistic grounds, Competence and Performance which 

means that language is innate and produced is society and furthermore, language is 

culturally transmitted. It is learnt by an individual from his elders and is transmitted from 

one generation to another. 

 

1.4 Changing Paradigms of Language 
 

The study of linguistic change is called historical and comparative linguistics. Linguists 

identify regular sound correspondences using the comparative method among the 

cognates (words that developed from the same ancestral language) of related languages. 

They can restructure an earlier protolanguage and this allows linguists to determine the 

history of a language family.  

 

Figure- 1.1 

Old English Middle English Modern English 

Old English 499-1066 CE Beowulf 

Middle English 1066-1500 CE Canterbury Tales 

Modern English 1500-present Shakespeare 

 

1.4.1 Phonological Change 
Between 1400 and 1600 CE, the Great Vowel Shift took place. The seven long vowels of 

Middle English underwent changes. The high vowels [i] and [u] became the diphthongs 

[aj] and [aw]. The long vowels increased tongue height and shifted upward, and [a] was 

fronted. Many of the spelling inconsistencies of English are because of the Great Vowel 
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Shift. Our spelling system still reflects the way words were pronounced before the shift 

took place.  

 

1.4.2 Morphological Change:  

Many Indo-European languages had extensive case endings that governed word order, 

but these are no longer found in Romance languages or English. Although pronouns still 

show a trace of the case system (he vs. him), English uses prepositions to show the case. 

Instead of the dative case (indirect objects), English usually the words to or for. Instead 

of the genitive case, English uses the word of or 's after a noun to show possession. Other 

cases include the nominative (subject pronouns), accusative (direct objects), and 

vocative.  

 

1.4.3 Syntactic Change 
Because of the lack of the case system, word order has become more rigid and strict in 

Modern English. Now it is strictly Subject - Verb - Object order.  

 

1.4.4 Orthographic Change 
Consonant clusters have become simplified, such as hlaf becoming loaf and hnecca 

becoming neck. However, some of these clusters are still written, but are no longer 

pronounced, such as gnaw, write, and dumb.  

 

1.4.5 Lexical Change 
Old English borrowed place names from Celtic, army, religious and educational words 

from Latin, and everyday words from Scandinavian. Angle and Saxon (German dialects) 

form the basis of Old English phonology, morphology, syntax and lexicon. Middle 

English borrowed many words from French in the areas of government, law, religion, 

literature and education because of the Norman Conquest in 1066 CE. Modern English 

borrowed words from Latin and Greek because of the influence of the classics, with 

much scientific terminology.  

 

1.5 Classification of Languages 
 

Indo-European family of languages  

 Italic (Latin)  

o Romance  

 Catalan, French, Italian, Occitan (Provençal), Portuguese, Rhaeto-Romansch, 

Romanian, Spanish, Germanic  

o North Germanic  

 Danish, Faroese, Icelandic, Norwegian, Swedish  

o East Germanic  

 Gothic (extinct)  

o West Germanic  

 Afrikaans, Dutch, English, Flemish, Frisian, German, Yiddish  

 Slavic  

o Western  
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 Czech, Polish, Slovak, Sorbian  

o Eastern  

 Belarusian, Russian, Ukrainian  

o Southern  

 Bulgarian, Croatian, Macedonian, Old Church Slavonic, Serbian, Slovene  

 Baltic  

o Latvian  

o Lithuanian  

o Old Prussian (extinct)  

 Celtic  

o Brythonic  

Breton, Cornish (extinct) , Gaulish (extinct), Welsh  

o Goidelic  

Irish, Manx Gaelic (extinct), Scots Gaelic, Hellenic (Greek), Albanian, Armenian, 

Anatolian (extinct), Tocharian (extinct), Indo-Iranian  

o Indo-Aryan (Indic)  

Assamese, Bengali, Bihari, Gujarati, Hindi-Urdu, Marathi, Punjabi, Romani, 

Sanskrit, Sindhi, Singhalese  

o Iranian  

 Avestan, Balochi, Farsi (Persian), Kurdish, Pashtu, Sogdian  

 

Uralic (or Finno-Ugric) is the other major family of languages spoken on the European 

continent. Finnish, Estonian and Hungarian are examples. Afro-Asiatic languages are 

spoken in Northern Africa and the Middle East. They include Berber, Egyptian, Omotic 

and Cushitic languages (Somali, Iraqw) as well as the modern Semitic languages of 

Hebrew, Arabic and Amharic, in addition to languages spoken in biblical times, such as 

Aramaic, Akkadian, Babylonian, Canaanite, and Phoenician.  

 

The Altaic languages are classified as Japanese and Korean, though some linguists 

separate these languages into their own groups. Sino-Tibetan languages include 

Mandarin, Hakka, Wu, Burmese, Tibetan, and all of the Chinese "dialects."Austro-tai 

languages include Indonesian, Javanese and Thai; while the Asiatic group includes 

Vietnamese. The Dravidian languages of Tamil and Telugu are spoken in southeastern 

India and Sri Lanka. The Caucasian language family consists of 40 different languages, 

and is divided into Cartvelian (south Caucasian), North-West Caucasian and North-East 

Caucasian language groups.  

 

Some languages are Georgian, Megrelian, Chechen, Ingush Avarian, Lezgian and Dargin. 

These languages are mostly spoken in Georgia, Turkey, Syria, Iran, Jordan and parts of 

the Russian federation. The Niger-Congo family includes most of the African languages. 

About 1,500 languages belong to this group, including the Bantu languages of Swahili, 

Tswana, Xhosa, Zulu, Kikuyu, and Shona. Other languages are Ewe, Mina, Yoruba, Igbo, 

Wolof, Kordofanian and Fulfulde. Other African language groups are Nilo-Saharan, 

which includes 200 languages spoken in Central and Eastern Africa; and Khoisan, the 

click languages of southern Africa. The Khoisan group only contains about 30 languages, 
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most of which are spoken in Namibia and Botswana. The Austronesian family also 

contains about 900 languages, spoken all over the globe. Hawaiian, Maori, Tagalog, and 

Malay are all representatives of this language family.  

 

Many languages are, or were, spoken in North and South America by the native peoples 

before the European conquests. Knowledge of these languages is limited, and because 

many of the languages are approaching extinction, linguists have little hope of achieving 

a complete understanding of the Amerindian language families.  

 

1.6 What is Linguistics?  
 

In a very simple sense, ‘linguistics’ studies human language; what is its nature, how it 

works and how it is put together? In other words, human language is made up of various 

building blocks of different types and sizes. For example, sounds are put together to form 

words, and sometimes words get change their forms.  The words are further arranged in a 

particular order to make phrases and sentences (syntax), and, at times, the beginnings and 

endings of words are changed (compare ‘play’ with ‘played’) to adjust their meaning 

(morphology). Then the meanings are affected by the order of words (semantics) and by 

the knowledge of the speaker and the hearer (pragmatics). Thus linguistics is the study of 

all of these fields and their sub fields. Figure 1.1 shows this connection between various 

fields of linguistics and their subject matter: 

 

Figure 1.2 Fields of Linguistics 

Sounds  Phonetics/Phonology 

Words  Morphology 

Sentences  Syntax 

Across sentences  Discourse 

Meanings/Uses  Semantics/Pragmatics 
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Summary 
 
 Linguistics is the scientific study of language.  

 The most common theories on the origin of language are The Bow-Wow Theory, 

The Ding-Dong Theory, The La-La Theory, The Pooh-Pooh Theory, The Yo-He-

Ho Theory  

 Language is species-specific to human beings and thus it differs from animal 

communication in several ways.   

 Language had several characteristics but following are the most important ones: 

language is arbitrary, productive, creative, systematic, vocalic, social, non-

instinctive and conventional.  

 These characteristics of language make human language different from animals’ 

communication.  

 The study of linguistic change is called historical and comparative linguistics.  

 Linguists identify regular sound correspondences using the comparative method 

among the cognates (words that developed from the same ancestral language) of 

related languages 

 

Assessment & Evaluation 
 

Now it is time to review the unit and discuss some of the important points to assess and 

evaluate your understanding of the concepts studied above. Remember that there would 

be some individual activities whereas others would be carried out in pairs and groups. In 

case you need further elaboration for some of the complexities related to the origin and 

history of languages, discuss them in your groups and with your instructors. 

 

1. What is language? Discuss the origin, history, evolution and changing 

aspects/paradigms of language.    

2.  Elaborate the following aspects/features of language: duality, displacement, 

humanness, universality, competence and performance in your own words. 

3.  Outline the classification of language along with the description of language 

families.  

4.  Elaborate the most common theories related to the origin of language and its 

weaknesses in extending it to the entire spectrum of language.  

5.  Apply the theories of origin of language and come up with a list of words for each 

theory. 

 The Bow-Wow Theory  

 The Ding-Dong Theory  

 The La-La Theory  

 The Pooh-Pooh Theory  

 The Yo-He-Ho Theory  

6.  Prepare your assignments on any one topic from the following list: 

 History of language 

 Origin of language 
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 Characteristics of language  

 Changes/evolution of languages 

 Classification of Languages 

 Language is arbitrary 

 Language is social  

 Language is symbolic 

 Language is systematic  

 Language is vocal  

 Language is non-instinctive/conventional  

 Language is creative and productive  

 Language is a system of communication  

 Language is human and structurally complex 

 Language is unique, complex and modifiable 

 

Suggested Readings 
 

1. An Introduction to Language by Victoria Fromkin and Robert Rodman, 6th Ed 
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Introduction 
 

This unit is designed to introduce ‘phonetics and phonology’ as one of the major fields of 

linguistics at undergraduate level. While doing so, the focus is mainly on introducing the 

basic concepts of the subject preparing students for taking up more detailed and 

‘exclusive’ courses such as ‘English phonetics and phonology’ in future. For this unit, the 

following are the learning objectives.    

 

Objectives 
 

After completing this unit, you should be able to: 

 Describe the overall sketch of ‘phonetics and phonology’ as an important field of 

linguistics. 

 Distinguish among various important concepts which are used in the field of 

‘phonetics and phonology’ such as: 

 Phoneme, phone and allophone 

 Vowels and consonants  

 Short and long vowels 

 Discuss the subject matter of ‘phonetics and phonology’ such as: 

 Segmental and suprasegmental features 

 Human languages as sound systems 

 Recognize IPA symbols and use them for transcribing any kind of text. 
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2.1 Why to Study Phonetics and Phonology? 
 

In a very simple sense, ‘linguistics’ studies human language; what is its nature, how it 

works and how it is put together? In other words, human language is made up of various 

building blocks of different types and sizes. For example, sounds are put together to form 

words, and sometimes words get change their forms.  The words are further arranged in a 

particular order to make phrases and sentences (syntax), and, at times, the beginnings and 

endings of words are changed (compare ‘play’ with ‘played’) to adjust their meaning 

(morphology). Then the meanings are affected by the order of words (semantics) and by 

the knowledge of the speaker and the hearer (pragmatics). Thus, linguistics is the study of 

all these fields and their sub fields. Figure 1.1 shows this connection between various 

fields of linguistics and their subject matter: 

 

 Figure 2.1: Fields of Linguistics 

 
 

As Figure 2.1 shows, like other branches, such as syntax, morphology and semantics, 

phonetics and phonology is one of the core branches of linguistics dealing with overall 

human speech sounds (phonetics) and in a particular language (phonology). It is the study 

of the description of speech sounds such as vowels (monophthongs and diphthongs) and 

consonants. Moreover, in phonetics and phonology, we study the sets of phonemes and 

sound patterns (e.g., dynamic; as in connected speech, and static; as in isolation) within a 

human language. Among other things, expertise in phonetics and phonology enable 

researchers to describe spoken languages which are not yet documented thus proving 

very important for language documentation and language description. Similarly, it is an 

important field for typological studies and for cross linguistic comparisons and 

generalizations in terms of sound systems (languages) and their classifications. Section 

1.2 explores the difference between phonetics and phonology. 

 

2.2 Distinguishing between Phonetics and Phonology 
 

Phonetics and phonology, both are important subfields of linguistics dealing with speech 

sounds overlapping each other. But the key difference is that phonology is the study of 

how sounds are organized in individual languages. It focuses on the organization of 

sounds by studying speech patterns (e.g., phonological rules within a specific language). 

The key words for describing phonology are ‘distribution’ and ‘patterning’ related to 

speech. Phonologists may look into questions like – why there is a difference in the 
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plurals of cat and dog; the former ends with the ‘s’ sound, whereas the later ends with the 

‘z’. Phonetics, on the other hand, is the study of actual process of sound production. 

Phonetics has been derived from the Greek word ‘phone’ meaning sound or voice. It 

covers the domain of speech production, its transmission and reception. The speech 

sounds produced by humans are studied through different branches of phonetics like 

acoustic phonetics, auditory phonetics and articulatory phonetics. Phonology, on the 

other hand, is the study of the sounds of a particular language (e.g., English). In 

phonology, it matters whether sounds are contrastive or not, that is, whether substituting 

one sound for another gives a different, or "contrastive," meaning. For example, in 

English, [r] and [l] are two different sounds - and the words "road" and "load" differ and 

accordingly these two are different phonemes.  

 

2.3 Introduction to Phonetics 
 

Phonetics, as a discipline, is the study of human speech sounds. It includes the 

understanding of how sounds are articulated using the mouth, nose, teeth and tongue, and 

that how the ear hears those sounds and can tell them apart. In phonetics, the physical 

properties (such as the wave form of each sound) can also be analyzed with the help of 

computer programs (e.g., PRAAT). There are three major types of phonetics; articulatory 

phonetics, acoustics phonetics and auditory phonetics.  

 

2.4 Types of Phonetics Studies 
 

Phonetics as a field of study has a long history going back certainly to well over two 

thousand years. The central concerns in phonetics are the discovery of how speech 

sounds are produced, how can speech sounds be recorded with written symbols and how 

humans hear and recognize different sounds. Figure 2.1 shows these three major branches 

with their respective subject matter. 

 

 Figure 2.2: Major Branches of Phonetics 

 
 

In the first of these areas, when we study the production of speech sounds we can observe 

what speakers do (articulatory observation) and we can try to feel what is going on inside 

our vocal tract (kinesthetic observation). The second area is where phonetics overlaps 

with phonology and where phoneticians are interested evaluating the physical properties 

of sounds and where they are interested in discovering the range and variety of similar 
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sounds used in other languages of the world. This is also sometimes known as linguistic 

phonetics. For recognizing various speech sounds and differentiating among them, there 

has always been a need for agreed conventions for using phonetic symbols. The 

International Phonetic Association (IPA) has played a very important role in doing this 

and has created charts for consonants, vowels and their special properties. Finally, the 

auditory aspect of speech is very important as the human ear is capable of making fine 

discrimination between different sounds, so much so that sometimes it is not possible to 

define in articulatory terms precisely what the difference is but we can still hear and note 

the difference. 

 

These three major branches of phonetics are briefly introduced in the following sub-

sections.  

 

2.4.1 Articulatory Phonetics 

Articulatory phonetics studies the production of speech sounds by the vocal tract; the 

place from where and the way in which the speech sounds are made (‘articulated’) by the 

vocal organs. It derives much of its descriptive terminology from the fields of anatomy 

and physiology and is sometimes referred to as physiological phonetics. Articulatory 

phonetics has traditionally held a central place in the training of phoneticians and 

language experts, the movements involved being reasonably accessible to observations 

and experiments and, in principle, under the control of the investigators. The major areas 

studied in ‘articulatory phonetics’ are air stream mechanism, phonation (the activities of 

vocal cords), oro-nasal processing and various articulatory gestures.   

 

Figure 1.3 shows what human articulators are used for the production of various speech 

sounds and how their respective adjectives are used for naming those particular speech 

sounds. 

 
 

Figure 2.3: Human Articulators 
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2.4.2 Acoustic Phonetics  

Acoustic phonetics is the study of the physical attributes of human speech sounds. It is 

the branch of phonetics which deals with the physical properties of speech sounds (i.e., 

loudness, length and formants etc.), as transmitted between mouth and ear. It is the 

branch of phonetics which involves the principles of physics and uses mathematics and 

computer for analysis thus primarily involving the use of instrumental techniques of 

investigation (e.g., computer software), particularly electronics. In other words, using 

physics and mathematics is a prerequisite for advanced study of this subject. Its 

importance to the phonetician is that acoustic analysis can provide a clear, objective data 

for the investigation of speech sounds – the physical ‘facts’.  

 

2.4.3 Auditory Phonetics 

Auditory phonetics deals with understanding that how human ear perceives sound and 

how the brain recognizes different speech units. This branch of phonetics studies the 

perceptual response to speech sounds, as mediated by ear, auditory nerve and brain. It is a 

very less well-studied area of phonetics, mainly because of the difficulties encountered as 

soon as one attempts to identify and measure psychological and neurological responses to 

speech sounds. On the other hand, anatomical and physiological studies of the ear are 

well advanced, as are techniques for the measurement of hearing, and the clinical use of 

such studies is now established under the headings of audiology and audiometry. But 

relatively little pure research has been done into the attributes of speech-sound sensation, 

seen as a phonetic system, and the relationship between such phonetic analyses and 

phonological studies remains obscure. The subject is closely related to studies of auditory 

perception within the domain of psycholinguistics. 

 

Now a days, phonetics is a multidisciplinary field and it also studies speech sounds in 

terms of ‘general linguistics’, ‘language development’, ‘dialectology’, ‘sociolinguistics’, 

‘psycholinguistics’, ‘anatomy’, ‘physiology’, ‘developmental psychology’, ‘robotics’ and 

‘information processing’. There are various other fields which are newly emerging and 

take phonetics into account for detailed analysis such as ‘instrumental phonetics’, 

‘applied research in speech technology’ and ‘theoretical and experimental phonetics’. 

 

2.5 Phoneme, Allophone and Phone 
 

There are various terms which are frequently used in phonetics and phonology. They 

mainly include; phone, phoneme and allophone. For better understanding, we need to 

distinguish among them. A phoneme is the smallest meaningful unit of sound (therefore, 

a smallest unit in phonology) in a language and this meaningful unit of sound is one that 

will change one word into another word. For example, the difference in both ‘light’ and 

‘right’ (while studying speech, ignore spellings and focus on sounds) is the difference of 

two sounds (l – r) which are phonemes and they have the ability to change meaning. 

Similarly, take another example of ‘cat’ vs ‘bat’ (the difference between sounds k – b 

here).  
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More minutely, linguists have also defined phoneme as a group or class of sound events 

having common patterns of articulation. If phoneme is a group then allophones are the 

group members. Let us discuss now allophone.  

 

An allophone is a definable systematic variant of a phoneme. Compare the following sets: 

‘s’ sound in words like sill, still and spill or in words like seed, steed and speed (think 

about the difference in various /s/ sounds found in these words as /s/ in seed is different 

than speed). 

‘k’ sound in words like key and car. 

‘t’ sound in words like true and tea. 

‘n’ sound in words like tenth and ten. 

 

If you carefully analyze these words, you should find that the specific sound is not 

exactly the same in the given word examples. But since these variants do not change 

meaning (and we simply take them as alternate sounds), they are called allophone.  

 

A phone, on the other hand, is a sound (or a segment) which has some physical features. 

Phone is comparatively a neutral word and this term is mostly used in a non-technical sense. 

 

Now, to summarize this discussion: 

 Phoneme is a (distinct) sound having the ability to change meaning. 

 Allophones are the systematic variants of a phoneme. 

 Phone is a sound pattern having some (i.e., physical) features. 

 

Activity: Now think about your own mother tongues and provide the examples of 

phoneme, allophone and phone. Prepare your examples and discuss them in the class. 

 

2.6 Vowels and Consonants 
 

Human sounds are divided into two broad categories; consonants and vowels. A 

consonant is a speech sound in which the air is at least partly blocked whereas a vowel is 

a sound in which there is no obstruction found and the air is passing through the cavity 

freely. Moreover, a consonant is classified in terms of the (1) places and (2) manners of 

articulation and (3) voicing whereas a vowel is classified in terms of (1) the position of 

tongue, (2) the part of tongue and (3) lip-rounding. Vowels are further classified in terms 

of pure vowels (monophthongs) and diphthongs. In this section, we are going to study 

English consonants and vowels. The students are required to explore these sounds and 

grasp their relevant symbols fully as these will be further used for transcription in the 

subsequent part of the unit. 

 

2.6.1 Introduction to English Consonants 

There are 24 consonants in the RP accent of English. As discussed above, these 

consonants are described in terms of (1) voicing, (2) manners and (3) places of 

articulation. Explore the following table for these three features of English consonants. 
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The manners of articulations for these consonants are given in the rows and the places of 

articulations are given in the columns. 

