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INTRODUCTION 
 

Reading enables a student to derive meaning from print. It is a vital skill which 
facilitates the progress and success of a child throughout school years and life. A 
prospective/working teacher who is teaching reading skills to elementary school 
students, need a background knowledge and skills in following main areas:  
 
 Essentials of reading skill and its relationship with other language skills  
 Major milestones in learning to read process 
 Strategies and skills needed to become effective readers 
 Transfer effects of l1 or l2 reading 
 Implications of reading in different languages  
 National and international reading challenges  
 Instruction and assessment of reading 
 Sources of motivation for reading  

 
Owing to the importance, this course is included for prospective B.Ed. graduates. 
The very first unit of the course introduces concept, significance and purpose of 
reading, and its relationship with oral language development process. Unit 2 
explains child development process and major milestones in 'learning to read' 
process. Reading strategies and skills required to become effective readers are 
also part of unit 2. Unit 3 elaborate socio-cultural reading perspective and 
approaches to teaching reading. Unit 4 highlights development of literacy skills 
and individual differences of students affecting it. Universals for reading 
development, difference in Orthography, Phonology and Morphology, and 
transfer effects of L1 and L2 reading are described in unit 5. Unit 6 deals with 
factors affecting reading development including teacher-student relationship. 
Standards of early reading program, components of effective reading instruction 
and challenges in teaching reading are discussed in unit 7. Unit 8 deals with 
sources of intrinsic and extrinsic sources of motivation to read, and motivation in 
L1 and L2 reading classroom. Standards of reading, and national and international 
reading challenges are discussed in unit 9. 
 
 

 
    Ms. Mubeshera Tufail 

Course Development Coordinator 
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OBJECTIVES 

 
After completion of this course the students will be able to: 
 
 Illustrate the components of reading process. 
 Interpret stages of oral language development for improving the reading 

skills of students. 
 Describe the relationship of reading and writing skills. 
 Identify the major milestones in 'learning to read' process  
 Illustrate the reading strategies and skills that are essential to become an 

effective reader  
 Interpret major reading approaches and its application to teaching of 

reading. 
 Examine the application of critical reading approaches in Pakistani public 

school's context. 
 Differentiate in orthography, phonology and morphology 
 Explain implications for reading in national and regional languages  
 Describe transfer effects of L1 and L2 in reading 
 Discuss standards of early reading program. 
 Identify key components of effective reading instruction 
 Recognize the individual differences affecting the learning progress of 

the learner.  
 Use rubric as an assessment tool for assessing students' performance.  
 Explain the Intrinsic and extrinsic sources of motivation for reading.  
 Interpret ESL reading standards with various proficiency levels. 
 Examine the national and international challenges in reading. 
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INTRODUCTION 

Language is an important source to convey meaning of things through spoken and written 
language (Halliday, 1993: as cited in Lems, Miller & Soro, 2010). Language is a system 
containing alphabets that can be combined in an infinite number of ways in order to make 
sentences, paragraphs and even larger messages.  

Language learning in early school years serve two purposes. One purpose is to develop 
the language abilities of a child across five domains (phonology, morphology, syntax, 
semantics and pragmatics). For example, although a child learns about all speech sounds 
by 8 years of age, he/she needs to use phonological skills for learning to read and spell. 
Likewise, when a child has learnt all sentence types in elementary school, he/she then 
continue to understand and produce sentences for academic purposes. Second purpose is 
to develop language skills across four modalities: listening, speaking, reading and writing 
with a particular emphasis on latter two skills.  

The neural processing area for four language modalities is same in the brain but the way 
the message is conveyed or expressed, is different. For speaking, the unique skills 
involved are articulation of sounds, words and sentences for communication. During 
speaking, we use our mouths to speak the ideas, thoughts, feelings and concepts in our 
minds. For listening, the unique skills involved are the processing of sound and visual 
signals by the sensory organ (i.e., ear and eyes) and the associated parts of brain, and the 
language centers of the brain. It involves rhythmic cues of pitch, tone and loudness, and 
visual cues such as gesture and facial expressions. While listening, we primarily listen to 
the spoken words; however, we also try to understand visual cues associated with facial 
expressions/body language through our eyes. Unique skills associated with reading 
include decoding of words on paper in order to understand the written message. The 
message can vary in length, purpose and academic level. It needs skills associated with 
visual and cognitive areas of brain for processing and understanding the message. Unique 
skills associated with writing include the use of spelling and language rules for it for 
expressing feeling, thoughts and ideas through hand onto paper/computer.   

Besides language modalities, there are language domains which need to be practised by a 
child: phonology, morphology, syntax, semantics and pragmatics. The phonology of a 
language is the set of its sound patterns and the rules for how the sounds can be 
combined; these patterns and rules give the language its distinct auditory identity 
(auditory is related to hearing) e.g., comparison of sound of "p" in "pop-up is of two 
different kinds. Morphology is the set of meaningful units1 that make up the words of a 
language and the ways those units of meaning can be combined e.g., word 'cat' has one 
morpheme, 'firehouse' has two morphemes and 'runs' has three morphemes.Syntax refers 
to the rules of a language for combining words, phrases, clauses and punctuation to form 

                                                           
1 Smallest meaningful unit of a word is called morpheme e.g., ed, or, pre, un. Morphemes are more 
than just letters. A number of letters combine to form a morpheme.  
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sentences e.g., in Urdu and English language, the subject comes before verb, and 
adjective comes before noun. Semantics refers to study of meanings in a language. It can 
be applied to an entire text or single words.For example, "destination" and "last stop" 
technically means the same thing but semantics will see for the underlying precise 
meaning of these words. Pragmatics is the study of the way in which the context 
contributes to the meaning. For example, when a teacher tells that some students pass the 
exams then it means that not all students have passed the exam. Another example is that 
if a person sitting next to you, asks, "Your name?", then it means that he/she is asking for 
your name. 

Reading skills refers to the ability to understand written text. Reading skill is critical for 
academic success because it strengthens language development and increases vocabulary. 
It also ensures future success in school and life. Because as the students progress through 
school, they are required to read increasingly complex information and graphics in their 
courses. 
 
The reading comprehension ability of a child is dependent on language abilities that 
emerge in early life. So, we can say that the listening and speaking skills of a child helps 
him/her for developing his/her reading skills when he/she enters the school. Language 
domains are also helpful for improving the reading comprehension of a child. In this unit, 
you will study about the basic concept and purpose of reading process, and the role of 
teacher for developing reading skills of students. 
 

Self-Assessment Questions 
1. Differentiate among various domains of language.  
2. Identify one skill associated with each of four language modalities.  

Further Reading 
Koutsoftas, A. D.(2013). School-Age language development: Application of the five 
domains of language across four modalities. Retrieved from 
http://samples.jbpub.com/9781284022070/9781449685041_CH12_Printer.pdf 

 
 

LEARNING OUTCOMES 

By the end of this unit, the students would be able to:  
1. Explain the reading process 
2. Illustrate the components of reading process. 
3. Interpret stages of oral language development for improving the reading skills of 

students.   
4. Appraise the role of a teacher in the development of reading skills of students.  
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1.1 CONCEPT OF READING 
 
Flood (1978) classified all definitions of reading into two categories: one is reading as a 
2decoding (i.e., identifying and analyzing) process which involves breaking of a visual 
code (visual code is the written text) and the other views reading as a comprehension 
process which involves understanding meaning of the written text.   

The following pints, further, explain the concept of reading. 
i. Reading is an active process of constructing meaning in which the reader connects 

information from the text to what he/she already knows. 
ii. Reading involve two basic processes. To comprehend written material, children 

need to be able to identify the words used to convey meaning, and secondly, they 
must be able to construct meaning once they have identified the words in print.   

iii. To construct meaning from the text, the reader is interacting with the text and the 
context (including the task or purpose for reading). 

iv. To understand information in the text, the reader uses a number of different 
strategies and connect it to when he/she already knows.  

v. The reader is aware of his/her set of reading strategies and actively controls the 
way he/she uses it in reading process.  

vi. The reading strategies can be used by a person before, during and after reading the 
text.  

vii. While using a strategy, the reader stops to reflect on what has been read, thinks 
ahead to what will be read and knows when to resume reading. 

viii. While reading, the reader's prior knowledge and experience constantly interact with 
the particular characteristics of the text. The purpose or context for reading helps 
readers construct meaning.  
 

Based on these findings, reading instruction needs to address five core strategies: the use 
of prior knowledge, text structure, word meaning, inferencing and metacognition 
integrated throughout the process (Keene & Zimmermann, 1999; Mikelucky & Jeffries, 
2004).  
 

Self-Assessment Questions 
1. Write one definition of reading in your words. 
2. Explain different components of reading with suitable examples. 

 

1.2 DEFINITION OF READING 
 
Reading is the process of making meaning from printed text. It requires following 
actions: 
 Word recognition i.e., to identify the words in printed text. 

                                                           
2 In reading, the decoding generally means converting printed language to spoken language 
whether it is understood or not. 
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 Comprehension i.e., to understand the words which were identified in previous 
step.  

 Fluency i.e., to coordinate identifying words and making meaning so that reading is 
automatic and accurate (Leipzig, 2001). This step ensures that the child can read 
the text smoothly and without any difficulty.  

 Reading requires that we identify words in print- a process called word recognition, 
construct an understanding from them- a process called comprehension and 
coordinate identifying words and making meaning so that reading is automatic and 
accurate- an achievement called fluency. Sometimes, you can make meaning from 
print without being able to identify all the words. Remember last time when you 
got a note in messy handwriting, you may have understood it even though you 
could decipher all the scribbles.  

 Skilled reading is: constructive refers to learning to reason about written material 
using knowledge from everyday life and from disciplined fields of study; fluent 
involves mastery of basic processes to the point where they are automatic so that 
the attention is free for the analysis of meaning; strategic refers to controlling one's 
reading in relation to one's purpose, the nature of the  material and whether one 
comprehends it; motivated means being able to sustain attention and learning that 
written material can be interesting and informative; and a lifelong pursuit refers to 
continuous practices, development and refinement.  
 

Further Reading 
Leipzig, D. H.(2001). What is reading? Retrieved from 
http://www.readingrockets.org/article/what-reading.  
Sadoski, M.(2004). Conceptual foundations of teaching reading. New York: Guilford 
Publications, Inc. (pages 13-41 for Brief History of Teaching Reading) 
 

1.3 SIGNIFICANCE OF READING 
 
For students who are learning a second language or foreign language (SL or FL), reading 
is the most crucial skill to master due to several reasons. First, students can usually 
perform at a higher level in reading than in any other skills. They can quite accurately 
understand written materials which they could not discuss orally or in writing with 
equivalent accuracy or thoroughness. The reading ability of children will enhance their 
motivation to learn. Second, reading necessitates very minimum requirements. Different 
from speaking which requires opportunities to interact with a partner, or from writing 
which needs a lot of guidance and time to practice, reading necessitates only a text and 
motivation. Third, reading is a service skill. After learning how to read effectively, 
students will be able to learn effectively about other subjects by reading. Realizing how 
crucial reading is for our students, we can see the great importance of developing their 
reading ability. To achieve it, we should improve our reading lessons by implementing 
the best method and techniques provided by theories.  
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1.3.1 Reasons for teaching reading to children  
Below are some benefits that highlight the importance of reading by a parent/teacher to 
the child between the ages of two and five years.  
i. A stronger relationship with parent/teacher: As the child grows older, he/she 

will be on the move i.e., playing, running and constantly exploring his/her 
environment. Sitting with a book together, let the child and you to slow down and 
captures the sweet and cuddly time. Instead of being seen as a task, reading will 
become a nurturing activity that will bring the two of you closer together. 

ii. Academic Excellence: One of the primary benefits of reading to toddlers and 
preschoolers is a higher aptitude for learning in general. Numerous studies have 
shown that students who are exposed to reading before school, are more likely to 
do well in all facets of formal education. If a student is struggling to understand/put 
together words and sentences, he/she will face a difficulty to grasp the concepts of 
math, science and social studies.  

iii. Basic Speech Skills: Throughout toddlerhood and preschool, the child is learning 
critical language and enunciation skills. By listening to stories and poems like  ٹوٹ
 .by Sufi Tabassum, the child is learning the basic sounds that form language بٹوٹ
"Pretend reading"- when a toddler turns pages through a book with squeals and 
jabbers of delight-is very important pre-literacy activity. As a preschooler, the child 
will likely begin sounding out words on his own.  

iv. The basics of how to read: Children are not born with an innate knowledge that text 
is read from left to right or that the words on a page are separate from the images. 
Essential pre-reading skills like these are among the major benefits of early reading. 

v. Better communication skills: When a parent or teacher spends time reading to 
toddlers, they will be much more likely to express themselves and relate to others 
in a healthy way. By witnessing the interactions between the characters in the 
books you read as well as the contact with you during reading time, the child is 
gaining valuable communication skills.  

vi. Mastery of language: Early reading for toddlers has been linked to a better grasp 
of the fundamentals of language as they approach school age.  

vii. More logical thinking skills: As the toddler or preschooler begins to relate the 
scenarios in the books to what's happening in his own world, he/she will become 
more excited about the stories which the parent/teacher will share with them. The 
child would gradually become able to grasp abstract concepts, apply logic in 
various scenarios, recognize cause and effect, and utilize good judgment. 

viii. Adaptation to new experiences: As the child approaches a major developmental 
milestone or a potentially stressful experience, sharing a relevant story is a 
greatway to ease the transition. For example, if the child is nervous about starting 
school or giving first class test, reading a story dealing with this topic shows 
him/her that his/her anxiety is normal.  

ix. Enhanced concentration and discipline: Toddlers may initially squirm and 
become distracted during story time but eventually, they will learn to keep their 
concentration for the duration of story or book. Along with reading comprehension 
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comes a stronger self-discipline, longer attention span and better memory retention; 
all of these attributes will serve the child when s/he enter school. 

x. The knowledge that reading is fun!: Toddlers view books as an indulgence, not a 
chore. Kids who are exposed to reading, are much more likely to choose books 
over video games, television and other forms of entertainment as they grow older.  

 
Keeping in view the above-mentioned benefits, reading to a toddler or preschooler can 
prepare him/her with a foundation for academic excellence.  
 

Self-Assessment Question 
How the reading skill is important for a learner for his/her future studies? 

 

1.4 PURPOSES OF READING 
 
The purposes of reading can be classified under seven main headings (see Concept 1.1), 
while recognizing that these headings are heuristic and many variations could be 
proposed (e.g. Khalifa and Weir, 2009). Each purpose for reading is explained further in 
the upcoming sections of the chapter.  
1.  Reading to search for simple information  
2.  Reading to skim quickly  
3.  Reading to learn from texts  
4.  Reading to integrate information  
5.  Reading to write (or search for information needed for writing) 
6.  Reading to critique texts  
7.  Reading for general comprehension 
 
1.4.1 Reading to search for simple information and reading to skim  
Reading to search for simple information is a common reading ability, though some 
researchers see it as a relatively independent cognitive process (Guthrie & Kirsch, 1987). 
It is used so often in reading that it is probably best seen as a type of reading ability. In 
reading to search, we typically scan the text for a specific word, or a specific piece of 
information, or a few representative phrases. As an example, we usually search through a 
telephone directory to find key information, either an address or a phone number. In 
prose texts, we sometimes slow down to process the meaning of a sentence or a phrase in 
search of clues to indicate that we are at the right page, section or chapter. Similarly, 
reading to skim (i.e. sampling segments of the text for a general understanding) is a 
common part of many reading tasks and a useful skill in its own right. It involves, in 
essence, a combination of strategies for guessing where important information might be 
located in the text, and then using basic reading comprehension skills on those segments 
of the text until a general idea is formed. 
 
1.4.2 Reading to learn from texts  
Reading to learn typically occurs in academic and professional contexts in which a person 
needs to learn a considerable amount of information from a text. It requires abilities to:  
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 remember main ideas as well as a number of details that elaborate the main and 
supporting ideas in the text  

 recognize and build rhetorical frames that organize the information in the text  
 link the text to the reader’s knowledge base Reading to learn is usually carried out 

at a reading rate somewhat slower than general reading comprehension (primarily 
due to rereading and reflection strategies to help remember information). In 
addition, it makes stronger inferencing demands than general comprehension to 
connect text information with background knowledge (e.g. connecting a character, 
event or concept to other known characters, events or concepts; or connecting 
possible causes to known events).  
 

1.4.3 Reading to integrate information, write and critique texts  
Reading to integrate information requires collecting the important complementary, 
mutually supporting or conflicting information, and to restructure a rhetorical frame to 
accommodate information from multiple sources. These skills inevitably require critical 
evaluation of the information being read so that the reader can decide what information to 
integrate and how to integrate it for the reader’s goal. For example, a teacher can show an 
image of plant parts to children and give them a short text for functions of various parts. 
The teacher can also show a short video about the functions of plant parts. After 
interacting with all three resources, the teacher can ask students to share about 
characteristics of plant parts with their peer in a pair activity or to write short sentences 
about plant parts on a worksheet. 
 
In this respect, both reading to write and reading to critique texts may be task variants of 
reading to integrate information. Both require abilities to select, critique and compose 
information from a text. Both purposes represent common academic tasks that call upon 
the reading abilities needed to integrate information (see Enright, Grabe, Koda, 
Mosenthal and Mulcahy-Ernt, 2000; Perfetti, Rouet and Britt, 1999, for ways to interpret 
‘reading to integrate’). 
 

1.4.4 Reading for general comprehension 
The notion of general reading comprehension has been intentionally saved for last in this 
discussion for two reasons. First, it is the most basic purpose for reading, underlying and 
supporting most other purposes for reading. Second, general reading comprehension is 
actually more complex than commonly assumed. (Note that the term ‘general’ does not 
mean ‘simple’ or ‘easy’.) These assumptions are addressed in detail in the next two 
sections of this chapter. Reading for general comprehension, when accomplished by a 
skilled fluent reader, requires very rapid and automatic processing of words, strong skills 
in forming a general meaning representation of main ideas, and efficient coordination of 
many processes under very limited time constraints. These abilities are often taken for 
granted by fluent readers because they usually occur automatically; that is, we make use 
of these abilities without giving them much thought if we are fluent readers. In L2 
contexts, however, the difficulties that students have in becoming fluent readers of longer 
texts under time constraints reveal the complexities of reading for general 
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comprehension. Because of its demands for processing efficiency, reading for general 
understanding may, at times, be even more difficult to master than reading to learn, an 
ability that is often assumed to be a more difficult extension of general comprehension 
abilities. (This misperception is most likely due to the ways in which reading 
comprehension and reading to learn are commonly tested in schools.) 

Before defining fluent reading, we would like to comment on two terms commonly used 
to describe the activity of reading: skills and strategies. For us, skills represent linguistic 
processing abilities that are relatively automatic in their use and their combinations (e.g. 
word recognition, syntactic processing). In most educational psychology discussions of 
skills, they are seen as general learning outcomes of goal-driven tasks, acquired gradually 
and eventually automatised (Anderson, 1995; Proctor and Dutta, 1995; Schunk, 2000). 
Strategies are often defined as a set of abilities under conscious control of the reader, 
though this common definition is not likely to be entirely true (see Afflerbach, Pearson 
and Paris, 2008; Anderson, 2009). In fact, many abilities that are commonly identified as 
strategies are relatively automatic in their use by fluent readers (e.g. skipping an 
unknown word while reading, rereading to re-establish text meaning). Thus, the 
distinction between skills and strategies is not entirely clear precisely because of the very 
nature of reading (not because of a definitional problem) (cf. Anderson, 2009). To be 
complete, the term reading processes refers to cognitive activity involving skills, 
strategies, attentional resources, knowledge resources, and their integration. The term 
abilities is used as a general term that covers comprehension skills, strategies and 
knowledge resources available to the reader. For example, in a number of cases, skills 
may have been learned as strategies but have become thoroughly automatized (e.g. 
mentally summarizing a newspaper story to tell a friend). Nonetheless, ‘strategies’ is still 
an important concept for reading abilities. Strategies, for definitional purposes, are best 
defined as abilities that are potentially open to conscious reflection, and reflect a reader’s 
intention to address a problem or a specific goal while reading (see Anderson, 2009)  

Sample reading strategies 
 Specifying a purpose for reading  
 Planning what to do/what steps to take  
 Previewing the text  
 Predicting the contents of the text or section of text  
 Checking predictions  
 Posing questions about the text  
 Finding answers to posed questions  
 Connecting text to background knowledge  
 Summarising information  
 Making inferences  
 Connecting one part of the text to another  
 Paying attention to text structure  
 Rereading  
 Guessing the meaning of a new word from context  
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 Using discourse markers to see relationships  
 Checking comprehension  
 Identifying difficulties  
 Taking steps to repair faulty comprehension  
 Critiquing the author 
 Critiquing the text  
 Judging how well purposes for reading were met  
 Reflecting on what has been learned from the text (Understanding L2 reading, n.d.) 
 

Further Reading 
Grabe, W & Stoller, F. (2011). Teaching and researching reading (2nd ed). Great 
Britain: Pearson Education Limited: pp 1-33. Retrieved from; 
http://catalogue.pearsoned.co.uk/assessts/hip/gb/hip_gb_pearsonhighered/samplechapte
r/1408205033pdf 

Self-Assessment Question: 
How the purpose for reading a text affects the reading process?  

 

1.5 CHILD DEVELOPMENT AND ORAL LANGUAGE 
DEVELOPMENT  

 
Learning to read requires learning about a symbolic system (letter and words) used to 
represent speech. Before learning to associate the written form with speech, the children 
need to learn the vocabulary, grammar and sound system of the oral language. The ability 
to recognize individual sounds within words (phonological and phonemic awareness) is 
also an oral skill that is closely associated with reading ability. 
 
Research has shown that there is a close connection between oral vocabulary and early 
reading ability. So, we can say that for the development of reading skill, oral language 
development plays a crucial role.  
 

1.5.1 Early Childhood Development-The First Five Years 
The first five years of child development lays foundation for key developmental advances 
in mind and body of a child. The baby usually triples her birth weight; he/she moves from 
being totally dependent to crawling or walking. From the first day of life to the first day 
in kindergarten, a child grows at a phenomenal pace that the brain undergoes its most 
dramatic growth, language blossoms, basic motor abilities advance, thinking starts to 
become more complex, and social/emotional development enables a child to understand 
his/her own feelings and those of others. Children, well before they use spoken language, 
let us know how they feel and what they mean. Soon they become able to communicate 
and understand language, and by six months, they know their name and understand that 
they are an individual. As their language abilities develop, their social relationships 
expand. Brains are wired for language, and children of all countries acquire language on 
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the same general schedule. Each area of growth occurs in tandem with others e.g., social 
and emotional with motor development, communication with thinking.  
 
Given below are the major developmental milestones during early childhood time period. 
However, parents and other stakeholders should keep in mind that these milestones are 
not a fixed timetable but approximate times when certain abilities can be observed. There 
is no one fixed definition of "normal" development; there is a wide range of "normal" and 
each child adapts to the world at his/her own pace. It explains the acquisition of language 
abilities and its interaction with other aspects of development.  
 
1.5.1.1 First-Year Milestones: The basis for language is set in infancy and then expands 
rapidly as children progress from simple 'cooing' to complex conversing. Children 
develop language skills at an astounding rate. Amazingly, all these skills begin to develop 
in the newborn/infant stage, and rapidly progress in the first few years of life. A child of 
one month can respond to voices: at three months stage, the child can coo in response to 
pleasant sounds, and at four months stage, he/she can turn to find the sound source in a 
room. He/she will use pointing and reaching to indicate needs, use facial expressions to 
show happiness, defiance and confusion, and he/she will imitate and emulate his parent's 
actions/speech patterns.  
 
Between birth and 4 months, the child: 
 Coos and then bubbles, the first sounds besides crying, are intentionally produced.  
 Makes a vowel sound; other sounds may include ah, oh, uh, etc.; he/she is not yet 

making sense of language but increasing control of the speech muscles and a 
system called auditory feedback allows him/her to become familiar with the sounds 
of language.  

 Laughs out loud, either in response to another person or on his own.  
 Responds to a voice by quieting, listening, turning his/her head, opening his/her 

eyes, or awakening to the sound of a familiar voice in a quiet room.  
 By three months, the child can distinguish between the voices of his mother and 

other females.  
 Makes sounds for attention- clicking his/her tongue, cooing, babbling or gurgling, 

in addition to crying.  
 By four months, the child can start fitting his/her responses to the rhythm of the 

speech of his/her caregivers.  
 

Between 5 and 8 months, the child: 
 Makes three or more sounds in one breath such as bababa or dabaka. 
 Says at least two different sounds like da and ba. These may not be successive or in 

the same breath, just any two different 3syllables. Ka, ma, mu are common sounds 
made at this stage.  

                                                           
3 Syllable is a single unit of spoken language that is next bigger than a speech sound. In English, it 
usually contains a vowel consisting of either a whole word or one of the parts into which a word is 
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 Responds to his own name by looking, listening, smiling and quieting. 
 Vocalizes for attention. 
 Can locate the source of a bell rung out of a sight.  
 Laughs, gurgles, coos with family people, especially in play. 
 Turns to look for new and unfamiliar sounds.  
 
Between 9 and 12 months, the child: 
 Imitates sounds. 
 Listens to familiar words. 
 Says "no" and shakes his head.  
 Says two or more words clearly to a parent, although others may not understand. 
 Uses 'Mama' or 'Dada' as name. 
 Uses jargon; babbling combinations that sound more like real speech with 

inflection changes.  
 Waves bye-bye or patty-cake to verbal requests. 
 Enjoys interactive games such as peek-a-boo. 
 Links meaning to words; is able to recognize objects/pictures by name; points to 

the car. 
 Responds to simple instructions such as give me your hand, where is your nose?.  
 Has a receptive vocabulary of about 100 words.  
 
1.5.1.2 Second-Year Milestones 
Between 14 and 18 months, the child:  
 Says four or more words clearly. 
 Names a few objects if someone points. 
 Labels pictures of common animals and objects. 
 Uses at least one word to express an idea. For example, s/he may say "eat". 
 Asks for things by name.  
 Makes up own meaningful words.  
 Babbles or talks into a play phone and makes pretend conversations.  
 Follows simple commands.  
 
Between 18 and 20 months, the child:  
 Listens to short stories or music.  
 Discriminates between sounds; imitates words and sounds more frequently.  
 Uses 10-15 or more different words. 
 Follows verbal instructions such as "put the pencil on the table". 
 May begin to "sing" simple tunes.  
 

                                                                                                                                                              
separated when it is spoken or printed. For example, word 'act' has one syllable, 'silver' has two 
syllables (silver) and 'appetite' has three syllables (appetite).  
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At 2 years, the child: 
 Uses simple sentences  
  Puts words together into noun-verb sentences (want cookie, see car). 
 Refers to self by name.  
 Listens to short stories and identifies actions/characters in the book. 
 Asks "what's this?" or "where's my----?". 
 Identifies body parts, clothing items, common objects and actions.  
 Follows simple two-step commands. 
 Comprehends terms that are opposites. 
 Has a spoken vocabulary of up to 300 words.  
 Uses word 'no', which signals a shift in the child's sense of self in relation to others 

and in his/her desire for independence.  
 

1.5.1.3 Third-Year Milestones 
By 3 years, the child: 
 Has an understanding of close to 50,000 words, and most of the communicative 

skills needed to function in society. 
 Takes part in conversations. 
 Answers who, where and when questions. 
 Adds many new words in his/her vocabulary each month. 
 Uses sentences of at least 3-4 words.  
 Uses words to relate observations, concepts and ideas.  
 Understands simple time concepts: yesterday, lunchtime, tonight. 
 Matches and names colors. 
 Knows name and address. 
 Can recite some nursery rhymes and sing songs. 
 Can tell a story, although sequence may not be right.  
 Frequently asks questions.  
 Can produce m, n, p, b, t, d, w without difficulty.  
 May count but may still not understand quantity.  
 
As toddlers develop a sense of themselves as individuals, they learn to use words in 
addition to, or instead of, actions to express their needs and reactions. By the ends of 
toddlerhood, the child uses language to express his/her needs and feelings, and to interact 
with others in more diverse ways. Whereas behavior and crying were the main avenue for 
communication in infancy, the toddler is now able to use words that have universal 
meaning.  
 
1.5.1.4 Fourth-Year Milestones 
By 4 years of age, the child: 
 Uses connected sentences. 
 Tells experiences or simple events in sequence. 
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 Reproduces short verses, rhymes, songs from memory speaking clearly.  
 Argues with words. 
 Uses jokes and silly language.  
 Uses sentences of at least five words. 
 Acts out simple stories.  
 In conversation, can answer questions, give information, repeat, convey ideas.  
 Asks why, when, how, where questions.  
 Understands implications of key words such as because.  
 Follows three unrelated commands. 
 Understands comparatives such as pretty, prettier and prettiest.  
 Listens to long stories but may misinterpret facts. 
 Understands sequencing of events. 
 
1.5.1.5 Five-Year Milestones  
By 5 years of age, the child: 
 Refines these skills. 
 Uses an expanded range of language and shows more variability in speech. 
 Uses words more precisely.  
 Uses more complex grammar, and uses plurals and tense correctly. 
 Expresses herself in a varied tone of voice and inflection.  
 
Children grow and develop at different rates. However, most of the children achieve 
some identifiable milestones. These milestones are built on one another, from simple to 
complex during predictable time periods. For example, first the child expresses his/her 
needs and feelings through babbling and crying, then gradually he/she learns words to 
communicate with others. Children vary in their development and an individual child 
may develop more quickly in one area of oral language development than in another.  

Self-Assessment Question 
What is relation between oral language and socio-emotional development of a child? 

Further Readings 
 Hearing First. (2016). Development milestones: Birth to eight years. Retrieved 

from https://hearingfirst.org/-/media/files/downloadables/hf-milestones-
09062017.pdf. 

 The Importance of Speaking and Listening in Early Literacy. (2016).  Retrieved 
from https://www.guilford.com/excerpts/morrow8.pdf?t 

 

1.6 ROLE OF ORAL LANGUAGE IN READING  
 
1.6.1 What is Oral Language? 
Oral language is often associated with vocabulary as the main component. However, by 
definition, the oral language consists of phonology, grammar, morphology, vocabulary, 
discourse and pragmatics. Oral language comprises the following six areas: 
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i. Phonology: Phonology deals with organization or system of sounds within a 
language. Once the phonological system has been acquired for basic listening and 
speaking, children begin to develop phonological awareness i.e., awareness of 
words in sentences or syllables in words. Other aspects of phonological awareness 
include rhyme (e.g., star & are, sky & high), alliteration (a term to describe a 
literary device in which a series of words begin with the same consonant sound 
e.g., she sells seashells by the sea-shore), onset/rime (word families; e.g., "onset" is 
the initial phonological unit of any word e.g., 'c' in cat) and the term "rime" refers 
to the string of letters that follow usually a vowel and final consonants e.g., 'at' in 
cat), blending, segmenting and manipulating sounds. At the most complex level of 
phonological awareness is phonemic awareness. Phonemic awareness is blending, 
segmenting and manipulating words at the individual sound or phonemic level (see 
unit 02 of course "Teaching Reading").  

ii. Vocabulary (Semantics):  The development of vocabulary focuses both on 
expressive vocabulary and receptive vocabulary. Expressive vocabulary represents 
the words a student actively uses while talking, writing or communicating. 
Receptive vocabulary represents the words that a student understands-based on 
context and background experiences- but may not necessarily use in his/her own 
speaking or writing. A common view about regarding vocabulary is the idea that an 
individual's vocabulary can be measured by simply by sheer number of words 
he/she can understand and use. This is called the breadth of vocabulary knowledge. 
However, to measure the depth of vocabulary knowledge, a broader definition also 
includes a focus on areas such as multiple meanings of words (homonyms have 
same spelling and sound alike but have different meanings such as dog bark and 
tree bark), shades of meaning (it deals with small, subtle differences between words 
such as the difference between "happy" and "ecstatic"), figurative language (it is 
used by authors for the sake comparison or to make their stories more dramatic 
e.g., using similes, metaphors and personification) and relationships between words 
(synonyms, antonyms, analogies).  

iii. Grammar (Syntax): As children develop their oral language skills, they also 
develop an understanding of grammar which is the set of structural rules that 
govern the combination of words and phrases into sentences, and how sentences 
are combined into paragraphs.  

iv. Morphology: Morphology is, sometimes, considered as a subset of syntax and 
sometimes under vocabulary (semantics). Morphology is focused on the smallest 
units of meaning within a word as well as rules about how those words are formed.   
For example, if we were to examine a word "cat", a basic analysis would show that 
there are four phonemes (/k/, /a/, /t/ and /s/). However, the word "cats" has only 
two morphemes (meaningful words parts). "Cat" is a feline animal and "s" tells us 
that there is more than one cat. Morphology can also include the study of structural 
analysis- how words are joined together and build vocabulary by analyzing the 
morphological structure of the word (prefix, root and suffix)- which then helps 
build upon the child's foundation in vocabulary.  
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v. Pragmatics: Considered by some reading experts as the "hidden curriculum" in a 
classroom, pragmatics requires the understanding of the social use of language. 
This includes social norms regarding conversational turn-taking, personal space 
and appropriate behavior with peers and authority figures in a variety of common 
social situations.  

vi. Discourse: Oral and written communication, also known as discourse, is a critical 
skill. For example, narrative storytelling follows a very specific format typically 
having a beginning, middle and end. It describes the main characters and the setting 
in which they live, the conflict and the resolution. An understanding of story 
structure is essential in order to read, understand and write narrative. In contrast, 
consider the structure of expository or informational text. This form of text also 
follows certain structures such as persuasive, cause and effect, compare and 
contrast, and procedural. It is critically important that students understand these 
structures through listening comprehension before they even begin to focus on 
reading comprehension. They first need to be able to understand and tell stories in 
those formats before they can begin to write those kinds of stories.  

 
The acquisition of these skills often begins at a young age, before students are focusing 
on print-based concepts such as sound-symbol correspondence and decoding. Because 
these oral language skills develop early in life, children with limited oral language ability 
at the time of their entry in kindergarten, are typically at a disadvantage (Fielding et al., 
2007).  
 

Self-Assessment Questions 
 How phonology can assist in developing reading skill of a child? 
 What do you understand by phoneme and morpheme? 
 Differentiate between pragmatics and discourse.  

Further Reading 
Literacy Place for the Early Years-First Grade. (2016). Oral Language Teaching 
Strategies. Retrieved from 
http://www.scholastic.ca/education/lpeyx_teaching_support_grade1/images/pdfs/gr1_to
olkit_oralanguagekit.pdf 

 

1.6.2 What is the significance of oral language in developing reading skills?      
The reason for the development of speech in all normally developing infants, is that 
speech is a product of biological evolution e.g., a baby learns a language by listening to 
various words in his/her surroundings. On the other hand, the reading/writing does not 
evolve biologically, but rather developed as a secondary response to oral language 
development and instruction for reading/writing. A consequence of this is that we are 
biologically destined to speak, but not to read and write (Liberman, 1997, p. 5). That is 
why, a growing child learns speech effortlessly on mere exposure, but many children 
need directed teaching experiences to learn to read and write. Therefore, it is far more 
difficult to transcribe our thoughts on paper than it is to produce them orally.  
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Interesting Information 
All communities of humans have a fully developed spoken language, while only a few 
cultures possess a writing system for it. Furthermore, speech in all languages employs a 
single, universal strategy for constructing utterances by combining and adjusting the 
order of a few dozen consonants and vowels. On the other hand, scripts are a cultural 
construction and are not represented in the same form universally. You can just think of 
the difference between the English, Urdu and Chinese writing systems. 

 
Human brain is specially designed for processing spoken language, but it has no special 
central equipment for processing written language. In order to read and write or to decipher 
and produce print, written symbols also need to be processed by the central equipment that 
biologically process speech. Therefore, the symbols of print must be translated into 
identifiable spoken words that are readily accessible to the language specific areas of brain. 
For this to happen, children, firstly, have to learn that words consist of sequences of sounds 
that can be manipulated (phonemic awareness) and then learn the symbols that correspond 
to these sounds (phonics or cracking the alphabetic code). For beginning readers, it is 
necessary to learn this phonemic analysis of spoken language.  
 
It is important to consider that not only the oral language skills are linked to the code-
related skills that help word reading to develop, but they also provide foundation for the 
development of the more-advanced language skills needed for comprehension (Cain & 
Oakhill, 2007, p.31). Evidence exists linking oral language to the word recognition 
aspects of reading and/or the comprehension aspects of the reading model. Children with 
a history of oral language impairment are more likely to face reading difficulties than 
their peers (general population).  
 
As teachers, in your classrooms, you would probably experience an unfortunate number 
of reluctant readers and a few reluctant speakers. Speech may have to be learned, but it 
does not have to be taught in case of first language. For second language (e.g., English 
language in our culture) need to be explicitly taught for speech. On the other hand, 
reading and writing in case of first and second language, for most people, will not be 
learned unless it is taught, and for some people, it will not be learned unless it is taught 
well. It is important for teachers to understand the dissimilarities as well as the 
similarities that exist between speaking and reading/writing. It will help them to 
understand the difficulties some children would have in acquiring literacy. 
 
Besides developing reading skills on the basis of oral language background of a child, the 
teacher must also work to foster and extend both the 4receptive and 5expressive speech 

                                                           
4 Receptive language involves the ability to understand the message and to gain information by 
attending, listening and processing the verbal and visual signals.  
5 Expressive language refers to communication of a person about his/her needs and wants. It 
includes verbal and nonverbal communication skills such as gestures, facial expressions, 
vocabulary, semantics etc. to convey a message. 
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skills that children bring to school, in order to enable them to derive meaning from print 
at an increasingly challenging level. Children must be taught to develop their vocabulary 
skills, their knowledge of content areas, their appreciation of text structure, their thinking 
and reasoning skills and comprehension strategies in addition to word reading ability 
(Torgesen, 2000, p. 57). This, of course, is the essence of a balanced approach to reading 
instruction that is required of the beginning reading teacher (Center, 2005, p.12). 
 

Interesting Information  
"Funds of Knowledge" 
English Language Learners (ELLs) brings their funds of knowledge i.e., their primary 
languages, and other social, cultural and linguistic background knowledge, to classroom 
A teacher can use these funds of knowledge for planning a lesson and designing class 
activities. It will help the children to connect their learning experiences of school and 
community.  

 
Listening Comprehension & Reading Activities for Children During Early 
School Years 
Most children, upon arrival at school, do not even realize that speech is made up of 
sequences of words and that words are composed of sequences of phonemes or sounds. It 
is the rare child, at school entry, who knows, for example, that ‘sun’ and ‘sail’ begin with 
the same sound. Children’spre-school experiences revolve around getting meaning from 
speech (semantics) in order to communicate with their parents and friends. They may not 
even understand that print is a form of speech which is written down, particularly if 
connections between speech and print have not been explicitly detailed in story-telling 
sessions. To attempt to teach children to understand print will be difficult, if these 
prerequisites are missing and are not addressed when a child arrives at school. Thus the 
phonemic structure of language needs to be explained very early in a child’s school 
career (Center, 2005). 
 
