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INTRODUCTION 
 
Reading skill facilitates a child to derive meaning of a text, to analyze the ideas 
presented and make a logical conclusion. Reading is vitally important for a 
number of fields. At elementary school level, there are five main areas of reading 
skill as given below.  
 
• Recognition of letter sounds and letter symbols  
• Connection of sounds with letter symbols in printed form 
• Reading skillfully without any difficulty 
• Knowledge of vocabulary  
• Understanding the text and demonstrating the understanding through 

recalling or graphic organizer. 
 
Owing to the importance, this course is included for prospective B Ed. graduates. 
The very first unit of the course introduces evidence-based instruction, systematic 
teaching of phonics, whole language approach and balanced approach to literacy 
development for early years. Brief overview of challenges faced while using 
evidence-based instruction is also given in this unit. Unit 2 explains phonemic 
awareness, some sub-phonemic skills such as blending, segmenting and 
manipulating phonemes, some techniques for teaching and assessing phonemic 
awareness. Unit 3 elaborates phonics, approaches and model lesson plans for 
teaching phonics to students. Unit 4 highlights some activities and lessons for 
teaching fluency skills. Vocabulary knowledge, its classification and methods for 
teaching of vocabulary are described in unit 5.Unit 6 deals with challenges of 
teaching vocabulary, techniques and activities for teaching vocabulary. Teaching 
and learning strategies for comprehension, and assessment of comprehension 
skills are discussed in unit 7. Unit 8 deals with stages of writing development, 
elements of writing, instructional approaches and assessment of writing 
development. Unit 9 is concept of differentiated instruction, teaching reading and 
assessment in a differentiated classroom.  
 
 

 
Ms. Mubeshera Tufail 

Course Development Coordinator 
 



 vi

LEARNING OUTCOMES OF THE COURSE 
 
After the completion of this course, the students will be able to: 
• Define the term ‘Evidence based Reading Instruction (EBRI). 
• Examine the benefits and challenges involved in the two major approaches 

to EBRI: Phonics and Whole language Approach. 
• Understand the importance of letter-sound relationship  
• Explain the importance of phonemic awareness for developing reading skills 
• Explore strategies for teaching phonemic awareness 
• Use interactive class activities to teach phonics 
• Describe the stages of developing oral reading fluency. 
• Plan and conduct activities for developing reading fluently. 
• Interpret ways of presenting new vocabulary to the students. 
• Design effective and interesting activities for teaching vocabulary to 

students. 
• Explain the relationship of vocabulary with comprehension 
• Execute instructional plans to teach comprehension. 
• Assess reading comprehension skills of students. 
• Use different strategies for effective teaching of writing. 
• Practise different approaches for teaching writing depending upon the level 

of students. 
• Plan and assess for differentiated instruction in the classroom. 
• Integrate technology in a differentiated classroom. 
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INTRODUCTION 
 
Reading is the process of deriving meaning from a text. The process of reading 
involves two components: (i) decoding text and (ii) understanding written text. It 
requires to access and interpret messages conveyed via print; this requires 
coordination of knowledge, skills and processes. For example, one must have 
knowledge of the alphabet which includes familiarity with letter shapes, names 
and sounds (Piasta & Wagner, 2010). One must also have print knowledge 
including understanding of the distinctions between letters and words, the 
directionality of print (direction of reading the printed text), the relevance of 
punctuation, and the various forms and functions of print (Justice, Kaderavek, 
Fan, Sofka, & Hunt, 2009). Formal reading instruction typically begins with a 
focus on the development of phonemic awareness (i.e., ability to detect and 
manipulate speech sounds), decoding and word recognition skills, and reading 
fluency. It must also be noted that the process of reading is affected by purpose of 
reading, the context, nature of text, and the strategies and knowledge of the 
reader. 
 
For developing the reading skills of students, there is a need to use activities and 
practice which help them to learn sounds of phonemes and the sounds associated 
with its symbols. During this process, it must be ensured that there is a link 
between readings of different texts or stories and also relates it with the previous 
knowledge of students and context. An effective instruction process continuously 
assesses the performance of students and provide guidance according to their need 
for improving the reading skill. One recent concept related to the research-based 
instruction which focuses on improving the reading skill of students is Evidence-
based Reading Instruction (EBRI). In this unit, we will look at various features of 
Evidence-based Reading Instruction for developing reading skills of students.  
 

LEARNING OUTCOMES 
 
By the end of this unit, the students would be able to: 
• Define the term ‘Evidence based Reading Instruction (EBRI). 
• Explain the key findings of EBRI. 
• Examine the benefits and challenges involved in the two major approaches 

to EBRI:Phonics and Whole language Approach. 
• Analyze the effectiveness of EBRI approaches to teach students. 
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1.1 What is Evidence Based Reading Instruction (EBRI)?  
 
Evidence-based reading instruction (EBRI)focuses on two concepts: reading and 
evidence. The Partnership for Reading (National Institute for Literacy, 2005) 
defines reading as a complex system of deriving meaning from print. It requires: 
 
• an understanding of how phonemes, or speech sounds, are connected to print  
• the ability to decode unfamiliar words  
• the ability to read fluently  
• sufficient background information and vocabulary to foster reading 

comprehension  
• the development of appropriate active strategies  
• construction of meaning from print the development and maintenance of a 

motivation to read 
 
“Evidence based” refers to the research-based practices which are successfully 
implemented and are agreed upon by expert educationists. The evidence based 
instructions should be grounded on data that must be valid, reliable and come 
from a variety of sources, according to Reading Excellence Act, 1999. Following 
are a few key findings of evidence based practices which should be kept in mind 
while giving instructions about reading skills: 
 
1- There are four key component areas of reading: alphabetics (phonemic 

awareness, phonics, decoding), fluency (the ability to read accurately, at an 
appropriate rate, and with prosody), vocabulary, and comprehension. 

2- Learners’ strengths and weaknesses need to be assessed in each of the four 
components.  

3- Instruction should be based on assessment results. Assessment results give 
feedback to teacher about student performance and effectiveness of 
instruction process.  

4- Instruction should be systematic, sequenced, direct, and explicit. 
5- Instruction and materials need to be engaging and relevant to learners’ 

needs. 
6- Instruction must be continuously monitored, by teacher and learners, to 

judge its effectiveness. 
 
The main focus of Evidence based reading instruction is to “teach the reader, not 
the reading”. It means the aim of EBRI is to help students improve only their 
reading skill but not the subject matter. The mastery over content of reading can 
be a by-product of EBRI 
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Self-Assessment Questions 
1. Enlist the basic components of reading. 
2. What is the significance of assessment results for reading instruction 

process? 
 
1.1.1 Evidence-Based Reading Instruction (EBRI): Things to Consider 
 
Evidence-Based Reading Instruction (EBRI) is a research-based practice, but it 
has certain issues and challenges which, if not dealt carefully, can seriously hinder 
its success implementation.  
a) Target Population: The level of students should be taken into account. 

Researches show that the chances of success of EBRI are higher with young 
adult learners. In case of children and preschoolers, EBRI need to be 
assessed and monitored by a team of expert practitioners.  

b) Regularity: The learners can only be benefitted by EBRI with regular 
interaction with the relevant teacher and ample practice. 

c) Class Size: The enrollment of the students in EBRI classroom should be 
based on no more than 25 students. 

 
1.1.2 Evidence-Based Reading Instruction (EBRI): Recommendations for Use 
 
In Pakistani classrooms, Evidence-Based Reading Instruction(EBRI) are facing 
issues of content coverage and large size of a class (large population of students in 
one class). However, with a few recommendations, situation can be handled 
successfully.  
a) EBRI Training: The Evidence Based Instruction is not about a few selected 

activities. It needs a complete training program of 30 hours with 
administrative support and personal commitment of EBRI practitioners. 
Coaching must continue after the training for all teachers in order to ensure 
EBRI implementation and fidelity (Van Dyke et al., 2010).   

b) Instructional Support: The trainee teachers need a great deal of support 
during the implementation stage. These opportunities can be provided by 
already EBRI trained teachers who can share their experience and 
observations.  

c) Operational support: EBRI training requires support of the government 
agencies  and institutional support for bringing a real positive change.  It 
needs to ensure small class size, properly trained staff and positive 
reinforcement for teachers. 

d) Material Development: Most of the reading syllabus is not according to 
EBRI. The teachers spend a lot of time in developing their own material. 
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There should be a forum where EBRI trained teachers can share their 
material with other colleagues. 

 
1.2  Evidence Based Structured Teaching (EBST) 
 
When it comes to slow learners and struggling readers, ordinary class teaching is 
not enough and specialist interventions are required (Brooks, 2007; Singleton, 
2009). Structured and specialized instructional process is very helpful for 
struggling readers (Swanson and Hoskyn, 1998). This is to emphasize the 
importance of targeted teaching that is structured, explicit and systematic. Such 
teaching can involve the purposeful use of a range of strategies. 
 
National Reading Panel (NRP) report (2000) repeatedly refers to the effectiveness 
of systematic approaches, particularly in the teaching of phonology. Here, we are 
discussing two approaches of Evidence-based Reading Instruction (EBRI): 
phonics approach and whole language approach.  
 
1.2.1 Systematic Teaching of Phonics 
 
According to the national reading panel, “Phonics instruction is a way of teaching 
reading that stresses the acquisition of letter-sound correspondences and their use 
in reading and spelling. The primary focus of phonics instruction is to help 
beginning readers understand how letters are linked to sounds (phonemes) to form 
letter-sound correspondences and spelling patterns and to help them learn how to 
apply this knowledge in their reading.” Phonics approach can be systematic or 
incidental. In systematic phonic approach, the teacher picks up a few sounds and 
explains to the students according to a specific phonic method. Incidental phonics 
is unplanned and the sounds are taught as they come in lesson. 
 
1.2.1.1 Types of Phonics Instructional Methods and Approaches 
 
Following are the different approaches to teaching the sounds that letters make.  
i) Analogy Phonics: In analogy phonics the students are taught unknown 

words by drawing analogy with known words. (e.g., recognizing that the 
rime segment of an unfamiliar word is identical to that of a familiar word, 
and then blending the known rime with the new word onset, such as 
reading brick by recognizing that -ick is contained in the known word kick, or 
reading stump by analogy to jump). There are examples of analogy phonics 
from Urdu and Sindhi as follows: 
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ii) Analytic Phonics: Teaching students to analyze letter-sound relations in 

previously learned words to avoid pronouncing sounds in isolation.  For 
example, the students know the Urdu word . From that word, the 
following words can be taught. 

 
iii) Embedded Phonics: Teaching students phonics skills by embedding 

phonics instruction in text reading, a more implicit approach that relies to 
some extent on incidental learning. For example, the teacher pronounces 
different sounds while reading a text. The teacher may also help students 
find word families in a story. (Book, brook, took in I sat by the brook and 
read my book. Then I took a look at my new…).In Urdu,  

 
iv) Phonics Through Spelling: Teaching students to segment words into 

phonemes and to select letters for those phonemes (i.e., teaching students to 
spell words phonemically). 

 
v) Synthetic phonics: Teaching students explicitly to convert letters into 

sounds (phonemes) and then blend the sounds to form recognizable words. 
In synthetic phonics, the students will first pronounce each sound 
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and then blend it into       

 
 
1.2.1.2 Impact of Phonics on the Students 
 
a) Students with Learning Difficulties: The systematic phonics instruction 

produces significant benefits for students in kindergarten through 6th grade 
and for children having difficulty learning to read.  

b) Impact on Early Readers: The ability to read and spell words was 
enhanced in kindergartners who received systematic beginning phonics 
instruction. First graders who were taught phonics systematically were 
better able to decode and spell, and they showed significant improvement in 
their ability to comprehend text. 

c) Impact on Older Children: Researches showed that older children 
receiving phonics instruction were better able to decode and spell words and 
to read text orally, but their comprehension of text was not significantly 
improved. 

d) Impact of Synthetic Phonics: Systematic synthetic phonics instruction had a 
positive and significant effect on disabled readers' reading skills. These 
children improved substantially in their ability to read words and showed 
significant, albeit small, gains in their ability to process text as a result of 
systematic synthetic phonics instruction. This type of phonics instruction 
benefits both students with learning disabilities and low-achieving students 
who are not disabled. Moreover, systematic synthetic phonics instruction was 
significantly more effective in improving low socioeconomic status (SES) 
children's alphabetic knowledge and word reading skills than instructional 
approaches that were less focused on these initial reading skills. 

e) Impact of Phonics on Spellings: Across all grade levels, systematic 
phonics instruction improved the ability of good readers to spell. The impact 
was strongest for kindergartners and decreased in later grades. For poor 
readers, the impact of phonics instruction on spelling was small, perhaps 
reflecting the consistent finding that readers suffering from reading 
disabilities have trouble learning to spell. 

f) Impact on the Kindergarten Students: Although conventional wisdom 
has suggested that kindergarten students might not be ready for phonics 
instruction, this assumption was not supported by the data. The effects of 
systematic early phonics instruction were significant and substantial in 
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kindergarten and the 1st grade, indicating that systematic phonics programs 
should be implemented at those age and grade levels. 

g) Implementation in the Formal Classroom: The NRP analysis indicated that 
systematic phonics instruction is ready for implementation in the classroom. 
Findings of the Panel regarding the effectiveness of explicit, systematic 
phonics instruction were derived from studies conducted in many classrooms 
with typical classroom teachers and typical American or English-speaking 
students from a variety of backgrounds and socioeconomic levels. Thus, the 
results of the analysis are indicative of what can be accomplished when 
explicit, systematic phonics programs are implemented in today's classrooms. 

 
Systematic phonics instruction has been used widely over a long period of time 
with positive results, and a variety of systematic phonics programs were effective 
with children of different ages, abilities, and socioeconomic backgrounds. 
 
1.2.1.3 Teaching Phonics: Things to Consider 
Explicit and systematic phonics instruction is a valuable and essential part of a 
successful classroom reading program. However, there is a need to be cautious in 
selection of different kinds of phonics instruction. 
a) Clear Goals: It is important to recognize that the goals of phonics 

instruction are to provide children with key knowledge and skills. While 
setting goals, it must be ensured that they know how to apply that 
knowledge in their reading and writing. In other words, phonics teaching is 
a means to an end. 

b) Phonemic Awareness: To be able to make use of letter-sound information, 
children need phonemic awareness. That is, they need to be able to blend 
sounds together to decode words, and they need to break spoken words into 
their constituent sounds to write words. Programs that focus too much on the 
teaching of letter-sound relations and not enough on putting them to use are 
less effective. 

c) Making Students Understand the Purpose of Phonics Instruction: In 
implementing systematic phonics instruction, educators must keep the end 
in mind and ensure that children understand the purpose of learning letter 
sounds and that they are able to apply these skills accurately and fluently in 
their daily reading and writing activities. 

d) Role of Teacher: Another important area is the role of the teacher. Some 
phonics programs showing large effect sizes require teachers to follow a set 
of specific instructions provided by the publisher; while this may 
standardize the instructional sequence, it also may reduce teacher interest 
and motivation. Thus, one concern is how to maintain consistency of 
instruction while still encouraging the unique contributions of teachers. 
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Other programs require a sophisticated knowledge of spelling, structural 
linguistics, or word etymology. While viewing evidence for the 
effectiveness of systematic phonics instruction, it is important to ensure that 
the issue of how best to prepare teachers for carrying out this teaching 
effectively and creatively is given high priority. 

e) Teacher’s Training Programs: All phonics programs are not the same. So, it 
is implied that teachers must themselves be educated about how to evaluate 
different programs to determine which ones are based on strong evidence and 
how they can most effectively use these programs in their own classrooms. It is 
therefore important that teachers are provided with evidence-based pre-service 
training and ongoing in-service training to select (or develop) and implement 
the most appropriate phonics instruction effectively. 

f) Varied Backgrounds of Students: A common question with any instructional 
program is whether "one size fits all." Teachers may use a particular program in 
the classroom but find that it suits some students better than others. At all grade 
levels, but particularly in kindergarten and the early grades, children are known 
to vary greatly in the skills they bring to school. Some children will already 
know letter-sound correspondences, and some will even be able to decode 
words, while others will have little or no letter knowledge. 

g) Needs Analysis: Teachers should be able to assess the needs of the 
individual students and tailor instruction to meet specific needs. However, it 
is more common for phonics programs to present a fixed sequence of 
lessons scheduled from the beginning to the end of the school year. In light 
of this, teachers need to be flexible in their phonics instruction in order to 
adapt it to individual student needs. 

h) Providing Teachers with Decision Making Frameworks: Children who have 
already developed phonics skills and can apply them appropriately in the 
reading process, do not require the same level and intensity of phonics 
instruction provided to children at the initial phases of reading acquisition. 
Thus, it will also be critical to determine objectively the ways in which 
systematic phonics instruction can be optimally incorporated and integrated in 
complete and balanced programs of reading instruction. Part of this effort 
should be directed at pre-service and in-service education to provide teachers 
with decision-making frameworks to guide their selection, integration, and 
implementation of phonics instruction within a complete reading program. 

i) Integration with Other Reading Strategies: Teachers must understand 
that systematic phonics instruction is only one component yet a necessary 
component of a total reading program; systematic phonics instruction should 
be integrated with other reading instruction in phonemic awareness, fluency, 
and comprehension strategies to create a complete reading program. 
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j) Assessment of Other Reading Skills: While most teachers and educational 
decision-makers recognize this, there may be a tendency in some 
classrooms, particularly in 1st grade, to allow phonics to become the 
dominant component, not only in the time devoted to it, but also in the 
significance attached. It is important not to judge children's reading 
competence solely on the basis of their phonics skills and not to devalue 
their interest in books because they cannot decode with complete accuracy. 
It is also critical for teachers to understand that systematic phonics 
instruction can be provided in an entertaining, vibrant, and creative manner. 

k) Transfer of Phonic Skills: Systematic phonics instruction is designed to 
increase accuracy in decoding and word recognition skills which, in turn, 
facilitate comprehension. However, it is again important to note that fluent and 
automatic application of phonics skills to text is another critical skill that must 
be taught and learned to maximize oral reading and reading comprehension.  

 
1.2.2 Teaching Reading Through Whole Language Approach (WLA) 
a) Definition of The Whole Language: According to Erin Trenbeath, “The 

whole language approach (WLA) to reading emphasizes functional and real 
purposes for writing and reading. It is a belief system that children learn 
language when it is whole, sensible, interesting, and relevant.” 

b) Use of Sight Words: The students using the whole language approach to 
reading establish a link between reading and real life. Teachers use sight 
words as tools of teaching reading. Children need to acquire a mental bank 
of words that they know automatically by sight. This means a child 
recognizes a word as a whole rather than having to decode it sound by 
sound. Some words are less amenable than others to phonic analysis and so 
children benefit from being taught to learn these as sight words e.g. /said/, 
/does/. The more frequently a child reads a word the more likely the word 
will be retained in long-term memory.  

c) Constructivism: The whole language approach has its roots in 
constructivism. Constructivism is an educational philosophy that stresses 
student creation of meaning from experiences. In other words, constructivists 
believe children will naturally construct their own understanding of learning, 
including reading and writing, from their involvement and interaction with it. 
Constructivists do not think children learn best by breaking learning down 
into small parts, as phonics does. They believe each student brings individual 
experience to the classroom to help make sense of their learning. This 
cognitive approach to learning is based on Jean Piaget's theory of making 
connections. Piaget was an early educational psychologist who taught a few 
important aspects used in the WLA: 
1. Children adapt to their changing world by making sense of their 

experiences. 
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2. New learning experiences are assimilated, or taken in as new 
information and fitted with what is already known. 

3. Experiences can also be accommodated. When children accommodate, 
they create a new space for the information they are learning. 
Accommodation occurs when new experience cannot be fitted into what 
is already known, so brain has to create a new space for it.  

d) Common traits to the Whole Language Approach 
 David Clark Yeager points out a few traits to the whole language approach: 

- Great exposure to  literature 
- Learners’ autonomy: Learners know what they want to learn 
- Students become a resource of learning by sharing their individual 

experiences 
e) Reading Activities based on the Whole Language Approach 
 Yeager classifies the reading activities into four areas: 
i) Classroom Story Activities: These activities are used when the teacher 

models the reading of a text in front of the entire class. 
a. Coming a reader near you: The teacher previews group stories. 
b. Act I Scene I: The teacher assigns and explains different roles to the 

students. 
c. The Prediction Box: The students will predict story events. 
d. A Web of Titles: The students will relate the current text with their past 

reading while the teacher reads the story. It creates a series of other 
relevant books. 

ii) Free-Choice Reading Activities: These activities give independence to 
learners and promote silent reading. The students keep record of their 
reading and share their views about books. 
a. Wall of Fame: Wall of fame can be specific board or wall in a 

classroom where each student gets a small space for a year. The 
monthly theme and due date are given to students for displaying one 
poem or paragraph related to the theme.  

b. The Portable Library: Portable library can be collection of books on 
various themes in a small container or movable spaces. One advantage 
of portable libraries is that it is movable so it can be moved from one 
school to another school for sharing and exchanging resources.  

c. The Reading Log: For reading log, a student picks up a book of his/her 
own choice and keep a record of number of pages read in a particular 
time such as 15 or 20 minutes. It gives an idea of reading speed of a 
student and its gradual improvement in reading skill over time. A 
teacher can write some questions for students to answer after reading 
the certain portion of a book such as about central idea of the first 
chapter or certain role explained in the book. In this way, the reading 
logs can help to improve the reading proficiency, comprehension and 
thinking skills of a student. Students can also keep a record of books 
that are read in a month, or in a semester. 

iii) Interactive Reading Activities: The students establish the relationship with 
the text they read. 
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a. Great Literary Events: The students exhibit expressive responses to 
the books they have read. 

b. Art’s Display: The students will display the characters of fiction 
through paintings. 

c. Genre, Genre: The students reading the same type of the books will be 
grouped together and present that genre. 

d. Title Party: After finishing the book, the students will play a role of 
character they have studied about in the book. They can wear dress 
according to their favourite character as described in the book. 

iv) Reading Associations Activities: These activities are used by several 
students working together. 
a. Reading Roundtable: The students will read a book and discuss it. 
b. On the Trail of Something New: This activity is based on review and 

preview of plot with other students. 
c. Accuracy: The students will check an author’s accuracy of narrating 

events by conducting a mini research. 
 

Activity 
Suggest two class activities as an example for various types of each of the 
following activities. 
a. Classroom Story Activities 
b. Free-Choice Reading Activities 
c. Interactive Reading Activities 
d. Reading Associations Activities 

 
1.3 NEPS- Balanced Approach to Literacy Development in the 

Early Years (2015- Revised March 2016) 
 
National Educational Psychological Service (NEPS), Ireland gives a balanced 
view of using different approaches to teaching reading skills.  
a) Defining a Balanced Approach: A balanced reading approach is research-

based, assessment-based, comprehensive, integrated, and dynamic, in that it 
empowers teachers and specialists to respond to the individual assessed 
literacy needs of children as they relate to their appropriate instructional 
developmental levels of decoding, vocabulary, reading comprehension, 
motivation and socio-cultural acquisition, with the purpose of learning to 
read for meaning, understanding and joy.  

b) A Framework for the Balanced Approach- Introducing the Literacy 
Tree: The NEPS model of reading uses the analogy of a tree- an organic, 
developmental and flourishing organism. Broadly, we see language as being 
at the core of reading - it is the trunk of the tree. In order for the tree to grow 
well, it needs healthy roots. These are essentials for reading, which are access 
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to books, oral language experience, reading at home and motivation. These 
roots need to be present before reading begins, and to continue to develop and 
grow as reading develops. Growing from this language trunk are strong 
branches, which represent the skills of reading: recognizing words and 
Meaningful reading. Each branch has many leaves or sub skills- the 
Recognising Words branch has the leaves of phonological awareness, phonics, 
sight words, word reading strategies.  The Meaningful Reading Branch has 
the following leaves of vocabulary, fluency and comprehension. There are 
further elements needed for a tree to grow: sunshine, rain and good soil. The 
sunshine is provided by the rich reading experience, which includes reading 
aloud, shared reading and independent reading. The rain that helps the tree to 
flourish represents Assessment for Teaching and Learning. Finally, the 
reading tree will do best when grounded in soil which is rich in nutrients. The 
soil represents quality of teaching and professional development. 

 
Conclusion 
 
In this unit, Evidence-based reading instruction and its key features have been 
elaborated. Further, two approaches i.e., phonics and whole language approach 
were discussed for its implications in classroom teaching of reading. However, as 
the name "evidence-based" suggests that a teacher needs to collect sufficient 
evidence for assessing effectiveness of a teaching method/activity and students' 
progress. And an explicit and specific reading instruction can be more effective 
than a flexible and general approach to teaching a lesson of reading.  
 
Exercise  
 
1- Highlight the key findings of evidence-based practices which should be kept 

in mind while giving instructions about reading skills? 
2- How EBRI can be implemented in a typical Pakistani Classroom? 
3- Discuss different types of phonics instructional methods used for teaching 

reading skills. 
4- What are pre-requisites of selecting different phonic instructional 

approaches? 
5- Enumerate the main points of constructivism. 
6- Classify different reading activities based on the whole language approach. 
7- Critically analyze the relationship between phonology, decoding, fluency, 

and comprehension. 
8- Employ proven principles of teaching reading in the content areas.  
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Activities 
1. Teach word meanings to students of a primary grade before, during, and 

after selecting one of the evidence-based approach. 
2. Design a reading lesson according to the NEPS Balanced tree – structure 

approach. 
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INTRODUCTION 
 
Many of our students in schools cannot become good readers till primary years of 
their education because they face problems in pronouncing certain sounds. As the 
problem persists, students start shunning away from reading tasks and literacy 
habits are not developed which is an unhealthy thing for the overall career of the 
student. The problem of pronunciation occurs because students are unable to 
associate the appropriate sounds to the letters, and also because many of the 
language teachers are unaware of the correct pronunciation of many English 
sounds. The solution to the problem is to have a good knowledge of the 
phonemes/sounds of the language, a teacher is teaching.  
 
You might have heard the term Phonemic Awareness bandied about, but very few 
teachers are clear about its importance in language teaching. Phonemic awareness 
is highly significant for the students of early age to become competent readers. 
National Reading Panel identifies five major areas crucial for the development of 
early reading skills. These five areas are as following:  
 
Phonemic Awareness: Awareness of the sounds working in a word. It focuses on 
listening. 
 
Phonics: Connection of the sounds to their letters in the printed form. It is the 
knowledge sounds combined with the knowledge of their corresponding letters 
Fluency: The readers must be able to read smoothly, without any difficulty. It 
does not mean reading with fast speed; however, it means reading without 
stumbling and reading with understanding of meaning.  
 
Vocabulary: In order to comprehend what they read students must have a sound 
knowledge of the vocabulary, the knowledge of vocabulary will also increase the 
understanding and fluency of the students. 
 
Comprehension: Comprehension is the understanding and application of what 
has been read. It can be reflected through recalling or by using different graphic 
organization.  
 
This chapter provides you with the detailed overview of Phonemic awareness and 
its importance in the teaching of reading to young children. It will also give you 
an idea about several activities and assessment techniques which can be used to 
develop phonemic awareness skill in students during early years of education.  
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LEARNING OUTCOMES 
 
After reading this unit, the students will be able to:  
• Understand phonemic awareness 
• Explain the importance of phonemic awareness for developing reading skills 
• Explore strategies for teaching phonemic awareness 
• Plan and implement activities for teaching phonemic awareness  
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2.1 Phonemic Awareness, its Importance and Hierarchy 
 
Phonemic awareness can be defined as "the ability to hear and manipulate the 
individual sounds in spoken language”. It is the understanding that word cat 
consists of three different sounds ( /c/- /a/ - /t/ ). It is also the child’s ability to 
blend three sounds /b/ - /a/ - /t/ and be able to produce the word bat. If I will say 
the sounds /t/- /ee/ - /ch/ - /er/ , you will be certainly able to blend them these into 
the word teacher. Notice, that the word teacher has only four sounds: 
1. /t/ 
2. /ee/ 
3. /ch/ 
4. /er/ 
 
Though, having four sounds, the word has seven letters in printed form “teacher”. 
Phonemic awareness only deals with the sounds and has nothing to do with the 
printed letters and text. To appreciate the importance of phonemic awareness in 
reading skills, you need to understand how spoken system is made up of 
phonemes and how these phonemes are blended, segmented and manipulated in 
this system.  
 
Phoneme is the smallest distinguishable unit of speech sound. The student who 
has conscious knowledge of the individual phonemes has phonemic awareness.. 
There are 44 phonemes in English (see figure  2.1)  
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Figure 2.1: Phonemes of English language (source: Robbins, L., Robbins, L. A., & Kenny, H. A. 
(2007). Sound Approach: Using Phonemic Awareness to Teach Reading and Spelling) 
Most wordsare made up of more than one phoneme; however, there are only a 
few words consisting of only one phoneme such as I and a. Phonemes are the 
building blocks of languages, wielding tremendous linguistic power. Look at the 
following examples, only a single difference in phoneme can change the meaning 
of the word. 
 
Table 2.1 Phoneme and Meaning of a Word 
Examples from English 
language: 

Examples from Urdu language 

Fish wish (change of /f/ to /w/) 
 

(change of    آ   to ک ) م               کامآ

Pet to Pot   (change of /e/ to /o/) (change of  ب to ش )  بال        شال

 
When children begin to produce words, the phonemes overlap and become 
virtuallydistinguishable as individual units of sound.The great irony is that when 
they start learning to read, children must turntheir attention back to the individual 
sounds in words, sounds that have nomeaning in and of themselves.According to 
Marilyn Adams in Beginning to Read: Thinking and Learning about Print, 
“regaining conscious awareness of the phonemic structure of speech is among the 
most difficult and critical steps toward becoming a reader”. 
 
2.1.1 Blending and Segmenting Phonemes 
Blending is the phonemic sub-skill that is directly linked to decoding, whereas 
segmenting, the reciprocal skill, is directly linked to spelling. Let us take some 
concrete examples to help clarify these concepts. Imagine the scenario: a 
kindergarten teacher is seated in front of a blank chalkboard. Her students are 
gathered at her feet. The teacher is looking into the faces of the children, who, in 
turn, are watching her mouth closely. 
 
Teacher: I am going to say the sounds in a word, you are going to tell me what 
the word is: /c/  -  /a/  - /r/. While uttering, the teacher leaves at least one second 
interval between each sound. 
Students: car 
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Teacher: Very good, let’s try another word now, the teacher pronounces each 
sound of the word flower /f/  - /l/  - /ow/ - /er/. Once again, the teacher leaves one 
second interval between each sound.  
Students: flower 
Teacher: Excellent 
 
In the above dialogue, the students have demonstrated their ability to blend the 
phonemes; they have taken individual phonemes and individual sounds, and 
blended them together to form spoken words. You would have noticed that the 
teacher did not write either the word car or the word flower on the chalkboard. 
This was strictly an oral language activity. The only visual cue to which the 
students had access was their teacher’s mouth as she carefully articulated the 
sounds. You should also notice that the teacher recognized that the word flower 
was slightly more difficult to blend than the word car; as the number of phonemes 
in a word increases, so does the level of difficulty in blending or segmenting 
them. Thus, blending is the phonemic sub-skill that is directly linked to a child’s 
decoding, or reading ability. 
 
The teacher continues with the practice: 
Teacher: Now I’m going to say a word, and I want you to tell me each of the 
sounds in that word. The word is sit. (The teacher holds up her left hand in a fist 
and extends her thumb.) 
Students /s/ (The teacher extends her index finger, leaving her thumb extended.) 
Students /i/ (The teacher extends her middle finger, holding up all three digits.) 
Students /t/ 
Teacher What word did you say? (The teacher pinches all three extended fingers 
together.) 
Students sit 
Teacher Wonderful! Let’s try another word: clap. (The teacher holds up the same 
fist and extends her thumb, index, middle, and ring fingers in turn as her students 
say each corresponding sound.) 
Students /c/-/l/-/a/-/p/ 
Teacher What word did you say? (The teacher pinches her fingers together.) 
Students clap 
Teacher Excellent! 
 
This time, the students were engaged in segmenting words. The students listened 
to the word carefully and identified the individual phonemes. You would have 
noticed that the use of thumb and fingers by the teacher was deliberate and was to 
facilitate the students by helping them to decode the word letter by letter.  
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Phonemic blending and segmenting are reciprocal skills; however, of the two, 
segmenting is the more difficult task. In order to segment, students must take a 
spoken word, pull it apart into individual phonemes, and leave an auditory space 
between each of the sounds indicating where one sound ends and the next begins. 
 
2.1.2 Manipulating Phonemes 
Blending and segmenting are by no means the only tasks associated with 
phonemes. Manipulating phonemes is another. It involves either deleting or 
substituting a phoneme or phonemes. Let us take some examples.  
 
Imagine yourself as a student who is learning to pronounce English sounds in 
kindergarten. Try deleting a sound within a word. Say the word sun. Now say it 
again without the /s/. The answer is, of course, un. Try another example: say the 
word nest, then and say it again without the /s/. That task was a bit more 
challenging, wasn’t it? You had to separate the adjacent consonants /s/ and /t/ in 
order to delete the sound /s/ and form the word net.  
 
2.1.3 Phonemic awareness vs Phonics 
Phonemic awareness is an auditory skill. It is not at all related to letters or to print. 
Phonics, on the other hand, links sounds to spelling patterns. We will discuss this 
in detail in the next chapter 
 
2.1.4 Phonemic Awareness Vs Phonological Awareness 
The term 'Phonological awareness' is often used interchangeably with phonemic 
awareness; however, there is difference between the two. So, this is important to 
clear the distinction between the two at this point. The term phonemic awareness 
deals specifically with the sound units only whereas phonological awareness 
encompasses larger units such as syllable, onset and rime. Onset refers to any 
consonant or group of consonants that comes before the vowel. Rime refers to the 
vowel plus whatever comes after it. The rime is the part of the word that rhymes. 
Consider the examples in table 2. 
 

Table 2.2: Examples of Rime & Onset 
 
Word Onset Rime 
Cat C at 
Doll D oll 
 
Key Points 
• Phonemic awareness can be defined as the ability to hear and manipulate the 

individual sounds in spoken language. 
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• Phoneme is the smallest distinguishable unit of speech sound. There are 44 
phonemes in English language. 

• Phonemic awareness is an auditory skill and does not involve letters or print. 
 
Self-Assessment Questions 
• What is Phonemic Awareness?  
• What is Phoneme?    
• Reflect your understanding on Blending, Segmenting and Manipulating 

Phonemes. 
 
Activity 
Design an activity to teach blending to the students of kindergarten. 
 

2.2 Teaching Strategies for Phonemic Awareness (PA) 
According to Ehriet al.(2001),  a student who has mastered phonemic awareness, 
must be able to complete the following tasks: 
i) Phoneme Isolation: The student is able to isolate each discrete sound in a 

word for example, the student at this level must know what is the first sound 
in the word cat. 

ii) Phoneme Identity: The student is able to recognize common sounds in 
different words for example, common sound in door, doll, dog. 

iii) Phoneme Blending: The student is able to combine separate sounds to form 
a word; for example /b/  - /a/  -  /t/  for bat. 

iv) Phoneme Segmentation: The student is able to segment all the 
phonemes/sounds in a word for example the sounds in the word flower.  