 

Similarly, remember that the consonants in the right side of the column are voiced (see 

the plus ‘+’ sign) and in the left are voiceless (see the minus ‘-’ sign).  

 

 

Now English consonantal sounds with their IPA symbols and their examples are given 

for your understanding: 

 

Figure 2.4: English Consonats 

 
 

 

The following examples (minimal sets) are given for your understanding of these IPA 

symbols for English consonants: 

   

 
 

 

g 

gun 
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2.6.2 Introduction to English Vowels 

 

The RP accent of English has 20 vowel sounds (including monophthongs – short and 

long vowels and diphthongs) as there is a discrepancy about the number of vowels in 

other varieties of English. Out of these sounds, 12 are pure vowels (including short and 

long vowels) which are mostly described in terms of the position of tongue, part of 

tongue and lip rounding. Note the following cardinal vowel system shown as Figure 1.5. 

 

 
 

Figure 2.5: English Pure Vowels 

 

Note that there are different sets of symbols used for the transcription of English vowels 

(also note that colon ‘:’ is used for showing length (as for long vowels). Another 

important feature of English vowels is related to the number of vowels in different 

varieties of English this variation is also found in the ‘length’ and ‘quality’ of vowel 

sounds. In order to fully understand the nature of English vowels, we need to explore 

various examples using minimal sets and showing their relevant IPA symbols.     

 

 
 

Activity: Based on the above examples, recognize various minimal sets using any 

standard dictionary so that you can fully understand the difference among these short 

and long vowels.       
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2.6.3 Introduction to English Diphthongs 

Diphthong is a single vowel consisting of the features of two vowels. Its most important 

feature is the glide (moving) from one vowel quality to another one (so basically a 

diphthong is a glide). The following diagram shows the gliding of eight English 

diphthongs (from one corner of the tongue to another). 

 

 
Figure 2.6: English Diphthongs 

 

As shown in Figure 1.6, the BBC accent of English contains a large number (eight in 

total) of diphthongs including three ending in /ɪ/ (eɪ, aɪ, ɔɪ – as in words bay buy boy) , 

two ending in /υ/ (əʊ, aʊ – as in words no now) and three ending in /ə/ (ɪə, eə, ʊə - as in 

words peer pair poor ). There had been a point of difference that whether a diphthong 

should be treated as a single phoneme (in its own right), or it is a combination of two 

phonemes). 

 

English diphthongs are further divided into two categories; centering (which end with ‘ǝ’ 

sound) and closing (which end with either ‘ɪ’ or ‘ʊ’ sounds respectively). Examples for 

these diphthongs are given below: 

 

 
 

2.7 Suprasegmental Features 
 

In Section 2.6, we discussed English consonants, vowels and diphthongs. All of these 

sounds are called segments of English and their study is called segmental (at phoneme 

level) study. It is now time to explore, some of the important suprasegmental features of 

English phonology.  

 

Supra means ‘above’ or ‘beyond’ and segments are sounds. Suprasegmental, therefore, is 

a term used in phonetics and phonology to refer to a vocal effect (such tone, intonation 

and stress etc.) which extends over more than one sound (segment) in an utterance. Major 
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suprasegmental features include pitch, stress, tone, intonation or juncture. Remember that 

these are the features which are meaningful when applied above segmental level (on 

more than one segment). In its contrast with ‘segmental’, suprasegmental is seen as one 

of two main fields into which phonological studies can be divided (segmental phonology 

vs suprasegmental phonology).  

 

Suprasegmental features have been extensively explored in recent decades and many 

theories have been constituted related to the application and description of these features. 

  

Syllable 

The ‘syllable’ is a fundamentally important unit both in the fields of phonetics and 

phonology. Experts normally keep the phonetic notions of the syllable separate from the 

phonological ones. It is easy to understand but very difficult to define the syllable (which 

is equal to a layman notion of beats). In a simple way of defining the term, syllables are 

the parts of word (in which a word is further divided into parts), for example: 

 mi-ni-mi-za-tion  is a word which has 5 syllables. 

 Pa-kis-tan   has 3 syllables. 

 

2.7.1 Pitch as a Suprasegmental Feature 

In a very simple sense, pitch is the variation in the vibration of vocal folds. As a 

suprasegmental feature, pitch is an auditory sensation - when we hear a regularly 

vibrating sound such as a note played on a musical instrument (or a vowel produced by 

the human voice). We hear a high pitch (when the rate of vibration is high) and a low 

pitch (when the rate of vibration is low). In tonal languages (e.g., Chinese), pitch is used 

as an essential component of the pronunciation of a word and a change of pitch may 

cause a change in meaning. In most languages (whether or not they are tone languages) 

pitch plays a central role in intonation. 

 

2.7.2 Tone and Tonal Languages  

Tone as a suprasegmental feature refers to an identifiable movement (variation) or level 

of pitch that is used in a linguistically contrastive way. In tone (tonal) languages, the 

linguistic function of tone is to change the meaning of a word. For example, in  andarin 

 hinese,   ma  said with a high pitch means ‘mother’ while   ma] said on a low rising tone 

means ‘hemp’. In other (non-tonal) languages, tone forms the central part of intonation, 

and the difference between, for example, a rising and a falling tone on a particular word 

may cause a different interpretation of the sentence in which it occurs. In the case of tone 

languages, it is usual to identify tones as being a property of individual syllables, whereas 

an intonational tone may be spread over many syllables. In the analysis of English 

intonation, tone refers to one of the pitch possibilities for the tonic (or nuclear) syllable. 

For further analysis, a set of four types of tone is usually used including fall, rise, fall–

rise and rise–fall, though others are also suggested by various experts. 

 

2.7.3 Stress 

Stress is a term used in phonetics to refer to the degree of force (for making it louder and 

longer) used in producing a syllable. The usual distinction is between stressed and 
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unstressed syllables, the former being more prominent than the latter marked in 

transcription with a raised vertical line  ˈ . In terms of its linguistic function, stress is 

often treated under two different headings: word (lexical) stress and sentence (emphatic) 

stress. Lexical stress is basically related to the primary stress applied at word level (when 

only one syllable is stressed) that has the ability to change the meaning and the 

grammatical category of a word as in the case of ‘I port’ (noun) and ‘imPORT’ (verb). 

Sentence level stress, on the other hand, is applied on one word (rather than a syllable) in 

a sentence thus making that (stressed) word more prominent than the rest of the words in 

the sentence. This type of stress has its role in intonation patterns and rhythmic features 

of the language showing specific emphasis on the stressed word. Note the following 

sentences and analyze the difference of stress pattern among them: 

 Did YOU drive to Peshawar last weekend? 

 Did you DRIVE to Peshawar last weekend? 

 Did you drive to PESHAWAR last weekend? 

 Did you drive to Peshawar LAST weekend? 

 

2.7.4 Intonation 

‘Intonation’ is pitch variation at sentence level and it could be described in terms of 

intonational phrase. In order to describe intonation, we need to analyses the role of a 

‘stressed syllable’ (i.e., pitch change of one syllable) which further creates a major 

change ‘tonic accent’ (marked with an asterisk) to create the pitch peak in an intonational 

phrase. As the part of suprasegmental phonology, intonation refers to the distinctive use 

of patterns of pitch and/or melody.  

 

For example, the change in meaning illustrated by ‘Are you asking me or telling me’ is 

regularly signaled by a contrast between ‘rising’ and ‘falling’ pitch, (e.g. He’s going, 

isn’t he?) (= I’m asking you) opposed to He’s going, isn’t he! (= I’m telling you). A 

second important role of intonation is in the communication of personal attitude (e.g., 

sarcasm, puzzlement, anger, etc.,) which can all be signaled by contrasts in pitch, along 

with other prosodic and paralinguistic features. Other roles of intonation in language have 

been suggested (e.g. as one of the ways of signaling social background). 

 

2.8 IPA Symbols and Transcribing Sounds 
 

Transcription is an important tool used in phonetics and phonology. As discussed earlier, 

based on a specific set of symbols, transcription is the writing down of a spoken utterance 

using IPA alphabets. In its original meaning the word ‘transcription’ implies converting 

from one representation (e.g. written text) into another (e.g. phonetic symbols). 

Transcription exercises are a long-established methodology for teaching phonetics.  

 

There are two major types of transcription; phonemic (broad) and phonetic (narrow) 

transcription. In the case of the former, the only symbols that may be used are those 

which represent one of the phonemes of the language, and extra symbols are excluded. In 

a phonetic transcription the transcriber may use the full range of phonetic symbols if 

these are required. In other words, a narrow phonetic transcription is one which carries a 
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lot of fine detail about the precise phonetic quality of sounds, while a broad phonemic 

transcription gives a more limited amount of phonemic information.  

 

The IPA website (https://www.internationalphoneticassociation.org/) maintains a number 

of tools for phonetic study and language teaching. It also recognizes and maintains 

specific sets of alphabets (also called IPA charts) for transcription. Note the following 

chart for exploring the consonantal sounds used as universal symbols for transcription.  

 

 
 

Figure 2.7: The International Phonetic Alphabets (revised 2015) 

 

It is now time to revise the IPA alphabets studied in Section 2.6 and use them for 

transcribing English text. Revise those symbols and use them for your transcription 

practice. 

 

Example:   The  north  wind  and  the  sun  were  disputing.   

Transcription:  /ðə  norθ  wɪnd  ən  ðə  sʌn  wər  dɪspjutɪŋ/ 

 

An important point to mention here is the transcription of stress and showing the syllabic 

boundary. Note the following two examples:  

 

 Primary stress:  

Symbol [ˈ] above the line and before the stressed syllable such as: 

 

/ˈsnip.it/     /ɪg.ˈzɪst/     /prə.nʌn.si.ˈei.ʃən/ 

 

 Secondary stress:  

Symbol [ˌ] below the line before the stressed syllable such as: 

 

/ˌmɪ.nɪ.maɪ.ˈzeɪ.ʃən/ 

 

  

https://www.internationalphoneticassociation.org/
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Summary 
 
 Phonetics and phonology is one of the core branches of linguistics dealing with 

overall human speech sounds (phonetics) and in a particular language (phonology). 

 Phonology is the study of how sounds are organized in individual languages. 

 Phonology, on the other hand, is the study of the sounds of a particular language 

(e.g., English). 

 The central concerns in phonetics are the discovery of how speech sounds are 

produced, how can speech sounds be recorded with written symbols and how 

humans hear and recognize different sounds. 

 There are various terms which are frequently used in phonetics and phonology. 

They mainly include; phone, phoneme and allophone. 

 Human sounds are divided into two broad categories; consonants and vowels. A 

consonant is a speech sound in which the air is at least partly blocked whereas a 

vowel is a sound in which there is no obstruction found and the air is passing 

through the cavity freely. 

 Supra means ‘above’ or ‘beyond’ and segments are sounds. Suprasegmental, 

therefore, is a term used in phonetics and phonology to refer to a vocal effect (such 

tone, intonation and stress etc.) which extends over more than one sound (segment) 

in an utterance. 

 Based on a specific set of symbols, transcription is the writing down of a spoken 

utterance using IPA alphabets. 

 

Assessment & Evaluation 
 

Now it is time to review the unit and discuss some of the important points to assess and 

evaluate your understanding of the concepts studied above. Remember that there would 

be some individual activities whereas others would be carried out in pairs and groups. In 

case you need further elaboration for some of the complexities related to the sounds of 

English and other languages, discuss them in your groups and with your instructors. 

 

i. What is phonology? Discuss the difference between phonetic and phonological 

aspects of a language.    

ii. Select a long poem or a short story (in any language of your choice), read it 

carefully and phonemically transcribe with your handwriting. 

iii. Watch a movie of your choice (may be English or Pakistani) and phonemically 

transcribe the dialogues of the movie using your hand writing. Submit the movie 

with your assignment.  

iv. Prepare short notes on the following topics: 

 The Phonology of English 

 Suprasegmental features in English 

 Stress patterns in English 

 Acoustic phonetics 

 Articulatory phonetics 
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v. Identify different sounds in your data from any language (Urdu, Balochi, Pashto, 

Punjabi and Sindhi etc.) and o the following: 

 Make a phone chart. 

 List minimal pairs. 

 Look at your phone charts and the word list from your own language. 

 Identify at least five suspect phone pairs of the sounds on the phone charts. 

 Try to find minimal pairs evidencing CIE for all these pairs. List your 

examples. 

 

Suggested Readings 
 

1. Chapter 1, 2 and 3 of the textbook (A Course in Phonetics by Peter Ladefoged and 

Keith Johnson) 

2. Chapter 2 and 3 of the additional reading of another course-book (English 

Phonetics and Phonology: A Practical Course by Peter Roach) 
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Introduction 
 

While words are generally accepted as being the smallest units of syntax, in most 

languages, if not all, many words can be related to other words by rules that collectively 

describe the grammar for that language. The rules understood by a speaker reflect 

specific patterns or regularities in the way words are formed from smaller units in the 

language they are using, and how those smaller units interact in speech. The focus of this 

unit is introducing the branch of linguistics that studies patterns of word formation within 

and across languages and attempts to formulate rules that model the knowledge of the 

speakers of those languages. For this unit, the following are the learning objectives.    

 

Objectives 
 

After completing this unit, you should be able to: 

 Define the major concepts in the study of morphology 

 Describe different types of morphemes and how they are formed.  

 Demonstrate the principles of language that govern the construction of morphemes 

and how morphology interacts with other components of language 

 Distinguish the meaningful subparts of words. 

 Explain the major morphological phenomena found in the world’s language 

 Analyze morphological patterns in English language. 

 Represent morphosyntactic structure diagrammatically, and comprehend the 

relationship between such structure and meaning 

 

 

 

 

 

 

 

 

  

https://en.wikipedia.org/wiki/Syntax
https://en.wikipedia.org/wiki/Grammar
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3.1 What is Morphology? 
 

Combination of two Greek words Morph (shape /form) and ology (the study of 

something) is known as Morphology. The word was introduced in 1859 for the first time 

by German linguist August Schleicher as sub- discipline of linguistics. He coined the 

word for the study of the form of words. It can be said that morphology studies the 

internal construct of words. Like Rubik’s Cube words also consists of internal 

arrangement. 

 

 
 

Figure 3.1: Rubik’s Cube Imaging Internal Structure of Words 

 

The study of words is known as morphology in linguistics. Whereas morphemes stand for 

the smallest units of words, as small as further division of these units is not possible, 

without destroying their meanings. The study, structure and relationship of words with 

other words in similar language fall under the heading of morphology in linguistics. For 

example, the examination of stem and root words; prefixes and suffixes or any other 

word structure or sections of words.  Parts of speech, intonation and stress of words. It 

also studies the effect similar words in different context on its meaning. However, 

morphological typology studies the categorization of languages on base of their word’s 

usage and lexicology (studying words and their making of vocabulary for a language). 

 

Morphemes can be divided in to two categories that is free and bound morphemes, the 

former can exist alone (e.g.  the word ‘cry’). While the letter one must be accompanied 

by another morpheme (e.g. ‘–ing’). As the name apply, bounded morphemes are bound to 

have support of other morphemes as they cannot exist alone.  A complete world in such 

case is created with two or more morphemes join. 

 

Simple words such as car, book, table, cap and pen falls in the category of simple word 

morpheme. They are complete words by themselves. While the morphemes joint with 

other morpheme creating a meaningful word such as intensively in and ly are bounded 

morphemes which cannot exist alone also known as affixes as they are joined with stem 

word. 
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Word: crying 

Free Morpheme cry 

Bound Morpheme -ing 

 

3.2 What is a Word? 
 

Words stand for small autonomous units in a language. Autonomous here means words 

not depending on other words, words that can be detached from other words in one 

sentence and can implanted in different location along with other words.  

 

For Example: 

She bought some books. 

 

The plural marker in the sentence is “s” that takes meaning from the noun book as its 

dependent.  

 

Whereas the word Book can exist alone in any place and in any sentence.  

 

The unit in a language which can exist as independent as dependent entity with other 

words and they can change their position in a sentence as smallest unit of language.  

 

3.2.1 Lexemes and Word Forms 

The term “word” by itself doesn’t carry any specific meaning.  Alternatively, two 

associated lexemes i.e. word and form are used in morphology. Lexemes are a set of 

inflected word-forms. 

 

Example: see,  

Word-form: see, sees and seen. 

‘See’ and ‘sees’ are different word-forms that belong to the same lexeme SEE, while 

‘see’ and ‘seen’ are separate lexemes.  

 

It is now time to practice what you have learnt and evaluate your learning through an 

activity. 

 

Activity-1                   Separate roots from the following words. 

 WORDS ROOTS 

i. Combined  

ii. Categorization  

iii. Answers  

iv. Grammatical  

v. Agreement  

vi. According  

vii. Paradigms  

viii. Classifying  
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ix. Assessment  

x. Evaluation  

 

3.3 Inflection Vs. Word Formation 
 

The concept of lexeme can be associated with two types of morphological rules. Some 

morphological rules can form different types of the same lexeme; whereas other rules can 

create different lexemes.  The first type is inflectional rules whereas the other type is 

word formation rules.  The conversion of pens from pen is based on inflection rules and 

phrases or words like pen cap or vacuum cleaner falls in word formation category. It can 

be said that word formational rules create new words, to be specific new lexemes; on the 

other hand, inflection rule creates different forms of the same word or lexeme. 

 

In the process of word formation two complete words can be joint, however, in infliction 

a suffix can be added to a verb which will change its form per the requirement of the 

subject of sentence.  

 

Example 

Present indefinite tense with plural nouns 

Subject: i/ we/they/you 

Verb: go 

 

However, for third person with singular pronouns 

Subject: he/she/it 

Verb: goes 

 

The suffix “-es” refers to inflectional marker which must be used to match the sentence’ 

subject type. Word formation can further differentiate with the fact that its created word 

can be different from its source word’s grammatical group whereas in case of inflection 

the word doesn’t change its grammatical group.  

 

3.4 Internal Structure of Words 
 

Words consisting of more than one morphemes, have instructional structure. Such as 

adding affix to a root word. A word can be made up of several unique small pieces to 

form its internal structure, however, in some simple words, there is not internal structure. 

For example, in word like sit, wash and think. Such words cannot be divided to make 

smaller meaningful or functional words as they comprise of single morpheme. On the 

other hand, complex words 
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3.5 Lexical and Grammatical Words 
 

Words are also divided in other two categories i.e.  

1.  Lexical and  

2.  Functional words  

 

The former is known as open class words and are content words. This category consists 

of nouns, verbs, adjectives and adverbs. With time new words are added into this 

category.  Functional words are known as closed class of words and are grammatical in 

nature. This category includes conjunctions, prepositions, articles and pronouns. It has no 

space for new words but seldom are added to it. 
 

3.6 Affixations 
 

Affixes mostly are bound morphemes which consists of prefixes, suffixes, infixes and 

circumfixes. Prefixes are added before a morpheme, suffixes are placed in the end, infixes are 

inserted inside the stem word and circumfixes are added in the start or end of a morpheme.  
 

Examples: 

Prefix: semi added to circle becomes semicircle. 

Suffix:  -er added to pain becomes painter  

 

Let us practically demonstrate our knowledge of affixation in activity 2 and 3. 

 

Activity-2     

 Fill in the blanks with the objects which we use, ending in -er suffixes. 

a. The plumber found a problem in our s----------- in the bathroom. 

b. T------------ was very useful in offices before computers. 

c. Please, could you take the j------------ for me? 

d. The pic was taken by a professional ------------------. 

e. He always uses ---------------- to clean his hands while travelling.  

 

Activity-3    Add prefix or suffix to the root word in bracket to complete the sentences. 

-word -hood Un- Fore- Anti- 

Semi- Mid- -ly Dis- -ish 

a. I look ------------------ (for) to going to the amusement park. 

b. My favourite iPad cover is ---------------- (purple). 

c. Please draw a --------------- (circle). 

d. You can go ----------------- (month) after you get your report card. 

e. The ----- (brother) of knights was based on loyalty. 

f. She acted --------- (mother) when she helped her little sister. 

g. He was -------------(honest) in his dealings. 

h. ---------------(employment) is one of the biggest issues of our country. 

i. Panadol is an --------------(inflammatory) drug.  

j. He was watching weather -------------(cast). 
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3.6.1 Categories of Affixes 

Affixes can be divided into two categories i.e.  

Derivational and  

Inflectional affixes.   
 

The former category creates new words when added to morphemes that may or may not 

belong to the same part of speech category. The letter category is created for grammatical 

purpose by adding them to the end of existing words.  

 

Figure 3.3 Inflectional Affixes in English 

-s 3
rd

 person singular present He goes. 

-ed Past tense He walked. 

-ing Continuous He is walking. 