It will be helpful to develop listening comprehension strategies so that all students 
beginning school, and particularly those at-risk, are able to extract meaning from the 
diverse types of texts encountered in primary and secondary schools. Teaching a concept 
that has already been mastered by young children at home, will increase their confidence 
and make them even more receptive to classroom instruction.The balance between 
teaching skills and strategies that foster listening comprehension and those that foster 
word recognition must be carefully maintained in the early years of school in order to 
prevent as many children as possible from developing meaning or word level difficulties. 
The following list of instructional strategies for children in their first year of school has 
been adapted from Snow et al. (1998, p. 189) (Center, 2005, p.19).  



 

Figure 
 
You can see how each of these instructional strategies is either geared to develop the 
prerequisites for word recognition or to foster listening comprehension. Let’s now see 
how these recommendations can be translated into a whole
 
Despite their diverse home backgrounds, most kindergarten children come to school with 
well-developed speech skills in their first language (e.g., Urdu, Punjabi, Pashto, Sindhi, 
Balochi etc.). However, teachers will also need to instruct children in print
activities during book exploration sessions, as a precursor to developing word recognition 
in beginning readers. As far as, the second language instruction is concerned, the 
instruction process must be balanced for oral language comprehension and for word
recognition. This process may add stories, examples and activities related to real
to enhance students' interest in the learning process.  It would be beneficial, at least at the 
beginning of the first school year, to teach these oral language c
in a whole-class group. You will then become aware of the children who need additional 
assistance in any or all of these areas and arrange individual or small
for those displaying difficulties in either language (
awareness (word level) activities. You will also be able to identify those exceptional 
children for whom these activities are unnecessary and who need reading rather than pre
reading opportunities (Center, 2005). 
 

1.7 VYGOTSKY’S THEORY AND SE
LEARNING  

 
Lev Vygotsky, a Russian psychologist, was largely unknown during his own lifetime but 
is becoming increasingly influential for his work among language researchers, child 
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Figure 2.1: Activities (Center, 2005) 

You can see how each of these instructional strategies is either geared to develop the 
prerequisites for word recognition or to foster listening comprehension. Let’s now see 
how these recommendations can be translated into a whole-class program.  

their diverse home backgrounds, most kindergarten children come to school with 
developed speech skills in their first language (e.g., Urdu, Punjabi, Pashto, Sindhi, 
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activities during book exploration sessions, as a precursor to developing word recognition 
in beginning readers. As far as, the second language instruction is concerned, the 
instruction process must be balanced for oral language comprehension and for word
recognition. This process may add stories, examples and activities related to real
to enhance students' interest in the learning process.  It would be beneficial, at least at the 
beginning of the first school year, to teach these oral language comprehension activities 

class group. You will then become aware of the children who need additional 
assistance in any or all of these areas and arrange individual or small-group intervention 
for those displaying difficulties in either language (meaning level) or print/phonological 
awareness (word level) activities. You will also be able to identify those exceptional 
children for whom these activities are unnecessary and who need reading rather than pre
reading opportunities (Center, 2005).  
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You can see how each of these instructional strategies is either geared to develop the 
prerequisites for word recognition or to foster listening comprehension. Let’s now see 
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developed speech skills in their first language (e.g., Urdu, Punjabi, Pashto, Sindhi, 
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in beginning readers. As far as, the second language instruction is concerned, the 
instruction process must be balanced for oral language comprehension and for word 
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to enhance students' interest in the learning process.  It would be beneficial, at least at the 
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COND LANGUAGE (L2) 

Lev Vygotsky, a Russian psychologist, was largely unknown during his own lifetime but 
is becoming increasingly influential for his work among language researchers, child 
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psychologists, and educators. Vygotsky’s theory has contributed two important ideas to 
the field of L2 acquisition. One idea is that the learning is a socially constructed 
phenomenon. Our social interactions and the language we use to deal them, provide us 
with the mental tools that allow us to learn. School settings are a place where “socially 
organized events” are likely to occur, so they are important to our language growth, 
which is in turn the basis of our cognitive growth. One application of that idea is that we 
learn through interactions that take place during schooling, family time, work, and play. 
The other idea is Vygotsky’s concept of the zone of proximal development (ZPD) 
(Vygotsky, 1978). He describes this as “the discrepancy between a child’s actual mental 
age and the level he reaches in solving problems through assistance (this assistance is 
called scaffolding) of a mature/more experienced adult” (Vygotsky, 1986, p. 187). This 
mature or more experienced adult may be the parent, teacher or peer of a child. For 
working within zone of proximal development, social interaction and language plays an 
important role to assist the child.  
 
Vygotsky described an effective learning setting as one in which the learner has multiple 
opportunities to grow within ZPD. The teacher’s role can be described as something like 
collaborative coach in the "zone". Research on effective second language instruction supports 
Vygotsky’s idea that ELLs (English Language Learners) thrive when the teacher models and 
collaborates with children in instructional conversation. Many educators accepted the 
powerful idea that a student can attain a higher level of proficiency with assistance from a 
near peer or “expert other” than with a teacher lecturing from the front of a room. The 
concept of ZPD also acknowledges the importance of differentiating instruction among 
learners within a classroom because the ZPD of every child may be different. Therefore, 
every child needs to be provided necessary support according to his/her need.  

 
Figure 1.2: Zone of Proximal Development(Retrieved from 

http://www.cuppacocoa.com/the-zone-of-proximal-development/) 
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Scaffolding refers to the help or guidance from an adult or more competent peer to allow 

the child to work within the ZPD.  It involves both the structural and procedural supports 

that guide and enable learners to work within their ZPD so that they may develop their 

full, yet unrealized, potential. The structural element of scaffolding refers to those 

planned, ritualized structures that surround learning tasks. An example of structural 

scaffolding is the step-by- step guidelines used in a Think, Pair, Share (TPS) task. There 

are three main steps of TPS as given below: 

 Think: At this stage, the teacher gives students one or two or three questions 

related to a topic or task. The students have to write their ideas on a worksheet 

within 3-5 minutes depending upon the nature of questions.  An empty paper may 

be an indication of further help from teacher. Here, the teacher may identify the 

students who needs some planned structure of assistance.  

 Pair: The students are arranged in pairs for some physical activity or discussion. 

The pair can randomly be formed or in some sequence of registration number. The 

activity immediately after lunch may require some physical movement to overcome 

the laziness.  

 Share: The students, in one pair, share their responses orally with each other. After 

this, all the students are ready to present their partner's response and then their own 

response in front of the class.  
 

The procedural aspect of scaffolding emerges through the unplanned support that occurs 

in-the-moment when a student needs some immediate assistance to move on in the 

activity; it can also be in response to something new the learner introduces in classroom 

interactions. The on-the-spot nature of procedural scaffolding depends upon the 

contingent need of learner and the particular situation in which it occurs. Once the child 

is successful to complete the activity with scaffolding, the scaffolding is gradually 

removed, and the child would be given multiple opportunities to successfully complete 

the activity without support. Now, the activity, which was completed with scaffolding in 

previous step, is being completed independently; the activity which was previously lying 

in zone of proximal development of the child, is now in the zone of actual development 

i.e., "activities that learners can do on his own", see figure 2.1. Next time, the scaffolding 

will be provided for higher level of activity. In this way, the scaffolding is gradually 

adjusted according the student's needs and higher level of tasks.   
 
Two key elements of scaffolding i.e., structure and process, can occur side by side. The 

structure, just like in a building, is there to provide security to workers and to make 

construction possible. In buildings, the structure makes the process possible; it supports 

construction work that would otherwise be impossible or too dangerous. Similarly, in a 

classroom, scaffolding presents students with participation structures and other supports 

that enable their safe participation in academic activity. 
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In early grades, scaffolding can be used to teach a new word to a child. For example, to 

teach the word “bowl", the teacher can go to dramatic play area in the classroom and ask 

the child for a "bowl" to use for food or to set the table.  During lunch time, the teacher 

can mention that the children are eating out of “bowls.” Doing an art activity with 

“bowls” is another way to reinforce the word “bowl.” Teacher can label the different 

objects that children are going to use to do the art activity. Another example, at grade 3 or 

above, is that the teacher may assign a reading text to students and ask them to read 

silently. When they are done with silent reading, the teacher asks them to find the main 

idea and details in this text. The students work in pair and discuss with their peer about 

main idea and supporting details from the text. At grade 4 or 5, the teacher can show a 

video about river Sindh to children and give them some textual information about it. 

Then the student may be given an activity to form short sentences describing the 

information they have about the river. These strategies can be used for teaching English, 

Urdu or any other native language to children.     
 

Self-Assessment Questions 
 What is the relation between oral language development and social interaction? 
 Differentiate between structural and procedural scaffolding. 

Activity 
Keeping in view the Vygotsky theory on second language learning, think of some 
activities and kind of scaffolding that you can provide for teaching a topic to students of a 
primary class.  

Further Reading  
 August,D. & Fenner, D.S. (2014). Scaffolding Instruction for English Language 

Learners: A Resource Guide for Mathematics.  Retrieved from 

mhttps://www.engageny.org/file/106266/download/scaffolding_instruction_for_ell

s-resource_guide_for_mathem.pdf?token=yf-XAX74 

 Levine, L. N., Lukens, L. & Smallwood, B. A. (2013). The GO TO strategies: 

Scaffolding options for teachers of English language learners, K-12. Retrieved 

from http://ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-

Schools/English-Language-Learners/go-to-strategies.pdf 
 

1.8 ROLE OF CLASSROOM TEACHER IN ORAL 
LANGUAGE DEVELOPMENT  

 
1.8.1 Guidelines for Effective Teaching of Reading  
In this section, we will look at tips and guidelines for implementing a theory of reading 

which will help to develop our learner’s abilities (Pardede, 2017). These tips are 

arrangedin three sections which are parallel with the three consecutive reading stages: 

before reading, during reading, and after reading. Pre-Reading Tips Before the actual act 
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of reading a text begins, some points should be regarded in order to make the process of 

reading more comprehensible. First, teachers need to make sure that the texts to read 

contain words and grammatical structures familiar to the learners. If the texts contain 

unfamiliar vocabulary, teachers can introduce key vocabulary in pre-reading activities 

that focus on language awareness, such as finding synonyms, antonyms, derivatives, or 

associated words. Second, teachers should make sure that the topics of texts chosen are in 

accordance with the age range, interests, sex, and background culture of the students for 

whom they are intended. If they are not, it is necessary to provide the necessary 

background information to the reader to facilitate comprehension. This activity could be 

carried out by letting the class members brainstorm ideas about the meaning of a title or 

an illustration and discuss what they know. 
 

The followings are some activities teacher can use during the pre-reading stage. These 

activities will not take a very long time to carry out. However, they are very effective in 

overcoming the common urge to start reading a text closely right away from the 

beginning. 

1. Teacher-directed pre-reading, in which some key vocabulary, ideas in the text, 

and the type of the text are explained. In this approach the teacher directly explains 

the information the students will need, including key concepts, important 

vocabulary, and appropriate conceptual framework. The text types are also 

necessary to introduce because texts may take on different forms and hold certain 

pieces of information in different places. The students’ familiarity with the types of 

the text they are reading will develop their understanding of the layout of the 

material. Such familiarity will, in turn, enable them to focus more deeply on the 

parts that are more densely compacted with information. Even paying attention to 

the year of publication of a text, if applicable, may aid the reader in presuppositions 

about the text as can glancing at the name of the author.  

2. Interactive activities, in which the teacher leads a discussion in which he/she 

draws out the information students already have and interjects additional 

information deemed necessary to an understanding of the text to be read. Moreover, 

the teacher can make explicit links between prior knowledge and important 

information in the text. Example  

3. Reflective activities, in which students are guided to make themselves aware of the 

purpose and goal for reading a certain piece of written material. At the beginning 

stages this can be done by the teacher, but as the reader becomes more mature this 

strategy can be left to the readers. For instance, the students may be guided to ask 

themselves, “Why am I reading this text? What do I want to do or know after 

finished reading this? Being aware of their purpose and goal to read, 

4. Later—in during reading activities—they can determine what skill(s) to employ: 

skimming, scanning, reading for details, or critical reading.  
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During-reading tips  
The activities carried out in during-reading stage consist of taking notes, reacting, 

predicting, selecting significant information, questioning the writer’s position, evaluating, 

and placing a text within one’s own experience. These processes may be the most 

complex to develop in a classroom setting, the reason being that in English reading 

classes most attention is often paid to dictionaries, the text, and the teacher. The 

followings are tips that encourage active reading. Practicing them will help the students 

be active readers.  

1. Making predictions: The students should be taught to be on the watch to predict 

what is going to happen next in the text to be able to integrate and combine what 

has come with what is to come. 

2. Making selections: Readers who are more proficient read selectively, continually 

making decisions about their reading.  

3. Integrating prior knowledge: The schemata that have been activated in the pre- 

reading section should be called upon to facilitate comprehension.  

4. Skipping insignificant parts: A good reader will concentrate on significant pieces 

of information while skipping insignificant pieces. 

5. Re-reading: Students should be encouraged to become sensitive to the effect of 

reading on their comprehension.  

6. Making use of context or guessing: Students should not be encouraged to define 

and understand every single unknown word in a text. Instead they should learn to 

make use of context to guess the meaning of unknown words.  

7. Breaking words into their component parts: To keep the process of 

comprehension ongoing, efficient readers analyze unfamiliar words by break them 

into their affixes or bases. These parts can help them guess the meaning of a word.  

8. Reading in chunks: To ensure reading speed, students should get used to reading 

groups of words together. This act will also enhance comprehension by focusing on 

groups of meaning-conveying symbols simultaneously.  

9. Pausing: Good readers will pause at certain places while reading a text to absorb 

and internalize the material being read and sort out information.  

10. Paraphrasing: While reading texts, it may be necessary to paraphrase and interpret 

texts sub-vocally in order to verify what was comprehended. 

11. Monitoring: Good readers monitor their understanding to evaluate whether the 

text, or the reading of it, is meeting their goals.  
 
After-reading tips  
Post-reading activities basically depend on the purpose of reading and the type of 

information extracted from the text. Barnett (1988) states that post- reading exercises first 

check students’ comprehension and then lead students to a deeper analysis of the text. In 

the real world the purpose of reading is not to memorize an author’s point of view or to 
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summarize text content, but rather to see into another mind, or to engage new information 

with what one already knows. Group discussion will help students focus on information 

they did not comprehend or did comprehend correctly. Accordingly, attention will be 

focused on processes that lead to comprehension or miscomprehension.  
 
Generally speaking, post-reading can take the form of these various activities: (1) 

discussing the text: written/oral, (2) summarizing: written/oral, (3) making questions: 

written/oral, (3) answering questions: written/oral, (4) filling in forms and charts (5) 

writing reading logs (6) completing a text, (7) listening to or reading other related 

materials, and (7) role-playing 
 

Self-assessment Question 
Select a reading tip and think of four to five language lessons where you can use it. Also 
write down the step by step procedure for implementing it. Also think about the materials 
that you would need while implementing it.  

 
CONCLUSION 

In this chapter, the basic concept and the purpose of reading was discussed. Reading is 

the understanding of written text and deriving meaning from it. As the reading is one of 

the most important academic skill, it needs to be carefully developed in young children. 

There is a very strong relationship between oral language and the reading. Therefore, a 

teacher is required to develop reading and speech of a child. in the last part of unit, a 

number of pre-reading, during-reading and post=reading strategies were discussed. More 

than one strategy can be used in one class depending upon the nature of lesson and the 

time available.  
 

EXERCISE 

1. Explain the components of reading. How the reading and the writing skill are 

related to each other. Discuss. 

2. Discuss various stages of oral language development among children? How the 

oral language can be used for teaching reading for English language learners? 

3. Pick up any five reading strategies. Write on a paper the possible pos and cons of 

each strategy for using it in a classroom at primary school level. Also think of some 

ways in which you can enhance the effectiveness of these strategies by minimizing 

their disadvantages.  

4. How the use of scaffolding can contribute in the development of reading skill of a 

child? 
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5. The social interaction and development of language abilities are related to each 

other, according to Vygotsky's theory. How a teacher can use this concept for 

teaching English as a second language (L2) at primary school level? 

 

Activities 
1. Select a lesson from the textbook of English/Urdu. Develop a lesson plan for it by 

using pre-, during-reading and post-reading tips. Also describe the step-by-step for 
practicing each tip in the classroom.  

2. Arrange a meeting with a language teacher (English/Urdu or any other language) of 
a primary school and ask for all the reading problems that children face during 
reading. Make a list of all those problems and think of possible reading strategy 
and tips to resolve it. Share your thoughts with that language teacher as well. You 
can also ask him/her for which reading strategies he/she is finding most helpful for 
classroom use. 
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INTRODUCTION 

In this unit, you will learn about the process of child development and reading abilities of 
the children you will also learn about the learning process of early grade learners and the 
major milestones in the process of reading to learn. You will also learn about the different 
strategies and skills that are required to be an effective reader.   
 
It is important to note that reading involves a technical procedure which requires skills 
like interpreting, making expectations and thinking critically. Great readers know to 
locate words and utilize pieces of information to comprehend new vocabulary. They also 
look for sight words, use context clues to understand unfamiliar vocabulary, and reach 
into their experience learning to influence associations from what they to know to what 
they need to learn. This unit will provide prospective and working teachers about child 
development process, reading abilities of a child and major milestones in the process of 
learning to read. The teachers can use this information to plan their instruction more 
effectively and competently.   
 

LEARNING OUTCOMES 

After reading this unit, students will be able to:  
1. Explain the child development process. 
2. Recognize the reading abilities of children 
3. Describe the learning Process with Early Grade Learners 
4. Identify the major milestones while learning the reading process  
5. Illustrate the reading strategies and skills that are essential to become an effective 

reader   
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2.1  CHILD DEVELOPMENT PROCESS  

Child development process involves the natural, physical, mental and socio-emotional 
changes that happen in people between birth and the end of adolescence, as the individual 
advances from dependency to expanding self-sufficiency. It is a constant procedure with 
an anticipated order yet having an extraordinary course for each child. It does not 
progress at a similar rate for every child; each stage is influenced by the previous 
developmental experiences. Since these developmental changes might be strongly 
impacted by hereditary elements and occasions during pre-birth life; hereditary qualities 
and pre-birth development are generally included as a feature of the study of child 
development. 
 
2.1.1 Cognitive Development of Children: Piaget’s Four Stages of Cognitive 

Development 
Jean Piaget's (1896-1980) thoughts on the stages of Cognitive Development include one 
of the most discussed theory in the developmental psychology. Piaget reached at his 
theories by a series of 'clinical interviews'. These interviews depended on open ended 
questions and discussions with kids, which were utilized to study kids' reasoning 
procedures.  
 
Piaget recognized four principle phases of child development: the sensorimotor stage, the 
pre-operational stage, the concrete operational stage, and the formal operational stage. 
Piaget's stages underlined a child's dynamic personality and demonstrated that children 
must be encouraged to investigate and experience their surroundings.  
 
Table 2.1: Piaget Stages of Cognitive Development 

Stage  Age 
(Year) 

Characteristics 

Sensorimotor 0-2 years 
of age 

Children study the world around them through their senses 
and motor activity. They develop the understanding by the 
end of this stage that things do not disappear once they are 
out of sight. They are restricted by the utilization of 
language and symbols. However, the capability to form 
internal mental pictures starts to emerge. Piaget has further 
divided this stage into 6 sub-stages. 
Sub-stage 1: Reflexes. (0-1 Month)  
Infant has little control over behavior and their range of 
behavior is limited. 
Sub-stage 2: Primary Circular Reactions. (1-4 Months) 
This stage is marked by repeated actions focused 
around the infant's own body. 
Sub-stage 3: Secondary Circular Reactions. (4-8 
Months)  
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Infants now realize that their actions can have an effect 
on their external environment and aim to repeat them. 
Sub-stage 4: Coordination of Secondary Reactions. (8-
12 Months)  
Marked by the coordination of two or more strategies to 
reach a goal. 
Sub-stage 5: Tertiary Circular Reactions (12-18 
Months)  
Actions are still repeated, but children in this sub-stage 
create variables within their repetitions. 
Sub-stage 6: Invention of New Means Through Mental 
Combination (18-24 Months)  
Children can understand the relations between two 
objects without actually acting on them. The toddler, in 
this sub-stage, is also able to symbolically represent 
other objects. 

Pre-
operational 

2-7 years 
of age 

Children, in this stage, can utilize language and images, 
yet their comprehension of the world is restricted. This 
stage is characterized by the child's trust that everybody 
sees the world the way they do. A child, in this stage, 
will likewise experience difficulty understanding the 
conversation. The child starts understanding the 
possibility that the amount of something may continue 
even the appearance has changed. Piaget had further 
divided this stage into two sub-stages 
Sub-stage 1: Pre-conceptual stage. (2-4 Years) 
Fast development in language happen during this stage. 
Symbolic advancement starts to rise through creative 
play. The child will experience issues understanding the 
possibility of another person point of view. 

Sub-stage 2: Intuitive period. (4-7 Years).  
In this stage, ordering, classifying, and quantifying 
skills of a child are improved during this period. 

Concrete 
operational 

7-12 years 
of age 

Youngsters, in this stage, turn out to be less self-
centered and can see things from different points of 
view. They also build up a solid comprehension of 
conversation. However, the child is as yet attached to 
the instant involvement and may experience the issues 
with theoretical nature or logical and deductive 
thinking. 

Formal 
operational 

12+ years 
of age 

The pre-adult builds up the capacity to communicate 
the views on complex moral issues. They can also 
reason deductively, plan and test hypotheses. 
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Self-Assessment Question 
What does the learners learn in concrete operational and formal operational stage of 
cognitive development?  

 
2.1.2 Physical Development of Children  
There are two imperative standards of physical development and advancement. The 
cephalocaudal guideline is utilized to clarify that development starts at the head and 
moves descending. This standard records for why control of the arms progresses in front 
of control of the legs. The second rule, the proximodistal rule states that growth occurs 
from the center outwards during prenatal period whereby the chest and internal organs 
form before arms, hands and fingers. For instance, control of the arms develops before 
control of the fingers. 
 
1. Infant 

 Vision: Many experts believe that infants are not born blind. However, they 
do not have a completely created feeling of vision. They are conceived with 
20/200 vision and their best focal distance is nineteen centimeters.  

 Hearing: Hearing is considerably more developed during childbirth than 
vision. Newborn children can hear from the birth moment, and can respond 
to pitch, volume, and musicality before long. Newborn children have an edge 
10 to 20 decibels higher than grown-ups. Decibel is a unit to measure 
intensity of a sound/loudness of a sound.  

 Smell: Infants have a completely created feeling of smell and can perceive 
the fragrance of their mother just after 7 days. Additionally, all newborn 
children, including bottle-fed babies, can perceive the aroma of a nursing 
mother.  

 Pain: Children are not exceptionally touchy to pain during their birth, 
anyway this sense increments significantly before the end of their first day. 
 

2. Toddler  
 The fundamental difference amongst babies and toddler is walking. 

Numerous smaller occasions prompt to walk, incorporating sitting with help, 
sitting alone, standing with help, and standing while holding furniture.  

 Toddlers have enhanced coordination and also can continue more than one 
task at a time.  

 By two and a half years of age, a little child can jump from a standing 
position and walk on his feet.  
 

3. Early childhood  
 Enhancement of motor skills permits the child of this age to effectively take 

care of their general surroundings. For instance, walking turns out to be more 
characteristic, and in this manner, the youngster can focus on something 
other than walking.   



35 
 

 Growth is slow in this stage, but it is visible. Child of this age group grows 
roughly seven centimeters per year.  

 Body extents change. Head measure is 1/6 of the body estimate rather than ¼ 
in newborn child and toddlers. In this age group, child loses fat and picks up 
muscle.  
 

4. Middle childhood 
 Gradual changes in height and weight happen in this age group.  
 Boys and girls weigh roughly the same at age eight.  
 Shedding of deciduous teeth, or child teeth happens in this age. The principal 

grown-up tooth is the six-year molar.  
 

Self-Assessment Question 
What type of physical skills of a child are developed during the infant stage?   

 

2.1.3 Social and Emotional Development of Children  
James Marcia’s had identified Four Identity Statuses for the social and emotional 
development of the early childhood children. Detail of four identity statuses is as 
following.  
 
Table 2.2: James Marcia's Identity Statuses 
Identity Status Definition 
Identity Diffusion Sometimes an identity diffuser may or may not experience the 

doubt between goals and values and also does not evidence a 
serious or realistic tendency to investigate the effects about 
goals and values. But also he/she does not shows any 
commitments to an ideology or career plans.  

Identity Foreclosure A foreclosure shows dedication as the identity diffuser does 
not appreciate the other options for personal goals and values. 
Sometimes, choices reflect the parental choices.  

Identity Moratorium A moratorium always raises questions about goals and values 
and also considered the other options but at the same time 
also confused, doubtful and uncommitted towards goals. 
Becoming informed and making suitable choice, an active 
effort is being performed and is primary.  

Identity Achievement An identity achiever faces some doubts in personal goals and 
values but always considered the alternate options. He/she is 
at least committed to conditional expressed value positions 
and career plans.  

 

Self-Assessment Question 
What is the purpose of identity statuses identified by James Marcia? 
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2.1.4 Reading Abilities with the Development Process 
Reading is one strand of education. The reading procedure is multi-dimensional. 
Effective readers have a comprehension of this many-sided quality and can utilize a 
scope of teaching approaches that create certain and autonomous readers. Recent work 
finished by the NCCA (Research Report 15, 2012) distinguished various components that 
should be considered in the teaching of reading towards perceiving this many-sided 
quality. Some of those components are:  
 The foundation of rich vocabulary  
 Development of phonological procedures  
 The arrangement of a structure for teaching comprehension procedures  
 A need to ensure that inspiration and enjoyment in reading are key parts of the 

reading procedure  
 Focus on fluency of reading 
 
Spoken language is the establishment of learning to read and write. All languages begin 
with a set of sounds that must be learned and utilized by young children in families where 
the language is spoken. All languages incorporate words that are mixtures of those 
sounds. Discussions in all languages include collection of words that are set up together 
to express thoughts. This is the nature of communication: communicating and getting 
ideas in ways that are justifiable for all included. In their homes with their families, 
youngsters learn the hints of their language, its words, and how to join words to frame the 
thoughts.  In the early life, youngsters definitely know a considerable information about 
how language functions. They utilize their knowledge into spoken language as a 
beginning point in figuring out how to read. 
 
Process of learning to read requires effort with respect to instructors and students. To 
become fluent in reading, youngsters must create word information at deep and always 
complex levels, and the interpreting skills. They should create content learning to 
translate the structures and traditions of literary language. They must understand 
connections between reading and writing in the more extensive communication 
frameworks of speaking and listening. This can only be skilled through purposeful 
practice with several words/many ideas, and a huge number of language and literacy 
experiences. So, to become fluent at reading, the process of learning to read must begin in 
the early childhood of a child. It must include the improvement of oral language 
comprehension alongside print information to help young students to read by their own.  
 

 The Five Foundations of Reading 
There are five basic foundations of reading that every child learns in the early childhood 
during learning to read process. Basic foundations are as under;  
1. Phonemic Awareness: The capacity to hear, decode, and control sounds in the 

English language. Keep in mind, phonemic awareness focus around sounds as it 
were. In English language, each word is made by mixture of individual units of 
sound, known as phonemes. For instance, word 'crab' is made by four individual 
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units of sound; c/r/a/b. Phonemic consciousness is the ability to see sound, 
recognize and control these individual units of sound. 

2. Phonics: Phonics is mapping of sounds words written on source. It is most 
primitive reading skills which students should build up because it enables them to 
join letters and words, known as alphabetic principle. Phonics deals with the sound 
- image relationship. Students comprehend that each letter is an image that speaks 
to a sound. Phonics emphasize on letters and sounds. For example (ch, sh, th, wh, 
and ck, tch, dge, tr, cl, and sp) 

3. Fluency: Oral reading fluency is the capacity to read with perfection, speed, and 
proper expression. As youngsters read more books, the better they are at perusing 
and comprehension with precision and speed. 

4. Vocabulary: Vocabulary refers to words known by a person to convey the 
message effectively. As the vocabulary (oral vocabulary and print vocabulary) 
expanded, better execution appeared by us. Each kid approach perusing with a 
variety in capacities. 

5. Comprehension: Reading is based on the capacity for students to understand what 
they read. Good readers absorb stories which they read. They imagine the 
characters, they hear the exchange in their heads, they envision the characters, and 
they think past fringes of page.   
 

2.2  LEARNING PROCESS WITH EARLY GRADE LEARNERS 

Most of the time young learners learn by doing. Piaget (1950, 1972), Montessori (1964), 
Erickson (1950) and other child development researchers and analysts (Elkind, 1986; 
Kamii, 1985) exhibit that learning is a procedure that is the result of the cooperation of 
child's own reasoning and their experiences in the outside world. Development is an 
imperative supporter of learning since it gives a structure from which youngsters' 
learning continues. As youngsters get more established, they get new aptitudes and 
experiences that encourage the learning procedure. For instance, as youngsters develop 
physically, they are more ready to comprehend the perspective of other individuals.  

Learning is not something that is given to kids as if they were vacant vessels to be filled. 
Children need practice to comprehend and use the concepts in various activities. 
Youngsters get information about the physical and social words in which they live by fun 
loving interaction with object and individuals.  

2.2.1 How to Teach Young Children  
The best ways to teach to young children must be decided by the teachers. The right 
method to teach young kids isn't to deliver the lecture or verbally teach them. Teachers of 
young kids are more similar to guide or facilitators (Forman and Kuschner, 1983; Lay-
Dropyera, 1986; Piaget, 1972). They set up the environment with the goal that it gives 
animating, challenging exercises and materials for youngsters. After that, teachers do a 
close observation to check that what kids comprehend and then present more challenges 
to push their reasoning further.  
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It is possible to train the youngsters to the point when they can effectively read the 
different pieces of information, for example, the letter set or numerals from 1 to 20. 
However, youngsters' do react to repetition tasks that do not reflect genuine 
comprehension of the data. For youngsters to see completely and recall what they have 
realized, regardless of whether it is identified with reading, science or other topic areas, 
the data must be significant to the child's setting for the kid's involvement and 
improvement. Learning information related to child's surrounding is not only 
fundamental for kids' understanding and improvement of ideas but also essential for 
empowering inspiration in them. If the learning is related to the youngsters' life and 
surroundings, they will probably persevere (to continue with a determination) with a task 
and to be motivated to learn more. 
 

2.2.2  Language Development and Reading 
Written language is harder to learn than spoken language. Reading and writing include an 
additional layer of images, which implies that beginners must learn the additional images 
and, in alphabetic frameworks, how letters speak to singular sounds or phonemes. 
Managing with additional images, beginning readers must discover that written messages 
remain standalone. Written language is decontextualized; that is, the sender and receiver 
of a composed correspondence do not have a similar time and space. The author is not 
present to tell and clarify his or her message to the receiver. So, the reader must do the 
additional work of making significance of the message. 
 
 The Reading Process 
Reading is known as a complex process of learning and demonstration. It includes 
numerous intellectual, enthusiastic, and social capacities, each one of which impacts the 
success of early readers.  It is said that it is not possible to develop the two readers in the 
same way and at the same time by same information and schedule. So, let us see what is 
involved in the process of reading.   
 
Basically, the demonstration of reading is an association between a reader and the writer 
of a composed content that is also a sort of discussion. To take part, the reader must be 
proactive, conveying prior information and feelings to the interaction. The reader utilizes 
distinctive language frameworks to read the words and comprehend the printed message. 
Learning of how words function, word implications, grammar, and kinds of content are 
among these frameworks. The reader conveys inspiration to the reading knowledge as 
reason, interests, and self-administrative abilities (e.g., keeping up consideration 
regarding print). 
 
 How does reading work? 
In the case of printed information, the reader quickly recognizes words and expressions 
by making predictions that are based on the word indications and checking them for 
perfection. At the understanding level, the reader collects the content into a psychological 
development of what it means by noticing principles and ideas by summarizing and 
associating with related experiences. The closer the reader’s development is to the 
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proposed meaning of author, more the collaboration is successful, or it can be said that 
the reader is involved in a purposeful conversation with the author.  
 
Certain skills and strategies are required for developing the reading process over time. It 
has been identified that there are six stages of development that describe the growth of a 
child from the beginning reading process to mature reading process. The detail of these 
six stages is as below.   
 
1Stages of Reading Development 
Table 2.3 Stages of Reading Development 
Stage Name The Learner 
Stage 0 
Birth to G1  

Emergent Literacy  The learner gets control of the 
oral language, put more 
emphasis on the pictures while 
reading the text;  
pretend reads; recognizes rhyme  

Stage 1  
Beginning G1  

Decoding  The learner becomes aware of 
sounds and symbols 
relationships; emphasizes on the 
printed symbols; tries to break 
down the print symbols and 
utilizes interpreting to find out 
the words.  

Stage 2  
End of G1 to end of 
G3  

Confirmation and 
Fluency  

Expands the fluency in reading; 
identifies the sequence in words; 
try to find out meaning and sense 
of the words; have a lot of sight 
words in memory.   

Stage 3  
G4–G8  

Learning the New (Single 
Viewpoint)  

Most of the learner uses reading 
as a tool for learning; implement 
reading strategies; develop more 
reading vocabulary; understands 
from a single point of view.  

Stage 4  
HS and Early College  

Multiple Viewpoints  Examines the text what is read; 
critically thinks about the text; 
works with facts and concepts of 
text; understand from different 
person’s point of view.  

Stage 5  
Late College and 
Graduate School  

A Worldview  
Establish a broad view of the 
world with the help of reading.  

                                                           
1
Chall, J. (1996). Stages of reading development (2nd ed.). Fort Worth, TX: Harcourt-Brace. 

Retrieved from https://files.eric.ed.gov/fulltext/ED524475.pdf 
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 Reading as a Social Practice  
Most commonly the reading is described as "knowing how to read" in psychological 
terms. In any case, consider that reading, as with the other language forms, has 
fundamental social dimensions. The writings we read, have been made in a social setting 
with a social reason. A portion of these writings and purposes might be administrative, as 
in the signs out and about or the laws that are posted. A portion of these writings and 
purposes might be educational, as in the daily newspaper articles that cover day by day 
occasions or the website that offers data of some content. A portion of the writings and 
objects are recreational or aesthetic, as in the novels we read or the poetry we search out. 
These writings and these reasons make social settings that surround the creating reader. 
The models for writings and content use are accessible for the creating reader to 
investigate.  
 
In the developing world, where writings and traditions for the uses of writings might be 
restricted, the chances to observe and take part in literacy practices might be limited. 
Educational occasions that only exist within schools and classrooms and are not 
associated with literacy lives outside of schools may have limited effect. Educational 
activities that attempt to connect to the literacy practices within the schools to the literacy 
practices outside the school are especially vital. Further, literacy activities that emphasize 
on bringing existing educational practices in the community into schools, or educational 
practices in schools out into the community, are especially powerful and imperative.  
 
 The Basics of Learning to Read  
Research on learning proposes the significance of situating the learner as active and 
engaged. Learning to read includes the development of reading aptitudes and techniques 
that advance independence. Active learning in reading is;  
 Focused: Focused on specific learning results however, open to other learning 

chances. 
 Psychological: Information is built by the students. 
 Metacognitive: the student self-monitors and thinks about learning. 
 Social: intervened by language and converse with others, including the teacher and 

different students. 
 Physical: physical reactions (fine and gross motor) frequently support commitment 

and learning  
 

Through repeated opportunities for active learning, youngsters achieve points of 
reference in reading that lead reading accomplishment in the early grades. 
 

2.3  MAJOR MILESTONES IN LEARNING TO READ PROCESS 

Early schooling is brilliantly energizing, and the important part of this excitement can 
originate from children's 'learning to read' process. Although learning to read is a difficult 
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task for young children but fortunately there are numerous courses at home thorough 
which you can support your kid's rising literacy abilities and help them to achieve their 
milestones.  Youngsters who come from educated homes where literacy aptitudes are 
considered good, are at an advantage. The age is a time of huge development, which may 
happen in jumps or bonds, or gradual progress which is usual with the passage of time. 
There are five main stages of reading development that occur with the age;  
 the emerging pre-reader (typically between 6 months to 6 years old); 
 the novice reader (typically between 6 to 7 years old); 
 the decoding reader (typically between 7 - 9 years old); 
 the fluent, comprehending reader (typically between 9 - 15 years old); and  
 the expert reader (typically from 16 years and older) 

 
With every of this stage, most commonly four types of reading techniques are used. For a 
reader and a teacher, it is necessary to know the purpose of the reading and processes 
should be used in right way. These four types of reading techniques are as under;  
i.  Scanning 
Scanning is not really reading but it is giving your eyes a chance to keep running over a 
page to discover a little piece of information. You utilize scanning process when you 
search for a word in a dictionary or in an index, or for a name in a telephone directory. 
You may likewise use scanning to find a word or a number on a page or screen of print. 
When you scan, you can cover a full page of print in less than a moment, perhaps 300 
words for every moment or all the more, yet your understanding level is between zero 
and one percent. You get just the single word or number that you are looking for, and no 
more information. 
ii. Skimming  
Skimming is beneficial when you want to cover a great deal of reading in a very short 
time. You canskim material before a lecture or class discussion or before a 
gathering if you probably did not havetime to read the information beforehand. 
Skimming is beneficial as a preview step once doingtextbook reading if the 
information is difficult. To skim, you have to completely read the starting and 
lastparagraphs and browse the primary sentence of all different paragraphs. Most 
commonly, the main idea of each information and concept is presented in the first 
sentence of the text by which you can get the main point of whole text without exploring 
many details. You can skim at concerning a thousandwords per minute, depending on the 
dimensions of the paragraphs, of course. You are notactually reading a thousand words in 
every minute because you are majorly skipping massive partsof the text.  
iii. General Reading or Reading 
General reading or reading is the most commonly used process when you once get out of 
the school. The college freshman average reading rate is most commonly 250 WPM 
(words per minute) with 70% understanding level. When students are performing general 
reading process, they do not want to understand 100 % text. But do remember when you 
are doing general reading, try to avoid the regression and vocalization. Regression is 
backward movement of eye while reading a text. Vocalization means readers hear words 
when they read. 
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iv. Study Reading 
The process of study reading is most commonly used by students. There is a low rate of 
reading in college students because they have the habit of using study reading process for 
everything. When you are reading a textbook, the reading rate should not be considered 
but the focus should be on the material on which you will be tested and examined. Your 
reading rate can be 50 WPM (words per minute) but your understanding level can be 
100%. The thing you need, is to arrange the material when you read and regularly test 
yourself to determine whether you understand the information or not.  
 
2.3.1 Major Milestones in the Reading Process  
Milestone One  
 Familiar with the uses and structures of print  
 Know the format of books and other print resources  
 Familiar with how print works at the sentence, word, and sound level  
 Demonstrate phonemic awareness  
 Write most letters of the spelling system  
 Show interest in book experiences  
Milestone Two  
 Recognize some words at a glance  
 Know connections between phonemes and spellings accurately and fast  
 Familiar with comprehension strategies, such as predicting, drawing inferences, 

and summarizing the main idea  
 Understand the uses and purposes of books and print  
 Compose fairly readable drafts with some correct spellings; increasingly 

comfortable with a variety of writing formats  
 Engage in a variety of literacy activities voluntarily  
Milestone Three  
 Show automatic word recognition, spelling skills, and reading fluency  
 Familiar with structural analysis of words  
 Use comprehension strategies to understand texts  
 Monitor own reading comprehension for understanding  
 Familiar with many different print resources, such as dictionaries, atlases, and 

reports  
 Learn from texts  
 Produce a variety of written work, such as essays, reports, and personal 

“published” books  
 Read voluntarily often  
 

Self-Assessment Question 
Describe the major milestones in learning to read process  
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2.4 READING STRATEGIES AND SKILLS NEEDED TO 
BECOME EFFECTIVE READERS 

Reading is a complicated procedure which includes the coordination of a huge number of 
aptitudes. Key readers can be recognized from the less-talented readers by their 
techniques of associating with content. The psychological procedures of good readers 
must be comprehended keeping in mind the assumptions that are concerned with the 
nature of the reading.  
 