 
National Reading Panel (2000) puts forward that there is a need of clear and 
systematic instructional plan, integrated in the literacy curriculum, for the 
development of phonemic awareness skill. The following guidelines based on 
research provide the framework for phonemic awareness instructions:  
• Instructional strategies should be planned based on the analysis of phonemic 

awareness assessment because, not all the students need explicit instruction 
(Roberts 2006). Effective phonemic awareness should consider individual 
differences McGee &Ukrainetz, 2009) 

• The teacher should create a conducive and enriching learning environment 
in the classroom, where phonemic instruction is planned with the help of 
language play. (Yopp 1992) 

• Effective phonemic instruction explicitly demonstrates the process of 
blending and segmenting the sounds. (Ehri et al. (2001) 
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As discussed that effective phonemic instruction is possible on the basis of 
students’ assessment. The following checklist can be helpful for either formative 
or summative assessment and can also help the teachers to select appropriate 
instructional strategy as per students’ needs.  
 

 
 

Figure 2.2 Phonemic Awareness Checklist(Google Image) 
 
The following instructional strategies may be used for developing phonemic 
awareness 
 



27 

2.2.1 Rhyme Generation 
This activity engages students in blending, isolating, segmenting and 
manipulating sounds. As a first step, students identify the rhyme in a poem or a 
song. This activity engages students in language playing and enables them to 
practice making new words through rhyme generation. This activity aims to 
develop the critical sub skill of phonemic awareness such as manipulation of the 
sounds. Rhyme generation activity can be carried out during morning assembly or 
during shared reading time:  
 
How to implement Rhyme Generation Strategy: 
• Conduct a shared reading of a poem/song 
• Demonstrate orally that how to manipulate onset and rime for example 

teacher will chant the poem  
 “humpty dumpty sat on a wall 
 Humpty dumpty had a great fall”  
 And will repeat the rhyming words while stretching the /w/ sound like  

/wwww/     wall ---  then stretching the /f/ sound i.e /ffff/   fall and then 
observing that the students are following the instructions or patterns , the 
teacher will provide students with a clue e.g.  /dddd/. The students may 
respond doll. The teacher then may further extend the clue as /mmmm/ and 
so on.  

• Encourage students’ application of rhyme generation by manipulating onsets 
and rhymes of students’ names.  
 

2.2.2 Picture Snap Card 
Picture Snap card will provide you with the practice for manipulating the initial, 
medial or final sounds. It may be used as small group activity or as intervention 
tutorial.  
 
How to Implement Picture Snap Card Strategy 
• Create a Picture Snap Card Pack 
• Ask the students to identify the sound at the beginning of some word (e.g. 

moon, repeat with the students: mmmm is the initial sound in the word 
moon, let’s practice it together: mmmm) 

• Ask the students to think of other words that have first sound as /m/ . Take 
several responses from the students 

• Ask the students to select a picture that begins with the same sound i.e. /m/ 
• Carry out this activity with targeted sounds 
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The next section provides more interactive activities which can be used to teach 
phonemics. 
Key Point 
Instructional strategies should be planned based on the analysis of phonemic 
awareness assessment. 
 
Self-Assessment Questions 
• Which sub-skills should have been mastered by a student who has phonemic 

awareness? 
• How phonemic awareness checklist can be helpful for a teacher and student?
• Suggest any one strategy to teach phonemic awareness, other than those 

discussed above. 
 
2.3 Teaching PA Trough Games and Interactive Activities 
 
Learning Phonemic awareness skills can be fun and engaging for students. In this 
section, a variety of easy and effective activities to develop or reinforce your 
students’ phonemic awareness designed by Robbins and Kenny (2007) are 
discussed.  
 
2.3.1 Activity 1: Sounding Out Attendance 
One of the easiest and most effective ways to incorporate phonemic awareness 
instruction into your program on a regular basis is by sounding out the daily 
attendance. You may make a special class list for this activity in which all the 
students’ names are spelled phonetically. This activity can be used with large or 
small groups. See the sample below 
 

Table 2.3 Soundig out Students' Names 
 

English Urdu 
Phonetic Spelling 

of Name 
Segmented Sounds in 

Name 
Phonetic 

Spelling of 
Name 

Segmented 
Sounds in Name 

Saad /s/  a/  /d/ س  ع   د سعد 
Hassasn /h/  /a/   /s/  /a/  /n/ ح س ن حسن 

 
Materials 
Class attendance list (for teacher's reference only) 
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Instructions 
Say each sound in a student’s name. Invite all the students to call out the name 
and ask the student whose name is called to raise a hand. As students become 
more proficient, ask them to listen for the sounds in their own names, and have 
each individual call out his or her name. For example: 
 
Teacher I am going to say the sounds in someone’s name. 
/S/ -/aa/ -/d/. Whose name is it? 
 
Students Saad (Saad raises his hand.) 
Continue with remaining names. Do this activity several days a weekor even daily 
throughout the entire first term. 
 
Variations 
The variations are listed in approximate order of difficulty—from simple to more 
complex. 
 
It is recommended that you do the activities in the order presented. 
i. Variation 1: Omit the first sound in each student’s name. For example: 

Teacher: I willcall a name whose first sound is missing. You will tell, 
whose name is it? eeshaan. 

ii. Students Zeeshaan 
iii. Variation 2: Omit the last sound in each student’s name. For example: 

Teacher I am going to say a name that is missing the last sound. What is the 
last sound in the name Saad? Saa…? 
Students: /d/ 

iv. Variation 3: Change the first sound of each student’s name to a familiar 
sound. For example: 

v. Teacher I am going to change the first sound in someone’s name to /t/. 
Teeshaan. Whose name is it? 
Students Zeeshaan 

vi. Variation 4: Instruct students to provide the final sound in each name. For 
example: 
Teacher I’m going to say a name and I want you to tell me the last sound in 
that name. Babar. 
Students /r/ 

vii. Variation 5: Segment and count the sounds in each name. For example: 
Teacher I’m going to say a name, you will say each of the sounds with me. 
I am going to count the sounds on my fingers. Ready? The name is Umer. 

 Teacher and Students /U/ /m/ /er/ (The teacher extends one finger to 
represent each sound, then pinches her fingers back together.) Umer 
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 Teacher How many sounds does Umer have in his name? (The teacher 
extends three fingers up to cue the students.) 
Students three 

viii. Variation 6: Change the first sound in your name 
 Teacher: My name is Sara and if I change the first sound in my name to /p/, 

my name would be Para. What will be your name Zain, if we change the 
first letter to /b/ 

 Zain: Bain 
 
2.3.2 Activity 2: Blending Categories 
This game is effective for those students who are new to the concept of blending 
or are struggling with it. This will be useful for large groups, small groups and 
pairs equally.  
 
Materials:  
A list of categorized words(may be based on a theme or you can randomly select 
your own words according to the understanding level of students). 
 
Instructions: 
Take a word, say its sounds and ask the students to blend those sounds to form the 
word.  
Teacher: /d/    /o/    /g/ , what animal it is?  
Students: Dog 
 
Example from Urdu 
Teacher: /ا/       /ط/         /و/       /ط /  
Students: طوطا 
Continue with other words in the same category 
 
Extensions 
Extension 1: Challenge students to think of words in a given category. Invite them 
to take turns segmenting the words and “being the teacher.” 
 
2.3.3 Activity 3: Segmenting Categories 
Segmenting is more complex than blending. It is better to shift on segmenting 
only when the students have acquired success at blending. Make sure to model the 
word and the segmented sounds until the students are able to do it independently.  
 
Materials 
A list of categorized words that contain three and five phonemes.  
 
Instructions 
Identify a category of words and ask your students to segment it. For example: 
Teacher: I will say each sound in a word, you have to listen carefully and do the 
same. The word is red, the sounds in the word are /r/   /e/   /d/ . What was the 
word, I just said? 
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Students: Red 
 
Teacher: What are the sounds in the word? 
Students: /r/     /e/     /d/ .(Meanwhile, the teacher extends her fingers to 
encourage the students to count the sounds aloud on their fingers.) 
Continue with other words in the same category. 
 
Extensions 
Extension 1: Ask your students to act out an emotion (happy, sad, excited, 
surprised, angry). For example, “Say the sounds in the word happy with a happy 
face.” Or, “Say the sounds in the word sad with a sad face.” 
 
2.3.4 Activity 4: First/Last Sounds 
This activity is useful for the students who often leave the first and the last sound 
when pronouncing a word.  For example, while pronouncing the word sat, a 
student may pronounce it as at. Let’s take an example from Urdu language, a 
student might pronounce the word "کتاب"  as تاب" ".This activity is good for small 
groups and pairs.   
 
Materials 
A list of three- and four-phoneme words that begin with the same sound or end 
with the same sound (for teacher reference only).  
 
Instructions 
Tell your students that all the words that you are going to say begin with the same 
sound. /sss/  
Teacher: Let’s practice saying the sound /sss/ 
Students: /sss/ 
Teacher: Tell me which word it is?   /sss/    /a/   /t/   
Students: sat 
Continue with other words that begin or end with the same sound. 
 
2.3.5 Activity 5: I Spy 
I spy is a fun activity reinforcing students’ blending skill. In this activity, an 
object is identified by the teacher or student, then the person who has identified 
the object will say all the sounds present in the word. The other group members 
will name the object. The game can be perfectly utilized for transitional times like 
before the bell rings, waiting time etc. It can be conducted in large groups, small 
groups or in pairs.  
 
Instructions 
Pick out an object in the room and segment the word identifying it. For example: 
Teacher: I spy a /w/    /i/    /n/    /d/    /ow/ 
Students: window 
 
Extensions 
1. Invite students to spy and segment the word  
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2. Use a chart or a story book and invite students to spy and segment 
something from the pictures.  

 
2.3.6 Activity 6:Simon Sounds 
This is always very entertaining for the students. This works perfectly when you 
have a few minutes left, but want to keep the students engaged. It can be good for 
large groups, small groups and pairs. 
 
Instructions 
Instruct your students to do a variety of tasks by sounding them out, for example:  
Do ten jumping   /aa/     /m/     /i/    /r/  
 
Extension 
Invite individual students to play the part of Simon and sound out the instructions. 
 
2.3.7 Activity 7: Storytelling by Blending Words 
Story time is an important part of the daily school routine because it provides an 
excellent opportunity for you to show students how their blending skills can be 
put into practice in the context of classroom reading experiences. When you are 
reading to your students, engage them in a storytelling-by blending-words game. 
Simply segment one of the words in the story and ask the students to blend the 
word. We recommend that you start with simple three-, four-, and five-phoneme 
words—and invite your students to say the word. But do not overdo it. A few 
words are more than enough. You want your students to be able to enjoy and 
appreciate the flow of the story. Use the storytelling-by-blending-words game 
with large groups, small groups, or pairs.  
 
Materials 
A story book 
 
Instructions 
When reading a story to your students, segment a few words from the story into 
their individual sounds. Pause to allow the students to blend the sounds and say 
the word. For example: 
Teacher: Once upon a /t/-/ie/-/m/ (The teacher pauses and looks atthe students.) 
Students: time 
Teacher: in a far away  /l/-/a/-/n/-/d/ 
Students: land 
 
Key Point 
The teaching of phonemic awareness should be interactive and fun. 
 
Activity 
Design some more activities to teach blending, segmenting and manipulating 
phonemes. 

 



33 

2.4. Assessing Phonemic Awareness 
 
Laura and Heather (2007), in their book A Sound Approach Using Phonemic 
Awareness to teach Reading and Spelling, propose two kinds of assessment for 
evaluating students’ phonemic awareness: i) Assessment based on Blending 
activities ii) Assessment based on Segmenting Activities. The assessment 
techniques discussed in this section are proposed by Laura and Heather (2007).  
 
2.4.1 Guidelines to consider before conducting the Phonemic awareness 
assessment 
• This section 'Phonemic Awareness Assessment' is composed of two parts: a 

blending section and a segmenting section. It is intended to be administered 
to students on an individual basis and may not be appropriate for use with 
young students who have difficulty with the concept of a nonsense word.  

• When administering the assessment, do not allow the student to see the 
words. Sit in a quiet area facing the student.  

• Be sure that the student can hear you clearly and see your mouth.  
• Prior to administering each part of the assessment, state the instructions and 

provide several practice items.  
• Be sure that the child understands the task before administering the test items.  
• Accept the students’ first response as correct or incorrect. If a student misses 

five consecutive items, discontinue that part of the assessment. 
 
2.4.2 Blending 
• When administering the practice and test items, articulate each sound 

distinctly, leaving a one-second interval between each sound.  
• If the student responds correctly, place a checkmark on the corresponding line.  
• If the response is incorrect, record the student’s response.  
• To practise, say to the student, “I’m going to say some sounds that make up 

a nonsense word, then I’m going to say the word. The sounds are /a/-/p/:ap. 
Now you try one. I’ll say the sounds, and you say the word. Remember, 
these are not real words. /a/-/p/.” The student responds, “ap.” 

 
Table 2.4: Example of practice items for non-sense words (for Blending) 

 
Practice Items Correct Response 

/o/    /b/ Ob
/i/    /p/ Ip
/e/    /l/ El

 
Students with well-developed blending skills should score above 90 percent on 
this part of the assessment. Students who score below 90 percent may benefit 
from additional instruction in this area. 
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Figure 2.3 Recording sheet for Blending (source: Robbins and Kenny (2007) A Sound 
Approach using phonemic awareness teach reading and spelling) 
 
2.4.3 Segmenting 
• When administering the practice and test items, pronounce each nonsense 

word distinctly. 
• Request that the student repeat the nonsense word before segmenting it. If 

necessary, correct the student’s pronunciation before allowing the student to 
segment the word. 

• Instruct the student to leave a one-second “space” between each sound. For 
each sound (phoneme) that the student correctly segments, place a 
checkmark on the corresponding line.  

• If a student partially segments a word, give checkmarks only for those 
phonemes that are articulated individually. (For example, if a student 
segments the nonsense word spimas /sp-/i/-/m/, only the final two phonemes 
would be scored as correct.) 

• To practise, say to the student, “I’m going to say a nonsense word, then I’m 
going to say each sound in that word. The word is ip: /i/-/p/. Now you try it. Say 
ip, then say each sound in the word ip.” The student responds, “ip: /i/-/p/.” 
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Table 2.5: Example of practice items for non-sense words (for Segmenting) 
 

Practice Items Correct Response 
Ob /o/    /b/
Ip /i/    /p/
El /e/    /l/

 
Students with well-developed segmenting skills should score above 90 percent on 
this part of the assessment. Students who score below 90 percent, may benefit 
from additional instruction in this area.  
 
Both parts of this assessment should begin with simple items (VC and CVC words) 
and progress to more complex tasks (CCVC, CVCC, CCVCC, CCCVC words). 
(Note: V stands for vowel and C for consonants VC= An ,CVC=Dog and so on) 

 
Figure 2.4 Recording Sheet for Segmenting (source: Robbins and Kenny (2007) A Sound 
Approach using phonemic awareness teach reading and spelling) 
 
 
Activity 
Design an assessment sheet to assess Blending and segmenting skill of the 
students.  
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2.5. Designing Instructional Plans on PA 
 
Model Lesson Plan for Phonemic Awareness: Sounding out and blending  
Materials  
• List of Words starting with b, d, g, p, t, k (for teacher reference) 
• Cards of  Pictures  for showing the students  
• Song/Poem 
• Recording of the Song / Poem 
• Some riddles or stories 
 
Step 1: Ask students to listen carefully and observe your mouth when you say the 
sound and then repeat, For example: 
Teacher:/b/ as in baby 
Students:/b/ as in baby 
Teacher:/b/ as in bat 
Students:/b/ as in bat 
 
Repeat each word selected for this lesson 
Step 2: Sing a song starting with /b/ 
The teacher may sing sound with the students or may play the recording of the 
sound. 
Baa, baa, black sheep, 
Have you any wool? 
Yes sir, yes sir, 
Three bags full. 
One for my master, 
One for my dame, 
And one for the little boy 
Who lives down the lane. 
Baa, baa, black sheep, 
Have you any wool? 
Yes sir, yes sir, 
Three bags full. 
One for my master, 
One for my dame, 
And one for the little boy 
Who lives down the lane. 
 
Play the song twice or thrice and ask the students to stand up when they hear the 
sound /b/. 
Step 3: Blending 
Identify a category of words for your students and invite them to blend a word 
within that category. For example: 
Teacher: I’m going to say the sounds in the names of some animals. I want you to 
tell me the animals. The first one is /d/-/o-/g/. What animal it is? 
Students: dog 
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Continue with other words in the same category. 
Step 4: Play a riddle game for the sound being taught. Distribute one pictures 
page per student. Introduce the vocabulary on the page by asking riddles. 
 
For example: 
Teacher: I’m thinking of a word that begins with the sound /s/. I am a ball of fire and 
gas. I shine brightly in the sky. Plants and animals need me to grow. What am I? 
Students: sun (The students point to the sun.) 
Repeat with other riddles for the remaining words. 
 
Dear student, please see section 3.5  of unit 3 for more lesson plans on phonemic 
awareness, section 3.5 provides you the lesson plans that focus both on phonemic 
awareness skill and phonics simultaneously.  
 
For further reading and activities please consult: 
Robbins, L., Robbins, L. A., & Kenny, H. A. (2007). Sound Approach: Using 
Phonemic Awareness to Teach Reading and Spelling. Winnipeg, Canada: Portage 
& Main Press. 
 
Conclusion 
 
Phonemic awareness can be defined as "the ability to hear and manipulate the 
individual sounds in spoken language”. There are few sub-skills associated with 
phonemic awareness: blending, segmenting and manipulating phonemes. 
Blending is the phonemic sub-skill that is directly linked to decoding, whereas 
segmenting, the reciprocal skill, is directly linked to spelling. Manipulating 
phonemes involves either deleting or substituting a phoneme or phonemes. There 
are a number of class activities that can be used for teaching phonemic awareness 
such storytelling, calling out attendance, checking for first and last sound etc. For 
assessing the phonemic awareness of students, blending and segmenting 
techniques may be used. However, it is the responsibility of a teacher to make 
assessment process more explicit and responsive for building the strengths and 
working on improvement areas of a child.   
 
Exercise  
 
1. What do you understand by phoneme and phonemic awareness? Give some 

examples from Urdu and English language for phonemes. What is the 
importance of phonemic awareness for a reading skill? 

2. How blending and segmenting phonemes are helpful for teaching phonemic 
awareness?  

3. Differentiate between phonemic and phonological awareness. 
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4. Explain rhyme generation strategy.  
5. Discuss some class activities for teaching of phonemic awareness.  
6. Elaborate some techniques for assessing phonemic awareness among 

elementary school students. 
 
Activity 
 
1. Select a lesson from textbook of English for grade 1. Devise blending and 

segmenting activity for the selected phonemes of the lesson. 
2.  Devise a lesson plan on phonemic awareness for a topic from a textbook of 

English. Include at least two class activities in the lesson plan. You can use 
two different activities for this lesson plan.  
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INTRODUCTION 
 
English has 26 letters and 44 sounds. In these 26 letters, 21 are consonants and 5 
are vowels. But these are only the alphabets. The 21 consonant alphabets do not 
have one-to-one correspondence with the sounds e.g. the letters s has a different 
sound as in sat and h has a different sound as in hat, but when combined sh, these 
two letters give us one different sound. This phenomenon gets even complex 
when it comes to the vowel sounds. The 5 vowel letters produce 20 different 
sound, for example, look at the middle sound in the word ball, cat and car, one 
letter giving different sounds in all three words. There are different combinations 
of vowels making different sounds such asea in meat and in bread giving 
different sounds. So, English is not a simple language to learn. It is difficult to 
teach it to children with English as their first language, during kindergarten/early 
years of school education. It becomes even more challenging for the teachers to 
teach English reading to the young Pakistani students. 
 
This chapter provides an overview of phonics, suggests some of the methods to 
teach phonics, gives you designed interactive activities and model lesson plans to 
teach phonics. This unit will help you to develop knowledge of how phonics can 
be taught in schools to improve reading skills of students. 
 

LEARNING OUTCOMES 
 
After studying this unit students will be able to  
• Understand the importance of letter-sound relationship  
• Develop an understanding of synthetic method of teaching phonics 
• Use a variety of interactive activities to teach phonics 
• Analyze and explore new strategies to teach phonics  
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3.1 Introduction to Teaching Phonics 
 
As discussed in the unit 2, Phonemic awareness refers to blending and segmenting 
the individual sounds in spoken words. The term phonics refers to a method of 
reading instruction that emphasizes sound-symbol correspondences. Fundamental 
phonics instruction teaches children that the letter a spells the sound /a/, the letter  b 
the sound /b/, and so on. Once children learn these basic sound symbol 
correspondences, phonics instruction teaches them to sound out or decode simple 
words.  
 
Children sounding out the word sat would look at each letter individually, say the 
corresponding sounds (/s/-/a/-/t/), then blend the sounds together to read the word. 
Blending sounds is a necessary step in the process. If children lack the ability 
to blend sounds orally, they are simply unable to decode words. And without the 
ability to decode words, they cannot benefit from phonics instruction.  
 
The difference between phonemic awareness and phonics can be summed up in a 
single word: letters. As soon as we attach visual symbols (letters) to sounds, the 
activity is no longer phonemic awareness; it is phonics. Take an example of a 
kindergarten classroom, where the teacher is sitting in front of a blank chalkboard 
looking into the faces of her students. The children, in turn, are watching her 
mouth closely as she directs them to blend and segment words. These students are 
engaged in a phonemic awareness activity; they are not attending to the letters in 
the word; they are focusing exclusively on the sounds. The only visual cue to 
which they have access is their teacher’s mouth. Take another example, where the 
teacheris standing in front of a chalkboard on which the word capis printed. Her 
students areseated in front of her, looking up at the word. She instructs them to 
say each sound aloud, then reads the word. These students are engaged in phonics. 
Figure 3.1 and 3.2 contain consonants, vowels and their graphemes.  
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Figure 3.1Consonants and their some graphemes (source:Literacy Teaching 
Guide: Phonics) 
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Figure 3.2Vowels and their some graphemes (source:Literacy Teaching Guide: 
Phonics) 
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Phonics is an important, highly essential part of any learn-to-read program. With a 
strong foundation of phonics skills, children are able to decode unfamiliar 
words—words that they may have never seen before. When this happens—as it 
should—reading becomes a self-teaching mechanism. But, without the ability to 
decode, students have limited options for identifying an unknown word. They 
could (1) ask somebody to tell them the word (this strategy is likely to soon 
become very tiresome), (2) memorize the word, or (3) predict the word based on 
other cues. None of these options is effective as a primary reading strategy, the 
first for obvious reasons, and the latter two for more subtle, yet equally 
compelling, reasons. (Robbins and Kenny, 2007) 
 
a. Memorization 

When children start learning to read, they rely on their visual memory to 
memorize the shapes of the letters, symbols and their corresponding sounds. 
This strategy works for short term, but for long term this is not effective, as 
there are about 1.5 – 2 million words in English language and 1200 to 20000 
words are added each year (Rainski et al. 2007) 

b. Prediction 
Prediction is also not a very helpful strategy. The students use picture clues 
to predict the words. For example, to pronounce the word horse the child 
can look at the picture and say the word. There is a high possibility that he 
did not learn the sound-letter relationship just named the picture.  

 
3.1.1 Importance of Teaching Phonics: 
Teaching of Phonics is not merely a matter of teaching pronunciation to the 
students, it is teaching them to read and write. Some children acquire the 
knowledge of phonics through reading; however, many others need systematic 
instructions. Teaching of Phonics is important for the following reasons: 
• Reading with accuracy makes readers fluent. Accurate reading depends on 

the apt use of the information conveyed by the letters. 
• As the students cannot memorize all the words in a dictionary, because of 

course there are limitations to their memorization capacity. There are 26 
letters in English language, 44 sounds and 70 common spellings which, if 
they learn, will assist them in reading any unseen word.  

• Using phonics as a tool for reading diminishes reading anxiety, improves 
confidence, comprehension, fluency and spellings.  

• It facilitates transition from learn to read to read to learn.  
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Key Points 
The term phonics refers to a method of reading instruction that emphasizes sound-
symbol correspondences. 
 
Self-Assessment Questions 
• What do you understand by Phonics? 
• What is the importance of teaching Phonics? 
 
3.2 Approaches to Sounding out Words 
 
There are various approaches to teach phonics. Three of them are discussed below 
 
3.2.1 Synthetic Phonics 
• Synthetic phonics follows a part-to-whole approach. 
• Daily sessions are arranged to teach students groups of letter-sounds. 
• The sessions are designed in the incremental sequence, from easy to 

complex. 
• It teaches students blending and segmenting, and helps them in reading and 

spelling. 
 
For example, if the students are taught the sounds and letters of  /s/ /t/ /o/ /p/  , it 
can help them to blend and read other words such as pot, top, spot. It also 
emphasizes the initial, middle and final sounds.  
• This approach also enables the students to segment the sounds and letters 

learned, and practice them.  
 

3.2.2 Analytic Phonics 
• This approach teaches the students to analyze the letter-sound 

correspondence in relation to the word. It does not teach sound in isolation. 
For example, a teacher will write a letter /b/ on board and then will write 
several other words starting with /b/ such as ball, basket, bat, banana and so 
on. The students will deduce with the help of teacher that each letter begins 
with the same sound /b/.  

• This method is also known as inferential or implicit method of learning 
because the student has to deduce the sound-letter rules or pattern himself. 

 
3.2.3 Analogy Phonics 
• This method uses students' previous knowledge of words and sounds to help 

them identify new words.  
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• It asks them to use a part of word either onset or rime and make new words 
with the same rime or onset. For example, in the word tent, /t/ is onset and 
/ent/ is rime. The students will be asked to make new words having the rime 
/ent/ such as /bent/ ,  /sent/ , /went/.  

 
3.2.4 Principles of Effective Teaching of Phonics 
The following principles may be followed for effective teaching of phonics 
• Phonics should be explicitly taught. It means to divide the lesson into 

smaller parts and teaching it one by one. It involves explanation, 
demonstration and practice.  

• It should begin in kindergarten/early years of education. The teaching 
sessions need to be short and regular. 

• Teachers should act as model speakers and should demonstrate how to blend 
or segment the sounds.  

• There are 26 alphabets corresponding to 44 sounds and having 70 common 
spelling patterns. Thus, the teaching of phonics needs to be systematically 
planned.  

• The students must be provided with sufficient opportunities to participate in 
authentic reading and writing. The more opportunities they are provided, the 
more successfully they will apply and develop the knowledge of phonics 

• Phonics should be taught in such a way that decoding becomes a habit and 
automatic. It should enable the students to recognize words effortlessly and 
accurately. 

• The teaching of phonics should be made fun, involving multiple auditory, 
visual and kinesthetic activities. It should involve students actively through 
playing games, singing poems/songs and performing different tasks.  

• Teaching of phonics can be made efficacious by using technology such as 
making use of interactive whiteboards, multimedia, tape recorder, different 
videos and phonemic poems.  

 
Key Points 
• Synthetic phonics follows a part-to-whole approach 
• Analytic approach teaches the students to analyze the letter-sound 

correspondence in relation to the word. 
• Analogy phonics uses students' previous knowledge of words and sounds to 

help them identify new words 
•  
Self-Assessment Questions 
• Which approach to teach phonics is best in your opinion? Give atleast two 

reasons for your answer.  
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3.3  A Model Phonics Program 
 
Majority of the reading programmes and language teachers recommend synthetic 
phonics as the most effective method for teaching phonics. This section will give 
you an overview of synthetic phonics and how can it be implemented.  
 
The role of synthetic phonics teaching is to establish children’s word recognition 
and spelling skills early in their schooling, as a basis for developing good reading 
comprehension and writing skills. 
 
3.3.1 Why Synthetic Phonics? 
Synthetic approach teaches students to synthesize unfamiliar words. Synthetic 
phonics is a fast-moving approach with letter sounds being taught very. Synthetic 
approach is a systematic approach and has produced effective result in teaching 
children reading. It introduces sounding and blending early and moves rapidly 
with regular sessions. Synthetic phonics also develop phonemic awareness better 
than direct teaching of the words.  
 
Johnston and Watson (2007) in their book Teaching Synthetic Phonics mention 
that 'the Primary National Strategy Programme Letters and Sounds' (DfES, 2007) 
is a synthetic phonics scheme. In this synthetic phonic programme, letters and 
sounds are taught in a systematic incremental sequence. The Letter and Sounds 
Programme is split into six phases. The boundaries between these phases are not 
fixed. These phases are a convenient way of showing the progress of children’s 
learning. The six phases of Letter and Sounds Programme are given below. 
 
Phase 1 
The activities designed in this phase enable the students to recognize and 
discriminate between sounds. This phase prepares the students for the phase 2.The 
activities cover seven aspects.  
i. Discrimination of environmental sounds 
ii. Discrimination of instrumental sounds 
iii. Discrimination of Body movement sounds  
iv. Rhythm and rhyme 
v. Alliteration 
vi. Voice Sounds 
vii. Oral Blending and Segmenting 
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Phase 2 
In Phase 2, children learn blending and segmenting, and get an understanding that 
both are reversible. Blending teaches reading and Segmenting teaches spellings; 
with this information, students are soon able to read and spell words with simple 
syllable structure such as VC and CVC (V=Vowel, C= consonant, VC such as at, 
in CVC such as cap, bat) 
 
Phase 3  
In this phase, children learn that some sounds are spelt with more than one letters 
for example, ck as in pack, sh as in ship ch as in chalk, oa as in boat and so on.  
 
Phase 4  
In this phase, students are taught the adjacent consonants e.g.,slip, stop, camp etc.  
 
Phase 5  
At this point, children are taught that some spellings have alternate pronunciations 
as well such as blow, cow or meat, bread. It also teaches that some sounds have 
alternative spellings such as jump, hedge. 
 
Phase 6 
In this phase, the students develop an awareness about grammatical morphemes 
such as addition of prefixes such as return and suffixes such as sitting. 
 
Self-Assessment Question 
Synthetic approach is the best method to teach phonics. Agree or disagree with 
the statement by giving reason for your opinion.  
 
3.4 Activities for Teaching Phonics 
 
3.4.1 Sound Concentration 
Use sound concentration with small groups or pairs. 
 
Materials 
Two identical sets of sound cards for the simple sounds; initially, select five 
sounds (10cards in total) that have been previously taught; as you teach more 
sounds, add them to the activity. 
 
Instructions 
Prepare playing cards by cutting out the individual sound cards and laminating 
them. Mix up the cards and lay them face down. The first player (i.e., student) 
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flips over one card, says the sound, then selects another card to flip over. If the 
sound represented on the second card is different from the first, the child says the 
sound aloud and then replaces both cards, face down. If the cards match, the 
player picks up the two cards. Play continues until all the cards have been 
matched. 
 
Extensions 
You can make sound cards with capital letters or alternate spellings. 
Extension 1: Mix upper- and lower-case letters on the sound cards. For example, 
if a student turns over a lower-case letter a, that student must match it with an 
upper-case letter A. 
Extension 2: Include alternate spellings on sound cards. For example, include the 
letters c, k, ck, and cc on individual sound cards. Since all these spellings are used 
to represent the sound /k/, a match can be made by using any two of those cards. 
 
3.4.2 Go Fishing for Sounds 
Use the go-fishing-for-sounds activity with small groups or pairs. 
 
Materials 
Prepare two sets of sound cards for the simple sounds. Initially, select five sounds 
(10 cards in total) that have been previously taught; as you teach more sounds, 
add them to the game. 
 
Instructions 
Prepare playing cards by cutting out and laminating the individual sounds. Deal 
three to five cards to each player. Place the remaining cards face down in a go-
fish pile. The first player takes a turn by asking another player for a sound that 
matches one of their cards. For example, if Jamal had the letter t, he might say, 
“Hina, do you have the sound /t/?”. If Hina has the letter t, she passes it to Jamal 
who makes a match by laying down the matching cards. If Hina does not have a 
match, she tells Jamal, “Go fish.” Jamal then draws a sound card from the go-fish 
pile. The next player then gets a turn. 
 
Play continues until one or all of the players have matched all of their cards. 
 
Extensions 
You can make sound cards with capital letters or alternate spellings. 
Extension 1: Mix upper- and lower-case letters on the sound cards. When a 
student asks for the sound /a/, the other student can provide an upper- or a lower-
case letter a. 
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Extension 2: Provide sound cards with familiar alternate spellings. For example, 
provide sound cards with the letters c, k, and ck. If a player has a orc and asks for 
the sound /k/, ac, k, or ck could be used to make a match. 
 
Extension 3: Instead of making matches, invite students to form words. For 
example, if a student has the sound cards /s/ and /u/, the student might ask for /n/ 
to form the word sun. 
 
3.4.3 What’s in the Middle? 
Use the what’s-in-the-middle activity with large groups, small groups, or pairs. 
 
Materials 
A short-vowel cue card (each one contains all five vowels) for each student. 
 
Instructions 
Use a short-vowel cue card to review the short vowel sounds. Tell the students, “I’m 
going to say a sound and I want you to repeat the sound after me. Now, with your 
finger, trace the letter that spells that sound: /a/.” Repeat this activity with the 
remaining short-vowel sounds on the short-vowel cue card. Instruct the students: 
“I’m going to say a word, and I want you to listen for the sound in the middle. Then I 
want you to say that sound and trace the letter that spells it. The first word is pat.” 
Students respond with /a/ and trace the letter a. Continue with other one-syllable 
words that contain short-vowel sounds such as puck, pack, peck; spin, spun, span; 
pet, pit, pot, pat, putt; fan, fun, fin. Repeat this lesson as needed, until students are 
able to distinguish short vowel sounds quickly and accurately. 
 
Modification 
If the what’s-in-the-middle activity is too difficult for some students, modify it as 
follows: 
After reviewing the short-vowel sounds, tell the students, “I’m going to say a 
word, and I want you to listen for the sound at the beginning. Then I want you to 
say that sound and trace the letter that spells it. The first word is at.” Students 
respond with /a/ and touch the letter a. Continue with other two-phoneme words 
containing short vowel sounds. (Try using nonsense words such as ag, et, ip, og, 
and uf in addition to real words.) 
 
Extensions 
Extension 1: Once students become adept at recognizing the short-vowel sounds 
in consonant-vowel-consonant (CVC) words, increase the level of difficulty by 
challenging them with CCVC, CCVCC, CVCC, or CCCVCC words. 
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Extension 2: Divide your class into groups of two to four students. Provide each 
group with a set of word cards for simple sounds and a short-vowel cue card. 
Instruct your students to take turns reading a word from a card, asking the other 
students to trace the letter on the cue card, then saying the sound. 
 
3.4.4 Building Words 
Use the building-words activity with small groups or pairs. 
 
Materials 
• Make sound cards for each sound in three simple decodable three phoneme 

words; print the sounds in each word in the same color, for example, s, u, 
and n in yellow; n, e, and t in red; t, i, and p in blue. 

• A small, zip-sealed plastic bag 
 
Instructions 
Place all the sound cards in the plastic bag. Have students open the bag, sort the 
sound cards by color, build a word with each group of cards then read the words. 
(For the letter combination n, e, and t, either the word net or ten would be 
acceptable). 
 
Variation 
Have students build nonsense words and read them out loud. 
 
Activity 
Short vowel sounds are the most difficult sounds in the English language for 
children to distinguish. Many at-risk readers have great difficulty distinguishing 
between the sounds /i/ and /e/, or the sounds /o/ and /u/. This activity can be 
successfully used with both beginning and struggling readers. For beginning 
students, it can be started by targeting only two or three vowel sounds (for 
example, /a/, /i/ and /o/). As the other short vowel sounds are formally 
introduced, we would begin to include them in the game. With struggling 
readers, only those sounds can be targeted that they had trouble with (usually 
either /i/ and /e/ or /o/ and /u/). After a few weeks of practice with this game, a 
teacher can check for improvement in their ability to segment and correctly 
discriminate between the short vowel sounds. 