-en Past participle He has taken meal. 

-s Plural Four cats 

-’s Possessive Ahmed’s cat 

-er comparative degree Ahmad is taller than Ali 

-est Superlative degree Ahmad is the tallest. 
 

Another type of bounded morpheme is known as bounded roots.  They consist of 

morphemes joint with other morphemes to make meaningful word as they don’t carry 

their own meaning although they are morphemes not affixes.  Some examples are -ceive 

in perceive and -mit in submit. 
 

Figure 3.4                          English Morphemes 

Free Morpheme Bound Morpheme 

Open Class Closed Class Roots Affixes 

   Derivational Inflectional 

 

Its time to have our hands-on practice again. Let’s go through activity 4. 

 

Activity-4            Use the banks of prefixes and suffixes to make words.  

Bank of Prefixes Bank of Suffixes 

dis-, il, mis-, in, um-, re-, un-,  -able, -ance, -ion, -ment, -al, -ful, -ly. -y 

Prefix                               Root Word           Root Word                                    Suffix 
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3.7 Types of Words Formation 
 

Morphological word formation can additionally be categorized into two categories i.e. 

Derivations and Compounding. Compounding is a process of word formation that 

involves combining complete word forms into a single compound form. Thus, 

dishwasher can be called compound as “Dish” is a complete meaningful word as well as 

“washer” but are subsequently treated as parts of one form. Whereas the process of 

derivation includes affixing bound to a lexeme. The addition of affix creates a new 

lexeme. Example insensible is composed of word sensible with the addition of prefix 

“in”. Whereas the word sensible by itself has come from word sense.  In this example 

word formation takes place where if a portion of the word is removed, a completely new 

word with be formed.  

 

3.8 Linguistic Paradigm 
 

A set of associated word forms linked with a given lexeme is known as linguistic 

paradigm. The declension of nouns and conjugation of verbs are some well-known 

examples of paradigm as well as ordering lexeme word form on base of the shared 

inflectional classifications like tense, aspect, mood, number, gender, organizes etc.  

 

Example:  personal pronoun in English 

a. Person: first, second and third 

b. Number:  singular and plural 

c. Gender: masculine, feminine and neuter 

d. Case: nominative, oblique and genitive 

 

3.9 Morphosyntax 
 

Grouping word forms into paradigms by inflectional categories are not selected 

randomly. The categorization is based on syntactic rules of the language. As English 

follows a grammatical structure that demands that the verb used in a sentence having 

inflectional form should match the person and number of the subject. Conclusively 

number and person are groups that are used to describe paradigms in English. For 

example, the selection of word Car and Cars following syntactic rules of English is very 

important as it eventually decides the appropriate verb to be used in a sentence. 

Nevertheless, no syntactic rule exists for difference between dish and dis washer or 

sensibly and insensibly in which the formal two are nouns and the letter two are 

adjectives. 

 

The inflected word forms for lexemes are arranged into paradigms categorized by the 

demand of syntactic rules whereas word formation does not correspond with syntactic 

rules which is the main difference between inflection and word formation. 

“Morphosyntax” stands for the relationship between syntax and morphology and relates 

with inflection and paradigms but not with word formation or compounding.  
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Blending in which two parts of different words are blended into one. In acronyms, each 

letter of the new word represents a specific word in the representation i.e. UNESCO for 

United Nations Economic, Scientific and Cultural Organization. In borrowing words 

from one language are taken and used in another. Coinage happens when a new word is 

created to represent a new object or concept. 

 

Figure 3.4 Forming New Words 

i. Compounding Classroom 

ii. Acronym NAB (National Accounting Bureau) 

iii. Back Formation Write from Writer 

iv. Abbreviation Fridge from Refrigerator 

v. Eponym sandwich from Earl of Sandwich 

Vi Blending Brunch from Breakfast and Lunch 

 

Activity 4: Write  three examples for each word formation category. 

Word Formation Examples 

Compounding  

Acronym  

Blending  

Back formation  

Abbreviation  

Eponym  

 

We hope you like solving crossword puzzles. Let’s have some fun with words through 

activity 5. 

 

Activity-5      Use the Suffixes: er, or, ist to form nouns. Find the answers in the 

crossword. The first one is done for you.  

a. The things that wipes rain off your car windscreen is called -------------- 

b. A person who plays classical violin is called --------------------------- . 

c. A person who takes professional photographs is called ------------------- 

d. A person who acts in amateur theatre is called ---------------------------- . 

e. The person whom a cheque is paid is called --------------------------------- 

f. A machine for washing dishes is called ----------------------------- . 

g. A person who donates their organs upon their death is called ------------ 

h. The person to whom a letter is addressed is called -------------------- . 

i. A person who moves across water on a long surfboard is called --------- 

 

W I N D S C R E E N 

A L I O X K G N I W 

S S I N I M N O P I 

H I P A Y E R M N P 

E A C T O R C X Z E 

R V P O S U R F E R 
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K J H R N B W B Z T 

V I O L I N I S T Y 

P O T I K Z B N G B 

V Q O G R P H E R V 

F R E S S E R D D A 

 

3.10 Morphology Tree 
 

The internal arrangement of a words can be represented through morphology tree. 

Construction of a simple and a complex morphology tree is exhibited in the diagram 

below.  

 

Figure 3.5 

Simple Morphology Tree Complex Morphology Tree 

 

 
 

Hope you enjoyed the previous word-search puzzle. There is another one for you in 

activity 6. 
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Activity-6: There are ten words in this wordsearch puzzle that use prefixes or suffixes. 

Find the words. 

 

 
 

  

https://www.google.com/url?sa=i&url=http://weightlosshints.info/base-words-and-affixes-worksheets/suffixes-worksheets-suffix-worksheet-grade-and-less-for-y-prefix-suffixes-worksheets-base-words-and-affixes-worksheets/&psig=AOvVaw1BaSWKwqCPDxcXcb0ezvKg&ust=1577442214080000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCODxmrON0-YCFQAAAAAdAAAAABAQ
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Summary 
 
 Morphology is the study of the internal structure of words thus forming a core part 

of linguistic study today.  

 Morphemes are the smallest meaning-bearing units of a language. 

 Smallest independent units of language are called words. 

 Word formation is a process where one combines two complete words, whereas 

with inflection you can combine a suffix with some verb to change its form 

according to the subject of the sentence. 

 There are two groups of words: lexical (or content) words and functional (or 

grammatical) words. Lexical words are called open class words and include nouns, 

verbs, adjectives and adverbs. Function words, or closed class words, are 

conjunctions, prepositions, articles and pronouns. 

 There are six ways to form new words as we have already discussed. Compounds 

are a combination of words, acronyms are derived from the initials of words, back-

formations are created from removing what is mistakenly considered to be an affix, 

abbreviations or clippings are shortening longer words, eponyms are created from 

proper nouns (names), and blending is combining parts of words into one. 

 

Assessment & Evaluation 
 
 What is a word?   

 Do the things we put spaces around when we write correspond to anything in 

grammars?  

 How does morphology relate to syntax?   

 What are the different ways of forming new words? 

 To what extent do the principles governing the structures and forms of words need 

to be boxed off from other areas of grammar, and to what extent are they 

symptomatic of deeper principles which hold of the language faculty as a whole?   
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Introduction 
 

This unit is intended to introduce ‘syntax’ as a core field of linguistics at undergrad (UG) 

level. The focus, therefore, is on exploring the introductory level topics (e.g., types and 

categories of words, phrases and clauses, and their structures etc.) and preparing the 

students for taking up detailed course on syntax in future.     

 

Objectives 
 
After completing this unit, you should be able to: 

 Describe about the overall sketch of ‘syntax’ as a core area of linguistics. 

 Distinguish among various concepts used in ‘syntax’ such as: 

 Parts of speech: lexical categories and word classes 

 Various types of phrases and their structures  

 Various aspects of syntactic structure 

 Explain the subject matter of ‘syntax’ such as: 

 Syntax in relation to semantics 

 Syntax and morphology interaction  

 Discuss syntactic constituents and use them for the syntactic analysis of any kind of 

text. 
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4.1 What is Syntax? 
 

Syntax is a term from Ancient Greek word ‘syntaxis’ from syn (together) + taxis 

(arrangement) meaning roughly to ‘arrangement’ or ‘setting out together’. Traditionally, 

syntax means the field of linguistics devoted to the study of sentence structure. It is, 

therefore, the branch of linguistics that studies and explores sentence structure. The 

following examples will further clarify the subject matter of syntax. 

 

a. Word order  

We are bound to follow certain order in a sentence. Analyze the word order of the 

following sentences: 

a. I need this book. 

b.   *need this I book. 

We know that the order of sentence ‘a’ is something acceptable whereas ‘b’ is not. 

 

b. Agreement 

We need ‘agreement’ among various constituents of a sentence (i.e., subject and verb, 

determiner and noun, . . .) for meaningful sentence. Explore the following examples 

where other than sentence ‘a’ are not agreeing on these aspects and are, therefore, not 

acceptable.   

a.  He needs this book. 

b.  *He need this book. He needs these book. 

c.  *I need this books. 

 

How many complements and which prepositions and forms (cases) in a sentence? 

 

Analyze the following examples to evaluate various forms and cases of words acceptable 

in certain situations. 

a.  I give Aslam a book. 

b.  *I see Aslam a book. I see her. 

c.  *I see she. 

 

Hierarchical structure – what modifies what (in a sentence)? 

 

See the difference in the following two examples and analyze the subject being modified. 

a.  We need more (wise leaders). (more of wise leaders) 

b.  We need (more wise) leaders. (leaders that are more wise) 

 

Remember that ‘syntax’ is not concerned with meaning. It is only the study of the 

structure of constituents at sentence level. There might be some sentences that have no 

sense and still be grammatically correct. Chomsky has given an example to show this 

idea in the following example.  

a.  Colorless green ideas sleep furiously. – nonsense, but grammatically correct. 

b.  *Sleep ideas colorless furiously green. – grammatically incorrect. 
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4.2 Parts of Speech (PoS) 
 

Parts of speech have been one of the traditional divisions of words in grammar (and, 

therefore, in syntax). The main idea behind this division of words is that words behave 

differently from each other in a language and that not each word is entirely different from all 

other words in the grammar of a language. This concept, therefore, implies that words can be 

categorized into parts of speech (lexical categories, word classes) based on their 

morphological, syntactic and semantic properties. Remember that we need to know about 

these three properties (morphological, syntactic and semantic) to decide about the category or 

class of a word. Also an another important point to remember is that a single word may 

behave differently in two different situations and, therefore, the two different forms and 

categories (morphological, syntactic and semantic) might be different from each other.   
 

Remember that while recognizing the class or the category of words, there is a lot of 

arbitrariness involved in any such classification. For example, should my be classified as 

a pronoun or as a determiner, should auxiliary/participles/numerals verbs be a separate 

class/category. Similarly, if he is a pronoun, should auxiliary verb do be a pro-verb? The 

point to remember, therefore, is that there is a certain amount of arbitrariness involved in 

the classification of words. 
 

Now focusing on this discussion on words classification, we are going to introduce the 

parts of speech but in a little different manner. We are going to divide PoS into two 

classes i.e., Open and closed classes of words.  
 

Open class means new and new items are added to the class over the time. This class 

mainly includes four PoS categories nouns, verbs, adjectives, and adverbs. 
 

Closed class contains a small number of words in which new items are added very rarely. 

This class mainly includes determiners, pronouns, prepositions, and conjunctions etc. 
 

Before starting discussing these classes and their distinctive features, there are certain 

labels and syntactic terms which are used to save words and for fine analysis such as tree 

diagrams. The important ones are given here: 

Noun N 

Verb V 

Adjective   Adj/A 

Adverb Adv 

Determiner D/Det 

Auxiliary    Aux 

Pronoun Pron 

Preposition Prep 

Conjunction   Conj 

Word Wo 

 Phrase P 

Clause Cl 

Sentence S  
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Now, in the following lines, we are going to discuss these two classes one by one.  

 

4.3 Open Class of Words 
 

Open class mainly includes Nouns, Verbs, Adjectives and Adverbs. Their brief 

characteristics based on their morphological, syntactic and semantic features are given 

with examples for your understanding of them. An important point to remember here is 

that this class distinction is applicable at single word level (e.g., Noun or Verb), phrase 

level (e.g., Noun Phrase or Verb Phrase) and clause level (e.g., Noun Clause).  
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Summary of Open Classes 
 
Based on the above discussion, the following is the summary of the open classes of words: 
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4.4 Closed Class of Words 
 

The closed class of words mainly includes the following categories: 

a. Determiners (D, Det)  

b. Auxiliary verbs (Aux) (also sometimes written as ‘v’ small /v/) 

c. Pronouns (Pron) 

d. Prepositions (P/Prep) 

e. Conjunctions (Conj) 

 

These subclasses (of the closed class) of words are introduced here briefly: 

 

4.4.1 Determiners (D, Det) 

They include: 

 

 Both definite and indefinite articles (a, the) 

 Quantifiers (many, any, all, several), and,  

 Possessives (my, your, his, her) etc.  

 

The syntax of determiners: they can take place before nouns, and/or adjectives: 

 

___________ (Adj) N 

 

The (new) house 

 

4.4.2 Auxiliary Verbs (Aux) 

They include modal and other auxiliaries such as:   

 

WILL MAY  MUST  SHALL  WOULD CAN  HAVE 

 

The syntax of auxiliary verbs:  

 

They are: 

1. Followed by a verb: V 

 

Example:  

 It will rain. You must be quiet. 

 

2. Negated directly: not 

 

Example:  

 He cannot swim. She would not come. 

  

 *He doesn’t can swim. *She doesn’t would come. 

 

  



51 

 

Now let us compare normal verbs  with auxiliary verbs: 

 

 Verbs Auxiliary Verbs 

Negation Needs Aux do Negated directly 

 I don’t want it. *I don’t will come *I want not it. I will not come 

   

Question Needs Aux do Inversion 

 Do you know it? *Do you will come? 

 *Know you it? Will you come? 

   

Agreement Yes No 

 He knows it. *He wills come. 

 *He know it. He will come 

 

Remember that be, have and do sometimes function as normal verbs and sometimes as 

auxiliary verbs. (I don’t  have  it. vs. I have not seen it.) 

 

4.4.3  Pronouns (Pron) 

These are words that stand for a noun or a whole noun phrase (NP). 

 

Such as: I, you, he, she, it, we, they, me, him, her, us, them 

 

Note: It makes sense to classify possessives (traditionally called possessive pronouns) as 

determiners. Syntactically, pronouns and possessives behave differently – pronouns act as 

nouns, but possessives modify nouns: 

 

Pronoun:  I run. – *My run. 

 

Possessive:  John likes my house. – *John likes I house. 

 

4.4.4 Prepositions (P) 

They mainly include: in, on, about, with, at, to, of, under 

 

Syntax: stand before noun phrases (see later, simply NP = Det (Adj) N) Semantics: 

usually express spacial, temporary, etc. relations. Examples: on the table, with nice 

colors, about mammals. 

 

4.4.5 Conjunctions (Conj) 

They mainly include: for, and, but, or, but, . . . 

 

Syntax: connect two words, phrases, clauses and sentences on the same level. For 

examples: 
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1.  N _______ N (women and men) 

2. V________V (run and walk) 

3.  Adj______Adj (warm but rainy) 

4. S________S  (He will talk and she will write.) 

5.  etc.  

 

Note about words belonging to more than one lexical category 

 

Some words belong to several categories: 

 

• They have similar meaning: 

 – She talks very much. vs. She is giving three talks. 

 – It’s cold. vs. I got a cold. 

• They have completely different meanings: 

 – I can’t bear the noise.  vs.  There is a bear in the wood. 

 – Tree barks  vs.  The dog barks 

 

Conclusion:  Virtually all English nouns can be turned into verbs. 

 

4.5 Phrases, Constituents & Phrase Structure Rules 
 

In order to analyze syntactic constituents, we need to explore various phrases. A point to 

remember is that syntax (like other building blocks of language) is based on smaller level 

of units. To understand this, note the following structure: 

 

Word → Phrase → Clause → Sentence  

 

This means that words are smaller syntactic unit than phrases, which are smaller than 

clauses, and clauses are smaller than sentences. In simple sense, a sentence is made of 

one or more than one clause which is made of one or more than one phrase, and a phrase 

is made of one or more than one word.  

 

4.5.1 Describing Noun Phrases (NP) 

Using phrase structure rule, we can describe the rules of a phrase level constituents. In 

English, a noun phrase a determiner followed by a noun, or determiner followed by an 

adjective followed by a noun, or a single noun, or . . . To save words, we can use the so 

called Phrase Structure Rules capture this structure of noun phrase (NP): 

a.  NP  → Det N (the cat) 

b.  NP  →  Det Adj N (those noisy cats) 

c.  NP  → N (cats) 

d.  NP  → Adj N (noisy cats) 

 

To describe the above NP structure, we can mark optional sub-phrases with parentheses 

and save even more words: 
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NP  →  (Det) (Adj) N (cats, noisy cats, the cat, those noisy cats) 

 

Remember that a phrase structure rule tells us two things: 

1. Which smaller phrases (Det, A, N) are used to build a bigger level phrase (NP). 

2. How to order the smaller phrases – the NP rule (above) allows noisy cats, but not 

cats noisy. 

 

In addition, a pronoun can be a noun phrase: 

NP  →Pron she, you, . . . 

 

4.5.2  Describing Prepositional Phrases (PP) 

In English, preposition is usually followed by an NP. 

 

PP  → P NP (about those noisy cats) [P about NP Det those Adj noisy N cats] 

Now you can try other kind of phrases such AdjP and/or AdvP. 

 

4.   Describing Sentences 

In English, a sentence consists of a subject (usually an NP) followed by a verb (VP) 

which is sometimes followed by an object (another NP) and/or additional prepositional 

phrases (PPs) etc.  

 

Note the following sentences: 

a.  Aslam slept.    

b.  Aslam saw his dog.   

c.  Aslam asked for a car.  

d.  Aslam borrowed car for his travel. 

 

Now, let us use syntactic rules (mainly phrase structure rules) for these sentences: 

a.  S → NP VP   Aslam slept. 

b.  S → NP VP NP   Aslam saw his dog. 

c.  S → NP VP PP   Aslam asked for a car. 

d.  S → NP VP NP PP  Aslam borrowed a car for his travel. 

 

We can further describe the PP in sentence (d) above as PP [P(NP(Det+N))]. 

 

Linguists often distinguish between sentences (S) and Verb Phrases (VP). A VP is a 

sentence without a subject (e.g. saw his dog ). Then you have to describe this sentence in 

two steps: 
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First, S → NP VP and then  

VP → V (NP) (PP). 

Now, just analyze another structure:    

S → NP VP (NP) (PP) 

This rule says: S(entence) is an NP followed by a VP and possibly some other NP and/or 

PP.  

 

Activity: You can now explore some additional examples and relating them with 

syntactic rules as mentioned above. 

 

4.6 Phrase Structure Tree 
 

As discussed earlier, phrases (e.g., PPs) are created from other phrases or words (P+NP). 

Sentences, on the other hand, are created from various phrases (e.g., NP+VP (PP) (NP) 

etc.). We can depict the fact that a sentence is built from smaller parts by a tree diagram 

such as the following: 

 
 

We can also describe this sentence using brackets such as the following: 

 

S [NP (Det+Adj+N) VP(V) NP(Det+N)]       (The little boy chases his dog) 

 

Remember that a tree diagram represents several aspects of “how words are put together” 

(this process is technically called parsing) in a sentence: 

a) The order of the words in a sentence. 

b) The word class (Part of Speech) of each word. 

c) The hierarchical structure of a sentence – the grouping of words into phrases, and 

the grouping of phrases into larger phrases. 

d) The centers of phrases that other words group around (e.g. N in NP, V in S). 

 

4.7 Phrase/Constituent 
 

Intuitively, a constituent (phrase) is a group of words which “belong together” in a 

sentence. They are usually coherent by themselves (i.e., when taken out of the context of 
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the sentence) and make a coherent contribution to the meaning of the sentence as a 

whole. Explore the following examples: 

a.  The dog ate the bone. 

b.  The president of the company likes to see big profits. 

c.  My stupid kid brother told my mom about my F in algebra. 

 

A constituent is always relative to a given sentence. What is a constituent in one sentence 

is not necessarily a constituent in another sentence. 

a.  I reminded the president of the company policy regarding smoking which he 

himself had instated. 

b.  When she was told, my mom broke into uncontrolled sobbing. 

 

4.7.1  Constituency Tests 

We need to know about a constituent and the properties of a constituent. There are four 

tests which may be used to determine a constituent:  

a.  Ability to stand alone 

b.  Constituents can be replaced by pro-forms (pronouns, do) 

 HE ate the bone. 