In the early grades, most of the students are instructed for word attack aptitudes and 
vocabulary. But, Durkin (1978-1979) discovered that satisfactory instruction was not 
being given to understanding level. Without guideline, numerous students do not build up 
the advanced techniques required for fluent reading. Many important differences amongst 
fluent and less skilled readers have been recognized. 
 
i. Effective Readers 
Brown (1982) mentioned that effective readers are those students who have some 
consciousness of and have control over their cognitive reading aptitudes. Interviews with 
kids concerning their reading knowledge exhibited ambiguous and frequently wrong 
conceptions of reading (Clay, 1979). The less-talented readers indicated little 
consciousness of the need to utilize different techniques for varieties in reading purposes 
and messages. On the other side, the great readers utilized the knowledge of structure and 
content to build reading productivity. Four characteristics have been identified for the 
strategic readers including;  
 They make goals for reading. 
 They select reading strategies that are appropriate for the text. 
 They observe their reading to decide whether comprehension is occurring. 
 They have a positive attitude toward reading. 

 

ii. Early Emergent Readers 
 Reading is for happiness and learning, and independent and effective readers utilize 

a variety of techniques to get an author’s message. They;   
 are occupied with reading  
  hope to comprehend what they are reading  
  'get into' the book  
 know there are diverse kinds of books (story books, data books, picture 

books, funny books)  
 know they have to utilize distinctive reading methodologies for a few books  
 acknowledge when they have stooped understanding what they are reading  
 select a suitable technique to utilize when they are not understanding  
 do not give up if their first technique is not effective  
 know they make mistakes however are hopeful they will comprehend the book  
 'get' what the author is trying to state. 
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Self-Assessment Question 
Explain some main characteristics of early emergent readers. 

 
2.4.1 Strategies to foster reading 
1. Preparing for the reading 
Teacher chooses a word, expression or picture about a key thought or idea in the content 
or topic. Next, the teacher starts a discussion with the class about this subject all together 
that students see others’ thoughts which are related with the thought being examined. The 
teacher may request the students to look at the text, the title and the pictures, and make 
inquiries that may bring out important ideas and memories related to those things. 
Teacher construct background information by initiating suitable earlier learning through 
self-addressing about what is known about the point, the vocabulary and the organization 
of introduction.  The teacher sets the objectives for reading by making inquiries about 
what the reader needs to know. 

Figure 2.1 Example: Topic - Protecting Our Environment (Carter, 2000) 

2. Semantic Mapping. 
Teachers may exhibit the information utilizing semantic mapping. Keyword or 
expression is put on the board, and the kids and the teacher create categories and 
subcategories of related words. Students may add to the guide as they read.  
It should be considered that the subcategories answer the inquiries Where? At the point 
when? Why? What? How? Students will anticipate the information they accept, will be in 

What comes to mind when you hear the word environment? 
Why do we need to protect our environment? 

\ Why do these ideas come to mind? 

       Because we need food 
 Because we need clean water 

 

 
 
 Teacher provokes                       Responses are recorded            Reflection stage 

       Background information 

 

 

Trees                    Grass 
Birds                   Goats 

River 
Elephant 
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the content. They read the content and contrast their expectations and the data really 
contained in the content. This is dynamic type of handling the development of effective 
appreciation methodologies. 

 
Figure 2.2 Example of Semantic Mapping 

 

3. The reading process 
During the reading of the content, the student:  
 Checks comprehension of the content by summarizing the author's words.  
 Monitors comprehension by utilizing clues of context to figure out new words by 

utilizing pictures, inference, and expectation.  
 Coordinates new ideas with existing knowledge and constantly considers the 

reasons for reading. 
 

4. Post-reading Activities 
After the reading of content, student;  
 Summarizes that what he/she has read by recalling the main points of the story or 

the main concept of the text.  
 Uses those ideas in new situations to broader and strengthen the ideas.  
 
There are many activities that can be used to organize the information after the reading of 
the content. They can go back to their semantic map to add new ideas in it after reading 
the text. Students can write summary of the text, give oral presentation, and act in the 
form of play by using different methods and techniques to organize the information. 
 

5. Compare and contrast  
Compare and contrast helps the students to find out the similarities and differences 
between two subjects. They find out all the qualities that are common in two characters or 
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stories and then they look for differences between two characters or stories. When they 
got idea from one activity then they feel comfortable to compare and contrast more than 
two subjects.  
 

6. Problem and solution  
In this type of activity, students search out the problem in the story. It is not necessary 
that the problem would be in a negative sentence. When problem is identified then 
students try to find out the solution for that problem. The problem can be in the form a 
simple goal that a character in a story want to achieve but was not able to achieve so 
reader can find out and suggest that what can be best options to achieve this goal.  
 
Once the students are skilled with the ability to find out the main idea from the text then 
they will start developing note-taking skills. Note-taking skill helps students writing 
down the important parts of a text they are reading or listening from the teacher. Teacher 
can use this activity orally also to check out the understanding of the students and can 
monitor the success of the students.  
 

Activity 
Make an activity chart on semantic map using a lesson from textbook of English of 
grade 3. 

 
2.4.2 Reading and Writing Skills among Young Children  
At the same time when young children are learning listening and speaking skills, they are 
also learning about reading and writing skills. When they are at home or childcare 
centers, they listen their favorite stories and they describe them in their own words. They 
play with alphabet blocks, draw pictures, and write the letters and words, and try to read 
out the words as the adults read. Young children make many language discoveries when 
they play, explore and interact with each other. Language skills are considered the main 
skills for the cognitive development because they help children to express their 
experiences and the things they discover.  
 
With the development of language skills, young children start describing stories and they 
identify the printed words including their names, paintings etc. When they listen to the 
story, they talk about the people, feelings, places, things and events they read in the book 
and compare those events with their own experiences.  
 
The chart below explains the example of activities that can be used for preschool and 
kindergarten children to engage them with reading and writing.  
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Table 2.4: Reading and Writing Activities for Preschool and Kindergarten 
Children 
What children might do How it relates to reading and writing 
Make a pattern with 
objects such as buttons, 
beads, and small colored 
cubes. 

By putting things in a certain order, children gain an 
understanding of sequence. This will help them discover 
that the letters in words must go in a certain order. 

Listen to a story, then talk 
with their families, 
teachers, or tutors and 
each other about the plot, 
characters, what might 
happen next, and what 
they liked about the book. 

Children enjoy read-aloud sessions. They learn that 
books can introduce people, places, and ideas, and 
describe familiar experiences. Listening and talking helps 
children build their vocabularies. They have fun while 
learning basic literacy concepts such as: print is spoken 
words that are written down, print carries meaning, and 
we read from left to right, from the top to the bottom of a 
page, and from the front to the back of a book. 

Play a matching game 
such as concentration or 
picture bingo. 

Seeing that 'some things are exactly the same', leads 
children to the understanding that the letters in words 
must be written in the same order every time to carry 
meaning. 

Move to music while 
following directions such 
as, put your hands up, 
down, in front, in back, to 
the left, to the right. Now 
wiggle all over. 

Children gain an understanding of concepts such as 
up/down, front/back, and left/right, and add these words 
to their vocabularies. Understanding these concepts leads 
to knowledge of how words are read and written on a 
page. 

Recite rhyming poems 
introduced by a parent, 
teacher, or tutor, and make 
up new rhymes on their 
own. 

Children become aware of phonemes – the smallest units 
of sounds that make up words. This awareness leads to 
reading and writing success. 

Make signs for a pretend 
grocery store. 

Children practice using print to provide information – in 
this case, the price of different foods. 

Retell a favorite story to 
another child or a stuffed 
animal. 

Children gain confidence in their ability to learn to read. 
They practice telling the story in the order it was read to 
them – from the beginning to the middle to the end. 

Use invented spelling to 
write a grocery list at the 
same time as a parent is 
writing his or her own list. 

Children use writing to share information with others. By 
watching an adult write, they are introduced to the 
conventions of writing. Using invented spelling 
encourages phonemic awareness. 

Sign their names (with a 
scribble, a drawing, some 
of the letters, or 
"correctly") on an 
attendance chart, painting, 
or letter. 

Children are learning that their names represent them and 
that other words represent objects, emotions, actions, and 
so on. They see that writing serves a purpose to let their 
teacher know they have arrived, to show others their 
artwork, or to tell someone who sent a letter. 
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Activity  
Suggest some more activities for early grade leaners to foster their reading skills?  
 

CONCLUSION 

In this unit, child development process and reading development process were discussed 
in detail. It will help prospective/working teachers to keep necessary background of a 
child in mind while planning a lesson. Use of variety of reading techniques and strategies 
can bring some novelty in lesson plans, and also arouse interest of students in learning 
process.  
 

EXERCISE  

1. Explain the major stages of cognitive development developed by Jean Piaget’s?  
2. What are the most common strategies that can be effective for teachers to develop 

the reading process among early childhood learners?  
3. In your opinion how reading is important for the development of a child?  
4. What are the major strategies that can be used to foster the reading skills among 

young learners?  
 

ACTIVITY 

Select a text and design an activity for students in which they will be experiencing all 
reading techniques one by one. 
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INTRODUCTION 

This unit presents an overview of reading theories. You will be reading about different 
important theories which are employed in teaching reading skills in educational institutes. 
This unit will also make you learn about the proponents and pioneers of the reading 
theories. A discussion related to the previous theories of reading along with their pros and 
cons will be conducted where the readers were passive recipients. Top down model 
which is opposite to the traditional theory along with development of metacognitive 
theory, will be also discussed.  
 

LEARNING OUTCOMES 

After reading this unit the students will be able to: 
 Describe learning theories of reading. 
 Explain different socio-cultural reading perspectives. 
 Interpret reading approaches and apply major approaches to teaching of reading. 
 Examine the application of critical reading approaches in Pakistani public school's 

context. 
 Apply combination of different approaches to facilitate students' learning.  
 
  



54 
 

3.1 INTRODUCTION TO READING SKILL  

Reading is one of the language skills which is studied broadly and deeply by researchers 
in the field of language teaching. A number of researches have been conducted in the 
field on nature of reading focusing on the learning process of people therefore 
contributing a number of theories related to reading. These contributions are benefiting 
language teachers as they can decide variety of teaching methods and techniques for their 
students to read in the target language. It is important for the students of SL/FL to master 
in reading skill due to a number of reasons. First, SL/FL student perform well in reading 
skill as compared to other skills. The level of understanding of reading material is easy 
and accurate which they cannot discuss in oral or written form with equal accuracy. 
These situations help to enhance motivation level for learning.  

Second, reading as compared to other skills requires exceptionally least requirements. It 
is different from speaking as it requires interaction with the partner. It is also different 
from writing which needs time to practice along with guidance while reading only 
requires text along with motivation and some techniques for reading.  

Third, reading is skill which provides service. Students after learning how to read 
effectively become capable of learning successfully through it. After the realization of 
importance of reading for the students, we can find that there is a great need of 
developing reading skills. In order to achieve the goals, one should improve the reading 
lessons with the help of implementation of methods and techniques provided by different 
theories regarding reading.  The aim of current unit is to describe some principal theories 
of reading, and study some of the instructions and rules provided for the implementation 
of reading theories which can help to develop our abilities in learners. 

Further Reading 
Pardede, P. (2008).A Review on Reading Theories and its implication to the teaching of 
reading. Retrieved from 
https://www.researchgate.net/publication/321228081_A_Review_on_Reading_Theories_
and_its_Implication_to_the_Teaching_of_Reading 

 
3.1.1 Different Theories of Reading  
There are three theories which mainly describe the nature of learning. The traditional 
theory also known as bottom up processing, mainly focus on the printed form of a text. 
Secondly, the cognitive view or top down processing enhance the role of the background 
knowledge along with printed text. Thirdly, metacognitive view which is based upon the 
control and manipulation that reader can have on the act of comprehension of a text 
therefore emphasis on involvement of reader thinking while reading.  
 
a. The Traditional Approach (bottom-up view)  
This theory came as the result of the influence of 1950’s behaviorist psychology on 
reading skill. According to Omaggio (1993) behaviorist believed that learning is based 

https://www.researchgate.net/publication/321228081_A_Review_on_Reading_Theories_and_its_Implication_to_the_Teaching_of_Reading


55 
 

upon the habit development, which happens as through the frequent association of a 
stimulus with a response. It was considered as a response system that humans attain 
through the automatic conditioning processes where some of the arrangements are 
reinforced or rewarded by the language users' group will persist. The roots of audio-
lingual approach are taken for behaviorism, which requires forming habits of the second 
language with the help of drilling, repetition and error correction. Currently, Phonics is 
the method which is related with the bottom up approach towards reading which needs 
pupil to match letters with sounds in a clear sequence. Per this theory, reading is a 
process which allows readers to decode text word by word, connecting words into 
phrases and later into sentences (Gray and Rogers, cited in Kucer, 1987).  

Samuels and Kamil (1988) viewed that the stress on behaviorism treated reading as a 
word- recognition response to the stimuli of the printed words, where  slight importance 
was given to the fact to clarify the process that takes place in human mind to make sense 
of written text. While in the view of Anderson (1994) textual understanding includes the 
addition of meaning to words in order to get the meaning of clauses. These minor types 
of skills are linked with the visual stimulus or print and are in result linked with 
recognition and remembering.  Phonics similar to audio lingual method put stress on 
repetition and drills while using the sounds that make up words. The data is obtained and 
processed first with smallest units of sounds proceeding to the letter mixtures, words, 
phrases and sentences.  Therefore, the readers who are beginners obtain a set of sub-skills 
which in hierarchic order to build towards comprehension ability.  

The readers after mastery of these skills are considered as proficient readers because they 
can read with understanding. According to Stanovich (1980) bottom-up model explains 
the flow of information as a chain of phases which convert the input and moves it to the 
next phase without feedback or the chance that the second phase of the process might 
influence the previous phase. To explain it in simple words, language is considered as 
code, the task of reader involves finding graphemes and later translating them into 
phonemes. As a result, readers are considered as recipient who passively receives the 
information given in the text. The meaning of the text exists within the text which needs 
to be reproduced by reader. The textbooks of EFL and ESL which are inclined towards 
this viewpoint contain the exercises where attention is given on the literal understanding 
while almost giving zero value  to the knowledge and experience of the reader whereas 
the only interaction takes place is with basic building blocks of sounds and words.  
Almost all the activities are planned on recognition and recollection of the lexical and 
grammatical form with focus on the perceptual and decoding aspects. This model related 
to reading is being criticized for being inadequate and faulty mainly because it depends 
on the old features of language such as words and structure. The possible rejection reason 
can be accepted as there is too much dependence on the structure but the fact remains that 
understanding of linguistics features are required for comprehension. In order to counter, 
traditional view on reading, cognitive view was presented.  

What do you understand about the traditional theory of reading? 
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b. The Cognitive View (top-down processing)  
A change of cognitive sciences took place in 1960’s. The emergence of cognitive theory 
slightly discredited behaviorism. The newly established theory represented the mind’s 
innate capacity for the learning explaining the acquisition of first language. This theory 
resulted in tremendous impact in the field of ESL/EFL. Then came the question of the 
difference between learning by meaning and learning by repetition. Rote learning refers 
to memorization of lists of some words or rules in a new language. The information 
stored during rote learning is for limited times and can be forgotten with time. whereas 
meaningful learning takes place when the new piece of information is displayed in an 
appropriate context. This information is related to the learners existing knowledge 
therefore it can be easily combined with learner’s present cognitive structure. Only 
meaningful learning will become permanent learning. The importance of meaning led the 
informed to the top down approach to L2 learning. In the 1960’s and 1970’s there was an 
advancement in teaching methods and activities which focused on the involvement and 
knowledge of the learners.  

The technique through which learners learn to read was completely changed because of 
the cognitive top-down processing method. According to this method, bringing out 
meaning from the written text was not enough rather it is a process where the context of 
the text is linked with the current knowledge of the reader that the reader brings to the 
piece of reading. In this way, the past knowledge of the reader will bring sense and 
meaning to the text as his mental process will work, which will be more like an 
interaction or discussion between the text and reader himself (Tierney and Pearson, 
1994). Reading requires knowledge and experience of the reader as it is not a lifeless act 
but a more active, directional and logical activity. It is about making logic of written 
content not just about interpreting it into sounds. (Smith, 1994). Therefore, reading is a 
psycholinguistic predicting game which involves readers into a process where they are 
presented with sample text, making theories, confirming or rejection of them and so on.  

Explain in your own words the difference between traditional and top-down theories of 
reading. 

 
c. Schema Theory  
Schema theory had a major influence on reading instructions as it is thoroughly linked to 
top-down processing. It explains the effect of prior knowledge of the learner interacts  
with  the reading activities; and elucidates how  a  student’s  knowledge  and former  
experience  with  the  world  is  critical  to interpreting a text. The use of schema theory, 
or prior knowledge, plays a significant role in understanding a text.  It is based on the 
belief that former experiences lead to the construction of psychological contexts that 
enable a reader make sense of new knowledge. Smith (1994: 14)  explains  schemas  as 
the  wider  pictures  of  more  general  forms  or uniformities  that happen in our practice. 
For example a person’s general schema of an airplane will let  him how an airplane will 
be like which he has never flew with. Through this example, we understood that the past 
experiences will be closely associated to new experiences, that may include the 
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knowledge of “objects, situations, and events as well as knowledge of procedures for 
retrieving, organizing and interpreting information” (Kucer, 1987: 31).  

Anderson (1994: 469) presented a  research telling about how reader’s schemata can 
interfere in the retrieval of  material in the text explains  that if the reader is aware and 
have an understanding of the message only then he can grasp the concept of the text if he 
can recall the schema of the object or occasion in his mind. Comprehension is related 
with the process of making a schema that allows a reader to build a throw understanding 
of event or object that he is reading about. In short, it is the collaboration between the 
previous and current knowledge. Anderson and Pearson (1988) said about it that when 
someone says that I have understood the message it means that either he has given a place 
to the message in his mind or the reader has amended the psychological structure that he 
is already having in his mind so that it should occupy or match the new knowledge. As a 
result, a students’ schemata will reorganize itself to give place to new knowledge as it is 
mixed and shifted to the system (Omaggio, 1993).   

The two schema that is formal schemata (related with structure of text) and content 
schemata (information about the subject or context), both help reader to get meaning out 
of the text and also predict about it.  

Formal schemata state the way different texts vary from each other. Different genres, for 
instance a reading text can be a poetic work, a letter to the director, or a scientific 
research, as different genres will be constructed of unique structure and organization.  As 
we know, genre structures’ knowledge can help learner in reading comprehension, as it 
gives readers a base for guessing or expecting what a text will be like (Smith 1994). For 
instance, if a reader has a knowledge that the typical format of a research paper contains 
sections subtitled 'Introduction, Theoretical Basis, Methods, Results, Discussion, and 
Conclusion', that information will enable their interaction with the paper and improve 
comprehension. In contrast, if he is not aware with this formal schema, teaching it to him 
could lead to boost reading skill with long-lasting and advantageous effects. The hidden 
message in the text is related to content schemata. When the reader becomes familiar 
with the content he can become more creative and competent. As Anderson (1994) says 
that when a reader recalls the schema of an object or event then he will understand the 
message in his mind. 

Activating and building Schemata: 
The reader plays a significant role in the making meaning, his age, and gender. 
Furthermore, experience and culture are two essential aspects for the teacher to 
encourage their students for reading. Anderson (1994) notices that when a person reads a 
text and cannot find the schema that can occupy a text, it becomes incomprehensible for 
the reader. The reader may require support to stimulate permanent schema to be able to 
understand the text because in some cases, reader may not have a schema that is 
important for the text so that is why it becomes difficult to understand the text for the 
reader. The teacher can engage student to read in and make new contextual knowledge 
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and stimulating the current knowledge. (Carrell, 1988: 248). The theorists Branford 
(1994) finds that difficulties in understanding message may be caused by insufficient 
previous knowledge acquired for the text. He figured out that it is the duty of the teacher 
to do two tasks; to stimulate the already present schemata and make learner to mix 
isolated ‘parcels’ to form another schema. 
 
A language is learnt in the social cultural context in which it is used; according to 
McDonough (1995) the ESL and EFL students find reading of a text that assumes its 
readers to have cultural specific knowledge of the target language, difficult. The reason 
being the second language learners may lack the required background social cultural 
knowledge to comprehend the form and the content of the text. His reports in different 
researches highlight that how learners form different cultural background can mislead 
and misinterpret the meaning in unfamiliar contexts. 
 

Self-Assessment Question 
 What do you understand by the reading theory Schema? 
 What is importance of schema in learning to read process? 

Further Reading 
Duke, N. K., and Pearson, P.D.(2002). Effective practices for developing reading 
comprehension. Retrieved from https://www.learner.org/ 
workshops/teachreading35/pdf/Dev_Reading_Comprehension.pdf 
MISD Bilingual/ESL Department. (n.d.). What If They Don’t Speak English? For 
Primary & Secondary Teachers. Retrieved from 
https://www.misd.net/bilingual/resourcePDF/WhatIfThey.pdf 
 

 3. 2 SOCIO-CULTURAL READING PERSPECTIVE 

A part of human development process is language acquisition that happens naturally, 
dissimilar to the learning procedure, which takes place consciously and in a formal 
setting. Language does not live in isolation, but it rather lives closely related to culture 
and society. Therefore, they have greater impact on language and its acquisition. The 
social and cultural reflection can easily be seen in any language as it becomes an integral 
part of it.  Reading and writing skills are therefore related with school or formal learning 
environment. Subsequently written language is not a natural legacy but rather a cultural 
creation, learnt in a formal setting by learners. Along these lines, there are numerous 
elements which can affect the learning process of written language. 

Bakhin, in his theory of speech, explains the mediating factors that can affect the learning 
process of language which comes from the social communication practices. Hence, it can 
be stated that the subject is discursively established by social relations, appropriate 
language due to links with others. The particular level of education of communities puts 
influence on the particular lifestyle and distinctive social communication. 
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It is believed that personality, principles and views of parents about their children’s 
inspirations and abilities are important and create more progressive learning behavior. In 
the socialization process of children, such practices permit the transfer of habits, opinions 
and principles that parents think to be important for their children for becoming part of 
that society. 

a. Parent-child activities support reading acquisition 
Phonological understanding is the base of learning language for young learners. 
Moreover, it is said that reading achievement in schools depends upon the alphabetic 
knowledge of the learner. Lonigan, Dyer, and Anthony (1996) in their research, came to 
know that those students develop phonological understanding much better whose parents 
take interest and provide educational activities at home such as the parents regularity of 
reading for fun. 

It is also found that the beginner learner gets the skill of phonology by observing and 
practicing various print activities that are distinctive part of their own group. In the initial 
grads, the learner's interaction with different genres of literacy such as book reading or 
seeing their parents read magazines and oral language activities can improve language 
skills and literacy advancement. This proves the value experiences of initial years of 
learners on their achievement in school. 

b. Vygotsky’s Sociocultural theory (SCT) of learning to read 
According to Vygotsky (1978), learning boosts when interaction occurs with a more 
knowledgeable person. As the socio-constructivist theory suggests parents' support and 
encouragement children by demonstrating such behavior as they may expect their 
children to learn and behave in future by themselves. This is mostly observed in short 
stories telling. When children are not able to understand difficult words of phrases, 
parents encourage them by explaining their meaning and also arrangement of actions. 
Sometimes, the duty of reading stories to children is performed by their older brothers or 
sisters through which children gets familiar with the idea of use of printed text, new 
words and question answer session which children will practice in the initial years of 
school. 
 
There are many important features of Vygotsky’s sociocultural theory of learning and 
development. These concepts are considered very important for the teaching and learning 
of second language; some of these ideas include the zone of proximal development 
(ZPD), mediation, the change form interpersonal to intrapersonal prolepsis and group 
activities or work force division. These concepts are complexly interwoven with each 
other in the theory of SCT. 
 

 Self-Assessment Question 
Explain the Vygotsky's concept of Zone of Proximal development. 
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3. 3 APPROACHES TO TEACHING READING 

One of the most significant work a child age below ten will do, is to learn the skill of 
reading. The reason it is considered so important, is that development in all the subjects 
in schools and enhancing ones' vocabulary deeply depend upon their reading skill. In 
Phonic approach, the learners learn the process of decoding by combining sound with the 
letters. In the Whole-word method, the learners depend upon reading by sighting the 
word and by memorizing it through seeing the written word again and again with a 
picture and sound. The purpose of the language experience approach is that learners 
should learn words that has a meaning for them. Different word patterns can be used to 
make stories that children can relate to. However, while there are different ways to learn 
to read, few of these are more beneficial for children with reading problems. 

There are different approaches to teach reading and some work better than others with 
children who face problem in reading. For example, children who have phonological 
dyslexia, find it problematic to sound out words in reading and to spell appropriately so, 
they may be benefitted by the whole word method, which helps in the recognition of the 
written form of the whole word through association with picture and audio. Orton 
Gillingham is a multi-sensory approach which combines visual, auditory, kinesthetic, and 
tactile learning to teach a program of English phonics, letting children to progress at a 
speed that is acceptable to them and their aptitude. 

Different methods are adopted to teach reading skill to children so as they may learn how 
to read before the age of ten. Reading is focus on because this is the major skill the 
children will need to expand their vocabulary and performance in all subject at school. 
The skill of decoding is taught through the phonic method in which children are taught 
how to pair sounds with letters and blend them together. The whole-word approach relies 
on the memorization of the written form of a word by pairing it with an image and audio. 
It focuses on teaching by sight and repetition.  The language experience method relates 
the words to the experience of the children so that they may learn the vocabulary that is 
meaningful to them.  

Flexibility in teachers approach to teaching is the important for successful teaching in a 
classroom. A teacher should know that no two students learn a like, therefore, s/he should 
combine teaching methodologies and strategies in the classroom especially the one in 
which there are learners with different learning abilities. Another important caution 
which teachers should keep in mind, is that no doubt motivation is important for success, 
but patience is to be practiced so as to avoid developing negative association towards the 
learners and the institution. 

Pre-literacy skills 
The skills needed to learn how to read are being acquired by a child right from the time of 
birth. For instance, a six month old infant can differentiate between the sounds of his or 
her mother tongue and a foreign language. A two-year old can frequently pronounce 
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more than 50 phonemes in his mother tongue. Children in age group 2 to 3 can 
understand handful of letters. The young learners can learn various English sounds while 
having fun with singing alphabet song and nursery poems. With the development of 
motor skills, their ability of writing and drawing also improves which ultimately helps in 
wring letters.   

There are many ways in which parents can help their kids to develop pre-literacy 
abilities. Apart from aiming out at letters, and fostering interest in book reading, they 
may provide them with opportunity to play with language. For example, they may ask 
their kid to tell them about their day/routine that will be helpful in developing their 
narrative skill. The interest in book reading can be sown in by parents through bedtime 
stories and by encouraging young children to participate in reading by identifying the 
pictures they identify and turning the pages. There are different methods which can be 
used  for this purpose but the most popular is the phonic method. 

Method 1: Phonics Method 
In this method, students are taught the alphabets but first they learn the names of the 
letters and the sounds they produce. After learning the letter sounds, they will start to join 
two letters together to make simple words then three letters and so on. 
a-t i-t o-n i-f b-e m-e n-o w-e i-n h-e 

c-a-t s-a-t m-a-t f-a-t p-a-t r-a-t c-a-r g-o-d m-e-n   

f-l-a-t p-l-a-t t-h-a-t s-p-i-t s-l-i-t g-r-i-t         

 
Written phonic books can be used for learning regular words that attracts young learners. 
The learners are to speak out loud each word to be more proficient in pronouncing them 
e.g., the cat seat on the mat, the pan is with the man. 

Young learners cannot take interest in learning sounds and its combinations so the 
lessons should be of small duration and fun for children. And sometimes, the kids are so 
much involved in sounds and their blends that they do not care about the meaning of the 
words which the teacher then has to explain keeping the interest of the child. 

It is up to the teacher to teach a letter per day or in a week but 'one letter one day' is 
recommended because with 'one letter one week', the learner will lose his interest and 
will quit participating. However, in some cases, if learner take two to three days to learn, 
the teacher should not be disappointed because soon you will realize that they are 
learning and there is no stop to it. Children are natural leaners and they try to make their 
parents and teachers happy by doing. So, using this method, most children will learn to 
read basic words and sentences within three to six months. The phonics system had been 
implemented effectively in the USA and Europe for many years to teach children how to 
read. It provides the learners with opportunity to improve their vocabulary. 
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Method 2: The Look and Say Method 

 
Through the use of 'look and say method', children learn to complete words or sentences 
as against individual sound. A word which you pronounce, will cause the student look at 
the word and will make him repeat the word. This method uses flash cards  of words 
written on them with connected picture instead of respective individual sounds. In case 
you remover the picture, the student will try to guess the picture by trying to recall his 
previous learning when the teacher pronounced the word. The method in which pictures 
are not used is faulty and deficient.  

Whole short sentences are suggested to be used in this method in place of individual 
words. Make the student say and repeat short sentence after you while pointing to each 
individual word on chart. Likewise, you can make many sentences using same word 
cards that has previously been used. This should be done by using individual word cards 
for learning individual words and after learning these words rearrangement of the 
individual cards to form short and complete sentences. The instructor will be needing 
some words on more than one card as they can come repeatedly in one sentence e.g., the, 
and   in order to form proper sentences. 

Modern Psychologists developed look- see or whole language method under the term of 
Psycholinguistics. This method stops a student to help tools of phonics charts. On the 
contrary, a student is to learn through rote memorizing method. But this method can 
adversely affect the student by making them even more dull at reading as he is forced to 
learn , to read with the look-see methods. A good teacher can try and use both the 
methods for better results. 

Method 3: The Language Experience Method 
The third method is known as language experience method. This method actually uses 
students own words to support them in reading.  Learner may draw a motorbike with his 
father driving it and may write under it "Dad is on motorbike". 

a  
ape 

a  
antelope 

a  
armadillo 

b  
bear 

c  
civet 

c  
cat 

d  
deer 

e  
emu 

e  
elephant 

f  
fox 

g  
gerbil 

g  
goldfish 

h  
hippo 

i  
ibis 

i  
inchworm 

j  
jaguar 

k  
kangaroo 

l  
lizard 

m  
monkey 

n  
nightingale 

o  
okapi 

o  
ostrich 

p  
peacock 

q  
quail 

r  
rabbit 

s  
snake 

t  
tiger 

u  
unicorn 

u  
umbrella 
bird 

v  
vole 

w  
walrus 

x  
ox 

y  
butterfly 

y  
yak 

z  
zebra 
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 A teacher should make it a class activity to collect the pictures drawn by the students and 
write under each picture a befitting sentence for the student to read. The concerned 
student is more likely to pick up the sentences about the picture to which he has already 
given a deep thought while drawing. For instance, a picture of a park may draw with a 
title “we went to park”. A picture of cat could read “the cat sat on the mat.” And a dog 
taken for a walk can be captioned “man walks with the dog to a park.” When this 
collection of pictures increases, the pictures could be bound in a book form for the 
students to make and enable students read from it time to time. In this way the students 
will develop better memory of the written/read words. 

In the beginning, you will have to write all words and sentences, making the student trace 
those very slowly but with passage of time and practice, they will be able to write, read 
and understand the words easily. And within some time the students will be able to write 
those words and sentences all by themselves with the use of aids. This method is thought 
to enable students understand and make connection between what they have drawn and 
written. It also serves as better interaction between the teacher and student. 

The language experience method helps learners to develop idea and also strengthen their 
vocabulary at the same time providing chances for learning with meaning and writing 
activities by using personal experiences and oral language. 

Method 4: The Context Support Method. 
When the students are at the early stage of learning to read, it is imperative and important 
to select books which catches their interest. For instance , boys like cars so pictures of car 
be chosen adding simple words for them to read and recognize. Thus, they will take more 
interest, enjoying learning in comparatively less time and at the same time, good 
relationship will be built between you and your students. Girls usually adore dolls 
therefore, books containing pictures of numerous beautiful dolls can be selected for them 
adding simple words to each picture for their learning. This will attract them and they 
will be motivated and drawn towards learning as they will be able to connect with what 
they are learning. 
 
There are many books available specifically written for this method. A longer sentence 
will be found on the one side of the page while the other side will be having a single 
word or two for students to read and recognize. The teacher will read the longer sentence 
while your student reads the simple version. 
This long and short text method may be used separately or even better if combined with 
one or many other methods. The issue is still unsolved between parents and teachers 
about which teaching method be adopted for teaching reading? This can be answered 
only within the context of the learning characteristics of different learners in classroom.  
Age between four and eight is considered to be the most crucial for learning. The Ten 
points given below can help you know if the learns are going on the right path to achieve 
the goal of reading. 
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1. The learner should be taught reading five to six hour a week. 
2. The learner should be given time to go through book before reading it. 
3. Show confidence in learners' skills to learn. It will motivate them. 
4. The learners should not be told that teacher is concerned about their learning pace.  
5. The learner should read at forums other than classrooms such as library.  
6. The learners will not show sudden result; they will need time to progress. 
7. Give learners sufficient time to read and write. Do not rush into things. 
8. The learners should be given numerous opportunities for learning to write. For 

instance, letters to family, list of their wishes etc. 
9. Book, in accordance with their mental and physical age, should be taught to them 

as if books are too easy for them, they will soon lose interest in it and will look like 
you are undermining their self-esteem. Similarly, too difficult books will also 
damage their confidence. 

10. If you have done all the things right and yet the learners learning is not improving, 
there is a possibility that problem can be with eyesight or hearing. 

 

Self-Assessment Question  
Which approach do you think is best for teaching reading and why? Also give examples. 

Further Reading 
 L.S. Vygotsky: Mind in Society: Development of Higher Psychological Processes, 

p. 8. Retrieved from ouleft.org/wp-content/uploads/Vygotsky-Mind-in-Society.pdf 
 Edinburgh Literacy Hub. (n.d.). Teachers' guide to Reading Comprehension 

Strategies P5-S3. Retrieved from 
https://education.gov.scot/improvement/documents/literacy/lit13_teachingreadingc
omprehensionfinaldraft.pdf 

 

3. 4 COMBINING APPROACHES TO FACILITATE 
STUDENT LEARNING 

Education was made compulsory in England in the end of nineteenth century when 
reading was taught through the only method 'alphabet and sounds correspondence', and 
analytic phonics such as the cat sat on the mat etc. It was a common knowledge in those 
days that students found it difficult to read, it was because they had never been taught 
before. But later on, somehow, it was found out that a number of students failed to learn 
and read despite of the fact that all the students were taught through the same teaching 
method. Warnosck committee in its reports claimed that teachers in England, at that time, 
were amazed by the ratio of dropout of students form schools because of learning 
disabilities. Consequently, special schools were set up for those children who were found 
with reading problems. Mr. Alfred Binet, in 1904, took the task of developing a test that 
could classify the students with learning difficulties. Maria Montessori of Italy modified 
a teaching method for hearing-impaired learners. 
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Research into acquired reading difficulties in adults generated an interest in 
developmental problems with learning to read, pioneered by James Hinshelwood and 
Samuel Orton in the early 20th century. Thus the term development dyslexia began as a 
descriptive label for multifarious problems with reading/learning and later the term was 
further ratified as a disorder. It was so because the use of alphabetic principle analytic 
phonics method failed to provide desired results to all the children in learning to read and 
because of increased interest in child development. Researchers began to look at what 
adults and children actually did when reading and learning to read, rather than what it had 
been thought they should do.  

A time came when general awareness started about the learning to read difficulties in 
adults. In the beginning of 20th century, Mr. James and Samuel Orton initiated a study on 
developmental dyslexia which was tagged for most of the reading problems and which, 
latter, was accepted as disorder. It was deduced form the research that readers use 
different cues for decoding words they are not familiar with such as letter-sound 
correspondence, analytic phonics, recognizing words by their shape, using key letters, 
grammar, context and pictures. It was considered that if some learners cannot learn 
through the traditional method of letter/ sound match or analytic phonics, they may be 
able to learn from the practical method that people use while understanding unfamiliar 
words. 

The concept of reading readiness came with the coincidence awareness of children’s 
pedagogy and the view that every individual comes with his own map of learning which 
the learner follows naturally. At that time, no one got worried if children could not learn 
by seven to eleven years of age as they eventually did learn it when they became ready. 
The relevant data about the long term effect of mixed method and analytic phonics 
method is not found. So, it is difficult to say that weather some children are left behind 
due to the analytic phonic method or if the children are to be left to learn with their own 
learning to learn readiness.  

Finally, descriptive observations about how learners understand new vocabulary, became 
prescriptive. After second world war, whole word recognition replaced the analytic 
phonics method and in the 1960s, Ken Goodman applied in formal manner the mixed 
methods in a whole language learning method. Goodman was the admirer of Nom 
Chomsky who believed that the structure of language is like hard wire present in human 
mind. Goodman’s idea claimed with the growing social constructivist approach to 
education that emphasizes the importance of meaning mediated by language. 

England introduced national and standardized curriculum while the concept of whole 
language method was making its place in the society which made the students with 
reading difficulty more obvious than they were before, and the complaints that had 
followed the introduction of the whole language in USA, began to be heard here. The 
national curriculum had its attention on procedure of learning text and not on reading 
books for pleasure. Another phenomena developed with the advancement of multichannel 
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T.V. and electronic gadgets, the habits of reading for fun became extremely low because 
of which children reading practice became severely less than it was in the past. These and 
other developments suggest that declining  reading standards may have multiple causes 
rather “mixed methods” be the only reason. 

3. 5 APPLICATION OF CRITICAL READING APPROACHES 
TO VARYING PAKISTAN PUBLIC SCHOOL CONTEXT 

In critical reading, a person has to apply all efforts accompanied by aids, methods, 
processes, models, questions and theories to get enhanced results so far as clarity and 
comprehension are concerned. In critical reading, more involvement in terms of mental 
concentration, time, labour and use of aids, are required. There is more participation, both 
in effort and understanding, in a critical reading than in only "skimming" of the text. The 
difference between skimming and critical reading is that in the first method, the reader 
only gets the apparent features and data is gained by the reader whereas in the second 
method, the reader gets to the "deep structure" (if there is such a thing apart from the 
superficial text!), that is, logical consistency, tone, organization and a number of other 
very important sounding terms. 
 