 
3.4.5 Beat the Clock 
Use the beat-the-clock activity with small groups or pairs. 
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Materials 
•  Word cards for the simple sounds for previously taught sounds 
•  A stopwatch or a watch or clock with a second hand 
 
Instructions 
Prepare playing cards by cutting out the individual sounds and laminating the 
cards. Make a pile. Tell your students that they need to read as many words as 
possible in one minute. Select the top card and have the first student read the 
word. Select the second card and have the second student read the word. Continue 
with the other students in the group until the time is up. Count the number of 
cards read by the group. If time allows, challenge the students to read even more 
words within the same time period. 
 
Self-Assessment Question 
Design a few more activities to teach phonics. 

 
3.5 Assessing Phonics 
 
This section deals with assessment plans that can be used for teaching phonics. 
These assessment plans are designed by Laura and Heather (2007).  
 
3.5.1 Alphabetic Coding Assessment 
Alphabetic Coding Assessment should be administered on individual students. 
Provide the student with the student copy of the assessment. Say to the student, 
“I’m going to show you some letters and I want you to tell me the sounds that the 
letters spell. If you do not know the answer, do not guess. Just say ‘pass’.” 
• Point to the first item in part 1. Ask the student, “What sound does this letter 

spell?”  
• Allow the student no more than three seconds to respond before moving on 

to the next item. If the student does not respond within the three-second time 
limit, score the item as incorrect.  

• If the student responds with the name of a letter, reply, “Yes, that’s the name 
of the letter, but what sound does it spell?”  

• Indicate correct responses on the recording sheet with a checkmark 
on the corresponding line. If the student responds incorrectly, you may 
record the incorrect response on the line provided. 

 
Figure 3.1shows a student copy for assessing their knowledge of letter-sound 
correspondence. It is divided into four parts as per their difficulty level.  
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Figure 3.3Phonics: Alphabetic Coding Assessment (Source: Robbins, L., 
Robbins, L. A., & Kenny, H. A. (2007). Sound Approach: Using Phonemic 
Awareness to Teach Reading and Spelling. Portage & Main Press) 
 
The instructions for each part are given below:  
 
Part 1: Consonants 
This section is intended to determine whether students can identify the most 
common sound-symbol correspondences. For your reference only, keywords are 
noted next to the item to indicate the correct response. Provide each student with 
his or her own Alphabetic Coding Assessment copy (given in figure 1). While 
pointing to the first item in part 1, ask the student, “What sound does this letter 
spell?” The student responds, “/d/”. 
 

Table 3.1: Phonic Assessment Part I: consonants 
 

D dog H Hat L  P  s  
W  Z  B  J  f  
M  R  V  Y  c  
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Part 2: Short Vowel sounds 
This section is intended to assess the student’s ability to identify short vowel 
sounds. While pointing to the first item in part 2, ask the student, “What sound 
does this letter spell?” The student responds, “/a/” as in cat. If the student 
responds with a long vowel sound, mark an incorrect response. 
 
Table 3.2: Phonics Assessment Part II: Short Vowel Sounds 

A Cap e  I  o  u  
 
Part 3: Consonant Diagraphs 
While pointing to the first item in part 3, ask the student, “What sound does this 
letter spell?”. The student responds, “/ck/”. The letters thare commonly used to 
spell two different sounds: /th/ as in thin, and /th/ as in then. Either response is 
correct. You may wish to circle the corresponding key word to indicate the 
student’s response.  
 
Table 3.3: Phonics Assessment: Part III Consonant Diagraph 
Ck Pack Sh  ch  th  qu  
Wr  Kn  Ph  tch  wh  
Gh          

 
Part 4: Vowel Diagraphs 
This section is intended to assess the student’s ability to identify complex 
mapping patterns. Many of these graphemes (spelling patterns) are used to spell 
more than one sound. When appropriate, more than one correct response is 
indicated. Students are required to provide only one correct response which you 
can note by circling the corresponding key word. 
 

Table 3.4: Phonics Assessment: Part IV Vowel Diagraphs 
Or Fork Er  ea Meat/bread/great ir  aa  
Ur  Ee  ie  ay  ey  
Ou  Ai  oi  ow  Oy  

 
Self-Assessment Questions 
• Design activities to teach consonant diagraphs. 
• Design activities to teach vowel diagraphs. 
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3.6. Instructional Design on Phonics 
This section gives you some model lesson plans, which can be used to teach the 
phonemic awareness and phonics simultaneously.  
 
3.6.1 Model Lesson Plan 1: Phonemic Awareness Training 
This is a complete lesson for each sound in the sound group (s, a, t, p, h, i, n). 
 
Materials 
• One action page (placed in a highly visible spot in the classroom) for the 

sound being taught and all previously introduced sounds 
• A pictures page for the sound being taught (one copy per student) 
• A words-and-pictures page for the sound being taught (one copy per 

student) 
• Story starters for the sound being taught (for the teacher) 
• Riddles for the sound being taught (for the teacher) 
 
Instructions 
Step 1: Review each sound/symbol taught to date. For example, show the symbol 
s on the action page: 
Teacher (The teacher points to the letter s.) Which sound does the 
letter s spell? 
Students /s/  
Continue with all other sounds-symbols taught to date. 
 
Step 2: Introduce the new sound-symbol. Show students the action page for 
the new sound. Demonstrate the sound-action combination. You may choose 
to have very young students dramatize a story associated with the sound. 
 
For example: 
Teacher: Imagine that you have a pet snake named Sammy. You go up to your 
room and notice that the snake is missing. You look under the chair. No Sammy. 
You look in the closet. No Sammy. Then you hear “ssss.” (The teacher waves her 
arms in the air like a snake as she says the sound.) You look under your bed, and 
there is /s/, /s/, Sammy. 
Repeat the sound-action combination several times with students.  
 
Step 3: Play a riddle game for the sound being taught. Distribute one pictures 
page per student. Introduce the vocabulary on the page by asking riddles. For 
example:  
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Teacher: I am thinking of a word that begins with the sound /s/. I am a ball of fire 
and gas. I shine brightly in the sky. Plants and animals need me to grow. What am I? 
Students: sun (The students point to the sun.)  
Repeat with other riddles for the remaining words. 
 
Step 4: Play a rhyming game. Still referring to the pictures page, make up words 
or non-words that rhyme with the words on the page. For example:  
Teacher: I am thinking of a word that rhymes with car.  
Students: star (The students point to a picture of a star.) 
Teacher: I am thinking of a word that rhymes with fider. 
Students: spider 
Repeat with remaining words on the pages of pictures. 
 
Step 5: Have students blend the sounds in words. Still referring to the pictures 
page, segment the sounds in two-to-four-phoneme words and ask students to 
blend them. For example: 
Teacher I am going to say each sound in a word. I want you to say the word and 
touch the picture: /s/ /u/ /n/. (The teacher allows a one-second interval between 
sounds.)  
Students sun (The students touch a picture of the sun.) 
Repeat using other pictures on the page that contain two to four sounds. 
For a challenge, invite students to blend words containing more than four 
phonemes. 
 
Step 6: Have students segment the sounds in words. Still referring to the pictures 
page, say a two-to- four-phoneme word and instruct them to segment each sound 
in that word. Provide modeling and assistance as needed. For example:  
 
Teacher I am going to say each sound in the word sun. I want you to hold up one 
finger for each sound: /s/ /u/ /n/. (The students each extend one finger for each 
sound.) How many sounds are in the word sun?  
Students three 
Teacher Now, say each sound in the word sun.  
Students /s/ /u/ /n/ (The students each extend one finger for each sound.) sun 
(pinching fingers together) 
Repeat using other pictures on the page that contain two to four sounds. 
 
Step 7: Have students record the letter that spells the sound on the pictures page. 
For example, invite them to print the letter symbol s three times on the line beside 
each picture, saying /s/ aloud as they print the letter. 
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Distribute the words and pictures pages and invite students to circle the letter 
that spells the target sound in the words. For example: 
Teacher Circle the letter that spells the sound /s/ in spider. (The teacher says the 
sound but not the letter name.)  
Students /s/ (The students circle the letter s.)  
Repeat with other words on the page. 
 
Extensions 
Extension 1: As students learn more sound-symbol combinations, you may 
choose to have them identify other, previously taught, sounds. Have them circle 
the medial and/or final sounds on the words-and-pictures page. For example:  
Teacher What is the second sound in the word star: /s/…? 
Students /t/ 
Teacher Circle the letter that spells the sound /t/ in the word star. 
 
Extension 2: Introduce complex spellings of sounds. For example: 
Teacher What is the last sound in the word star: /s/-/t/…? 
Students /ar/  
Teacher There are two letters that spell the sound /ar/ in the word star. Which 
two letters spell the sound /ar/? 
Students ar 
Teacher Circle the letters arin the word star. 
*Repeat this lesson for each sound in the sound group before moving on. 
 
3.6.2Model Lesson Plan  2: Word Building 
 
Materials 
• Sound cards for each of the sounds in the sound group being taught and 

sound cards for those previously taught (one per student) 
• Word cards for the sound group being taught 
• Chalk and chalkboard 
• A pencil and some paper for each student 
Instructions 
Step 1: Review each sound-symbol taught to date. Model the spellings of 
words. For example: 
Teacher Let’s count the sounds in the word at: /a/-/t/, at. (The teacher extends 
one finger for each sound.) What is the first sound you hear in the word at? 
Students /a/ (The teacher records the letter a on the chalkboard while saying the 
sound /a/.) (The teacher pinches her fingers to indicate to the students that they 
should blend the word.) at 



59 
 

Teacher What is the next sound you hear in the word at? /t/…? 
Students /t/ (The teacher records the letter t on the chalkboard while saying the 
sound /t/.) 
Repeat using other words from the word list. 
 
Step 2: Have students build words with sound cards. For example: 
Teacher Using your sound cards, build the word at. Say each sound out loud as 
you build the word. 
Students /a/-/t/ (The students place the appropriate card on the table as they say 
each sound.) at 
Repeat using other words from the word list. 
 
Step 3: Have students record words. Provide each student with a pencil and 
some paper and instruct them to print out each sound in the words that they 
hear. For example: 
Teacher Tell me each sound you hear in the word at. 
Students /a/-/t/, at  
Teacher Spell the word at. Say each sound out loud as you read it. 
(The students record the word, saying each sound aloud as it is recorded.) 
Repeat using other words from the word list. 
 
3.6.3 Model Lesson Plan 3:  Manipulating Sounds 
 
Materials 
• Sound cards for the simple sounds for each of the sounds taught to date (one 

per student) 
• Word list of these sounds 
• Chalk and chalkboard 
• Some pencils and some paper for each student 
 
Instructions 
Step 1: Review each sound-symbol taught to date. Spell the sounds in the first 
word on the list. For example: 
Teacher I’m going to spell the word sat. What are the sounds in the word sat: /s/ 
/a/ /t/? (The teacher records each sound on the chalkboard.) What word did I 
spell? 
Students sat 
Teacher If that spells sat, what sound do we need to change to make the word 
hat: /h/ (the teacher touches the letter s); /a/ (the teacher touches the letter a); /t/ 
(the teacher touches the letter t). What sound do we need to change? 
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Students /s/ 
Teacher We need to change the /s/ to a… 
Students /h/ (The teacher erases the letter s and replaces it with an h.) 
Teacher Read the new word slowly as I touch each sound. 
Students h-a-t 
Continue with the other words from the word list in the order in which they 
appear. 
 
Step 2: Have students build the words. For example: 
Teacher Let’s say the sounds in the word sat: /s/-/a/-/t/. Use your sound cards to 
build the word sat. Say each sound out loud as you build the word. (The students 
select the appropriate sound cards and build the word, saying each sound out loud 
as they place the sound card on the table.) If that spells sat,let’s spell hat. What 
sound do we need to change? 
Student the /s/ to an /h/ 
Teacher Change the word sat to hat. (The students replace the letter s with the 
letter h.) Touch each sound as you say the new word. 
Students hat 
Continue with the other words from the word list in the order in which they 
appear. 
 
3.6.4 Model Lesson Plan4: Spelling Practice for the Simple Sounds 
 
Materials 
• Word list for the sound group being taught  
• A pencil and a piece of paper for each student 
 
Instructions 
Give your students a spelling “test.” (This activity could be an actual test, 
intended to assess students’ mastery of the new sound, or it could be an 
opportunity to provide students with extra practice. In the latter case, you might 
wish to have the entire group segment the words aloud before the students record 
them.) Call out one word at a time, encouraging the students to segment it out 
loud and then record the sounds, saying each sound aloud as they record it. For 
example: 
 
Teacher Tell me the sounds in the word in. 
Students /i/-/n/, in 
Teacher Spell each sound in the word in. Say each sound out loud, then record 
the letters, saying each sound aloud as they record the corresponding letter. 
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Continue with eight to 10 other words on the word list. As your students’ 
proficiency increases, you may choose to increase the number of words. 
 
For further reading and activities please consult: 
Robbins, L., Robbins, L. A., & Kenny, H. A. (2007). Sound Approach: Using 
Phonemic Awareness to Teach Reading and Spelling. Portage & Main Press. 

 
Activity 
Design a lesson Plan to teach the following sound group to the students 
/o/ (as in hot), /m/, /r/, /c/ (as in cat)  

 
Conclusion 
 
The term phonics refers to a method of reading instruction that emphasizes sound-
symbol correspondences. The difference between phonemic awareness and 
phonics can be summed up in a single word: letters. As soon as we attach visual 
symbols (letters) to sounds, the activity is phonics. There are 26 letters in English 
language, 44 sounds and 70 common spellings which, if they learn, will assist 
them in reading any unseen word. The teaching of phonics should be initiated in 
kindergarten/early years of education. The teaching sessions need to be short and 
regular. Teachers should act as model speakers and should demonstrate how to 
blend or segment the sounds. There are three different approaches to teaching 
phonics: synthetic, analytic and analogy phonics. These approaches may be 
supplemented with class activities described in the unit for teaching phonics such 
as "what's in the middle?", "beat the clock" and "go for fishing". As far as, 
assessment of phonics is concerned, it must be explicit and give enough chances 
to students to perform so that the assessment results are based on reliable data. 
 
Exercise 
 
1. Differentiate between phonics and phoneme. 
2. Explain various approaches to teach phonics.  
3. How can we assess the improvement in phonics skills of students? Plan an 

assessment sheet for this purpose. 
4. Is it possible to teach phonic and phoneme in one lesion plan? If yes, then 

how? If no, then give reason for your answer.  
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Activities 
 
1. Select a topic from textbook of English for grade 1 and plan a lesson for 

"Word building" from the contents of the topic. 
2. Plan a lesson on "Manipulating sounds" from textbook of English for grade. 
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INTRODUCTION 
 
Fluency is a key skill among readings skills. Fluency provides a bridge between 
word recognition and comprehension. Fluency is the accurate reading of text with 
ease and appropriate expression. Non-fluent readers face problem either in 
accurate reading of text or reading with appropriate expression or both. A fluent 
reader can automatically decode words; therefore, his/her focus is understating the 
meaning of the text. If fluency of a child in reading is not appropriately 
developed, then he/she might have to focus on his/her efforts on decoding the 
words instead of meaning of text. There are simple and efficient ways to improve 
fluency in the secondary classroom and learning them can have far- reaching 
benefits for students. Among the many aspects of good reading that we need to 
foster in our students, the most important is fluency. If we can help students 
achieve fluency, they will have better attitudes toward reading and be more likely 
to become life-long learners. 
 

LEARNING OUTCOMES 
 
After reading the unit, the students will be able to: 
1. Define oral fluency. 
2. Explain the importance of oral reading fluency. 
3. Describe the stages of developing oral reading fluency. 
4. Plan and conduct activities for developing reading fluently. 
5. Suggest some practical ways to improve fluency. 
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4.1 What is Fluency? 
 
“Fluency is the ability to read a text quickly, accurately, and with proper 
expression.” 

 (National Reading Panel, 2000) 

 
Figure 4.1. Fluency 

 

Fluency is the ability to read a text accurately, quickly, and with expression. 
Fluency is important because it provides a bridge between word recognition and 
comprehension. When fluent readers read silently, they recognize words 
automatically. They group words quickly to help them gain meaning from what 
they read. Fluent readers read aloud effortlessly and with expression. Their 
reading sounds natural, as if they are speaking. Readers who have not yet 
developed fluency read slowly, word by word. Their oral reading is choppy. 
 
On the other hand, fluent readers do not have to concentrate on decoding the 
words, they can focus their attention on what the text means. They can make 
connections among the ideas in the text and their background knowledge. In other 
words, fluent readers recognize words and comprehend at the same time. Less 
fluent readers, however, must focus their attention on figuring out the words, 
leaving them little attention for understanding the meaning of text. 
 
Self-Assessment Question 
Why fluency is an important skill to learn? 
 
4.1.1OralReading Fluency 
Oral reading fluency is the ability to read connected text quickly, accurately, and 
with expression. In doing so, there is no noticeable cognitive effort that is 
associated with decoding the words on the page. Oral reading fluency is one of 
several critical components required for successful reading comprehension. 

Speed  Accuracy  Fluency
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Students who read with automaticity and have appropriate speed, accuracy, and 
proper expression are more likely to comprehend material because they are able to 
focus on the meaning of the text. 

 
Figure 4.2 Components of Oral Reading Fluency 

 
A student’s level of oral reading proficiency has a 30-year evidence base as one of 
the most common, reliable, and efficient indicators of student reading 
comprehension. When used as a predictor of higher stakes reading comprehension 
tasks, an assessment of oral reading fluency performs as well as or better than 
many other comprehensive tests of reading. Because reading fluency tasks are 
designed to be brief, reliable, and repeatable, they serve well as tools for universal 
screening for early intervention across Grades 1 – 6. Reading fluency tasks are 
also used for monitoring the progress of individual students who are at risk for 
later detrimental reading outcomes. 
 
Curriculum-Based Measurement of oral reading (CBM-R) is a universal term that 
encompasses multiple types of oral reading fluency assessments e.g., 
aimsweb.com; dibels.uoregon.edu; easyCBM.com; edcheckup.com; 
fastforteachers.org; isteep.com. Taken together, measures of CBM-R are some of 
the most widely used and researched tools in educational assessment for screening 
and progress monitoring (Graney & Shinn, 2005). Any CBM-R set is typically 
represented by a standardized set of passages designed to identify students who 
may require additional support (through universal screening) and to monitor 
progress toward instructional goals. A student’s current level of performance is 
measured by the number of words read correctly in one minute and also typically 
includes the accuracy of the reading expressed as a percentage. When CBM-R is 
used as a screening tool, it is most commonly administered to students at three 
different time points during the school year. 
 
The following research-based instructional practices can be used to build oral 
reading fluency for struggling readers: 

word decoding 
(accuracy and 
atomatictiy)

oral reading 
fluency

comprehension
(prosody)
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Figure 4.3 Research-based Instructional Practice for Developing Oral Reading 
Fluency of Struggling Readers  
 
4.1.2 Strategies for Developing Oral Reading Fluency 
Have you ever watched students struggle with what you know to be a great book, 
just perfect for their age and development? Without fluency, the world of 
imagination, humor, and drama contained in the finest books is no more than a 
tangle of words. 
 

Slide and Glide: the teacher reads the first portion of 
a sentence and then the student finishes the 
sentence. This process is repeated throughout an 
entire passage.

Repeated Reading: students are asked to read 
short and meaningful passages until the 
desired level of fluency is achieved for that 
passage. Students should be timed and receive 
systematic, corrective feedback from their 
teacher during repeated reading.

Tape‐assisted reading: students are asked to read a 
passage along with an audio‐recording of the 
passage.  Students may perform this task with a 
teacher or independently.
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One definition of fluency is the ability to read aloud expressively and with 
understanding. When fluent readers read aloud, the text flows as if strung together 
like pearls on a necklace, rather than sounding halting and choppy. 
 
Here are five strategies to help second through fifth graders make important gains 
in this area. Before you use these techniques, however, you should assess your 
students and determine their needs. The brief description of each of the steps is 
given below to give a clear idea of nature of each step.  
 

 
Figure 4.2Strategies for Oral Reading Fluency (Retrieved from 
https://www.scholastic.com/teachers/articles/teaching-content/5-surefire-
strategies-developing-reading-fluency/) 
 
i. Model Fluent Reading 

In order to read fluently, students must first hear and understand what fluent 
reading sounds like. From there, they will be more likely to transfer those 
experiences into their own reading. The most powerful way for you to help 
your students is to read aloud to them, often and with great expression. 
Choose selections carefully. Expose them to a wide variety of genres 
including poetry, excerpts from speeches, folk and fairy tales with rich, 
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lyrical language — texts that will spark your students' interests and draw 
them into the reading experience. 
Following a read-aloud session, ask your students: "After listening to how I 
read, can you tell me what I did that is like what good readers do?" 
Encourage students to share their thoughts. Also, ask your students to think 
about how a fluent reader keeps the listener engaged. 

 
ii.  Do Repeated Readings in Class 

Having students practice reading by rereading short passages aloud is one of 
the best ways to promote fluency. For example, choose a short poem to 
begin with, preferably one that fits into your current unit of study, and 
transpose it onto an overhead transparency. Make a copy of the poem for 
each student. Read the poem aloud several times while your students listen 
and follow along. Take a moment to discuss your reading behaviors such as 
phrasing (i.e. the ability to read several words together in one breath), rate 
(the speed at which we read), and intonation (the emphasis we give to 
particular words or phrases). 
Next, ask your students to engage in an "echo reading," in which you read a 
line and all the students repeat the line back to you. Following the echo 
reading, have students read the entire poem together as a "choral read." You 
will find that doing group readings like these can be effective strategies for 
promoting fluency because all students are actively engaged. As such, they 
may be less apprehensive about making a mistake because they are part of a 
community of readers, rather than standing alone. 

 
iii.  Promote Phrased Reading in Class 

Fluency involves reading phrases seamlessly, as opposed to word by word. 
To help students read phrases better, begin with a terrific poem. Two of my 
students' favorites are "Something Told the Wild Geese" by Rachel Field, 
and "Noodles" by Janet Wong. (See resources below.) 
After selecting a poem, write its lines onto sentence strips which serve as 
cue cards to show students how good readers cluster portions of text rather 
than saying each word separately. Hold up strips one at a time and have 
students read the phrases together. Reinforce phrased reading by using the 
same poem in guided reading and pointing to passages you read as a class. 

 
iv.  Enlist Tutors to Help Out 

Provide support for your non-fluent readers by asking tutors — instructional 
aides, parent volunteers or older students — to help. The tutor and the student 
can read a preselected text aloud simultaneously. By offering positive 
feedback when the reader reads well and by rereading passages when he or 
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she struggles, the tutor provides a helpful kind of one-on-one support. The 
sessions can be short — 15 minutes at most. Plus, if you provide tutors with 
the text that you plan to use in an upcoming group lesson, you can give your 
non-fluent readers a jump start prior to the next lesson. 

 
v.  Try a Reader's Theater in Class 

Because reader's theater is an oral performance of a script, it is one of the 
best ways to promote fluency. In the exercise, meaning is conveyed through 
expression and intonation. The focus thus becomes interpreting the script 
rather than memorizing it. 

 
Getting started is easy. Simply give each student a copy of the script, and read it 
aloud as you would any other piece of literature. After your read-aloud, do an 
echo read and a choral read of the script to involve the entire class. Once the class 
has had enough practice, choose students to read the various parts. Put together a 
few simple props and costumes, and invite other classes to attend the 
performance. 
 
For the presentation, have readers stand, or sit on stools, in front of the room and 
face the audience. Position them in order of each character's importance. 
Encourage students to make eye contact with the audience and one another before 
they read. Once they start, they should hold their scripts at chest level to avoid 
hiding their faces, and look out at the audience periodically. 
 
After the performance, have students state their names and the part that they read. 
You might also require to videotape the performance so that you can review it with 
students later. In doing so, you will show them that they are, indeed, fluent readers. 
 
4.2 Designing Activities and Lesson For Fluency Instruction 
 
The best strategy for developing reading fluency is to provide your students with 
many opportunities to read the same passage orally several times. To do this, you 
should first know what to have your students read. Second, you should know how 
to have your students read aloud repeatedly. 
 
4.2.1 Guidelines for instruction 
• Provide children with opportunities to read and reread a range of stories and 

informational texts by reading on their own, partner reading, or choral reading. 
• Introduce new or difficult words to children, and provide practice reading 

these words before they read on their own. 
• Include opportunities for children to hear a range of texts read fluently and 

with expression. 
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• Suggest ideas for building home-school connections that encourage families 
to become involved actively in children's reading development. 

• Encourage periodic timing of children's oral reading and recording of 
information about individual children's reading rate and accuracy. 

• Model fluent reading, then have students reread the text on their own. 
 
4.2.2 What students should read 
Fluency develops as a result of many opportunities to practice reading with a high 
degree of success. Therefore, your students should practice rereading aloud texts 
that are reasonably easy for them – that is, texts containing mostly words that they 
know or can decode easily. In other words, the texts should be at the students' 
independent reading level.  
 
A text is at students' independent reading level if they can read it with about 95% 
accuracy. If the text is more difficult, students will focus on word recognition and 
will not have an opportunity to develop fluency. 
 
The text your students practice rereading orally should also be relatively short – 
probably 50-200 words, depending on the age of the students. You should also 
use a variety of reading materials, including stories, nonfiction, and poetry. Poetry 
is especially well suited to fluency practice because poems for children are often 
short and they contain rhythm, rhyme, and meaning, making practice easy, fun, 
and rewarding. 
 
4.2.3 Model fluent reading 
By listening to good models of fluent reading, students learn how a reader's voice 
can help written text make sense. Read aloud daily to your students. By reading 
effortlessly and with expression, you are modeling for your students how a fluent 
reader sounds during reading. 
 
4.2.4 Repeated reading 
After you model how to read the text, you must have the students reread it. By 
doing this, the students are engaging in repeated reading. Usually, having students 
read a text four times is sufficient to improve fluency. Remember, however, that 
instructional time is limited, and it is the actual time that students are actively 
engaged in reading that produces reading gains. 
Have other adults read aloud to students. Encourage parents or other family 
members to read aloud to their children at home. The more models of fluent 
reading the children hear, the better. Of course, hearing a model of fluent reading 
is not the only benefit of reading aloud to children. Reading to children also 
increases their knowledge of the world, their vocabulary, their familiarity with 
written language ("book language"), and their interest in reading. 
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4.2.5 Types of Reading for students to increase fluency 
There are several ways that the students can practice orally reading text including 
student-adult reading, choral (or unison) reading, tape-assisted reading, partner 
reading, readers' theatreand silent reading. 

 
Figure 4.3. Activities for Students to Increase Reading Fluency 

 
The brief description of activities for facilitating reading fluency is given below. 
 
i. Student-Adult Reading 

In student-adult reading, the student reads one-on-one with an adult. The adult 
can be you, a parent, a classroom aide, or a tutor. The adult reads the text first, 
providing the students with a model of fluent reading. Then the student reads 
the same passage to the adult with the adult providing assistance and 
encouragement. The student rereads the passage until the reading is quite fluent. 
This should take approximately three to four readings. 
 

ii. Choral Reading 
In choral, or unison, reading, students read along as a group with you (or 
another fluent adult reader). Of course, to do so, students must be able to see 
the same text that you are reading. They might follow along as you read 
from a big book, or they might read from their own copy of the book you are 
reading. For choral reading, choose a book that is not too long and that you 
think is at the independent reading level of most students. Patterned or 
predictable books are particularly useful for choral reading, because their 
repetitious style invites students to join in. Begin by reading the book aloud 
as you model fluent reading. 
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Then reread the book and invite students to join in as they recognize the 
words you are reading. Continue rereading the book, encouraging students 
to read along as they are able. Students should read the book with you three 
to five times total (though not necessarily on the same day). At this time, 
students should be able to read the text independently. 
 

iii. Tape-Assisted Reading 
In tape-assisted reading, students read along in their books as they hear a 
fluent reader read the book on an audiotape. For tape-assisted reading, you 
need a book at a student's independent reading level and a tape recording of 
the book read by a fluent reader at about 80-100 words per minute. The tape 
should not have sound effects or music. For the first reading, the student 
should follow along with the tape, pointing to each word in her or his book 
as the reader reads it. Next, the student should try to read aloud along with 
the tape. Reading along with the tape should continue until the student is 
able to read the book independently, without the support of the tape. 
 

iv. Partner Reading 
In partner reading, paired students take turns reading aloud to each other. 
For partner reading, more fluent readers can be paired with less fluent 
readers. The stronger reader reads a paragraph or page first, providing a 
model of fluent reading. Then the less fluent reader reads the same text 
aloud. The stronger student gives help with word recognition and provides 
feedback and encouragement to the less fluent partner. The less fluent 
partner rereads the passage until he or she can read it independently. Partner 
reading need not be done with a more and less fluent reader. In another form 
of partner reading, children who read at the same level are paired to reread a 
story that they have received instruction on during a teacher-guided part of 
the lesson. Two readers of equal ability can practice rereading after hearing 
the teacher read the passage. 
 

v. Readers' Theatre 
In readers' theatre, students rehearse and perform a play for peers or others. They 
read from scripts that have been derived from books that are rich in dialogue. 
Students play characters who speak lines or a narrator who shares necessary 
background information. Readers' theatre provides readers with a legitimate 
reason to reread text and to practice fluency. Readers' theatre also promotes 
cooperative interaction with peers and makes the reading task appealing. 
 

vi. Silent Reading 
Silent reading refers to reading a text silently. It improves students’ 
understanding because it helps them to concentrate on the reading text. 
Silent reading improves reading comprehension because the reader does not 
care the pronunciation of words. Besides this, while reading silently, a 
student can form mental pictures of the reading text. Also, he/she does not 
need to read one word at a time. silent reading is a skill which is the need of 
every student as he/she moves to high school and college level because it 
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helps them to develop strategies for reading faster with better 
comprehension. This is called reading efficiency, and it will help the 
students to read any text with maximum focus on meaning. 

 
Figure 4.4 Steps of Task-based Grammar Lesson (Retrieved from 

https://www.pinterest.com/pin/225391156326783167/) 
 
4.3 Practical Teaching of Lessons on Oral Reading Fluency Skills 
To determine the effect that fluency has on reading level, discover the best 
methods for measuring fluency, and provide strategies for helping students 
achieve fluency in the classroom. 
 
4.3.1 Methods for Measuring Fluency 
There are several ways to measure fluency of a student as given below: 
• Measuring silent reading rate and comprehension  
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• Measuring oral reading rate and fluency  
• Have the student read a passage orally and listen for intonation (rise and fall of 

pitch of voice) and meaningful phrasing (choice of words to express a viewpoint) 
• Follow up with comprehension questions. 
 
4.3.2 Practical Ways to Improve Fluency 
 

Table 4.1 Some Ways for improving Fluency 
 

Exercise Aspect of fluency Type ofinstruction 
Assisted reading Intonationand meaningful 

phrasing 
Whole class, small 
group, or one-on-one 

Modeling fluent reading Intonation and meaningful 
phrasing 

Whole class or small 
group 

Reader theatre Intonation, meaningful 
phrasing, accuracy and 
group speed 

Whole class or small 
group 

 Silent reading fluency, 
comprehension, speed and 
accuracy 

Individual 

Extensive reading 

Flashcard and computer 
flashcard  

Automaticity(single word) Individual or pair 

Repealed reading Overall oral reading 
fluency 

One-on-one or pair 

Page speed drill Automaticity (single word) Individual or pair 

 
Reading Activity for Fluency and Comprehension 
Today, Ali class is learning about the life cycle of butterfly. First, they learn that 
the butterfly lay an egg. When the Egg hatches, it turns into a caterpillar. The 
caterpillar forms crystals. Instead the crystals, the caterpillar change into butterfly. 
Finally, the crystals split open and a new butterfly is born. 
 
1. What is Ali class learning about? 
 ……………………………………………………………………………… 
2. What is the first thing that happens to a cycle? 
 ……………………………………………………………………………… 
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3. What hatches out of the egg? 
 ……………………………………………………………………………… 
4/ What does the caterpillar form around itself? 
 ……………………………………………………………………………… 
5. What happened to the caterpillar inside the crystal? 
 ……………………………………………………………………………… 
 
Further Reading 
• Reading Fluency. (2002). Retrieved from 

https://www.meadowscenter.org/files/resources/Fluency_Presentation.PDF 
• Fluency Assessment. (n.d.). retrieved from 

https://www.lake.k12.fl.us/cms/lib05/fl01000799/centricity/domain/6456/bo
ok_wondersfluency.pdf 

• Minnesota Literacy Council. (n.d.). Reading for Fluency Strategies. 
Retrieved from 
https://mnliteracy.org/sites/default/files/curriculum/routine_2_reading_for_f
luency_strategies.pdf 

• Hudson,R.F., Lane,H.B. &Pullen,P.C. (2005). Reading fluency Assessment 
and instruction: What, why and how?. The Reading Teacher, 58(8), 702-714. 
Retrieved from  
https://www.fcrr.org/publications/publicationspdffiles/hudson_lane_pullen_r
eadingfluency_2005.pdf 

 
Conclusion  
 
Fluency is a complex skill, but a necessary one for success in secondary 
classrooms as well as in further education. Students who are not fluent are at a 
severe disadvantage and so it is our responsibility as teachers to help eliminate 
this disadvantage for students by implementing these simple, yet effective 
practices for improving fluency in our classrooms. If students can achieve 
fluency, reading will become a positive learning experience rather than a 
laborious task for struggling students. 
 
Exercise 
1. What is the relation between fluency and comprehension? 
2. What do you understand by Curriculum-Based Measurement of oral 

reading? 
3. Differentiate between choral reading and tap-assisted reading. 
4. Highlight the advantages and challenges associated with "Readers' Theatre". 
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5. Which of the ways for improving fluency is most suitable for students of 
grade 1. Also give reason for your answer.  

 
Reading Exercise 1 for Fluency (the student reads it and the teacher checks for 
errors and duration of finishing reading the paragraph)(Retrieved from 
https://iowareadingresearch.org/sites/iowareadingresearch.org/files/varied_practice_passage_sets_
0.pdf) 

 
Time used for completing reading the 
passage 

Number of Errors made while reading the 
passage 

Minute(s)     Seconds  
 
 
Reading Exercise 2 for Fluency (the student reads it and the teacher checks for 
errors and duration of finishing reading the paragraph) (Retrieved from 
https://iowareadingresearch.org/sites/iowareadingresearch.org/files/varied_practice_passa
ge_sets_0.pdf) 
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Time used for completing reading the 
passage 

Number of Errors made while reading the 
passage 

Minute(s)   Seconds  
 
   



80 

References  
 
Baker, S. K., Smolkowski, K., Katz, R., Fien, H., Seeley, J. R., Kame’enui, E. J., 
& Beck, C. T. (2008). Reading fluency as a predictor of reading proficiency in 
low-performing, high-poverty schools. School Psychology Review, 37(1), 18-37. 
 
Ericsson, K. A., Charness, N., Feltovich, P., & Hoffman, R. R. (2006). Cambridge 
Handbook on  Expertise and Expert Performance. Cambridge, UK: Cambridge 
University Press. 
 
Texas Reading Initiative. (2002). Guidelines for Examining Phonics and Word 
Recognition  Programs. Retrieved from  
https://buildingrti.utexas.org/sites/default/files/booklets/redbk3.pdf 
 
Kylene, (2003). Fluency and Automaticity. When Kids Can't Read: What 
Teachers Can Do. Portsmouth: Heinemann. 
 