 The dog ate IT. 

 HE likes to see THEM. 

 The president likes to see SUCH profits. 

 My stupid kid brother DID. 

*  The dog it/such/that bone. 

*  The that/such/did company likes to see big profits. 

c.  Movement – (some) constituents can be moved, non-constituents cannot. 

 The bone, 

 the dog ate. 

 Big profits , 

 the president of the company likes to see. 

d.  Clefts – only constituents can form cleft sentences 

 What the dog did was [eat the bone]. 

 What the dog ate was [the bone]. 

 It is [the president of the company] who likes to see big profits. 

 

These tests maybe applied for testing the constituency of phrases and other strings.  

 

4.8 Word Order 
 

In syntax, we also need to know about the word order in a sentence (or type of a 

sentence). Note the following examples for English: 

 

Declarative sentences – subject goes before the verb, object after it: 

 

A small  dog chases a big cat.  S+V+O 
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Interrogative sentences – subject after the auxiliary verb, object after the verb: 

Does a small dog chase a big cat? Aux+S+V+O 

 

Activity: Now think about other sentence types (e.g., imperative sentences), their 

structures and their word order. Are they similar to the above ones? Why and why not?   

 

4.9 Syntax vs. Semantics 
 

In this section, we will briefly comment on the relationship between syntax and 

semantics.  

 

Compare:  

a.  I ate a cake. 

b.  I entered a room. 

 

Both of these sentences have the same syntactic structure – both a cake and a room are 

(direct) objects, but the cake disappeared after I ate it, while the room did not after I 

entered it. 

 

Now compare: 

a.  I took my friend to Metro. 

b.  I took D5 to Metro. 

 

Both my friend and D5 are (direct) objects, but is it (D5) semantically possible here 

(unless it is someone’s name). Think about this relationship between syntax and 

semantics. As already mention, syntax normally does not care about meaning and there 

could a sentence which is grammatically correct but semantically not. 

 

Summary 
 
 Syntax is the branch of linguistics that studies and explores sentence structure. 

 Words can be categorized into parts of speech (lexical categories, word classes) 

based on their morphological, syntactic and semantic properties. 

 Open class mainly includes Nouns, Verbs, Adjectives and Adverbs. 

 The closed class of words mainly includes the following categories: 

a. Determiners (D, Det)  

b. Auxiliary verbs (Aux) (also sometimes written as ‘v’ small /v/) 

c. Pronouns (Pron) 

d. Prepositions (P/Prep) 

e. Conjunctions (Conj) 

 Words are smaller syntactic unit than phrases, which are smaller than clauses, and 

clauses are smaller than sentences. In simple sense, a sentence is made of one or 

more than one clause which is made of one or more than one phrase, and a phrase 

is made of one or more than one word.  
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 Intuitively, a constituent (phrase) is a group of words which “belong together” in a 

sentence. They are usually coherent by themselves (i.e., when taken out of the 

context of the sentence) and make a coherent contribution to the meaning of the 

sentence as a whole. 

 

Assessment & Evaluation 
 

Now it is time to review the unit and discuss some of the important points to assess and 

evaluate your understanding of the concepts related to syntax and as studied above. 

Remember that there would be some individual activities whereas others would be 

carried out in pairs and groups. In case you need further elaboration for some of the 

complexities related to the sentence structure of English and other languages, discuss 

them in your groups and with your instructors. 

1.  What is syntax? Discuss the difference between syntactic and morphological 

aspects of a language.  

2.  Select an English short story written in narrative form, read the sentences carefully 

and draw tree diagrams to parse and show the relationship among various 

constituents. 

3.  Prepare your assignments on any one topic from the following list: 

 The phrase structure of Urdu 

 Phrase structure rules of English 

 Various classes of words in your mother tongues 
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Introduction 
 

This unit is designed to introduce Semantics at undergraduate level. In order to focus on 

the subject, different aspects of meanings are discussed along with the three basic areas 

of Semantics: Lexical Semantics (the meanings of words and the meaning of 

relationships among words), Phrasal or Sentential Semantics (the meaning of syntactic 

units larger than the word) and Pragmatics (the study of how context affects meaning) 

such as how sentences are interpreted in certain situations, for preparing students to take 

more advance courses related to the subject in future. The understudy unit will focus on 

the following learning objectives:  

 

Objectives 
 

After reading this unit, you should be able to: 

 Describe the basic concepts pertaining to Semantics  

 Distinguish among the different concepts of ‘Semantics’ such as: Lexical 

Semantics, Phrasal or Sentential Semantics, Pragmatics 

 Explain Thematic Role and the nature meanings at word level such as: Homonyms, 

Polysemous, Homograph, Heteronym, Synonym, Antonym, Hyponym, Metonym, 

Retronym 

 Illustrate diectic expressions with respect to pronouns and place.  

 Explain the Maxims of Conversation such as: Maxim of Quantity, Maxim of 

Relevance, Maxim of Manner, Maximum of Quality 

 Demonsrate different aspects/dimensions of meanings of a word such as: 

Denotative meaning, Connotative meaning, Social meaning, Thematic meaning 

 Distinguish between the concepts of speaker’s meaning and semantic meanings.   

 Discuss the role and importance of semantics in linguistics as the scientific study of 

meanings  
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5.1 Why Semantics?  
 

Semantics focuses on the study of meanings. But essentially the meanings initially exist 

in minds which could either be expressed through spoken or written forms of language 

(as well as through gestures, action etc.). Therefore, primarily, language is used as source 

of communication to express meanings understandable to others.  

 

The sound patterns are focused in the study of phonology while its organizations are 

studied at the level of morphology and syntax. But the words are formed and organized in 

a way to make meaningful communication possible between the sender and receiver of 

the message. Therefore, the sole function of the language is to organize message(s) in 

such a way to make others understand about the ideas one carries inside one’s mind 

through meaningful conversation. Such concerns are addressed at semantics level. It is 

the field of linguistics in which meanings are analyzed.  

 

Unlike sounds which could be recorded for linguistic analysis, meanings are the most 

abstract form of analysis since it is closely related to the human capacity to think and 

understand logically. Consequently, analyzing meanings may mean to analyze the human 

capacity of thinking and ability of understanding to create meanings. Semantics concerns 

itself with “giving a systematic account of the nature of meaning” (Leech, 1981).  

 

Since meaning is one of the important parts of the language, therefore, semantics is an 

essential branch of linguistics. This branch deals with the study of meanings, changes in 

meanings, and the principles that govern the relationship among sentences, words and 

their meanings. It is actually the study of the relationships between signs and symbols 

and what they represent. Therefore, an understanding of semantics is essential to the 

study of language acquisition. It focuses on how meaning is constructed, interpreted, 

clarified, obscured, illustrated, simplified, negotiated, contradicted and paraphrased.   

 

The term “semantics” is derived from Greek word “semantikos” meanings “significant”. 

In linguistics, semantics is the subfield that is devoted to the study of meaning, as born on 

the syntactic levels of words, phrases, sentences, and sometimes larger units of discourse, 

generally referred to as texts. In order to understand language, it is important to know the 

meanings of words and the morphemes that compose them. Likewise, the meanings of 

words combine into phrases and sentence meanings. The context is of utmost importance 

in determining meanings of words.  

 

5.2 What is Meaning?  
 

Philosophers have puzzled over this question for over 2000 years. Their thinking begins 

from the question of the relationship between words and the objects which words 

represent. For example, we may ask: What is the meaning of the word “cow”? One 

answer would be that it refers to an animal who has certain properties, that distinguish it 

from other animals, who are called by other names. Where do these names come from 
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and why does the word “cow” mean only that particular animal and none other? Some 

thinkers say that there is no essential connection between the word “cow” and the animal 

indicated by the word, but we have established this connection by convention and thus it 

continues to be so. Others would say that there are some essential attributes of that animal 

which we perceive in our minds and our concept of that animal is created for which we 

create a corresponding word.  

 

According to this idea, there is an essential correspondence between the sounds of words 

and their meanings, e.g., the word “buzz” reproduces “the sound made by a bee”. It is 

easy to understand this, but not so easy to understand how “cow” can mean “a four-

legged bovine” – there is nothing in the sound of the word “cow‟ to indicate that, 

(Children often invent words that illustrate the correspondence between sound and 

meaning: they may call a cow “moo-moo” because they hear it making that kind of 

sound.)  

 

The above idea that words in a language correspond to or stand for the actual objects in 

the world is found in Plato’s dialogue Cratylus. However, it applies only to some words 

and not to others, for example, words that do not refer to objects, e.g. “love‟, “hate‟. This 

fact gives rise to the view held by later thinkers, that the meaning of a word is not the 

object it refers to, but the concept of the object that exists in the mind.  

 

Moreover, as de Saussure pointed out, the relation between the word (signifier) and the 

concept (signified) is an arbitrary one, i.e. the word does not resemble the concept. Also, 

when we try to define the meaning of a word we do so by using other words. So, if we try 

to explain the meaning of “table‟ we need to use other words such as “four”, “legs”, and 

“wood” and these words in turn can be explained only by means of other words.  

 

In their book, The Meaning of Meaning (1923), C.K. Ogden and I.A. Richards made an 

attempt to define meaning. When we use the word “mean”, we use it in different ways. “I 

mean to do this” is a way of expressing our intention. “The red signal means stop” is a 

way of indicating what the red signal signifies. Since all language consists of signs, we 

can say that every word is a sign indicating something - usually a sign indicates other 

signs. Ogden and Richards give the following list of some definitions of “meaning‟.  

 

Meaning can be any of the following:  

i) An intrinsic property of something  

ii) Other words related to that word in a dictionary 

iii) The connotations of a word  

iv) The thing to which the speaker of that word refers  

v) The thing to which the speaker of that word should refer  

vi) The thing to which the speaker of that word believes himself to be referring  

vii) The thing to which the hearer of that word believes is being referred to. 

 

These definitions refer to many different ways in which meaning is understood. One 

reason for the range of definitions of meaning is that words (or signs) in a language are of 
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different types. Some signs indicate meaning in a direct manner, e.g. an arrow (→) 

indicates direction. Some signs are representative of the thing indicated, e.g. 

onomatopoeic words such as “buzz”, “tinkle”, “ring”; even “cough”, “slam”, “rustle” 

have onomatopoeic qualities. Some signs do not have any resemblance to the thing they 

refer to, but as they stand for that thing, they are symbolic. 

 

5.3 Different Aspects of Meaning of a Word 
 

Denotative meaning: The logical meaning, which indicates the essential qualities of a 

concept which distinguish it from other concepts.  

 

Connotative meaning: The additional or associated meaning, which is attached to the 

denotative, conceptual meaning. It consists of associations made with a concept 

whenever that concept is referred to.  

 

Social meaning:  It is the meaning that a word possesses by virtue of its use in particular 

social situations and circumstances.  

 

Thematic meaning: It lies in the manner in which a message is organized for emphasis.  

 

5.4 Speakers Meaning and Semantic Meaning 
 

Everyone knows that language can be used to express meaning, but it is not easy to 

define meaning. One problem is that there are several dimensions of meaning. Imagine 

that I ask you, “Can you give me an apple?” while looking at bowl of apples on the table 

beside you. What I literally asked is whether you have the ability to give me an apple; 

this is the semantic meaning of what I said. Sometimes people will make an annoying 

joke by responding only to the semantic meaning of such a question; they will just 

answer, “Yes, I can.” But what I almost certainly want is for you to give me one of the 

apples next to you, and I expect you to know that this is what I want. This speaker’s 

meaning is what I intend to communicate, and it goes beyond the literal, semantic 

meaning of what I said. 

 

Linguists study both semantic meaning and speaker’s meaning. Let’s look at semantic 

meaning first. To understand semantic meaning, we have to bring together three main 

components: the context, in which a sentence is used, the meanings of the words in the 

sentence, and its morphological and syntactic structure. For example, suppose you say to 

me: 1) My dog chased a cat under the house. Because (1) contains the pronoun my, part 

of its meaning depends on the fact that you uttered it, my refers to you. So to some extent 

the semantic meaning of a sentence depends on the context of use – the situation in which 

the sentence was uttered, by a particular speaker, to a particular addressee, at a particular 

time, and so forth.  
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The semantic meaning of (1) also depends on the meanings of the individual words dog, 

chased, a, cat, etc.; therefore, semantic meaning depends on the lexicon of English. In 

addition, the morphological and syntactic structure of sentence (1) is crucial to its 

meaning. If the words were rearranged to A cat Under the house chased my dog, it would 

mean something different. So semantic meaning depends on the grammatical structure of 

the sentence.  

 

Now let’s think about the speaker’s meaning of (1). Suppose that you know I’ve lost my 

cat and you say (1) to me. In that case, it would be likely that your speaker’s meaning is 

to inform me that my cat may be hiding under the house, and to suggest that I go there to 

look for it. To understand where this meaning comes from, we need to bring together two 

components. First, the semantic meaning is certainly part of the picture; there is some 

kind of connection between your saying that your dog chased a cat under the house and 

your suggesting that I look for my lost cat under the house. 

 

But in order for me to understand your speaker’s meaning, I have to assume that we both 

know my cat is missing, that you know I want to find it, and that you want to see that my 

cat is safely back home. These are additional aspects of the context of use which help to 

determine your speaker’s meaning.  

 

5.5 Two Branches of Semantics 
 

Grammar (morphology and syntax) generate novel words, phrases, and sentences – in 

fact an infinite number of them. This gives us an infinite number of words, phrases, and 

sentences that can have meaning. In order to explain how an infinite number of pieces of 

language can be meaningful, and how we, as language users, can figure out the meanings 

of new ones every day, semanticists apply the Principle of Compositionality.  

 

The Principle of Compositionality: The semantic meaning of any unit of language is 

determined by the semantic meanings of its parts along with the way they are put 

together. According to the Principle of Compositionality, the meaning of a sentence like 

Mary liked you is determined by (a) the meanings of the individual morphemes that make 

it up (Mary, like, you, “past”) and (b) the morphological and syntactic structures of the 

sentence.  

 

The Principle of Compositionality doesn’t just apply to sentences. It also implies that the 

meaning of the verb phrase liked you is determined by the meanings of its parts and the 

grammatical structure of the verb phrase, and that the meaning of the word liked is 

determined by the meanings of the two morphemes that make it up (like and (e)d). The 

subfield of semantics known as compositional semantics (or formal semantics) is 

especially concerned with how the Principle of Compositionality applies, and 

consequently formal semanticists study the variety of grammatical patterns which occur 

in individual languages and across the languages of the world. Formal semantics 

developed in linguistics during the early 1970s under the influence of philosophers, 

especially Richard Montague (Montague 1974).  
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Linguists interested in meanings of words and the relations among words’ meanings, 

study lexical semantics. Thematic roles provide one very popular framework for 

investigating lexical semantics, in particular the lexical semantics of verbs, but not the 

only one. Lexical semantics is very interesting to syntacticians, because the meaning of a 

word often influences how it fits into syntax; for example, the fact that ripen can have 

two different patterns of thematic role explains why it can be used grammatically either 

with or without an object. 

 

5.6 The Three Basic Areas of Semantics 
 

i) Lexical Semantics 

ii) Phrasal or Sentential Semantics 

iii) Pragmatics  

 

5.6.1 Lexical Semantics 

Semantic properties are the components of meanings of words. For example, the semantic 

property "human" can be found in many words such as parent, doctor, baby, professor, 

widow, and aunt. Other semantic properties include animate objects, male, female, 

countable items and non-countable items.  

 

Homonyms: different words that are pronounced the same, but may or may not be 

spelled the same (to, two, and too)  

 

Polysemous: word that has multiple meanings that are related conceptually or historically 

(bear can mean to tolerate or to carry or to support)  

 

Homograph: different words that are spelled identically and possibly pronounced the 

same; if they are pronounced the same, they are also homonyms (pen can mean writing 

utensil or cage)  

 

Heteronym: homographs that are pronounced differently (dove the bird and dove the 

past tense of dive)  

 

Synonym: words that mean the same but sound different (couch and sofa)  

 

Antonym: words that are opposite in meaning, Complementary pairs: alive and dead 

Gradable pairs: big and small (no absolute scale)  

 

Hyponym: set of related words (red, white, yellow, blue are all hyponyms of "color")  

 

Metonym: word used in place of another to convey the same meaning (jock used for 

athlete, Washington used for American government, crown used for monarcy)  

 

Retronym: expressions that are no longer redundant (silent movie used to be redundant 

because a long time ago, all movies were silent, but this is no longer true or redundant)  
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5.6.2 Thematic Roles 

Thematic roles are the semantic relationships between the verbs and noun phrases of 

sentences. The following chart shows the thematic roles in relationship to verbs of 

sentences:  

 

Thematic Role Description Example 

Agent the one who performs an action Maria ran 

Theme the person or thing that undergoes an action Mary called John 

Location the place where an action takes place It rains in Spain 

Goal the place to which an action is directed Put the cat on the porch 

Source the place from which an action originates He flew from Chicago to LA 

Instrument the means by which an action is performed He cuts his hair with scissors 

Experiencer one who perceives something She heard Bob play the piano 

Causative a natural force that causes a change The wind destroyed the house 

Possessor one who has something The tail of the cat got caught 

Recipient one who receives something I gave it to the girl 
 

 

5.6.3 Phrasal or Sentential Meaning 

The meaning of sentences is built from the meaning of noun phrases and verbs. Sentences 

contain truth conditions if the circumstances in the sentence are true. Paraphrases are two 

sentences with the same truth conditions, despite subtle differences in structure and 

emphasis.  

 

The ball was kicked by the boy is a paraphrase of the sentence the boy kicked the ball, but 

they have the same truth conditions - that a boy kicked a ball. Sometimes the truth of one 

sentence entails or implies the truth of another sentence. This is called entailment and the 

opposite of this is called contradiction, where one sentence implies the falseness of 

another. He was assassinated entails that he is dead. He was assassinated contradicts 

with the statement he is alive. Tautology is a sentence that is always true, e.g. All queens 

are females. Since a queen is a title for female monarch only.  Therefore, it can never be 

untrue.  

 

5.6.4 Pragmatics  

Pragmatics is the study of meanings but in a discourse. However, for most discourses, a 

context is required for understanding.  

 

Diectic expressions are the words which could be understood in a context because they 

need a point of reference. The pronouns such as “I” or “you” only have a referent in a 

specific situation in which they are uttered. The meanings are actually changing due the 
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fact that who is speaking and who is being spoken to.  Likewise, “here” and “there” need 

a spatial reference point relative to the speaker.  

 

Pronouns also need referent or antecedent. For example a sentence such as “He just 

handed me a thousand rupees” will elicit the emphatic question, “Who?” 

 

Maxims of Conversation, also referred as Gricean Maxims after the British Philosopher, 

H. Paul Grice, give norms for meaningful discourse. 

 

Maxim of Quantity: Say no more or no less than is needed. 

 

Maxim of Relevance: Be relevant to the subject at hand. 

 

Maxim of Manner:  Be brief and orderly, avoid ambiguity and obscurity. 

 

Maximum of Quality: Don’t lie or make unsupported claims.  

 

While studying Semantics in more detail, you will come to know that how our daily 

interactions are founded on and guided by the relationships between words and sentences 

and the role and importance of context in understanding.  The study of Semantics will 

make you appreciate the expression “It’s just a matter of Semantics”, in whole new way.   
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Summary 
 
Now it is time to review the unit and discuss some of the important points to assess and 

evaluate your understanding of the concepts studied above.  

 

 The sole function of the language is to organize message(s) in such a way to make 

others understand about the ideas one carries inside one’s mind through meaningful 

conversation. Such concerns are addressed at semantics level — it is the field of 

linguistics where meanings are analyzed.  

 Philosophers have puzzled over this question for over 2000 years. Their thinking 

begins from the question of the relationship between words and the objects which 

words represent. 

 Everyone knows that language can be used to express meaning, but it is not easy to 

define meaning. One problem is that there are several dimensions of meaning. 

Meanings can be denotative, connotative, social, and thematic. 

 Three basic areas of semantics are:Lexical Semantics, Phrasal or Sentential 

Semantics and Pragmatics 
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Assessment and Evaluation 
 
i. What is Semantics and its role and importance in Linguistics? Discuss the 

difference between Lexical Semantics, Phrasal Semantics and Pragmatics.    

ii. Elaborate the following terms from the perspective of Lexical Semantics: 

Homonyms, Polysemous, Homograph, Heteronym, Synonym, Antonym, Hyponym, 

Metonym, Retronym 

iii. Outline and explain the Thematic Role in the Semantic Relationships between 

Verbs, Nouns Phrases, and Sentences.  

iv. Write short notes on the following: 

 Lexical Semantics 

 Phrasal Semantics 

 Pragmatics  

v. What are Maxims of Conversation. Explain the following terms in your own 

words:  

 Maxim of Quantity  

 Maxim of Relevance 

 Maxim of Manner 

  Maximum of Quality 

vi. Why semantics is part of linguistics? 

vii. Elaborate the following dimensions of meanings with the help of suitable 

examples. 