In order to become good at critical reading, the following points can be followed. 
 
a. Prepare to become a part of the writer's audience.  
Every text is written for a specific audience. To become a part of that audience, reader 
needs to understand the point of view of writer. The reader should know about the author, 
about this past, the content, and also about the writer’s predicted audience; the reader 
should read the overview and notes.  
 
b. Allocate enough time to read and take your time. 
Reading critically should not be done in short time. Students should give enough time to 
the text; they should not be reading it rapidly or with a constant speed. Once the reader 
becomes familiar with the purpose of the text, the reader will have to decide when to 
skim text and when to thoroughly inspect it and divide the time accordingly.   
Preview the text before beginning detailed reading, and look for clues related to its 
purpose, its relevance, its complexity, and how it connects with information you already 
know. Be willing to struggle with the content in order to understand it – but do not get 
stuck on single, tough details in the first reading. Rather, hold complex passages in 
mental suspension, and carry reading with the idea that what seems hard to understand 
now may be cleared up as you move forward. 
 
c. Prepare to read with an open mind. 
Critical readers seek knowledge; they do not "rewrite" a work to suit their own 
personalities. Your task, as a progressive critical reader, is to read what is on the page, 
giving the writer a fair chance to develop ideas and allowing yourself to reflect 
thoughtfully, impartially, on the text. 
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d. Engage with the text to get the most out of it.  
While reading the reader should take into notice the important and main points by 
underlining or highlighting them even the confusing points should be highlighted. Also 
write the words and phrases that you do not understand and find its meaning after words.  
Know how the text is in link with the lecture and also write the questions that comes to 
your mind to ask after the lecture. Record your own inquiries, points of agreement or 
disagreement, references to associated ideas and points at which ideas match up with 
each other. In other words, work to enter a conversation with the text, mark it up and 
make it your own. 
 
e. Consider the title.  
The reader should give time to the title as it hides in it the summery, aim and writers 
thinking in it. 
 
f. Read slowly.  
Again, this appears obvious, but it is a feature of "close reading." By slowing down, you 
will be able to make more connections within the text.  
 
g. Remember that re-reading is an element of effective, critical reading. 
Just as having more than one dialogue with another person leads to better understanding, 
conducting a number of readings leads to a more meaningful relationship with, and 
comprehension of a text.  If your first reading is for basic information, subsequent 
readings can take on various levels of focus (on style and tone, on details, on examples, 
etc.).  In re-reading, aim to separate parts of arguments (e.g., thesis idea, evidence, 
preview, counterarguments) and to understand how these parts add up to support the 
author’s thesis 
 
h. Use dictionary and other appropriate reference works.  
If there is a word in the text that is unambiguous or difficult to define in the given 
context, look it up. Every word is significant, and if part of the text is thick with technical 
terms, it is twice as important to know how the author is using them.  
 
i. Attempt to comprehend how each writer’s background and purposes impact 

on what they write. 
 

j. In critical reading, the reader has to ask questions about the expertise and 
point of view of the writer. 

The reader has to think and feel like the writer does and also understand why does he 
think so. Work to determine and comprehend an author’s context, purpose, and targeted 
audience 
 
k. Make notes. 
Note down marginal notes, underline and highlight. Write down points in a notebook; do 
whatever works for your own taste. Note for yourself the key ideas, the thesis, the 
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author's main points to support the theory. Writing while reading, helps your memory in 
many ways, especially by making a link that is unclear in the text.  
 
l. Keep a reading journal.  
To improve both reading and writing skills, reader should not just make notes but the 
reader should write his thinking and reaction to the text in a notebook and read it 
afterword.  
Rational and linguistic skills are needed for critical reading of any text. To know the 
central idea of the writer is its main goal, and also to take hold of how the author intends 
to support, it is a difficult task. Mostly the writer suggest a hypothesis and then proves it 
in the body of the text. The writer upholds his point of view with proof provided to imply 
that the author's intended argument is reasonably acceptable. The rational arrangement of 
the above two points can only satisfy the reader about the reliability of the author’s 
argument. If the writer cannot through logical reasoning support his pint then the critical 
reader will pint out the gaps and the unsound argument of the writer.  
 

Self-Assessment Question 
What do you understand about the different strategies used for critical reading? 

Further Reading 
Center of Writing.(2010). Student writing guide. Retrieved from 
http://writing.umn.edu/sws/assets/pdf/2010SWG.pdf 
 

CONCLUSION 

This unit has covered a comprehensive discussion on theories of reading, socio-cultural 
reading perspectives and teaching methods for reading. There is no one best approach to 
teaching reading but a number of strategies can help to achieve the instructional goals for 
reading. It shed light on the role of relationship between parent and child, and teacher and 
child for development of language and reading skills. Critical approach to reading can 
help in making reading skills of a child more effective.  
 

EXERCISE 

1. Discuss in detail the various approaches to reading.  
2. Explain the role of parent-child relationship for improving the reading skills of a 

child. 
3. Give a comprehensive detail for various teaching methods of reading. Which 

method will you prefer for use in your classroom and why? 
4. What is the instructional significance of critical reading approach? Discuss.  
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ACTIVITIES 

1. Design a class activity for an English language lesson for developing critical 
reading skills of students of grade 5. 

2. Develop a lesson plan for an English language lesson for grade 1 by using one or 
more than methods of teaching reading.   
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INTRODUCTION 

In this unit we will get awareness about indicators of literacy acquisition and the 
processes by which learner attain these milestones. We will also discuss issues related to 
the nature of literacy in toddlers, pre-school years to elementary level, various techniques 
used by the teachers to promote literacy skills, and the basic factors of individual 
differences in the rate and level of literacy growth. This is important to know that literacy 
development is closely related with the cognitive development which further leads to 
reading and writing growth. 
 

LEARNING OUTCOMES 

After reading this unit the students will be able to: 
1. Elaborate the term “literacy skills”. 
2. Describe literacy acquisition phases and process. 
3. Interpret the theories regarding groundwork for emerging literacy from early 

childhood to elementary years. 
4. Explain various approaches to foster comprehension skills. 
5. Outline the individual differences affecting the learning progress of the learner.  
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4.1 LITERACY DEVELOPMENT 

Literacy development refers to the on-going development of skills needed to successfully 
communicate through written communication. Literacy development is reported to be a 
natural process that begins at birth. The key to literacy is reading development, a 
progression of skills that begins with the ability to understand spoken words and decode 
written words, and ends in the deep understanding of text. 

Literacy is most commonly understood as reading and writing. But before children can 
read and write, they need to learn about sounds, words, language, books and stories. You   
have a vital role to play in helping your child with early literacy development. 

 
Figure 4.1: Learning Process 

 
Literacy behaviors and skills follow a developmental progression through particular 
stages. These stages are neither exclusive of nor isolated from one another. Children 
move at different paces through the stages and at times may move back and forth 
between stages. Even though movement through the stages is likely to be much slower 
for children with complex learning challenges such as deaf-blindness or multiple 
disabilities, the behaviors and skills described in each stage are fundamental, regardless 
of age. Families, caregivers, educators and therapists share the responsibility of 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=2ahUKEwir0MjFsJjaAhWQ16QKHbHWAJ8QjRx6BAgAEAU&url=http://school4schools.com/blog/the-learning-process/&psig=AOvVaw0Mt-eYDYL_c5To6-V_sk-m&ust=1522648130378873
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implementing strategies designed and adapted to move children along the continuum of 
Literacy Development. 
 

Write a definition of literacy development in your own words. 
 
4.1.1 Understanding Literacy Development 
Emergent literacy is a term that is used to explain a child's knowledge of reading and 
writing skills before they learn how to read and write words. An understanding of how 
children develop as literacy learners is needed in order to provide appropriate support to 
enhance this development. Contemporary research on how children learn to read and 
write examines literacy development from the child’s perspective. Teale and Sulzby 
(1989) point out that:  
 learning to read and write begins very early in life which is for almost all children 

in a literate society.  
 The functions of literacy are an integral part of the learning process that is taking 

place. 
 Reading, writing (and speaking) develop concurrently and inter relatedly in young 

children. 
 Children learn through active engagement, constructing their understanding of how 

written language works. 
 

There are four useful steps that contribute in literacy development: 
i. Encouraging literacy development 
ii. Communicating                      
iii. Reading                                              
iv. Rhyme                                                          
 
i. Encouraging Literacy development: This relatively new understanding of early 

literacy development complements the current research supporting the critical role 
of early experiences in shaping brain development. But before a child learns to read 
and write, he needs to develop the building blocks for literacy – the ability to 
speak, listen, understand, watch and draw. And as a child gets older, he/she also 
needs to learn about the connection between letters on a page and spoken sounds. 
For this to happen, she needs plenty of experience with: 
 Pictures and objects – how you can use words to talk about them. 
 Letters and words – their shapes, sounds and names. 
 Sounds – how words can rhyme, begin and end with the same letters, be 

broken up into parts like syllables, be formed by blending different sounds 
and so on. 

ii. Communicating: Back-and-forth communication with your baby helps to develop 
your child’s ability to speak, listen and understand as he gets older. For example, 
you might notice your child responds to your smiles and baby talk. She might try to 
imitate your sounds and facial expressions. When you repeat your child’s early 

http://raisingchildren.net.au/articles/developing_literacy.html
http://raisingchildren.net.au/articles/developing_literacy.html
http://raisingchildren.net.au/articles/developing_literacy.html
http://raisingchildren.net.au/articles/developing_literacy.html
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words, it encourages two-way conversation and helps your child learn words and 
build language skills.  

iii. Reading: Reading with children from an early age helps them develop a solid 
foundation for literacy. It also promotes bonding and is good for your relationship 
with your child. Reading with your child for the improvement of his/ her thinking 
and problem-solving skills. 

iv. Rhyme: Rhyming is a great way to teach children the connection between the 
sound of a word and how it’s written. 
 

Self-Assessment Question 
What are the four useful steps that contribute in literacy development? 

Further Reading 
Department of Education and Child Development. (n.d.). Emergent literacy: Investing 
early for exponential outcomes. Retrieved from 
https://www.savethechildren.org/content/dam/global/reports/education-and-child-
protection/edu-elm-13.pdf 
National Institute for Literacy. (2009). Early beginnings: Early literacy knowledge and 
instruction. Retrieved from 
https://www.nichd.nih.gov/sites/default/files/publications/pubs/documents/NELPEarlyBe
ginnings09.pdf 
Rvachew,S.(2018). Language development and literacy. Retrieved from 
http://www.child-encyclopedia.com/sites/default/files/dossiers-complets/en/language-
development-and-literacy.pdf 
 

4.2 EARLY (PRE-) LITERACY (BABIES AND TODDLERS)  

Snow, Burns, & Griffin (1998) described that early language and literacy (reading and 
writing) development initiates in the first 3 years of life and is closely linked to a child’s 
earliest experiences with books and stories. The interactions that young children have 
with such literacy materials as books, paper, and crayons, and with the adults in their 
lives are the building blocks for language, reading, and writing development. These early 
language and literacy skills are distinct but interrelated, and they develop in increasingly 
complex ways as children age. Children start to develop some of these skills (e.g. oral 
language, receptive vocabulary) as early as infancy. Then, as children grow to be toddlers 
and preschoolers and finally enter school, early language and literacy skills directly 
contribute to actual reading skills. For example, infants communicate first using gestures 
and vocalizations, then spoken words, and finally phrases. Young children learn that oral 
language is composed of words made of letters that have individual sounds, then blended 
sounds. Soon after, children recognize and sound out printed letters and combinations of 
letters in words and start to identify sight words and decode.  

There are a number of theories associated with literacy development which can be helpful 
in better understanding of the said concept. 
 



 

Figure
 
4.2.1 Literacy Development Theories 
These theories are based on 
children learn. 
 
 4.2.1.1 Piaget’s theory of Cognitive Development
Jean Piaget is a classified constructivist and a developmental theorist who proposed 
theory of cognitive development in 1969. It 
children’s thinking changes over time based on their intellectual development. According 
to Piaget, these four factors affect the quality of an individual’s thinking: biological 
maturation, activity, social experi
Piaget’s Stages of Cognitive Development (Godwin, Herb, Ricketts & Wymer, 2013).
 

i. Sensorimotor stage (birth to 2 years of age) 
the world: They do not use or have
Class activities for literacy development in this stage include: (a) Board books with 
brightly colored pictures and (b) Books with sound, things to touch, or smell

ii. Preoperational stage 
language skills in this stage as children begin to categorize things with words. 
Literacy activities include story book reading and discussing the story.

iii. Concrete Operational
children use concrete objects to begin to think about abstract concepts. Activities 
for Literacy development include Graphic Organizers (Venn Diagrams, Flow 
Maps) and others. 

iv. Formal Operational 
in an abstract way. Activities for Literacy include the use of metacognitive reading 
strategies helps students to “think about their thinking” before and after they read. 
For example, making Infer
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Figure 4.2: Early Emergent Literacy stage 

4.2.1 Literacy Development Theories  
These theories are based on people’s ideas about early literacy development and how 

4.2.1.1 Piaget’s theory of Cognitive Development 
Jean Piaget is a classified constructivist and a developmental theorist who proposed 
theory of cognitive development in 1969. It described the ways in which the quality of 
children’s thinking changes over time based on their intellectual development. According 
to Piaget, these four factors affect the quality of an individual’s thinking: biological 
maturation, activity, social experiences and equilibration. All these factors are linked to 
Piaget’s Stages of Cognitive Development (Godwin, Herb, Ricketts & Wymer, 2013).

(birth to 2 years of age) – Children use sensory exploration of 
the world: They do not use or have language skills and are dependent on their senses. 
Class activities for literacy development in this stage include: (a) Board books with 
brightly colored pictures and (b) Books with sound, things to touch, or smell
Preoperational stage (2 to 7 years of age) – There is rapid development of 
language skills in this stage as children begin to categorize things with words. 
Literacy activities include story book reading and discussing the story. 
Concrete Operational (7 to 11 years of age) – In this stage of development, 
children use concrete objects to begin to think about abstract concepts. Activities 
for Literacy development include Graphic Organizers (Venn Diagrams, Flow 

 (11 years of age to adult) – In this stage, children use language 
in an abstract way. Activities for Literacy include the use of metacognitive reading 
strategies helps students to “think about their thinking” before and after they read. 
For example, making Inferences and Summarizing information. 

 

people’s ideas about early literacy development and how 

Jean Piaget is a classified constructivist and a developmental theorist who proposed 
described the ways in which the quality of 

children’s thinking changes over time based on their intellectual development. According 
to Piaget, these four factors affect the quality of an individual’s thinking: biological 

ences and equilibration. All these factors are linked to 
Piaget’s Stages of Cognitive Development (Godwin, Herb, Ricketts & Wymer, 2013). 

Children use sensory exploration of 
language skills and are dependent on their senses. 

Class activities for literacy development in this stage include: (a) Board books with 
brightly colored pictures and (b) Books with sound, things to touch, or smell 

There is rapid development of 
language skills in this stage as children begin to categorize things with words. 

In this stage of development, 
children use concrete objects to begin to think about abstract concepts. Activities 
for Literacy development include Graphic Organizers (Venn Diagrams, Flow 

In this stage, children use language 
in an abstract way. Activities for Literacy include the use of metacognitive reading 
strategies helps students to “think about their thinking” before and after they read. 



 

Figure 4.3:Four Stages of Piaget's Theory of Cognitive Development
 

Further Reading 
https://prezi.com/a4yxj-rcptjs/theories

 
4.2.1.2 Maturation Theory
Arnold Gesell with his colleagues including Morphette and Washburne, constructed a set 
of behavioral norms that illustrate sequential and predictable patterns of 
development. The Maturation Theory states that Children would be ready to read when 
they have developed certain prerequisite skills and there is little that teachers and parents 
can do to hurry the process of cognitive development. In other ways
for not teaching reading until children were mature enough for instruction.
 
4.2.1.3 Theory of Literacy Development
Holdaway in 1979 states that learning to read was a natural development that is closely 
linked to a child’s natural d
literacy further contends that literacy development begins in children’s homes and is 
based on meaningful learning experiences. (Godwin et al, 2013) have itemized four key 
components in this theory a
a. Observation: Observation demands that children need to have the opportunity to 

observe literacy behaviours from others? For example, parents and siblings to read 
for them. 

b. Collaboration: Collaboration requires that children need to interact with others 
provide (encouragement and help with the reading process.

c.  Practice: Children need the opportunity to practice alone in order to self
make corrections and increase their skills independently.

d. Performance: Children need the opportunity to shar
those who support them. 
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4.2.1.2 Maturation Theory 
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for not teaching reading until children were mature enough for instruction. 

4.2.1.3 Theory of Literacy Development 
Holdaway in 1979 states that learning to read was a natural development that is closely 
linked to a child’s natural development of oral language skills. Holdaway’s theory of 
literacy further contends that literacy development begins in children’s homes and is 
based on meaningful learning experiences. (Godwin et al, 2013) have itemized four key 
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Observation: Observation demands that children need to have the opportunity to 
observe literacy behaviours from others? For example, parents and siblings to read 
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those who support them.  
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4.2.1.4 Stages Model of Reading
Frith (1985), Ehri (1991), and Gough, Joel & Griffith (1992), believe that children’s 
reading is in stages of word identification and that students increase the number
strategies used during reading as their reading skills develop. Lower staged reading 
strategies remain available to a reader as they incorporate more difficult reading skills in 
later strategies. The four Stages of Word Identification are described in 
i. Pre-Alphabetic Stage:

include visual cues; a primary method of word identification, memorization of 
words by their shape or “look”, usage of environmental print and logos and word 
Identification, not yet related to letter
literacy, in this stage, include collecting samples of environmental print to display 
in the classroom. 

ii. Partial Alphabetic Stage:
“Phonetic Cue Reading” which further demand the use of some letter 
First letter of the word and then use just a letter or two as children develop. 

iii. Full Alphabetic Stage:
knowledge. Student tries to process all the letters in a word and a child may 
become tied to letter-
activities for literacy here include puzzles, word card games
alphabet books. magazine search, letter bingo and word sort: beginning, middle, 
and end sounds.  

iv. Consolidated Alphabetic Stage:
letter relationships. Students read letter patterns within words
family knowledge to aid the reading process. Activities for Literacy include word 
wheels, word family sorts, poetry, flip books (Godwin etal, 2013)

Further Reading 
(http://www.tiki-toki.com/timeline/entry/92488/Theories

Reading
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4.2.1.4 Stages Model of Reading 
Frith (1985), Ehri (1991), and Gough, Joel & Griffith (1992), believe that children’s 
reading is in stages of word identification and that students increase the number
strategies used during reading as their reading skills develop. Lower staged reading 
strategies remain available to a reader as they incorporate more difficult reading skills in 
later strategies. The four Stages of Word Identification are described in detail as:

Alphabetic Stage: This stage is associated with a number of features which 
include visual cues; a primary method of word identification, memorization of 
words by their shape or “look”, usage of environmental print and logos and word 

cation, not yet related to letter-sound knowledge. Class activities for 
literacy, in this stage, include collecting samples of environmental print to display 

Partial Alphabetic Stage: This stage, according to Godwin et. al. (2013), uses 
“Phonetic Cue Reading” which further demand the use of some letter – sound cues. 
First letter of the word and then use just a letter or two as children develop. 
Full Alphabetic Stage: In this stage, students rely more on letter
knowledge. Student tries to process all the letters in a word and a child may 

-by-letter reading which slows down the reading process. Class 
activities for literacy here include puzzles, word card games, magnetic letters, 
alphabet books. magazine search, letter bingo and word sort: beginning, middle, 

Consolidated Alphabetic Stage: Here, there is automatic knowledge of sound
letter relationships. Students read letter patterns within words and they use word 
family knowledge to aid the reading process. Activities for Literacy include word 
wheels, word family sorts, poetry, flip books (Godwin etal, 2013) 

Figure 4.4: Stages of Reading 
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4.2.1.5 Family Literacy Theory
Godwin et al, (2013) contended that family literacy 
including the design, implementation, and evaluation of programs to help facilitate 
literacy development of family members; the relationship between family literacy and 
student achievement; and the ways in which literacy is
theory stresses the importance of family involvement for literacy development of student. 
It considered the importance of connection between home and school for literacy 
development of students.  
 
4.2.1.6 Emergent Literacy
The term "emergent literacy" states that there are levels of literacy behaviours which 
children acquire before they formally get into classroom which facilitates the acquisition 
of reading and writing skills at a conventional level. Emergent literacy purp
literacy development starts in the maternity ward and is continuous and ongoing. This 
early literacy development provides educators with instructional guidance to promote 
early literacy growth among their students. Theorists believe that childre
in the areas of listening, speaking, reading, and writing are all interrelated. Emergent 
literacy purported that children’s listening, speaking, reading, and writing skills begin at 
birth; it also emphasizes the importance of a literacy ric
Components of a literacy rich home environment include; having large number of books 
available in the home, newspapers and magazines, parents read a variety of materials and 
reading is associated with pleasure, parents frequently read t
 

Figure 4.5
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4.2.1.5 Family Literacy Theory 
Godwin et al, (2013) contended that family literacy refers to a series of ideas that 
including the design, implementation, and evaluation of programs to help facilitate 
literacy development of family members; the relationship between family literacy and 
student achievement; and the ways in which literacy is naturally used in the home. This 
theory stresses the importance of family involvement for literacy development of student. 
It considered the importance of connection between home and school for literacy 

4.2.1.6 Emergent Literacy 
The term "emergent literacy" states that there are levels of literacy behaviours which 
children acquire before they formally get into classroom which facilitates the acquisition 
of reading and writing skills at a conventional level. Emergent literacy purp
literacy development starts in the maternity ward and is continuous and ongoing. This 
early literacy development provides educators with instructional guidance to promote 
early literacy growth among their students. Theorists believe that children’s development 
in the areas of listening, speaking, reading, and writing are all interrelated. Emergent 
literacy purported that children’s listening, speaking, reading, and writing skills begin at 
birth; it also emphasizes the importance of a literacy rich home environment. 
Components of a literacy rich home environment include; having large number of books 
available in the home, newspapers and magazines, parents read a variety of materials and 
reading is associated with pleasure, parents frequently read to children.  

Figure 4.5: Emergent Literacy (Google image)  

refers to a series of ideas that 
including the design, implementation, and evaluation of programs to help facilitate 
literacy development of family members; the relationship between family literacy and 

naturally used in the home. This 
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Marie Clay’s studies on emergent literacy indicated that children know a great deal about 
reading and writing before they come to school, and they are able to experiment with and 
apply their knowledge in various ways (Clay, 1975). 
 

Summary 
 
Dear students! 
You have been introduced to various theories of literacy development. We can 
summarize the main points: 
 Literacy development depends on behavioral activities and cognitive development 

which changes over time with their intellectual development. 
 Children develop their reading skills with the maturation of the prerequisites of 

literacy skills which they have taught at home. 
 Reading development is a natural process closely linked to the child’s natural 

development of oral language skills. 
 Literacy development begins in children’s home and is based of meaningful 

learning experiences. 
 Family literacy skills and family involvement is directly connected to learner’s 

achievement. 
 The level of literacy behaviours (reading and writing) facilitates the learning 

acquisition in the classroom. 
 

4.3 EARLY EMERGENT LITERACY (PRESCHOOL) 

Language development accelerates rapidly during preschool years. The growing ability to 
use language to communicate is a landmark of development that distinguishes 
preschoolers from infants and toddlers. It will be more useful to understand the term 
emergent literacy first. 

Emergent literacy is defined as “the view that literacy learning begins at birth and is 
encouraged through participation with adults in meaningful activities; these literacy 
behaviors change and eventually become conventional over time” (Neuman, Copple, & 
Bredekamp, 2000, p. 123). 

When children are actively engaged with interesting and meaningful reading and writing 
experiences, they develop literacy knowledge early in their lives. As children’s 
vocabulary increase and they use more complex sentences, their literacy skills emerge. 
Administrators and teachers of preschoolers need to focus on what children know and are 
curious about to build a program that moves them ahead in their growth as speakers, 
readers and writers. Such a program does not focus on developing specific skills such as 
letter recognition or auditory discrimination in isolation of content. Early childhood 
teachers should be facilitators of children’s existing literacy knowledge, supporting and 



 

extending it to greater levels of complexity. The following are recommendations for 
promoting literacy in the preschool. 

Figure
 

4.3.1 Establish a Positive Climate that Supports Children as Literacy Learners 
A positive literacy learning program provides opportunities that enhance children’s 
desires to communicate, their curiosity about the world around them and their sense of 
competence as readers and writers. Further, it respects and supports the use of the 
primary language of all children and provides opportunities for children to communicate 
in their primary language while acquiring English. 
 
4.3.2 Practice Children’s Play to Facilitate Reading and Writing 
Play is a natural and very important part of a you
engage in representational and symbolic thoughts and actions. For example, a cylindrical 
block from the block area becomes a microphone for dramatic play and small cubes in a 
pot on the stove in the housekeeping are
represent another is necessary for learning to read and write, because words that are used 
to read and write are symbols or representations of thoughts and objects. Children should 
have opportunities to read a
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extending it to greater levels of complexity. The following are recommendations for 
promoting literacy in the preschool.  

Figure 4.6: Early Emergent Literacy 
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desires to communicate, their curiosity about the world around them and their sense of 
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media such as pencils, markers, crayons, and paints and brushes, children will extend 
their knowledge of the reading and writing process. 
 
4.3.3 Build a Physical Learning Environment to Promotes Literacy Skills  
The physical environment must indicate children to speak, read and write and support 
their natural frame of mind to progress as readers and writers. These guidelines can be 
helpful for creating a physical environment that appeals to young readers and writers.  
 Create a comfortable, cozy, well-lit area away from the very active areas in the 

classroom, where children can read on their own, read to one another or be read to 
by an adult, without being interrupted. Provide a variety of books about different 
subjects that appeal to the interests of children and with texts comprising varying 
levels of difficulty.  

  Provide opportunities for reading and writing and oral communication throughout 
the day and in various activities. The art area can offer children a variety of writing 
tools and materials, including paper of various colors, markers, paint brushes and 
crayons.  

  Display writing materials—paper, pencils, crayons and markers in areas near 
tables or other surfaces where children can access them easily for writing.  

  Provide a variety of age-appropriate and culturally diverse materials around the 
room. These should be well displayed so that children can readily find what they 
want. Books can be placed in the housekeeping area and newspapers, magazines 
and reading games also can be used.  

 Display a variety of written materials that have been created by children, teachers 
and parents that reflect the interests of children. 

  Provide tape recorders for children to listen to themselves as readers or record 
themselves as they retell a familiar story that was read to them, record nursery 
rhymes or record for other purposes.  

  Use teaching strategies and experiences that develop an awareness of differences 
in spoken words, syllables and sounds, such as songs, finger plays, games, poems 
and stories in which phonemic patterns such as rhyme and alliteration are 
prominent (NAEYC 1998, 42).  

 Practice daily natural occurrences where children can visually compare letter 
shapes and sound similarities of words and letters. For example, using alphabet 
sorting boxes, alphabet books and puzzles, and listening to patterned, predictable 
texts and nursery rhymes.  

  Develop written messages or instructions on charts or on other materials that are 
read to children, as appropriate.  
 

4.3.4 Make Reading and Writing a Part of the Daily Routine of the Classroom  
All areas of the classroom and all topics propose opportunities for children to engage in 
oral communication and to read and write. Children communicate best about subjects of 
their interest. Children can be helped to write captions to drawings they make or they can 
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write on their own using letters or scribbles or other symbols or letter-like forms as 
identifying marks. Highly visible and clearly printed labels for objects can also be used. 
 
4.3.5 Encourage Children to Read and Write to One Another  
When children read and write to one another in a comfortable, non-threatening way, they 
develop confidence in their growing literacy abilities. Children may read books with or 
without print that are familiar to them. They may read their own drawings and writings 
and other materials that are of interest to them. Activities in which children have 
opportunities to write to one another include writing birthday cards and letters and 
making “signs” in the block area of the classroom that alert other children not to knock 
blocks over.  
 
4.3.6 Read Aloud to Children on a Regular Basis  
Children need to experience the joy of being read to by an adult and also by other 
children. This interaction between the reader and the listener enhances children’s interest 
in books and their ability to read. It allows children to empathize with characters in the 
story and relate their own personal experiences to the story. Children are also able to 
acquire and extend many skills that they use as independent readers. They learn the left to 
right and top to bottom sequence in reading, learn that pictures provide context clues and 
build a sight vocabulary, among other things. Children also learn to predict the sequence 
of a story. Acquiring such skills enhance children’s interest in books.  
 
4.3.7 Engagement of Parents in Literacy Activities  
Literacy learning activities that occur in preschool classrooms should be a natural link to 
the literacy learning that occurs in the home and communities before children enter the 
preschool years. Parents and teachers must work together and adopt childhood literacy as 
a common goal, so that they can be mutually supportive of children as emergent readers 
and writers. Reading and writing activities occurring in children’s homes can be extended 
to the classroom, and those occurring in the classroom can be reinforced at home. 
 
In general, preschool teachers can provide families with ideas on how to expand 
children’s development as literacy learners, while building on parents’ knowledge of and 
experience with their children to help them succeed as readers and writers. Programs 
should support parents in improving their own literacy skills by providing information on 
appropriate opportunities and agencies that address adult literacy. 
 

How a teacher can promote literacy development at primary school level?  
Activity 
Prepare a list of activities for primary school learners in the classroom to improve 
literacy development. 
How can primary teachers use the above ideas for reading in the classroom? 

Further Reading 
Brown, C.S.(n.d.). Language and literacy development in the early years: 
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Foundational skills that support emergent readers. Retrieved from 
https://files.eric.ed.gov/fulltext/EJ1034914.pdf 
The Essentials of Early Literacy 
Instruction.https://www.naeyc.org/files/yc/file/200303/Essentials.pdf 

 

4.4  LATE ELEMENTARY /MIDDLE SCHOOL YEARS 

“To achieve literacy, there must be reading. To achieve reading, it must be meaningful. 
To achieve meaningfulness, there must be communication. To achieve communication, 
there must be experience. To achieve experience, there must be opportunity. To achieve 
opportunity, there must be care and understanding." (Laurie Hinzman) 

A critical analysis of the research base on language development and literacy suggests 
that the foundations for learning to read and write are set long before a child enters 
primary school. Centre for the Developing Child coined the process as “skill begets skill” 
in which skills mastered at earlier points in time lay the foundation for the acquisition of 
more complex skills. If early experiences with books and reading are fun, exciting, and 
enjoyable for a child, that child is likely to continue to feel that way about reading 
throughout life (Borisova, 2013). 

Snow, Burns, and Griffin (1998) in Preventing Reading Difficulties in Young Children 
discuss the importance of parents and interactions that take place at home for children’s 
optimal literacy development. Additionally, Hiebert, Pierson, Taylor, Richardson, & 
Paris (1998) proposed that children do not become competent readers automatically. In 
order for children to read well by the end of third grade, their progress needs to be closely 
monitored by teachers and parents during the preceding years.  

Researchers examined young children’s construction of meaning as a result of their social 
interactions with adults, peers, and the world, in general. Piaget’s work informed us many 
years ago of children’s construction of literacy through interactions with their 
environments, and Vygotsky’s idea of scaffolding contributed to our understanding of 
peer and adult support.  

4.4.1 Scaffolding learning – Vygotsky, Bruner and Rogoff 
The term “Scaffolding” refers to the kind of support for learning that takes place in 
communities. Rogoff refers to large social organisations such as the family and the school 
that apprentice the child into various social practices, such as reading and writing. 



 

 
Lev Vygotsky: Russian psychologist Lev Vygotsky has made major contributions to our 
understanding of the relationship between language and learning. Vygotsky stresses that 
‘to speak is to engage’ in the social practice of thinking. Consider the following quote 
from Vygotsky: ‘Thought is not expressed but completed in the word” (1987: 282).
Vygotsky’s work was not well known in the west until it was taken up by other 
psychologists and translated into English. It has had a significant influence on education 
and has led to the development of two key concepts for learning and teaching: zone of 
proximal development and scaffolding.
 
Zone of Proximal Development: 
development’ to refer to the zone where teachers and students work as 
towards independence. This zone changes as teachers and students move past their 
present level of development towards new areas of knowledge.
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Figure 4.7: Scaffolding Strategies 
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Figure 4.8
  
Vygotsky was particularly interested in the ways 
their learning by adults. He argued that the most successful learning occurs when children 
are guided by adults towards learning things that they could not attempt on their own.
 
Jerome Bruner 
The term ‘scaffolding’ grew out of Vygotsky’s work and was developed by the 
psychologist Jerome Bruner. Bruner used the term to talk about the way caregivers assist 
young children in learning by:
 the joint construction of language
 gradually withdrawing their support as children

language. 
 

It is extremely important when children start school the teachers foster patterns of talk 
that scaffold students to explore new ideas, learn things and move on to a new ‘Zone of 
Proximal Development’. 
 
Patterns of talk are important because language is the principal resource available to 
teachers and students for achieving their educational goals. It is used to negotiate 
understandings, clarify issues, explore difficulties and assess progress. It is also drawn on 
to interpret and explain the other modes of student communications such as pictures, 
charts, videos and graphs. 
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Figure 4.8:Zone of Proximal Development 
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their learning by adults. He argued that the most successful learning occurs when children 
are guided by adults towards learning things that they could not attempt on their own.
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Barbara Rogoff 
Barbara Rogoff is an American educator and researcher who focuses on the social and 
collaborative nature of learning and the different forms of guidance that an adult provides 
a child. Rogoff’s research focuses on what adults and children do when they are engaged 
in a learning experience. This is useful when considering effective teaching approaches in 
literacy. Rogoff emphasizes on the importance of communities of learning that foster 
collaborative relationships between the adult and the child. 

Children take part in the activities of their community, engaging with other children and 
with adults, in routine and tacit situations, as well as explicit collaboration (both in each 
other's presence and in otherwise socially structured activities). 

A child is prepared for participation in future events through the process of participation. 
Children’s cognitive development is an apprenticeship. It occurs through guided 
participation in social activity with companions who support and stretch children’s 
understanding of and skill in using the tools of culture. 

According to Munro (2003), there are eight areas of literacy knowledge 
1. Building relevant oral language to support literacy 
2. Awareness that texts are written for a range of purposes 
3. Word meaning and vocabulary knowledge 
4. Orthographic and morphemic knowledge 
5. Reading aloud to achieve fluency and phrasing 
6. Literal, critical, inferential and creative comprehension outcomes 
7. Recognising and using the forms, linguistic structures and features of written texts 
8. The use of metacognitive and self-management strategies 
 
The social constructivist view encourages children to write in meaningful and authentic 
ways, connecting reading and writing in everyday experiences while interacting with 
adults and peers. With guidance through literary experiences in the classroom, children 
progress through the stages of writing as they construct meaning and apply their 
knowledge of written language to real world situations and simulations.  
 
How can the concept of scaffolding be applied to learning to read in Urdu or other 
languages spoken in Pakistan? 

 

4.5 BREAKING THE CODE- FURTHER DEVELOPMENT OF 
READING AND WRITING  

To become effective communicators, all learners need to be proficient in four interrelated 
and interdependent dimensions of language use. The Four Resources Model by Luke and 
Freebody (1999) described the resources students need to access in order to be literate.  
 
 



 

These are:  
i. break the code of texts 
ii. participate in the meanings of text 
iii. use texts functionally 
iv. critically analyze and transform texts 
 
i. Break the code of texts: 

and architecture of written texts including: alphabet, sounds in words, spelling, 
conventions and patterns of sentence structu

ii. Participate in the meanings of text:
understanding and composing meaningful written, visual and spoken texts from 
within the meaning systems of particular cultures, institutions, families, 
communities, nation-states and so forth.

iii. Use texts functionally: 
relations around texts; knowing about and acting on the different cultural and social 
functions that various texts perform both inside and outs
that these functions shape the way texts are structured, their tone, their degree of 
formality and their sequence of components.

iv. Critically Analyse and Transform texts: 
texts involves understanding and acting on the knowledge that texts are not neutral, 
that they represent particular views and silence other points of view, influence 
people's ideas; and that their designs and discourses can be critiqued and 
redesigned, in novel and hybri
 

4.5.1 Teaching and learning cycle for writing 
Writing in its purest form could approximate a notation system for speech. Letters denote 
phonemes and writing is written speech. According to Rose (2005) the teaching and 
learning cycle has three steps:
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break the code of texts - (code breaker) 
participate in the meanings of text - (meaning maker) 
use texts functionally - (text user) 

analyze and transform texts – (text analyst) 

Break the code of texts: It is about recognizing and using the fundamental features 
and architecture of written texts including: alphabet, sounds in words, spelling, 
conventions and patterns of sentence structure and text. 
Participate in the meanings of text: Participating in the meaning of text involves 
understanding and composing meaningful written, visual and spoken texts from 
within the meaning systems of particular cultures, institutions, families, 

states and so forth. 
Use texts functionally: Using texts functionally is about traversing the social 
relations around texts; knowing about and acting on the different cultural and social 
functions that various texts perform both inside and outside school and knowing 
that these functions shape the way texts are structured, their tone, their degree of 
formality and their sequence of components. 
Critically Analyse and Transform texts: Critically analyzing and transforming 

understanding and acting on the knowledge that texts are not neutral, 
that they represent particular views and silence other points of view, influence 
people's ideas; and that their designs and discourses can be critiqued and 
redesigned, in novel and hybrid ways (Luke and Freebody, 1999). 

4.5.1 Teaching and learning cycle for writing  
Writing in its purest form could approximate a notation system for speech. Letters denote 
phonemes and writing is written speech. According to Rose (2005) the teaching and 
learning cycle has three steps: 

Figure 4.9: The Writing Cycle 
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and architecture of written texts including: alphabet, sounds in words, spelling, 

Participating in the meaning of text involves 
understanding and composing meaningful written, visual and spoken texts from 
within the meaning systems of particular cultures, institutions, families, 

Using texts functionally is about traversing the social 
relations around texts; knowing about and acting on the different cultural and social 

ide school and knowing 
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Critically analyzing and transforming 
understanding and acting on the knowledge that texts are not neutral, 

that they represent particular views and silence other points of view, influence 
people's ideas; and that their designs and discourses can be critiqued and 

Writing in its purest form could approximate a notation system for speech. Letters denote 
phonemes and writing is written speech. According to Rose (2005) the teaching and 

 



 

i. Joint deconstruction
 The teacher uses a selected text to guide the students to:

 recognise the purpose of the text and the intended audience
 the stages in the text (e.g. for narrative 

resolution) 
 the language features.

ii. Joint construction 
 The teacher and students engage in the joint construction of a new text talking 

explicitly about: 
 the purpose of text and the intended audience
 their language choices
 the development of the stages in the text
 if the purpose is effectively achieved.
 
To do this the teacher and students draw on:
 previous knowledge about texts gained from reading and writing
 new knowledge gained from the joint deconstruction of the model 

iii. Individual construction
 Students use their knowledge of stages in the text, language features and the 

purpose of the text and intended audience, to write their own.
 

Figure 4.10: Gradual Shifting of Responsibility from Teacher to Student 
(Source:http://www.doe.in.gov/sites/default/files/curriculum/research

childhood
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recognise the purpose of the text and the intended audience 
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previous knowledge about texts gained from reading and writing 
new knowledge gained from the joint deconstruction of the model text.

Individual construction 
Students use their knowledge of stages in the text, language features and the 
purpose of the text and intended audience, to write their own. 
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4.6  FACTORS OF INDIVIDUAL DIFFERENCES AFFECTING 
THE RATE OF GROWTH OF LEARNERS (APPLICATION 
TO VARYING PAKISTANI PRIMARY SCHOOL 
CONTEXTS) 

We know that every individual has certain qualities in terms of physical growth, 
intelligence, psychological and social development, cognitive abilities and intellectual 
development. Each student has a particular background of learned experiences, special 
capabilities, and expectations about school so each student responses differently to 
teaching strategies and teaching style. 