Blau,Lisa. (n.d.). 5 Surefire Strategies for Developing Reading Fluency. Retrieved 
from  
https://www.scholastic.com/teachers/articles/teaching-content/5-surefire-
strategies-developing-reading-fluency/ 
 
Hudson, R.(2008). Reading Fluency Intervention Strategies to Build Automaticity 
at Multiple Levels. Retrieved from  
https://www2.ed.gov/programs/readingfirst/2008conferences/reading.pdf 

 



81 

Unit 5 
 
 
 

 
 
 
 
 
 
 

PRINCIPLES AND TECHNIQUES 
FOR TEACHING VOCABULARY 

   
 
 
 
 
 

 
 
 
 
 

Writer: Ms. Mubeshera Tufail 
Reviewer: Dr. Muhammad Athar Hussain



82 

CONTENTS 
 
Introduction ............................................................................................................83 

Learning Outcomes ................................................................................................83 

5.1  Meaning and Definition of Vocabulary ........................................................84 

5.2  Stages of Word Knowledge ..........................................................................85 

5.3  Vocabulary development  .............................................................................85 

5.4  Classification of Vocabulary.........................................................................89 

5.5  Link between Vocabulary Instruction and Reading Comprehension ...........93 

5.6  Principles of Developing Vocabulary  ..........................................................95 

5.7  Techniques for Presenting Vocabulary .........................................................98 

5.8  Methods of Teaching Vocabulary ...............................................................101 

Conclusion ...........................................................................................................102 

Exercise  ...............................................................................................................103  

Activities  ............................................................................................................103 

References ............................................................................................................104 

 

 
 
 
 
  



83 

INTRODUCTION 
 
Language enables us to communicate with each other, forming a complex system 
of communication; in a language, vocabulary stands out as the basis for the 
language. In simplest terms, vocabulary is words. Vocabulary of a person is the 
words he/she knows and can use. According to Schmitt (2008), vocabulary should 
be considered as more than a set of single-word units. It includes not only a 
person's knowledge of words but also its ability to recognize these words in print. 
Therefore, learning new vocabulary involves connecting the oral and print version 
of a word and integrating into 'vocabulary knowledge base' of a person.  
 
Vocabulary is a multifaceted in nature. A word has denotation(s) and 
connotation(s). A word's denotation is its literal definition or dictionary meaning. 
On the other hand, connotation refers to implied meaning of a word; it is 
subjective in nature i.e., it may vary from one culture or language to another. For 
example, the denotation of "frugal" is 'economic in use or spending'. The 
connotated meaning of calling someone "frugal" is a compliment that the person 
is careful in spending money or food. The word "cheap" has the same dictionary 
meaning as that of "frugal".  However, the connotation of calling someone 
"cheap" implies a negative meaning. The denotation of words "childish" and 
"childlike" is identical but the connotation of "childish" suggests immaturity and 
pettiness whereas the connotated meaning of "childlike" refers to innocence and 
meekness.  
Children have oral vocabulary consisting of words they use in speech. Besides 
using in speech, children also use vocabulary to recognize the words in print. 
Language learners go through vocabulary on a daily basis. For mastery in a 
language, vocabulary development plays a central role. For developing 
vocabulary, a child must be able to acquire and retain it. As a language teacher, 
one of your main tasks is to help students develop a rich and useful store of 
vocabulary. In this unit, you will study about different types of vocabulary and 
principles for vocabulary development.  
 

LEARNING OUTCOMES 
 
After studying this unit, the students will be able to: 
• Define the concept of vocabulary  
• Explain the relationship of vocabulary with comprehension. 
• Elaborate the principles of vocabulary development 
• Use different techniques and strategies for effectively teaching vocabulary. 
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5.1  Meaning & Definition of Vocabulary 
 
Vocabulary is one of the important components of language. According to Oxford 
dictionary, “Vocabulary is defined as the body of words used in a particular 
language”. Vocabulary can be defined as "words we must know to communicate 
effectively; it includes words in speaking (expressive vocabulary) and words in 
listening (receptive vocabulary)" (Neuman & Dwyer, 2009). Diamond and 
Gutlohn (2006) defined vocabulary as "the knowledge of words and words' 
meanings". 
 
Hatch and Brown (1995) explained two types of vocabulary; receptive vocabulary 
and productive vocabulary. Receptive Vocabulary refers to words that learners 
recognize and understand when they are used in context. It is vocabulary that 
learners recognize when they see in a reading text but do not use it in speaking 
and writing. Productive vocabulary is the words that the learners understand and 
can pronounce correctly; they use constructively this vocabulary in speaking and 
writing. Therefore, productive vocabulary can be addressed as an active process, 
because the learners can produce the words to express their thoughts to others 
(Stuart Webb, 2005). For example, a child who cannot speak, read or write, can 
follow oral instructions given in a language which he/she is used to understand. 
When a child becomes able to speak, read and write, his/her vocabulary becomes 
productive because he//she is using it to form new sentences according to his/her 
needs. 
 
Nation (2001) emphasizes that learning vocabulary is a cumulative process and 
that it must deliberately taught, learned, and recycled. It is critical for several 
reasons as mentioned below: 
• Learners need to read/understand the words in a variety of contexts. 
• Learners remember words when they have used them in different ways, so 

using words in a variety of ways is essential for vocabulary teaching. 
• Learners forget words within the first twenty-four hours after class, so it is 

important to follow up a vocabulary lesson with homework that involves use 
of words learnt in the class. 

• Vocabulary knowledge is comprised of two dimensions: vocabulary breadth 
or size, and depth or quality of vocabulary knowledge. Vocabulary breadth 
refers to the number of words about which a learner has at least some 
superficial knowledge of meaning. Depth of vocabulary knowledge is 
defined as a learner’s level knowledge of various aspects of a given word, or 
how well the learner knows this word. 
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5.2 Stages of Word Knowledge 
 
According to Dale and O'Rouke, when students see a word, they think to 
themselves one of the four stages. i.e., 
1.  I never saw it. 
2.  I have heard of it but I don’t know what it means. 
3.  I recognize it in the passage; it is something related to... 
4.  I know it. 
 
As a teacher, it can be a bit frustrating because every student’s prior knowledge of 
words is different. While some students may recognize a word previously from 
reading another book,one or more students may have never seen that word 
in their life.  
 
5.3  Vocabulary Development 
 

 
 
Figure 5.1: Vocabulary Development during Childhood (Retrieved from 
http://www.hanen.org/helpful-info/articles/build-your-childs-vocabulary.aspx) 
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Vocabulary refers to all the words that make up a language. Development is the 
process of enlarging or advancing something. So, “vocabulary development” means 
“learning more and more words". There are two schools of thought on vocabulary 
development. One states that vocabulary should be taught implicitly. The other 
states that it should be taught explicitly. Both methods are used in school. 
The implicit vocabulary development approach assumes that students learn 
vocabulary by exposure (experience), mainly through independent reading. The 
logic behind this idea is that it is not possible to teach all the words an average 
adult recognizes, so it must have been selected through reading or conversing 
with others. The explicit vocabulary development approach asks to overtly teach 
vocabulary to their students i.e., teaching the students to learn new words. 
 
Children’s vocabulary develops to a great extent, with indirect exposure through 
conversation, listening to adults read to them, daily experiences, and from reading 
on their own. Explicit vocabulary instruction leads to greater word learning, 
increased reading comprehension, and increased word usage in conversation and 
in print. The more often a child sees, hears, and works with the vocabulary words, 
the better he/she understands the words' meanings. 
 
5.3.1 Instruction for Vocabulary Development  
Teachers must use different ways to make things easy for the learners. For 
example; 
• Make visual aids to demonstrate meaning. 
• Include lot of examples and non-examples of the words. 
• Include activities according to different teaching styles. 
• Celebrate words by making them visible in your classroom. 
 
5.3.2 General Guidelines for Teaching Vocabulary 
It is helpful to keep in mind some general principles that facilitate learning new 
vocabulary. Some guidelines for teaching vocabulary are given below: 
• Teach new words in the context of a meaningful lesson and facilitate 

students' discussion or give them some learning activity that requires them 
to use the new word.  

• Ensure that students hear the correct pronunciation of the word and practice 
saying it aloud. Hearing the syllable structure and stress pattern of the word 
will help students to remember it for future use.  

• Teach word parts – root words, base words, prefixes, and suffixes through 
practice-based exercises in such a way that students encounter these words 
frequently. Base and root words serve as a basis for creating new words. But 
there is a difference in base and root words i.e., root words are not usually 
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used as alone words but always combined with suffixes or prefixes for 
creating new words for use.  
 

 
 
Figure 5.2: Some Examples of Prefixes, BaseWords and Suffixes(Retrieved from 
https://www.teachercreatedmaterials.com/estore/files/additionalresources/bv_root
_lists_levels_1-11.pdf) 
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Figure 5.3. Examples of Root Words (Retrieved from 
https://www.spellingcity.com/root-words.html) 

 
• Teach words in related clusters to help students understand how words are 

related and interrelated (Marinak, et al., 1997). 
• Identify examples/applications and non-examples/non-applications related 

to the meaning of the new word (Ellis & Farmer, 1996-2000). 

 
Figure 5.4: Example of a concept for Teaching through examples and non-
examples (Retrieved from https://images.app.goo.gl/UaRk48x52Eo2Wsq86) 
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• Help students connect new vocabulary to something with which they are 
already familiar. For example, teaching by telling synonyms of a word such 
as accomplish and achieve, assist and help etc. 

• Create opportunities for students to write the definition of a new term in 
their own words so that they can identify the main idea associated with the 
term and recognize specific pieces of information that clarify its broader, 
more general idea. 

• Offer students the opportunity to acquire new vocabulary using a variety of 
learning formats that actively engage them in the learning process. for 
example, use of flash cards for telling synonym and antonym of a word, 
using the new word for making short sentences, giving reading text which 
contains the new word frequently etc. 

 
Further Reading 
• Five Effective Techniques for Teaching Vocabulary.(2019).Retrieved from 

https://www.classroomtestedresources.com/2016/03/five-effective-
techniques-for- teaching.html 

• Building Vocabulary- Word Families and Word Roots List. (n.d.). Retrieved 
from 
https://www.teachercreatedmaterials.com/estore/files/additionalresources/bv
_root_lists_levels_1-11.pdf 

• Vocabulary Spelling City. (n.d.). Root Word Lists. Retrieved from 
https://www.spellingcity.com/root-words.html 

 
Self-Assessment Question 
1. Write one comprehensive definition of vocabulary. 
2. Differentiate between depth and breadth of a vocabulary. 
3. How explicit vocabulary development approach affects the process of 

vocabulary development? 
4. Describe the examples and non-examples for a concept "adjective". 
 
5.4  Classification of Vocabulary 
 
Vocabulary is the storehouse of words and the meaning of these words. Vocabulary 
has some words more important than others because of frequent use of those words 
or the way those words are used. For example, of, the, in, on are frequently used 
words as compared to "implement" or "delta". Similarly, some words have different 
criteria for its use than other words. For sake of teaching specific vocabulary words, 
we can divide the words into three vocabulary categories: content, academic, and 
support. The amount of effort and the approach taken for teaching the meaning of 
words often depend on the category of the word. 
 
5.4.1 Content vocabulary 
Content vocabulary include words that are specific to a given subject area. These 
words are rarely used outside of their content areas. It includes terminology for 
different concepts used in different subjects such as given below.  
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Although the words used in content vocabulary do not use frequently; but it is 
important for a student to learn to understand the concepts of a particular subject 
such as social science or mathematics. 
 
5.4.2 Academic Vocabulary  
Academic Vocabulary refers to words that appear regularly in academic texts and 
tests. These words are not used for specific content or concept and can be used in 
different contexts such as; consist, constitute, distribute, establish, evident, 
indicate, occur, significant, recognize, respond etc. 
 
Academic Vocabulary words often show up as the actions (verbs) in content 
standards and learning objectives. For example; analyze, critique, determine, 
evaluate, interpret, synthesize etc. These words are used in writing for academic 
purposes irrespective of discipline. 
 
For teaching academic vocabulary, following points may be kept in mind.  
1) Teach academic words as they show up during lesson: There is no need 

to pre-teach academic words. It can be taught as they appear in a lesson in a 
context. However, frequency of teaching particular words is important for 
successfully learning academic words. So, it should be taught on daily or 
frequent basis so that the students get involved in the learning process. 

2) Teach academic vocabulary at next level: For developing academic 
vocabulary of a student, it is necessary to teach words higher than existing 
level of a student. It would be effective to teach some new academic words 
along with some familiar words in order to advance their use of academic 
vocabulary. 
 

5.4.2.1 Incorporating relationship academic vocabulary into lessons: 
Relationship vocabulary can be incorporated into lesson and in sentence frames to 
promote use of new relationship academic vocabulary words. Figure 5.5 shows 
relationship vocabulary for use.  
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• Identify the causes and effects of different types of severe weather. 
• Analyze the causes and effects of the vast expansion and ultimate 

disintegration of the Roman Empire. 
 Given below are sentence frames using cause and effect relationship 

vocabulary. 
 ___happened because ____. 
 As a result of _______, ______ 
 Due to ____, this led to ____. 

c) Summarize Lessons 
• Summarize the key supporting details and ideas 
• Summarize the text distinct from personal opinions or judgments 
• Summarize the points a speaker makes. (Students can also summarize 

any lesson for note taking or for Checking for Understanding 
questions.) 

Given below are sentence frames using summarizing relationship vocabulary. 
 The story tells ___ 
 The author says ___ 
 The article discusses ___ 
 The passage illustrates ___. 
 The author explores the idea that ___ 

 
5.4.3 Support Vocabulary 
Support vocabulary refers to additional words that students need to know so that 
they can understand the meaning of a specific sentence or phrase used in the 
lesson. Support vocabulary is unrelated to grade-level concepts and skills. These 
words occur most often in text or passages. It can be present in the sentences to 
locate a noun or pronoun. It can be in a poem to recognize alliteration. Support 
Vocabulary can show up in the word problems used in math or in history or 
science passages. Examples of support vocabulary include words like starboard, 
marbled, invested, stocks, calorimeter, hostler.  
 
Self- Assessment Question: 
1.  Explain concept development strategy with the help of two examples.  
2.  Provide some more examples for content, academic and support vocabulary. 
 
5.5  Link between Vocabulary Instruction and Reading Comprehension 
 
Vocabulary knowledge is fundamental to reading comprehension. Understanding 
the meaning of words is very important for knowing the meaning of a text. 
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Research indicated the relationship between vocabulary and comprehension. It 
can be defined in different ways; 
 
5.5.1 The proportion of difficult words: It is the single most powerful predictor 
of text difficulty in a text. General vocabulary knowledge of a reader is the single 
best predictor of how well that reader can understand text. If a reading text has 
large number of difficult words, it will be difficult to understand it. therefore, we 
can estimate about a text's difficulty by looking at the words used in it.  
 
5.5.2 Development of adequate vocabulary knowledge: It can be a great hurdle 
for reading comprehension of a student. The development of vocabulary would 
help to learn new concepts and words. The obviousness of the need and the strong 
relationship between vocabulary and comprehension invite an overly simplistic 
response: if we simply teach students more words, they will understand text 
better. There are four standard ways for learning new words: explicit or implicit 
instruction, through multimedia and through association.  In explicit instruction, 
the literal and contextual explanation is followed by think aloud and hands-on 
practice for reading and writing of students for a new word. Implicit instruction of 
vocabulary occurs naturally during communication-based activities where 
students subconsciously absorb grammatical forms by reading a book or watching 
a dialogue through observation and practice.  
 
5.5.3 Understanding the reading material: A major motivation for vocabulary 
instruction is to help students understand material they are about to read. If 
traditional instruction is not having this effect, teachers should know why not, and 
what to do about it. The purpose of this report, then, is to lie out, on the basis of 
the best available research, how one can use vocabulary instruction most 
effectively to improve reading comprehension. Multimedia involves using 
hypertext (using reference of a text for given word(s)available for reader's access), 
pictures and sign language. Association occurs when a reader is able to connect 
the new word with his/her prior knowledge. in this way, a reader can add a word 
into his/her vocabulary. All of these four methods can be used in isolation or in 
combination for vocabulary development.  
 
It is very important to learn new words I context rather than learning new words 
independently. For this purpose, some compare and contrast, classify words or use 
tags for teaching vocabulary can be used. Vocabulary is not only linked to reading 
comprehension but it is also linked to academic success. A child cannot 
understand the concepts of a subject if he/she lacks sufficient academic or content 
vocabulary for it. 
 
Self- Assessment Question: 
Explain the relationship of vocabulary and comprehension in your own words.  
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5.6 Principles of Developing Vocabulary  
 
According to Michael Graves (2000), there are four components of an effective 
vocabulary program: 
a) Wide or extensive independent reading to expand word knowledge 
b) Instruction in specific words to enhance comprehension of texts containing 

those words 
c) Instruction in independent word-learning strategies 
d) Word consciousness and word-play activities to motivate and enhance 

learning. 
 
There are different points for learning vocabulary. The most common of them are 
given below: 
1. Experiential background: A teacher must provide students with rich 

experiences and make activities as concrete as possible. Children learn most 
of their vocabulary from interaction from their family, peers, objects and 
ideas for their environment. For example, a child who watches football, will 
learn and gain experience of understanding of referee, run, touchdown, and 
quarterback. Or if a child hears another child use the word "additionally”, 
he/she gain knowledge of how the other child used it and gain experience of 
the meaning of the word.  

2. Relate vocabulary to background knowledge: Students have to relate the 
previous knowledge to experiences. Use examples that may associate with 
their interaction in the classroom. For example; using the word… 
evaporation, relating it to how Ms. Ghazala steam from her hot tea 
evaporates into the air or the examples from daily life.  

3. Building relationships: Show how words are related to each other. 
Establishing relationships between words such as mountains, altitude, 
inclined, hills; discuss their differences and similarities. 

4. Presenting frequent exposure and repetition: Frequent exposure and 
repetition of vocabulary is essential. Have students create a sentence of the 
word of the week. Or students who can come up use the word of the week, 
gets a star and the one with the most stars for the grade period gets 
something special. Encourage them to use new word knowledge. I think it’s 
important to have students practice that word to make it part of their 
knowledge. 

5. Creating Interest in Words: Generate interest in New Words by using new 
audio-visual aids and/or instructional techniques such as gaming or fill in 
the blank. Motivate them to read and find new words. 

6. Teach students how to learn new words: Encourage independent word-
learning skills such as reading resources or books on their own, select 
unfamiliar words from text and search for their meaning and use. Tell your 
students when reading and they do not know a word, look it up, and write its 
definition down three or four times, practice its use and revise the word use 
after few days. 

7. When selecting words to teach: Select words that students probably do not 
know and whose meaning is crucial to their understanding of selection. 
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Choose book or textbook which will help them better understand their 
reading. Restrict your choices to unknown words essential to an 
understanding of the selection. 

 
5.6.1 Principles of Vocabulary Instruction  
Laura Robb, in his book "Vocabulary Is Comprehension", have mentioned ten 
principles, called The Big Ten, for vocabulary instruction. It will help build 
students' vocabulary and reading expertise because the lessons use reading 
materials from your curriculum, giving you a way to consistently teach 
vocabulary while investing in students' development as readers. The Big ten 
approach includes the followings; 
1. Promote Meaningful Talk: Research in early childhood education laid 

great emphasis on promoting meaningful talk. Meaningful talk is crucial to 
language development and children's ability to speak, think, understand, 
read, write, and communicate. By listening to others and talking with them 
can enhance vocabulary to a great extent. 

2. Study parts of words: It is important for the learner to know about the root 
(origin), prefixes and suffixes of words. For example; From the Latin root 
spec, come words such as; inspect, inspector, spectator, spectacle, 
circumspect, introspective, perspective, and retrospective. Tim Rasinski 
points out that the students learn 1,000 to 4,000 words a year. It can be 
helpful to understand the meaning of the word and also to use it correctly. 
Using this type of word study in all disciplines (subjects) is difficult. 

3. Attend Figurative language and connotative meanings Teach students 
how to use a text to validate their interpretation of figures of speech and to 
explain the shades of meaning or connotations (hidden meaning) of specific 
words in a text. It can help readers visualize an abstract idea by using an 
example from the real world. 

4. Situate words in various contexts: After teaching a word, try to discuss its 
use in different situations. For example, take a new word "gargantuan 
meaning huge, very large", a list of situations where gargantuan can be 
successfully used include: describing a spaceship, airplane, mountain, an 
alien creature, an elephant, or skyscraper. 

5. Use new vocabulary in writing: Students can express their understanding 
of text using words they learned. This helps them understand the 
relationship of various words with each other. 

6. Build concept: Words have different categories. Effective word learning 
includes being able to categorize or group words to show the relationship 
between words and a concept. For example, plants have two major 
categories dicots and monocots. They can be further divided into sub 
categories on the basis of characteristics and can enable the students to build 
their concepts. 
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Figure 5.7: Example (retrieved from https://slideplayer.com/slide/7772396/) 
 
7. Make connections: Associations or connections can help learners 

remember new words. This strategy is especially helpful for English 
language learners. Encourage students to make as many connections as they 
can because these connections will construct deeper understanding and 
support recall. For example; to teach a word “exhaust”, you can relate it 
with daily life examples. Using connotations of the word as; synonyms--to 
drain energy-- and antonyms--to add energy or strengthen. Students can then 
b able to connect the new word to their prior knowledge: the flu, running a 
marathon, extreme heat, dehydration, or a high fever etc. 

8. Use technology: Technology is getting very much involved in education. 
Children can learn to a great deal using twitter, blogs, wikis, and interactive 
computer word games. 

9. Promote independent reading: It is proved by many researches that those 
who read independently have more word knowledge as readers repeatedly 
meet the same words in diverse contexts over long periods of time. 

10. Deliver daily read-aloud: Reading a word aloud by the teacher can make 
student able to listen to the sounds pitch, pronunciation, and enables to them 
to relate new information with previous knowledge. Teachers can also raise 
students' word consciousness, interest in words and their multiple meanings, 
by briefly pausing to discuss figurative language or an unusual word. 
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For Further Study: 
Diamond, L., &  Gutlohn, L.(n.d.)Teaching Vocabulary: Retrieved from 
http://www.readingrockets.org/article/teaching-vocabulary 
 
Self-Assessment Question 
What are the key principles of teaching and learning vocabulary? Give suitable 
examples. 
 
5.7 Techniques for Presenting Vocabulary 
 
Redman and Gairn distinguished three main categories: visual technique, verbal 
technique, and translation among techniques used in vocabulary presentation.  
i. Visual techniques: These techniques emphasize the use of flashcards, 

photographs, boards, drawing, pictures cut from magazines, real objects. 
Admittedly, the use of colorful materials can enhance the language 
acquisition due to the fact that majority of students is visualizes. Objects and 
gesture can easily convey an action or a concept.”  

ii. Verbal techniques: In these techniques, teachers use illustrative situation 
which can be either written/oral and create an example of a concept. Among 
these techniques., it can be a short story, a dialogue, an anecdote from which 
students are able to deduce the meaning of a word. However, a teacher 
should be very caution about presenting a context to the new language items 
because the context may be unclean to students. That is why exemplary 
sentences should be clear and there should be few of them. Moreover, the 
use of synonyms and antonyms is quite common use particularly among low 
level students. This technique enables students to broaden vocabulary store 
as well as it ‘helps to build up in the student's mind the idea that language 
consists of choice, that words do not mean the same as each other”. 

iii. Giving definitions: Another technique of presentation is that words can be 
also presented by giving definitions to ensure that learners know the 
accurate meaning and the way the word should be used. Moreover, it is 
popular to contrast the lexical items by asking 'what is the opposite of.....?' 
or to give examples of the type- it follows that while teaching the word 
'dog', a teacher can say 'a type of an animal'. 

iv. Make visual aids to demonstrate meaning: When you share new words 
with your students, demonstrate the meaning with a piece of clip art or 
photo that explains the context of the word. This is especially important 
with words the child will be encountering often and those that we want 
students to utilize in their speaking and writing. Then, have your students to 
make their own drawing of the word. If you do these on index cards, you 
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might punch a hole in the corner and put them on a ring for categorizing, 
vocabulary games, and other usage activities. Repeated exposures to the 
words are necessary for the words to be fully understood. 

v. Include lots of discussion of examples and non-examples of the word: 
The more students are able to discuss the words including synonyms and 
antonyms, usage of the word, and contexts, the better the student will 
understand it. Group discussion is especially important for struggling 
readers and ELL students. As you're discussing the words, poll your class to 
see how well they understand the words. You may have a few student 
"experts" who are able to convey meaning to students well too, so tapping 
into their leadership qualities can also improve motivation to learn. You 
might use a technique called “Carousel Brainstorm” to allow discussions. 
All you do is display the word at the top of chart paper and send groups of 
students around to each chart. They record as much as they know about the 
word in an allotted amount of time and then either the group moves or the 
paper moves for the next word. Groups read what previous groups have 
written and add to it each time. In this demo, you see different colored 
markers are used. 

vi. Make learning vocabulary into a game: Using manipulative such as a 
googly eyeball on the end of a Popsicle stick, a magnifying glass, or big 
"detective" sunglasses can create Word Wizards out of all of your students. 
As you read, challenge your students to locate new words for the group to 
discuss as a post reading activity. If each child brings a list of new and 
exciting words, imagine how fun it'd be to categorize and explain them later. 
Here are two strategies you might try with the word list your kids create: In 
this strategy 1, the kids list the words, categorize the words, and justify their 
categories. Discussion is embedded throughout the process. The example 
shared was with a nonfiction book about money as shown in figure 5.7. 
 

 
 

Figure 8. Strategy 1 (Google image) 
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Figure 9: Strategy 2 (Google image) 
 

In this strategy 2, the teacher creates a poster sized thought bubble out of 
colored chart paper and laminates it. As new words are introduced, the 
student uses a dry erase marker to explain his/her thinking about the word. 
These thought bubbles could be used for other comprehension skills too, and 
they are super easy to make if you have paper, dry erase markers, and 
laminating film. 

vii. Use activities that reach all learning styles: When you are teaching 
vocabulary, be sure to include activities which appeal to all learning styles. 
Most of the teacher emphasize auditory and visual options for teaching 
vocabulary, but kinesthetic learning style is we often lack kinesthetic 
options. Whole Brain Teaching techniques have been shown to be very 
effective for long term retention of information. You can also sing, chant, 
and role play with words. Even if you cannot come up with motions for a 
word's meaning, just getting your kids up and moving may help those 
kinesthetic learners better understand the word's meaning. Sarah 
from “There's No Place like Second Grade” shared many great ideas in her 
presentation, and I loved the looks of “Word Jams” which is a subscription 
app from “Go Noodle” with us at the conference. She mentioned how her 
students really retain the words they've learned AND the motions.  

viii. Celebrate words by making them visible in your classroom: Motivation 
and student engagement are more important than ever in teaching-learning 
process. If students see that teachers value words, then the students will feel 
they are important too. We need to showcase that learning by keeping 
attention on our growing word walls and by making sure they are used and 
expanded. By using techniques such as “Word of the Day” and spotlighting 
ah-ha moments in discovering a new word in our read aloud, we demonstrate 
the importance to our students which leads them to be active thinkers as they 
read and learn versus passive. Ideas you might try to include: 
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a. Word of the Day Posters 
 
b. Be ___Bulletin Board 
 Teacher can display all the words and mark them as you feature them or add 

them to the wall as you teach the skill. It is important that your students 
understand the meaning of reading words like summarize and infer in order 
to understand the task they're asked to do on the assessment.   

 
 

 
 

Figure 5.10: Vocabulary wall (Google Image) 
 
5.8 Methods for Teaching Vocabulary 
 
The National Reading Panel (2000) concluded that there is no single research-
based method for teaching vocabulary. From its analysis, the panel recommended 
using a variety of direct and indirect methods of vocabulary instruction i.e., 
explicit and implicit instruction of vocabulary. 
 
According to the National Reading Panel (2000), explicit instruction of 
vocabulary is highly effective. To develop vocabulary intentionally, students 
should be explicitly taught both specific words and word-learning strategies. To 
deepen students' knowledge of word meanings, specific word instruction should 
be rich in information and context about that word (Beck et al., 2002). Seeing 
vocabulary in rich contexts provided by authentic texts, rather than in isolated 
vocabulary drills, produces robust vocabulary learning (National Reading Panel, 
2000). Such instruction often does not begin with a definition, for the ability to 
give a definition is often the result of knowing what the word means. Rich and 
robust vocabulary instruction goes beyond definitional knowledge; it gets students 
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actively engaged in using and thinking about word meanings and in creating 
relationships among words. 
 
Explicit instruction in word-learning strategies gives students tools for 
independently determining the meanings of unfamiliar words that have not been 
explicitly introduced in class. Since students encounter so many unfamiliar words 
in their reading, any help provided by such strategies can be useful. 
 
Word-learning strategies include dictionary use, morphemic analysis, and 
contextual analysis. Dictionary use teaches students about multiple word 
meanings, as well as the importance of choosing the appropriate definition to fit 
the particular context. Morphemic analysis is the process of deriving a word's 
meaning by analyzing its meaningful parts, or morphemes. Such word parts 
include root words, prefixes, and suffixes. Contextual analysis involves inferring 
the meaning of an unfamiliar word by scrutinizing the text surrounding it. 
Instruction in contextual analysis generally involves teaching students to employ 
both generic and specific types of context clues. 
 
5.8.1 Incidental vocabulary learning 
The scientific research on vocabulary instruction reveals that most vocabulary is 
acquired incidentally through indirect exposure to words. Students can acquire 
vocabulary incidentally by engaging in rich oral-language experiences at home 
and at school, listening to books read aloud to them, and reading widely on their 
own. Further, reading activities give students repeated or multiple exposures to 
words; it is also one of the means by which students see vocabulary in rich 
contexts. Therefore, it is recommended providing structured read-aloud, 
discussion activities and extensive independent reading experiences outside 
school hours to encourage vocabulary growth in students. 
 
Conclusion 
 
This unit discussed about meaning and definition of vocabulary, types of 
vocabulary and various principles of teaching vocabulary. While there are many 
principles for teaching new words and its presentation in classroom, one size does 
not fit all. The characteristics of students, classroom context, demand of the 
lesson and preferences of a teacher may affect the selection of a particular 
strategy and principles for use in classroom for vocabulary development. Besides 
background knowledge about vocabulary development, it is the decision-making 
skill of a teacher for a given situation which can make a difference.  
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Further Reading 
Diamond, L, & Gutlohn, L. Teaching Vocabulary: Retrieved from 
https://teacing.vocabulary/Teaching-Vocabulary_Reading-Rockets.html 
Vocabulary Strategies VIRGINIA P. ROJAS Language Education Consultant 
(732) 940-1860file:///D:/vocabulary%20docs/Vocabulary_Strategies%20pddf.pdf 
Definition-Vocabulary Development.(n.d.). Retrieved from 
https://www.heartlandaea.org/media/cms/Definitions_Vocabulary_Development_
2EFAA5FE2C164.pdf 
 
Exercise  
1. Suggest some techniques you can use with early grade students for 

vocabulary development? 
2. Elaborate the use of principles of vocabulary presentation in classroom. 
3. Compare the two main methods of teaching vocabulary for their benefits for 

vocabulary development. 
 
Activities 
1. Develop a list of content vocabulary words for social studies for grade 5. 
2. Develop content vocabulary for General Science for students of grade 3.  
3. Plan two activities for developing vocabulary for grade 4 for English 

language.  
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INTRODUCTION 
 
In this unit, you will learn about the concept of vocabulary and the main 
principles of teaching vocabulary. It will also help you to be aware of different 
ways to present new vocabulary to the early grade students, as well as the 
language learners. This unit will also be helpful to understand the relationship of 
vocabulary with comprehension. You will learn to design and implement different 
and effective techniques and activities to develop and enhance vocabulary. 
 
The learning of vocabulary is an important part in foreign language learning. The 
meanings of new words are very frequently emphasized, whether in books or in 
verbal communication. Vocabulary is considered as central in language teaching 
and is of paramount importance to a language learner. English language has 
hundreds and thousands of words and it is difficult to learn all at the same time. It 
is important to note that the average native speaker uses around only five 
thousand words in everyday speech. Even the students should not need to produce 
every word they learn, some they will just need to recognize. Teacher must have 
in mind that selection of what to teach is based on frequency and usefulness to the 
needs of your particular students. Once you have chosen what to teach, the next 
important steps are to consider what students need to know about the items, and 
how you can teach them. 
 

LEARNING OUTCOMES 
 
After studying this unit, the students will be able to: 
• Interpret ways of presenting new vocabulary to the students. 
• Design effective and interesting activities for teaching vocabulary to 

students. 
• Implement the designed activities in classroom for teaching vocabulary.  
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6.1  Meaning & Importance of Vocabulary 
 
According to the Macmillan English Dictionary, the word vocabulary means all 
the words in a particular language. Vocabulary can be defined, roughly, as the 
words we teach in the foreign language. However, a new item of vocabulary may 
be more than a single word: for example, post office and mother-in-law, which 
are made up of two or three words but express a single idea. A useful convention 
is to cover all such cases by talking about vocabulary “items” rather than “words“. 
(Ur, 2003, p 60) 
 
6.1.1 The importance of vocabulary 
 
It is experience of most language teachers that the single, biggest component of 
any language course is vocabulary. No matter how well the student learns 
grammar, no matter how successfully the sounds of L2 are mastered, without 
words to express a wide range of meanings, communication in an L2 just cannot 
happen in any meaningful way. (McCarthy, 1990) 
 
It is generally known that for communication, either written or spoken, the vast 
knowledge must be in grammar and vocabulary. These two areas of language 
acquisition must go hand in hand in the teaching process. Despite this, vocabulary 
is the building stone in learning foreign language. One can communicate with a 
little grammar, but it is almost impossible to communicate with a little 
vocabulary. To effectively acquire new vocabulary; students must go through four 
essential stages such as;  
• first, they notice a new word with help 
• secondly, they recognize the word at first with help then later on, they 

identify the word on their own 
• And lastly, they are able to both recognize and produce the word. 
 
It is essential that the teacher makes use of activities that target each of these stages. 
Instead of merely introducing new vocabulary, the students must be given the 
opportunity to use these new words in sentence construction, game or reading exercise. 
 
6.2  Challenges of Teaching Vocabulary 
 
Teaching vocabulary seems difficult. The struggles associated with vocal 
practices in the classroom make it challenging for students to learn and teachers to 
teach well. Teachers may have a hard time what that their students will learn? 
Which are the most important words? What about the students who learn and read 
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at different levels?. For students, it becomes difficult (and, for many, 
uninteresting) to simply memorize words and terms that they have no prior 
connections to. 
 
6.2.1 Information Required by a student about a Vocabulary Unit (a word) 
 
a) Meaning of the word: To know the meaning of the item clearly words is 

important. It must also be ensured that your students have understood 
correctly with checking questions. 

b) The form: Students need to know if it is a verb / a noun / an adjective etc. to 
be able to use it effectively. 

c) Pronunciation: As there is often no clear relation between how a word is 
written and how it is pronounced, it can be problematic for learners of 
English. So, it is very important to use the phonemic script in such cases so 
that the students have a clear written record of the pronunciation. Teachers 
should also repeat the words that you think will cause pronunciation 
problems for the students and highlight the word stresses. 

d) Spelling: This is always difficult in English for the reason mentioned above. 
Remember to clarify the pronunciation before showing the written form. If it 
follows any unpredictable grammatical patterns. For example, man-men / 
information (uncountable), elephant (\ˈe-lə-fənt\), and if the word is 
followed by a particular preposition (e.g. depend on).The connotations (an 
abstract meaning or intention of a word) must be explained to students that 
the item may have. 

e) When the word is or is not used: It includes whether the item is formal, 
neutral or informal e.g., spectacles/glasses/specs. Whether the item is used 
in speech or in writing for example," to sum up" is usually used in written 
communication whereas "mind you" or "got it" is used in speech. Whether 
the item is has some new term for it such as Wireless instead of radio or cell 
phone instead of mobile phone. 

f) Words occurrence: It is important to teach student the context in which a 
particular word is used e.g., a person describe things 'in great detail' not 'in 
big detail'. Another example is that a person’ raise his/her hand’ to ask a 
question, 'not lift his/her hand'. It is important to highlight this to students to 
prevent mistakes in use later on. 

g) The affixes: The prefixes and suffixes may indicate about the meaning. This 
is particularly useful at a higher level. Which of these areas, a teacher 
choose to highlight, will depend on the item he/she is teaching and the level 
of your students.  
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6.2.2 Teaching Vocabulary and the Classroom Language  
 
The language that is being used in the lessons is classroom language. In English 
lessons, the English language should be used whenever possible. There are some 
situations when the mother tongue is really needed to explain a word or to enrich 
the description of a word but there are situations when the mother tongue should 
not be used at all e.g., instructions, commands, assessment, comments. 
 