 Denotative meaning, Connotative meaning. Social meaning, Thematic meaning 

viii. Differentiate between the concepts of speaker’s meanings and semantic meanings 

with the help of suitable examples at sentence level.  

 

Suggested Readings 
 
1. (A Short Introduction to Semantics by Karim Nazari Bagha) 

2. https://www.linguisticsnetwork.com/an-introduction-to-semantics/ 

 

https://www.linguisticsnetwork.com/an-introduction-to-semantics/
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Introduction 
 

This unit is designed to introduce pragmatics as one of the key fields of linguistics at the 

undergraduate level with the aim of providing an overview of the field. The unit, 

primarily, focuses at defining and describing fundamental concepts and key terms used in 

the study of pragmatics. The unit, also, provides an insight into major theories of the field 

and develops basic competence and skills for a more detailed, critical and theoretical 

exploration of the field.      

 

Objectives 
 

After studying this unit, you should be able to  

 Differentiate between ‘conceptual meaning’ and ‘speaker meaning’ 

 Analyze the significance of context in the study of meaning  

 Illustrate the difference between anaphora and cataphora references 

 Differentiate between direct and indirect speech acts 

 Analyze maxims of conversational cooperation 

 Understand importance of politeness in communication 
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6.1 What is Pragmatics? 
 

Pragmatics is a subfield of linguistics which deals with the study of meaning in the 

‘context’ of an utterance which is, often, termed as ‘contextual’ meaning. Thus, 

pragmatics, primarily, focuses on the ways context contributes to both construction and 

transmission of meaning of words, phrases and utterances in interpersonal 

communication. Therefore, awareness of contextual background information of an 

utterance becomes necessary to decode its meaning successfully. In other words, 

pragmatics studies the meaning as conveyed by the speaker and interpreted by the listener 

engaged in a talk exchange. In this sense, pragmatics is the study of ‘speaker meaning’ or 

what speakers intend to convey or communicate through their utterances.  

 

Pragmatics, also, examines how speakers communicate more than what is actually stated 

by the words. Thus, pragmatics is, also, the study of ‘implied’ meaning which is not 

actually derived from the words but reflected through the communicative intention of the 

speakers. Unlike semantics which generally examines the ‘literal’ or ‘conceptual’ 

meanings of the words or utterances, pragmatics focuses on the communicative intentions 

of the speakers in an interaction and analyzes how the construction and transmission of 

meaning not only depends on the structural knowledge of a language but, also, on its 

functional aspects and the way language is used in a certain speech community or 

community of practice. Thus, speakers and writers heavily depend on a lot of shared 

knowledge assumptions to communicate meaning to their listeners and readers. Similarly, 

listeners and readers, also, rely on the shared knowledge assumptions to derive the 

meaning successfully by understanding what is actually communicated but not directly 

stated by the words in an utterance. In short, pragmatics is the study of a text which is 

essentially grounded in its context as well as its function.      

 

6.2 Significance of Context in the Study of Meaning 
 

As discussed earlier in the previous section, context plays a very significant role in 

understanding the meaning of an utterance. Without analysing the contextual information 

of an utterance, its meaning may not be decoded fully. Context is of different kinds. One 

type of context is generally known as linguistic context or co text which refers to the set 

of other words used in same phrase, sentence or utterance. The co text largely influences 

what we mean by a particular word in a sentence. For instance, if the word ‘bank’ appears 

in a sentence with the words like ‘transaction’ and ‘savings’, etc. we quickly realize 

which bank is meant in the sentence.   

 

Context, also, stands for the physical or situational setting in which words are written or 

uttered. For instance, you are trying to resolve a technical issue with one of your electric 

gadgets at your home and one of your younger siblings offers his/her services. 

Consequently, instead of helping you out as you have expected, he/ she further 

complicates the situation and makes matter worse for you. Desperately, you want to gain 

control of the situation and say ‘Thank you, you are a genius!’ in a rising tone. The 



75 

 

physical situation as well as your sarcastic and rising tone will communicate to a 

spectator that it is not an expression of genuine thankfulness and appreciation rather a 

subtle criticism and an expression of disapproval. If your sibling, also, reaches to the 

same conclusion and refrains from further assistance, it means that he/she has 

successfully decoded your implied meaning or your communicative intention which is 

exactly opposite of what has been stated by your  words. Thus, the knowledge of physical 

setting leads to successful interpretation of the meaning of an utterance. 

 

Context, often, stands for the larger socio cultural context or knowledge of the social 

world which reflects itself through societal values, cultural practices, political 

philosophies and socio psychological factors influencing communication. In everyday 

life, we come across a number of texts which require socio cultural contextual 

information to analyze meanings in their entirety like media discourses and cultural 

productions, etc. Literary products are always subjected to their larger socio cultural 

context to derive their meanings in essence. Have you ever wondered how do we make 

sense of a tautology like ‘Lahore is Lahore’, which apparently seems to be meaningless 

and does not have any communicative value but this is the knowledge of the socio 

cultural context which makes this statement meaningful and reveals its communicative 

significance. Therefore, it is evident that contextual sensibility is the basic requirement to 

understand implicit and subtle meanings of utterances and communicative intentions of 

the speakers. 

 

6.3 Reference: Referring Expressions & Referents    
 

In the previous section, we have seen that how participants involved in a communicative 

event refer to the immediate situational context as well as larger socio cultural context to 

make communication meaningful.  Reference is defined as the act of using language to 

refer to the entities in the context. Thus, reference is an act in which a speaker or a writer 

uses linguistic forms to enable the listener or reader to identify something in the real 

world. These linguistic forms are termed as referring expressions while the entities which 

they refer to in the real world are called referents.  For instance, in the utterance, ‘I like to 

read the poetry of Robert Frost’, ‘I’ is the referring expression which refers to the speaker 

of this utterance who is the referent. Similarly proper noun ‘Robert Frost’ is the referring 

expression which refers to the modern American poet ‘Robert Frost’ in the real social 

world who is the referent.  

 

In order to perform an act of reference, we can make use of proper nouns as is the case 

with ‘Robert Frost’ in the previous example. Similarly, you may remember a class fellow 

who was often referred to as ‘Newton’ by the teachers because of his intelligence. 

Moreover, we may use things to refer to people, for instance, I have a friend who is very 

fond of branded clothes so I often refer to her by the name of a particular brand which she 

often likes to wear. In this case, a brand is used to refer to a person. We can, also, use 

pronouns to refer to people. A reference can be classified into two basic types. When a 

referring expression mentions a referent for the first time in the sense that there is no 

previous reference in the text, this is called exophoric reference. Exophoric reference is 
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dependent on the context outside of the text either immediate situational context which 

may be termed as setting or the real social world. Thus, in the previous example, Robert 

Frost is an exophoric reference who refers to a person in the social world who was not 

previously mentioned in the text.  

 

On the other hand, when a referring expression refers to an entity, already mentioned 

within the text, it would be an example of an endophoric reference. For instance in a 

sentence like, ‘Shakespeare is considered to be one of the greatest dramatists of his times. 

He has, undoubtedly, produced a number of tragedies of unmatched quality’, the pronoun 

‘he’ is an example of endophoric reference because it refers back to Shakespeare who has 

already been mentioned in the sentence. Endophoric reference is, further, classified into 

two types: anaphora and cataphora. In the previous example ‘he’ links back to something 

that is mentioned in the preceding text, this is called anaphora while cataphora is the 

opposite of anaphora as the referring expression often links forward to a referent in the 

text that follows. This is evident in the given example, ‘She was about to put her foot on 

it in the darkness, it was a large cobra ready to sting in the dark’, the pronoun ‘it’ refers to 

cobra and this is an instance of cataphora reference as ‘it’ appears in the text before the 

referent ‘cobra’. Reference and its different kinds are presented in the following pictorial 

form for the sake of clarity. 

 

   
 

Referring expressions are not only used to refer to the entities in the context but also 

make the text both cohesive and coherent. They are commonly labelled as cohesive 

devices or cohesive linkers. The words which actually point to the entities they refer to 

are called deixis. These are very common words which we frequently use in an everyday 

talk exchange and these cannot be interpreted if the listener is not aware of the context 

specially the physical context of the speaker. These are words such as here and there, this 

or that, now and then, yesterday, today or tomorrow, as well as pronouns such as you, 

me, she, him, it, them, etc. There are some sentences which are very difficult to be 

interpreted if we do not know the relevant contextual information. For instance,  in an 

utterance like ‘Come here, hand it over to me and discuss this issue with her right now’ 

would be very vague and difficult to be interpreted if we do not know  what do ‘here’, ‘it’ 

‘this’, ‘her’ and ‘now’ refer to and we do not have any idea about the relevant 

Reference 

Endophora 

Anaphora  Cataphora 

Exophora 



77 

 

background contextual information. These are words are technically known as deictic 

expressions, from the Greek word deixis (pronounced like ‘day-icksis’), which means 

‘pointing’ via language.  

 

Deictic expressions are classified into three kinds: person deixis, spatial deixis and 

temporal deixis. Words and phrases used to point to people are called person deixis, for 

instance, him, her, it, them, them, these students, etc. Words and phrases used to point 

location are called spatial deixis, for instance, here, there, near, far, etc. While temporal 

deixis refer to words and phrases used to point to time, for instance, now, then, recently, 

previously, etc. 

 

6.4 Inference & Shared Assumptions 
 

In one of the previous sections, we discussed the role of ‘contextual sensibility’ in 

interpreting pragmatic meaning of an utterance. This contextual sensibility entails 

relevant information which is necessary to derive intended meaning of an utterance 

besides recognizing what words ‘conventionally’ mean in a sentence. This idea of 

contextual sensibility enables a speaker or a writer to presuppose that the listener or the 

reader has the relevant information to infer the meaning correctly. This relevant 

information is often labelled as ‘shared knowledge assumptions’, the assumptions or the 

world view which is shared by both a speaker and a listener or a writer and a reader to 

successfully encode and decode a message.  

 

An inference is defined as additional information used by the listener or a reader to create 

a connection between what is generally stated by the words used by a speaker or a writer 

and what is actually communicated. For an instance, if an advertisement of a particular 

fast food chain states, ‘It’s the taste’, our world view and shared knowledge assumptions 

pertaining to the role of advertising industry in promoting consumer culture  will enable 

us to believe in the positive connotation of the message that the taste is good. On the 

other hand, same statement made by someone, not fond of taking meals at home, will 

essentially communicate negative connotation that homemade food does not taste good. 

Similarly, if a newspaper headlines states, ‘The White House has announced’, it is 

presupposed by the news writer that readers know that White House is used to refer to the 

president of the USA and when the readers successfully decode the message, it would be 

an instance of drawing inference.  In one of our previous example of a teacher asking, 

‘Where is Newton sitting?’ and the students’ response that he is out of the class reflects 

that the students have successfully inferred that the teacher is asking about a particular 

student in the class and not about the scientist. This, also, implies that for a meaning to be 

successfully inferred both the speaker as well as the listener must share the same world 

view, otherwise correct inferences may not be drawn. For instance, an utterance made in 

an intercultural setting, where people do not share the same world view, may lead to not 

only conversational ambiguity but also difficulty in inferring the true meaning of an 

utterance.  
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6.5 Presuppositions & Entailments 
 

In the previous section on inference, we have seen that a speaker or a listener as well as a 

writer or a reader must share the same world view to successfully encode and decode a 

message. What a speaker or writer assumes or presupposes is true or shared by the 

listener or the reader can be described as a presupposition. Speakers and writers often 

design messages by not only adhering to the principle of brevity and conciseness of the 

message but also on the basis of large scale assumptions about what their listeners or 

readers already know, therefore a lot of contextual and background information is not, 

unnecessarily, repeated. For instance in an utterance like, ‘Have you stopped smoking?’ 

the speaker makes the presupposition that once you used to smoke.  A newspaper might 

construct a headline like, ‘The government is not paying attention to problem X’, with the 

presupposition that problem X exists. Communication would not be successful, if a 

presupposition made by a speaker or writer is false. In this case, a listener or reader 

would not be able to infer the meaning correctly. Though, sometimes presuppositions can 

be mistakenly made but most of the time these are appropriate and true.   

 

An entailment, on the other hand, is something that can be logically inferred or drawn 

from an utterance. For an instance, if an utterance states ‘She will celebrate her son’s 

achievement the next week’, the logical entailment would be that she, at least, has a son. 

Thus, it can be concluded that effective communication largely depends on correctly 

formed presuppositions as well as logically drawn entailments. Furthermore, speakers or 

writers make presuppositions while utterances have entailments.  

 

6.6 Speech Acts 
 

A speech act is defined as an action performed with an utterance in real communicative 

setting. The notion of speech acts is attributed to British philosopher John Austin (1911-

1960). He postulated that one of the chief functions of the language is to perform some 

significant social actions. Austin, initially, classified speech acts into two kinds: 

constatives and performatives. A constative speech acts describes some sort of social 

reality. For instance, ‘The economic situation of developing countries is improving day 

by day’. Constatives have truth value as they can be assessed and declared to be either 

true or false.  

 

On the other hand, performatives are quite different as they are intended to achieve 

interactional goals in a communicative setting. For instance, when you tell someone, ‘I 

will help you no matter what happens’, you are not merely uttering a simple sentence 

rather you are performing the speech act of ‘promising’. This type of speech acts can be 

realized by performative verbs like ‘requesting’, ordering’, ‘threatening’, ‘advising’ and 

‘congratulating, etc. Speech acts are also classified as locutionary, illocutionary and 

perlocutionary. A locutionary speech act is performed by merely articulating an 

utterance. On the other hand, an illocutionary speech act refers to the communicative 

intention of an utterance, whereas a perlocutionary speech act refers to the impact caused 
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on the listener. For an instance, a locutionary speech act is performed by simply making 

an utterance like, ‘Can you switch on the light?, and if the listener correctly perceives this 

utterance as an instance of a request or an order and not a simple question about his/her 

ability to switch on the light, then an illocutionary act is, also, performed as the listener 

correctly derives the communicative intention of the speaker. Similarly, if the listener 

switches on the light by complying to the request, perlocutionery speech act is, also, 

performed.  

 

Speech acts are, also, classified as direct and indirect speech acts.  A direct speech act is 

performed when there is no discrepancy in the linguistic form and function of an 

utterance.  On the other hand, an indirect speech act is performed when a certain 

linguistic form is used to have an altogether different function. This is quite evident from 

the table given below: 

 

Utterance Structure Function Speech Act 

Can you pass the salt? Interrogative Request Indirect 

Silence please! Imperative Command/ Request Indirect 

When will you visit us? Interrogative Question Direct 
     

Consider the utterance ‘Can you pass the salt?’ In this example, we are not really asking a 

question about someone’s ability. In fact, we do not normally use this structure as a 

question at all. We normally use it to make a request. That is, we are using a syntactic 

structure of a question, but with the function of a request. This is an example of an 

indirect speech act. If you observe your daily interaction with your parents, siblings and 

friends, you will find out that most of the times, it is based on performing indirect speech 

acts. For instance, you are in a class and suddenly you realize that you have left your 

book at home, just imagine in how many different ways you will communicate to your 

class fellow, sitting next to you, to share her/his book with you instead of simply asking, 

‘Can I share your book?’ Indirect speech acts are closely associated with what is 

generally known as ‘politeness’ which provides us an interesting insight into 

interpersonal communication. 

 

6.7 Politeness 
 

Generally speaking the term politeness refers to socially and culturally prescribed norms 

of a polite or civilized behaviour. Individuals within a cultural group are, normally, aware 

of the principles of politeness and are expected to follow them to build solidarity and 

develop interpersonal relationships. However, within an interaction, a specific type of 

politeness is at work which is closely associated with the idea of face which refers to 

public self image of a person. Face can also be described as an individual’s ‘social self’ 

which needs to be recognized and respected by others. Thus, politeness stands for 

showing awareness of another person’s face. 

 

People may employ different politeness techniques when engaged in an interaction 

depending upon the relationship between them. This relationship can be described as 
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either socially distant or close to each other. This might be well explained in terms of 

power relationships between the participants on the basis of age, gender and social class, 

etc. For instance, compare the utterance ‘Excuse me, Mr President, can you answer a few 

questions please’ with ‘Hey, Elizabeth, what is going on?’ You might have noticed that 

both these utterances demonstrate two different levels of politeness employed. The 

former utterance is an instance of being socially distant to each other as is the case of the 

president of a state and a journalist while the latter is clearly an instance of social 

closeness between two intimate friends.  

 

As we have discussed in the previous section, participants in an interaction will most 

likely use indirect speech acts as compared to direct ones while asking for help. For 

instance, let us reconsider the utterance ‘Can you pass the salt?’ from the politeness 

perspective. In this case, the use of direct speech act ‘Pass the salt’ is an instance of an 

order which is against the principle of politeness. The speech acts which threaten another 

person’s face are termed as face threatening speech acts like orders, warnings, etc. On the 

other hand, face saving speech acts like requests, etc. reveal awareness of the politeness 

principle. Thus, politeness, aslo, stands for enhancing the use of face saving speech acts 

and reducing the use of face threatening speech acts. 

 

6.8 Cooperative Principle 
 

Cooperative principle is attributed to the linguistic philosopher Paul Grice who proposed 

that conversations are, generally, cooperative in nature which implies that participants 

involved in a conversational exchange cooperate with each other to make their 

conversation meaningful and result oriented. Grice’s cooperative principle states: “Make 

your conversational contribution such as is required, at the stage at which it occurs, by 

the accepted purpose or direction of the talk exchange in which you are engaged” (Grice, 

1975: 45). This principle is often explained in terms of four maxims, often labelled as 

Gricean maxims’ which are described as under:   

 

The quantity maxim: Make your conversational contribution as informative as it is 

required but neither more nor less than required.  

 

The quality maxim: Your conversational contribution should be true and based on facts. 

Do not say something which you believe is either false or you do not have sufficient 

evidence to support it.  

 

The relation maxim: Make your conversational contribution relevant to the topic or 

agenda of discussion. 

 

The manner maxim: Make your conversational contribution clear, precise and orderly. 

Avoid obscurity of expression. 

 

In a real life interaction, interlocutors, often, adhere to cooperative principle and its 

underlying assumptions. However, it is commonly observed that many a times 
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participants do not seem to be paying attention to the maxims of quality, quantity, 

relevance or manner but even then their communicative intentions are clearly revealed to 

others. This is partly because of the reason that people believe that conversation 

contributions are cooperative in nature and they know that language is ‘used’ in this way 

in the community.  

 

Summary 
 

1. Pragmatics is the study of ‘real’ use of language in a certain speech community.  

2. It is, also, the study of ‘speaker meaning’. 

3. It examines the role of context in construction and transmission of meaning. 

4. It, also, studies how more is communicated than actually stated by the words, 

phrases or utterances. 

5. Contextual sensibility is required to successfully encode and decode a message. 

6. Referring expressions make discourse cohesive and coherent. 

7. Speakers and writers make presuppositions while utterances have entailments. 

8. Actions performed via language are called speech acts. 

9. Politeness entails awareness of an individual’s emotional self or public self image. 

10. Conversations are generally cooperative in nature. 

 

  



82 

 

Assessment & Evaluation 
 

1. How is pragmatics different from semantics with respect to the study of meaning? 

2. What do you understand by the term ‘implied meaning’? Demonstrate how implied 

meaning can be different from the stated meaning with some model examples. 

3. What is contextual sensibility? Discuss the significance of context in the study of 

pragmatics. 

4. Differentiate between referring expressions and referents with the help of 

examples. 

5. Explain performatives with the help of some suitable examples from your own 

context. 

6. Apply Grice’s cooperative principle on a selected chunk of media conversation and 

demonstrate how the selected conversation is cooperative in nature. 

 

Suggested Readings 
 

1. Grundy, P. (2013). Doing pragmatics. Routledge. 

2. Levinson, S. C. (1983). Pragmatics. Cambridge University Press. 

3. Yule, G. (1996). Pragmatics. Oxford University Press. 
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Introduction 
 

This unit is designed to introduce ‘Discourse Analysis’ with the aim of providing a 

holistic overview of the field. The unit is, unavoidably, selective in nature since the field 

is, not only, theoretically, methodologically and analytically highly diverse but, also, 

constantly growing and expanding. Thus, the unit, primarily, focuses at introducing key 

terms, critical concepts and fundamental theories of the field. The unit, not only, provides 

an insight into discourse analysis but, also, develops essential skills required for 

advancing in a more detailed, critical and theoretical exploration of the field.    