The aim of education is to enable each student to attain all-round development according 
to his/her own attributes. To achieve this, students should be provided with suitable 
assistance and guidance in accordance with their abilities and learning needs, so that they 
can develop their potential to the full. Each student is a unique individual, different in 
cognitive and affective development, social maturity, ability, motivation, aspiration, 
learning styles, needs, interests and potential. Apart from this, there are other factors 
underlying student differences. These include innate differences in intelligence, 
differences in social and economic background, variations in past learning experiences, 
and perhaps variations in the level of congruence between the learner and the curriculum. 
In view of these factors, catering for individual differences is intended neither to narrow 
the gap between individuals nor to even out their abilities and performance. It should be 
aimed as develop understanding why students are able or unable to learn well and finding 
appropriate ways to help them learn better. 

4.6.1 Individual differences and Learning 
In any classroom following categories of the students can be noticed. 
 There are students performing below grade level. 
 There are students performing above grade level. 
 Students performing above grade level in one subject, may not be the same 

students performing above grade level in another subject. 
 

General areas of Individual Differences are: 
i. Cultural and geographic environment: Many studies have led to the conclusion 

that individuals differ in respect of nature, physical traits, interest and personality, 
etc. Such a difference is only natural since their cultural and geographic 
environment is distinctive. In school the differences that the children exhibit is the 
outcome of their different families and their communities. Attitudes towards 
education and authority differ in each family, culture and class. The differences of 
attitudes results in differences among children. Besides these attitudes, the child’s 
emotional, social, aesthetic and moral development is influenced by his family and 
the neighborhood. 
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ii. Intelligence: Individuals are seen differing in considerable measure in respect of 
their general intelligence. Children who are either above or below this level of 
intelligences require special educational methods and conditions. 

iii. Special Abilities: The individual differences in respect of special abilities, in 
addition to the general intelligence, are also important since special professions and 
specialized fields of vocation all need certain specific abilities. Abilities of this 
kind are concerned with mental, artistic, personalityor motor ability. 

iv. Alacrity in Learning: This difference is dependent upon their maturity and 
educational background. Differences in the alacrity of learning result in benefits 
accruing from formal education. Difference in the quickness or alacrity in learning 
is visible not only in children of different ages but also among children in the same 
age group. 

v. Motor Ability: Till the individual attains adulthood, his manual dexterity, rate of 
muscular movement and resistance to fatigue develops continually. In this manner, 
the same individual in different ages and different individuals in the same age 
group manifest considerable differences in manual dexterity. 

vi. Gender Differences: Makneimer and Terman discovered the following differences 
between men and women: 
a. Women have greater skill in memory while men have greater motor ability. 
b. Female handwriting is superior while men excel in mathematical logic. 
c. Possessing greater linguistic ability women are superior to men in languages, 

word building, compositions and use of long sentences etc. On the other 
hand, men are superior in physics and chemistry. Young girls take interest in 
stories of fairy tales, stories of the school and home, and show various levels 
in their play. On the other hand, boys take interest in stories of bravery, 
science, war and scouting, stories of games and sports, scout stories and 
games of occupation and skill. 

vii. Difference of Interests: As has been pointed out, the gender differences lead to a 
variance in interests. Similarly, factors such as family background, level of 
development, differences of nationality and race, etc., cause difference of interests. 
Economic differences are seen causing differences in the children’s interests, 
tendencies and character, etc. 

viii. Personality: One specific person may exhibit the main broad characteristics of one 
class of personality, he cannot be said to belong to only that class of personality as 
the differences between various personalities are so subtle and minute that it is not 
scientifically feasible to divide them into classes. 
 

4.6.2 Educational Implications of the Psychology of Individual Difference 
To address the needs of students, teachers should provide them with a variety of learning 
opportunities for effective learning such as using diversified resources rather than 
focusing only on textbooks and making use of a spectrum of intelligences and multi-
sensory experiences to tap the different potential of students. Schools can adopt different 
modes of assessment to find out the strengths and weaknesses of students before deciding 
on the appropriate curriculum, and learning and teaching strategies for them. 



 

 

Figure 4.11
 
Meeting the individual needs of students is recognized as an important 
effective literacy teaching and learning (Hall & Harding, 2003; Louden et al., 2005). The 
process of meeting individual learning needs is based on monitoring, assessment and 
differentiation of teaching strategies and learning programs.
 
Individual Growth and Development Indicators (IGDIs)
Individual Growth and Development
assessments for monitoring the growth and development of children on the pathway to 
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Figure 4.11: Different Learning Styles (Google image) 
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 Monitor progress over time 
 Develop data-driven decisions 
 Clarify Individualized Educational Plan (IEP) goals for learning support of an 

individual student  
 

Our institutions are not well prepared to deal with such differences. Usually all students 
are prescribed the same curriculum and books for specific grade level and with set 
standards so when students in a class are different it is difficult for the teacher to meet 
every student’s individual needs. 
 
4.6.3 Important Variables for Building an Effective Environment 
The important variables include: 
i. A Rich Learning Environment: A Rich Learning Environment is an 

atmosphere in which each learner is accepted and valued as an individual of dignity 
and worth. It is one in which caring for self and others is nurtured. It is an ongoing 
process that requires consistent teacher responsiveness to student’s social and 
emotional needs. 

ii. An Effective Management Plan: An Effective Management a plan is designed in 
which there is order and discipline, and the class expectations are known. Emphasis 
is placed on positive approaches and development of self-discipline and 
responsibility. Resources to be used are organised for immediate access. Students 
know where things are and what to do. Records are kept by both learners and 
teacher in order that both may be always aware of where the student is has been, is 
ready next to grow. There is a physical environment in which large group, small 
group and individual student activities can occur simultaneously as needed. This 
means that experiences and space are organised so that totally teacher directed 
partially teacher directed and student directed activities occur at same time without 
one interfering with the other. 

iii. Teaching Skill: The teacher must teach in a skillful manner. The teacher’s task is 
to motivate and captures the attending behaviour of each student, to teach to 
provide monitored practice and to ensure that learning develops to the application 
level. This requires that a teacher consciously principles of learning, diagnosis, 
prescription, conferencing, and evaluation as she/he continue to work towards 
improving of instruction. 

 
4.6.3.1 Point to be considered by Teachers about Individual Differences 
The notion that individuals differ in various abilities, capacities and personality 
characteristics, compels the teachers to pay attention on the following facts: 
i. In any group there are individuals, who deviate from the norms of the group. Along 

with the average, the presence of very superior and extremely dull is equally 
possible in his class. 
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ii. Every teacher should try to have the desired knowledge of the abilities, capacities, 
interests, attitudes, aptitudes and other personality traits of his pupils and in the 
light of this knowledge should render individual guidance to children for maximum 
utilization of their potentialities. 

iii. It is an unrealistic approach to expect uniformity in gaining proficiency or success 
in a particular field from a group of students. On account of their subnormal 
intelligence, previous background, lack of proper interest, aptitude and attitude, 
some students lag behind in some or other area of achievement. 

iv. All students cannot benefit by one particular method of instruction and a uniform 
and rigid curriculum. 
 

4.6.3.2 Teacher’s Role in Addressing Individual Differences Among Students  
The challenge to the teacher is to accept each learner, no matter what the individual pattern 
is like. Then, it is the teacher’s task to help each child grow and learn as he/she can. 
 
The question arises that how differences will be cared and fostered? Obviously, the first 
step is studying an individual or a group, as suggested by Prescott and many child and 
adolescent psychologists. Assuming that the teacher and the school staff have the 
requisite information what steps can be taken? Over a period of time the researchers have 
identifies some procedures and devices for the wide range of abilities, interests, 
achievements and life patterns of learners. One can neutralize individual differences in 
the classroom to some extent by: 
 Identification of special aptitudes, interests and talent 
 Grouping according to ability 
 Skipping and acceleration of steps of a class activity  
 Enrichment of curriculum 
 Making special provision for gifted and slow learners 
 Separate arrangement of physically handicapped 
 Provision of support for the socially disadvantaged children 
 Adoption of students-centered and participative method of teaching 
 
Once a program is set in motion, the teacher has to decide at each decision point what is 

best to do. The teaching climate will never be totally responsive to students’ needs. If a 
teacher has management and teaching skills, however, it is possible to more nearly 
approximate an ideal arrangement. Vital procedures include knowing how content to be 
taught is structured, and then organizing it for instruction. Next, identification or 
development of appropriate resource materials is done. This is followed by development 

of ongoing, simple but accurate record keeping systems kept both by teachers and 
students. These records should be designed to provide immediate feedback. 
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Thus, the problem of individual differences can be tackled with multi-dimensional tasks. 
The teacher, school authorities, the parents and the government as well as voluntary 
agencies all should join hands to meet the individual requirements of children who 
possess tremendous individual differences. 
 

Describe the methods used by the teacher in handling the students’ differences in 
abilities. How did the students respond to the teacher? 

 

CONCLUSION 

In this unit, the development of reading skills at various stages were discussed. Teaching 
strategies and activities for each stage were given which can provide a necessary 
background to prospective/working teachers about possible practices in their own 
classrooms. Individual differences among students can be used for building their 
strengths and providing necessary support to excel in reading. It depends upon an 
effective teacher to build a constructive environment where every child is learning 
irrespective of their individual differences.  
 

EXERCISE 

1. What do you understand the term Literacy Development? How literacy skills 
develop at early age? Elaborate in detail. 

2. How the theories of literacy development are helpful to promote reading skills in 
students? Discuss the important points in daily life classroom situation. 

3. Describe the groundwork for emerging literacy skills at early elementary years. 
4. What are the most appropriate strategies to foster comprehension skills in middle 

years of school? 
5. What are the useful strategies use by a teacher to deal with individual differences in 

Pakistani context? 
6. What is your point of view about “Breaking the Code”? How a teacher can enhance 

reading and writing skills of the students? Design some activities at your own.  
 

ACTIVITIES  

1. Step 1: Observe two or more learners of different abilities but studying in the same 
grade.  

Step 2: Find out information about their background. 
 Step 3: Observe them as they participate in a classroom. 

 Step 4: Write a narrative report and a brief reflection on your experience 
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2. Observe the behaviour of both high achieving and low achieving learners. Note 
their dispositions, pace in accomplishing tasks, interaction with teacher, and 
interaction with others. 

3. Note some points about your colleague teacher’s method in addressing the 

individual learning needs of the students in his/her class. 
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INTRODUCTION 

This unit is about universals of reading development and transfer effects of first language 
(L1) and second language (L2). You will also learn the difference in orthography, 
phonology and morphology. Furthermore, you will get knowledge about transfer 
facilitation and implication of reading in various languages. 
 
It is considered that reading is possibly the most extensively and intensively studied by 
experts in the field of language teaching among four language skills. The connections 
among language, writing system, and reading are part of what confronts a child in 
learning to read. We examine these connections in addressing how reading processes 
adapt to the variety of written language and how writing adapts to language. Duffy (as 
cited in Schmitt, 2002, p. 232) defines reading strategies as "plans for solving problems 
encountered in constructing meaning". 
 

LEARNING OUTCOMES 

After reading this unit, the students would be able to: 
1. Explain the universals of reading in detail 
2. Describe transfer effects of L1 and L2 in reading 
3. Differentiate in orthography, phonology and morphology 
4. Explain how reading transfer facilitate learning a language  
5. Explain implications for reading in national and regional languages  
6. Describe implications for reading in English  
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5.1 IMPORTANCE OF READING DEVELOPMENT 

Reading is an extraordinary vital skill. Reading therefore is not merely a goal; it is also an 
important tool in education and individual development, both within school and in later 
life. European Commission (2001) recognizes that reading skills play a central role in an 
individual’s learning at school: “The ability to read and understand instructions and text 
is a basic requirement of success in all school subjects. The importance of literacy skills 
does not, however, come to an end when children leave school. Such skills are key to all 
areas of education and beyond, facilitating participation in the wider context of lifelong 
learning and contributing to individuals’ social integration and personal development.” 
 
How reading is an important skill for lifelong learning? 

 

5.2 UNIVERSAL FOR READING DEVELOPMENT  

The National Reading Panel has identified some major building blocks of successful 
reading acquisition in English: print awareness, phonemic awareness, phonics, 
vocabulary, fluency, and reading comprehension. In this section you will have an insight 
of universals for reading development. These universals of reading are given below. 
 

Figure 5.1: Reading Development Stages 
 
5.2.1 Print Awareness 
Print awareness is a child's earliest understanding that written language carries meaning. 
The foundation of all other literacy learning builds upon this knowledge. Children with 
print awareness can begin to understand that written language is related to oral language. 
Children who lack print awareness are unlikely to become successful readers. Indeed, 
children's performance on print awareness tasks is a very reliable predictor of their future 
reading achievement. 

Print 

awareness

Phonemic
awareness

Phonics Vocabulary

Fluency

Comprehension
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5.2.2 Phonological Awareness  
Phonemic awareness and phonics are not the same thing. Phonemic awareness is the 
understanding that the sounds of spoken language work together to make words. Phonics 
is the understanding that there is a relationship between letters and sounds through 
written language. Children who cannot hear and work with the phonemes of spoken 
words, will have a difficult time learning how to relate these phonemes to letters when 
they see them in written words.  

Phonemic awareness training is essential for students who are at risk for reading 
difficulties. This article describes the components of phonemic awareness and provides 
activities that special educators can use to provide this training to at risk students.  

Across alphabetic languages, converging evidence indicates that phonological awareness 
is indeed a critical skill for reading acquisition, although the relevance of specific tasks 
and stimuli may vary by language. The sequence of phonological awareness development 
also appears to be consistent, with a progression from syllable awareness, to onset-rime 
awareness, followed by phoneme awareness. In non-alphabetic languages, the importance 
of phonological awareness in learning to read is less clear. For example, several 
researchers have explored phonological awareness in children learning to read Chinese. 
One study with third graders indicated that visual processing skills, as opposed to 
phonological awareness, correlated with reading performance, whereas other research 
conducted with first graders has indicated that phonological awareness, as opposed to 
visual processing skills, correlated with reading in Chinese. 

5.2.3 Phonics  
Phonics refers to knowledge of letter-sound correspondences. By this definition, phonics 
skills are applicable to reading alphabetic languages. It appears that children’s ability to 
master phonics is related to the orthographic consistency and phonological structure of a 
particular language. In transparent orthographies, letter-sound correspondences are 
consistent. For example, languages such as Spanish, Italian, Greek, and Finnish are 
considered to have transparent orthographies because there is nearly a one-to-one 
correspondence between letters and their sounds. In addition, Spanish and Italian have a 
relatively simple syllabic structure, with predominantly open consonant-vowel syllables. 
These features appear to facilitate children’s letter-sound mappings, which then promote 
rapid achievement of word decoding. Other languages, such as German, have regular 
orthographies but more complex syllable structures.    Consequently, mastering phonics 
in such a language is thought to be somewhat more difficult than in Spanish or Italian, yet 
still easier than in languages with opaque orthographies, such as English, French, and 
Portuguese. These features may result in different rates of phonics mastery and adoption 
of different word attack strategies. Children learning to read in a language with both an 
opaque orthography and a complex syllable structure, such as English, are likely to have 
the greatest difficulty breaking the code. 
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5.2.4 Vocabulary  
Vocabulary plays an important part in learning to read. Beginning readers must use the 
words they hear orally to make sense of the words they see in print. Kids who hear more 
words spoken at home learn more words and enter school with better vocabularies. This 
larger vocabulary pays off exponentially as a child progresses through school. 

Consider, for example, what happens when a beginning reader comes to the word dig in a 
book. As she begins to figure out the sounds represented by the letters d, i, g, the reader 
recognizes that the sounds make up a very familiar word that she has heard and said 
many times. It is harder for a beginning reader to figure out words that are not already 
part of their speaking (oral) vocabulary. 

Vocabulary also is very important to reading comprehension. Readers cannot understand 
what they are reading without knowing what most of the words mean. As children learn 
to read more advanced texts, they must learn the meaning of new words that are not part 
of their oral vocabulary. 

A second-grade teacher discovers while reading a text that many of his students do not 
know the meaning of the word board, as in the sentence, "The children were waiting to 
board the buses." The teacher demonstrates how to find board in the classroom 
dictionary, showing students that there are four different definitions for the word. He 
reads the definitions one at a time, and the class discusses whether each definition would 
fit the context of the sentence. The students easily eliminate the inappropriate definitions 
of board, and settle on the definition, "to get on a train, an airplane, a bus, or a ship." 
Then the teacher substituted the most likely definition for board in the original sentence 
to verify that it is "The children were waiting to get on the buses" that makes the best 
sense. 

5.2.5 Fluency  
Children’s ability to read text quickly and accurately is critical for successful reading 
comprehension. Like native English speakers, ELLs will benefit from a variety of guided 
oral reading procedures. This may include repeated reading of connected text containing 
previously learned letter-sound combinations, with gradually increasing complexity as 
children are successful. Students can engage in oral reading practice by reading in unison 
with adults, with peers, and with audiotapes. They may also practice through echo 
reading, by reading in imitation of the clinician, or through readers’ theater in which 
students rehearse and recite scripts with peers. 
 
5.1.6 Comprehension 
 Successful reading comprehension is the ultimate goal of reading intervention for 
children with reading difficulties. Comprehension may suffer due to several other 
deficits, including oral language proficiency, decoding, vocabulary, fluency, and limited 
working memory skills. Because comprehension involves both literal and inferential 
comprehension, there are several recommended strategies for supporting both. Before 
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reading, browsing the story or text will help children activate their prior knowledge and 
predict what the reading will be about.  
 
It is revealed in a research that in children who are learning to read in two languages, 
similar patterns of development and disability in both languages would be expected, 
according the linguistic interdependence. Research indicates that children’s phonological 
processing, working memory, and rapid naming performance appear to be indicative of 
reading disability across both alphabetic and non-alphabetic languages. Phonological 
processing deficits emerge as the most robust indicator of RDs across languages and 
grade levels. Successful interventions involve an integrated approach that combines 
explicit teaching and application of skills during meaningful reading activities. 
 

Further Reading 
http://epublications.marquette.edu/cgi/viewcontent.cgi?article=1005&context=spaud_fac 
 
Summary 
Dear students, in this section we have discussed the universals and their implications for 
reading development. We can summarize: 
 The major universals of successful reading acquisition in English are print 

awareness, phonemic awareness, phonics, vocabulary, fluency, and reading 
comprehension. 

 There is a strong relationship between early phoneme awareness and later reading 
success. 

 Across alphabetic languages, converging evidence indicates that phonological 
awareness is indeed a critical skill for reading acquisition, although the relevance 
of specific tasks and stimuli may vary by language. 

 Effective word-learning strategies make students able to understand the real 
meaning and usage of that word. 

 Good readers are both purposeful and active, and have the skills to absorb what 
they read, analyze it, make sense of it, and make it their own. 

 At the earliest stage of reading development, students' oral reading is slow and 
labored because students are just learning to "break the code" – to attach sounds to 
letters and to blend letter sounds into recognizable words. 
 

5.3  TRANSFER EFFECTS OF L1 OR L2 READING  

Haugen (1956) referred to transfer as, ‘the overlapping of two languages’. In language 
learning or acquisition, the person finds themselves in a language mode in that they are 
switching different skills. In this process, they interact with L1 sub-skills. The traces of 
these skills can be reflected to one language from another by means of transfer. Odlin 
(1989) stated, “Transfer is the influence resulting from similarities and differences 
between the target language and any other language that has been previously acquired”. 
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It has been found in researches that First language (L1) and second language (L2) 
acquisition differ from each other. The basic concept of transfer in language researches is 
that, when a second language is learned, some properties of the L1 are transferred into the 
L2 (Cook, 2000). It is clear that the L1 affects the L2 in many ways. Linguistic transfer 
occurs when learners start to learn another language. They begin to use linguistic 
resources from their L1. 
 
Language and reading development are quite different. Language development is a 
natural process and it happens so fast. Learning to read does not seem to be natural and 
biologically determined in the way that language development does. 

When there are similarities in languages, the learners recognized some features such as 
phonological forms and cognates, which were common for both languages. As a result, it 
can be easier to acquire the L2 that is closely related to the L1 (Connor, 1996). This 
situation cannot be limited by the languages which have similarities in general. Language 
transfer is possible between languages which have fewer common features. While the 
transfer may occur among the languages from the L1 to the L2, it can be said that the 
transfer is likely from the L2 to the L1. 

Readers use mental activities in order to construct meanings from text. Successful L1 and 
L2 readers consciously and unconsciously engage in specific behaviors to enhance their 
comprehension of text. Reading comprehension involves multiple cognitive processes 
and that are related to each other (Horiba, 1996). The processes include recognizing 
letter, characters, and words; analyzing the syntactic and semantic structure of clauses 
and sentences, and generating inferences. 

 
 
 
 
 
Lexical layer 
 
 
 
 
 
 
Conceptual layer 
 

Figure 5.2: Reading Process in L1 and L2 
 

When the level of L2 reading task does not match with L1 reading, the reader will face 
difficulties. The difficulties become greater when there is a greater difference between Ll 

L2 L1 
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and L2. According to Segalowitz (1986), if syntactic structure in a second language 
student's native language is very different from that of the target language; a greater 
degree of cognitive restructuring is required.  

Clarke (1980) observed L1 and L2 reading skills of native-Spanish students learning 
English. In L1, proficient readers could understand the text semantically while poor 
readers relied on syntactic information. However, in L2, the difference between the 
effective and poor L1 readers decreased. Their limited L2 language proficiency short-
circuited the transfer of their L1 reading behaviors to L2 reading behaviors. 

According to O'Malley and Chamot’s (1990) definition "the use of previous linguistic or 
prior skills to assist comprehension or production" (p.120), learners transfer their first 
language knowledge or skills while reading or writing in second language. This transfer 
process may either support (positive transfer) or detract (negative transfer) from learning. 
Transfer can be facilitative, in areas where the two languages are identical. 

Further Reading  
http://www.academia.edu/9721170/First_language_L1_influence_on_second_language_
L2_reading  
 

5.4  DIFFERENCE IN ORTHOGRAPHY, PHONOLOGY AND 
MORPHOLOGY 

Reading is a complex process involving multiple skills and systems that must be 
coordinated in order to result in fluent reading behaviors (Adams, 1990). It is important 
to scientifically investigate the skills and systems involved in reading in order to be able 
to design educational programs and learning environments that target and foster growth 
in these skills and systems. Learning to read is critical in our current hyper-literate 
society, and it is crucial to educational progress as mastery of virtually every other school 
subject (e.g., mathematics, physics, history, civics) depends at least in part on reading 
skill. 
 
Reading involves the coordination of multiple systems including: 
 
5.4.1 Orthography 
Orthographic processing involves the visual look of a word or string of letters; you might 
depend in part on orthography to quickly know that “cat” is a real word while “cta” is 
not. Research suggests that the ability to automatically orthographically process strings of 
letters as words might depend on the so-called word form system, which may develop 
over time with experience with words. 
 
5.4.2 Phonology 
Phonological processing involves the sounds of language, called phonemes; you might 
depend in part on phonological processing to know that “cat” says kuh – ah – tuh. Tasks 



 

that tap into phonological processing, such as rhyming games or phoneme manipulation
tasks (say “cat” without the
predictors of learning to read. In order to learn how to read, the phonemes that a child 
knows from spoken language (phonology) must be mapped on to the printed lett
page (orthography). 
 
5.4.3 Morphology 
Morphology involves the smallest meaningful units of language, called morphemes; you 
might depend in part on morphology to know the difference between “cat” and “cats”. 
That one little letter s carries a lot
you are at the grocery store deciding how much cat food to buy! Noticing morphemes can 
help you to understand the meanings of words (semantics, see below); for example, 
knowing that the morpheme
out that psych-ology is the study of the mind and
diseases of the mind. 

5.4.4 The Semantic System
Semantic processing involves the meaning of words; you might depend in 
semantic processing to know that when you read “cat” it means or refers to that warm, 
furry, purring thing that jumps on your lap and meows. Learning new words and 
increasing your vocabulary help to develop the semantic system. Some children begin 
school with large vocabularies based on their experiences with spoken language, while 
other children, who have had less experience with language, enter school with smaller 
vocabularies (Hart & Risley, 1995).
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that tap into phonological processing, such as rhyming games or phoneme manipulation
tasks (say “cat” without the kuh), have proven to be some of the strongest correlates and 
predictors of learning to read. In order to learn how to read, the phonemes that a child 
knows from spoken language (phonology) must be mapped on to the printed lett

Morphology involves the smallest meaningful units of language, called morphemes; you 
might depend in part on morphology to know the difference between “cat” and “cats”. 

carries a lot of meaning in English as a morpheme – especially if 
you are at the grocery store deciding how much cat food to buy! Noticing morphemes can 
help you to understand the meanings of words (semantics, see below); for example, 
knowing that the morpheme psych (from Greek) has to do with the mind, you can figure 

is the study of the mind and psycho-path-ology is the study of 

The Semantic System 
Semantic processing involves the meaning of words; you might depend in 
semantic processing to know that when you read “cat” it means or refers to that warm, 
furry, purring thing that jumps on your lap and meows. Learning new words and 
increasing your vocabulary help to develop the semantic system. Some children begin 
school with large vocabularies based on their experiences with spoken language, while 
other children, who have had less experience with language, enter school with smaller 
vocabularies (Hart & Risley, 1995). 
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Semantic processing involves the meaning of words; you might depend in part on 
semantic processing to know that when you read “cat” it means or refers to that warm, 
furry, purring thing that jumps on your lap and meows. Learning new words and 
increasing your vocabulary help to develop the semantic system. Some children begin 
school with large vocabularies based on their experiences with spoken language, while 
other children, who have had less experience with language, enter school with smaller 



 

5.4.5 The Syntactic System
Syntactic processing involves the order and arrangement of words in phrases and 
sentences; you might depend in part on syntactic processing to know the difference 
between “The cat is on the mat” and “The mat is on the cat,” sentences that have two 
very different meanings despi
 

 
Reading involves each of these systems working in concert with the others. One of the 
goals of learning to read is fluency 
use of cognitive resources. When each of th
automatic, this frees limited cognitive resources to allow for higher
and engagement with the text. If any one of the processes is weak or not automatic, this 
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Do you agree reading involves the coordination of multiple systems? Elaborate them.

 

5.5  READING TRANSFER FAC
LANGUAGES 

Transfer of Skills in language involves many different types of interference. Studies 
suggest that word-processing skills or strategies cultivated in a first language have a 
major impact on the cognitive processes that are used in reading a second written 
language, L2. Among these types, there are many features of languages which influence 
each other such as grammar, definitions, vocabulary, pragmatics, syntax, functions, and 
pronunciation. 

109 

The Syntactic System 
involves the order and arrangement of words in phrases and 

sentences; you might depend in part on syntactic processing to know the difference 
between “The cat is on the mat” and “The mat is on the cat,” sentences that have two 
very different meanings despite sharing all the same words. 

Reading involves each of these systems working in concert with the others. One of the 
goals of learning to read is fluency – quick, effortless, automatic processing with limited 
use of cognitive resources. When each of the processes contributing to reading becomes 
automatic, this frees limited cognitive resources to allow for higher-level comprehension 
and engagement with the text. If any one of the processes is weak or not automatic, this 
can contribute to poor reading; it follows that teaching reading should ideally address 
each one of these components of the reading system. 

Do you agree reading involves the coordination of multiple systems? Elaborate them.
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More specifically, word recognition is faster and more accurate with readers from related 
L1 orthographic backgrounds. Studies have concluded that word level transfer effects are 
always facilitative and are pervasive. However, many transfer effects involve interference 
because of the differences between two languages at any linguistic level. For example, 
Japanese students are likely to rely more on visual processing with difficult words than 
will students from L1 alphabetic languages, even though the visual processing will not 
facilitate English L2 word-recognition processing (Cook & Bassetti, 2005a; Koda, 1990).  

At the level of syntax-processing differences between L1 and L2, several researches 
show that L1 processing preferences will cause interference with L2 syntactic processing 
(Koda, 2005, 2007). Nonetheless, it is also true that positive L1-L2 lower level transfer 
effects are real for word-recognition processes. 

Furthermore, current views of transfer do not depict transfer as a temporary process, one 
that only lasts until the L2 becomes proficient enough. Rather, L1 processes will always 
be present at some level because L2 reading involves reading with a dual language 
system. The interaction of two languages as a part of L2 reading processes has been 
termed Multi-competency by Cook (1997) ; Cook & Bessetti (2005a). 

According to Connor (1996), when there are similarities in languages, the learners recognized 
some features such as phonological forms and cognates, which were common for both 
languages. As a result, it can be easier to acquire the L2 that is closely related to the L1. 
While the transfer may occur among the languages from the L1 to the L2, it can be said that 
the transfer is likely from the L2 to the L1. The four language learning skills (reading, 
writing, speaking and listening) also play a crucial role in language transfer. The transfer can 
produce different results for different language learners because of varied proficiency in the 
L1 and the L2. Recent studies on reading skills transfer are generally interested in L1 transfer 
effects on L2 reading proficiency. Carlo and his colleagues (Carlo et al., 2014), investigated 
the role of the language of instruction in moderating the relationships between initial levels of 
English oral language proficiency. The instructed groups, advanced faster than the students 
without initial strong Spanish reading comprehension skills. 

To what extent, and in what ways, do transferred first-language competencies affect 
learning to read in a second language?  

 

5.6 IMPLICATIONS FOR READING IN DIFFERENT 
LANGUAGES 

This section has provided an overview of reading in different languages and introduced 
several very important concepts. Among the increasing demands placed on the 
educational development of citizens, reading literacy is fundamental.  
 
According to Halloway (1999), reading skills are essential to the academic achievement 
of lower and upper secondary-school students, but after seven or eight years of 
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elementary education, many students still lack sufficient proficiency as readers, and many 
adolescents continue to perform at unacceptable levels. 
 
It has been claimed that the cognitive development related to the acquisition of reading 
skills is universal in all languages, but the degree of orthographic depth of the reading 
system might impede or promote it. Among bilingual children, literacy is usually first 
acquired in children’s native languages, followed by second language literacy when they 
start school. Multicultural societies are part of the almost every area of the world; The 
Pakistani literacy situation is characterized by multilingualism, in that, whereas Urdu is 
the national standard language, most readers have another first language. Children 
become bilinguals by acquiring two languages at the same time or by acquiring them 
sequentially.  
 
5.6.1 How Does Reading Adapt to Language? 
It is possible, by the logic of experimental control that variations in reading that we have 
attributed to different writing systems are actually due to differences (wholly or in part) 
between languages. Chinese writing encodes the Chinese language, English writing 
encodes English, and so forth. Although Japanese offers intriguing complexities, 
allowing a single language to be expressed by multiple writing systems, the general 
situation is that writing systems and orthographies are not arbitrarily assigned to 
languages, leaving, from an analytic perspective, a confound of variables. One way 
through this confound is to consider how writing encodes language and whether it does 
so adaptively to the character of the language. Alphabetic writing in its purest form could 
approximate a notation system for speech. Letters denote phonemes and writing is written 
speech.  
 
How Does Reading Adapt to the Variety of Written Language? 
In principle, one writing system could serve the vast variety of the world’s spoken 
languages. Indeed, the International Phonetic Alphabet (IPA) or other forms of phonetic 
transcription do exactly that. A universal set of graphs allows the sounds of all languages 
to be written down, at least in principle. Actual written languages, unlike IPA, were not 
invented for the purpose of universal transcription, but rather followed the more complex 
routes of cultural artifacts. The result is wide-ranging variety in the appearance of the 
graphs (see Figure 1) across languages as well in how the graphs map onto units of 
language. Of course, appearances are not everything, and this variety is commonly 
considered to reflect only three basic writing types according to their basic unit of 
mapping: morpho-syllabic or logographic; syllabic, and alphabetic. It is further argued by 
writing scholars that, in the order given above, these three types reflect the evolution of 
writing systems (e.g., Gelb, 1952). 



 

Figure 5.3
 

The three basic writing systems can be 
logography of Chinese ( ), in which each grapheme (i.e., character) corresponds to a 
syllabic morpheme (often a word) in the spoken language; the syllabary of Japanese ( ), 
in which each grapheme corresponds to a sy
alphabet of Korean ( ), in which each grapheme corresponds to a Korean phoneme. Note 
that, although the graphemes of Chinese and Japanese both represent spoken syllables, 
Japanese graphemes map to the phonetic buildin
morpheme or word to which a Chinese character maps happens to be a single syllable.
The major adaption of reading to variation in writing is through universal reading 
procedures. Put more carefully, the claim is that writing 
within constraints that honored the procedures by which human brains could get 
linguistic meaning from print. The key is the language constraint, that all true general
purpose writing systems encode language, not concepts. F
that reading must engage the language of the reader, a fact that builds into reading a 
highly general adaptation. Whatever the appearance of the writing, reading processes 
engage the linguistic system.
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Figure 5.3: Variation in the Appearance of Writing 

The three basic writing systems can be exemplified by three Asian languages: the 
logography of Chinese ( ), in which each grapheme (i.e., character) corresponds to a 
syllabic morpheme (often a word) in the spoken language; the syllabary of Japanese ( ), 
in which each grapheme corresponds to a syllable in the spoken language; and the 
alphabet of Korean ( ), in which each grapheme corresponds to a Korean phoneme. Note 
that, although the graphemes of Chinese and Japanese both represent spoken syllables, 
Japanese graphemes map to the phonetic building blocks of words, whereas the 
morpheme or word to which a Chinese character maps happens to be a single syllable.
The major adaption of reading to variation in writing is through universal reading 
procedures. Put more carefully, the claim is that writing itself developed its variations 
within constraints that honored the procedures by which human brains could get 
linguistic meaning from print. The key is the language constraint, that all true general
purpose writing systems encode language, not concepts. From this constraint it follows 
that reading must engage the language of the reader, a fact that builds into reading a 
highly general adaptation. Whatever the appearance of the writing, reading processes 
engage the linguistic system. 
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5.6.2 Status of Languages Spoken in Pakistan 
The provincial languages of Pakistan
the five Provinces of Pakistan
and Balochistan). However, provincial lang
except Sindhi in Sindh, given the fact that 
the country.  
 
Punjabi is the most common spoken language in Pakistan, with the fact that 44% of the 
people of Pakistan speak Punjabi
their third language. Lahore
Punjabi-speaking city in the world. According to the 1998 Census, 87% of the total 
population of Lahore speaks a dialect of Punjabi and 68% of the population of 
the capital of Pakistan, speaks Punjabi.
 

Figure5.4: Percentage of Population of Pakistan Speaking Various Langauges
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Sindhi is the third most common language spoken in Pakistan (after 
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Before the standardization of Sindhi orthography, numerous forms of the 
Lunda (Laṇḍā) scripts were used for trading. For literary and religious purposes, an 
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speaking city in the world. According to the 1998 Census, 87% of the total 
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Arabic-Persian alphabet known as Ab-ul-Hassan Sindhi and Gurmukhi (a subset of 
Laṇḍā) were used. Another two scripts, Khudabadi and Shikarpuri, were reforms of the 
Landa script.  

Balochi is the main language spoken in Balochistan. Before the 19th century, Balochi 
was an unwritten language. The official written language was Persian, although Balochi 
was still spoken at the Baloch courts. British linguists and political historians wrote from 
with the Latin script, but following the independence of Pakistan, Baloch scholars 
adopted Urdu Arabic script. In Afghanistan, however, Balochi is written in a modified 
Arabic script based on what is used for Persian. There are 47 letters in the Balochi 
language the orthography of the Balochi script was introduced by Taimur Mengal in his 
Balochi pamphlet "Balochi Nama Qasim" published in 1987. The same alphabet was 
published in his article "Balochki Mundh Likh" in the monthly Balochi Nama, Dera 
Ghazi Khan, August–September 1991, Vol. 1, issue 1, Pp. 24 

Before the 19th century, Balochi was an unwritten language. The official written 
language was Persian,although Balochi was still spoken at the Baloch courts. British 
linguists and political historians wrote from with the Latin script, but following the 
independence of Pakistan, Baloch scholars adopted Urdu Arabic script. In Afghanistan, 
however, Balochi is written in a modified Arabic script based on what is used for Persian. 

In Pakistan Pashto is spoken as a first language by about 15.42% of Pakistan's 170 
million people. It is the main language of the Pashtun-majority regions of Khyber 
Pakhtunkhwa. Pashto employs the Pashto alphabet, a modified form of the Perso-Arabic 
alphabet. It has extra letters for Pashto-specific sounds. Since the 17th century, Pashto 
has been primarily written in the Naskh script, rather than the Nasta'liq script used for 
Urdu alphabet and, to some degree, the Persian alphabet. The Pashto alphabet consists of 
45 letters and 4 diacritic marks. 

 
Figure 5.5: Number of Speakers of Different Languages 

 

The first language of the children may Punjabi, Sindhi, Balochi or Pashto but when they 
enter school and start formal literacy instruction, they have to confront two new 
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languages, Urdu and English, both with opaque, but completely different orthographies 
and using different alphabetic systems. Whereas for the majority of the students, both of 
these languages are new; for some of them (those from high socio-economic status 
families), Urdu might be another L1, in addition to Punjabi. Punjabi is rarely written or 
taught in schools (whether as a medium of instruction or as a subject) until graduate level. 
 
5.6.3 Implication of Reading in Urdu 
Urdu has a complex orthography. It has an alphabetic script borrowed from Arabic and 
Persian, with additional letters for the sounds, which are not found in Arabic and Persian. 
Urdu is written in a cursive, context sensitive Farsi-Arabic script from right to left. Its 
cursive, multilevel form is called Nastaliq (Naim, 1999; McGregor, 1992 in Schmidt, 
2003) and comprises 38 letters. Two of the three proper vowel letters also represent 
semivowels. All other vowels are represented by diacritics positioned above or below the 
preceding letter. However, typical Urdu writing omits most of the diacritics leaving only 
consonants behind (Rao et al., 2010). The reader has to provide the missing vowel 
information. Quite often, the omission of diacritics may lead to homographs, and 
successful word identification can only proceed with contextual help. 
 

 
Figure 5.6: Letters in Urdu Language, their pronunciation and 

 correspondence with English Alphabets 
 
A further grapheme problem is that the same letters are written differently in different 
positions within the word. From the point of view of the visual identification of letters, 
Urdu presents a further problem, known as its cursive property: many graphemes look 
similar or even identical and can only be discriminated by the presence of, the number of 
or positioning of, dots (Mirdehghan, 2010). 
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A study demonstrates that the complex nature of the Urdu orthography presents specific 
problems to the child learning to read. Some children never acquire that skill, as shown 
by the children who were dropped from the current analyses because of not being able to 
read at all. Timely screening and proper intervention may alleviate such problems. There 
is evidence that remedial programmes can lead to considerable improvement in reading 
fluency among children with reading problems. There must be no reason for children to 
‘wait to fail’ before teachers can begin to implement interventions (Snowling et al., 
2011). 
 
The results of a  cross-linguistic research on the predictors of reading performance, it is 
found that the predictors of reading skills (fluency and accuracy) in Urdu are the same as 
in other languages , but the strength of relationship might vary with the status of the 
children (typical readers or children with reading disable). Phonological skills do not 
appear to be a critical predictor for the reading disability group.  
 