Young learners have the ability to be able to understand what is being said to 
them even they do not understand the individual words. Sign language may also 
provide support in this situation. Intonation (pitch of voice), gesture, facial 
expressions and actions all help to tell them what the message probably is 
delivered by the speaker. In this way, they learn and understand new words, 
concepts and expressions of a particular language. This skill should be supported 
and developed through classroom language. A teacher can do this by making use 
of intonation, gesture, actions, demonstration and facial expressions to convey 
meaning parallel to what we are saying. Even at beginner’s stage, if learners get 
used to hear mostly English language words during their lessons, they will very 
soon understand the words they have not directly been taught. Learners are being 
taught many words and expressions unconsciously through classroom language. 
This way of learning is called indirect method. For example, when the teacher 
says, “Open your books, please” and he/she takes his or her own book and opens 
it, learners would gradually understand what they are supposed to do. 
 
Classroom language is an important part of language teaching. Learners learn 
many new words and expressions in a natural way. They also have the feeling of 
success because they are able to understand what the teacher wants them to do. 
 
6.2.3 Teaching Children 
 
Teaching children is different from teaching to adults. Children are supposed to 
learn better and faster than adults but on the other hand, children have the short-
term memory. It means that they are able to store the items of information for a 
short period of time. Activities should be used to make their understanding of a 
concept in a clear manner. They also need a lot of practice to make the concept a 
part of long-term memory.  
 
6.2.4  Motivation 
 
In early years of language learning, children are more motivated than later years. 
Furthermore, they are able very early to understand basic commands and 
expressions and they can also respond to them. It can be a fun for them to learn 
new language so they take interest in it. 
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6.2.5 Use a variety of experiences for teaching a concept  
 
It is recommended to use a variety of short activities for teaching vocabulary to 
children. They have short attention span and they would not like to do one activity 
for a long time because they get bored. It does not mean that the teacher should 
not repeat an activity in class. Using multiple activities will also help to generalize 
the concept in a number of different situations. It is beneficial to tell rules of a 
concept to children through familiar situations(Scott, Ytreberg, 1991, p 6). 
 
Self-Assessment Question: 
What the students need to know while learning vocabulary? Explain in your own 
words. 
 
6.3 Vocabulary Plan to Teach Vocabulary 
 
It is important to think about the most appropriate ways to build a learner’s 
vocabulary. Learning lists of words out of context is of limited use. It is better to 
learn words in context, and important to provide learners with opportunities for 
purposeful communication. Key phrases and structures are generally more useful 
than key words, and easier for a learner to internalize and be able to reproduce.  
 
The use of the multitude of ways to present new vocabulary can arouse students’ 
willingness towards learning foreign language. It should be noted that if vocabulary 
items are presented inan interesting way; it will help students to learn quickly and 
remember for a longer time.Michael Graves (2006) has given a four elemental plan to 
teach vocabulary. It includes implicit as well as explicit modes of learning. 

 
 

Figure 6.1 Four Part Vocabulary Plan for Teaching Vocabulary (retrieved from https://hip-
books.com/teachers/vocabulary-and-word-study/) 
1. Rich and varied learning experiences: Teacher must provide an 

environment inside the classroom as to involve students fully and actively. 
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The students should have opportunities for gradually increasing the amount 
of independent reading and group discussions.  

2. Focus on individual words: It is very much important to use different 
strategies for different types of students. They should be taught individual 
words with more details to enable students for using it effectively. Teacher 
must provide use of new word in multiple contexts so that the students can 
process the new word's meaning in a variety of situations. Further, the 
pronunciation, brief explanation and examples of new word must be 
supplemented by examples from students. The teacher can check the 
performance of students through formative and summative evaluation.   

3. Word learning strategies- Give chances to students to become independent 
learners using different techniques. Once they acquire such skills; it will be 
helpful for them in future. Some experts prefer to make students use 
dictionaries for their convenience. It can help in increasing vocabulary. 

4. Word consciousness- Words that are new should be presented in a playful 
and interesting way such as highlighting new words from a reading text or 
checking the word origins or clicking the words on a worksheet as familiar 
or unfamiliar for a student.  It develops consciousness among students, and 
they take more interest in learning. 
 

Further Reading 
• Hanson,S. & Padua, J.F. (2014). Teaching vocabulary explicitly. Retrieved 

from http://prel.org/wp-content/uploads/2014/06/vocabulary_lo_res.pdf 
• Center for Development & Learning. (2013). MCVIP-A multi-faceted, 

comprehensive vocabulary instruction program. Retrieved 
fromhttps://www.cdl.org/articles/mcvip-a-multi-faceted-comprehensive-
vocabulary-instruction-program/ 

 
6.3.1 Teaching Word Meaning 
 
Teaching meaning of a new word can be quite challenging for a teacher. Making 
lists of words along with their meaning can be very difficult for students. On the 
other hand, introducing words in students' native language and then translating 
them into English or vice versa is not very effective. They should be trained to think 
in English right from the beginning. The language a teacher use for teaching, should 
be spoken at all times, even if students are beginners. Language teachers are 
responsible for providing conditions that encourage vocabulary expansion and a 
well-chosen way of presenting the meaning can help the learners acquire new 
words better. The teacher may introduce new words meaning in two ways: 
1.  The meaning and then the word 
2.  The word and then its meaning 
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6.3.2 How to introduce new words? 
 
New words can be presented in different ways. 
a) Pointing: Pointing is probably the technique of choice when teaching real 

beginners. The teacher shows students illustrations or flashcards and points 
to the items they wish to teach. You can also use posters. Illustrations are 
presented in electronic format using power Point presentations or different 
types of computer software . It works best with nouns which include food, 
clothes, animals, professions, sports, classroom objects, office supplies, etc. 
and also for colors, actions, and any adjective that can be clearly 
illustrated (like facial expressions, for example to teach feelings). Main 
advantage of pointing is that words may be introduced in blocks, and you 
may easily and effectively introduce several words in one lesson. It works 
well with visual learners. 

b) Substitution: This technique can be used with students of all levels and 
works best with concepts and ideas that cannot be easily seen or touched, 
like abstracts, or anything that is not a real object. It can be substituted as 
synonyms – When a person substitutes one-word students are familiar with 
for another new one. When you call someone, do you sometimes have 
to wait? You have to hold. Do trains usually run on time? They are on 
schedule. Another way is antonyms - You substitute one word they are 
familiar with for its opposite. Is a Ferrari a cheap car? (No), it’s 
an expensive car. It works very well with phrasal verbs, which usually have 
a one-word equivalent: Do you put off going to the dentist? You 
postpone seeing your dentist and so on. 

c) Naming: This technique is similar to substitution, but in this case, you set a 
scene or situation and then substitute it with a new word or phrase, thus 
effectively naming the scene. For example, do you usually eat pancakes, 
eggs, and bacon for breakfast? (No) So, you have a light breakfast. The 
steak I ordered last night was not cooked enough. It was undercooked. 

d) Using Illustration: This is very useful for more concrete words (dog, rain, and 
tall) and for visual learners. It has its limits though; not all items can be drawn. 

e) Total Physical Response (TPR)/ Mining: This technique works great with 
kinesthetic learners, namely those who learn best by moving their bodies. 
Most teachers believe that mining works best with children, particularly 
when it comes to exaggerating emotions and facial expressions, but adults 
may also enjoy miming. Most teachers are also aware of the advantages of 
Total Physical Response in the ESL classroom. For example; 
• Total Physical Response works well with parts of the body 
 I am touching my nose. Touch your nose. 
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• Actions 
 I am walking to the door. 
• Imperative mood or commands  

  Sit down. Stand up. 
 

The main advantage in mining and TPR is that you can get students 
physically engaged in the lesson. It gets them out of their seats and shakes 
things up. So make sure you maximize opportunities to get them moving. 
Figure 6.1 showed an example about name of objects. It is suitable for the 
beginners, where translation is not appropriate. It is a technique that is used 
by the practitioners of TPR.  

 

 
 

Figure 6.2 Teaching Name of Objects (Retrieved from 
https://books.google.com.pk/books?isbn=8131702359) 

 
f) Real objects presentation: The use of realia or real-life objects in the ESL 

classroom can make a huge difference in student learning. It engages them and 
motivates them to learn. It is fun and sets a more natural learning environment. 
Some real objects you may use to introduce new vocabulary includes: 
• Maps 
• Tea sets, dishes, and utensils 
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• Holiday items (pumpkin, Easter eggs, Halloween or Christmas 
decorations) 

• Plastic fruits and vegetables 
• Clothes 
• Toy planes, trains, cars, animals, furniture, etc… 
• Family photos 

g) Translation: In some situations, translation could be effective for teachers 
such as when dealing with incidental vocabulary, checking students’ 
comprehension, pointing out similarities or differences between first and 
second language and when there is likely chance for errors. 

 
6.3.3 Meaning/Definition of New Vocabulary  
 
Meaning/definition of a word includes full definition, analytical definition, giving 
examples, and synonyms or antonyms. Presented by meaning definition, students 
may be more cognitively engaged because they do mental work a little harder to 
understand a word meaning. It is suggested that while providing definition, 
teachers need to show the meaning in simple English using words that are within 
the students’ current range. 
 
6.3.4 Presentation of a New Word through Context 
 
This technique is appropriate to employ when the vocabularies become more 
abstract. There are two types of this technique: giving an example situation and 
giving example sentences. Presented by this technique, learners work a mental 
process of guessing from examples, can memorize the word better and have the 
information about word’s form and grammar (Thornbury, 2008). 
 
6.3.5 Presentation of New Word through Elicitation 
 
Using this technique, the teacher encourages the students to find out word’s 
meaning by elicitation. Elicitation maximizes learners’ speaking opportunities, 
and acts as a way of checking learners’ understanding (Thornbury, 2002). It also 
includes personalization which is using the word by learners in a context or 
sentence that is related to their life and prior knowledge. 
 
6.3.6 Presentation of the Graphic Form 
 
This technique is employed when presenting the written form of vocabulary item 
such as by writing the words on the board, underlining or highlighting the words 
on the text, and creating flashcards which consist of the words (word flashcards). 
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6.3.7 Phonetic Transcription 
This technique involves highlighting word form by writing its phonetic 
transcription. This technique is less necessary for young learners since they are 
still consolidating their writing skills and generally good at imitating foreign 
sounds. This technique may work well with secondary school students.  
 

 
 

Figure 6.3 Phonetic symbols (on left column) for some words (in right column) 
 

6.3.8 Drilling 
 
Drilling is employed to make learners get accustomed to the word form for how it 
sounds. To make learners more familiar with the word, drilling should be clear 
and natural. Drilling is very necessary since learners need to say the word to 
themselves as they learn it, to recall the words from memory. 

 
 

Figure 6.4 Example of Drills (Google Image) 
 
6.3.9 Spelling the Word 
 
The primary means of spelling is actually memorizing words. Word spelling needs 
to be considered since spelling form of English words is required for written 
communication and might be different from its pronunciation. Written practice in 
individual and group work can help for learning correct spelling of a new word.  
 



117 

Related to the techniques, teachers are suggested to conduct planned presentation 
of vocabulary with as much variety as possible, so it is better that teachers present 
word meaning and form by combining more than one technique. In addition, 
Takač (2008) pointed out that in choosing which techniques to be used in the 
classroom, teachers consider time availability, the content or teaching materials, 
students' characteristics and its value for the learners. 
 

 
 

Figure 6.5 Practice worksheet for Writing (Google Image) 
 
Other things to consider 
• When you teach vocabulary through a game or activity and encourage your 

students to practise the same at home 
• Make your students independent learners. Tell them to read, watch films, 

listen to songs etc. and note the words that are useful. 
• Have a section of your board for vocabulary items that come up as you are 

teaching. Use different colors for the word / the phonemics / the prepositions 
/ the part of speech. 

• Teach/learn words with associated meanings together. 
• Ask your students to purchase a good dictionary and use class time to 

highlight its benefits. 
• Teach your students the grammatical names for the parts of speech and the 

phonemic script. 
• Always keep a good dictionary by your side in case a student asks about a 

word you don't know. 
• If you have never heard of the word, tell the student that you will check and 

explain them about it. Do explain them.  
• Give extra examples sentences to the students if they are unsure and encourage 

them to write the word in an example sentence (maybe for homework). 
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Activity for the students: 

1. Give 2-3 examples for each of the technique for teaching vocabulary.  
2. Discuss with your classmates and make a chart showing the ways to 

increase vocabulary. 
 
For further Reading 
Thornbury S. (2006).How to Teach Vocabulary: (Page 75): Retrieved 
fromhttps://books.google.com.pk/books?isbn=8131702359 

 
6.4  Activities to Introduce New Vocabulary 
 
There are different activities for vocabulary learning that involves visual learning 
such as pictures, drawings, graphic organizers, and symbols etc. 
 
6.4.1 Pre-teaching words and phrases before starting a new topic 
 

 
 

Figure 6.6 Teaching New Vocabulary (Google Image) 
 
Before the main lesson begins, put key words with visuals and definitions on the 
whiteboard and give learners time to read/write the words/look them up in a 
bilingual dictionary then refer to their list during the lesson. Alternatively give 
handouts the week before the lesson as homework for reading text and work on 
new words in class. 
 
6.4.2 Flashcards  
 
Vocabulary development increases when learners have visual images. Repetition 
in different format is a key for vocabulary acquisition. 
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Figure 6.7 Flash card for Urdu language vocabulary (Google Image) 
 

6.4.3 Games 
 
The best games to use are ones where a phrase or a sentence or structure is 
repeated rather than just a word. For example; 
• Snap: (using flashcards with a word and picture on) before a player can win 

the pile of cards, they have to say a sentence containing the word. 
 

 
 

Figure 1.8 Example of Snap (Google Image) 
• Vocabulary Bingo: Learners work in teams and the winning team has to 

make sentences that include all the words. 
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Figure 6.9 Example 1 of Vocabulary Bingo (Google Image) 
 

 
 

Figure 6.10 Example 2 of Vocabulary Bingo (Google Image) 
 
• I went to the seashore and I saw_______: The memory game where a 

phrase is repeated, can be used with a range of different structures. 
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Figure 6.11 Memory Game (Google Image) 
 
• Action Chants: It works well with younger learners, using verbs and 

phrases containing verbs (e.g. peeling a banana, eating an apple, chopping 
up onions).  
Learners walk around the room; the teacher calls out the phrase and the learners 
chant the phrase and mime it if possible until the teacher calls out stop. 
 

 
 

Figure 6.12 Action Chants (Google Image) 
 
• Matching games:  Matching games can be done with phrases as well, 

matching real objects or pictures with phrases or words with phrases. 
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Figure 6.13 Matching games (Google Image) 
 
• Personalized Word Book:  each learner has their own word book where 

they can write down all their new vocabulary arranged either alphabetically 
or by subject. This could include space to write words from their first 
language, synonyms and antonyms, pictures and the word used in a 
sentence. If it is a bilingual glossary then the learner should be encouraged 
to write the definition in their first language, rather than just the word. If the 
teacher is introducing vocabulary that is likely to be new to all members of 
the class such as subject-specific or technical vocabulary, then the learner 
is also unlikely to know the word or understand the concept in their first 
language; so a translation of the explanation is more useful in this case. 
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Figure 6.14 Word Book (Google Image) 
 
• Word of the Week:  Learners commit to using the word or phrase as often 

as possible during the week and report back the following week. This can be 
integrated into the school’s reward system, e.g. house points or merits 
earned for correct use of the word in writing or orally in class. 

 
 
Figure 6.15 Example of Word of the Week (https://www.facebook.com/pages/category/Nonprofit-
Organization/Guardsman-Toastmasters-147141339347756/) 
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• Word Walls: Word wall is a display in the classroom where new 
vocabulary with visuals is displayed in an interesting and meaningful way 
to help students see patterns and relationships in words and to support 
vocabulary development. It should be in a prominent place and referred to 
as often as possible. Translations into different languages included in the 
word will give a clear message that first languages are valued. 
 

 
 

Figure 6.16 Example of Word Wall (https://www.pre-kpages.com/wordwall/) 
 
• Teaching Words Using Marbles: For teaching new words teacher can use 

small marbles with different letters to make students involved in learning 
through activity. Teacher can write any word on the board or can make a 
flash card; He/she displays the target word to the students. Then after some 
time, remove the word, give those marbles to the students and just speak 
the word. 
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Figure 6.17 Example 1 of Teaching words Using Marbles (Google Image) 
 

 
 

Figure 6.18 Example 2 of Teaching words Using Marbles (Google Image) 
 
The students will find the letters that will make the exact word being displayed 
with this activity they will learn a new word. 
 
• Bilingual Dictionaries: Learners who are literate in their first language 

should be given opportunities to use a high-quality bilingual dictionary. 
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Figure 6.19 Example of a Bilingual Dictionary (Google Image) 
 
For Further Reading 

ELF Kids Videos. (2012).Learn Nature Vocabulary. English Vocabulary for 
Children- Elf kids: Retrieved from 
https://www.youtube.com/watch?v=PaiNKEcaHEc 

Feber J. (2013). Active Word Play: Games and Activities That Build Vocabulary: 
Retrieved from https://books.google.com.pk/books?isbn=1934338168 

Leahy. I (2012). How to Teach Vocabulary - Presenting Vocabulary – YouTube: 
Retrieved from https://www.youtube.com/watch?v=LOJDRECodMA 

(2015).Presenting Vocabulary 1 – YouTube. National Geographic Learning: 
Young Learners. Retrieved fromhttps://www.youtube.com/watch?v=9tGIhr8fvBo 
 
6.5 Techniques of Teaching Vocabulary 
 
Planning a lesson and teaching vocabulary according to it can save class time for 
effective teaching. However, there are some techniques such as given below 
which can be followed while implementing a lesson plan or working on a class 
activity.  
1. Gain students’ attention- It is very much important to engage the whole 

class in learning activity. Their attention and focus is required so that they 
can fully grasp the learned material. 
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Body of Lesson 
• Demonstrate to students how they will turn a piece of construction paper 

lengthwise and write their name one letter at a time with enough space to 
glue a picture beside the letter. 

• Tell students they will choose the pictures to make their letter sounds; each 
one will be different from other students. 

• Allow students to color their chosen pictures and glue them in the 
appropriate spot. 

• (Help struggling students get started by limiting choices if needed) 
 
Closing 
Have students share their pictures with the class by saying the sound and pictures 
that match. Display name art. 
 
Assessment & Evaluation 
If the student produces a paper with their name and pictures to match beginning 
sounds then the project will be successful. (i.e., B – Bear, R – Rice I – Ice, A – 
Ant, N – Nut) 
 
Modification & Differentiation 
Special needs students may be given a selection of pictures instead of choosing 
from all available pictures. 

• Beginning Sound Match Sample pictures to use 
1. A------ Apple 

 
2. B----- Bear 

 

Please see the link for more details: https://www.teacher.org/lesson-
plan/beginning-sound-match 
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Activity for the students 
Get students to write the words under pictures. 
 

   
       b_ _ k        C _a_ r P__ c_ l 

 
Questions for students: 
1. Find out the pictures that begin with letters; C, E, and A.  
2. Write down first letter for each given picture below. 
 
Further Reading  
• 20 Vocabulary Lesson Ideas. (n.d.).Retrieved from 

 http://ebi.missouri.edu/wp-content/uploads/2012/10/Vocabulary-Lesson-
Classroom-Ideas.pdf 

• Hill, P. K. (2012). Color Photo Games: Early literacy, grades PK - K: 18 
Full-color: Retrieved from  
https://books.google.com.pk/books?isbn=160268121X 

 
Teaching Weather Vocabulary Using Seasons of the Year 
 

 
Figure 6.20 Seasons of the Year (Retrieved from https://www.yo-

yee.com/en/content/67-weather-and-seasons-teaching-ideas) 
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Target Group: 
Elementary Level 
 
Material: 
Weather and season flashcards  
 
Vocabulary: 
Autumn, cloudy, foggy, freezing, lightning, pouring, rainy season, rainy, snowy, 
spring, stormy, summer, sunny, sunrise, sunset, thunderstorm, winter, windy 
 
Process: 
Introduce weather vocabulary to students. Ask random questions: What is your 
favorite season? What is your favorite weather? What sports can you play in 
summer? What sports can you play outside in winter? e.g., create a simple story at 
the board. Students have to add weather vocabulary. 
 
You also can use calendar vocabulary to ask questions. What weather is today? 
What weather was yesterday? What weather will be tomorrow?  
 
Skills: 
Weather and seasons vocabulary, spelling, word-picture association, word-picture 
recognition, grammar, sentence structure, reading, places to go, asking questions, 
favorites 
 
Game Idea: 
 
Cops and Robbers - Divide the students into two teams. Draw 2 lines on the floor 
and leave a big free space between the two lines, where you can place the flashcards 
on the ground. 2 Students have to stand behind the lines, one from each time. You 
call out a vocabulary word and both students have to jump in the flashcard space to 
find the right flashcard. Student who grabs the flashcard first get a point. 
 
Teachers can also display charts with the help of students to enhance concepts and 
vocabulary. This activity can be used for teaching vocabulary in other languages 
as well.  
 
Link: https://www.yo-yee.com/en/content/67-weather-and-seasons-teaching-ideas 
 
Activity 
Develop a lesson plan for one topic keeping in view the above mentioned steps. 
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Further Reading 
 
Diamond. L.&,  Gutlohn. L.  Teaching Vocabulary: Retrieved from  
http://www.readingrockets.org/article/teaching-vocabulary 
 
Education World. (2011).Urdu Vocabulary Lesson (Sound): Retrieved from  
https://www.youtube.com/watch?v=z8_zAPQw1qg 
 
Farrukh. S.(no date). Urdu learning. Retrieved from  
https://www.pinterest.com/sameenf/urdu-learning/?lp=true 
Kindergarten Grammar Worksheets & Free Printable.(n.d.). Retrieved from 
https://  
 
https://www.teacing.vocabulary/Vocabulary-Lesson-Classroom-Ideas.pdf 
Ray. R.(no date).Vocabulary Lesson Plan- Storyboard That: Retrieved 
fromhttps://teacing.vocabulary/Vocabulary-Lesson-Plan_Visual-Vocabulary-
Activities &Strategies.html. 
 
Education Pyramid UAE. (2013). Lesson-7 (Urdu Alphabets and Vocabulary 
Part-1):Retrieved fromhttps://www.youtube.com/watch?v=ipcS-2eFoD 
 
Conclusion 
 
This unit was about various techniques, activities and teaching strategies used for 
teaching vocabulary in an effective way. It elaborated about use of elicitation, 
word walls, word of the week, bilingual dictionaries, using marbles for 
vocabulary and word book and many other useful and low-cost activities. In the 
end, a sample lesson plan was described which may serve as a guide for using one 
strategy in a vocabulary lesson. The techniques and strategies described in this 
unit are to empower a teacher with a variety of tools for effective teaching of 
vocabulary lessons. The teacher can bring some innovation in these techniques by 
changing, adding or modifying the step or changing the material used for these 
activities.  
 
Exercise  
a. Define vocabulary in your own words. 
b. Discuss different techniques for teaching vocabulary? Give two examples 

for each technique.  
c. Which activities can be used for vocabulary development in early grades? 
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d. Develop a lesson plan on a vocabulary topic according to the lesson plan 
given in the unit. 
 

Activities 
• Select a vocabulary word of your choice from a textbook of English or Urdu 

of grade 3 and develop similar activities described in the unit for teaching it. 
• There are a number of different ways for introducing the new word in a 

class. Apply these ways to introduce a new word to students of grade 3 in 
classroom. 
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INTRODUCTION 
 
Comprehension involves understanding what a person is reading. When a person 
interacts with a reading text, he/she uses his knowledge of phonemes and phonics, 
integrate the letter, sound and words, and tries to construct meaning from the text. 
It means that for understanding a text, knowledge of phonemes and phonics play a 
very important role. However, if a person cannot comprehend a text appropriately, 
he/she might not be able to achieve the purpose of reading the text.  
 
Comprehension is the goal of reading, but it can be the most difficult skill to 
master, especially for English language learners (ELLs). ELLs often have 
problems mastering science, math, or social studies concepts, for example, 
because they cannot comprehend the textbooks for these subjects. 
 
This unit explores the methods of teaching reading comprehension. It consists of 
comprehension process, strategies for teaching comprehension, assessment of 
reading comprehension, how to teach comprehension planning and designing 
instructions on reading comprehension using text books, and execution of 
instructional activities. 
 

LEARNING OUTCOMES 
 
By the end of this unit, the students would be able to: 
• Explain the ingredients of process of comprehension. 
• Use strategies for effective teaching of comprehension process. 
• Execute instructional plans to teach comprehension. 
• Assess reading comprehension skills of students. 
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7.1 An Introduction to Reading Comprehension 
  
7.1.1 Definition of Comprehension 
 
Comprehension means the ability of understanding the meaning of a text. The art 
and science of comprehension requires students to fully grasp the meaning of the 
passage, clearly understand the questions asked, and express the meaning of the 
passages in simple, clear and direct language. Comprehension is critically 
important for the development of reading skills of a child. Reading is the process 
of constructing meanings from printed text. It is a constructive, interactive process 
that involves the reader, the text and the context in which text is read. 
 
Comprehension requires students to go through a given passage and answer 
certain questions after understanding the meaning of text. The students are 
required to answer the questions in a clear and concise manner, expressed in 
simple and direct English according to the rules of grammar and syntax. It is 
important that all such answers should be written in complete sentences and 
should be based only on what is explained in the passage. 
 
Comprehension takes the learner to the level of active understanding and insight. 
It enhances language and vocabulary knowledge. Readers use multiple strategies 
to comprehend the text such as interpretation, integration, critique, inference, 
analysis, connection and evaluation of ideas in texts.  
 
Readers can read for various purposes, can read a variety of materials with ease 
and interest, and can read with comprehension even when the material is neither 
easy to understand nor intrinsically interesting. ELLs (English Language 
Learners) at all levels of English proficiency and literacy development will 
benefit from improved comprehension skills which allow them to: 
• Read more accurately. 
• Follow a text or story more closely. 
• Identify important events and concepts in a text. 
• Master new concepts in their content-area classes. 
• Complete assignments and assessments. 
• Feel motivated to read in school and for pleasure. 
 
The readers brings some background knowledge to the classroom. It can be 
helpful to link the reading material to what he/she already knows. It can lead to 
better understating and better retention of that reading material.  
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Self-Assessment Question 
What do you understand by reading comprehension after reading description 
given above? 
 
Further Reading 
Reading Comprehension. (n.d.). Retrieved from 
https://www.rand.org/content/dam/rand/pubs/monograph_reports/MR1465/MR14
65.ch2.pdf 

7.2 Learning Strategies for Improving Comprehension Skills 
 
The comprehension skills can be improved by adopting following strategies: 
• Activating prior knowledge 
• Paraphrase the text 
• Ask questions 
• Search for references 
• Read more text  
• Search for word meaning  
• Infer facts/results from evidence 
• Domain (domain may be the main area/subject/topic) knowledge related to 

the text being read 
 
There are a number of ways to build ELLs' (English Language Learners) 
comprehension skills. The strategies that teachers use in mainstream classrooms 
are a good starting point. There are three basic strategies that help in teaching 
reading comprehension. It include building background knowledge, teaching 
vocabulary explicitly and checking comprehension frequently. The detail of these 
strategies is given below.  
 
7.2.1 Build background knowledge 
• Draw on students' existing knowledge. Students may already possess 

content knowledge that they cannot yet demonstrate in English. Look for 
opportunities to make associations between students' experiences and new 
content. Allow students to use their native language with peers for a quick 
brainstorm to discover what they know about a topic before presenting their 
ideas to the whole class. 

• Build students' background knowledge. Students with limited or 
interrupted schooling may not have the same level of knowledge as their 
peers, especially when it comes to historical or cultural topics. When 
starting a new lesson, look for references/background knowledge of students 
that you may need to explicitly explain the concept. 



140 

• Take students on a tour of the text. Each time you hand out a new 
textbook, take students on a "virtual tour." Show them different elements of 
the text such as the table of contents and the glossary, and discuss how these 
sections can be helpful. Explain how the text is organized, pointing out bold 
print, chapter headings, and chapter summaries. Once students learn how to 
recognize these elements, they will be able to preview the text 
independently. Remember that students need to know how to use a tool in 
order for it to be helpful. 

• Use a "picture-walk." You can use this strategy for fiction or nonfiction 
books. Walk through the book with the students pointing out photographs, 
illustrations, and other graphic elements. Ask them what they notice about 
the pictures and how they think those details may relate to the story or 
content. 

• Use outlines to scaffold comprehension. Provide a brief, simple outline of 
a reading assignment or an oral discussion in advance of a new lesson. This 
will help ELLs pick out the important information as they listen or read. 
 

7.2.2 Teach vocabulary explicitly 
• Focus on key vocabulary: Choose the vocabulary that your students need 

to know in order to support their reading development and content area 
learning. Provide students a definition and encourage them to write it in 
their own words so that they can recall it with ease.  

• Include signal and directional words: Remember that students may also 
need explicit instruction in signal or directional words ("because" and 
"explain"), in addition to key content vocabulary ("photosynthesis" and 
"evolution"). 

• Use a "picture-walk" for vocabulary: Once students know a new word's 
definition, ask them to connect those new words to the pictures they see in 
the text. 

• Teach students to actively engage with vocabulary: Teach students to 
underline, highlight, make notes, and list unknown vocabulary words as they 
read. 

• Give students practice with new words: Ensure that your students can: 
o Define a word. 
o Recognize when to use that word. 
o Understand multiple meanings (such as the word "party"). 
o Decode and spell that word. 

• Incorporate new words into discussions and activities. For students to 
really know a word, they must use it—or they will lose it. Use new words in 
class discussions or outside of class, in other contexts such as on field trips. 
Give the students as many opportunities to use and master the new 
vocabulary as possible. 
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7.2.3 Check comprehension frequently. 
• Use informal comprehension checks: To test students' ability to arrange 

sentences of a text in sequence, for example, print sentences from a section 
of the text on paper strips, mix the stripsand have students put them in order. 

• Test comprehension with student-friendly questions: After reading, test 
students' comprehension with carefully crafted questions, using simple 
sentences and key vocabulary from the text. These questions can be at the: 
o Literal level (Why do the leaves turn red and yellow in the fall?) 
o Interpretive level (Why do you think it needs water?) 
o Applied level (How much water are you going to give it? Why?) 

• No matter what the students' proficiency level, ask questions that 
require higher-level thinking: To probe for true comprehension, ask 
questions that require students to analyze, interpret, or explain what they 
have read. For example, after reading a story, a teacher can ask questions 
such as given below: 
o What ideas can you add to...? 
o Do you agree? Why or why not? 
o What might happen if...? 
o How do you think she felt...? 

• Use graphic organizers: Graphic organizers allow ELLs to organize 
information and ideas efficiently without using much language. Different 
types include Venn diagrams, K-W-L charts, story maps, cause-and-effect 
charts, and time lines. 
 

 
Figure 7.1 Venn Diagram (Google image) 
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Figure 7.5 T-Chart for Pros & Cons of a topic (Google Image) 
 

 
 

Figure 7.6 Timeline (Google Image) 
 



144 

 
Figure 7.7 Sample Worksheets for Graphic Organizers (Google Image) 

 
Self-Assessment Questions 
Brielfy explain three main learning strategies for reading comprhension.  

Further Reading 
• Graphic Organizers. (n.d.). Retrieved from 

https://www.eduplace.com/graphicorganizer/ 
• Graphic Organizers. (n.d.). Retrieved from 

http://www.educationoasis.com/printables/graphic-organizers/ 
• Provide students with multiple ways to show what they know: Drawings, 

graphs, oral interviews, posters, and portfolios are just a few ways that 
students can use to demonstrate understanding as they are beginning to 
develop their reading and writing skills in English. 

• Summarize: Ask students to use the following strategies to summarize 
orally or in writing what they have read: 
o Retell what you read but keep it short. 
o Include only important information. 
o Leave out less important details. 
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o Use keywords from the text. 
 
It may be challenging to improve ELLs' comprehension skills but it is well worth 
the extra effort to put them on the path to becoming successful reader. 
 
7.3 Teaching Strategies for Teaching Comprehension 
 
The use of effective comprehension strategies is highly important when learning to 
improve reading comprehension. Some of the teaching strategies used teaching 
comprehension are given below. These strategies provide specific instructions for 
developing and retaining comprehension skills.  
 
7.3.1 Reciprocal Teaching 
 
Reciprocal teaching is a strategy in which a student is taught to predict, 
summarize, clarify, and ask questions for sections of a text. The use of strategies 
like summarizing after each paragraph have become an effective strategy for 
building students' comprehension. In this way, students develop stronger reading 
comprehension skills. 
 
7.3.2 Instructional Conversations 
 
"Instructional conversations" or comprehension through discussion create higher-
level thinking opportunities for students by promotingcritical thinking about the 
text.There are several types of questions that a teacher can ask such as 
remembering; testing understanding, application or solving, synthesis or creating, 
and evaluation and judging. Teachers should model these types of questions 
through "think-aloud" before, during, and after reading a text. Think-aloud is 
strategy in which teacher verbalize his/her thoughts while reading a text. It can 
help students to understand how mind responds to constructing meaning from text 
or going through trouble spots. A teacher can provide a checklist to students for 
using the various cue words in think-aloud technique. A tally mark is a vertical 
line which represents occurrence of an event once. Maximum number of tallies in 
one cluster are five; once reached to five number of occurrences a new tally mark 
is inserted besides previous cluster.   
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Figure 7.8 Think-Aloud Checklist (retrieved from 

http://www.readingrockets.org/content/pdfs/thinkaloud_checklist.pdf) 
 
Another essential component is making connections with student's life. When a 
student can relate a passage to an experience, another book, or other facts about 
the world, they are "making a connection". Making connections help students 
understand the author's purpose and story. 
 
7.3.3Noticing Text Factors 
There are factors, that once discerned, make it easier for the reader to understand 
the written text. One is the genre like folktales, historical fiction, biographies 
or poetry. Each genre has its own characteristics for text structure that once 
understood help the reader comprehend it.  
 
A story is composed of a plot, characters, setting, point of view and theme. 
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Informational books provide real world knowledge for students and have unique 
features such as headings, maps, vocabulary and an index.  
Poems are written in different forms and the most commonly used are rhymed 
verse, haikus, free verse and narratives. 
 
Poetry uses devices such as alliteration, repetition, rhyme, metaphors and similes. 
When children are familiar with genres, organizational patterns and text features 
in books they are reading, they are better able to create those text factors in their 
own writing. In this way, the students will be able to understand and comprehend 
the text related to specific genre. 
 