 

Objectives 
 

After studying this unit, you will be able to  

 Define the term discourse 

 Differentiate between ‘language above the sentence level’ and ‘language in use’ 

 Illustrate how is discourse interpreted 

 Understand the role of cultural schemata in making the discourse coherent 

 Analyze the differences between spoken and written discourse 

 Differentiate between conversation analysis and critical discourse analysis 
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7.1 What is Discourse? 
 

The term ‘discourse’ is one of the most debated terms in the broader field of discourse 

analysis. Many key theorists and practitioners investigated its nature and presented 

different and sometimes radically different definitions, descriptions and usages which led 

to a vast array of defining features of discourse, multiplicity of its meanings and its 

constitutive units. Generally speaking, there are two basic approaches to the definition of 

discourse. Firstly, discourse is defined as language ‘above the sentence level’ and 

secondly, it is defined as ‘language in use’. The former definition focuses on the form of 

language which makes discourse cohesive and coherent, while the latter does not restrict 

itself to a mere description of structural features of language and takes into consideration 

the social aspect of language and the functions it performs in a particular society.  

 

Let’s analyze both these definitions in greater detail. If discourse analysis deals with 

‘language above the sentence’, it means it looks for patterns which are extended and 

larger than sentences. In this sense, discourse would stand for a text which is both 

cohesive and coherent rather than a mere collection of unconnected sentences which do 

not make any sense. Consider the following example used by Cameron (2001). 

 

The baby cried. 

 

The mommy picked it up. 

 

You might have instantly realized that this is an instance of discourse rather than two 

unconnected phrases. It would be interesting to find out that it is the use of cohesive 

linker ‘it’ which connects both these sentences in a meaningful way and enables us to 

reach to this conclusion. Though, it is used in the second sentence but it refers back to the 

baby mentioned in the first sentence. You might have, also, quickly identified that it is an 

instance of anaphora reference which we have studied in the previous chapter based on 

pragmatics. Now, reconsider the same instance from the perspective of the second 

definition of discourse which is ‘language in use’. Based on our common observation of 

how language is used in our social context, we can identify a narrative at work by 

realizing that what happened in the second sentence is actually the effect of the cause 

depicted in the first sentence. Moreover, though the text does not specifically tell us 

whether the mommy was the biological parent of the baby but our world view influences 

us to perceive that the mommy belonged to the baby. However, it is equally possible that 

the mommy did not belong to the baby and she picked it up to console it while baby’s 

real mommy was away. However, our world view and sequence of events in the real 

world will lead us to the former conclusion that the mommy was biological parent of the 

baby. 

 

Similarly, we can understand that when a news headline such as ‘Rising inflation, low 

standard of living’ appears in a national daily, it indicates that what happened before is 

the cause of what happened next. It is interesting to note that without any use of cohesive 

ties, we are capable of generating this meaning. Thus, there must be another factor which 
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plays a key role in understanding the meaning of two seemingly unconnected phrases. 

You might have now realized that much of the interpretation of this discourse is based 

not on our conventional knowledge of linguistic form and structure of language but rather 

on the way language is used in our speech community. Thus, the second definition of 

discourse is more inclusive in nature as it focuses on both the form as well as function of 

language in social context. 

 

7.2 Interpreting Discourse 
 

Interpretation of discourse, as described in the previous section, is largely based on the 

general assumptions of how language is used in a certain speech community. Therefore, 

our interpretation of discourse is often grounded in our world view and cultural schemata 

necessary to fill in the gaps and develop meaningful connections which are not explicitly 

expressed by utterances and sentences. In one way or another, the same pattern is 

involved in our interpretation of all types of discourses. Consider the following example: 

 

    She:  The door bell is ringing. 

    He:   I am in the bed. 

    She:  Ok 

 

Though, there are no cohesive linkers used within this fragment of discourse, 

nevertheless it is coherent. Thus, coherence is another factor which is involved in the 

process of interpretation of the discourse which enables them to make sense of each 

other’s utterances. They use the information contained in the sentences expressed, but 

there must be something else involved in the interpretation. It has been suggested that 

exchanges of this type are best understood in terms of the conventional actions performed 

by the speakers in such interactions. Based on the insights derived from the study of 

speech acts, discussed in the previous chapter, we can explain the brief conversational 

exchange with respect to the actions performed via utterances. The first utterance of hers 

in not simply an informative statement rather a request to him to perform an action, on 

the other hand, his response is actually a polite refusal and not simply stating the reason 

why he cannot comply the request. Finally, her response is not simply an expression of 

agreement rather she undertakes to perform action. Thus, their seemingly unconnected 

utterances become meaningful on the basis of the knowledge of how language is used in 

the social context. Thus, it is evident from the given example that our world view largely 

influences our interpretation of discourse. In this way, discourse analysis is identical in its 

approach to pragmatics as both study how something is unsaid or unwritten yet it gets 

communicated and communicative intention of the participants involved in an interaction 

is revealed in its context.  

 

Besides the knowledge of how language is used in real social context, our interpretation 

of the discourse is, also, governed by cultural schemata and scripts. A schema is a pre 

existing knowledge structure in memory while a script is a pre existing knowledge 

structure involving event sequence. For the members of same cultural groups, a lot of 

interpretation of seemingly unconnected talk exchanges rests heavily on shared schemata 
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and scripts, however for members of different cultural groups, unawareness of the same 

can lead to a great deal of miscommunication.  

 

7.3 Discourse and the Construction of Social Reality  
 

Discourse reproduces social life and reflects collective societal consciousness. It mirrors 

the dominant ideologies and socio cultural assumptions of a society in all of their material 

and abstract manifestations. Discourse has a constitutive property. In this sense, discourse 

enables us to grasp abstract ideas and notions like globalization, cultural imperialism, 

capitalism and neo colonialism, etc. Without the constitutive property of discourse; we 

would not have been able to comprehend the complex nature of these ideas. In this sense,  

Lupton (1992) defines discourse as ‘a group of ideas or patterned way of thinking which 

can be identified in textual and verbal communications, and can also be located in wider 

social structures’ (p. 145). If you expose yourself to the discourses produced by cultural 

productions of a particular society, you will come to know a great deal about its generic 

fabric. Thus, discourse not only constructs but also reflects social reality. Michel 

Foucault referred to the same property of discourse when he defined discourse as 

practices which systematically form the objects of which they speak. Edward Said’s ideas 

of ‘Orient’ and ‘Occident’ are very critical in this regard. Said showed how cultural 

productions and discursive representations of the west depict Orient as primitive, 

irrational and barbaric while Occident is presented as civilized, rational and cultured. 

Stereotypical representation of various religious, racial, ethnic and linguistic groups by 

mainstream electronic and print media discourses is highly indicative of the constitutive 

property of discourse.  Thus, discourse provides evidence and gives fruitful insights into 

social life, societal structures and social identities of people. Reality is ‘discursively 

constructed’ as people talk about certain things with reference to certain discourses 

available to them. For instance, the heroes of one nation may be perceived as traitors by 

another based on ideological discourses constructed and disseminated by their societal 

institutions.   

 

Discourse is used both in singular as well in plural sense. For instance, there might be 

multiple discourses about an entity, for instance, child labour. A social discourse may 

present child labour as a problematic state of affairs and a direct product of poverty and 

illiteracy. A legal discourse may identify child labour as a crime and held people 

accountable for not following minimum age limit. A medical discourse may perceive 

child labour as a hindrance to physical and intellectual growth and a political discourse 

may stress the need of legislation to control this evil. All these discourses may generate a 

set of ideas, beliefs and concepts which we perceive as the ‘reality’ of child labour. This 

is what the theorists mean by ‘reality is socially constructed’. Thus, it is evident that 

discourse both constructs as well as reflects social reality. 
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7.4 Spoken & Written Discourse 
 

Discourse analysis is not specifically and exclusively limited to one particular type of 

discourse. It may refer to language use in any channel and medium. An extensive variety 

of linguistic texts are analysed in discourse analysis. Discourse analysts may focus on 

written discourses of various kinds as well as their semiotic features which include signs, 

symbols and images, etc. Similarly, discourse analysts may focus on spoken discourse as 

well as their prosodic features. Spoken discourses may include conversations, political 

speeches, talk shows, interviews, electronic media news and advertisements, etc. 

Similarly, written discourses may deal with any kind of socially situated language use in 

written form. Discourse analysts study language because it is, undoubtedly, the most 

significant social practice and an integral element of our social structure. Our social 

identities and social relations are realized through the use of langauge. Whether analysts 

focus on spoken discourse or written discourse, they tend to make explicit what is 

generally taken for granted and show what discourse accomplishes in people’s life and 

society at large. However, working with spoken discourse is more challenging in nature 

as compared to written discourse. This is partly because of the reason that collecting 

spoken data involves ethical consideration of informed consent, audio/video recordings 

of the conversation and transcribing data into machine readable form whereas written 

data is ready for analysis on the onset. Moreover, we are more trained in analysing 

written data as compared to spoken one. This is partly attributed to the fact that we are 

trained to do so academically as in close readings of texts of various kinds, however any 

talk is hardly analysed from that perspective. 

 

Spoken and written discourses differ with respect to their structural and functional 

conventions which makes working with one type of discourse a more challenging 

enterprise as compared to the other. For instance, with respect to grammatical intricacy, 

written discourse is more structurally complex as compared to spoken discourse. 

Moreover, written discourse is more lexically dense as compared to spoken discourse 

which might be fairly simple. Written discourse, also, has a high level of nominalization 

and it is considered to be more explicit in nature as compared to spoken discourse. With 

respect to contextualization, speech is more strongly tied to its context as speaker and 

listener rely on some shared assumptions to encode and decode a message. Spoken 

discourse is, also, more spontaneous in nature and it is marked by more repetitions, 

hesitations and redundancy as it is produced in real time and in real setting. Written 

discourse, on the other hand, is well planned and more organized. However, it would be 

more logical if these differences are viewed not as absolute rather fluid with some 

variations. The selection of spoken or written discourse is largely determined by 

theoretical perspectives and research objectives. 

 

7.5 Discourse Analysis 
  

Discourse analysis is a generic term which refers to a variety of approaches used to 

analyze and interpret written and spoken discourses. The field was established and 
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developed during 1970s and is, also, labelled as discourse studies. Theoretically, 

methodologically and analytically, the field of discourse analysis is highly diverse and 

constantly expanding by growing body of work. Thus, there is a considerable variation in 

theories and practices of the field. Discourse analysis is, basically, a qualitative research 

method in social sciences and humanities which is practised in a variety of academic 

disciplines such as linguistics, philosophy, anthropology, sociology, psychology, cultural 

studies and gender studies. It is interpretative and explanatory in nature.  

 

Most of the discourse analysts are interested in discourse as an evidence of social life and 

social relationships. Therefore, it is mostly used to study those issues which have social 

and cultural relevance; for instance, discourse analysts may analyze media discourses to 

explore racism and sexism. While other systems of language may focus on individual 

linguistic units which compose it, for instance, morphology and phonology, discourse 

analysis focuses on ‘language beyond the sentence’ and ‘language in use’. Thus, 

discourse analysis is the study of real language use by real speakers in real situations. 

 

Discourse analysts focus on language because it is an integral and irreducible aspect of 

social reality. Discourse analysts deal with both form and function of language. Thus, 

they are not only concerned with how language functions but, also, the construction of 

meaning in different social contexts. Thus, it focuses on social aspects of communication 

and the way people use language to create ideological effects. Discourse analysts study 

the context of texts to analyze various social aspects at work, for instance language, 

power and ideology. The texts of context may encompass social and cultural conditions 

as well as political philosophies, etc.  

 

As we have, already, described, discourse analysis focuses on extended chunks of 

language which are larger than a sentence such as conversations and/ or texts of various 

kinds. Discourse analysis, usually, focuses on discourses produced by major societal 

institutions like religion, law, media and school, etc rather than ordinary conversations. 

Different cultural products are, also, analysed to reveal various forms of social injustices 

hidden in discourse. In short, discourse analysis is marked by diversity of theoretical 

view points and multiplicity of research methods to explore social aspects of the texts and 

their context.    

 

7.6 Conversation Analysis 
 

Conversation analysis or CA is one of the most important approaches to the study of 

spoken discourse. CA focuses on the objective analysis of a conversation. It is applied to 

a conversation or talk in professional, work place as well as natural settings. A 

conversation is often termed as ‘interaction’ and is of various kinds like a classroom 

conversational exchange between a teacher and a student, court room proceedings and 

conversational exchange between a doctor and a patient, etc. The kind of talk and 

interactional patterns differ according to the context of interaction, however its sequence 

and structure remains the same without a significant variation. 
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CA does not pay attention to any factor which is external to the talk, for instance the 

setting where conversation takes place, contextual background, agenda of talk or the 

identities or relationships of the participants of the conversation. Conversation analysis 

would only take all these external factors into consideration if the participants of 

conversation make them ‘relevant’ or ‘visible’ to talk itself. However, many feminist 

scholars criticize CA as it ignores the social aspect of gender. They argue that men 

generally dominate the conversation by choosing the topic of conversation, topical shifts 

as well as the patterns of turn taking. Therefore, they claim that analysing the social 

context of the participants in a conversation may lead to a better understanding of how 

conversation works.   

 

Thus, a CA practitioner would simply focus on the talk and it would be treated sufficient 

in itself for an objective analysis. Conversation requires participants to take turns which 

is one of the most important features of conversation analysis. There is a highly ritualised 

way of turn taking. Participants normally do not interrupt each other during their turn and 

wait for the completion point. A speaker may signal completion point by asking a 

question and inviting another participant for his/ her turn. If the first speaker does not 

specify the next speaker, then whoever speaks first will gain the floor. Similarly, other 

participants can indicate that they want to take speaking turn in a number of ways. Like 

turn taking, conversational closings are, also, ritualised in a number of ways and normally 

a conversations is not closed in an abrupt or haphazard way. 

 

Thus, conversation analysis focuses on how does conversation work, how does turn 

taking take place and do the form of question affect the form of answers, etc.  CA also 

takes into consideration the mechanism of topical shift. In short, CA is an objective 

analysis of conversation and its structural and sequential features and patterns.  A 

conversation is usually recorded after seeking informed consent from the participants and 

then transcribed by following the transcription conventions for the sake of an objective 

and detailed analysis. 

 

7.7 Critical Discourse Analysis 
 

Critical Discourse Analysis (CDA) is neither a unified theory nor a strictly 

conventionalized methodological practice, rather a diverse field of critical inquiry which 

offers a variety of approaches, used to analyze complex relationships between language, 

power and ideology in written or spoken discourse. CDA is concerned with the ‘hidden 

agenda’ of discourse and its ideological aspect. van Dijk (2015), a key theorist and 

founding member of the field, describes CDA thus, ‘Critical Discourse Analysis (CDA) 

is discourse analytical research that primarily studies the way social power abuse and 

inequality are enacted, reproduced, legitimated, and resisted by text and talk in the social 

and political context’ (p.466). Thus, CDA is principally motivated by an emancipatory 

agenda of critiquing and challenging power abuse reflected in a wide range of discourses.  

 

CDA practitioners chiefly analyze the discourses produced by various institutions of a 

society. For instance, media discourse is one of the most suitable sites for a CDA analyst 
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as it not only shapes the perception of its consumers but is, also, considered to be a 

powerful institution for ideological effect. Therefore, CDA practitioners take an explicit 

socio political stance and bring the perspective of those who suffer the most from 

dominance and social inequality. Thus, CDA becomes the spokesperson of marginalised 

segments of the society. CDA has been subjected to sharp criticism because of its 

‘explicit’ and ‘committed’ agenda of social transformation which challenges academic 

belief of ‘objectivity’ and ‘neutrality’ of research. Fairclough (1997), the founding 

member and the most prominent figure of the field, claims that CDA is based on a 

number of unique principles. For instance, CDA addresses social problems and it does 

ideological work. Discourse, not only, constitutes society and culture but, also, reflects it. 

CDA is a form of social action which aims at revealing explicit and implicit power 

abuses in discourse. Thus, CDA stands for analytical activism with an explicit political 

agenda of bringing the dominated, silenced and marginalised voices on the surface to 

question and challenge social inequality and power abuse.  

 

One general misunderstanding related to CDA is that it is a special method of doing 

discourse analysis. However, this is not the case as CDA methods are not rigidly 

conventionalized.  CDA has been criticized for this very reason that it does not offer any 

‘replicable’ method and, in fact, there are as many CDA methods as are the practitioners.  

 

7.8 Gender and Discourse 
 

Research on language and gender started in USA in late 1960s and early 1970. It was 

closely linked to practical implications of liberation movement such as creation of non 

discriminatory language for official purposes, for instance, creation of gender neutral 

term ‘chairperson’ for ‘chairman’ is a reflection of such an approach to language and 

gender. Moreover, much of the initial studies in the field focused at gender differences in 

speech. However, with the passage of time, as the language and gender research became 

more pronounced, there has been a growing tendency of positioning gender in discourse. 

Gender is viewed as socially and culturally constructed and hence it contrasts from 

biological determinism of sex. Men and women are not born either masculine or feminine 

but society and all of its dominant discourses socialize them to act and behave in 

accordance with gender appropriate cultural norms and societal expectations.  

 

Feminist scholars focus on various discourses produced by the societal institutions and 

critique the stereotypical representation of masculinity and femininity. They critically 

analyze depiction of femininity in media discourses and especially in advertising 

discourse. Media discourses play a critical role in ideology construction. For instance, an 

advertisement appearing in electronic and print media has a primary discourse which 

aims at promoting consumer cultural as well as an underlying secondary discourse which 

is reflected through its subjective approach to the society it portrays. Therefore, it plays a 

key role in ideology construction. Feminist scholars critique advertising discourse 

because of its stereotypical portrayal of gender. They term their research work as a kind 

of analytical activism which is meant for conscious raising and awareness. 
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There are a number of theoretical and methodological approaches with different 

ideological positioning towards gender and discourse. Some of the most significant 

include Feminist Critical Discourse Analysis (FCDA) and Feminist Post Structuralist 

Discourse Analysis (FPDA).  Recently, performative aspect of gender is the centre of 

critical inquiry as well as intersection of other social categories with gender such as social 

class and ethnicity. 

 

Summary Points  
 

 Discourse is a highly debated term in the field of discourse analysis. 

 There are two basic approaches to the definition of discourse. 

 Discourse is defined as the ‘language above the sentence level.’  

 Discourse is, also, defined as ‘language in use’. 

 In Michel Foucault’s perspective, discourse refers to the practices which 

systematically form the objects which they speak. 

 Discourse has a constitutive property.  

 Discourse is both the constructor as well as reflector of social reality. 

 The field of discourse is highly diverse in nature and is constantly growing and 

expanding. 

 Conversation analysis is an objective and microscopic analysis of conversation 

itself without paying attention to any of the external factor.  

 CDA highlights the perspective of those who suffer the most from social injustice 

and inequality. 

 CDA addresses social problems. 

 CDA is criticized for its ‘hidden agenda’. 

 Discourse does the ideological work. 

 Gender is socially constructed. 

 Media advertisements portray gender in stereotypical way.  

 

Assessment and Evaluation 
 

i. What is discourse? How would you differentiate between two basic approaches to 

the study of discourse? 

ii. Discuss in detail the role of cultural schemata in interpreting discourse. 

iii. Discourse constructs and reflects social reality. Elaborate. 

iv. Discuss in detail diversity and fluidity of the field of discourse analysis. 

v. Briefly describe the methodology of conversation analysis. 

vi. Explain fundamental principles of critical discourse analysis. 

vii. What do you understand by the term ‘positioning gender in discourse’? 
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Introduction 
 

The study of first and second language acquisition is multidimensional and connected to 

different areas related to applied linguistics, sociolinguistics and psycholinguistics. In 

view of the fact that second or foreign language learning is thought to be a complex 

process that is not only influenced by the aptitude and intelligence of the learner but also 

by different affective variables such as motivation, attitude, anxiety and the willingness to 

communicate. Focusing upon the unique nature of this phenomenon, this unit is 

introducing the basic concepts for taking up more detailed and exclusive courses in the 

upcoming semesters.  

 

Objectives 
 

The course aims to: 

 Identify the significance of first & second language acquisition as an important 

field of linguistics; 

 Develop an understanding of first & second language(s) acquisition processes; 

 Explain different viewpoints in second language acquisitions; 

 Describe the most crucial issues involved in relation to how languages are acquired 

and/or learned; and 

 Recognize general principles of language acquisition and language learning. 
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8.1 First and Second Language Acquisition 
 

Any language learnt after the first language or mother tongue is known as a second 

language. There can be third and fourth language acquisition as well. Second language is 

a language learned through conscious learning, if learned after the critical period of 

acquisition, on contrary to the first language which is acquired unconsciously in the 

natural setting. Second language learners often find difficulties in learning their target 

language.  