5.7 IMPLICATIONS FOR READING IN ENGLISH 

English has a large phoneme inventory and a very large syllable inventory with little 
constraint on the formation of syllables. The large phoneme inventory of English might 
work against pure alphabet coding of about 40 phonemes, but there does not seem to be 
some natural stop-point for a grapheme set. English gets by with 26 letters, but Slovak 
expands the same Latin alphabet used by English to 45 letters. 
 

 
Figure 5.7: Letters in English Langauge and their pronounciation 

 
5.7.1 Children’s Development of Universal and Specialized Procedures 
Reading is an essential component of academic learning, as well as a foundation for 
becoming an informed member of the broader community. Failure to achieve adequate 
reading proficiency denies students access to the essential tool for further learning. 
Students suffer academically when they are unable to make the transition from oral 
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language skills to achieving basic decoding competence and comprehending various 
types of texts. Sadly, this has been the case with too many children in today’s schools, 
and understandably there has been concern when students struggle in learning to read. 

Despite the difficulty many children have in learning to read, the typical course is one of 
learning print-language mappings through generalized decoding procedures (for 
alphabetic and syllabary writing) and word-specific learning (all writing systems). If the 
general nature of reading is a combination of universal language-general procedures and 
language-specific procedures, a question becomes the acquisition and refinement of these 
procedures with learning to read. A starting point is the assumption that increased reading 
skill must bring increased specialization, such that a Chinese-speaking child becomes 
very good at reading Chinese and an English-speaking child becomes very good at 
reading English, with no corresponding increase in the ability to read some other 
language.  

Theory of reading universals is also critical because it specifies the learning-to-read 
requisites imposed on all learners in all languages. Therefore, by comparing how the 
requisite tasks are accomplished in diverse languages, we can identify the language-
specific constraints and describe similarities and differences in learning-to-read 
experiences systematically across languages. Teaching reading in English is a tedious 
task. These few techniques are helpful for teachers in reading development. 

i. Phonemic Awareness Development 
Phonemic awareness is the ability to notice, think about, and work with the individual 
sounds in spoken words. An example of how beginning readers show us they have 
phonemic awareness is combining or blending the separate sounds of a word to say the 
word ("/c/ /a/ /t/ - cat."). 
 
Research indicates a strong relationship between early phoneme awareness and later 
reading success, and it links some reading failure to insufficiently developed phoneme 
awareness skills. Intervention research clearly demonstrates the benefits of explicitly 
teaching phoneme awareness skills. 
 
Phoneme awareness activities work well in classrooms where teachers implement shared 
reading. Typically, after previewing the text with the class, the teacher reads aloud a 
large-print text on a chart or in a big book, the teacher and children read the selection 
together, and then students complete individual activities related to the selection 
(Holdaway, 1979). Phoneme awareness activities are a natural extension of the shared 
reading activities. 
 
Teachers need to be aware of the developmental requirements of phoneme awareness 
activities. For example, when teaching children to partition words into parts, segmenting 
a compound word into its two parts ("What two words do you hear in cowboy?") 
precedes segmenting syllables and sounds. 
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Figure 5.8:Phonetic Symbols used in the Dictionary 

 

Instructional Guidelines for Planning Phoneme Awareness Activities 
1. Identify the precise phoneme awareness task on which you wish to focus and select 

developmentally appropriate activities for engaging children in the task. Activities 
should be fun and exciting — "play" with sounds, don't "drill" them. 

2. Be sure to use phoneme sounds (represented by / /) and not letter names when 
doing the activities. Likewise, remember that one sound may be represented by two 
or more letters. There are only three sounds in the word cheese: /ch/-/ee/-/z/. You 
may want to target specific sounds/words at first and "practice" beforehand until 
you are comfortable making them Continuant sounds (e.g., /m/, /s/, /i/) are easier to 
manipulate and hear than stop consonants (e.g., /t/, /q/, /p/). When introducing 
continuants, exaggerate by holding on to them: rrrrrring; for stop consonants, use 
iteration (rapid repetition): k-k-k-k-katie . 

3. When identifying sounds in different positions, the initial position is easiest, 
followed by the final position, with the medial position being most difficult (e.g., 
top, pot, setter). 

4. When identifying or combining sound sequences, a CV pattern should be used 
before a VC pattern, followed by a CVC pattern (e.g., pie, egg, red).* 

 
Note: CV = consonant-vowel; VC = vowel-consonant; CVC = consonant-vowel-

consonant 
Yopp (1995) presented an annotated bibliography of 44 books for young children that 
deal playfully with language. She also provided guidelines for using these books in class: 
a. read and reread the stories; 
b. comment on the language use; 
c. encourage predictions of sound, word, and sentence patterns; 
d. comment on or elicit specific aspects of sound patterns (e.g., "What sound do you 

hear at the beginning of all those words?"); and 
e. be creative in inventing new versions of the language patterns utilized in the stories. 
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Activity: 
Recite a poem ask your students to differentiate different sound patterns.  
 
ii. Phonics Development 
Effective phonics instruction involves systematic and explicit instruction of letter-sound 
correspondence rules and patterns. Intervention should target consonants, long vowels, and 
short vowels, and possibly sound discrimination of phonemes that are not in the ELL 
student’s repertoire. Both native speakers and ELLs with reading difficulties will likely 
need explicit teaching in how English letters can represent more than one sound and how 
sounds can be represented by single letters or letter groups. Struggling readers often have 
difficulty learning consonant digraphs (ch, sh, th, gh), vowel digraphs (ea, ei, oi, ou), 
common initial word blends (br, sm), and stems (-ake, -ell, -ing). Thus, careful attention to 
these patterns is needed. As with phonological awareness instruction, phonics instruction 
should extend to application of skills during meaningful reading and writing tasks.  
 
To promote rapid and successful word recognition, Vaughn and colleagues’ interventions 
for first-grade ELLs prioritized high frequency letter-sound correspondences and patterns 
found in high-frequency sight words. Subsequent word reading tasks built on letter sound 
correspondences that were previously practiced, with gradual introduction of new 
correspondences. Children in the English intervention initially decoded words using a 
sounding out strategy, beginning with closed syllable words (e.g., bat, can, pen), followed 
by words containing open syllables (e.g., ta-ble, ze-ro, mu-sic), R-controlled syllables 
(e.g., her, first, turn), E-controlled syllables (e.g., twin/ twine, cut/cute, mad/made), 
consonant -LE syllables (e.g., ap-ple, puz-zle), and vowel teams (e.g., ai, ea, ey, oi, oo, 
ou). Due to the syllabic nature of Spanish, learning to read consonant vowel syllables 
promotes rapid word reading skills in Spanish. Therefore, the Spanish intervention 
differed from the English intervention somewhat by including a speeded syllable reading 
component following the phonics instruction. This illustrates how the unique 
phonological and orthographic characteristics of a particular language may influence 
mastery of phonics and word attack strategies. 
 

 
Figure 5.9: Syllable and word formation 

 



 

iii. Vocabulary Development
It is not possible for teachers to provide specific instruction for all the words 
students do not know. Therefore, students also need to be able to determine the meaning 
of words that are new to them but not taught directly to them. They need to develop 
effective word-learning strategies. Word
 how to use dictionaries and other reference aids to learn word meanings and to 

deepen knowledge of word meanings;
 how to use information about word parts to figure out the meanings of words in 

text; and 
 how to use context clues to determine word meanings.

 
Using dictionaries and other reference aids
Students must learn how to use dictionaries, glossaries, and thesauruses to help broaden 
and deepen their knowledge of words, even though these resources can be difficult to use. 
The most helpful dictionaries include s
meanings in context. 
 
Using word parts 
Word parts include affixes (prefixes and suffixes), base words, and word roots.Knowing 
some common prefixes and suffixes (affixes), base words, and root words can help 
students learn the meanings of many new words. For example, if students learn just the 
four most common prefixes in English (un
about the meaning of about two thirds of all English words that have prefixes.
are relatively easy to learn because they have clear meanings (for example, un
"not" and re- means "again"); they are usually spelled the same way from word to word; 
and, of course, they always occur at the beginnings of words.
 
Learning suffixes can be more challenging than learning prefixes. This is because some 
suffixes have more abstract meanings than do prefixes. For example, learning that the 
suffix -ness means "the state or quality of" might not help students figure out the meaning 
of kindness. Other suffixes, however, are more helpful, for example, 
"without" (hopeless, thoughtless); and 

Figure 5.9
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Word parts include affixes (prefixes and suffixes), base words, and word roots.Knowing 
some common prefixes and suffixes (affixes), base words, and root words can help 
students learn the meanings of many new words. For example, if students learn just the 
four most common prefixes in English (un-, re-, in-, dis-), they will have important clues 
about the meaning of about two thirds of all English words that have prefixes.
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means "again"); they are usually spelled the same way from word to word; 
and, of course, they always occur at the beginnings of words. 

uffixes can be more challenging than learning prefixes. This is because some 
suffixes have more abstract meanings than do prefixes. For example, learning that the 

ness means "the state or quality of" might not help students figure out the meaning 
f kindness. Other suffixes, however, are more helpful, for example, -less, which means 

"without" (hopeless, thoughtless); and -ful, which means "full of" (hopeful, thoughtful).

 
Figure 5.9: Prefix, root word and Suffix 
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some common prefixes and suffixes (affixes), base words, and root words can help 
students learn the meanings of many new words. For example, if students learn just the 

), they will have important clues 
about the meaning of about two thirds of all English words that have prefixes. Prefixes 
are relatively easy to learn because they have clear meanings (for example, un- means 

means "again"); they are usually spelled the same way from word to word; 

uffixes can be more challenging than learning prefixes. This is because some 
suffixes have more abstract meanings than do prefixes. For example, learning that the 

ness means "the state or quality of" might not help students figure out the meaning 
less, which means 

ful, which means "full of" (hopeful, thoughtful). 



 

 
Teachers should teach the word 
Furthermore, teachers should teach primarily those root words that students are likely to 
see often. Here are some examples of how to use word parts in teaching vocabulary:
 
A second-grade teacher wants to 
way to help them think about the meanings of new words they will encounter in reading. 
To begin, she has students brainstorm all the words or phrases they can think of that are 
related to play. The teacher records their suggestions: player, playful, playpen, ballplayer, 
and playing field. Then she has the class discuss the meaning of each of their proposed 
words and how it relates to play.
 
Extended and active engagement with vocabulary
A first-grade teacher wants to help her students understand the concept of jobs, which is 
part of her social studies curriculum. Over a period of time, the teacher engages students 
in exercises in which they work repeatedly with the meaning of the concept of jobs. The 
students have many opportunities to see and actively use the word in various contexts that 
reinforce its meaning. 
 
The teacher begins by asking the students what they already know about jobs and by 
having they give examples of jobs their parents have. The c
about the jobs of different people who work at the school.
 
Promote Cognate Awareness 
Evidence-based practices for vocabulary instruction emphasize the need to focus not only on 
increasing children’s breadth of vocabulary but 
has been found that second language learners may lack depth of word knowledge, even for 
high-frequency words. Vocabulary games and activities will provide insuf
effective word learning and sema
contexts. The most successful approach promoted active processing, as opposed to word 
memorization, through activities in which students analyzed word relationships (i.e., multiple 
meanings, compound words, synonyms, and antonyms), made predictions about word 
meanings, and produced words in meaningful contexts.

Figure 5.11
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Teachers should teach the word roots as they occur in the text students read.   
Furthermore, teachers should teach primarily those root words that students are likely to 

Here are some examples of how to use word parts in teaching vocabulary:

grade teacher wants to teach her students how to use the base word play as a 
way to help them think about the meanings of new words they will encounter in reading. 
To begin, she has students brainstorm all the words or phrases they can think of that are 

her records their suggestions: player, playful, playpen, ballplayer, 
and playing field. Then she has the class discuss the meaning of each of their proposed 
words and how it relates to play. 

Extended and active engagement with vocabulary 
teacher wants to help her students understand the concept of jobs, which is 

part of her social studies curriculum. Over a period of time, the teacher engages students 
in exercises in which they work repeatedly with the meaning of the concept of jobs. The 
tudents have many opportunities to see and actively use the word in various contexts that 

The teacher begins by asking the students what they already know about jobs and by 
having they give examples of jobs their parents have. The class might have a discussion 
about the jobs of different people who work at the school. 

Promote Cognate Awareness  
based practices for vocabulary instruction emphasize the need to focus not only on 

increasing children’s breadth of vocabulary but also their depth of vocabulary knowledge. It 
has been found that second language learners may lack depth of word knowledge, even for 

frequency words. Vocabulary games and activities will provide insufficient support for 
effective word learning and semantic enrichment unless word practice extends to meaningful 
contexts. The most successful approach promoted active processing, as opposed to word 
memorization, through activities in which students analyzed word relationships (i.e., multiple 

nd words, synonyms, and antonyms), made predictions about word 
meanings, and produced words in meaningful contexts. 

Figure 5.11:Concept of Word, Sentence and Paragraph 
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For further details 
http://www.readingrockets.org/teaching/reading

 
Activity 
The teacher reads the class a simple book about jobs. The book introduces the idea that 
different jobs help people meet their
The book does not use the words goods and services, rather it uses the verbs makes and 
helps. The teacher then asks the students to make up sentences describing their parents' 
jobs by using the verbs makes and helps (e.g., "My mother is a doctor. She helps sick 
people get well.") 
 
iv. Comprehension Development
Comprehension is the reason for reading. If readers can read the words but do not 
understand or connect to what they are reading, they are not 
are both purposeful and active, and have the skills to absorb what they read, analyze it, 
make sense of it, and make it their own.
 
Strong readers think actively as they read. They use their experiences and knowledge of 
the world, vocabulary, language structure, and reading strategies to make sense of the text 
and know how to get the most out of it. They know when they have problems with 
understanding and what thinking strategies to use to resolve these problems.

Figure 5.12: A way of organizing information While Reading (Google image)
 
v. Fluency Development
Fluency is the ability to read a text accurately, quickly, and with expression. Fluency is 
important because it provides a bridge between word recognition and comprehension. 
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The teacher reads the class a simple book about jobs. The book introduces the idea that 
different jobs help people meet their needs, and that jobs either provide goods or services. 
The book does not use the words goods and services, rather it uses the verbs makes and 
helps. The teacher then asks the students to make up sentences describing their parents' 

makes and helps (e.g., "My mother is a doctor. She helps sick 

Comprehension Development 
Comprehension is the reason for reading. If readers can read the words but do not 
understand or connect to what they are reading, they are not really reading. Good readers 
are both purposeful and active, and have the skills to absorb what they read, analyze it, 
make sense of it, and make it their own. 

Strong readers think actively as they read. They use their experiences and knowledge of 
ld, vocabulary, language structure, and reading strategies to make sense of the text 

and know how to get the most out of it. They know when they have problems with 
understanding and what thinking strategies to use to resolve these problems. 

A way of organizing information While Reading (Google image)

Fluency Development 
Fluency is the ability to read a text accurately, quickly, and with expression. Fluency is 
important because it provides a bridge between word recognition and comprehension. 

The teacher reads the class a simple book about jobs. The book introduces the idea that 
needs, and that jobs either provide goods or services. 

The book does not use the words goods and services, rather it uses the verbs makes and 
helps. The teacher then asks the students to make up sentences describing their parents' 

makes and helps (e.g., "My mother is a doctor. She helps sick 

Comprehension is the reason for reading. If readers can read the words but do not 
really reading. Good readers 

are both purposeful and active, and have the skills to absorb what they read, analyze it, 

Strong readers think actively as they read. They use their experiences and knowledge of 
ld, vocabulary, language structure, and reading strategies to make sense of the text 

and know how to get the most out of it. They know when they have problems with 

 
A way of organizing information While Reading (Google image) 

Fluency is the ability to read a text accurately, quickly, and with expression. Fluency is 
important because it provides a bridge between word recognition and comprehension. 
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When fluent readers read silently, they recognize words automatically. They group words 
quickly to help them gain meaning from what they read. Fluent readers read aloud 
effortlessly and with expression. Their reading sounds natural, as if they are speaking. 
Readers who have not yet developed fluency read slowly, word by word. Their oral 
reading is choppy. 
 
Because fluent readers do not have to concentrate on decoding the words, they can focus 
their attention on what the text means. They can make connections among the ideas in the 
text and their background knowledge. In other words, fluent readers recognize words and 
comprehend at the same time. Less fluent readers, however, must focus their attention on 
figuring out the words, leaving them little attention for understanding the meaning of text. 
 
It is important to note that fluency instruction should be with a text that a student can read 
at their independent level. It is at this level where students are able to practice on speed 
and expression rather than decoding. The chart below describes each reading level: 

Independent Level Relatively easy for the student to read (95% word accuracy). 

Instructional Level Challenging but manageable for the reader (90% word accuracy). 

Frustration Level Difficult text for the student to read (less than 90% word accuracy). 

Figure 5.13: Various Levels at which students read (source: 
http://www.readingrockets.org/article/fluency-introduction 

 
In an effort to help teachers gain knowledge on fluency instruction, researchers have 
investigated two major instructional approaches related to fluency. In the first approach, 
repeated and monitored oral reading (commonly called "repeated reading"), students read 
passages aloud several times and receive guidance and feedback from the teacher. In the 
second approach, independent silent reading, students are encouraged to read extensively 
on their own. 
 

Activity 
Design at least one activity for promotion of a particular reading universal at each 
level from preschool to elementary. 

 
Guidelines for Effective Teaching of Reading  
 Expect all students to achieve.   
 Know their students as individuals, including their interests, their attitudes about 

reading, and their school, home, and community experiences.  
 Carefully observe each student’s reading in multiple contexts in order to provide 

appropriate instruction and monitor progress.  
 Create a risk-free environment that supports social interaction, open discussion of 

ideas, and multiple perspectives.  
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 Teach students about reading within the context of authentic reading using texts 
with authentic language.  

 Read to students daily using a variety of text types, including various types of 
fiction and non -and multicultural literature, on a variety of topics to build their 
students’ familiarity with written language and their background knowledge on a 
variety of topics.  

 Use a variety of instructional groupings, including whole group, small group and 
individual instruction, to provide multiple learning experiences. 

 Use multiple instructional methods such as shared reading, guided reading, and 
literature discussion circles, as appropriate for their students.  

 Focus on the ideas represented by written language rather than the words on the 
page. 26  

 Build background knowledge of topics and language that enables students to 
understand what they read. 

 Teach before-, during-, and after-reading strategies for constructing meaning of 
written language, including demonstrations and think alouds.  

 Encourage students to use effective reading strategies such as self-monitoring for 
meaning and self-correcting when meaning breaks down. 

 Provide specific feedback to students to support their reading development.  
 Provide opportunities for inquiry and language study, including vocabulary, word 

and text structures, and spelling patterns, that emerge from authentic reading 
experiences. 

 Provide regular opportunities for students to respond to reading through discussion, 
writing, art, drama, storytelling, music, and other creative expressions.  

 Provide daily opportunities for students to read books of their own choice in 
school. 

 Provide daily opportunities for students to write on topics of their own choice in 
school. Provide regular opportunities for students to work together to learn through 
reading and writing.  

 Build partnerships with families to read and write regularly at home. 32  
 Provide regular opportunities for students to engage in a variety of authentic 

literacy experiences in social studies, science, math, and other curricula areas. 33  
 Provide regular opportunities for students to reflect on their learning. 34  
 Provide ongoing support to students who need additional instruction.  
 Gradually release instructional responsibility to support independent reading. 35  
 Reflect on their students’ progress and their own teaching practices in order to 

make changes that meet the needs of students.  
 

CONCLUSION 

In this unit, the universals of reading were discussed. The reading transfers between first 
and second language were also looked at in detail. Implications of reading in a language 
was also explained. Further, the general and specialized procedures of reading 
development was included in this unit.  
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EXERCISE 

1. Why universals of reading are important in teaching reading skill in the classroom? 
Discuss with examples in daily teaching practices. 

2. What is the difference between phonology awareness and phonics? Write a brief 
note on it. 

3. Vocabulary development is the essential building block for teaching reading skill. 
Do you agree? Which necessary measures a teacher can take to build vocabulary in 
English language? 

4. Do transfer effects of first language L1 or Second language L2 in reading affect 
students reading in a particular language? Elaborate with examples. 

5. Differentiate among orthography, phonology and morphology in reading system. 
6. It is said that variation of writing system in different languages impact child’s 

reading ability. Briefly describe with reference to different languages spoken in 
Pakistan. 

7. Which of the mentioned instructional strategies can be effective for enhancing 
reading skill in English? Discuss the implication keeping in mind your own 
classroom situation. 

 

ACTIVITY 

Develop a lesson plan for teaching one sound (common in English and Urdu language) 
through various activities.  
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INTRODUCTION 

In this unit, you will learn about the main factors that influence the reading development 
of a child. You will also learn about the strategies and techniques to control the effect of 
main influencing factors. While learning about the teacher student relationship, you will 
know that how a strong teacher student relationship is necessary for a good reading 
development among child.  

Reading is one of the most important means through which we gain knowledge and get 
information from different sources including books, magazines, newspaper, articles, 
websites and blogs etc. Many of the researchers and teachers emphasize on the product 
rather than the process of reading, but actually the process is most important than the 
product. There are three main successful elements that are considered most important for 
reading comprehension; conceptual understanding, automated basic skills and strategies. 

 

LEARNING OUTCOMES 

After reading this unit, students would be able to: 
1. Identify the main factors that influence the reading skills of young children.  
2. Interpret the main influence of socio-economic status on reading development.  
3. Appraise the effect of family background and home environment on the reading 

development.  
4. Use the strategies to make the student-teacher relationship strong for reading 

development.  
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6.1  INTRODUCTION TO FACTORS AFFECTING READING 
DEVELOPMENT   

As reading proficiency is an ability, which is the ground of all procedures of learning and 
is fundamental for students to learn language, study literature and different subjects. If 
the reading literacy level of a student is low, it will naturally cause difficulties in the 
learning of many other subjects or generally getting education.  

Researches showed that there are different and commonly complicated reasons for the 
different achievement level in reading at different levels. Mostly commonly, those factors 
are outside the school environment including income level and parents' education that 
affect the academic achievements of the students, but still there are many factors within 
school that affect the learning achievement of students. It is also proved from the results 
of a research that there is a close relationship between education level of parents and 
learning achievements of the student, e.g. the children of educated parents will have the 
high level of learning achievements as compared to the children of people with 
comparatively less years of education.  

Socio-economic conditions of a family have great impact on the early achievements of 
the children in reading. It is observed that at early school age, reading comes easier for 
girls as compared to boys. At the school level, more the child learns the better learning 
achievements are expected during the primary school years of a child.  

It has been explored that the reading failure has become a national problem and it cannot 
be easily accredited towards the poverty, immigration or the learning of English as a 
second language. It is examined by a statement of the Committee on Labor and Human 
Resources that the 44% children of a nation of the fourth grade have no or little mastery 
of the knowledge and skills that are essential for the reading activities at the fourth grade 
level. In 2009, reading percentage had gradually improved to 33% but unfortunately it 
remained same till 2012. Two-third students at the eighth grade are not able to read 
according to the grade level, only one-third students are entering in the school with the 
fluency in reading.  

It is believed that fifty percent reading difficulties can be solved if students are given the 
effective language development experiences in preschool and kindergarten, and effective 
reading instruction at the primary level.  

6.2  SOCIO-ECONOMIC FACTORS 

6.2.1 The concept and types of socioeconomic factors  
Socioeconomic status is considered as “the group of individuals with a certain 
occupation, educational and economic characteristics, and their relative standing in 
society based on income, power, background and reputation”. Socioeconomic status 
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(SES) is the measure of the influence that the social environment has on individuals, 
families, communities and schools.  
 
Most commonly SES is related to the concept of social class. The common between both 
is the financial stability as a foundation for classification. Socioeconomic status and 
social class both are significant for the flawless development of a child and for the life 
satisfaction of an adult. However, the concept of social class in known to be continuous 
in one’s life and generation to generation. The classification of SES is build up to find out 
the ways of identifying and changing inequalities. Along this all, social class also has 
economical differences as major influence. The concept of SES considers other 
influences including chance for social or economic advancement, influence on policy, 
availability of resources and rank of primary occupation.  
 
The main definition of SES emphasizes that as a construct, SES is;  
 Conditional 
 Imposed on people 
 Used for comparisons 
 Based on economics, opportunity and means of influence 
 
The definition of SES is different according to every researcher according to the nature of 
the study. But most commonly, there are three levels of SES that are defined in most of 
the research discussions including; low, moderate and high. It is also observed that most 
of the problems are found with the low SES that is also considered poverty and even 
sometimes, poverty level is also considered as a concept of low SES.  
 
Most common factors that are considered the base of establishing socioeconomic status 
include;  
i. Income 
ii. Occupation 
iii. Education 
iv. Neighborhood  
v. Political power.  
 
Each of these five factors contributes to SES. Most commonly the SES of an individual is 
decided by the SES of his/her family. The SES of a family is determined keeping in view the 
basic five factors that are highlighted above. Some of the SES related questions are as below;  
 How well the family members are able to meet their financial responsibilities?  
 What kind of prestige is related with the occupation of the head of a family? 
 What level of education parents have achieved? 
 

Self-Assessment Question 
What are the common factors that are associated with the socioeconomic status?  
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6.2.2 SES of the family and its effect on reading performance of a Child 
Family SES influences children’s achievements at all stages of education (Lucas, 2001). 
The higher the SES, the better the results at school. However, a high SES is not sufficient 
for high educational achievement, since the home educational environment is also 
important. Lam and Cheung (2009) reveal a positive link between fourth-graders’ reading 
achievements and their early involvement in activities developing literacy, for instance, 
reading books, telling stories, singing songs, playing with alphabet toys, or reading signs 
and notes aloud. Educational resources available at home such as a computer or a special 
room for studying also affect children’s reading achievements. Another key element of 
the home environment is parental attitude towards reading, i.e. whether they read books 
in their free time, why they read them, and whether they consider reading an important 
home activity (Lam et al., 2009). Favorable attitude towards reading positively correlates 
with children’s reading performance (Trong et al., 2006). 
 
6.2.3 School factors and its effect on reading performance of a Child  
Educational systems display differences both between and within schools, which also 
contribute to difference in educational achievements. Coleman (1968) conducted the 
"Equality of Educational Opportunity Study" in the USA from 1962 to 1964.  It 
demonstrated that students from the same school but of different background differ much 
more in performance than an "average student" in different schools. Some interpreted this 
to mean school resources do not impact children's performance (Sorensen, 2012; 
Hanushek, 1997, 1998). Here, school resources stand mainly for classroom resources 
(teacher's education and experience, and the pupil-teacher ratio), financial resources 
(expenses per student and teacher salaries). A meta-analysis of 400 studies of American 
pupils’ performance showed that "there is no strong or consistent relationship between 
school resources and student performance”.   

Peer performance and SES influence academic progress of a child. For instance, 
Hanushek et al. analyzed data on primary schools in Texas, USA, revealing that better 
average peer performance leads to better performance of other students (Hanushek et al., 
2003). Zimmer and Toma used data on Belgium, USA, Canada, New Zealand, and 
France to show that the effect of average performance is greater in relation to children 
with low skills (Zimmer and Toma, 2000).  

According to research results, higher the peer SES, better the student's performance. The 
most plausible explanation of the peer effect on achievement is that peers communicate 
with each other throughout the learning process and are an important source of 
motivation for each other (Hanushek et al., 2003). They influence the learning process 
and the pace of instruction by asking and answering questions or by impeding learning 
through destructive behavior.  
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6.2.4 Factors related to education system of a country and its effect on 
reading performance of a child 

One of the important characteristics of education system relevant to academic 
achievements is their level of stratification. It implies the number of school types between 
which a pupil may choose at the moment of transferring from one educational stage to 
another and the age of this transition. For instance, the German education system is 
highly stratified: pupils must choose one of five school types at the age of ten. The 
Swedish system maintains a low level of stratification: all children attend school of same 
type up to the age of sixteen (Pfeffer, 2008).   

A high level of stratification extends achievement inequality according to several studies. 
Horn (2009) demonstrated that early distribution of pupils among different types of 
schools increases the correlation between children’s SES and their academic 
achievements.  

Apart from stratification, macroeconomic indicators can be used as factors predicting 
educational achievements: GDP or GDP per capita of a country allocated for its 
education system. Studies demonstrate that a country's higher economic well-being 
reduces the level of achievement inequality.  

6.2.5 Interaction among family, school, and Education system related factors  
A large number of studies are dedicated to the mutual influence of factors at different 
levels on inequality in educational achievement. Family effects on child performance in 
various subjects appear to be different depending on school characteristics. According to 
Coleman, regardless of quality, education in an American school is more effective for 
students with a higher family SES because of the interactive effect between school and 
family educational resources. In other words, parents that are mostly focused on a better 
career and higher income are ready to support schools by paying taxes or tuition fees. On 
the other hand, schools that possess equally distributed resources are able to decrease the 
advantages of pupils with high SES. Such a trend can be observed in countries with 
unequal income distribution. If school resources are biased towards wealthier students in 
a country with unequal income distribution, then schools will further disadvantage 
children with a low SES.  
 
The economic well-being of a country affects the interrelation between family 
characteristics and pupils’ achievements. Research by Park (2008) shows that the effect 
produced by early home literacy activities on reading achievements is the strongest in 
countries with a high level of economic development. Thus, parental involvement and 
other intangible family resources might be more strongly linked to academic outcomes in 
richer countries. Students from countries with more equal income distribution achieve 
better results in natural sciences. Chiu explains this effect by arguing that children from 
poor families have more resources in countries with equal income distribution. As a 
result, their achievements increase. Another explanation implies that a more equal 
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income distribution contributes to closer interactions among school children. These 
interactions, in turn, result in greater educational achievements.  
 

Self-Assessment Question 
How interaction between school, country and family influence the reading 
development of a child?  

 

6. 3 FAMILY BACKGROUND/ HOME ENVIRONMENT 
FACTORS 

i.  Family background is an important factor determining the success of a child in 
learning certain positive behavior including reading habit. Facilities and reading 
environment which are conducive at home, helps in the nurturing of reading habit. 
Children with better reading facility will achieve higher reading ability. Family 
encouragement has an important impact on the literacy development of children. It 
has been observed that study habits also occur outside the classroom; parents, 
siblings and relatives have the role as facilitator in guiding children in order to 
achieve extensive reading performance outside the classroom.  

 Experience in the formation of pre-school reading habits and interests can be linked 
directly with the cultural capital of a family. Basic requirements of reading habits 
start at home. The pre-school experience is actually including the experience of 
attending kindergarten classes, experience of acquainting reading materials at home 
and the guidance provided by family members. 

ii. Parental background status of students comprises several elements such as 
family income, parent’s educational attainment and parent occupation. Studies 
focusing on the socio-economic status related gaps in literacy have identified 
several explanations for the poorer early literacy of disadvantaged children. Family 
socioeconomic status is strongly correlated both with early literacy (and other 
academic outcomes) and literacy later in the school years. Although the school is 
responsible for the experiences that make up the individuals life during school 
periods, yet parents and individuals’ experiences at home play tremendous roles in 
building the personality of the child and making the child what she is. Thus, the 
environment from which a student comes from, can greatly influence their 
performance at school. 

iii.  Background socio-economic conditions are significant for reading habit 
formation. It is not out of place to imagine that students’ socioeconomic 
background can have possible effects on their reading habits formation. Other 
researchers have reiterated that continuous and regular progress in education 
among secondary school students is dependent on their reading habits. Several 
personal, environmental, and institutional factors relate to predict the reading habit 
formation among secondary school students. 

 The background factors of students have ability to influence the reading habits of 
students. Also, it is not out of place to imagine that parental socio–economic 
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background can have possible effects on the academic achievement of children in 
school. Whatsoever affect the developmental environment of children, would 
possibly affect their education or disposition to it. Parental status is one of such 
variables. Parents of different occupational classes often have different styles of 
child rearing, different ways of disciplining their children and different ways of 
reacting to their children.  

 Bas (2012) study revealed that attitudes of high school students towards reading 
differed significantly in relation to father’s and mother’s educational level in favor 
of students whose fathers and mother had high school and/or graduate level of 
education in the study. Parental income level is also a major factor that may 
promote or hinder the reading habits of students since parents who are poorly 
educated, do jobs for low socio-economic status and reserve less money for their 
children’s education. Ünal (2010) finding on the relationship between parent’s 
occupation and reading attitudes of student found no significant difference between 
students’ reading attitudes and their parents’ occupations. However, the findings of 
Bas (2012) established a significant difference in students’ reading attitudes and 
their parents’ occupation.  

iv.  Parental Education. Better-educated parents are more likely to consider the 
quality of the local schools when selecting a neighborhood to live. Once their 
children enter a school, educated parents are also more likely to pay attention to the 
quality of their children’s teachers and may attempt to ensure that their children are 
adequately served. By participating in parent-teacher conferences and volunteering 
at school, they may encourage staff to attend to their children’s individual needs. 

 In most studies, parental education has been identified as the single strongest 
correlate of children’s success in school, the number of years they attend school, 
and their success later in life. Parental education influences children’s learning both 
directly and through the choice of a school. Furthermore, quasi-experimental 
strategies have found positive effects of parental education on children’s outcomes. 
For instance, one study of Korean children adopted into American families showed 
that the adoptive mother’s education level was significantly associated with the 
child’s educational attainment. 

v.  Family Income. As with parental education, family income may have a direct 
impact on a child’s academic outcomes, or variations in achievement could simply 
be a function of the school the child attends: parents with greater financial 
resources can identify communities with higher-quality schools and choose more-
expensive neighborhoods—the places where good schools are likely to be. More-
affluent parents can also use their resources to ensure that their children have 
access to a full range of extracurricular activities at school and in the community. 
It is not hard to imagine direct effects of income on student achievement. Parents 
who are struggling economically simply do not have the time or the wherewithal to 
check homework, drive children to summer camp, organize museum trips, or help 
their kids plan for college. Working for multiple jobs or inconvenient shifts makes 
it hard to dedicate time for family dinners, enforce a consistent bedtime, read to 
infants and toddlers, or invest in lessons or sports clubs. Even small differences in 
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access to the activities and experiences that are known to promote brain 
development can accumulate resulting in a sizable gap between two groups of 
children defined by family circumstances. 

vi.  Family Structure: It is likely that dual-parent families in general have many other 
attributes that affect their children’s educational attainment, mental health, labor 
market performance, and family formation. More-rigorous quasi-experimental 
evidence also documents significant negative effects of a father’s absence on 
children’s educational attainment and social and emotional development, leading to 
increases in antisocial behavior. These effects are largest for boys. Single parents 
have less time for the enriching reading activities. 

Self-Assessment Question 
What major family background factors affect the reading development of a 
child and how?  

 
vii.  Home Environment: The home environment is the first place for early 

development of a child. The child’s home environment can be the foundation for 
tremendous cognitive growth and development. The child’s experiences that occur 
during the critical first 5 or 6 years of life, have powerful influences on a child’s 
development. In the home environment, parents can provide emotional well-being 
as well as intellectual stimulation. For example, a child’s early development of self-
concept is dependent on the support and encouragement of parents. Studies that 
compare good and poor readers show that students who experience success, are 
much more likely to have a favorable home environment.  

 Parents can also stimulate their child’s love for reading. Parents who read to 
children, take them to libraries, and buy books, teach their children to value 
reading. When children observe parents who are readers, the parents provide a role 
model for literacy. Further, the parental role continues to be crucial even after the 
child enters school. Youngsters who experience difficulty in learning to read, need 
satisfying family relationships. Parents can alleviate some of the psychological and 
emotional consequences of reading failure by what they do in the home 
environment. Parents can provide love, acceptance and other opportunities for 
success.  

 Today, many children come from increasingly risk-filled home environments. For 
example, poverty is a major factor that is related to a child’s risk levels in the areas 
of health, education, emotional welfare and delinquency. According to the U.S. 
Census Bureau (2010), about 22% of all children in the United States are living in 
poverty. Homes that are weighed down by poverty, family instability, and 
neighborhoods where violence is commonplace, increase the likelihood that 
children will be at risk for school failure. On any given night, the number of 
homeless children is estimated to be at least 500,000 (U.S. Census Bureau, 2010). 
Health and emotional problems tend to increase when children live in difficult 
environments. Poorer mothers are less likely than more affluent mothers to seek 
prenatal care. Alcohol addiction in parents may affect a child in two ways: the child 
may be born with fetal alcohol syndrome, and the parent may not have the energy 
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to nurture the child’s education. Children who are hungry or homeless have little 
energy to focus on school. Their overburdened, often undereducated parents and 
guardians may lack the time and skills to nurture literacy by sharing books with 
them, encouraging them to do homework, or communicating with their teachers. 
Some families are able to rise above their problems and provide warm, nurturing 
places that support education, but the sad fact remains that children born into poor 
or unstable families are at risk for educational failure. Thus, many family and home 
environmental causes combine to produce an increased risk for reading problems. 

Self-Assessment Question 
How home environment is influential for the reading development of early 
childhood learners?  

 

6.4  COMMUNITY FACTORS 

Successful interactions with friends provide students with many satisfactions and 
opportunities to gain confidence in themselves. Many students with reading problems, 
however, also have social difficulties. These students have difficulty making friends, 
have problems interacting with others, and do not understand the nuances of social 
situations. A sizable body of evidence shows that social unpopularity tends to accompany 
school failure. Poor achievers often are rejected or ignored by classmates and are 
uninvolved in extracurricular activities (Lavoie, 2007). When children develop typically, 
they learn social skills in a casual and informal manner. Through many incidental 
experiences, they learn appropriate ways of acting with people what to say, how to 
behave, and how to give and take in a social situation. Students with reading and social 
problems, however, may not be sensitive to social nuances, and they may be unaware of 
how others interpret their behavior. Further, in contrast to other students, low-achieving 
students tend to overestimate their own popularity. They may seem unable to recognize 
their own social shortcomings and have difficulty relating to peers in a social setting. 
Often, students with reading and social problems may be unable to accommodate 
themselves to another person’s point of view. Their chances for successful social 
interaction with peers are reduced because they fail to consider the needs of other people. 
 

Activity 
Let us think for a while, can you identify some of the factors from your surroundings that 
affect the reading development of a child?  
 

6.5  DEVELOPMENTAL/DISABILITY FACTORS 

6.5.1 Hearing Impairment 
Because the ability to acquire reading skills may be severely affected by even moderate 
or temporary hearing loss, students should be screened for auditory acuity, or the ability 
to hear sounds. Auditory acuity is different from the ability to work with or distinguish 
words.  
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Hearing loss has several causes: childhood diseases, such as scarlet fever, meningitis, 
mumps, or measles; environmental conditions, such as repeated exposure to loud noises; 
congenital conditions, such as the malformation of or an injury to the hearing mechanism; 
temporary or fluctuating conditions, due to allergies, colds, or even a buildup of wax in 
the ears; maternal prenatal infections, including rubella; middle-ear infection or 
problems; and the use of certain medications, such as aminoglycosides and some 
diuretics.  
 