7.3.4 Visualization 
Visualization is a "mental image" created in a person's mind while reading text 
which "brings words to life" and helps improve reading comprehension. Asking 
sensory questions will help students become better visualizers. Students can 
practice visualizing by imagining what they "see, hear, smell, taste, or feel" when 
they are reading a page of a picture book aloud, but not yet shown the picture. 
They can share their visualizations then check their level of detail against the 
illustrations. 
 
7.3.5 Partner reading 
Partner reading is a strategy created for pairs. The teacher chooses two appropriate 
books for the students to read. First, they must read their own book. Once they have 
completed this, they are given the opportunity to write down their own 
comprehensive questions for their partner. The students swap books, read them out 
loud to one another and ask one another questions about the book they read. 
 
This strategy:  
• Provides a model of fluent reading and helps students learn decoding skills 

by offering positive feedback. 
• Provides direct opportunities for a teacher to circulate in the class, observe 

students and offer individual remediation. 
 

7.3.6More strategies for Teaching Reading Comprehension 
 
Research studies on reading and comprehension have shown that highly proficient 
readers utilize a number of different strategies to comprehend various types of 
texts, strategies that can also be used by less proficient readers in order to improve 
their comprehension. 
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i.  Making Inferences: In everyday terms, we refer to this as “reading between 
the lines”. It involves connecting various parts of texts that arenot directly 
linked in order to form a sensible conclusion. It is a form of connection 
within the text. 

ii.  Planning and Monitoring: This strategy centers around the reader’s mental 
awareness and their ability to control their comprehension by way of 
awareness. By previewing text (via outlines, table of contents, etc.), one can 
establish a goal for reading-“what do I need to get out of this?". Readers use 
context clues and other evaluation strategies to clarify texts and ideas, and 
thus monitoring their level of understanding. 

iii.  Asking Questions: To solidify one’s understanding of passages of texts, 
readers inquire and develop their own opinion of the author’s writing, 
character motivations, relationships, etc. This strategy involves allowing 
oneself to be completely objective in order to find various meanings within 
the text. 

iv.  Determining Importance: A reader can underline or highlight the 
important ideas and messages within the text. Readers are taught to identify 
direct and indirect ideas and to summarize the relevance of each. 

v.  Synthesizing: This method involves combining multiple ideas from various 
texts in order to draw conclusions and make comparisons across different 
texts. While using this strategy, the reader’s goal is to understand how all 
these ideas fit together. 

vi.  Making Connections: A cognitive approach also referred to as “reading 
beyond the lines”, it involves finding a personal connection to reading, such 
as personal experience, previously read texts, etc. to help establish a deeper 
understanding of the context of the text. 

 
7.3.7 Explicit Instruction for Comprehension  
 
Research shows that explicit teaching techniques are particularly effective for 
comprehension strategy instruction. In explicit instruction, teachers tell readers 
why and when they should use a particular strategy, which strategies to use and 
how to apply them. The steps of explicit instruction typically include direct 
explanation, teacher modeling ("thinking aloud"), guided practice, and 
application. 
• Direct explanation. The teacher explains to students why the strategy helps 

comprehension and when to apply the strategy. 
• Modeling. The teacher models or demonstrate show to apply the strategy by 

"thinking aloud" while reading the text that the students are using. 
• Guided practice. The teacher guides and assists students as they learn how and 

when to apply the strategy. 
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• Application. The teacher helps students practice the strategy until they can apply 
it independently. 

 
Effective comprehension strategy instruction can be accomplished through 
cooperative learning which involves students working together as partners or in 
small groups on clearly defined tasks. Cooperative learning instruction has been 
used successfully to teach comprehension strategies. Students work together to 
understand texts, helping each other learn and apply comprehension strategies. 
Teachers help students learn to work in groups. Teachers also provide modeling 
of the comprehension strategies 
 
7.3.8 Reading Difficult Texts 
 
Some texts, like in philosophy, literature or scientific research, may appear more 
difficult to read because of the prior knowledge they assume, the tradition from 
which they come, or the tone, such as criticizing or parodizing. Some strategies to 
deal with difficult text, are given below. 
• Monitoring comprehension. Students who are good at monitoring their 

comprehension know when they understand what they read and when they 
do not. They have strategies to "fix" problems in their understanding as the 
problems arise. Researches show that instruction, even in the early grades, 
can help students become better at monitoring their comprehension. 

 
Comprehension monitoring instruction teaches students to: 
 Be aware of what they do understand 
 Identify what they do not understand 
 Use appropriate strategies to resolve problems in comprehension 

 
7.3.9 Metacognition 
Metacognition can be defined as "thinking about thinking." Good readers use 
metacognitive strategies to think about and have control over their reading. Before 
reading, they might clarify their purpose for reading and preview the text. During 
reading, they might monitor their understanding, adjusting their reading speed to 
fit the difficulty of the text and "fixing" any comprehension problems they have. 
After reading, they check their understanding of what they read. 
 
Students may use several comprehension monitoring strategies: 
• Identify where the difficulty occurs. 
 "I don't understand the second paragraph on page 76." 
• Identify what the difficulty is. 
 "I don't get what the author means when she says, 'Arriving in America was 

a milestone in my grandmother's life.'" 
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• Restate the difficult sentence or passage in their own words. 
 "Oh, so the author means that coming to America was a very important 

event in her grandmother's life." 
• Look back through the text. 
 "The author talked about Mr. McBride in Chapter 2, but I don't remember 

much about him. Maybe if I reread that chapter, I can figure out why he's 
acting this way now." 

• Look forward in the text for information that might help them to 
resolve the difficulty 

 "The text says, 'The groundwater may form a stream or pond or create a 
wetland. People can also bring groundwater to the surface.' Hmm, I don't 
understand how people can do that… Oh, the next section is called 'Wells.' 
I'll read this section to see if it tells how they do it." 

 
7.3.10 Graphic and Semantic Organizers 
Graphic organizers illustrate concepts and relationships between concepts in a text 
or using diagrams. Graphic organizers are known by different names, such as 
maps, webs, graphs, charts, frames, or clusters (see figure 7.1 to 7.7 for some 
examples of graphic organizers).Regardless of the label, graphic organizers can 
help readers focus on concepts and how they are related to other concepts. 
Graphic organizers help students read and understand textbooks and picture 
books. 
 
Graphic organizers can: 
• Help students focus on text structure "differences between fiction and 

nonfiction" as they read. 
• Provide students with tools they can use to examine and show relationships 

in a text. 
• Help students write well-organized summaries of a text. 
 
7.3.11 Answering Questions 
 
Questions and answers can be effective for teaching comprehension because they: 
• Give students a purpose for reading. 
• Focus students' attention on what they are to learn. 
• Help students to think actively as they read. 
• Encourage students to monitor their comprehension. 
• Help students to review content and relate what they have learned to what 

they already know. 
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The Question-Answer Relationship strategy (QAR) encourages students to learn 
how to answer questions better. Students are asked to indicate whether the 
information they used to answer questions about the text was textually explicit 
information (information that was directly stated in the text), textually implicit 
information (information that was implied in the text), or information entirely 
from the student's own background knowledge. 
 
There are four different types of questions as given below: 

 Right There. Questions found right in the text that ask students to find the 
one right answer located in one place as a word or a sentence in the passage. 
Example: Who is Frog's friend? Answer: Toad. 

 Think and Search. Questions based on the recall of facts that can be found 
directly in the text. Answers are typically found in more than one place, thus 
requiring students to "think" and "search" through the passage to find the 
answer. Example: Why was Frog sad? Answer: His friend was leaving. 

 Author and You. Questions require students to use what they already 
know, with what they have learned from reading the text. Student's must 
understand the text and relate it to their prior knowledge before answering 
the question. Example: How do think Frog felt when he found Toad? 
Answer: I think that Frog felt happy because he had not seen Toad in a long 
time. I feel happy when I get to see my friend who lives far away. 

 On Your Own. Questions are answered based on a student’s prior 
knowledge and experiences. Reading the text may not be helpful to them 
when answering this type of question. Example: How would you feel if your 
best friend moved away? Answer: I would feel very sad if my best friend 
moved away because I would miss her. 

 
7.3.12 Generating Questions 
 
By generating questions, students become aware of whether they can answer the 
questions and if they understand what they are reading. Students learn to ask 
themselves questions that require them to combine information from different 
segments of text. For example, students can be taught to ask main idea questions 
that relate to important information in a text. 
 
7.3.13 Recognizing Story Structure 
 
In story structure instruction, students learn to identify the categories of content 
(characters, setting, events, problem, resolution). Often, students learn to 
recognize story structure through the use of story maps. Instruction in story 
structure improves students' comprehension. 
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Self-Assessment Questions 
1. Differentiate between reciprocal teaching and instructional conversation. 
2. Elaborate different types of questions. 
3. What do you understand by explicit instruction? 
 
7.4 Class Activities for Reading Comprehension  
 
Sticky-Note discussions are powerful tools that: 
• Help students organize and better understand different reading selections. 
• Provide an outlet that allows the student to stop, think, and respond to the 

written text. 
• Provide guidelines and goals for comprehending each text. 
• Decrease the chances of boredom by targeting specific skills. 
 
Some of the learning activities are given below for teaching reading 
comprehension.  
 
Materials/Resources Required for Learning Activities 
Selected reading passage. Small sized Post-it notes (color and shape may vary. If 
smaller Post-it notes are not available, you can purchase larger ones and cut to 
size preference. 
 
7.4.1 Pre-activities 
• Depending on the reading selection, a set of guidelines or rules will need to 

be established for students to follow.  
• The teacher should model this activity first by reading a selected passage 

aloud, sticky-noting selected “targeted” items, and providing an explanation 
why these items were selected. For example, a teacher might sticky note all 
major events in a story as the class reads together. 

• Activities. (1) As a student or group reads or completes a selection, have 
them stop and periodically place sticky-notes to highlight items they want to 
discuss following given guidelines. (2) The students will place the sticky-
notes in close proximity to the written text and quickly jot a short note, 
summary, or picture to explain why the item has been sticky-noted. (3) 
Upon completion of the reading selection, the teacher will begin the 
discussion by having students talk about the places they have marked. They 
need to explain and elaborate on why they marked specific places. (4) The 
class can discuss the given topic by easily referring back to sticky-noted 
passages. (5)Written assignments can be given which require students to use 
the sticky-noted information.  



153 

7.4.2 Directed Activities Related to Text (DARTs)  
This technique has evolved to use reading as a way of learning a ‘subject’. Its aim 
is to foster independent reading and actively engage the learner with text. One of 
its principles is that reading is no longer seen as a solitary activity but it can 
involve a small group or pair of learners. The technique can be used at any level 
and with any kind of text. The following strategies are considered to be 
DARTs.  
 
7.4.2.1  Gap Fill   
Gap Fill activities require the learner to understand context and vocabulary in 
order to identify the correct words or type of words that belong in the deleted 
parts of a text. Words are deleted from a passage according to a word-count 
formula or various other criteria, e.g. all adjectives, all words that have a 
particular letter pattern. The passage is presented to learners, who insert correct 
words in the gaps as they read, to construct appropriate meaning from the text.  
 
7.4.2.2  Prediction 
Using prediction helps learners to get an idea of the general organization, major 
topics and subtopics of a piece of text. It can involve learners using the beginning 
or the appearance (title, headings, illustrations, layout, etc.) of a piece of text to 
predict what comes next or in creative writing, what happens next. While using 
prediction, learners can ask themselves questions before reading, e.g. ‘What 
would I need or want to know about this topic?’ or what is main purpose of this 
text? 
 
7.4.2.3  Sequencing 
Introducing learners to sequencing can help them understand the importance of 
coherence and cohesion within a piece of text. The process involves the learners 
reorganising jumbled pieces of text into a logical order. It can also be adapted into 
on-screen ‘drag and drop’ computer activities.  
 
7.4.2.4  Whole group analysis/collaborative activities 
Interpreting text does not have to be a solitary activity. Learners working as a 
group can draw on a range of strengths which can benefit readers with different 
learning styles.  
 
7.4.2.5  Reconstruction of text 
Asking learners to reconstruct text into diagrams, tables, flow charts or drawings 
may assist their understanding especially where learners prefer to learn visually. If 
the reconstruction takes place collaboratively where movement and discussion 
occur, those who prefer a kinesthetic or auditory learning style may also benefit.  
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7.4.2.6  Questions and Discussion 
It can be carried out in pairs, small groups and whole group. There are different 
ways to use questioning. For example, the teacher frames the questions or the 
learners question each other in pairs or small groups. The teacher can ask a 
thought-provoking high order or open question and asks learners to consider and 
discuss, nominating one member of the group to respond. 
 
7.4.2.7  Topic Sentences 
The topic sentence is usually the first sentence of the paragraph. Asking students 
to focus on the first sentence of a paragraph gives them an idea of what the 
paragraph is going to be about and can enable them to map a complex text. This 
activity can be linked into the prediction activity above.  
 
7.4.2.8  Paragraph Heading 
Encouraging learners to give an appropriate heading for each paragraph or section 
of the text can support them in understanding the whole passage. This could be 
linked to the topic sentences activity above.  
 
7.4.2.9  Skimming and Scanning 
Skimming and scanning are frequently confused; it is important to teach readers 
that both terms have distinctly different aims. Skimming involves rapid eye 
movements across lines of text to absorb the overall theme. To understand the gist 
of a text, the learner skates over the title, subtitles, sub-headings, illustrations and 
captions of a text and then may go on to read the first and last paragraph. 
Scanning involves rapid eye movements across the page, skipping most of the 
text but concentrating on specific detail. It may help the learner to remember what 
scanning means if the teacher compares the skill with that of a hospital scanner, 
i.e. searching for specific diagnostic information. The learner searches for key 
words or ideas – highlighting, underlining or listing parts of the text that deal with 
a specific issue. This is useful when studying or looking to find specific 
information from a book or article quickly as there is not always time to read 
every word. Activities that involve skimming and scanning can develop readers’ 
engagement with their own reading skills, encouraging them to become more 
analytical in the process of reading. 
 
7.4.2.10  Paraphrasing and Summarising 
In order to complete either of these tasks successfully, accurate comprehension of 
the text is required. Paraphrasing involves the learner putting a passage from 
source material into his/her own words. For learners engaged with an English 
language GCSE programme, it is a particularly useful skill to develop when 
wanting to borrow from a source without plagiarizing. Some tips when teaching 
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paraphrasing: (i) Explain that it is important that the learners use their own words 
when introducing the topic but that they should make it clear that they are 
presenting someone else’s ideas, e.g. According to Jamie Oliver ……(ii)Learners 
should use alternative wording to the author’s throughout the paraphrase. (iii) It is 
important the learner cites the source which he/she read. Summarising involves 
the learner putting only the main idea(s) only from the source material into his/her 
own words. This is a useful skill when making notes. The following link gives 
some useful ideas for learners about how to summarise:  
http://www.bbc.co.uk/skillswise/words/reading/summarising/factsheet2.shtml 
 
7.4.2.11  Pair Work. Working in pairs can improve the effectiveness of many 
activities designed to develop reading and writingas well as supporting the 
building of confidence and fluency in speaking and effectiveness in listening and 
responding.Teachers may need to be proactive in the organisation of pairs for 
each learner to gain the most from the use of the strategy, by matching learners 
with complementary strengths and skills. Learners need to understand that they 
are expected to undertake the activity as a pair, not individually. Teachers need to 
be explicit about how the activity can be approached such as: (i) joint pre-reading 
of texts, (ii) each putting forward their ideas in turn (iii) deciding who keeps notes 
(iv) sharing tasks such as dictionary search (v) drafting and editing together.A few 
ideas for paired activities are: (i) learners canwork in pairs on a writing task, 
sharing ideas on planning, structure, grammar and spelling (ii) learners can 
practise communication skills by describing an item without showing or naming it 
to their partner, who has to guess what it is (iii) learners can read a text together 
taking it in turns to read aloud (iv) learners can peer coach each other in skills 
such as use of Information and Communication technology (ICT), map reading 
and dictionary/thesaurus searches (v)  learners can prepare a review of a book, 
magazine article or poem. 
 
7.4.2.12 Supplemental Information 
While reading a text/story/paragarph, teacher can ask students to find and mark: 
 Questions about the topic 
 Something you liked and enjoyed 
 Something you disliked 
 Funny parts 
 Sad parts 
 Appeals to other emotions 
 An event that happened to you or someone you know that is similar to a 

story event 
 Literary elements: character traits, setting, theme, moods of the character 

and author, conflicts, or point of view 
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 Descriptive words of phrases that paint a mental picture that you can 
illustrate 

 Symbols 
 Predictions 
 Main ideas 
 Problems/solutions 
 Comparisons/contrasts 
 Oddities (strange and different items) 
 Parts of speech 
 Figurative language (simile, metaphor, personification, hyperbole, idiom, or 

alliteration) 
 
7.4.2.13 Assessment of the Class Activities. The teacher can look at the students’ 
books to check accuracy of marked items.The students will discuss noted items 
and justify or explain. The teacher will assess students’ verbal responses and the 
use of sticky-noted passages in any written assignments.It is remarkable to watch 
students grow over a year’s time. Shy readers and struggling students get a chance 
to share their notes. 
 
While assigning a reading text/activity, a teacher need to careful about following 
aspects: (i) Make sure your students get a lot of reading experience through 
encouraging them to choose their own simplified readersand giving them time to 
read. (ii) Give interesting tasks before asking learners to read so that they have a 
clear purpose and motivation to complete the task. (iii) Make sure that most of the 
vocabulary in reading text is familiar to your students and that words that are new 
to them can be easily searched for meaning in dictionary or through guessing. (iv) 
Allow and even encourage students to manage without understanding every single 
word in a textby the use of scanning tasks. (v) Provide as wide variety of texts and 
tasks as you can to give learners practice in different kinds of reading. 
 
Activity  
1. Select a topic from English textbook for grade 3. Apply following class 

activities for reading comprehension and explain in detail about how you 
will carry out each activity.  
• Paragraph Heading 
• Prediction 
• Skimming and Scanning  
• Pair activities 
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7.5 Assessment of Reading Comprehension 
 
Once students have finished the assigned material for reading comprehension, it is 
important to assess their comprehension skills.  
 
7.5.1 Types of Assessment 
 
There are informal and formal assessments to monitor an individual's 
comprehension ability and use of comprehension strategies. 
 

i.  Informal assessment: Informal assessment is generally through observation 
and the use of tools, like story boards, word sorts, and interactive writing. 
Many teachers use Formative assessments to determine if a student has 
mastered content of the lesson.  

ii. Formal Assessment: Formal assessment involves grading based on certain 
criteria. Formative Assessments can be ongoing assessment to check and 
monitor students' progress in every class. Summative assessments are 
typically assessments given at the end of a unit to measure a student's 
learning. 

 
Do not rely on an answer from them in response to the question "did you 
understand?". Do not even rely on a perfect oral reading of a passage as proof of 
their understanding. Sometimes they can read a passage fluently yet, not have a 
clue what the text meant. To get them involved in demonstrating their 
understanding, a teacher can use some of the following tools. 
 
7.5.2 Flow charts 
 
A flow chart is a wonderful graphic organizer that can let a student demonstrate 
understanding of the sequence of events in a story. The visual nature of the flow 
chart helps the English learner better grasp and remember the sequence of 
events.A flow chart can be as simple as a series of squares connected by lines 
with arrows indicating the sequence. In each square, the student writes one part of 
the story, summarized into one or two sentences. Even a student who is just 
beginning to learn English can draw a picture in each square (and can get a buddy 
or the teacher to help write a sentence to match). You might want to limit the 
number of squares students can use and model for them how to select only the 
important events of the story. For lower grades, give them only three squares, and 
ask them to show something from the beginning, middle, and end of the story. 
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Figure 7.9 Flow Chart 
 
Often students can remember parts of a story but have difficulty getting events in the 
right sequence. Give these students note cards to create their flow chart. They write 
something they remember from the story onto a note card, one idea per card, and 
when finished, they arrange the note cards into the correct sequence. This is an 
activity that can be done as a whole-group exercise or in pairs with partners helping 
each other with the sequence. In addition to arranging the cards in a flowchart, 
students can put them into columns: labeled beginning, middle, and end. 
 

Beginning Middle End 

Trojans steal 
Helen 

• Greeks sail to Troy 
• Long, long siege 

Greeks build Trojan horse and 
win the battle against the 
Trojans 

 
Figure 7.10 Coulmns showing different parts of a story 

 
Good reading comprehension is the ultimate goal of reading instruction at all 
grade levels and for all children including those with learning disabilities. 
Accurate assessment of reading comprehension is necessary to identify children 
who need remediation and to help plan future instruction. However, many 
scientific investigators of reading, agree that further work on measures of reading 
comprehension is essential, including development of comprehensive systems of 
assessment that pinpoint key strengths and weaknesses in individual youngsters. 
 
7.5.3 Existing tests of Reading Comprehension 
 
Reading comprehension tests can vary along many other important dimensions 
besides mode of administration such as the type of text children are expected to 
read on the test (e.g., narrative, informational, or poetic material), time constraints 
and pressure for speed, whether or not children can refer back to the text in 
answering comprehension questions and response format or how children are 
expected to demonstrate comprehension of what they have read. Three response 
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formats are especially common for this purpose: close-format, question-
answering, and retellings.  
 
i.  Close format tests: These tests present sentences or passages with blanks in 

them (e.g., "The fish were swimming in the ____"); the child is expected to 
read the text and provide an appropriate word to go in the blank (for the 
previous example, a word such as water, lake, or pond). 

ii. Question-answering format. In tests with a question-answering format, 
the child reads passages and answers questions about them; the questions 
may involve multiple-choice or open-ended items and may be answered 
orally or in writing. 

iii.  Retellings require a child to read a text and then orally tell an examiner 
about what was just read, usually with some sort of coding system for 
scoring the quality of the retelling. 

 
7.5.4 Running Records 
A popular assessment undertaken in numerous primary schools around the world 
are running records. Running records are a helpful tool with regard to reading 
comprehension. The tool assists teachers in analyzing specific patterns in student 
behaviour and planning appropriate instruction. By conducting running records 
teachers are given an overview of students reading abilities and learning over a 
period of time. 
 
In order for teachers to conduct a running record properly, they must sit beside a 
student and make sure that the environment is as relaxed as possible, so the 
student does not feel pressured or intimidated. It is best if the running record 
assessment is conducted during reading, so there are not distractions. 
 
Steps taken when conducting a Running Record assessment: 
a. Select the text 
b. Introduce the text 
c. Ask for retelling of the story 
d. Ask comprehensive questions 
e. Check fluency 
f. Analyze the record 
g. Plan strategies to improve students reading/understanding ability 
h. File results away 
 
7.5.4 Few Guidelines for Practitioners for Assessment Process 
Here are a few specific suggestions for practitioners interested in assessment of 
reading comprehension: 
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• Look for and use tests that are technically adequate. Technical adequacy 
includes reliability (i.e., accuracy and consistency of measurement) and 
validity (i.e., the test measures what it is intended to measure). Information 
about the technical adequacy of published tests can be found in the test 
manuals as well as in many textbooks on assessment. 

• If possible, use more than one test to assess reading comprehension 
performance. An average of scores across two or three tests may give a 
more accurate indicator of current reading comprehension performance in 
some cases. Differences in performance across tests and possible reasons for 
those differences should also be considered. For instance, a youngster who 
performs markedly better on an untimed than a timed comprehension test 
may have difficulties with reading speed. 

• Assess key component skills and use the results of those assessments to 
interpret reading comprehension performance and plan instruction. 
Important component skills in reading include out-of-context identification 
of real words, decoding of pseudo words (nonsense words), oral vocabulary, 
listening comprehension and speed of reading. Component writing skills 
(e.g., handwriting and spelling) may also be relevant if the comprehension 
measure requires significant amounts of writing. 

• Take everyday classroom performance into account. Observations of 
everyday classroom performance may provide valuable insights into 
comprehension strengths and weaknesses. For example, individual students 
may have a strong interest in or knowledge base about a particular topic that 
may enable them to read more difficult texts about that topic as compared to 
other types of content. 

• Consider both current and upcoming grade expectations. The 
comprehension demands of texts as well as the sheer volume of reading 
expected of students escalate dramatically in the middle and upper 
elementary grades. Thus, a component weakness that appears to have little 
impact on comprehension in one grade – such as mild vocabulary deficits or 
slow reading – may have a much greater impact in subsequent grades. Early 
identification and remediation of these component weaknesses may prevent 
or ameliorate later reading comprehension problems. 
 

Self-Assessment Questions 
1. Explain running records. 
2. Discuss the pros and cons of close format test for assessing reading 

comprehension. 
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Conclusion 
 
Comprehension is critically important for the development of reading skills of a 
child. Comprehension requires students to go through a given passage and answer 
certain questions after understanding the meaning of text. Three basic learning 
strategies that help in teaching reading comprehension include building 
background knowledge, teaching vocabulary explicitly and checking 
comprehension frequently. Some of the teaching strategies that are helpful for 
reading comprehension are reciprocal teaching, instructional conversation, 
visualization, text factors, partner reading and explicit instruction. Assessment of 
reading comprehension assists a teacher to identify the progress of a students in 
the learning process. For this purpose, tests, questions, flow charts and running 
records can be a useful source of information for teachers. A continuous 
monitoring of the progress of a students' reading comprehension skills is 
necessary to achieve the instructional objectives.  
 
Exercise  
 
1. Elaborate the concept of reading comprehension. Also explain its 

importance for reading process.  
2. Discuss various learning strategies for reading comprehension by giving 

examples for the subject of English for grade 2.  
3. Give a comprehensive account of different teaching strategies for teaching 

reading comprehension and how it can be used for teaching comprehension 
to students of grade4 for the subject of English.  

4. Differentiate between formal and informal assessment. Also describe the 
process of using flow charts for teaching comprehension to students of grade 3.  

 
Activities  
1. Plan a lesson for teaching comprehension to students of grade 4 by pair 

work.  
2. Implement flow chart in a class for assessment of a student's performance 

and discuss the challenges that you faced for its implementation.  
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INTRODUCTION 
 
Writing skill is one of the four basic skills of a language. It is also an important 
skill because the language uses writing to preserve it and keeps a record of 
information. Francis Bacon, an English essayist says, "Reading maketh a full 
man; conference a ready man; and writing an exact man" (Bacon, 1975). By the 
word ‘exact’, he means précised and in detail. Hence, the importance of writing 
cannot be ignored. 
 
In this unit you will learn about the stages of writing development along with the 
process of writing. Different elements of writing will be discussed to enhance the 
writing skills of the students. Moreover, instructional approaches for teaching 
writing will also be elaborated which can help in achieving better learning 
outcomes. In the end, role and use of technology for teachingand assessment of 
writing will be the point of focus in this unit. 
 

LEARNING OUTCOMES 
 
After reading this unit, the students will be able to: 
1. Describe the skill and the process of writing. 
2. Appraise the role of technology in teaching writing. 
3. Use different strategies for effective teaching of writing. 
4. Practise different approaches for teaching writing depending upon the level 

of students. 
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8.1 Introduction to Writing Process 
 
Reading is the constructive process of understanding meaning of a text that 
involves reader, text and the context. As the students develop reading skill, they 
realize that printed text has a number of benefits which includes information 
sharing, problem-solving and entertainment.  
 
Writing skill is an important component of a language where a person 
communicates a purposeful message through text. As far as, the reading and 
writing skill is concerned, both involve letter formation, spelling and meaningful 
sentence creation. In addition, writing skill is also concerned about activating 
prior knowledge/experience about a topic, information gathering, generating and 
organizing ideas, proofreading, editing and publishing. Reading skill helps in 
developing these skills for writing purposes. When a student reads the written 
work of other people then he/she gets a number of ideas about how the written 
text may be written in a clear and purposeful way. In this way, teaching reading 
and detaching writing are connected with each other.  
 
8.2 Stages of Writing Development 
 
A student or a learner goes through different stages until he/she becomes a fluent 
writer. This process continues along with age and experiences of a person 
depending upon ones’ environment and other relevant factors for learning a 
language. There are different models and procedures described by different 
theorists about developmental stages of writing. 
 
A young child goes through different stages which show his growth of 
knowledge. However, some common writing characteristics of students during 
developmental stages of writing are drawing/scribbling letters - like forms and 
shapes, letters, letters and spaces, and conventional writing/spelling (reading 
rockets). Mostly children start drawing and making meaningless different shapes 
moving towards letter like forms and shapes which shows their understanding 
about conveying the meanings through different symbols. Then comes the stage 
of writing letters without proper awareness of the sounds and spaces between the 
words. Later on, they begin to know how to read the words and recognize spaces 
along with different sounds of words. They also get knowledge of spellings of 
different words and their spoken patterns a little bit. At the conventional writing 
and spelling stage, the children start to pronounce correct words with an initial 
understanding of punctuation along with different purposes of writing.  On the 
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basis of above mentioned writing characteristics during the learning of writing 
process, three major stages of writing development can be identified: 
1. Emergent Writer 
2. Early Writer 
3. Developing Fluency 
 
This development of writing skill is not a smooth process. There can be gaps as 
well as overlaps during the learning of this skill as displayed by the learners based 
on their personal abilities and individual backgrounds. A teacher must be able to 
cater with the individual learning needs of the students in order to achieve 
maximum learning outcomes. 
 
8.2.1 The Emergent Writer 
 
The emergent writers begin to know that messages can be conveyed through 
written language and symbols. Emergent writing describes young children’s 
attempts at writing (Mayer, 2007).Dr Teresa Byington, a PhD in early childhood 
education, names this stage as children’s ability to understand that meanings can 
be attributed to the written symbols. According to her, at initial stages, children 
draw pictures to represent concepts or random marks and scribbles. Then they 
move towards letter like forms and prints. Later, they learn to write groups of 
letter like symbols to make words and phrases and have an initial knowledge of 
letters, sounds, punctuation and capital letters along with spacing. They 
understand that writing is done for different purposes. Following activities can be 
helpful during this stage: 
• Add clipboards in the classroom for writing observation. 
• Include a mailbox in the writing center for posting letters. 
• Incorporate pads of paper in the dramatic play area for taking orders, 

making appointments, creating menus or writing prescriptions. 
• Encourage students to write their names on every creative work they do as 

usually children learn to write their names before other words (Treiman, 
Kessler, Bourassa, 2001). 

• Children follow you. So write something daily for them and then read it 
loudly to make them understand. Write out the morning message, daily news 
or question of the day. 

• Encircle each word or certain letters to emphasize certain features. 
• Emphasize punctuation 
• Keep record of student’s progression in a portfolio. 
• A lot of encouragement and writing experience on daily basis is essential for 

better learning outcomes. 
(Byington, Kim, 2014) 
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8.2.2 The Early Writer 
 
Early writers have a greater understanding of writing as a skill and mode of 
communication and its different purposes. They begin to express themselves in 
simple sentences. Moreover, at this stage the students are aware of the importance 
of grammar accuracy, self correction, and different types of vocabulary for 
different purposes such as descriptive or comparative essays. They show interest 
in writing. While they express ideas in simple sentences having some idea of 
punctuation, they become aware of the process of writing at initial level knowing 
about editing and planning. They also start using high frequency words at this 
level along with invented spellings. 
 
According to A guide to effective Instruction in Writing by Ontario Education 
following activities can be followed by the teachers to help and guide students at 
this level of learning. 
• Encourage students to share their personal writings, write notes and cards 

etc. 
• Provide classroom experiences for learning language. 
• Provide opportunities to communicate like dialogue making, role plays, 

group discussions. 
• Think aloud and emphasize certain features during modeled writing to make 

students aware of the particulars. Moreover, give them opportunity to write 
maximum. 

• Share the writing process(story writing, essay writing), give them a chance 
to plan and revise/edit what they want to write. 

• Through guided writing share what type of writing and vocabulary will suit 
a specific purpose of writing? As a dialogue between two friends can be 
different than a dialogue between a teacher and a student. 

• Through modeled, shared and guided writing tell the students different 
strategies and guidelines to improve their spellings such as copying, delayed 
copying, focusing the troubled spots, devising spelling games, sound/symbol 
relationships, personal dictionaries etc. 
 

8.2.3 Developing Fluency 
 
During this stage students start to write for different purposes depending upon the 
audiences and environment for which they are writing following the essentials of 
writing they have learnt up till now like spelling strategies and process of writing. 
They understand the importance of writing for personal and academic needs and 
continue writing with variations using different strategies to enhance their skill. They 
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know that when to use what kind of vocabulary suiting to their needs and purpose of 
writing. A teacher can do the following things to help students at this stage. 
• Demonstrating through think-alouds that writers write for a purpose 

depending upon the audience and choosing appropriate form. During this 
activity alternative vocabulary can also be discussed 

• Providing reading material and opportunity for group discussions in order to 
enhance communication and self expression along with oral language 
learning. 

• Group activities and guided writing along with teaching different strategies. 
Afterwards engage students in independent writing to practice their acquired 
learning. 

• Facilitate writing through workshops and conferences highlighting the 
importance of writing skill and process. 

• Last but not the least reinforcement and continuation of the writing activities 
during classes in a meaningful context is indispensable. 

 
8.3 The Writing Process 
 
The writing process is all about the stages by which a writer passes through while 
writing something. It does not matter whether the writer belongs to the initial 
developmental stage of writing or the later stages, one does experience this 
writing process in one way or the other. The writing process is all about 
developing ideas and recording them in written form (Ontario, 2005). This 
process has following steps. 
i. Planning 
ii. Writing a draft 
iii. Revising/editing 
iv. Publishing/final stage 
 
i. Planning. Planning step can also be called rehearsal. It is based on the prior 

knowledge and experiences of the writer. At this stage the writer decides 
about audience, subject matter, topic, audience and form of his writing. 
There can be different ways of planning like brainstorming, visualization, 
graphic organizing, and group discussions etc. It depends upon the writer 
how he or she chooses the way to plan for writing something. Three major 
factors are decided through this planning which are as under: 
• Purpose of writing 
• Audience 
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• Content structure 
 

ii. Drafting. Drafting is first sketch of intended writing. There is always room 
for amendment in it. The writer must be able enough in critically evaluating 
his first draft so that he can make required changes in it if necessary. He 
might need to go back on the stage of planning if there are changes required 
in it or move forward if the first draft is satisfactory. 

iii. Revising/Editing. Revising is related to a thorough critical analysis of the 
piece of writing using a number of strategies to check whether the writing is 
properly organized or not, whether the style of writing is relevant to the 
form or not. Sentence structures, paragraphing and vocabulary of the writing 
are also critically viewed to improve the quality of writing. And if there are 
changes required, the writer may need to go back and produce second 
complete draft. 

 In editing, mechanical aspects of writing such as punctuation, grammatical 
structures and spelling etc are checked. This is done after revising and when 
the writer is satisfied with the form, purpose and massage of his writing. A 
teacher must enable the students to proofread their works properly so that 
they become good writers later. Different strategies can be adopted for this 
procedure and class made editing checklists can be very helpful in this 
regard. One thing is important to remember that nobody is perfect at any 
stage of this writing process especially in the beginning. One might need 
more time to experience learning at one certain stage and then move forward 
or even go back to earlier stages. 

iv. Publishing/Final Stage. After revising/editing the initial draft and making 
required changes, the writer produces final draft which is ready to be 
published or presented to the audience. The final draft may appear 
completely changed one than the original one or intended one. But once 
final, it is ready to be presented (Harmer, 2004).  