 

Language acquisition is one of the most important characteristics of human beings which 

distinguish them from other species. Human beings learn to speak the language(s) that 

they first encounter in their surroundings. This phenomenon is classified as a language(s) 

acquisition. Human beings have a tendency/ability to learn multiple languages with a 

conscious effort and it is contrary to the first language acquisition which is developed by 

being exposed to it unintentionally. Therefore, both first and second language 

development is fairly similar and different at the same time. Bley-Vroman (1989) points 

out that there is a lack of guaranteed success in second language learning while L1 

learners inevitably achieve perfect mastery of a language but L2 learners rarely or never 

do so. First language learners guarantee success in the domain of language learning that 

led Chomsky and others to posit innate properties of language learning in the first place. 

Secondly, in addition to a lack of guaranteed success, second language learners also 

experience general failure while L1 learners achieve complete success in learning 

languages. Krashen (1985) indicated that older language learners learn more by having 

more comprehensible input that is being able to use their native language as a data 

resource. Wong-Fillmore (1992) stated following conditions must exist for learning a 

second language: 

 

 A need to communicate 

 Access to the language for speakers of that language (parents, family members, or 

community members) 

 Interaction, support, and feedback from others 

 Close interaction with others lasting 3 or 4 years  

 

Cummins (1984), in a review of the literature in support of meta-linguistic awareness 

among bilingual individuals, stated that some subtle evidence exists for greater meta-

linguistic advantages among children who are bilingual. The extent to which cognitive 

advantages may exist has not been adequately resolved, that is, a strong advantage to 

being bilingual versus a weak advantage of being bilingual. However, it is generally 

agreed that proficient children, who are balanced (equal competence) in both languages, 

show some cognitive advantage over proficient monolinguals. Snow and 

Hoefnagel_Hohle (1977) define that there is no clear evidence for a biologically 

determined critical period near puberty before which second language acquisition 

happens easily, and after which it happens with difficulty, however, at least there is a 

good evidence that older learners are better due to their greater cognitive maturity though 

specific ages have yet to be determined. Collier (1988:79) suggests that children between 



99 

 

the ages of eight and twelve are the most advantaged second language learners. On the 

other side, it is also reported that acquisition of phonological skills declines with the 

passage of time. It is difficult to decide a "critical period" for the development of a 

second language, after which an individual cannot attain native speaker-level 

competence. Hakuta (1999) explained the matter more convincingly in the following 

words: 

 

 The evidence for a critical period for second language acquisition is scanty, 

especially when analyzed in terms of its key assumptions. The view of a 

biologically constrained and specialized language acquisition device that is turned 

off at puberty is not correct. There are differences in processes, rate and outcomes 

between adult and childhood second language learning, people of any age can and 

do achieve high levels of bilingualism. The attainment of native-speaker-like 

competence in two languages is no longer regarded as a valid definition of 

bilinguality. 

 

Hakuta clarifies that there are differences in processes, rate and outcomes between adults 

and children but a learner of any age can achieve a high level of proficiency. The sole 

purpose of the above discussion is to understand the role of critical periods and its  

effects on language learners as a child or an adult. Moreover, learners who start learning 

their second language in a mature age find difficulty in acquiring native-like competence 

in L2. 

 

8.2 First Language Acquisition 
 

First language is the native language or mother tongue of any person which he/she learns 

naturally after birth till the age of five years. An infant learns a language spoken in 

his/her surroundings with the help of the constant ‘input’ from caregivers, siblings or 

from elders. If they are not provided by L1 interaction, they would not be able to develop 

complex language structures in later years as their brains would close down the language 

facility. Genie’s case is of prime importance in this regard. Her case surfaced in 1983, 

when she was 13 and brought to the hospital in Los Angeles. She had no language 

interaction with her family as her father did not allow her to make any noise and she 

spent most of her life imprisoned in a small room. Her mother was not permitted to spend 

more than a few minutes with her. Consequently, she was unable to use language at first, 

when brought to the health facility. However, she learned to communicate soon, although 

quite limited, in terms of syntax and vocabulary. This notion also negates the idea that 

mother tongue is genetically inherited, rather acquired through the interaction in the 

native language environment. 

 

First language acquisition, as stated above, requires ‘input’ to develop language in 

different stages. The younger children observe their elders and learn language through 

imitating them. Normally, they are helped by their immediate family members (i.e., 

parents, grandparents, siblings, etc.) or other caretakers who look after the children. They 

use small words and phrases to interact with them (catoo, sweetoo, sleeping time etc.). 
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This speech is called ‘Caregivers Speech’, Motherese or Child-directed speech. This type 

of speech often uses exaggerated expression, pauses and loudness along with the eye 

contact with the baby. Babies are often questioned and answered at the same time by the 

caregivers, in order to interact with them and help them learn their mother tongue. Simple 

syllables and sounds are repeated and emphasized again and again consciously and 

unconsciously from the caregivers or family resulting in language acquisition. However, 

research also suggests that toddlers do not always imitate the exact syntax of their elders 

and instead use their own structure. For example, adult said, “baby who eats fruits gets 

big faster”, the baby listened and repeated, “baby eat fruit and he get big fast”. It is quite 

evident after this discussion that a child understands their elders and repeats the same 

thing in their own words. Every infant aged 0- 6 months produces noises called “cooing” 

and “babbling” and if they stop making noises after the age of six months, medical 

attention should be sought. There are three stages of first language Acquisition: 

i. Holophrastic or One Word Stage 

ii. Two Word Stage 

iii. Telegraphic Speech 

 

8.3 Holophrastic or One Word Stage 
 

A human infant utters voices, termed as ‘cooing’ and ‘babbling’ in their first year. 

Patricia Kuhl (1992) defines that infant starts fixing their vowels after 6 months and 

consonants after 8 months of age. It is important to discuss that deaf children stop making 

utterances after 6 months. 10-month-old babies begin to correspond to consonants and 

vowels in L1 structure. 12-month-old babies begin to produce a word or two, also known 

as the“holophrastic or one word stage” e.g., the use of a single word which refers to a 

whole phrase whose meaning must be inferred from the context: “water”= I want some 

water or I spilled water. When forming questions, toddlers either use ‘Wh-’ words (who, 

where) with the rise of intonation towards the end of the expression such as ‘where cat 

go?’, or only the word ‘Doggie?’, ‘Cat’ etc. On the other hand, infants use no or not in 

the initial stages to make negative statements such as ‘no go there’, ‘no milk’, ‘no cap’. 

 

8.4 Two-Word Stage 
 

Around 18-24 months, a child learns 10-20 words per week through associating words 

with relevant properties of objects e.g., the word ‘cat’ refers to an animal or a pet, with 

four legs and fur. The child could also confuse cats with dogs and goats with the same 

specifications. The ‘wh’ words are used more in their questions than before; “you want 

ice cream?”, “why smiling”. For making negative statements, they start using words like 

“can’t” and “don’t” as well as the negative words such as “no” and “not”, are mostly used 

with the verbs, instead of using at beginning as they do on the stage one, for example “I 

don’t know”, “she no bite you”, “you can’t go”. 
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Kuhl. (2004, P. 832) 

 

8.5 Telegraphic Speech 
 

By the time children are 24-month-old, they normally produce around 50 different words 

and understand 100-200 words and they start to combine words into sentences. They 

leave out function words (e.g., articles, pronouns, prepositions, auxiliary verbs [be, 

do/don’t, did/didn’t, can, may, will] and grammatical morphemes (e.g., tense marker, 

plural –s). This stage is also known as ‘Telegraphic Speech’ and  some examples are 

“more outside”=> “I want to go outside again”, “Daddy, uh-oh”=> “Daddy fell down” 

“Daddy dropped something”. During 24 to 36 months, they develop coordination in small 

sentences and phrase e.g., children begin to use ‘and’ and ‘but’. After 36 months they 

start to establish subordination e.g., use after, because, non-finite verbs in their speeches 

and also learn past tense, subject-verb agreement, plurals, possessive, articles etc. In 

order to form questions at this stage, children use more complex expressions along with 

exaggerated intonation. The children’s speech of this stage is quite close to the elders’ 

speech except for a few difficulties with the conjugation of different verbs i.e., “Did you 

caught fish?”, “Why can’t doggie stand up?” They start using different question words 

along with “Wh-“question words such as “how”, “will”, and “can”, e.g., “Can I have a 

pen?”, “Will you be angry?”. Children become quite proficient in making negatives at 

this stage, they start using words ‘won’t’ (short form of will not), and ‘don’t’ but they 

acquire “isn’t” at some stage later on. They also don’t properly use ‘doesn’t’ for example: 

‘This not coke’, ‘she not giving me toy”, ‘he don’t like me’/ ‘he don’t likes me’ etc.  

 

Children, till the age of five years, develop a large part of the basic language acquisition.  

Some experts argue that they can learn a second language after this age and can learn 
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another language better. The first language acquisition seems to be quite easier and 

automatic (as we have discussed already), however, learning a second language is not as 

simple. It requires a great deal of not only hard work and pedagogical implications, but 

also many underlying internal and external individual factors (all these factors are 

discussed under the heading of the importance of individual factors in SLA). 

 

8.6 Developmental Patterns of Second Language Learning 
 

Individual learning a second language uses the same innate process that is used to acquire 

their first language from the first days of exposure to the new language. Learner learning 

a second language also use similar developmental stages of first language acquisition, 

making some of the same types of errors in grammatical markers that young learner 

make, picking up chunks of language without knowing precisely what each word means, 

and relying on the input of humans who speak that language to provide modified speech 

that learner(s) can at least partially comprehend (Collier, 1998). 

 

The process is not a linear process and it moves in a zigzag way (i.e., regular past tense, 

the morpheme “ed” in its written form, pronounced three different ways). Mastery occurs 

gradually over time until the learner gets the morpheme right in more and more contexts 

until finally the clarity of the use of the particular structure (e.g., exceptions, spelling 

variations, pronunciation contexts) becomes a subconscious part of the learner’s language 

system. Additional example (acquisition of the third person singular present tense, adding 

“s” to the verbs) and this morpheme becomes part of the subconscious acquired system 

after several years of exposure to standard English. Formal teaching does not speed up 

the development process. However, a high CALP (Cognitive Academic Language 

Proficiency) level in the native language facilitates the learning of a second language and 

it also goes through the following five stages:  

 

8.6.1 Stage I: Pre-Production (Silent Period) 

It is observed in the beginning of exposure to the new language. It may last from a couple 

of days to several months. ESL beginners who listen but rarely speak in the new language 

make just as much, and sometimes more progress in second language development due to 

talkative classmates, by the end of the first year of exposure to English.  

 

8.6.2 Stage II: Early Production 

This stage may last up to six months and learners will develop a receptive and active 

vocabulary of about 1000 words. During this stage, learners can usually speak in one or 

two word phrases. They can use short language chunks that have been memorized 

although these chunks may not always be used in a correct form. 

 

8.6.3 Stage III: Speech Emergence  

At this stage, learners have developed a vocabulary of about 3,000 words and can 

communicate with simple phrases and sentences in most of the cases. They will ask 

simple questions that may or may not be grammatically correct. However, learners will 

also initiate short conversations with classmates. They will understand easy stories read 
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in class with the support of pictures. They will also be able to do some content work with 

teacher support.  

 

8.6.4 Stage IV: Intermediate Fluency  

English language learners at the intermediate fluency stage have a vocabulary of 6000 

active words. They are beginning to use more complex sentences when speaking and 

writing and are willing to express opinions and share their thoughts. They will ask 

questions to clarify what they are learning in class. These English language learners will 

be able to comprehend English literature. At this stage, learners will also use strategies 

from their native language to learn content in English.  

 

8.6.5 Stage V: Advanced Fluency  

It takes learners from 4-10 years to achieve cognitive academic language proficiency in a 

second language. Learner at this stage will be near-native (in most of the cases) in their 

ability to perform in content area learning. Most English language learners at this stage 

have been exited from ESL and other support programs. At the beginning of this stage, 

however, they will need continued support from classroom teachers to acquire required 

competence in some higher proficiency programmes.  
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MATCHING INTERVENTION TO SECOND LANGUAGE (L2) ACQUISITION STAGES

Stage 1

Preproduction

(First 3 months of L2 

Exposure)

STUDENT

CHARACTERISTICS

• Silent period

• Focusing on comprehension

GOALS:

ORAL RESPONSES

• Yes-no responses in English

• One-word answers

GOALS:

VISUAL/WRITTEN 

RESPONSES

• Drawing/painting

• Graphic designs

• Copying

GOALS:

PHYSICAL RESPONSES

• Pointing

• Circling, underlining

• Choosing among items

• Matching objects/pictures

Stage II

Early Production

(3-6 months)

• focusing on comprehension

• Using 1-3 word phrases

• May be using routines/

formulas (e.g. “gimme five”)

• 1-3 word responses

• Naming/labeling items

• Choral responses

• Answering questions:

either/or, who/what/where,

sentence completion

• Drawing/painting, graphic

designs

• Copying

• Grouping and labeling

• Simple Reus responses

• Pointing

• Selecting

• Matching

• Construction

• Mime/acting out responses

Stage III

Speech Emergence

(6 months–2 years)

• Increased comprehension

• Using simple sentences

• Expanding vocabulary

• Continued grammatical errors

• Recalling

• Telling/retelling

• Describing/explaining

• Comparing

• Sequencing

• Carrying on dialogues

• Written Responses

• Drawing, painting, graphics

• Demonstrating

• Creating/constructing

• Role-playing/acting

• Cooperative group tasks

Stage IV

Intermediate Fluency

(2-3 years)

• Improved comprehension

• Adequate face-to-face

conversational proficiency

• More extensive vocabulary

• Few grammatical errors

• Predicting

• Narrating

• Describing/explaining

• Summarizing

• Giving opinions

• Debating/defending

• Creative writing (e.g., 

stories)

• Essays, summaries

• Drawing, painting, 

graphics

• Comprehensible written

tests

• Demonstrating

• Creating/constructing

• Role-playing

• Cooperative group work

• Videotaped presentations  
 

8.7 Second Language Acquisition (SLA) 
 

Pakistan is a multilingual country and many regional languages are spoken in our country 

other than Urdu as the national language of Pakistan and English as an official language. 

Therefore, most of our people are bilingual (who can speak two languages) or sometimes 

even multilingual (who can speak more than two languages) can speak their mother 

tongue, Urdu and English languages. English is an international language and is used as a 

medium of instruction, not only in the educational institutions but also in professional 

settings such as multi-nationals, banks and corporate sectors. As mentioned above, our 

mother tongue is our first language and after that the language or languages we learn can 

be second, third or fourth language. There are some languages which we learn through 

our environment naturally as we learn our mother tongues (such as Punjabi, Sindhi, 

Pashto and Balochi and other local languages spoken in Pakistan) which is easier as 

compared to learning a language in a non-native environment.  
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8.8 Difference between Second and Foreign Language (SL & FL) 
 

The basic definition given by the linguists such as George Yule is that a language is a 

‘foreign language’ if taught in some country where it is not widely spoken outside the 

classroom or enough input in the target language is not available in the surroundings of 

the learners. For example, in China or in Japan, English is taught only in the classrooms. 

On the other hand, it would be a second language if a learner is learning that particular 

language in the country of its origin such as Pakistani students learning English in the 

United Kingdom. The topic is under so much debate as to whether English is a second or 

a foreign language in Pakistan since it is widely used in our surroundings and a great deal 

of exposure is available for English language learners in Pakistan. Despite the fact, some 

new definitions claim that it is our second language whereas French, Arabic, Spanish and 

other languages are foreign languages for Pakistani learners. 

 

8.8.1 Difference between Acquisition and Learning 

The terms ‘acquisition and learning’ are used interchangeably when second language 

acquisition (SLA) is under discussion. The term ‘language acquisition’ is referring to the 

gradual development of a language through interaction in the natural setting with the 

people who know the language i.e., a person learns English while living in London. In 

contrast, ‘language learning’ is a conscious effort of acquiring a language by learning its 

rules, grammar, and vocabulary mostly in a classroom. Different teaching methodologies 

are in practice to ensure maximum development of the target language. Past researches 

suggested that conscious learning sometimes resulted in more proficiency and knowledge 

in language structure and vocabulary than fluency in using that language. On the 

contrary, a child who developed a language while interacting with the native speakers 

will have more oral proficiency than the learners who learn the target language in the 

classroom. 

 

8.8.2 Language Acquisition Barriers 

Different learners have multifaceted learning experiences of L2 and the learning mainly 

depends on their exposure of the target language. Most of the learners start learning their 

L2 in their teenage or in their pre-teens. They have only a few hours of teaching per week 

and they speak their native language almost all the time in and outside the classrooms. 

The lack of exposure and practice to target language hinders the SLA. However, learners 

who work hard against all the odds become proficient in the target language after a lot of 

practice in L2. On the other hand, they cannot use L2 like native speakers in most of the 

cases although there might be some exceptions, too. It is noticed that such learners 

achieve proficiency in grammar and vocabulary but they, in most of the cases, do not get 

expertise in accent and pronunciation.  

 

8.8.3 Importance of Individual Factors in SLA 

We have already discussed that the critical period theory which suggests that after the 

time of puberty, it becomes increasingly difficult to learn a new language completely. 

According to this theory, younger learners or pre-teens can acquire languages faster than 

mature learners. However, the recent studies negate this notion and claim that there are 
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other factors and individual differences that play a pivotal role in SLA. These effective 

and individual factors can be personal, neurobiological, as well as external. According to 

Dewaele (2009), here is a list of learners’ internal and external factors: 

 

i. Neurobiological Factors 

 Ability  

 Past language learning experience 

 Language Learning Aptitude 

 

ii. Personality Characteristics 

 Introversion/Extroversion 

 Emotional stability/Emotional Intelligence 

 Open to learning/new experiences 

 Motivation 

 

iii. External Factors 

 Stress 

 Complexity of Task 

 

The aforementioned internal and external factors determine how well a learner can 

acquire a second or foreign language.  According to Dewaele (2009), social, political and 

educational contexts play a pivotal role in learners’ success in SLA. For instance, what is 

the social status of the target language, and how far it is accepted or rejected by the 

society of the learner? In the Pakistani scenario, English language enjoys greater 

acceptance and respect and it is used in almost all the walks of life. Second Language 

success also depends on its international posture, power and future job opportunities. It 

brings huge motivation in learners to acquire a language which promises future stability 

and a better life style. Cultural and intergroup empathy is another important feature of 

learning another language. People learn better when they feel a connection or empathy 

with the culture and traditions of the target language. People who reside in a foreign can 

country acquire native like competence because of the natural environment and secondly, 

if they are open to experience new things, and do not feel threatened to lose identity 

while living in non-native cultures.  

 

8.9 Pedagogical Implications 
 

Teaching strategies carry great importance in learning L2. Many language learning 

methods were devised according to the need of the time and context. Pedagogical 

implications are certainly the most important of all the factors in accordance with the 

attitudes, language learning aptitude and learning styles of the learners. Language 

Teaching methods and approaches are in practice since the start of the 19th century. 

Many methodologies are famous for teaching foreign or second languages which are as 

follows: 
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Grammar-Translation Method (GTM): This is the more traditional approach of 

teaching foreign language through memorizing vocabulary lists and grammar rules. 

Spoken language is neglected and writing skills are emphasized in this methodology. 

This method does not enable the learners to make daily conversations in the target 

language to cater for the needs of day to day life. 

 

Direct Method (DM): This method is used to teach the culture and traditions of the 

target language and in this case spoken skills are over emphasized than written skills. As 

learners have to do struggle with the writing skills to be proficient in it.  

 

Audio-Lingual Method (ALM): This method is also called ‘Army Method’, originated 

in the First World War to teach functional language(s) to the soldiers. The language is 

taught through making the learners memorize the systematically structured dialogues, 

through drills and memorizing dialogues through repetition. This method is considered 

boring and mechanical, affecting L2 learning in a negative way, for not relating learning 

with real life experiences. Consequently communicative methods came into the light for 

minimizing these deficiencies. 

 

Communicative Approaches (CA): This methodology advocates the development of 

communicative competence in L2 learners. This school of thought believes in the 

development of functional aspects of language without fully relying upon grammar 

concepts explicitly. These types of approaches concentrate more on oral skills and on 

pronunciation accuracy. 