Screening for Hearing Impairment. Auditory acuity is measured in two dimensions: 
frequency and intensity. Frequency refers to the ability to hear different pitches, or 
vibrations of a specific sound wave. The pitches are actually musical tones; the higher the 
tone, the higher the frequency. Because different sounds of the spoken language have 
different frequency levels, a person may be able to hear sounds clearly at one frequency 
but not at another. Intensity refers to the loudness of a sound and is measured in decibels; 
the louder the sound, the higher the intensity, or decibel level. How loud does a sound (or 
decibel level) have to be before a person should be able to hear it? A person who can hear 
soft sounds at 0 to 10 decibels has excellent hearing. Students who cannot hear sounds at 
30 decibels are likely to encounter some difficulty in learning. If an auditory screening 
indicates a hearing problem, students should be referred to an audiologist (a nonmedical 
specialist in hearing) or to an otolaryngologist (medical specialists in hearing). Although 
the audiometer is a good device for screening, only a specialist trained in measuring and 
treating hearing difficulties can make a final determination of the extent and nature of a 
possible hearing impairment.  
 
Alleviating Hearing Problems. Medical specialists can also take measures to alleviate a 
student’s hearing problem. Sometimes, medication or tubes in a child’s ear can alleviate 
clogged passages and improve hearing. Other children may need to be fitted with hearing 
aids. Sometimes, students pass the audiometric screening test yet still have hearing 
problems. One student, for example, had a sporadic hearing loss resulting from allergies, 
but because her visits to the pediatrician came after the allergy season, the hearing 
problem went undetected for years. Although the hearing problem was eventually cleared 
up, she missed some important early language growth, and her difficulties in reading 
continued into the later grades. Thus, if a teacher suspects a hearing loss, the student 
should be referred to a professional for continued monitoring. Even moderate loss in the 
ability to hear may substantially affect the ability to read. A hearing loss impedes 
communication with teachers and peers, and so the student has difficulty functioning in 
class. Students may have difficulty learning phonics because they do not hear certain 
sounds. A low-frequency hearing loss (500–1500 Hz) may cause difficulty with vowel 
sounds; high-frequency losses (2000–4000 Hz) may cause difficulty with consonant 
sounds that continue, such as /s/, /z/, /j/, /v/, /th/, /sh/, and /ch/. The most devastating 
effect of a hearing loss is that it prevents normal language development. When children 
cannot hear adequately, they are deprived of the communication necessary for normal 
language acquisition and growth. Their vocabulary, grammar, and verbal thinking 
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processes often remain poorly developed, and their language skills may be inadequate to 
acquire higher-level reading skills. 
 
6.5.2 Visual Impairment 
The ability to see clearly is critical to the reading process. However, the relationship 
between reading and vision is complicated. A particular visual impairment may impede 
reading in one individual, but another person with a similar problem may be able to read 
effectively.  
 
Types of Vision Problems. Several types of visual impairment are of concern to the 
reading teacher. These impairments include myopia, hyperopia, astigmatism, binocular 
vision problems, and color perception. Myopia, or nearsightedness, is the inability to see 
objects at a distance. Myopia is caused by an elongated eyeball that focuses visual images 
in an improper way. Although the problem of myopia is not highly related to reading 
difficulty, a student with myopia could have difficulty seeing objects such as writing on 
the blackboard (Lerner & Johns, 2012). A substantial portion of the population is myopic; 
the condition often begins between the ages of 9 and 12. Myopia is usually correctable 
with eyeglasses. Hyperopia, or farsightedness, is the inability to see objects clearly at 
near point (that is, 13 inches or less). In children, it is often caused by an eyeball that is 
too short to permit focusing. Children are typically hyperopic until they reach the age of 7 
or 8; thus, primary-grade textbooks generally contain large print. If hyperopia is a 
continuing problem, it can be corrected with lenses. Because reading is done at near 
point, hyperopia can affect the ability to read. An astigmatism is the blurring of vision 
because of irregularities in the surface of the cornea. This condition is generally 
correctable with lenses. Binocular difficulties refer to the inability to focus both eyes on 
the same object, one of the most complicated ones in the visual functions. Both eyes 
focus together easily on an object that is far away, but as that object moves closer, the 
eyes must turn inward to maintain their focus. If the eyes cannot focus together, a double 
image may result. This condition is not tolerated well by the brain, and the image of one 
eye may be suppressed, possibly leading to a deterioration of that eye. In severe cases, the 
eyes appear to be crossed. Binocular vision problems may blur vision and also cause the 
reader to become easily fatigued; thus, they can interfere with reading. Unfortunately, 
binocular vision is not as easily correctable as other visual problems. Three strategies 
used to correct binocular problems are surgery (often used to correct a cross-eyed 
condition), corrective lenses in eyeglasses, and visual exercises to strengthen eye 
muscles. Opinions differ among eye specialists about the value of visual exercises as a 
treatment in overcoming binocular difficulties.  
 
Screening for Visual Impairment. Students with reading problems should be screened 
for possible visual difficulties. An adequate visual screening should at least test 
nearsightedness, farsightedness, and binocular visual functioning. As with the hearing 
tests that are used by the reading teacher, visual tests given by schools or teachers are 
intended only for screening purposes. Students who do poorly on a visual screening test, 
should be referred to an ophthalmologist (a physician who specializes in eye problems) or 
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to an optometrist (a nonmedical eye specialist) for further testing. Vision tests that can 
easily be administered by a teacher include the Keystone Telebinocular Vision Tests, the 
Orthorater instruments etc. 
 

6.5.3 Gender Differences  
More boys than girls are identified as having reading disabilities. In fact, about four times 
more boys are in special reading programs, yet research sponsored by the National 
Institute of Child Health and Human Development (NICHD) shows that as many girls as 
boys may have reading disabilities, but the girls are not being identified. Girls with a 
reading disability are considered an underserved population (National Reading Panel, 
2000). Several reasons have been suggested for more boys than girls being identified with 
reading disabilities:  
 Boys mature physically later than girls. At the age of beginning reading instruction, 

boys may not have developed certain skills that aid in reading such as the ability to 
pay attention and the ability to manage pencils and books.  

 The school environment may affect boys and girls differently. Most primary grade 
classrooms in the United States are taught by female teachers, and boys may have 
more difficulty relating to them.  

The fact is that more boys are placed in special reading classes. Teachers must make 
these students feel welcome and happy in the reading environment.  
 
6.5.4 Other Physical Problems  
Good physical health is also an important basic condition for learning. The pupil who is 
listless, tires easily, and cannot maintain attention, may have an underlying medical 
problem. Prolonged illness, especially if accompanied by high fevers and long periods of 
absence from school, can also contribute to a reading problem. 
 
General Health and Nutrition. Nutrient deficiency in infancy or early childhood has 
been shown to result in anatomical and biochemical changes in the brain. Early 
malnutrition impairs growth, both of the body in general and of the central nervous 
system in particular. Other health concerns include nutrition problems, rheumatic fever, 
asthma, lack of sleep, biochemical imbalances, and endocrine problems. A general 
physical examination is often recommended as part of a complete assessment for reading 
problems.  
 
Injuries and Illnesses That Affect the Brain. Concussions, or swelling of the brain, can 
affect cognitive functioning. Concussions are often caused by injuries. If a brain injury 
results in unconsciousness, a student has experienced a concussion. In addition, some 
illnesses, such as spinal meningitis and brain tumors, can destroy cognitive functioning. 
 

Self-Assessment Questions 
 What major disabilities affect the reading development of early childhood learners?   
 How physical development of a child affects the development of reading skills? 
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6. 6 SCHOOL’S INFLUENCE ON READING DEVELOPMENT 
OF A CHILD 

A substantial portion of students’ waking hours is spent in school so, the experiences and 
relationships in the school environment profoundly affect their lives. For the poor reader, 
school experiences are often unhappy ones. At times, even a well-meaning, stable family 
may not be able to prepare a child for the school situation. Even in affluent 
neighborhoods, teachers are noticing changes in the home environment such as an 
increase in family disputes. School problems are multiplied in less-fortunate settings. As 
family instability increases, teachers in all schools are instructing at-risk children. Some 
school practices can actually contribute to a child’s reading problems. For example, in 
some cases, teachers might give up entirely on trying to teaching a child to read, and 
instead simply read everything to the child. During reading time, these children might be 
expected to sit quietly and do nothing. In such situations, the school system does little to 
help the child with significant reading problems.  
 
In the school environment, students with reading problems do not read as much as 
students who are good readers. Poor readers read only a third as many words as average 
students in school. Students who already have reading problems are not practicing 
enough to improve their reading skills. Students with reading problems often have 
unsatisfactory relationships with adults in the schools. Studies show that poor achievers 
tend to be perceived negatively by teachers, paraprofessionals, and principals. Teachers 
often identify poor readers as aggressive, lacking self-discipline, and unmotivated. Low 
achievers receive less praise or acknowledgment from teachers, and they are more likely 
to be criticized. Instruction that does not meet a student’s needs can be an important 
factor in a reading problem. For example, when immature children are given formal 
reading instruction before they can profit from it, they may become frustrated and 
develop reading problems. If children do not receive sufficient instruction in critical 
skills, they may fail in the initial stages of learning to read. For example, research 
demonstrates that an important link exists between phonemic awareness and early 
reading. If children do not develop the critical skill of phonemic awareness by first grade, 
their reading in all of the following grades is affected. Finally, low-achieving students 
often do not read enough to become better readers. Although students with reading 
problems are a challenge to teach, they still must be provided with the best instruction 
possible. Many of the suggestions provided in this book can help youngsters with reading 
problems break the cycle of reading failure and help them learn to love reading.  
 

Self-Assessment Question 
How school can be an effective place for early grade learners for reading?  
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6. 7 “TEACHER-STUDENT” RELATIONSHIP AND ITS 
IMPACT ON READING SKILL OF A CHILD 

To better understand the student-teacher relationship and its impact on educational 
functioning, it is useful to understand Attachment Theory and its influence on the parent-
child relationship. Attachment is a theoretical framework researchers are using to better 
understand how children develop positive working relationships with their teachers. 
Attachment theory, as first described by Bowlby (1969), is a dyadic relationship between 
the child and his caregiver that impacts how the child learns to navigate his environment, 
establish interpersonal relations, and develop a sense of personal worth. Effective 
interactions will allow the child to develop a sense of security in the context of 
relationships and fosters an exploration of the child’s immediate world, both physical and 
interpersonal. During the child’s first attachment, the child constructs an “internal 
working model” of his/her relationship where beliefs regarding his/her worthiness of care 
and the adults who provide such care and security are formed. Moreover, Bowlby (1969, 
1980) pointed out that early experiences with the caregiver are central in the formation of 
internal representational models of the self, others, and self-other relationships.   
 
It is revealed that children are exposed to many dangerous environments including child 
abuse and neglect, physiological risk (i.e., twins attempting to share access to the primary 
caregiver), maternal depression, and day care (i.e., children may be exposed to irregular 
caregivers or may have to vie for the attention of a caregiver). Children with flexible 
attachment styles will be more likely to better assimilate to their environments. This 
working model becomes relevant as children begin to attend school and spend more time 
with their teachers and peers than they do at home with their parents. It would follow 
then, that children who have developed a particular attachment style with their parents or 
primary caregivers can develop or implement different attachment styles in novel 
situations such as school. For those children who enter their early elementary grades at-
risk for academic and social problems, this flexibility allows them the opportunity to 
engage in more secure attachments with their teachers, which in turn allows these 
children to have their needs met.  
 
Developing a secure attachment with an adult other than their primary caregiver such as 
their teacher can allow for intimate relationships whereby the child / student may learn to 
regulate emotion, develop strategies for his/her behavior, develop self-esteem, explore 
his/her environment with confidence, establish effective peer relationships, and perform 
with better skills on measures of language development, emergent literacy and reading, 
cognitive development and play, and social interaction with peers and adults.  
 
Student-teacher relationship has a significant impact on academic outcomes, both directly 
and indirectly. In his book, Pianta (1999) argued that a supportive relationship between 
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early elementary teachers and their students fostered more emotionally healthy and 
academically oriented children and, if established and maintained, it supported and 
shaped a student’s development throughout the early school years and beyond. Research 
has supported Pianta and found that the quality of the student-teacher relationship helps 
to foster not only achievement but mediating factors (i.e., motivational and learning 
related processes) that are important to academic functioning. For example, a 
positive/effective student teacher relationship will influence a child’s interpersonal 
competencies with peers, classroom behavior / engagement, and academic motivation / 
mastery orientation. In addition, other researchers have also pointed out that the quality 
of the student-teacher relationship is correlated with academic competencies, problem-
solving, emotional regulation and emotional understanding above and beyond other 
variables. To examine the student-teacher relationship and its impact on a student’s 
academic functioning, Pianta and Steinberg (1992) evaluated several variables including 
teacher qualities (i.e., teacher attributions, interactions with students, expectations of their 
students, and attitudes toward their students), student qualities (i.e., child’s feelings about 
their teacher) and instruction time (i.e., the amount of time students were in contact with 
the teacher and time spent in teacher directed activities). 
 

CONCLUSION 

In this unit, a number of family and community factors were discussed with reference to 
the reading development of a child. In addition, physical disability and learning 
difficulties may contribute to the reading problems faced by the students. It is important 
for a teacher to understand the background factors affecting reading performance of a 
child so that he/she may talk to principal, parents and community members for necessary 
support for that child.  
 

EXERCISE 

1. What is the major role of the socio-economic factors in the reading development of 
early grade learners, please elaborate. 

2. What is the impact of family background and home environment factors on the 
reading ability of the children?  

3. How community and school environment influence the reading abilities of the 
children?  

4. How a teacher and school play a role in the reading development of early grade 
learners?  

5. What do you think about the influence of parent-child relationship for reading 
development?  
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ACTIVITIES 

 Conduct an interview with a language teacher about the common reading problems 
faced by the students.  

 Meet the principal of a nearby primary school and inquire about the common 
family and community factors which are affecting the reading development of 
students.  
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INTRODUCTION 

In this unit, you will study about the numerous challenges confronted by the ESL 
students of developing countries in learning reading. It will also highlight the foundations 
of learning towards reading. The most difficult task the reader faces is learning the 
principles of early reading. You will learn that active teaching is rooted in the principles 
of learning with understanding and students learn best when they are socially interactive 
in learning activities that are purposeful, authentic, and appropriately challenging. Active 
teaching foregrounds the learners as special and successful. For learning a reading skill, it 
requires a conscious effort to make links, understand opinions, research and apply what 
you learn to your studies. In this unit you will read about the nine components of 
effective reading. 
 

LEARNING OUTCOMES 

By the end of this unit, the students will be able to: 
 Recognize basic concerns in teaching reading.  
 Interpret challenges in teaching reading.  
 Describe skills involved in learning to read process.  
 Discuss standards of early reading program. 
 Use rubric as an assessment tool for assessing students' performance.  
 Identify key components of effective reading instruction 
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7. 1  BASIC CONCERNS IN TEACHING READING  

It is difficult to simplify reading instruction and reading practices in all the countries. 
They face many challenges. There is variation within and between even neighboring 
countries. But there are some of the common challenges that educators face in the 
developing world. No literacy initiative can be successful without addressing these basic 
concerns. Some of them are as follow:  
a. Language Diversity 
 Many developing countries have multiple languages spoken as “mother tongue” or 

“home languages.” Most of these countries have a language policy that encourages 
the users to use their home languages in early literacy experiences with some 
attention and then they can switch to their “official” languages. Reading initiatives 
must be designed in a way to these realities and policies. There is often a lack of 
physical resources for schools. These resources include the school facility and 
instructional materials as basic as paper, pencils, and chalkboards. Textbooks and 
reading materials are in short supply and the quality is often poor. 

b. Class Size 
 It is not unusual, in developing countries, for class sizes to exceed 100 learners to a 

teacher. Even in those countries with some economic resources and a commitment 
to education, the class sizes are still in excess of 50 learners per teacher. 

c. Equity 
 There are major inequities across the developing world with respect to equity and 

access to schooling. Gender discrimination is perhaps the area of greatest concern, 
with girls’ education often lagging far behind that of boys in terms of educational 
opportunities and expectations. 

d. Special NeedsLearners 
 Very few schools in the developing world are able to offer full services to children 

who have physical and learning disabilities. In many cases, these children are 
excluded from school or their special needs are ignored in the classroom. The 
majority of teachers, particularly in rural schools, have received only limited 
preparation to teach. Many of these teachers may have limited knowledge and 
skills in the subject areas they teach. Moreover, opportunities for ongoing 
professional development are truly lacking, which leaves the improvement of 
teaching practices to chance.  

 We raise these concerns as conditions of teaching and learning must be taken into 
consideration while planning and implementing early grades reading programs. 
Literacy initiatives may not address or resolve these conditions, but they must at 
least be designed to respond to these conditions.  

 

7. 2  CHALLENGES IN TEACHING READING 

Reading is one of the most important skills in learning a second language. The success of 
language learner is largely influenced by his/ her reading practice. “Reading is useful for 
language acquisition…the more they read, the better they get. Reading also has a positive 
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effect on students’ vocabulary knowledge, on their spelling and their writing” (Harmer, 
2007, p.99). Therefore, teacher must develop reading habit in students and help them to 
enhance target language efficiency through motivation. Neyman (2002), states that 
instead of waiting until later grade, extensive reading should be provided as early as 
possible so that they can use the facility that children have up to certain age. As a matter 
of fact, learners must feel the need of reading only then they can read on their own. In 
short, reading stands as bedrock for the second language learners, therefore it is language 
teachers’ responsibility to cultivate reading culture in students. 
 
But the fact is that there are so many challenges in teaching reading in EFL classroom in 
Pakistan. Teaching a reading text is taken as the easiest task among all the activities that 
teachers do in a language classroom. Generally, teachers come in the class without any 
preparation and they deliver a long lecture on the content. They do not care whether the 
text is appropriate to the learners or not. Moreover, they hardly give any importance to 
language teaching and language learners and their interest. There is nearly no any task for 
students except memorizing word meaning and question answers. Mostly, teacher 
explains the words for the students and later they remember them for test. “Students who 
have difficulty in reading, choose neither to read nor to engage in other tasks involving 
reading” (Stanovich, 1986, as cited in Ahmad, 2006). Students do not get chance to read 
on their own, as a result they face numerous challenges with the new text in making sense 
out of it in the real life situation. 
 
These are the following major issues and challenges related to teaching reading which are 
generally found in Pakistan: 
 Selecting appropriate text 
 No reading culture 
 Designing reading task 

 
All these challenges, as a whole, make reading text difficult and boring to learners. 
 
In fact, teachers seem unaware about the fact that reading text is for students. They 
practice reading in the classroom and develop their reading proficiency instead of letting 
students enhance their reading skills. Gnawali (2005) states that it is teacher who 
improves his/her English in highly teacher-centered classroom but not the learners. 
Moreover, they are not even clear about the purpose of teaching reading text.  Generally, 
they believe that they need to teach reading text simply because it is given in textbook 
and is going to be asked in examination. Ahmad (2006) states, “They (teachers) said that 
passing exam were more important than spending time on extra reading” (p.70). So, the 
main aim of teaching reading text for them is to help students in securing good score in 
exam. Above all, we can say that teachers do not know exactly why they do what they do 
in language classroom. 
 
Reading is more than just picking up words, phrases, and sentences written in the text; it 
is, an activation of the prior knowledge that we already have in our mind. When we read 
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any text, we use our knowledge of the world to understand the text. Reading is, therefore, 
a ‘psycholinguistic guessing game’ (Goodman, 1967, as cited in Hedge, 2010). We make 
guesses and match them with what is given in the reading task. When our guess is similar 
to information given in the text, we easily comprehend it but when our mental script is 
challenged or when we don’t have any similar kind of experience; we face difficulty in 
understanding the text. Hudson (2007) states, “The reader makes guesses about the 
meaning of the text and samples the print to confirm or disconfirm the guess. In this way 
reading is an active process in which the reader brings to bear not only knowledge of the 
language, but also internal concepts of how language is processed, past experiential 
background and the general conceptual background” ( p. 37). Thus, schema activation in 
teaching reading is a key factor in understanding the text. 
 
However, the mental schema is activated only when we are familiar with the context and 
the information given in reading text. “…the first part of a text activates schema…which 
is either confirmed or disconfirmed by what follows” (Wallace, 1992, as cited in Stott, 
2001). In other words, in order to make students able to use their schema, reading text 
must be similar to their background knowledge. Similarly, teacher must be able to 
prepare appropriate task to encourage students in using their knowledge of the world. But 
in context of Pakistan, as I have already mentioned, there are so many problems with the 
reading texts and the tasks that teachers design while teaching reading passage. 
Therefore, these two issues: first selecting right kind of reading text and second preparing 
suitable reading tasks for students need to be discussed in detail. 
 
7.2.1 Selecting reading text: Authentic or modified 
For reading, the selection of the proper and perfect text is important. And choosing right 
sort of reading text is a questionable issue in learning. There are two unique perspectives 
in regard to determination and selection of suitable reading text. The first aspect favors 
authentic materials like daily paper, promotion, newspapers and discourse as reading 
materials in language classroom so, language students can read genuine texts, while 
considering all the circumstances and situations. Likewise, this view additionally opines 
that language cannot be isolated or separated from culture; consequently, adapting second 
language makes one to incorporate learning L2 culture as well. Consequently, authentic 
text is given keeping in mind the result, outcome and end goal to uncover the L2 
language and culture to students. In this case, true texts cannot be effectively 
comprehended by all students as a result of their trouble, difficultly level and social 
related variables that have direct impact on them.  
 
In the second aspect, the use of altered valid text for reading from nearby culture can be 
considered. And the culture is clearly visible in that reading material. In this view, when 
educator bring reading texts from students' culture, they can use their insight to 
understand it. Moreover, the text can be altered to meet understudies' level to make it 
simple for them to appreciate." However, students with no presentation to the second 
language experience, face issues in reading (Day and Bamford, 1998, as cited in Hudson, 
2007). 
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In educating and teaching how to read, both authentic and additionally adjusted reading 
texts have their own points of interest and drawbacks. Most likely, when students are 
given text from their own culture, they feel straightforward and they can easily 
understand the text without being confused in what is written and how it can be possible. 
However, students are isolated from target language culture and thus, they will most 
likely be unable to grow in full dominance of target language (L2). The utilization of true 
or authentic text for less capable students means a lot of stressful effort by them. So, the 
point is to make students fit for adapting to any sort of text like local speakers. We should 
provide modified text to less proficient learners at first place; later on, slowly and 
gradually, we can give them near authentic and authentic texts. In this way, learners will 
be feeling easy in dealing with simplified passage in the beginning and then gradually 
they will be given authentic text when they become capable enough to cope with it. 
 
7.2.2 No reading culture 
Reading has a great impact on the mindset and learning of a person. The place of reading 
in the general improvement of man and his general public cannot be overlooked. Reading 
is a basic to full investment in present day society. It adds quality to life, gives access to 
culture and social legacy, enables and frees nation, and in addition unites individuals. In 
the expressions of Sisulu (2004), reading is one of the basic building squares of learning. 
Turning into a skilled and versatile reader improves the odds of achievement at school 
and past. Reading is not only for school, it is forever. Reading is imperative to being 
better educated, have a superior comprehension of us and others. It makes man to be a 
keen and valuable supporter of a fair and durable society. Driving world countries pride 
themselves on their advancement of reading. The nonappearance of a far-reaching culture 
of reading in creating nations goes about as a viable hindrance to our advancement and 
global aggressiveness. The financial, social and political wellbeing of our country today 
relies upon building proficient readers that can read broadly and apply it for all intents 
and purposes for advancement. It is a need to making the present age more mindful of the 
advantages and significance of reading and guaranteeing that they have the proficiency 
skills required in the society. 
 
7.2.3 Designing reading tasks 
The tasks for teaching to read must be designed by the teacher. Planning suitable 
practices and undertaking is exceptionally important in showing reading text. The 
achievement and success of the exercise relies upon the exercises we plan for any text. 
Indeed, even a fascinating text can be exhausting if we cannot draw for understudies in 
right sort of assignments and the other way around. It needs extraordinary exertion with 
respect to learners while getting ready reading undertakings. They have to peruse a text a 
few times to plan legitimate exercises so as to draw in understudies effectively in it. It is 
assignment that helps understudies in utilizing their insight into the world to comprehend 
the text. Accordingly, a reading undertaking must be planned deliberately. 
 
Getting ready the right sort of task is vital in Harmer's view: The most helpful and 
intriguing text can be undermined by exhausting task; the most typical entry can be made 
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extremely energizing with creative and testing exercises, particularly if the level of test 
(that is the means by which it is simple for understudies to finish an assignment) is 
precisely ideal for the class (Harmer, 2007, p. 102). 
 
Comprehensively, there are three phases in showing reading text: pre-reading, reading 
and post-reading. In each stage, we have to include understudies in various exercises. For 
the most part in the primary stage, we set a scene for reading by relating the text with 
students' learning of the world; next we include understudies in broad and broad 
assignment in the second stage; lastly we connect with them in text related exercises so as 
to relate the text with their experience. First step gives us idea about new words in the 
text and what is there in the text. 
 
During reading stage, first we make simple inquiries which request just broad reading and 
gradually we move to troublesome exercises to influence them to peruse seriously. 
Through this easy to complex process, they comprehend the text effectively. In post 
reading stage, educator urges understudies to express their sentiments and influence them 
to share their encounters relating them with the reading text. Here, students are allowed to 
express what they feel while reading specific text. Along these lines, each stage has a few 
exercises which helps in creating reading capability in students. 
 
7.2.4 Some Common Difficulties in Reading   
 Issues with de-coding: Also known as sounding out words, decoding is when 

youngsters can put sounds to letters with a specific end goal to sound out composed 
language. It is normal for novice readers to battle when they read new terms 
however, commonly interpreting ends up less demanding when the readers are 
provided phonics direction and rehearsal with reading so anyone can hear. When a 
youngster still keeps on battling, there might be a particular learning trouble or 
physical problem that is keeping him/her away from physically observing the 
letters or hearing the sounds in talked language.  

 Poor comprehension: There is a lot of going ahead in reading, from letter and 
word acknowledgment to understanding importance at the expression, sentence and 
section level. At the point when an inexperienced reader experiences vocabulary, 
they do not know or do not perceive its meaning, they are probably going to skip 
ahead. The more spaces in a line of text, the harder it is to make meaning and the 
reading assignment becomes psychologically difficult and disappointing. That is 
the reason poor perception can come about when an understudy battles with 
interpreting, has a restricted vocabulary or endeavors to peruse a text that is of a 
high level. Understudies need to distinguish substance, primary thoughts, and 
particular points of interest and even make surmising about what they are reading. 
An understudy may face issues in remaining engaged with reading; because of 
ADD or ADHD, it can affect their understanding. 

 Speed: The more learners read, the more they experience new terms and more they 
learn. Frequently the context in which these new words are discovered, gives kids 
the majority of the pieces of information they have to speculate meaning. As 
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understudies extend their vocabulary, they perceive more words by sight and 
reading speeds up. Understudies who keep on decoding may profit by over learning 
sight words, for example, those on the 1Dolch Word List. On the off chance that 
speed is as yet an issue, there might be a fundamental issue, for example, moderate 
preparing. Reading is a psychologically requesting undertaking and holding a great 
amount of data in the brain. Proceeding to process text can be problematic for 
youngsters with moderate speed. The understudies may be provided additional 
opportunity and direction to finish tasks that require broad reading. 
 

7. 3 SKILLS INVOLVED IN "LEARNING TO READ" 
PROCESS 

From the cognitive perspective of learning to browse, reading comprehension (or, simply, 
reading) is the ability to construct meaning from written representation of language. This 
ability is predicated upon equally vital competencies. One is language comprehension- 
the ability to construct meaning from spoken representation of language; the second is 
decoding- the ability to acknowledge written representation of words. These are two main 
foundation of reading square measure.  
 
During this straightforward read of reading, each language comprehension and decoding 
square measure is necessary for reading comprehension success. One the one hand, being 
totally competent in understanding a language however having no ability to acknowledge 
its written words would not enable self- made reading comprehension. One the opposite 
hand, a person having flexibility to acknowledge the written words of a language 
however not having the flexibility to grasp their meaning, is not at an advantage. 
Weakness in either ability can lead to weak reading comprehension. Thus, for knowing 
wherever obstacles to reading and its acquisition are to be removed, it needs assessing 
language comprehension and decipherment skills. Let us take into account the skills 
required for fulfillment in these broad domains.  
 
7.3.1 Language Comprehension 
The capacity to develop the meaning of talked dialect, or dialect comprehension, requires 
a complex blend of diverse capacities, each to some degree subordinate on the other. In 
any case two huge spaces of information are required for victory. The primary is phonetic 
information, or information of the formal structures of a dialect. And the other one is 
foundation information, or information of the world, which incorporates the substance 
and procedural information procured through intelligent with the encompassing 
environment. The combination of these two information permits us to create indication 
from dialect. The learners get ready to understand the translation within the dialect 
permitted by competence, to deductions from dialect that are built in combination with 
our information of the world.  

                                                           
1https://mrsperkins.com/what_are_dolch_words.html&https://mrsperkins.com/files/dolch-words-
all-printable.pdf 
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7.3.2 Etymology information  
Information that underlines competence in a dialect can be isolated into three expansive 
spaces. Phonology depicts information of the sound structure of a dialect and of the 
essential components that pass on contrasts in meaning, counting their inner structure and 
their connections to each recognize one word from another. Semantics bargains with the 
meaning components of dialect, both at the level of person units (words and their 
significant parts, or morphemes, such as “pre” within the word “see”) and at the higher 
levels that combine these units (morphemes into words, words into sentences, sentences 
into talk). In this way, portion of phonetic information includes learning the person 
implication of words (or lexicon) as well as the meaning of bigger segments-sentences 
and talk structures (e.g. accounts and pieces). Language structure constitutes the rules of 
dialect that indicate how to combine distinctive classes of words (e.g. things, verbs, 
descriptive words) to make sentence. In brief, language structure characterizes the 
auxiliary relationship between the sounds of a dialect (phonological combinations) and 
the meaning of those combinations. 
 
7.3.3 Background Information  
Knowing how the regular words, both in terms of substance and methods, may be a 
pivotal component of dialect comprehension. Whereas etymological information speaks 
to the rules for how dialect works, foundation information speaks to the substance on 
which dialect works, in communicating through dialect, effective comprehension requires 
both the capacity to utilize the dialect and information of the substance to be 
communicated. One way to depict such information is in term of schemas-structures that 
speak to our understanding (e.g., of occasion and their connections). Patterns can speak to 
decently common information (e.g., feasting in an eatery, counting being situated, 
requesting, being served, eating and at last playing a charge) or reasonably obscure 
information (e.g., how computer programs total looks for date). On the off chance that 
you have got a well-developed pattern in a specific space of information, at that point 
understanding a discussion pertinent to that space is much less demanding since you now 
have an important structure in put for translating the discussion. Presently let us consider 
the other major components of perusing comprehension.  
 
7.3.4 Interpreting   
Alphabetic dialects are those whose composing frameworks related the composed and 
talked shape of words methodically. In English, both precise and unsystematic (or quirky) 
connection exits, and the effective per-user must ace both, of these are vital for fruitful 
words acknowledgment. Knowing these orderly connection permits us to peruse 
numerous unused words that we’ve never some time recently experienced in composed 
frame. Knowing the special cases permits us to get to the meaning of known words 
whose spelling damages the efficient connections.   
 
7.3.5 Cipher Information 
The orderly connections between composed and talked words are those that reliably 
relate the units of the composed word (not letters of the letter set) and the units of the 
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talked words (not the sounds themselves, but the theoretical units- the phonemes- that 
underlie the sounds). Information of this connection is known as cipher information. As 
an illustration, a word like “cushion” embodies an efficient relationship between three 
letters and three phonemes. But “colonel” speaks to a precise relationship between as it 
were its beginning and last mentioned units, not its average ones differentiate this with 
the orderly relationship in “colon”). In case, a child learns the efficient connections, she 
can recognize words she has never some time recently experienced in print, but whose 
meaning she now knows from the course of dialect procurement. This can be the ordinary 
circumstance for the child learning to study. 
 
7.3.6 Lexical Information 
Past the orderly connections captured in cipher information are the exceptions-those 
occasions where the connections between the units of the talked and composed words are 
one a kind and don’t take after orderly design. Information of these special cases, or 
lexical information, is fundamental for a child to be able to get the meaning of words she 
knows (e.g., “stomach”) but that does not completely understand the designs captured in 
her cipher knowledge.  
 
7.3.7 The nuts and bolts of cipher and lexical information  
To memorize the two sorts of connections upon which interpreting capacity depends, a 
number of other capacities are required.  
i. Letter information: The primary is letter information, or the capacity to recognize 

and control the units of the composing framework. In English, these units are the 
letters of the letter set. Knowing the names of letter is not what is pivotal here (in 
spite of the fact that most children learn to recognize letters by learning letter 
names); or maybe, what is imperative is being able to dependably recognize each of 
the letters.  

ii. Phoneme mindfulness: In a comparable mold, one must be deliberately able to 
recognize and control the units of the talked word-the phonemes that underlie each 
word. The information behind this capacity must be unequivocal. Any child who 
knows a dialect, can certainly recognize and control the sounds of the dialect that 
stamp contrasts in meaning between words (e.g., “bat” and “sack” as distinctive 
words with diverse implications). Be that as it may, knowing expressly that this 
qualification in meaning is carried by a specific unit in a specific area (i.e., by the 
last unit within the going before case) does not come consequently with learning 
the dialect. It is something that in most cases must be instructed and arranged to be 
learned. This information is phoneme mindfulness: the cognizant information that 
words are built from a discrete set of unique units, or phonemes, coupled with the 
cognizant capacity to control these units.  

iii. Information of alphabetic rule: At long last, it is not sufficient to essentially 
know and be able to control the units of the composed and talked word. To ace 
both the cipher and lexical information components of translating, one must 
understand that there is, in common, a systematic relationship between the units, 
which observing the specific relationship is what is required to ace interpreting. 
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Without the expectation to find this relationship, the would-be peruser will not get 
it the errand some time recently her. This expectation is captured in information of 
the alphabetic rule: knowing that an orderly relationship exists between the inner 
structure of composed and talked words, which the errand of learning to recognize 
person words required finding this relationship.  

iv. Concept around print: At last, the premise for information of letters and the 
alphabetic rule is information of the mechanics of the printed word, or concepts 
around print. The incorporates knowing that printed contest carries an etymological 
meaning that there is a correspondence between printed and spoken words, which 
contest in English runs left-to-right and top-to-bottom on page.  
 

7.4 STANDARDS OF EARLY READING PROGRAM 
 
We first to begin with standards that direct the improvement and usage of fruitful early 
grades reading/perusing programs and activities. We respect these as basic to quality 
starting perusing encounters. All are critical and all must go to in any program 
advancement and usage arrange.  
 
7.4.1 Verbal dialect is the establishment of learning to perused and composed 
At the introductory stages, perusing builds on a verbal dialect. Any perusing program 
outlined to construct early perusing aptitudes must offer bolster for and associations to a 
verbal lexicon in a talked dialect. In multilingual situation, thought must be given to 
building associations between the domestic dialects, the dialect of instruction, and 
composed language. Be that as it may, drawn nearer, perusing instruction ought to 
develop a concept of word in print that’s the premise for learning how to convert 
composed words into sounds (perusing by sense). For this reason, composing instruction 
is presented in conjunction with reading instruction to help in mapping talked to 
composed dialect. To back the learn-to-read handle, perusing instruction is additionally 
facilitated with the other dialect expression: composing, talking, and tuning in  
 
7.4.2 Books and writings are changed in sort and shape; they are abundant  
Children require get to quality books and print to create and develop as peruses. This 
appears self-evident, but it is not straightforward. The tipping point is plentitude. 
Children flourish in learning to study when the environment contains plentiful books and 
print. In genuine terms this implies a huge supply of books organized for instruction as 
well as for autonomous perusing in a classroom library. Exchange books by 
neighborhood creators and distributed by nearby businesses can contribute to a 
developing supply of books for autonomous and recreational reading. For purposes of 
instruction, books must be of tall quality at a extend to perusing levels for instruction. To 
cultivate perusing freedom, the driven objective is 5 to 8 books per understudy that speak 
to distinctive sorts, such as data books, conventional stories, and verse. A classroom 
library may be a common place to appreciate books and book-related exercise. It requires 
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not be expansive, but it ought to be welcoming, giving a calm setting for perusing and 
sharing books.  
 
7.4.3 The learning environment contains inexhaustible print of numerous sorts 
In expansion to books, the learning environment is resourced with high-quality perusing 
materials, with variety-including, the utilize of electronic writing in important dialects 
and in adequate amounts for commonsense utilize. All of the psychical perusing materials 
essential for perusing instruction, counting chars, diaries, and work shows, are accessible 
within the classroom setting. These incorporate writings created/authored by the learners 
and the educator. The learning environment of the classroom that values all shapes of 
perusing and composing and bolsters risk-taking as the learners investigate modern 
proficiency hones. Classrooms show print on entryways, passages, and dividers. Sources 
of print incorporate community data, heading, names, understudy work, blurbs, and 
charts. 
nformation of the formal structures of a dialect. The moment is  
7.4.4 An evidence-based curriculum guides reading instruction 
Mentioning curriculum, which is prescribed in developing countries these days, reading 
activities should be designed to support the learning outcomes in the curriculum. They 
should be evidence-based, developing concepts, strategies, and skills found to be 
essential in learning to read (e.g., orthographic factors). The curriculum is an important 
source of support for early grades reading instructions. Knowledge of the curriculum 
should be used as the basic framework for instruction and also to address curricular gaps 
and to meet student needs. 
 
7.4.5 Teachers are prepared to teach the reading program well  
The teacher who is knowledgeable, flexible, and strategic in helping children learn to 
read is always valued. This includes skill mastery to organize early grades reading 
instruction under the conditions of large class sizes and limited resources. Ongoing 
support for the teaching of reading is critical. Support delivered in training workshops 
alone does not suffice the need of a teacher; she/he must be actively supported through 
coaching in the implementation of programs. Teachers must be encouraged to work 
together to adapt programs to local conditions. Teachers must be treated as professionals 
and encouraged to take charge of their own learning and development.  
 

7.4.6 An assessment system is in place  
Assessment is an integral part of teaching and learning. Effective formative feedback 
affects student’s progress and also what the teacher does next and summative assessment 
is of great importance as they provide information having diagnostic value. Teachers 
must be provided with all the tools and strategies for assessment aligning with the 
instructional goals. Teachers need to be skilled at utilizing all the tools made available to 
them and be systematic in gathering data, recording data, and interpreting data to inform 
instruction.  
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7.4.7 Family involvement is an integral part of early grades reading.  
Any action that targets reading must attend explicitly to promote home-to-school and 
school to-home literacy connections. The literacy practices outside of school must 
become part of the curriculum in schools, and the literacy practices in school must be 
promoted in the community. This is a critical but taken as a huge challenge so is often 
avoided in literacy initiatives. Developing a sense of supporting the learn-to-read process 
is a start point for building relationships with parents as partners. Regular school events 
and celebrations provide a social context for connecting with parents, showcasing 
children’s accomplishments, articulating educational goals, and explaining assessment 
outcomes. Committees, councils, and advisory groups offer opportunities for 
collaboration and joint problem solving—key ingredients of successful schools. Time 
honored, the home visit is one of the surest ways to build relationships with families and 
engage their support in helping children learn to read.  
 
7.4.8 Evaluation is a tool for change. 
All programs must be flexible and must be open to modification to local contexts. 
Programs must be revised and revisited on the bases of data collection that informs what 
is working and what is not. This kind of evaluation must be in the control of those who 
are implementing the program. This can be an important tool in two ways. First, the 
program is constantly adaptable to changing conditions. Second, this kind of evaluation 
encourages ownership and sustainability within the local community. 
 