 
After having a thorough discussion about the writing process, it seems to be a 
linear one proceeding from planning to drafting, editing/revising and final stage 
step by step. But in reality this process is recursive one.  
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Figure 8.1 Writing Process (Retrieved 
fromhttps://www.lucadunoyer.com/blog/2018/9/30/scientific-writing; Image from 

the Writing Center at the University of Toledo) 
 
Figure 8.1 shows the recursive nature of the writing process. The writer may need 
to move back and forth between these steps in order to create refined piece of 
writing. It is also possible that the pursued topic and writing gets abandoned at 
any stage and something new is planned. This means that writers plan, draft and 
edit but they also re-plan, re-edit and re-draft often (Harmer. 2004). 
The writing process takes place during any type of writing such as email writing, 
text massages, invitations, stories or academic works etc. The writer does follow 
these steps consciously or unconsciously. Even while making shopping list for 
doing grocery one does follow this process like planning what to buy and then 
editing it after second thought or changing is altogether after revising. It depends 
upon the nature and purpose of writing that how much attention is required for 
this process on the part of writer. 
“A process writing classroom tends to be characterized by a number of elements 
such as having students establish purpose of their writing, establishing author 
groups, peer conferencing, student-teacher conferencing; finding ‘real’ audiences 
for students’ writing; teachers writing with students; recognizing students’ 
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personal writing processes; recognizing social and cultural influences on student 
writing” (Peterson, 2003). 
 
Self-Assessment Questions 

1. What are the specific characteristics of an emergent writer? 
2. Which teaching strategies would be suitable to guide an early writer? 
3. What kind of class activities are useful got developing fluency? 
4. Explain planning stage of writing process. 

Further Reading 

• Ontario Education. (2005) A Guide to Effective Instruction in Writing: 
Kindergarten to Grade 3.Retrieved from  

• http://www.eworkshop.on.ca/edu/resources/guides/Guide_Writing_%20K_3
.pdf 

• Writing and the Process of Writing. (n.d.). Retrieved from 
https://www.pearson.com/content/dam/one‐dot‐com/one‐dot‐
com/us/en/higher‐ed/en/products‐services/course‐products/taylor‐1e‐
info/pdf/sample‐chapter‐‐ch03.pdf 

 
8.4 Elements of Writing 
 
The elements of writing are the factors which are very important and developed 
writers have proper understanding of these elements which enables them to write 
in their own unique way. These elements cannot be taught in isolation rather they 
are related to each other and they must be taught in relation with daily language 
activities done in the classroom. These elements are as under. 
• Ideas/Content 
• Organization 
• Voice 
• Word choice 
• Sentence Fluency 
• Conventions 
• Presentation 
 
Understanding of these elements provides the students with tools to express 
themselves in a better way. They get to know that these elements are related to 
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each other effective writers make connection between their ideas and the world 
around themselves while asking questions during writing thus: 
• Can the reader tell how I feel about this topic? 
• Did I say everything that was important? 
• Why did I decide to write this? (Ontario, 2005) 
 
8.4.1 Ideas/Content 
 
It is related to the topic and purpose of writing which is determined during the 
planning stage of writing. Sufficient detail and supportive arguments are required 
to clearly establish the worth of content and ideas. For example, after a visit to the 
nearby park the teacher discusses with the students about their experience (ideas) 
and then they can record their experience of visiting the park in written form like 
natural scenery over there and importance of cleanliness over public places. 
 
8.4.2 Organization 
 
This is logical sequence of the writing. A proper beginning, middle and ending of 
the writing along with logical sequence of ideas is its characteristic. Ideas are 
clearly depicted. It can be said that it’s the first draft of writing while its quality 
will be checked during revision stage of writing. For example, students are told to 
write a news report of a recent event in their city and the teacher has told them to 
use particular kind of vocabulary for this type of writing, as organization is related 
to content and purpose of writing. 
 
8.4.3 Voice 
 
Voice is related to style and feeling of the writing. It is portrayed through the 
words as well as illustrations used by the writer in the writing. Initial writers may 
use different pictures and images to convey their meaning well. This is also 
considered during revising of the first draft. The readers are connected through it 
with the writer. For example, a teacher reads the passage written about any topic. 
And the students are asked to identify the feelings of the writer and how did he 
convey it. Use of particular vocabulary, imagery, humor, illustrations and 
examples etc can lend the voice to the writing as desired. 
 
8.4.4 Word Choice 
 
Word choice is about choosing best and appropriate words for written expression 
depending upon the nature/purpose of writing and audience as well. It is taken 
care during draft writing stage however it can be refined during later stages as 
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well according to requirement. Word choice is very important to give clear idea to 
the readers as it makes the writing precise and accurate otherwise they will be lost 
and confused hence leaving the piece of writing aside. 
 
New words of vocabulary can be introduced in the class on daily basis through 
different strategies and then through conscious practice new words can b made 
part of active vocabulary of the students as required. 
 
8.4.5 Sentence Fluency 
 
Using a variety of sentence structures and sentence lengths provide ease to the 
writing which makes it easy and pleasurable to the readers while reading.  This 
ease makes the writing fluent. While on the other hand sentences of same length 
and structures in a paragraph make the writing boring and it also loses its rhythm. 
Fluency is considered during writing first draft and can be improved during later 
stages if required. For example, during shared writing, the teacher can ask the 
students revise the paragraph having same sentence lengths and same patterns and 
then edit it using different techniques such as combining sentences, use of 
connecting words, varied sentence lengths and changing order of sentences etc. 
 
8.4.6 Conventions 
 
Conventions are all about the mechanics of writing such as grammar, punctuation, 
paragraphing, spelling and capitalization. These factors are reviewed during 
editing. Class-made editing checklists can be effective tool to proofread the 
writing in which current situation of the students’ understanding of these 
conventions as well as expectations of the current stage can be analyzed. Teacher 
and/or peer conferences can also be helpful in this regard. Different strategies can 
be used to teach these conventions and continuous evaluation of the students 
makes teacher aware of students’ needs and how they can be helped to improve in 
this regard. 
 
8.4.7 Presentation 
 
It is final stage and deals with the visual layout of the writing. Margins, headings, 
graphics, titles and other relevant aspects of formatting are taken care of at this 
stage. It also depends upon the form of writing i.e. story, essay, news article etc. It 
is final look of the writing on page. Formatting can be done manually and 
different software such as Microsoft Word (MS Word, LaTeX),  can also be used 
for it. 
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8.5 Instructional Approaches to Writing 
 
In today’s modern world teaching is not just about coming in the class and 
delivering the lecture on the part of the teacher rather it’s more than delivering the 
lecture. Now students are to be involved in the teaching process and shifting of 
responsibility from teacher to student is necessary in this process while constant 
monitoring and guidance on the part of the teacher is required. It can be said that 
teacher’s role is like that of a facilitator. For teaching writing, five instructional 
approaches are being introduced which enable the students to move towards 
independent writing gradually. These approaches are as under. 
1. Modeled Writing 
2. Shared Writing 
3. Interactive Writing 
4. Guided Writing 
5. Independent Writing 
 
8.5.1 Modeled Writing 
 
In modeled writing teacher is the authority while producing a text in the class, it 
can be a story or a paragraph depending upon the level of students. The teacher 
thinks loudly, makes connections between the text and the daily life of students, 
and performing the act of converting thoughts into written form. The teacher will 
have to plan everything regarding the lesson and will have to take care of the 
accuracy of language in the text such as grammar, punctuation and sentence 
patterns etc. Taking care of the conventions and elements of writing (explained 
earlier in the unit) is necessary on part of the teacher. Some other factors involved 
in this type of instruction are: 
• Use of resources like dictionaries, magazines etc. 
• Organization of thoughts 
• Taking help from other mediums like T.V., movies, documentaries. 
• Making connections with actual life. 
• Form and purpose of writing. 
 
8.5.2 Shared Writing 
 
In shared writing teacher is the planner again who knows the purpose of writing 
and plans the whole lesson. But ideas are shared by the students as well. They are 
given opportunity to discuss and express themselves although teacher is again the 
writer but the written text can be used as model later by the students. The teacher 
discusses and plans with students while following different strategies in order to 
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engage students an develop their writing skills along with the use of oral 
language. Constant monitoring is done to check the development of students’ 
skills. Students’ prior knowledge is also given importance. Future plans for shared 
writing can be prepared during the ongoing process of judging students’ abilities 
as required. The teacher must take care of the structure, stages of writing, 
elements of writing and conventions along with form of writing and guiding 
students for using the writing skill for other subjects as well. 
 
In shared writing students do have some responsibilities. They must watch and 
listen carefully and actively participate in the process of discussion and sharing of 
ideas. They must develop confidence and avail the opportunities to write often in 
order to enhance their writing skills. 
 
8.5.3 Interactive Writing 
 
‘Interactive is an instructional context in which a teacher shares a pen – literally 
and figuratively – with a group of children as they collaboratively compose and 
construct a written massage’ (McCarrier, Pinnel, and Fountas, 2000). 
 
Interactive writing provides students a chance to share the writing process with 
teacher. It removes their reluctance to write.  Other than sharing ideas they play 
their role in writing as well as proofreading and editing. Final product of writing 
can be given to all for reading again and again, in order to practice and use as 
model in future. The teacher plans the lesson and motivates students to share ideas 
and write through prompts and cues, supports them, edits and revises where 
changes are planned and fixed, uses different strategies to involve students. 
Students’ level and developmental stage of writing must be kept in mind while 
planning the lessons. 
 
Students can be involved while deciding the purpose of writing (invitation letters, 
paragraph on an event etc.), editing and proofreading, making changes in the 
writing where required, revising and reading practice on their own. 
 
8.5.4 Guided Writing 
 
Guided writing is followed by modeled, shared and interactive writing. In guided 
writing, groups of students are made for practicing and learning a skill. When the 
teacher judges that students have enough practice, they are separated to write 
independently following to practice a particular skill. The teacher is required to 
follow different assessment techniques in order to identify the needs of students or 
groups of students with same needs of learning. The students must be guided to 
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use different resources to write and monitored to follow the focused skill while 
writing. They must be encouraged to ask questions and discuss if there is any 
confusion. The teacher must focus on the organization and apt structure of the 
writing according to the genre selected along with the elements of writing. 
 
The students must practice confidently either being writing in groups or 
independently. Formative (ongoing) evaluation of students can help the teachers 
to identify the learning needs of students and then they can be placed in the 
groups to cater the same and specific needs practicing the required skill. 
 
8.5.5 Independent Writing 
 
Independent writing enables students to write on their own on their self chosen topics 
or assigned ones. In independent writing they can think individually, work creatively, 
express themselves and enjoy writing eventually. If process of writing is followed at 
this stage, it would be beneficial to strengthen the writing skill of students. The 
teacher plays the role of facilitator and supporter while monitoring the development 
of students, their time management, use of resources like internet or media, books etc, 
selection of topic, appropriate form of writing and use of learned skills in 
modeled/shared/interactive/guided writing. They must be given opportunities to go 
through the maximum stages of writing process if not all i.e. planning, writing draft, 
editing, revising and publishing (explained earlier in the unit).  
 
Ongoing assessment of the students and writing activities is required on the part 
of the teacher. Encouragement and continuous guidance of students is essential in 
order to achieve maximum learning outcomes. Thus they will be able to think 
creatively and perform productively. Lectures on guided writing can also be 
conducted if required. The teacher must enable the students to think critically for 
assessing their own works during proofreading stage. On the other hand, students 
must work confidently, follow the guidelines of the teacher, participate actively in 
classroom activities, check their own improvement/progress and maintain the 
record of it. 
 
The aim of all these instructional approaches is to make students independent 
writers eventually not only in language class but for other subjects as well 
eventually.  
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Figure 8.2 Approaches to Teaching Writing (Retrieved from 
http://teachingasleadership.org/sites/default/files/Related-

Readings/EL_Ch7_2011.pdf page 134) 
 
8.6 Teaching Writing through Technology 
 
‘Use technology with me, I’ll participate, I’ll transfer, I’ll employ and I’ll create’ 
(Erben, Ban, and Castaneda, 2009). Keeping this argument in mind, it can be 
argued that by using technology teaching/learning process can be made more 
interesting and productive. By the use of technology, students can: 
• Develop their skills of writing on significant level. 
• Interact with their peers through email or other electronic resources. 
• Take part in the projects that are offered among groups made on digital 

resources. 
• Make global relations with the students all over the world and 

discuss/express themselves. 
• Practice their writing and other skills to develop further. 
 
Following factors must be kept in mind while deciding to use technology in the 
class. 
• Keep in mind the differences as well as commonalities among students. 
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• Take the level of students into consideration. 
• Support students in their access to different digital resources. 
• Do needs analysis of the students in order to plan lessons through 

technology and choose materials carefully. 
• Encourage positive use of the technology and know the challenges of using 

technology in classrooms. 
 
A Guide to Effective Instruction in Reading by Ontario Education quotes 
International Reading Association about the importance of technology in today’s 
world and role of teachers thus, ‘To become fully literate in today’s world, 
students must become proficient in the new literacies of ICT (Information and 
Communication Technology). Therefore, literacy educators have a responsibility 
to effectively integrate these technologies into the literacy curriculum in order to 
prepare students for the literacy future they deserve.’ Therefore the role of 
technology seems to be an important part of teaching writing as well in today’s 
demanding world. 
 
Internet provides students web access to a variety of resources: online books, 
reference materials, online libraries, educational games, magazines, journals, 
strategies/activities to teach and learn skills including writing skill as well, 
opportunities for writing, oral communication and a chance to self evaluate one’s 
own works using different strategies. 
 
Computer assisted language learning (CALL) is very much relevant to this topic. 
Through it, you can provide opportunities to students for practicing reading and 
writing of texts available. Web surfing related to your own topic and modifying of 
texts using PowerPoint/Microsoft Word can be helpful in this regard. Quia.com is 
helping in creating online grammar activities which can enable the learners to use 
grammar accurately. Using web pages, interacting globally with other learners, 
taking part in discussions and activities for practicing the writing skill provide the 
chance to think critically, self correction of grammar and other mechanics of 
writing along with day to day practice of the skill. 
 
Writeboard is an e-tool to work collaboratively and write, rear, proofread, revise 
as well as edit whenever you want. It provides students a chance to share their 
ideas and express themselves. Writing projects can be designed here keeping in 
mind differentiated learning (individual capacities of learner). Collaboration and 
peer revision along with re-writing and re-editing, evaluating and re-evaluating of 
writing projects are the key features of this tool. 
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Wikis is also an online resource for collaborative working where you can edit and 
add as you want. People can contribute and make changes thus updating the 
existing knowledge accordingly. 
 
Use of multimedia within classroom is common now a days. Its balanced use 
saves time in the class and students get involved in the learning activities easily as 
learning by doing has its own value no doubt. 
 
British council websites and language learning websites are helpful in designing 
different tasks according to the level of students in this regard. For further 
information you can visit the following websites. 
 

www.pumarosa.com 
https://www.livemocha.co/ 

 
The International Reading Association has recommended the following steps for 
the teachers in regard with the productive use of technology: 
• Take advantage of professional development opportunities in technologies. 
• Explore instructional strategies and resources developed by other teachers 

and posted on the internet. 
• Regularly read professional publications to stay current on research and 

practical ideas for using technology to improve students’ learning. 
• Join professional electronic mailing lists to exchange insights about 

effective instructional strategies. 
  (International Reading Association, 2001) 

 
Self-Assessment Questions 
• Suggest different ways for collecting ideas/content before starting writing on 

a topic.  
• What do you understand by conventions of writing? 
• How word choice for a piece of writing can influence the audience? 
• Differentiate between modeled and shared writing.  
• Explain the key features of guided writing. 

 
Further Reading 
• Methods of Writing Instruction. (n.d.). Retrieved from 

http://teachingasleadership.org/sites/default/files/Related-
Readings/EL_Ch7_2011.pdf 
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• Teaching Resources. (2013). 20 terrific presentation tech tools for kids. 
Retrieved from  
http://images.pcmac.org/Uploads/BristolTN/BristolTN/SubDepartments/Do
cumentsCategories/Documents/20%20Presentation%20Tech%20Tools%20f
or%20Kids.pdf 

 
8.7  Assessment of Writing Work of Students 
 
Assessment is an ongoing process. Throughout the term, the teacher assesses the 
students’ performance with the help of different strategies in order to provide 
feedback to them so that they can improve and correct their mistakes of writing. 
Jeremy Harmer has quoted Chris Tribble in his book How to Teach Writing, who 
suggests that while providing feedback to the students, a teacher has to play a 
number of roles. According to Tribble a teacher while assessing the students is 
like an 
• Examiner, who evaluates students’ work objectively on the basis of 

performance. 
• Audience who reacts to the performance of the learners. 
• Assistant who guides and supports during the learning process. 
• Evaluator who critically judges and informs about the level of success is 

going how far. 
• Editor who helps to rearrange the writing in order to make it presentable. 
 
However sometimes peer reviews also help in the process in order to revise and 
proofread/edit the written assignments. 
 
Harmer has suggested following techniques to respond/assess the written works 
by students. 
 
i. Selective Correction 
 Instead of highlighting all mistakes of the student on the paper just focus on 

one or two like punctuation and stress patterns at a time and check it 
accordingly. However you must inform the students beforehand that at this 
time you are going to work on which particular aspect of the writing. In this 
way they will pay more attention to that particular feature of writing and 
will work with an interest which will give better results ultimately in this 
process. 

 
 
 



182 

ii. Using Marking Scales 
The teacher can make a marking scale that how he is going to give marks 
out of 10 or 20 to different aspects of the written work (vocabulary, 
grammar, punctuation, spellings etc). Because a student, who is not good at 
spellings, can perform well in use of vocabulary. Correction of mistakes 
along with marking scale will enable the learner to focus on the particular 
weak area of his writing skill. 
 

iii. Using Correction Symbols 
In order to avoid the use of red ink all over the page, correction symbols can 
be used to highlight the mistakes of students. Another advantage of this 
technique is that awhile seeing the correction symbol, a student will be 
stimulated to correct the mistake himself thus it will be a part of his memory 
forever and he will not do that mistake again as it will be a part of his 
conscious mind. There is no set limit of correction symbols. Different 
teachers and course books use their own symbols in this regard. However 
following is the list of some of commonly used correction symbols. 
• S       to indicate     spelling error 
• Wo    to indicate    mistake in word order 
• G       to indicate   grammar mistake 
• T        to indicate   wrong verb tense 
• C       to indicate    concord mistake (e.g. subject and verb agreement) 
• Ww   to indicate    wrong word 
• { }   to indicate     that something is not necessary 
• ?M   to indicate    that meaning is unclear 
• P     to indicate     punctuation mistake 
• f/1  to indicate     formality/informality 

 The teacher can place the correction symbol next to the place or under the 
place where mistake occurs, while the student will make necessary changing 
knowing the meaning of symbol. In order to make best use of this technique, 
students must be trained about correction symbols. 

 
iv. Reformulation 

Instead of showing and correcting mistakes of students the teacher can tell 
the students how he would write the incorrect sentence. Students then can 
compare the correct and incorrect sentences and know the difference while 
correcting their mistakes. This way of assessing and correcting the mistake 
is useful in drafting stage of writing.  
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v. Referring Students to a Dictionary or Grammar Book 
Students can be referred to a dictionary or grammar book if there is any 
mistake in tense, grammar or word order. In this way the students will also 
get trained in looking up for information while having a purpose in mind. 
 

vi. Discussions 
Sometimes it is difficult to understand what is expressed by student or 
identify the mistake. This problem can be solved through discussion. It will 
also make students confident in their oral communication and boost their 
confidence. 

 Some other ways to assess the students’ written works are as under. 
 
vii. Writing Spree 

Students till grade five are asked to write as many words as they know in ten 
minutes. If students are hesitant, the teacher can prompt them to recall the 
words they know. 
 

viii. Anecdotal Records, Observation Checklists, Rating Scales, and Rubrics 
These all are tools of assessment to assess the performance of students, 
instructional needs and determine future goals for planning writing tasks. 
 

ix. Learning/Response Log 
In learning or response log, students record/write periodically what they 
have learnt so far in a course or individual text. They are encouraged to 
express their own ideas, feelings, expectations, response, questions of the 
text etc. The teacher can make a separate note-book to record his own 
observations and plans. It can help the teachers for planning future classes to 
enhance the writing skill of students. The teacher can look for the following 
points in a response log. 
• Understanding of concepts 
• Higher-order thinking 
• Understanding of specific form or genre 
• Understanding of conventions 
• Distinctive voice 
• Communication of ideas 
• Word choice 
• Sentence fluency 

 
x. Writing Conferences 

Writing conferences and meetings between a teacher and a student will 
provide a chance to the teacher to assess the development of student/writer, 
his strengths, weaknesses, creative abilities and progress etc. observations 
can be recorded which will be helpful to keep an eye on the ongoing process 
of learning. Moreover, it will be a tool to plan and help the students in future 
in order to improve the writing skill. 
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xi. Writing Portfolios 
This is a record of students’ performance, collection of a student’s best 
pieces of writing, assessment of the works and works in progress. It can be 
student’s self assessment and teacher’s assessment of students as well. It can 
be a way for students to know what makes the good writings as compare to 
other ones. It can be used as model for future writings. Parents can also be 
involved in assessing their children’s works. 

 
A growth portfolio contains the writings of students of initial grades and shows 
their development step by step. Writings can be selected by the teacher and 
student as well. It also contains self reflections of students on their performance 
and what are future goals to improve their writing skill. While a showcase 
portfolio contains students’ best writings along with self reflections. The teacher 
selects the writings according to the set criterion while the student can attach their 
self assessment as well. 
 
For more activities, please visit: 
• Geikhman,Y.(n.d.). 9 creative writing exercises perfect for English learners 

Retrieved from  
http://www.fluentu.com/blog/english/english-writing-exercises/ 

• Seifert,S.(n.d.). 7 powerful writing skills that will give your ESL students an 
edge. Retrieved from http://www.fluentu.com/blog/educator-english/esl-
writing-skills/ 

 
Conclusion 
 
Writing skill is the ultimate skill for learning a language. Moreover, it is not only 
essential for language classes but it is essential in all subjects as it is a part and 
parcel of one’s academic and personal life. Languages and information are 
preserved through writing. The writing process includes planning, writing a draft, 
editing/revising and final stage/publishing. This process is followed consciously 
or unconsciously whether we are writing for academic purposes or for personal 
uses if not completely at least partially. The process of writing is recursive, as the 
writer may move back and forth theses stages of writing according to 
requirement. 
The elements of writing include ideas/content, organization, voice, sentence 
fluency, conventions, word choice and presentation. With the passage of time, as 
the child grows up he understands the use and importance of these elements and 
by following these parameters a writer gains style, maturity and uniqueness of his 
writing skill. 
 
Five instructional approaches i.e. modeled, shared, interactive, guided and 
independent writing help teacher gaining maximum learning outcomes. By 
following these approaches depending upon the level of students the 
responsibility is gradually shifted from teacher to students. However, this shift of 
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responsibility demands continuous ongoing assessment and vigilance along with 
support on part of the teacher for students. Role of technology in teaching cannot 
be denied in today’s demanding world. By the use of technology, the class 
becomes student centered and teaching/learning situation becomes interesting as 
well as productive. However, teachers are required to have proper understanding 
and knowledge of the technology and the students’ needs before using it. 
Assessment is an ongoing process which enables a teacher to analyze the 
performance of students and thus planning future lessons in order to achieve 
maximum learning outcomes. 
 
Exercise 
1. Explain the writing process in detail. 
2. What are shared and interactive writing? Explain the role of teacher and 

student in it. 
3. How the elements of writing can help in improving writing skill? 
4. Describe in detail different strategies of assessing writing keeping in mind 

your personal observation/experience. 
5. Chalk out a lesson plan for the guided writing instructional approach. 
 
Activities 
1. Involve students in writing activity on daily basis i.e. a paragraph on daily 

routine. 
2. Encourage a little writing in every class, whether it be note taking, dictation 

of a few sentences or a short paragraph about their weekend.  
3. Start writing a sentence on the board. Let them yell out a verb and noun to 

help construct the sentence as you are going. Once constructed and in view, 
deconstruct it, together. Analyze the reasons behind, for example, the 
adjective being placed in front of the noun or the verb behind. 

4. Explain the structure of a paragraph to your students and let them see a 
visual of this structure on the board or in a handout. You can, then, give 
them examples of a topic sentence and a few supporting sentences before 
letting them give their own paragraph. A particular convention such as 
punctuation or spellings can be focused upon while writing. 

5. Brainstorming is one of the most important aspects within writing and your 
students can build on their writing through discussion. You can also allow 
some class time for presentations on what each pair or group has come up 
with. This can lead to a collective brainstorming as students share their 
thoughts and ideas with everyone. 

 
  



186 

References 
 
Bacon, Francis. (2012).Selected Essays. NKM: Pakistan. 
 
Erben, Tony., Ban, Ruth., and Castaneda, Martha. (2009). Teaching English 
Language Learners through Technology. Routledge: New York 
 
Harmer, Jeremy. (2004). How to Teach Writing. England: Pearson Education 
Limited. 
 
How Writing Develops. (2015). Retrieved from 
http://www.readingrockets.org/article/how-writing-_develops 
 
Seifert, S. (n.d.). 7 powerful writing skills that will give your ESL students an 
edge. Retrieved  
from http://www.fluentu.com/blog/educator-english/esl-writing-skills/ 
 
Geikhman, Y.(n.d.). 9 creative writing exercises perfect for English learners. 
Retrieved from  
http://www.fluentu.com/blog/english/english-writing-exercises/ 
 
Mayer, K. (2007). Research in Review: Emerging Knowledge about Emergent 
Writing. Young Children,62(1),34-40. 
 
McCarrier, A., Pinner. G.S., and Founts I.C. (2000). Interactive writing: How 
language and literacy come together, K-2. Portsmouth, NH: Heinemann. 
 
Ontario Education. (2003) A Guide to Effective Instruction in Reading: 
kindergarten to Grade 3. 
Retrieved from https://www.scribd.com/document/71094481/60174471-Guide-to-
Effective-Instruction-in-Reading-Kindergarten-to-Grade-3 
 
Ontario Education. (2005) A Guide to Effective Instruction in Writing: 
Kindergarten to Grade 3. 
Retrieved from 
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Writing_%20K_3.pdf 
 
Stages of Writing Development. (2015). Retrieved from  
http://www.mecfny.org/wp-content/uploads/2015/06/StagesofWritinghandout.pdf 
 
Treiman, R., Kessler, B. & Bourassa, D. (2001). Children’s own names influence 
their spelling. Applied Psycholinguistics, 22, 555–570.  



187 

Unit 9 
 
 
 
 
 
 
 
 

DIFFERENTIATED INSTRUCTION 
FOR READING AND WRITING 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Written by: Sara Shahbaz 
Reviewed by: Dr. Bushra Ahmad Khurram  



188 

CONTENTS 
 
Introduction ..........................................................................................................189 

Learning Outcomes ..............................................................................................189 

9.1  Basic Concept of Differentiated Instruction  ..............................................190 

9.2  Importance of Differentiated Instruction ....................................................191 

9.3  Planning Differentiating Instruction ...........................................................193 

9.4  Integration of Technology with Differentiated Instruction .........................197 

9.5  Teaching Reading in a Differentiated Classroom .......................................199 

9.6  Assessment in a Differentiated Classroom  ................................................207 

Conclusion ...........................................................................................................212 

Exercise  ...............................................................................................................212 

Activities  .............................................................................................................213 

References  ...........................................................................................................214 

 
  



189 

INTRODUCTION 
 
This unit is based on the concept of differentiated instruction, its planning 
methods and how to integrate technology with differentiated method. 
Furthermore, teaching reading and writing skills to students in a differentiated 
classroom would also be discussed in this unit. In addition, the assessment 
methods and its two important types would also be described in this unit.  
 

LEARNING OUTCOMES 
 
After reading this unit the students will be able to: 
1. Define differentiated instruction method.  
2. Plan differentiated instruction for the classroom. 
3. Integrate technology in a differentiated classroom. 
4. Interpret the teaching of reading and writing skills in a differentiated 
classroom. 
5. Prepare for assessing students' performance in a differentiated classroom. 
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9.1  Basic Concept of Differentiated Instruction 
 
Tomlinson (2005), a leading expert, defines differentiated instruction as a 
philosophy of teaching that is based on the premise that students learn best when 
their teachers accommodate the differences in their readiness levels, interests and 
learning profiles. A chief objective of differentiated instruction is to take full 
advantage of every student’s ability to learn. Differentiation is not just an 
instructional strategy, nor it is a recipe for teaching, rather it is an innovative way 
of thinking about teaching and learning. Differentiated instruction is basically the 
efforts of the teachers to respond to variance among learners in the classroom. 
Whenever a teacher reaches out to an individual or a group of students to vary his 
or her teaching in order to produce the best learning experience, the teacher is 
using differentiated instruction. In most elementary classrooms, some students are 
slow to learn, others perform well beyond grade-level expectation, and the rest lie 
in between the two. Among these various categories of students, individuals also 
learn in a variety of ways and have different interests. To meet the needs of a 
diverse students' population, many teachers use this method called differentiated 
instruction. 
 
Teachers can differentiate on the basis of four elements in a classroom which are 
based on student readiness, interest or learning profile. These elements include 
content: what the student needs to learn and how the student will get access to the 
relevant information, process: it includes the activities in which the student would 
be engaged in order to make sense of or to learn the content completely. The third 
element is product which are the projects that ask the students to rehearse, 
implement or extend what he or she has learnt in a classroom. The forth element 
is learning environment: the way the classroom works or the interaction between 
students and teachers. Examples of differentiated content at elementary level are: 
using reading material at various level, putting different text material on tape, 
using lists of spelling or vocabulary at the readiness level of students, presenting 
ideas through both auditory or visual means and meeting with different groups to 
re-teach the concept or idea to slow-learners or to broaden the vision of advance 
learners. Similarly, the examples of differentiated process or activities include: 
using tiered activities through which all learners work with the same 
understandings or skills but proceed with different level of support, giving interest 
centers that encourage students to explore the sub-topics discussed in class. The 
other examples are: developing personal agendas (task list written by teacher and 
containing both types of work for the whole class and work for the individual 
needs), offering alternatives to those students who need them and to increase the 
time for slow learners.  
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Examples of differentiated products at the elementary level are: 
(1) giving students options of how to express acquired learning (e.g., create a 

puppet show, write a letter, or develop a mural with labels) 
(2) using rubrics that match and extend the skills of students. 
(3) allowing students to work alone or in small groups on their products.  
(4) encouraging students to create their own product assignments provided that 

these assignments contain relevant material with their course and/or life 
experiences.  

 
Examples of differentiated learning environment are:  
(1) making sure there are places in the room to work quietly and without 

disturbance, as well as the places that ensure student collaboration.  
(2) providing materials that reflect a variety of cultures and home settings. 
(3) setting out clear guidelines for independent work that matches individual 

needs. 
(4) developing routines that allow students to get help when teachers are busy 

with other students and cannot help them immediately 
(5) helping students understand that some learners need to move around to 

learn, while others do better sitting quietly  
 
9.2  Importance of Differentiated Instruction 
 
The differentiated instruction is very important in many ways as it covers diverse 
student population. This model sees the learning experience as social and 
collaborative, the responsibility of what happens in the classroom is first on the 
teacher, but also on the learner, that is why it has the ability to fulfill the needs of 
a variety of students. The learning environment provided by this model ensures 
that each student would be valued for his or her unique strengths, while being 
offered opportunities to demonstrate skills through a variety of assessment 
techniques. In this method, a teacher is the professional in the classroom, an 
individual who has been suitably trained to mentor and lead his or her students 
using suitable techniques and assisting each learner to reach his or her potential 
within the learning context. Teachers are legally and ethically bound to be the 
expert leading the child to full development. Similarly, the learners, in response to 
the teacher’s prompting, seek to be independent and self-sufficient, working hard 
for greater awareness of their skills, abilities and ideas, taking increasing 
responsibility for their lives and their learning. In this way, the relationship 
between student and teacher is clearly reciprocal, and the responsibility for 
development become a shared struggle by both students and teachers.  
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Differentiated instruction model provides a crucial platform for all teachers of 
inclusive classrooms to create opportunities for success for all students. The 
differentiated classroom balances learning needs common to all students with 
more specific needs of individual learners. Differentiation can liberate students 
from labels, offering students individual opportunities to perform at their best; in 
this way, they can show their skills and abilities in their area of interest. This 
method is also helpful for teachers as it forces them to shift their thinking from 
completing the curriculum, they can start thinking to fulfil individual student 
needs. Teachers opting for differentiation find that they can use time and 
resources flexibly and creatively, assisting to create an atmosphere of 
collaboration in the classroom.  
 
The differentiated instruction model can be an engaging experience for teachers 
as it involves a different kind of energy compared to direct instruction method. A 
fundamental rule of differentiating model is that teachers must engage students. 
The curricula should be designed to engage students; it should have the ability to 
connect to their lives and positively influence their levels of motivation. For the 
success of differentiated model, teachers are required to know their students, their 
backgrounds and their cultural links. Knowing students well allows teachers to 
figure out their strengths and weaknesses as well, thereby helping them to move 
forward. As explained earlier, this model engages students in the learning process 
so in this way they would be able to see patterns developing, the relationship 
between different disciplines and to see learning as a cumulative process. 
 
Differentiated instruction supports the classroom as a community, accommodating 
differences and sameness; the members of this community are helpful for each 
other in the learning process. It allows for the creation of an environment in which 
all students can succeed and derive benefit from each other.  
 
In a differentiated classroom, the students differ in three ways: readiness, interest 
and learning profile, the teacher is obliged to attend to these differences in order 
to maximize the learning potential of each student. Student interests vary; these 
interests can become effective tools to support learning in the differentiated 
classroom. The wise teachers can take advantage of the student interest in order to 
increase the learning ability. Teachers should find ways to engage students, by 
tapping into what interests students, and by involving students in the daily 
running of the classroom. Activities and discussions that are built around 
students’ concerns and their life experiences allows the curriculum to become 
more meaningful to students, in this way a healthy learning environment is 
created in a classroom. If the interests of students are being allowed within a 
differentiated classroom then the marginalized students find a place to perform. 



193 

Most students, even struggling learners, have aptitudes and passions providing an 
opportunity within the classroom for them to explore and express these interests 
and mitigate against the sense of failure previously experienced by these students. 
In this way, the struggling learners would have the opportunity to perform 
according to their interests. Opportunities can be created to foster group learning 
and provide options for individual to show their abilities in a classroom. Teachers 
who are perceptive to the learning needs of their students, help learners to make 
productive choices about the ways in which they will learn best.  
 
Differentiated instruction model empowers the teachers and they can set their 
priorities about different tasks to enrich the learning experience of specific 
students. Furthermore, students on individualized education plans can be directed 
to tasks which involve mastering essential skills. Differentiated instruction makes 
it possible for the teacher to include authentic instruction using project-based 
learning, bringing relevant and meaningful knowledge into the classroom. 
Readiness means the point of entry of each student, while some students are 
typically at their grade level, others may be performing at below the level of their 
peers while still others are a year or so ahead. Readiness levels vary greatly, so in 
current contexts, by devising support and material to support all learners, 
differentiated instruction develops an atmosphere for success for all learners. 
Teachers should be able to evaluate the evolving readiness levels of students in 
their care and accommodate these by providing tasks that are neither too easy, nor 
too challenging.  
 
Thus, differentiated instruction is a teaching methodology which takes into 
account the differences among students in a classroom. The main objective of this 
method is to fulfill the needs of all students and to maximize their learning.  
 
Self- Assessment Questions 
1. Define differentiated instruction. 
2. Why it is important for a teacher to use the concept of differentiated 

instruction in a classroom? 
 