 

The Eclectic or Post Method Approach (EA): This approach is used in the latest style 

of teaching where a teacher uses a range of activities or techniques to achieve the 

learning objectives of the lesson. This method also helps develop the interest of the 

learners and accomplish maximum learning in a short span of time (all these methods are 

discussed in detail in other courses).  
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Summary 
 

 Language acquisition is one of the most important characteristics of human beings 

which distinguish them from other species. 

 There are three stages of first language acquisition: 

i. Holophrastic or One Word Stage 

ii. Two Word Stage 

 iii. Telegraphic Speech 

 There are four stages of second language learning 

 Stage I Pre-production (Silent Period) 

 Stage II: Early production 

 Stage III: Speech emergence  

 Stage IV: Intermediate fluency  

 Stage V: Advanced Fluency  

 There are some languages which we learn through our environment naturally as we 

learn our mother tongues (such as Punjabi, Sindhi, Pashto and Balochi and other 

local languages spoken in Pakistan) which is a bit easier as compared to learning a 

language in a non-native environment.  

 Many methodologies are famous for teaching foreign or second languages which 

include Grammar Translation Method, Direct Method, Audio Lingual Method, 

Communicative Approach, Eclectic Approach etc.   
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Assessment and Evaluation 
 

i. Match the appropriate terms with the correct abbreviations; 

 1. Second Language Acquisition a.  GTM 

 2. Communicative Approaches b.  FL 

 3. Grammar Translation Method c.  EA 

 4. Foreign Language d.  SLA 

 5. Eclectic Approach e.  DM 

 6. Direct Methods. f. ESL 

 7. Audio Lingual Method g.  CA 

 8. Second Language h.  ALM 

 9. English as Second Language i.  L2 

ii. Relate your own experience of second language acquisition with a child’s first 

language acquisition and describe your problems in learning L2? 

iii. Do you know someone in your surroundings who can speak two or more 

languages? Is your society a bilingual or a monolingual? Discuss in detail by 

adding your personal experiences.  

iv. When and how do toddlers start using complex sentences and morphological 

markers? 

v. What are the names of different stages of first language learning? 

vi. Explain L1 acquisition processes in your own words? 

vii. What is second language acquisition? Discuss in detail. 

viii. What is the difference between second and foreign language learning? Discuss with 

some examples. 

ix. What, according to you, is the best method for teaching and learning L2? 

x. Describe in detail the internal and external individual factors in developing SLA?  
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Introduction 
 

All languages exhibit a great deal of internal variation. That is to say each language exists 

in a number of varieties. Wardhaugh defines variety as “a specific set of linguistic items” 

or “human speech patterns (sounds, words, grammatical features) which can be 

associated with some external factor (geographical area or a social group) (Wardhaugh, 

1986). A language itself can be viewed as a variety of the human languages. 

 

Objectives 
 

After reading this unit you be able to: 

 Understand what language varieties are; 

 Explain the factors that cause language variations 

 Demonstrate a fundamental understanding of the different varieties of language; 

 Use analytic reasoning to differentiate between different varieties of language. 
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9.1 What is Meant by a Language Variety? 
 

The world “lect” in sociolinguistics means variety. It is used to identify a langue or 

langue cluster.  Variety in language can signify different forms of a language. Usually 

people misunderstand term verity and dialect. They restrict “variety” to standard 

language only and dialect to a non-standard variety considering it as not highly 

prestigious or correct as compared to the standard one. In actual “lect” under linguistics 

includes both standard and non-standard variation. Its purpose is to clarify if different 

varieties are different languages or simply are different dialects of a particular language 

e.g. American English, British English and Australian English. These represent different 

dialects of the same language.  

 

9.2 Grounds for Language Variations 
 

Numerus reasons can lead to variations of languages. It can be due to geographical 

circumstances; people living in different locations have the tendency of developing 

different dialects—variations of the same standard language.  Whereas people belonging 

to certain group based upon profession or skill tends to adopt or make unique vocabulary 

(jargon) which is mostly used and understood by the people associated with that group. 

Even a specific way of speaking can also be developed (idiolect) by individuals.  

 

However, member of a specific language variety group can also be competent in many 

speech varieties. These varieties can be due to national language, geographic division or 

it can be due to social dialect or specialized varieties.  Such varieties of speech which a 

speaker can comfortably use is linguistically known as his speech repertoire (John T. Plat 

and H.K. Plat, 1975). Language variations can be a result of different factors such as 

profession, location, social class, activities, setting and several other factors as explained 

in figure 1.1 
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9.2.1 Historical 

The difference in language can be a temporal condition. Its best example is Old English-  

that was passed on in 500 Ad from German tribesmen who conquered England. The 

Early English was established by the variety of dialects used by these German 

conquerors. Whereas middle English that lived form 1100-1500 AD was due to the 

impact of French influence of the Normans. Modern English has two phases i.e. Early 

Modern English and late Modern English. Early modern English stared in the time of 

famous writer William Shakespeare whereas nearby 1800 under the impact of British 

colonialism the Late Modern English flourished. 

 

9.2.2 Geographical 

Language is a living and moving phenomenon. lt can have one place of origin but can 

spread to different countries or continents on the globe as a result of different events i.e. 

immigration, globalization, acculturation, economy, etc.  But after a language moves to 

another country then it does not take influence from its source of origin contrary. It is 

affected by the adopters of that language. Apart from other differences that takes place in 

the language, its pronunciation also is transformed giving it a unique accent different 

from the original one. One of such languages that exists in Pakistan is Punjabi. It has 

several dialects including Majhi, "Shahpuri", "Jhangvi", "Dhanni", Pothohari and Hindko 

whereas each dialect has its own grammar, vocabulary and accent.  

 

9.2.3 Social 

Language differences may also be based upon social class or group. British language can 

be classified into the upper and common class English. The upper-class use Received 

Pronunciation (RP) commonly known as Queeen’s English also BBC English whereas 

Cockney English is used by the rest of the people. Similarly the literate class of 

Pakistan’s society use more sophisticated form of Urdu.  

 

9.2.4 Setting 

It is more useful in relationship with language for specific purpose. Business such as 

hotels, IT, technical and legal all may use the same language but even then their grammar 

and vocabulary (jargon) may be completely different from each other. Electrician and 

lawyer do not use the same vocabulary that a lawyer may use while presenting in court 

case. He has to use legal terminology. However, an electrician uses technical language to 

carry on with his job requirement.  

 

9.2.5 Participants 

Factors such as age, gender and group identity has strong effect on use of language. 

People tend to use different variety of language while communication with children from 

that of peers. The language of female in most parts of the world is highly hyperbolic and 

more expressive as compared to men’s speech which is more subdued in nature. Daily we 

play different  social roles with different relations such as spouse, friend, sister/ brother or 

instructor which defines the way we have to deal with the language.  
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9.2.6 Topic 

Every subject has its own specialized set of rules and terms which cannot be applicable 

on others. Such as a disc jockey having his specific set of language will not be applicable 

to preach religious messages that can best be done by a religious scholar who has 

expertise in it.  

 

9.2.7 Medium 

Two Different mediums con be used for communication i.e. visual (reading and writing) 

or auditory (speaking and listening). Reading is more formal and has wider range of 

vocabulary that that of listening. Whoever written text strictly follows grammar rules and 

its interpretation takes more time. People with good listening ability can easily improve 

or strengthen their speaking ability especially with grammar, intonation and vocabulary. 

Verbal speech as the advantage of vocal words accompanied by gestures and expressions 

while communicating. Contrary to written spoken langue hardly requires explaining. 

 

9.3 Varieties of Language 
 

A language variety is also called ‘lect’ in sociolinguistics.  Lect, is a specific form of a 

language or language cluster. The use of the word "variety" to refer to different forms to 

avoids the use of the term language. Figure 8.2 shows some varieties of language. 

 

 
Figure 8.2 

 

9.3.1 Standard Varieties 

Every language has a standard variety. This variety is nominated and is indorsed by 

schools and media platforms that are the qusai-legal and social institutes of a country. 

Standard variety of a language has high standards and is considered as the “correct” form 

of that language as compared to the nonstandard lects. The status of standard language 

https://en.wikipedia.org/wiki/Sociolinguistics
https://en.wikipedia.org/wiki/Language_cluster
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being “correct” is just arbitrary values allotted to it by high ranked people of that society 

such as writers, educators, publishers etc. The language variety used and uplifted by 

medium of high social-economic class eventually becomes the standard form of that 

language.  

 

Sociolinguistically speaking, standard variety of any langue is just another dialect of that 

language. However, in case of few languages an authoritative regulatory institute sustains 

and classifies the rules to use the standard variety of language.  Whereas in most cases 

standard language is understood by the way of its practice and is not necessarily 

explicitly uplifted by any authority. Speaking in the context of English language John 

Algeo speaks about standard variety as "is simply what English speakers agree to regard 

as good". 

 

9.3.2 Dialects 

The word Dialects that is a form of “lect” (previously explained) in which “dia” is driven 

from Greet language which means “across, between” and legein means “speak”. The 

uniqueness of grammatical rules, pronunciation and vocabulary provided to a language 

by regional or social influence is known as dialect of a language. Dialect is a way of 

speakers using language that defers from standard variety of a language.  

 

A language’s distinctive phonological, syntactic and lexical features assigned to it by the 

local or regional influence makes it a dialect. In other words, variety of a language 

practiced by a certain region can be called regional dialect. Figure 1.2 explains the 

difference in vocabulary between British and American English.  

 

Figure 9.3: Some Variations in Vocabulary of English Today 

British English American English 

Lorry Truck 

Autumn Fall 

Garden Yard 

Colour Color 

Kerb Curb 

Plough Plow 

Mould Mold 

Liquorice Licorice 

Bonnet Hood 

Boot Trunk 

Windscreen Windshield 

Indicator Blinker 

Tyre Tire 

 

In Pakistan dozens of languages are spoken by people as their mother tongue. However, 

there are five languages that are spoken by the majority (excedding10 million) of people, 

these are Punjabi, Pashto, Sindhi, Saraiki and Urdu. Some studies suggest that Pakistan 
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has almost 300 languages and dialects that are different from each other in grammar, 

structure, vocabulary and phonology. Figure 8.4 represents some of the major languages 

spoken in different provinces of Pakistan.   

 

Figure 8.4 

Provisional Languages of Pakistan 

Punjab Sindh Balochistan Khyber Pakhtoonkhwa 

70% of people of 
Pakistan speak 
Punjabi 

Sindhi language is 
spoken in Sindh 

Balochi, Urdu, Pashto 
and Brahvi are the 
languages spoken in 
Balochistan 

The provincial language of 
Khyber Pakhtoonkhwa is 
Pashto 

 

Its time to test your knowledge. Let’s go through activity 1 to find out what do you know 

about Pakistani languages and dialects. 

 

Activity 1:  Separate languages and dialects from the following list: 

Punjabi, Saraiki, Pashto, Sindhi, Balochi, Gujari, Kashmiri, Hindko, Brahui, Shina, Balti, Khowar, 
Dhatki, Haryanvi, Marwari, Wakhi, Burushaski.  

 

Activity 2 also tests your knowledge about different dialects spoken in Pakistan. 

 

Activity 2: Name different dialects of Punjabi language spoken in Pakistan. 

 

9.3.3 Idiolect  

When a specific feature of language is used by only one family or a person and that is not 

comprehensible or workable for the rest of the society its recognized as idiolect. These 

idiolects may or may not be unaccustomed words. If a person selects and uses a particular 

word mostly and frequently and not replacing it with another synonym, it becomes his 

selected idiolect. For example an individual who is in habit of using world “china” in 

place of more commonly used word  “plate” is his idiolect.  

 

Linguistics scholars have a different and indent idea of idiolect. They define it in the light 

of linguistics competence and usage including the understanding of individuals 

grammatical and linguistic knowledge. They define it as explicit knowledge of language 

of an individual. Whereas the linguists who considers idiolect as a common social 

practice, thinks it to be a dialect of a speech community of one person. 

 

Activity 3 

Underline the idiolect in each piece of dialogue.     
1.  “Do you want to go to the movies with me?”    “Do I ever!”      
2.  “Did the garbage get picked up today?”  “No. It’s a holiday. Bugger.”  
3.  “Will you help me with my project?”   “Absolutely.”      
4.  “You should have been there. What a riot!”      
5.  “Ug! I can’t believe I forgot your birthday.”  

https://en.wikipedia.org/wiki/Punjabi_language
https://en.wikipedia.org/wiki/Saraiki_language
https://en.wikipedia.org/wiki/Pashto_language
https://en.wikipedia.org/wiki/Sindhi_language
https://en.wikipedia.org/wiki/Balochi_language
https://en.wikipedia.org/wiki/Gujari_language
https://en.wikipedia.org/wiki/Kashmiri_language
https://en.wikipedia.org/wiki/Hindko
https://en.wikipedia.org/wiki/Brahui_language
https://en.wikipedia.org/wiki/Shina_language
https://en.wikipedia.org/wiki/Balti_language
https://en.wikipedia.org/wiki/Khowar_language
https://en.wikipedia.org/wiki/Dhatki_language
https://en.wikipedia.org/wiki/Haryanvi_language
https://en.wikipedia.org/wiki/Marwari_language
https://en.wikipedia.org/wiki/Wakhi_language
https://en.wikipedia.org/wiki/Burushaski
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9.3.4 Registers 

When the use of language is different in different circumstances, it is known as register. 

This difference can be in the selection of words, in the tone of voice or body language.  

Behaviours of individuals defer depending on situation. A person may behave differently 

in a job interview, in a party, at dinner with collogues and in the company of friends 

depending on requirement of the situation. The level of formality is different in each 

situation. It is known “stylistic variation” linguistically recognized as registers. Social 

occasions, setting, purpose and audience are they key determiners of register. Registers 

are marked by a variety of specialized vocabulary and turns of phrases, colloquialisms, 

the use of jargon, and a difference in intonation and pace.  

 

Style is the form of language variety that is related with the level of formality depending 

upon the speaking circumstances. Directed by situation an individual chooses formal or 

informal style of speech. Job presentations has to strictly follow the rules of formal 

speech, hosting public seminars requires not so formal speech whereas in the company of 

good friend informal speech is used similarly with spouse or family the level of speech is 

more informal.   This level of formality is decided by several factors including type of 

event, the age and social statues of other members, the nature of communication e.g., 

written or verbal and lastly the level of emotional connection between participants 

(Wardhaugh, 48). 

 

Activity 5: Fill in the table with appropriate examples. 

Register Examples 

Frozen a. Farewell and Godspeed. 
b. ___________________ 

Formal a. Goodbye. We look forward to seeing you. 
b. _________________________________ 

Consultative a. Goodbye. Have a good weekend. 
b. __________________________ 

Casual a. Bye now- take care 
b. ___________________ 

Intimate a. Later, sweetie. 
b. ___________________ 

 

It is also sometime named as style again pointing to the specific used of language in a 

social setting. Such settings are categorized by the level of formality and by the socially 

accepted situations for example baby talk, the variety of language used for young 

children or joking which can be used with friends in fun and playful settings.  Register 

language can also be used by particular professionals or specialized groups. Jargon 

specifies the vocabulary used by these registers.  
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Activity 4: Question 

How do you decide which language register is appropriate to use in a certain situation? 
 

9.3.5 Sociolect 

AS mentioned earlier in this chapter language variety as dialect can be based on different 

factors including geographic, social, age, sex, ethnicity, cast values etc. 

(Poedjosoedarmo, 1975). As dialect refers to a geographic or regional variety which is 

commonly is related to certain local areas, sociolect refers to a variety that indicates 

social statues or level of education of the speaker.  

 

Trudgill is of the opinion that a language can have two dialects; he calls them regional 

and social. Regional as its name suggests depends upon the place of origin of the speaker 

for example, we have known the dialects of Javanese language of Surabaya, Yogyakarta, 

Banyumas, and the others. Whereas social dialect is decided by the social class (higher, 

middle and lower) to which the speaker belongs.  

 

9.3.6 Jargon  

The specialized vocabulary used by member of a particular profession or occupation is 

known as jargon. This type of vocabulary is mostly not understandable by the people not 

belonging to that profession. It can be said a vocabulary that is created by faux method 

which is only for the use of insiders of a group is jargon. Through the understanding of 

jargon of certain variety of language, they are considered more knowledgeable or learned. 

 

9.3.7 Lingua Franca 

A variety for ease of communication among people with different first languages is 

known as lingua franca. It can be stated that lingua franca can be language of trade, 

language of contact or a global language (Wardhaugh, 1986). 

 

In a localities where its inhabitants speak several different languages Lingua franca can 

be considered useful. In such circumstances when social or business communication is 

needed, a single language is selected and spoken willingly by majority of the people 

(Fromkin and Rodman, 1978). 

 

As the speakers of Lingua franka are linguistically divers the lingua francas spoken may 

also vary. These varieties are not just limited to localities but may differ from person to 

person according to their language speaking ability. English is spoken in numerus 

countries of the world, as their national, second or foreign language, therefore, it has 

availed the status of lingua franca in these countries. (Wardhaugh, 1986).  

 

9.3.8 Pidgin Language  

When a language keeps existing but having no native speaker or is not used as someone’s 

first language, it is called pidgin. Pidgin is only used as contact language. It comes as a 

result of multilingualism where for the sake of easy communication a very simple form of 

language is adapted from the existing once to facilitate speakers. Therefore, it is rightly 

considered as “reduced” variety of a specific “normal” language. These reduction can be 
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in the form of simplifying grammar and vocabulary, accepting variation in phonology 

and addition of local vocabulary to fulfil the demands of the contact groups (Wardhaugh, 

1986). 

 

9.3.9 Creole 

When a pidgin is adopted by society as its native language and its next generation inherits 

it as their first language, the status of pidgin converts into creole.  It can be said that pidge 

is creolized at such point. A creole is more developed as compared to pidgin carrying 

more lexical items and a systematic grammatical packed. After a long process and time, it 

emerges as a fully developed language just like other languages.  

 

Summary 
 

 In sociolinguistics, language variety—also called lect—is a general term for any 

distinctive form of a language or linguistic expression.  

 Language variations can be a result of different factors such as profession, location, 

social class, activities, setting and several other factors. 

 Every language has a standard variety. This variety is nominated and is indorsed by 

schools and media platforms that are the qusai-legal and social institutes of a 

country. 

 A language’s distinctive phonological, syntactic and lexical features assigned to it 

by the local or regional influence makes it a dialect. In other words, variety of a 

language practiced by a certain region can be called regional dialect. 

 Sociolect: Also known as a social dialect, a variety of language (or register) used 

by a socioeconomic class, a profession, an age group, or any other social group. 

 An idiolect is defined as "the language use typical of an individual person". An 

individual's idiolect may be affected by contact with various regional or social 

dialects, professional registers. 

 When the use of language is different in different circumstances, it is known as 

register. 

 Style is the form of language variety that is related with the level of formality 

depending upon the speaking circumstances. 

 The specialized vocabulary used by member of a particular profession or 

occupation is known as jargon. 

 A variety for ease of communication among people with different first languages is 

known as lingua franca. 

 When a language keeps existing but having no native speaker or is not used as 

someone’s first language, it is called pidgin. Pidgin is only used as contact 

language. 

 When a pidgin is adopted by society as its native language and its next generation 

inherits it as their first language, the status of pidgin converts into creole.   

 

  

https://www.thoughtco.com/sociolinguistics-definition-1692110
https://www.thoughtco.com/what-is-a-language-1691218
https://en.wikipedia.org/wiki/Idiolect
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Assessment and Evaluation 
 

i. What do you know about varieties of language? 

ii. Which factors are responsible for language variations? Explain. 

iii. What is meant by register? Give some examples of registers in different fields. 

iv. Explain lingua France, pidgin and creole with examples. 

 

Suggested Readings 
 

1. Meecham, Marjorie and Janie Rees-Miller. (2001) "Language in social contexts." 

In W. O'Grady, J. Archibald, M. Aronoff and J. Rees-Miller (eds) Contemporary 

Linguistics. pp. 537-590. Boston: Bedford/St. Martin's.  

2. Schilling-Estes, Natalies. (2006) "Dialect variation." In R.W. Fasold and J. Connor-

Linton (eds) An Introduction to Language and Linguistics. pp. 311-341. 

Cambridge: Cambridge University Press.  

3. Eckert, Penelope & Sally McConnell-Ginet. (2003) Language and Gender. 

Cambridge: Cambridge University Press.  

4. Lyons, John (2002) [1981]. Language and Linguistics: An introduction. Cambridge 

University Press. p. 268. ISBN 0-52-123034-9.  

5. Jump up to: a b Ottenheimer, Harriet Joseph. (2006) The Anthropology of 

Language. Belmont, CA: Wadsworth Cengage.   
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