9.3  Planning Differentiating Instruction 
 
Differentiated Instruction (DI) is an approach that recognizes the strengths and 
weaknesses of diverse learners and requires the teacher to base instructional 
methods on student strengths and weaknesses. Particularly, teachers use DI 
strategies to adjust the content, process, or product of instruction depending on 
student needs. Differentiated Instruction increases learning for all students by 
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incorporating active learning and student interest. Furthermore, effective 
instruction takes into account these individual differences, and that the active, 
targeted learning promoted by differentiating is the best way for students to learn. 
This method allows students of differing abilities to learn, for example, 
curriculum for students with severe disabilities should be prioritized so that they 
are learning both the goals on their Individualized Education Plans and their 
appropriate grade-level standards. Gifted students who need high level curriculum 
may also take benefit from differentiation. The main difficulties teachers face 
when trying to accommodate the needs of their gifted students, include a lack of 
subject knowledge and difficulties modifying the curriculum. Applying DI 
strategies allows a teacher to meet the varied needs of all students by adjusting 
how students present information they have learned and how the students learn 
new material.  
 
Planning for DI is a complex process which requires detailed student knowledge. 
This planning requires additional work on the teacher’s part because the teacher 
creates modifications to the original lesson plan that are made for specific student 
groups. This method of planning is very time-taking, so collaboration is suggested as 
a vehicle for strengthening the planning process. It is a fact that new teachers face 
difficulty in planning and in implementing differentiated method. It is acknowledged 
that their learning to teach process will require that knowledge be developed as one 
practices the profession. This knowledge in practice can be achieved by the 
application of theoretical and research based concepts to one’s teaching practice 
paired with on-going attention to whether the application led to the desired student 
learning results. If the results are not being achieved, then attention should be paid on 
adjusting the practice. This process of constructing knowledge in practice can be 
supported by collaborative work with a mentor or coach.  
 
Self-regulation is an important tool for new teachers to construct knowledge and 
planning for differentiated classroom. It requires autonomy and control by the 
individual who monitors, directs and regulates actions toward goals of 
information acquisition, expanding expertise and self-improvement. It is an 
important tool for learning of teachers. Specifically, teachers need to develop and 
self-regulate their ability to successfully plan for student learning using and 
testing a variety of teaching methods. Self-regulation may be a tool which helps 
new teachers develop the knowledge in practice that improves their teaching and 
student learning. 
 
9.3.1 Planning Different Elements: Content, Process and Performance  
There are three basic elements while planning differentiated instruction: content, 
process and performance. The factors of choice, flexibility, on-going assessment 
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and creativity are also considered resulting in differentiating the content being 
taught, or how students are processing and developing understanding of concepts 
and skills, or the ways in which students demonstrate what they have learned and 
their level of knowledge through different products. When differentiating the 
content of a lesson, teachers may adapt what they plan for the students to learn or 
how the students’ will gain access to the desired knowledge, understanding and 
skills. Instead of changing the learner objectives and lowering performance 
expectations for some students, teachers may differentiate the content by using 
texts, novels, or short stories at different reading levels. The teachers may choose 
to differentiate the content by using flexible grouping, offering students in groups 
using books on tape or the internet as a means for developing understanding and 
knowledge of the topic or concept. Some students may choose to work in pairs, 
small groups, or independently. But all are working toward complete 
understanding on the same performance standards or curriculum objectives.  
 
Differentiating the process within a lesson refers to how the learners come to 
understand and deliver facts, concepts, or skills. In traditional lesson planning, the 
process is the guided and independent practice, means all students need to 
complete a fixed type of practice. Contrary to it, in differentiated instruction 
method the process may design according to the readiness, ability and interest of 
students. For example, in a class a teacher has to teach an English story and there 
are two dominant types of students in that class, one with low English language 
proficiency and other is high level proficiency. Teacher may choose to divide the 
students in two groups, giving each group leveled questions based on their 
readiness skills related to the objective of the lesson. For example, the questions 
for that group who are less proficient in English would be easy and less multi-
leveled (e.g., Who are the characters within the story? Where does the story 
begin? What is the plot of the story?). in contrast, the other group is more 
developed in English language, the questions assigned to them would be relatively 
difficult and multi-leveled (e.g., Who is the main character in the story? Can you 
name at least two other fictional characters from other novels that have similar 
characteristics? Who are the supporting characters and why are they important to 
the story? What is the main problem of the story? Describe a time when you, or 
someone you know, had a similar problem).  
 
Differentiating the performance measure of a lesson means affording students 
various ways of demonstrating what they have learned from the lesson or unit of 
study. Differentiation of assessments or products may be constructed in various 
ways by the teacher such as using choice boards (with already designed options), 
or the use of different products with various options from which students would 
select their final product. The purpose of the product (regardless of its format) is 
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for students to recall what they have learned in the lesson or unit. Differentiated 
products challenge students at all levels, in this way they would be able to make  
decisions, be responsible for their own learning, as well as affording them 
opportunities to demonstrate what they know through products that are 
representative of their unique learning preferences, interests, and abilities. In their 
products all students work to show their mastery of knowledge but on the basis of 
their own interest. Each individual is assessed using established criteria by the 
teacher assessing students’ mastery of the knowledge and skills outlined within 
the lesson or unit. This approach to assessing students’ knowledge not only yields 
reliable assessment of their knowledge and skills but also provides evidence of 
each individual’s value to the learning process within the classroom.  
 
In planning differentiated instruction, students profile is very much important for a 
teacher. A simple profile contains authentic information specific to learning 
preferences, family structure, favorite hobbies and interests, and other aspects of 
interest. Furthermore, this profile also contains previous academic record, reading 
ability and other important things. These individual student profiles are central to a 
teacher’s inspiration in planning engaging, student-centered differentiated lessons 
and instructional activities. A teacher may choose to start off by introducing his or 
her students to differentiated instruction by modifying the process of a few lessons. 
For example, he or she may create a “choice board” from which his students can 
select activities he or she has carefully constructed on the basis of his or her 
knowledge of their readiness levels and interest. By the creation of this choice 
board, the teacher has provided the students with important options, flexibility in 
how they demonstrate the knowledge and skills they have learned after direct 
instruction has occurred, as well as affording them the opportunity to make 
decisions and actively participate in their own learning process.  
 
A teacher may introduce differentiated projects to his or her students, for example 
after the completion of a Pak Studies unit on Ideology of Pakistan, he or she may 
provide his or her students with a list of possible projects from which students 
must decide how to best demonstrate their newfound knowledge and skills. 
Students may choose to work in pairs, small groups, or individually. Here the 
responsibility of a teacher is to plan the differentiated project and such options 
that afford every student an opportunity to be successful in demonstrating 
knowledge and skills.   
 
Some of the options created by the teacher will require students to receive some 
guidance and direct instruction from him or her whereas other selections may 
release the student(s) to work independently only requiring teacher assistance 
when needed or requested. Some students may create their own timeline for 
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completion of their projects depending on their abilities to do so, whereas others 
may require direction and more guidance by the teacher. In this way, the students 
are achieving the objective of lesson, showing their knowledge and skills and 
performing properly in a classroom.  
 
Although planning for differentiated classrooms is a difficult task, yet a teacher 
has to plan on the basis of students' interest, readiness and learning profile of the 
students. A teacher has to plan the content, construct proper activities and to give 
students different products to show their skills.  
 
Self- Assessment Questions 

1. Enlist various elements of differentiated instruction. 
2. How can you use the concept of differentiated instruction while assessing 

your students? 
 
Further Reading 
• Coyle, B.(n.d.). The 12 best differentiated instruction strategies for CTE. 

Retrieved from 
https://www.aeseducation.com/best-differentiated-instruction-strategies-for-cte 

• Stancil, T.B.(n.d.). Differentiated Instruction Strategies. Retrieved from 
http://cnweb.cn.edu/tedu/New%20Website%20Docs/DifferentiatedInstructi
onStrategiesKit.pdf 

 
9.4 Integration of Technology with Differentiated Instruction 
 
DI practitioners make instructional decisions based on student readiness, interests, 
and learning profile as well as on content, process, and product. Even more 
recently, teachers who practice DI have begun to focus on student affect and the 
learning environment and the use of technology in differentiated classroom. 
Technology can help improve student performance in the following ways.  
1. “Technology improves student performance when its application directly 

supports the curriculum objectives. In other words, technology is most 
effective when integrated with curriculum content. 

2. “Technology improves performance when the application provides 
opportunities for student collaboration.” Studies show that paired and 
collaborative learning in integration with technology enhances student 
performance.  

3. Technology improves performance when the application adjusts for student 
ability and prior experience, and provides feedback to the student and 
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teacher about student performance or progress with the application of it. 
This finding supports the differentiated instruction practices of coaching and 
mentoring as well as sharing responsibility for learning.  

4. Technology improves performance when the application provides 
opportunities for students to design and implement projects that extend the 
curriculum content. Student-created products, multimedia, and video 
streaming are examples of how technology can extend curriculum content.  

5. Technology improves performance when used in environments where 
teachers and the school community support the use of technology. In 
addition to performance improvements, it is clear that integration of 
technology with instruction, professional development for teachers, and 
computer use at home and school with differentiated planning enhances the 
competence of both teachers and students. 

 
Differentiated instruction focuses on teaching strategies that give diverse students 
multiple options for taking in and processing information, making sense of ideas, 
and expressing learning. Technology tools can support good instruction and offer 
personalized learning environments in which students interact with software, 
conduct research, create products, and communicate with others outside their 
school. Both differentiated instruction and technology tools are important for 
21st-century education. Teachers can use technology in planning and in the 
presentation of their content. As for differentiated classroom, teacher has to plan 
for diverse students, so use of computers and internet would be very helpful. They 
can use word processing software to keep a record of their planned lessons. 
Furthermore, if they lack subject knowledge while dealing with gifted students, 
they can take help from internet. As far as the presentation of the content is 
concerned, the integration of multi-media and relevant videos would maximize 
the learning potential of the students. Technology is a highly motivating, 
interactive tool that can be used to personalize students’ instruction according to 
their learning styles, interests, and readiness. Web resources and multimedia 
software greatly expand learning options and provide information access way 
beyond the school textbook and media center. Technology can help teachers 
shape and deliver instruction to meet the needs of all students, assist in the 
improvement of student thinking, provide for research and presentation products, 
and improve communication. Technology can be very helpful for students as well. 
For example, the integration of multi-media and videos would increase the level 
of their understanding. They can search internet to increase their knowledge, and 
at the performance level they can use multi-media to present their content which 
they have learnt. In this way, technology is very much beneficial for both students 
and teachers. 
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Figure 9.1 Some Technology Resources for Differentiated Instruction (Retrieved from 
https://pdo.ascd.org/lmscourses/PD11OC109/media/Tech_M4_Reading_Using_T
echnology01.pdf) 
 
Self-Assessment Questions 
Keeping in view the benefits of differentiated instruction as discussed in this unit, 
what difference technology can add to it? 
 
9.5 Teaching Reading in a Differentiated Classroom 
 
An effective reading program is complex and requires hardwork on the part of 
teachers and the students as well. It engages students in the reading process and 
ensures that they develop and apply reading strategies that enable them to read a 
variety of books with understanding, skill, and confidence. It encourages students 
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to think about reading, and to respond to and reflect on what they have read. It 
takes time, and requires teachers to consistently reinforce student learning and 
reading strategies throughout each of the primary school years.  
 
“Teaching children to read is not the responsibility of a chosen few. It is the 
responsibility of every teacher, every administrator and every parent.” (Bouchard 
and Sutton, 2001, p. 3)  
 
Reading instruction has three main goals for student achievement, as given below:  

 Comprehension is the ability to understand, reflect on, and learn from text. 
To ensure that students develop comprehension skills, effective reading 
instruction builds on their prior knowledge and experience, expands their 
language skills (e.g., vocabulary development, phonemic awareness), and 
promotes the development of their higher-level thinking skills. 

 Fluency is the ability to identify words accurately and to read text with ease, 
pace, and effortlessly. Texts for readers in the early stages of learning to 
read contain mostly familiar, high-frequency words, so that students 
encounter few unfamiliar words. As they develop fluency, students improve 
their ability to read with proper phrasing, thus gaining more of the text’s 
meaning.  

 Motivation to read is the essential element for actively engaging students in 
the reading process. Students need to be absorbed in a literacy-rich 
environment, filled with appealing books, poems, pictures, charts, and other 
resources that capture their interest and entice them to read for information 
and pleasure. Students need to see themselves as successful readers.  

 
The following instructional approaches can also be used in a differentiated 
classroom in order to maximize the learning potential of students.  
i. Scaffolding: It involves following strategies on a teacher’s part: 

• Building on prior learning to teach new tasks. 
• Providing the bridges between previous lessons and experiences and 

new work. 
• Providing students with opportunities to explore and perform newly 

and previously taught tasks. 
• Ensuring that the material chosen is appropriate to the reading task  

 
ii. Coaching and Guiding:It can involve following steps by a teacher: 

• Providing clues, and helping students apply learned strategies. 
• Helping students think through activities and reflect on their learning 

and their thinking processes. 
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• Encouraging students to form questions to extend their learning and 
problem-solving abilities. 

• Modelling risk-taking and trial-and-error methods for students so that 
they understand that new learning involves a period of uncertainty and 
that making errors is part of the learning process. 

• Demonstrating how learning can occur from making an error. 
• Providing students with opportunities to explore new ideas and 

learning  
 

For assessment of student progress, the teacher can take following steps: 
 Students’ application of the reading process, in particular, their use of 

reading strategies – and their level of achievement. 
 Providing students with specific feedback. 
 Reflecting on the appropriateness and effectiveness of one’s own 

program planning and practice, and the assessment strategies and tools 
being used  

iii. Modelling: It can involve following steps by a teacher: 
• Demonstrating skills and strategies needed to become competent 

readers. 
• Showing the kinds of behaviour expected from students. 
• Displaying joy and excitement for reading 

iv. Thinking aloud:It can involve following steps by a teacher: 
• Modelling think-aloud and reflection process. 
• Articulating thoughts so that the thoughts, and the thinking process, 

become clear to students. 
• Talking through a process while demonstrating it. 
• Encouraging students to think aloud to assist the development of their 

learning. 
 

9.5.1 Differentiated Instruction and Reading Strategies 
 
As it has been explained in the earlier section that differentiated instruction 
method addresses the need of all types of students in a classroom. Our classrooms 
today are more diverse than ever, with a wide range of interests, levels of 
readiness and learning styles. In addition to this academic diversity, we encounter 
a challenging array of cultural and familial differences that strongly influence our 
students’ social and learning personalities. A teacher has to meet the unique needs 
of each and every student. Furthermore, he or she is also charged with ensuring 
high levels of student achievement across the board.  
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As opposed to some educational theories and methods of the past, DI actually 
embraces the recognition of cultural, familial, and academic differences among 
students. Teachers who practice DI modify their instruction to address that 
diversity and to meet curricular objectives. At the same time, in the DI classroom, 
educators do not bear all the responsibility for student learning and achievement; 
students have responsibilities, too. Furthermore, this method focuses on students' 
responsibility as well as high levels of participation through flexible grouping and 
simultaneous activities, such as learning centers and Web Quests. DI features 
group-driven tasks, but it also relies on whole-class and individualized instruction 
to complement group work. It focuses on the quality of activities versus the 
quantity of work assigned.  
 
DI promotes a comfortable yet challenging learning environment. Teachers 
realize that their organization and presentation of content deeply affects students’ 
motivation to learn and their perceived ability to comprehend. DI depends on pre-, 
ongoing, and post-assessment that utilizes both traditional and nontraditional 
evaluation methods, such as teacher observation, self-assessment, and project 
work. Teachers who apply DI concepts show a willingness not only to learn more 
about their students but also to modify instruction to support student needs. There 
are four basic instructional strategies for reading, these enable a teacher to 
enhance student learning by modeling or modifying the reading strategies. The 
teacher embeds in read-aloud, shared reading, guided reading, and independent 
reading. The various activities are planned to develop students' oral language 
skills, strategies and comprehension skills, phonemic awareness, knowledge of 
phonics, and the ability to decode and understand the meaning of unknown words. 
The teacher must be careful not to overemphasize one skill, strategy, or kind of 
knowledge at the expense of the others, since none of them is sufficient on its 
own. Each plays a significant role in a complex interactive process that supports 
learning for all readers. The four basic instructional strategies for reading are 
given below:  
 
i. Read-Aloud: It occurs daily, in it, a teacher selects a book that is beyond 

what students can read on their own and reading it to them. Through this 
strategy, a teacher promotes a love of reading, stimulates the imagination, 
and help students develop an ear for the vocabulary and structures of 
language in print. Furthermore, it allows the teacher to introduce new 
reading strategies, and to model or demonstrate them by thinking aloud. As 
in differentiated classroom a teacher has to fulfil the needs of all students, so 
the teacher should pay more attention to those who are weak in reading. For 
example, if a teacher is teaching English language, then special attention 
should be payed to those students who are weak in English pronunciation 
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than others. For this purpose a teacher should make an individual profile of 
each student, this would be very helpful for a teacher. 
 

ii. Shared reading: It occurs daily or several times a week. It involves the 
teacher selecting a chart, big book, or other large-print text to read with 
students, encouraging them to join in the reading when they feel 
comfortable doing so. It provides students with essential demonstrations of 
how reading works, and what readers do to construct meaning. It teaches 
students strategies for decoding unknown words and for constructing 
meaning from the text, it further allows students to see themselves as 
readers. They will feel comfortable and experience fluency when joining in 
the reading of familiar, repetitive text. In addition to it, it provides students 
with a safe, non-threatening environment in which to practise new and 
familiar reading strategies. In a differentiated classroom, a teacher should 
engage those students who are weak in reading skills. The main goal of a 
teacher here is to ensure maximum involvement of students in the process of 
reading. As this is shared strategy, so the teacher can design different 
activities for example, reading a sentence half loudly and then the student 
has to complete that sentence.  
 

iii. Guided reading: It occurs regularly during the school week. It involves the 
teacher selecting appropriate texts (those that students can read with 90–95 
per cent accuracy) to be read quickly, but aloud, by students in small guided 
reading groups, with the teacher offering support as necessary. It allows the 
teacher to monitor individual students’ progress. At this stage, a teacher can 
motivate students to use their reading skills, provide further support, or 
regroup students according to their needs. It further allows the teacher to 
praise students’ successful use of strategies and to offer specific feedback 
that enhances students’ previous learning or extends their understanding of 
the text. In a differentiated classroom, a teacher can group the students 
according to their learning capacity. The students' profile would prove 
useful in this regard, for example, low proficient readers can be grouped 
with high proficient students in the process of guided reading, in this way 
the low proficient students would be able to take benefit from both teacher 
and their class fellows.  
 

iv. Independent reading: It occurs daily, involves students reading texts that 
they have selected themselves with the teacher’s guidance, while the teacher 
observes and holds reading conferences with individual students. It allows 
students to choose a text from specific book bins or other specific 
collections of familiar and unfamiliar resources that have been carefully 
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preselected by the teacher as being in the range of “just-right” books for the 
students’ reading abilities (that is, books that students can read with 95–100 
per cent accuracy and understanding). It further allows students to choose 
texts that interest them, thereby demonstrating to them that reading can be a 
source of pleasure and information. Through this strategy, the teacher would 
be able to gather information about students’ independent reading. As far as 
differentiated teaching method is concern, a teacher should observe each and 
every student at this stage. The low proficient may need guidance of the 
teacher at this stage too. As a teacher has to cater the needs of all students, 
so the teacher can assign the students reading material according to their 
abilities that is pre-judged by him or her. 

 
Thus, different instructional approaches can be used with the integration of 
differentiated teaching method to develop the reading skills in a student. Each 
individual student profile would be helpful in this regard. 
 
9.5.2 Differentiated Writing 
 
Readers and writers are involved in similar activities. Readers create meaning for 
groups of words based on their knowledge and experiences. Writers take ideas, 
thoughts, and emotions and transfer them onto paper (or a computer screen) using 
their knowledge of language conventions and the writing process to create 
meaningful text. Since both reading and writing focus on meaning, development 
in one ensures progress in the other: students learn to read and write better when 
the two processes are linked. These activities are included in all aspects of the 
curriculum. As in teaching reading, writing teachers use a balance of modelling, 
direct instruction, guided instruction, and facilitation of students’ independent 
learning and practice. Writing is a powerful instrument for students to use to 
express their thoughts, feelings, and judgements about what they have read, seen, 
or experienced. As students continue to develop an understanding of the writing 
process; the elements of writing; text forms, genres, and formats; and technology, 
they are able to express themselves more confidently and effectively. Teachers 
use their professional judgement and careful observation in order to provide 
explicit instruction that will support students as they become effective writers. 
 
Writing instruction has four main goals for student achievement:  
1. To write clearly and creatively to convey a message. 
2. To communicate ideas, thoughts, feelings, and experiences. 
3. To understand that writing is a reflective and interactive process. 
4. To understand the different purposes, audiences, and forms for writing. 



205 

To enable students to achieve these goals, teachers need to provide effective 
instruction in:  

 Oral language skills. 
 Activating prior knowledge and experience. 
 Understanding audience, purpose, and form for writing. 
 Understanding the writing process. 
 Understanding the elements of writing. 
 Applying higher order thinking skills.  

 
9.5.2.1Implementation of Differentiated Method for Writing  
In differentiated method, a teacher has to implement different strategies according 
to the needs of each and every student. He/she should take into account the 
following three things.  
a. Use diagnostic assessments to determine student readiness. These 

assessments can be formal or informal. Teachers can give pre-tests, question 
students about their background knowledge, or use different charts (charts 
that ask students to identify what they already Know, what they Want to 
know, and what they have Learned about a topic).  

b. Determine student interest. This can be done by using interest observance 
and/or including students in the planning process. Teachers can ask students 
to tell them what specific interests they have in a particular topic, and then 
teachers can try to incorporate these interests into their lessons.  

c. Identify student learning styles and environmental preferences. 
Learning styles can be measured using learning style inventories. Teachers 
can also get information about student learning styles by asking students 
how they learn best and by observing student activities. Identifying 
environmental preferences includes determining whether students work best 
in large or small groups and what environmental factors might contribute in 
student learning. For example, a student might need to be free from 
distraction or have extra lighting while he or she works. 

 
Teachers incorporate different instructional strategies based on the assessed needs 
of their students. Throughout a unit of study, teachers should assess students on a 
regular basis. This assessment can be formal but it is often informal and can 
include taking introductory notes on student progress, examining students' work, 
and asking the student questions about his or her understanding of the topic. The 
results of the assessment could, then, be used to drive further instruction.  
 
9.5.2.2 Writing Instructional Strategies in a Differentiated Classroom  
Writing instruction can be differentiated to allow students varying amounts of 
time to complete assignments, to give students different writing product options, 
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and to teach skills related to the writing process. Some strategies for this purpose 
are given below:  
i. Tiered assignments: The main element in this strategy is that the teacher 

must be aware of the readiness level of students. Tiered assignments are 
designed to instruct students on essential skills that are provided at different 
levels of complexity and open-endedness. The curricular content and 
objective(s) are the same, but the process and/or product are varied 
according to the student's level of readiness. Students with moderate writing 
skills are asked to write a four-paragraph persuasive essay in which they 
provide a thesis statement and use their own ideas to support it. Students 
with more advanced skills are asked to research the topic in more depth and 
use strong arguments from their research to support their thesis.  
 

ii. Compacting: The main factor contributing in this strategy is readiness. 
Compacting is the process of adjusting instruction to account for prior 
student mastery of learning objectives. Compacting involves a three-step 
process: (1) assess the student to determine his/her level of knowledge on 
the material to be studied and determine what he/she still needs to master; 
(2) create plans for what the student needs to know, and forbid the student 
from studying what he/she already knows; and (3) create plans for freed-up 
time to be spent in enriched or advanced level study. Rather than receiving 
additional direct instruction on writing a five-sentence paragraph, a student 
who already has that skill, is asked to apply it to a variety of topics and is 
given instruction on writing a five-paragraph essay.  
 

iii. Interest Centers or Interest Groups: The main element included in this 
strategy are both readiness and interest. Interest centers (usually used with 
younger students) and interest groups (usually used with older students) are 
set up so that learning experiences are directed toward a specific learner 
interest. Allowing students to choose a topic can be motivating to them. 
Interest centers are centers which can focus on specific writing skills, such 
as steps in the writing process, and provide examples and activities that 
center on a theme of interest, such as sports or movies. When Interest 
Groups are working on writing persuasive essays, students can work in pairs 
on topics of interest.  
 

iv. Flexible Grouping: This includes all three elements: readiness, interest and 
learning profile. Students work as part of many different groups depending 
on the task and/or content. Sometimes students are placed in groups based 
on readiness, other times they are placed based on interest and/or learning 
profile. Groups can either be assigned by the teacher or chosen by the 
students. Students can be assigned to a group purposefully or assigned 
randomly. This strategy allows students to work with a wide variety of peers 
and keeps them from being labeled as advanced or struggling learners. The 
teacher may assign groups based on readiness for direct instruction on the 
writing process; he/she allows students to choose their own groups and 
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methods for acquiring background information on a writing topic (i.e., 
watching a video or reading an article).  
 

v. Learning Contracts: This strategy includes two elements readiness and 
learning profile. Learning contracts begin with an agreement between the 
teacher and the student. The teacher specifies the necessary skills expected 
to be learned by the student and the required parts of the assignment, while 
the student identifies methods for completing the tasks. This strategy (1) 
allows students to work at an appropriate pace; (2) can target learning styles; 
and (3) helps students work independently, learn planning skills, and 
eliminate unnecessary skill. A student indicates an interest in writing a 
newspaper article. The student, with support from the teacher, specifies the 
process by which he or she will research newspaper writing and decides 
how to present the final product. For example, the article could be published 
in the school newspaper or shared during a writer's workshop.  
 

vi. Choice Boards: This strategy includes all three elements readiness, interest 
and learning profile. Choice boards are organizers that contain a variety of 
activities. Students can choose one or several activities to complete as they 
learn a skill or develop a product. Choice boards can be organized so that 
students are required to choose options that focus on several different skills. 
Students, in an elementary class, are given a choice board that contains a list 
of possible poetry writing activities based on the following learning styles: 
visual, auditory, kinesthetic, and tactile. Examples of activities include 
cutting out magazine letters to create poems, using a word processor, or 
dictating a poem into a tape recorder and transcribing it. Students must 
complete two activities from the board and must choose these activities from 
two different learning styles.  
 

Thus, differentiated teaching method can be used to develop writing skills in 
students. A teacher has to keep in mind students readiness, interest and learning 
profile while teaching writing.  
 
9.6  Assessment in a Differentiated Classroom  
 
As we already know that differentiated instruction is a process through which 
teachers enhance learning by matching student characteristics to instruction and 
assessment. Differentiated instruction allows all students to access the same 
classroom curriculum by providing entry points, learning tasksand outcomes that 
are tailored to students' needs (Hall, Strangman, & Meyer, 2003). Differentiated 
instruction is not a single strategy, but rather an approach to instruction that 
incorporates a variety of strategies. Teachers can differentiate content, process, 
and/or product for students (Tomlinson, 1999). 
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In a differentiated classroom, assessment guides practice and Instructional 
decisions are based not only on what we know about curriculum, but also on what 
we know about the specific students we serve. We have to be diligent, however. 
Dividing students into flexible groups, for example, might be creative or break up 
boring lesson routine, but it only becomes true differentiated instruction when we 
assign students to different groups based on something we know about those 
students. This means that assessment is a coaching and nurturing tool. Its main 
emphasis is on highlighting students' strengths and improvement areas, not on 
documenting deficiencies as it is on shaping our instructional decisions. Some 
teachers would use assessment simply to see how a child does not perform, but 
this should be used to maximize the learning potential of each and every student.  
In a differentiated classroom, assessment should not be kept in dark. As a teacher, 
we should not hide anything regarding the lesson’s objectives from the students. It 
is similar to the real world: we do not pull our car with faulty brakes into a 
mechanic’s shop and tell the mechanic, “There is something wrong with this car. 
If you can figure out what it is and fix it, I will pay you.” In the real world, we 
always know what the outcome is supposed to be. It may be a bit radical, but go 
ahead and give students the end-of-unit test on the first day of teaching the unit. 
That’s right, the actual piece of paper on which they will record their answers. 
Clarify each question with students. Now when you teach the unit and mention an 
answer to one of the test questions, students will perk up and listen, elevating the 
information to importance. You are not making it easier for students. You are 
teaching so that they learn the material, which is your goal. On the day of the test, 
the students show you their still-blank copies before the test begins, and they are 
ready to show their mastery by completing it. For example, if we are using forced-
choice formats (matching, true/false, multiple choice), then we rearrange the 
items so students cannot memorize an answer pattern. In math classes, we reserve 
the right to change the numerical values in the problems, but we will have the 
same number of problems that deal with cosine, sine, secant, cosecants, tangents 
and cotangents.  
 
9.6.1 Two Important Sources of Assessment 
 
i.  Portfolios:  
 Portfolios are an excellent way to determine accurate grades for students in 

differentiated classes. With portfolios, teachers can collect and examine 
work over time. As they provide a big picture, so teachers donot have to 
make as many inferences about student’s current situation. As a result, 
interpretations of students’ mastery are more valid, and the decisions we 
make are more effective. With portfolios, students get opportunities to 
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reflect on their own progress when they are asked to choose works to 
include in their portfolios and to explain their justifications for those 
inclusions. Students can also use their thinking about their portfolio work to 
set goals for the next grading period. Portfolios are a wonderful mirror for 
students to see their own development and take charge of their learning. 
Portfolios can be as simple as a folder of collected works for one year or as 
complex as multi-year, selected and analyzed works from different areas of 
a student’s life. 
As far as differentiated assessment is concerned, portfolios are often 
showcasing in which students and teachers include representative samples of 
students’ achievement regarding standards and learning objectives over 
time. They can be on hard copy or in soft copy. They can be places to store 
records, attributes, and achievements, as well as a place to reveal areas in 
need of growth. They can be maintained by students, teachers, or both. 
Though, they are stored most days in the classroom, portfolios are sent 
home for parent review at least once a grading period. Portfolios are 
common in differentiated classrooms for good reason, even if only in less 
complex forms, such as when gathering three or four student works over 
time to make a decision regarding a student’s mastery of an essential 
understanding. They are worth serious consideration by any teacher 
interested in differentiating instruction.  

 
ii.  Rubrics:  
 Rubrics are a popular approach for assessing and reporting student 

achievement, and providing feedback for improvement. Designing rubrics 
may be more complex than teachers realize, however, it can be learnt and 
improved with practice. While using rubrics as assessment tools,the 
following should be kept in mind while designing a good rubric  
• Does the rubric account for everything we want to assess?  
• Is a rubric the best way to assess this product? 
• Is the rubric clearly written so anyone doing a “cold” reading of it will 

understand what is expected of the student?  
• Can a student understand the content yet score poorly on the rubric? If 

so, why, and how can we change the rubric to make sure that doesn’t 
happen?  

• Can a student understand very little content yet score well on the 
rubric? If so, how can we change so that it doesn’t happen?  

• What are the benefits to us as teachers of this topic to create the rubric 
for our students?  
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Teachers need to examine their rubrics in terms of: content (Does it assess the 
important material and leave out the unimportant material?), clarity (Can the 
student understand what’s being asked of him or her? Is everything clearly defined, 
including examples and non-examples?), practicality (Is it easy to use by both 
teachers and students?), and technical quality/fairness (Is it reliable and valid?).  
 
How to design a rubric? 
Given below are the steps for designing scoring rubrics: 
1) Identify the essential content and skills you will expect students to 

demonstrate. Be specific.  
2) Identify what qualifies as acceptable evidence that students have mastered 

content and skills. This will usually be your summative assessments and 
from these, you can create your pre-assessments.  

3) Write a descriptor for the highest performance possible. This usually begins 
with the standard you’re trying to address. Be very specific, and be willing 
to adjust this descriptor as you generate the other levels of performance and 
as you teach the same unit over multiple years. Remember, there is no such 
thing as the perfect rubric.  

4) At this point, you’ll have to make a decision: holistic or analytic? If you want 
to assess content and skills within the larger topic being addressed, go with 
analytic rubrics. They break tasks and concepts down for students so that they 
are assessed in each area. Analytical rubrics also require you to consider the 
relative weights of different elements. For example, in an essay, if “Quality of 
the ideas” is more important than “Correct Spelling,” then it gets more 
influence in the final score. If you want to keep everything as a whole, go 
with holistic rubrics. Holistic rubrics take less time to use while grading, but 
they don’t provide as much specific feedback to students. For example, in a 
chemistry class’s holistic rubric, we might ask students to create a drawing 
and explanation of atoms, and the descriptor for the highest score lists of all 
the features we want them to identify accurately. With the same task using an 
analytical rubric, however, we create separate rubrics for each subset of 
features—Anatomical features: protons, neutrons, electrons and their 
ceaseless motion, ions, valence; Periodic Chart Identifiers: atomic number, 
mass number, period; Relationships and Bonds with Other Atoms: isotopes, 
molecules, shielding, metal/non-metal/metalloid families and other things.  

 
 



211 

 
 
Figure 9.2A sample of Holistic Rubric for an arts class {each column shows one 
level with a score on its top for that level} (Rerieved 
fromhttps://theartofeducation.edu/2017/03/14/5-types-rubrics-use-art-classes/) 
 

 
 
Figure 9.3 A sample of Analytic Rubric for an arts class {there are three criteria; 
each row represents one criteria. Each criteria has four levels as shown in column 
with a score on its top for that level} (Rerieved from  
https://theartofeducation.edu/2017/03/14/5-types-rubrics-use-art-classes/) 
 
After working with a few rubrics that you design, make sure to give students the 
opportunity to design one. Determining what is important in the lesson, moves 
that knowledge to the front of students’ minds, where they can access it while 
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they are working. This happens when they have a chance to create the criteria 
with which their performances will be assessed. Assessment is as important as 
other things in a differentiated classroom. A teacher should pay attention on the 
assessment techniques as well.  
 
Conclusion 
 
Differentiated Instruction (DI) is an approach that recognizes the strengths and 
weaknesses of diverse learners and requires the teacher to base instructional 
methods on student strengths and weaknesses. Teachers use DI strategies to adjust 
the content, process, or product of instruction depending on student needs. 
Differentiated Instruction increases learning for all students by taking care for 
active learning and student interest. Furthermore, effective instruction takes into 
account the individual differences of students. The techniques which can be used 
for teaching reading in a differentiated classroom are read-aloud, shared reading, 
guided reading and independent reading. Techniques used for teaching writing in 
differentiated classroom include tired assignment, interest groups, compacting, 
choice boards, learning contracts and flexible grouping. Assessment in a 
differentiated classroom may use a variety of tools so that students with diverse 
abilities can get a chance to demonstrate their performance. Portfolio is one of the 
best tool for assessment whereby student's progress over a period of time can be 
checked and compared with his/her previous performance at any time within a 
school year. Rubrics will provide different levels for one assessment criteria so 
that students can improve their performance by working on those criteria where 
they get lowest score on rubrics.  
 
Exercise 
 
1. What do you understand by the term "differentiated instruction"? 
2. What are the main elements of teaching-learning process which are planned 

for differentiated instruction? 
3. Explain various strategies that a teacher can use for teaching reading in a 

differentiated classroom.  
4. How technology can play a role for teaching in a differentiated classroom?  
5. Give examples for various techniques for teaching writing to students 

keeping in view the concept of differentiated instruction.  
6. Define assessment and its role for instructional planning and teaching in a 

differentiated classroom.  
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Activities  
1. Design two class activity for teaching reading to students of grade 4 one for 

the subject of English and the other for the subject of Urdu. 
2. Use a technology tool for designing a writing activity for students of grade 2 

and check for the usefulness of this tool for students' learning. 
3. Develop one holistic and one analytic rubric for checking comprehension of 

students of grade 3 for an English language lesson.  
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