7. 5 ACTIVE TEACHING & RUBRIC AS 
ASSESSMENT/OBSERVATION TOOL  

Active teaching is a comprehensive construct used to describe teachers who are 
successful in building students learning. Active teaching is all based on learning with 
understanding. Students learn best when they collaborate and interact in learning 
activities that are purposeful, authentic, and appropriately challenging. A lot of research 
in the past on the relationship between teaching processes and learning outcomes 
supports active teaching method. Active teaching not only compasses curriculum areas 
and developmental levels it also foregrounds the learners as special and successful. 
 
Table 7.1Active Learning Classroom Indicators 
1.  Availability of books (5–8 per student) 

reflecting variety of topics and genres.  
2.  A state of the art classroom library with 

ample supply of books. 
3. Inspiring environment that includes 

displays of student work.  
4.  Sufficient amount of time for instruction 

and independent reading. 
5. Planned reading activities establishing 

1.  Insufficient supply and availability 
of books to read. 

2.  No planned classroom built in 
library.  

3.  Not enough and uninspiring 
displays.  

4.  Lack of schedule and irregularity in 
instruction and independent reading. 

5.  Reading activities are not up to the 
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literacy content standards. 
6.  Focused instructions and assessment key 

concepts and skills for reading success  
7.  Evaluation of student performance based 

on known criteria, standards, and 
models.  

8.  Actively engaged students. 

literacy content standards.  
6.  Instruction focused on activities and 

testing isolated skills only 
7.  Students are unaware of evaluation 

of reading. 
8.  Opportunity for reading is given to 

few students. 
 

7.5.1 Rubrics 
Rubric is a meaningful tool and an engaging learning technique that assesses the extent to 
which a reading program reflects elements of active teaching. Rubrics are scoring guide 
to assess the quality of a product or process. It can be a reading content, class observation 
or reading performance of a student.  

 
Figure 7.1:  A sample of Rubric for Assessment of a Reading Content 

(https://files.eric.ed.gov/fulltext/ED571866.pdf page 8-12) 

https://files.eric.ed.gov/fulltext/ED571866.pdf
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Figure 7.2: A sample of Rubric for Speaking Assessment of a Student 
(https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-

summative_assessment_2-oral_reading_fluency_rubric.pdf) 
 

Further Reading 
 Foorman,B.R., Smith,K.G. & Kosanovich,M.L.(2017). Rubrics for evaluating 

reading/language arts instructional materials for kindergarten to grade 5. Retrieved 
from https://files.eric.ed.gov/fulltext/ED571866.pdf 

 National Assessment of Educational Progress (Missouri, US). (n.d.). Rubric for 
Oral Reading Fluency. Retrieved from https://dese.mo.gov/sites/default/files/ela-6-
my_portfolio_anecdotal-summative_assessment_2-
oral_reading_fluency_rubric.pdf 

 

7.6 KEY COMPONENTS OF EFFECTIVE READING 
INSTRUCTION 

The following are nine components of effective reading instruction. 
a. Phonemic awareness, letter knowledge, and concepts of print 
 Phonemes are the basis for learning an alphabetic writing system.  Phonological 

awareness is critical for reading and spelling. Children who have poor phonemic 
awareness at the end of kindergarten are likely to become poor readers. Clear 
instructions in sound identification, matching, joining and articulating when linked 
aptly to sound-symbol association, reduces the risk of reading failure and 
accelerates early reading and spelling acquisition process. 

https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-summative_assessment_2-oral_reading_fluency_rubric.pdf
https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-summative_assessment_2-oral_reading_fluency_rubric.pdf
https://files.eric.ed.gov/fulltext/ED571866.pdf
https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-summative_assessment_2-oral_reading_fluency_rubric.pdf
https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-summative_assessment_2-oral_reading_fluency_rubric.pdf
https://dese.mo.gov/sites/default/files/ela-6-my_portfolio_anecdotal-summative_assessment_2-oral_reading_fluency_rubric.pdf
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b. The alphabetic code: Phonics and decoding 
 Along with phoneme awareness and letter knowledge, identification of sound-

symbol association is crucial for success in first grade and beyond. Correct word 
recognition depends on phonics knowledge, and the ability to read words fluently 
and flawlessly accounts for a considerable proportion of overall reading success 
even in older readers. Good readers do not depend essentially on context to identify 
new words. When good readers come to know an unknown word, they can easily 
decode the word and attach meaning to it. And the context of the passage helps a 
reader get the meaning of a word once a word has been interpreted correctly. 

c. Fluent, automatic reading of text 
 Beginners must apply their decoding skills to fluent, automatic reading of text. 

Children who are reading with adequate fluency are much more likely to 
comprehend what they are reading. Thus, the concept of independent reading level 
is important: it is that level at which the child recognizes more than 95 percent of 
the words and can read without laboring over decoding. Poor readers often read too 
slowly. Some poor readers have a specific problem with fluent, automatic text 
reading even though they have learned basic phonics. 

d. Vocabulary 
 Knowledge of word meanings is critical to reading comprehension. Knowledge of 

words supports comprehension, and wide reading enables the acquisition of word 
knowledge. At school age, children are expected to learn the meanings of several 
thousand new words per year. Most of these words are acquired by reading them or 
hearing them read aloud from books. All the words tied conceptually in brain of a 
child, are the foundation of fertile vocabulary due to active processing words and 
their meanings, which develops understanding their uses, and connections among 
word concepts. 

e. Text comprehension 
 The absolute purpose of learning to read is to comprehend the text. Although 

children are initially children need help in reading and they can read independently 
to an extent. Comprehension depends on required vocabulary and fundamental 
background knowledge. Even before children can read for themselves, teachers can 
build this essential background knowledge by reading interdependent on regular 
basis to children from a variety of narrative and expository texts. Further, 
comprehension is enhanced when teachers make sure students understand what 
they are reading by asking questions and encouraging student questions and 
discussions. Effective instruction will help the reader actively relate his or her own 
knowledge or experience to the ideas written in the text, and then remember the 
ideas that he or she has come to understand. 

f. Written expression 
 Reading and writing are two key skills for any language both enhance each other, 

depend on articulate understanding and usage of language at many levels. From the 
first grade, a child is exposed to opportunities almost daily to organize, decipher, 
and edit their thoughts through writing. Children should be able to produce variety 
of writings desirable and appropriate to their abilities, including production of 
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narratives and exposition. They should be taught to build the skills of letter 
formation, spelling, and generating sentences. Interactive activities should be 
planned to teach children to compose in stages: generating and organizing ideas, 
initially with a group or partner; producing a draft; sharing ideas with others for the 
purpose of gaining feedback; and revising, editing, proofreading, and publishing. 

g. Spelling and handwriting 
 Recent research supports the argument that written composition is enhanced by 

mastering spelling and writing just as reading comprehension is rests on 
proficiency at word recognition. Proper letter formation and correct spellings are 
base production of longer and better-organized compositions. Word usage, 
handwriting, punctuation and spellings must be taught alongside strategies for 
composing and written expression. Students learn better if spelling and handwriting 
skills are taught directly from earliest stages and applied accordingly for purposeful 
writing assignments. 

h. Screening and continuous assessment to inform instruction 
 Continual assessments of developing readers and the application of gathered 

information for planning of instruction, is the safest way of impeding children from 
falling behind. A clear message from extensive studies regarding development of 
reading is that those children who are poor readers at third grade and after were 
having trouble right from the start with phonological reading skills. In addition, 
focusing on the target weaknesses at early stages often prevents reading failure 
later and facilitates the reading development of most children. 

i. Motivating children to read and developing their literacy horizons 
 As we have accentuated earlier, a successful teacher induces enthusiasm and 

appreciation for reading for beginners reading. Research reviews have repeatedly 
stated that children are more likely to become good readers who are read often to, 
who are led to enjoy books, and who are encouraged to read openly than children 
who lack these experiences. Information on the importance of reading aloud 
frequently, the selection of diverse reading material, the use of the library, and the 
unification of topics across the curriculum will boost literacy instruction, even 
teachers who focus on teaching specific reading and writing skills. Resourcefulness 
approved by management and initiatives to promote a love of books and wide 
reading should be ever-present at school. 

 

CONCLUSION 

This unit covered the concerns and challenges of reading process. It also elaborated the 
standards of an effective reading program and key components effective instructional 
process.  Further, the active teaching and rubrics as an assessment tool can be used in 
reading classroom to make improve classroom learning experiences of students.  
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EXERCISE 

1. Explain some basic concerns about teaching reading. How will you address these 
concerns in your class as a teacher? 

2. Discuss the challenges might affect the process of reading.  
3. Explain the skills involved in "learning to read" process? 
4. Elaborate the standards of early reading program.  
5. How can a teacher make sure about the effectiveness of a reading instruction 

process?  
 

ACTIVITIES  

 Suggest some activities that can be used in classroom for developing skills required 
for "learning to read" process. 

 Meet with two language teacher and ask them about what steps they are making 
their classroom instruction more effective.  

  



166 
 

REFERENCES  

Chen,V.L. & Cowen,J.E.(2008). Literacy for children in an information age: Teaching 
reading, writing and thinking. Canada: Thomson Wadsworth.  

Farrell,T.S.(2009). Teaching reading to English language learners: A reflective guide. 
USA: Corwin Press.  

Kuhn,M.R. & Levy, L. (2015). Developing fluent readers: Teaching fluency as a 
foundational skill. NY: The Guilford Press. 

McKenna,M.C. & Dougherty Stahl,K.A.(2015). Assessment for reading instruction (3rd 
Ed.). New York: The Guilford Press. 

Moats,L.(n.d.). The challenges of learning to tech reading. Retrieved from 
http://www.readingrockets.org/article/challenges-learning-teach-reading 

Roe,B.D. & Smith,S.H.(2012). Teaching reading in today's elementary schools (11th 
Ed.). USA: Wadsworth Cengage Learning.  

Wepner,S.B., Strickland, D.S. & Quatroche,D.J. (2014). The administration and 
supervision of reading programs (5th Ed.). NY: Teachers College Press.  

 

 

http://www.readingrockets.org/article/challenges-learning-teach-reading


167 
 

Unit - 08 

 

 

 

 

 

 

 

 

 

 

 

MOTIVATION FOR READING 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Written By: 

Ms. Irsa Zahoor 

 

                      Reviewed By: 
Ms. Mubeshera Tufail 



168 
 

CONTENTS 

 
Title  ......................................................................................................................  Page No 
 
Introduction  ...............................................................................................................  169 
Learning Outcomes ....................................................................................................  169 
 8.1  Concept of Motivation .....................................................................................  170 
8.2 Types of Motivation for Reading .....................................................................  172 
8.3 Theories of Motivation for Learning  ...............................................................  174 
8.4 Classroom Practices that Relate to Reading Motivation in Early Grades/ 
 Primary School .................................................................................................  177 
 8.4.1  Sources of Intrinsic Motivation to Read .............................................  177 
 8.4.2  Sources of Extrinsic Motivation to Read ............................................  178 
8.5 Motivation in L1 and L2 Reading Classroom ......................................................  180 
8.6 Assessing Motivation to Read .............................................................................  182 
8.7 Reflection on Learning about Motivation to Read ...............................................  184 
Conclusion .................................................................................................................  186 
Exercise  .....................................................................................................................  186 
Activities  ...................................................................................................................  186 
References  .................................................................................................................  187 
 
 
  



169 
 

INTRODUCTION 

Motivation strategies are tools in enhancing a learner’s interest in a particular task/skill. 
This unit will provide basic knowledge about motivation theories in education 
psychology, how they can be related to reading and how these theories can be applied to 
our teaching and learning processes. Student teachers will also be able to understand to 
connection and relationship of reading and motivation, how it is different for L1 and L2, 
and how motivation to read can be enhanced by instructional tools and techniques.  
 

LEARNING OUTCOMES 

By the end of this unit, the students would be able to:  
1. Describe motivation for reading. 
2. Explain the Intrinsic and extrinsic sources of motivation for reading. 
3. Identify classroom practices that contribute to reading motivation in early grades. 
4. Discuss motivation in L1 and L2 reading classroom. 
5. Make informed decisions while selecting tools for assessing motivation to read. 
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8.1  CONCEPT OF MOTIVATION 

Motivation is an attribute that helps a person to attain his/her set goals. It can be 
described as a force that pushes him/her to work hard. It can serve as a source of power 
that gives strength to stand up and keep going even when things are not going according 
to the plan. According to Rheinberg (2004a, p.17), motivation is; 

“activating current life pursuits towards a positively evaluated goal state”. 
 
Motivation comprises of two factors which are internal factors and external factors. 
These factors encourage vigor in a person who is willing for a job, task, or to make a try 
to achieve specific targets. Conscious and unconscious factors (1) passion of desire, (2) 
reward value of the goal, and (3) expectations of the individual are the factors of 
motivation.  
 

8.1.1 Definition of Reading Motivation 
  Motivational drive to read is known as reading motivation. In the words of 
Gambrell, (2011) reading motivation is 

“the likelihood of engaging in reading or choosing to read” (p.172). 
 

Shaaban (2006) thinks reading motivation as  
“a multidimensional construct that involves readers’ perceptions of the value 
of reading and their self-concepts as readers” (p. 377) 

 
Nowadays, the concept of motivation to read is gaining interest from the field of 
education and research. In the process of teaching and learning, it is very important to 
study and create the environment under which students can be motivated to read. Reading 
motivation is a process which stresses more on reading and writing activities. Motivation 
have long recognized by the teachers as the heart of many of the persistent troubles they 
counter in teaching young children to read. According to Veenman (1984), motivating 
students is ranked as one of the primary concerns by teachers. It is also indicated in the 
research that readers who are well motivated develop their own reading opportunities; 
they begin to establish their own fate as readers (Guthrie, 1996).  
 
Reading motivation is very important for children as well as adults. If we do not have 
motivation to read, then the development of reading skill would be difficult. Reading is not 
only used by children during reading time, but it is also used in other subjects in school. 
 
Shaaban (2006) was of the view that motivated readers are: 

 “readers who value reading and have positive self-concepts, and are more 
likely to work harder at reading tasks than readers with negative attitudes 
and poor self-concepts”(p. 378)  
 

If a child has a positive self-concept, he/she is more likely to be motivated for trying to 
read more regularly and become better reader. If a student is not being motivated to read, 

https://en.wikipedia.org/wiki/Motivation
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and does not want to read, then he/she is less likely to make it as a good reader. Readers 
who are motivated will try harder and achieve their goals. A child's motivation to read is 
the key factor in successful reading. Students, who are not confident readers in the class, 
have a tendency of low motivation and do not like to take part in reading related activities 
in the class. These students may face the problem of selecting appropriate texts, and 
because of inappropriate text selection they do not like to read. 
 
The objective of the schools and teachers is to develop good and long-lasting reading 
habits in students. Motivation to read is one key to having deep and supported learning. 
To enhance the reading interest among the children is the need of the time; students at 
early years of school are less interested in reading, and especially reading for pleasure is 
disappearing from our school going children. A survey conducted on 300 American 
teenagers find the lack of reading habits among students. The survey showed the 
difference between the time parents wants their child to spend on reading and the actual 
time a child spends for reading. 
 
 
 
 
 
 
8.1.2 Why Is Reading Important? 
Reading has three main goals:  
1. Reading involves every part of an individuals’ life.  
2. Reading is a source of obtaining information.  
3. Reading is a source of pleasure (enjoyment).  
 
Life functioning becomes difficult without the ability to read.  This is why educators give 
the importance to reading; however, students did not understand and care for it. The 
children who do not give importance to learning to read, will not be motivated to learn. 
Successful students in school are mostly those who like reading in and outside the school. 
Students who are not interested in reading, do not achieve the same success in their 
academic or social life (Grams, 2003).   
 

Self-Assessment Questions 
 Differentiate between motivation and motivation for reading.  
 Which personality attributes are linked to 'motivation for reading' as mentioned in 

the above given part of unit? 
 How many factors of motivation are there? 

References 
Guthrie, J.T. (1996). Educational contexts for engagement in literacy, The Reading 

Teacher, 49, 432-445. 
 

Did you know!  
Parents wish their children spend almost 75 minutes 

per week on reading and Children spend only 6 
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8.2 TYPES OF MOTIVATION FOR READING 
 
Keeping kids interested and motivated to read is sometimes a challenge for teachers. 
There are different theories of motivation. This unit specifically focuses on motivation 
for learning (Reading & Writing) rather than for behavior. Intrinsic motivation and 
extrinsic motivation are the major types of motivation for learning. Intrinsic motivation is 
an internal form of motivation in which a person is striving to achieve a goal for personal 
satisfaction or self-fulfillment. For example, reading a story book/novel, working for 
development of a business etc. Extrinsic motivation is an external form of motivation in 
which the goal is to earn a material/non-material reward, carry out an obligation or avoid 
a punishment. For example, working hard to pass the exam, meeting the deadline for 
assignment.  
 
Teachers should keep in mind their immediate and long-term goals of their class; by 
keeping in mind those goals, try to use following strategies:  
 When the goal is to encourage creativity (or when one wants simply to build 

interest in some activity), encourage intrinsic motivation by talking about the 
exciting and enjoyable aspects of the activity they will be doing. 

 Use of extrinsic rewards cautiously, which, generally speaking, means only when 
needed to motivate students who otherwise would not engage in an activity that 
they need to do, such as many skill-building activities. 
 

8.2.1 Intrinsic Motivation 
Intrinsic motivation is normally self-connected, and springs from an immediate 
connection between the individual and the circumstance. It refers to behavior that is 

http://ebookcentral.proquest.com/
http://www.businessdictionary.com/definition/motivation.html
https://msu.edu/~schavean/TE891.ResearchPaper.htm
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driven by internal rewards. In other words, the motivation to which gives an individual 
inner satisfaction. 

"Intrinsic motivation occurs when we act without any obvious external 
rewards. We simply enjoy an activity or see it as an opportunity to explore, 
learn, and actualize our potentials." 
 

According to Barry & King (2000) intrinsic motivation: 
“engaging in an activity for its own sake, for the enjoyment, challenge, 
interest or natural fulfillment of curiosity” 
 

Pleasure reading is intrinsically motivated. Students who are not reading for the outer rewards 
now and again offered by instructors, for example, toys, sustenance, sweet, or grades. These 
students also prefer to read all through their free time both in and out of school, initiating 
reading without the fear of punishment and promise of reward. When students face problems 
in reading, those who are intrinsically motivated probably going to grasp the difficulties and 
look for different techniques toward the solution of any related issues. 
 

Self-Assessment Question 
How children can intrinsically be motivated to read? 

 
Sources of intrinsic motivation to read 
Becker et al.,( 2010) identifies the following sources of intrinsic motivation to read  
 Encouraging reading experiences 
 Pleasurable reading books 
 Realization of personal importance of reading 
 Reading topic according to the interest 

 
According to Raffini, there are three major sources of intrinsic motivation:  
Control: When we offer choices to students, it makes them to realize that they are 
responsible for their learning. Recognition by the students that they can choose what they 
want and seeing themselves as proprietors of their own learning are very important. This 
will prompt students who want to be skilled readers. 
Challenge: Tasks must be decently troublesome for understudies so they confront 
challenges in their achievement. To encourage students for the choice of challenging 
reading material, teacher should provide books of different levels. This will enhance 
students’ intrinsic motivation and they would be motivated to read. 
Curiosity: Students have a natural curiosity for new and unique activities and situations 
in relation to their current or related involvements or desires. This type of curiosity 
motivates students' interests. 
 
8.2.2 Extrinsic Motivation 
Extrinsic reading motivation is the opposite of intrinsic reading motivation. Extrinsic 
motivations are commonly external incentives that students want. 
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Extrinsic motivation alludes to behavior that is driven due to the outer rewards. These 
rewards can be cash, distinction, evaluations, and praise. This kind of inspiration emerges 
from outside the person, for instance, the offering of impetuses for fruitful undertaking 
execution, for example, stickers or guide frameworks, as contradicted toward intrinsic 
motivation which starts from within the person. 
 
Extrinsic motivation happens when a person is propelled to play out a conduct or take 
part in an action to acquire a reward or to avoid being punished. Extrinsically motivated 
behaviors include: 
 Studying to get high grades 
 Cleaning your space to avoid parents scolding 
 Participation in a game to win awards 
 Competing to win in class  
 
These examples show that the behavior of a person or student is motivated by a wish to 
pick up a reward or stay away from an unfavorable result. Individuals are participating in 
a behavior keeping in mind the end goal to achieve a reward or avoid something 
unpleasant. 
 
Extrinsic Motivation to Read 
Extrinsically motivated students focus on the reward and acknowledgment in reading as 
opposed of learning to something new from the text. Extrinsically motivated students 
take an interest in an activity for its capability to enable them to acquire a decent 
evaluation, satisfy an instructor, or get the regard of companions. The emphasis is on 
shallow learning results; hence, these students won't effectively take an interest in 
classroom learning that significantly decrease text understanding. 
 
At the start, students can be motivated to read with the use of extrinsic motivation which 
will, in the long run, be directed to intrinsic motivation to read. Extrinsic motivation may 
develop interest among students to learn in which they are less interested (Lau, 2009). It 
can urge lazy readers to participate in reading activities. Under particular circumstances, 
the significance of rewards and incentives can urge students to take part in reading 
activities. Thus, giving extrinsic motivation identified with a job that needs to be done, 
will build motivation. The intention of giving extrinsic rewards for reading is to develop 
more reading habits in students. Food, stickers, prizes are tangible rewards while points, 
grades and praises an individual receive are intangible rewards.  
 

8. 3 THEORIES OF MOTIVATION FOR LEARNING  

In different motivational theories, experts explain how students get motivated and do 
their tasks related to reading or writing. There are psychological theories of motivation 
which tells the ways to motivate students for learning. “Self-efficacy theory, attribution 
and self-worth theory, and achievement goal theory” are the four prominent theories of 
motivation. 

https://www.verywellmind.com/what-is-motivation-2795378
https://www.verywellmind.com/what-is-extrinsic-motivation-2795164
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8.3.1 Self-Efficacy Theory (Albert Bandura, 1977) 
Self-efficacy in the words of Bandura (1986) is  

“people's judgments of their capabilities to organize and execute courses of 
action required to attain designated types of performances" (p. 391). 

 
 Furrer and Skinner (2003) proposed that students' perception about their scholastic 
capacity and their self-efficacy are indicators of motivation, attainment in school, and their 
commitment. Basically, self-efficacy is self-belief in the individual eagerness and capacity 
to achieve a goal (McBride-Chang, 2012). Reading self-efficacy is the students’ level of 
expectation linked to their own achievement of a reading task. Students who have a good 
sense of self-efficacy, mostly challenge themselves with tricky tasks and be intrinsically 
motivated. These students put their best efforts to meet their commitments and accept 
failure as their own fault instead of blaming some other external factors. Students with high 
self-efficacy easily cope with difficulties related to reading and learning. 
 
How can students gain self-efficacy? 
Students can attain self-efficacy with the following four sources.  
 
Mastery experiences:Self-efficacy of students boost withsuccessful experiences whereas 
failures erode it. Mastery experiences are the strong source of self-efficacy. 
Vicarious experience: A student’sbeliefs in his/her abilities can strengthen when he/she 
observe a peer succeed at a task.  
Verbal persuasion: A healthy feedback for students' performance and good discussion 
about the task by theteachers, can boost self-efficacy of students or motivate them to 
give their hundred percent.    
Emotional state: Emotional stimulation of a specific level can form an energizing feeling 
that somehow can enable a student to perform well. By lowering anxiety surrounding the 
events like exams or presentations, teachers can reduce stressful situations and can 
provide emotional stability.  
 
Pedagogic strategies that foster self-efficacy 
Self-efficacy can be improved in different type of learning environment and with the help 
of diverse teaching methods. There are a number of teaching methods that can enhance 
self-efficacy of students. These teaching methods are: 
 Question and answer method 
 Collaborative learning 
 Inquiry-based activities 
 Use of Technology (Computer-Assisted 

Instruction, programmed-learning etc.) 
(Fencl & Scheel, 2005) 

 
Strategies to improve self-efficacy for struggling students 
A teacher can use following methods to improve the self-efficacy of struggling students 
in the class. 

It is particularly exciting to note 
that different strategies teachers 
used in their teaching can and 
do effect the students' self-
efficacy(Fencl & Scheel, 2005). 
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 Tasks given to the students should be moderately difficult  
 Use peer models  
 Teach particular learning strategies 
 Capitalize on students' interests 
 Students will be allowed to choose learning material or tasks for themselves 
 Encourage students to try something new 
 Provide good constructive feedback 
 Encourage accurate attributions 
 (Margolis & McCabe, 2006) 
 

8.3.2 Attribution and Self-Worth Theory 
 Attribution theory identifies the way students translate activities in connection to their 
manner of thinking and manners (Seifert, 2004). An attribution is characterized as the 
reason for an occasion. As far as students are concerned, it is their justification for why 
specific occasions happen; by and large ability is the reason. According to the attribution 
theory, high achiever students will approach odd jobs to effectively accomplish because 
they certainly consider that their prosperity is a direct result of their effort, they put to 
accomplish the assignment. On the off chance that students come up short, they credit 
this outcome to hard luck or a poor instructor; they do not see it as their own inadequacy. 
 
When faced disappointment, it does not influence the confidence of high-achievers, and 
achievement can construct certainty and boost their confidence. Students who are good 
readers are considered more admirable than the students with poor reading. Students with 
a sense of self-worth accept what truly matter is the capacity of good reading, know they 
are appreciated, respected, and are cherished by others as individuals.  
 
Strategies for avoiding being fail in a task are not trying, stalling, setting goals that are 
either too low or too high, or asking for help; unfortunately, if students were requested to 
pick between feeling regretful by not accomplish their task and feeling humiliated by 
buckling down and not succeeding, they pick blame over disappointment. In this manner, 
students again and again avoid participating in an activity, altogether in an effort to avoid 
disappointment. 
 
8.3.3 Achievement Goal Theory (John Nicholis, 1984) 
An essential element of achievement goal theory is the function of goals.  Because of 
achievement goal, various students participate in an activity. Achievement goal theory is 
based on the behaviors that is attached to the need to finish particular tasks. Task-mastery 
goals depict student enthusiasm to enhance capacity and comprehend instructional 
material (Schiefele et al., 2012). Students engage to the learning the material by ensuring 
novel abilities, trying to understand their work, reinforcing their confidence, and 
accomplishing the job that needs to be done. Students trust that exertion prompts 
achievement or dominance.  

https://serc.carleton.edu/resources/37486.html
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8.4  CLASSROOM PRACTICES THAT RELATE TO READING 
MOTIVATION IN EARLY GRADES/PRIMARY SCHOOL 

According to the teachers, tomotivate students especially early grader is a tough task. A 
teacher can motivate his/her students to read through different practices/strategies and 
these practices can intrinsically or extrinsically motivate a student to read. 
 
8.4.1 Sources of Intrinsic Motivation to Read 
Teachers can utilize various methodologies to develop intrinsic motivation in the class 
and connect with students in their education as long as possible.Motivation has a crucial 
influence in a teacher’s teaching method. As a pre-service teacher, it is critical to consider 
the ways children can be inherently persuaded [intrinsically motivated] in the class. 
 
Learn about each student's personal interests and motivating factors 
For students' intrinsic motivation in reading, it is suggested to the teachers that they know 
every student individually. Teacher should be able to recognize every student’s personal 
interests and the motivational factors for each of them. Individual discussion serves best to 
know why students finish their tasks that they have to do, and what factors or things 
motivate them to do things [reading, writing, acting etc.] which they are not assigned to do. 
 
Clear and precise goals for the class and outline them clearly 
A teacher canplace goals for the students in class and lay out them plainly with the goal 
that students know exactly what is expected from them. Make it clear to students that 
achievement is not ensured, but it can be ensured if they are willing to put forth a quality 
effort. Characterize effort to the students as a factor that is entirely controlled by every 
student's productive utilization of time. 
 
Create lesson plans to whet the appetite of students 
To engage students in a reading activity, introduce new topic with adequate information 
that will enable them to understand that it might be personally fulfilling and intriguing to 
additionally investigate the subject. This technique will help to encourage students to 
read about the topic since they need to know more, instead of doing so just to get a grade. 
 
Read aloud: Share the excitement! 
Reading-aloud a text/content in the class is the oral sharing of a book to model vital 
reading practices. Theories of child advancement advocate that read-aloud in the class 
enables both the teachers and student to cooperatively develop the content understanding. 
Share the excitement of read-aloud by: 
 Adding informational books, newspapers, and magazines in read-aloud. 
 In read-aloud, teacher can encourage interaction through class discussion.  
 Students should be allowed to select title/topic for teacher’s read aloud. 
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Self-selection: "Honoring" books! 
Whenever teachers make a book special only by putting it on the table in front of class or 
just discuss little about the book, children will pick that particular book to read. Educators 
suggest that a teacher need to plan this type of self-selection by frequently "honoring" 
books.  
 
For the self- selection of books, teachers can use the following ideas:  
 Individually highlight the books as special just by displays or to be included in 

book baskets. 
 Give a quick introduction to the books being "honored." Show youngsters a book 

and afterward present and endorse it by reading a couple of pages. When teacher 
introduce books by imparting a wish in children to discover what is in them, those 
books take off the racks. They can turn out to be popular to the point that you 
might require a holding up list! 

 
Allow Students Some kind of Choice in Their Work 
Teachers’lesson plans and class assignments should allow students to choose their 
reading. Enable students to feel as if they are being allowed to freely take part in some 
learning process by picking their own assignments. Intrinsic motivation will be enhanced 
by allowing some choice for students to take on reading assignments that they find 
individually satisfying. 
 
8.4.2 Sources of Extrinsic Motivation to Read 
Reward 
Reward is an object given in acknowledgement of exertion, behavior, or accomplishment 
of a task. Behaviors can be temporarily controlled through extrinsic motivation; on the 
other hand, students only take part in an activity for the sake of reward. If reward is not 
offered, they will not participate in the activity and ultimately extrinsic rewards will 
never again be viable and will be less impactful. 
 
The successful execution of rewards includes motivating forces as comparable as 
conceivable to the related assignment. For instance, reward of a book reading may be 
another book to read is perfect. If the reward is random to the action, it might undermine 
the inspiration to read. The purpose of giving extrinsic rewards to students in school and 
outside the school is to support them to read more. Prizes, stickers, food are tangible 
rewards while grades, praise, “points/credit/marks” are intangible rewards. 
 
Praise 
Among the rewards a teacher can use to motivate his/her students,praise isconsidered as 
the highly influential reward. Kanouse, Gumpert, and Canavan-Gumpert (1981) explains 
praise as; 

“positive evaluations made by a person of another’s products, performances, 
or attributes, where the evaluator presumes the validity of the standards on 
which the evaluation is based”. 
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Praise can be exceedingly efficient in the class due to its support of positive learning 
atmosphere. It also enables students to develop self-confidence in them. It encourages 
students to take part in the praised activity that will enhance their motivation. Effective 
teachers give praise to students with such compliments that give them a feeling of 
accomplishment and trust in their work (Guthrie, 2001, Wilson & Trainin, 2007). 
Teacher's praise incorporates encouragement and particular direction thus increasing 
students' motivation to learn (Gambrell, 2011). Effective praise is precise, honest, and 
ample, and appropriately delivered for particular results.  
 
Four key features appear to be associated with motivation to read: (a) access to books 
in the classroom,(b) self-selection of books, (c) familiarity with books, and (d) social 
interactions with others about books. 

 
If a teacher uses these intrinsic and extrinsic strategies of reading motivation, he/she can 
motivate a student to read in short term and long term.  
 
There are number of strategies that a teacher uses to enhance motivation of students in 
classroom (Huitt, 2005). These strategies to enhance motivation come under intrinsic 
motivation and extrinsic motivation.  
Intrinsic Extrinsic 

 Explain or show why learning a 
particular content or skill is 
important 

 Allow students some opportunities 
to select learning goals and tasks 

 Create and/or maintain curiosity 
 Provide a variety of activities and 

sensory stimulations 
 Provide games and simulations 
 Set goals for learning 
 Relate learning to student needs 
 Help student develop plan of action 

 Provide clear expectations 
 Give corrective feedback 
 Provide valuable rewards for simple 

learning tasks 
 Make rewards available 
 Allow opportunities for students to 

observe more correct exemplars 
 Allow for opportunities to engage 

in social learning activities 
 Provide for scaffolding of 

corrective feedback 

 

Activity 
Identify some motivational strategies which are being used by teachers to motivate 
their students to read. 
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8. 5 MOTIVATION IN 1L1 AND 2L2 READING CLASSROOM 

 “Clearly, the ability to read accurately and rapidly is so fundamental to 
reading success that it just has to be right” (Kame’enui &Simmons, 2001, p. 
204) 

 
Reading fluency- what good readers do on a continual basis with most reading material 
that they encounter- is an essential component of efficient reading comprehension 
abilities. Good L1 readers can perceive relatively every word they experience in content 

                                                           
1 First language, Mother tongue, native language  
2 Second Language, Target language, foreign language  
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naturally. Fluent L1 readers can read a passage aloud at a fast-enduring rate with great 
understanding and with little aversion because of the fundamental language structure of 
the words they experience. A person who is a fluent L1 reader can read 250-300 words 
per minute. 
 
Second language reading (L2) was regularly seen as just a slower form of doing the 
equivalent task in the local language (L1). Such comparisons in any case, infer that 
second language (L2) tasks are mapping tasks that are replacing one mode of behavior 
with another. While the reality of the matter is that the L1 and L2 reading process are 
similar at many points. In spite of the similarities between reading in an L1 and reading 
in L2, various complex factors make the procedure of L1 different from L2. Reading 
process is essentially “unobservable”; teachers need to make significant efforts in the 
classroom to understand their students' reading behaviors. Teacher should know the 
background and context of each individual student in the class in order to teach the 
second language L2 to students. 
 
8.5.1 L1 and L2 Reading Differences  
L2 and L1 reading abilities are different from each other in many ways.  
 Students of second language will have less reading exposure of second language 

(L2). They simply will not have as much practice in L2 reading as they have in L1 
reading.  

 Different reading experience of L2 because of two different language reading 
experiences. Cognitive processing will involve two language systems (e.g., 
accessing the bilingual lexicon, using a joint strategy system) (Kern, 1994; Koda, 
2005).  

 Difference in cultural and social assumptions in L2 texts will be hard for readers. 
 They will not easily accept it and not effortlessly get familiar with it.  

(Grabe, 2014) 
 
There are similarities as well as differences in L1 and L2 reading. Reading in both 
contexts needs information of substance, formal, and linguistic pattern. Reading is 
additionally a meaning-making process including collaboration between the reader and 
the content. Readers utilize mental exercises to significance from content. These 
activities are, by and large, referred to as reading strategies or reading aptitude. Effective 
L1 and L2 readers will deliberately or unknowingly take part in particular practices to 
improve their understanding of texts. 
 

8.5.2 Strategies to Motivate L1 and L2 Reading in Classroom  
Grabe speaks specifically about the L2 reading classroom, while Svinicki takes the 
broader scope of the post-secondary classroom. Here is a hybrid list of guidelines 
compiled from these two sources. 
1. A pleasant classroom environment will be created by the class teacher (Grabe)  
2. Teacher will be a good role model of motivation, share personal examples of 

motivated task (reading) enjoyment (Svinicki and Grabe)  
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3. There is a need that teacher will select reading tasks that are practical, and are 
exciting and suitably testing (Svinicki & Grabe)  

4. Give opportunities for student sovereignty in the reading content, errands, and 
objectives (Svinicki & Grabe)  

5. Develop social cooperation and association building (Svinicki & Grabe) 
6. Develop practical desires and, in addition, exact self-viability in regards to the 

course; fabricate students' fearlessness/self-confidence (Svinicki & Grabe)  
7. Instructions will be provided through effective strategies (Grabe)  
8. Clearly communicate expected performances, purposes and tasks to the students, 

and have great lead-ins to all texts and tasks to construct intrigue (Grabe) 
9. Teacher should introduce novel materials to students while providing support and 

scaffolding (Grabe) 
10. Encourage extensive reading in and outside the school (Grabe) 
11. Give feedback and lead assessments with a view to supporting learning and 

creating mastery goal orientation (i.e. assess progress or supreme levels as opposed 
to utilizing normative standards) (Svinicki & Grabe) 

          (Tsuei, 2010) 
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8.6  ASSESSING MOTIVATION TO READ 

Motivation to read is important as literacy learning requires a connection amongst 
cognitive and affective factors. Reading motivation is related with numerous essential 
correlates for example, higher achievement, better understanding, and a readiness to carry 
on when reading tasks become challenging. Students will not learn if they are not 
motivated. The worth of taking part in a reading task is identified with how specifically 
intriguing it is, how important the task is deemed to be, and how future needs to be 
served with the successful completion of the task. Therefore, if students found reading as 
an interesting activity, they will engage and persist in reading tasks for long terms. 
Students who found reading interesting, enjoy being informed by text (reading as an 
activity), or think that being a good reader will help them in their future as readers or 
professionals (reading as a goal). Intrinsically motivated students will probably be more 
open to guideline and improvement (Pressley, 2002). 
 
Students with reading interest, know exactly about the reading tasks and gave their full 
attention in the class to teachers read-aloud. Students, who are motivated to take part in 
reading tasks, mentally and purposefully engage with reading content, and possibly 
efficiently react to the activity too, and excitedly share their learning with other students 
in class. 
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 In education to inform instructional process, assessment is an important element. For the 
purpose of implementing good reading instruction, students' current reading ability is 
very crucial. Students in a class are from different backgrounds and possess different 
skills in reading and writing. Some of them may come into the classroom with special 
needs that need evaluation of fundamental reading skills, while some students may have 
already learned the content which they are going to cover in the class. These various 
student levels ask for the literacy instruction which meet the individual needs. With the 
help of initial and ongoing reading assessment, students’ individual needs can be 
determined. It will help teachers in developing lesson plans and adopting different 
teaching methods according to the students' needs. 
 
8.6.1 Motivation Assessment of Reading as a Classroom Practice 
 Each student’s assessment and their combined views about their how they value reading 
and self-concept as readers is a classroom practice that helps successful teaching, group 
planning, and individual coaching. With the help of these practices, a teacher can come to 
know about the motivation of students towards reading. For the assessment of motivation 
of students towards reading, teacher can use different strategies/methods in which 
observation can be easily and frequently used by the teachers. With the help of consistent 
observation, teacher come to know about the behaviors of students towards reading and 
also can observe how much they are motivated to read, how often they select a book to 
read, how much they discuss about a given reading activity. As the importance of reading 
motivation increases researchers and educationist develop new ways to assess student’ 
reading motivation.   
 
8.6.1.1. The Motivation to Read Profile–Revised 
As mentioned above the importance of value that students give to reading and their self-
concept as reader. To help teachers in determining students' self-concept as readers and 
value of reading, a tool known as “The Motivation to Read Profile (MRP)” was 
developed by Gambrell, Palmer, Codling, & Mazzoni in 1996. The determination of the 
level of reading motivation is important for making proper instructional decisions. In 
educational research to measure students’ reading motivation, MRP is extensively used 
by teachers and school personals (Applegate & Applegate, 2010; Marinak & Gambrell, 
2010). This survey is a self-report instrument that teachers can administer in small groups 
or to the whole class. The MRP survey latter revised and known as “The Motivation to 
Read Profile-Revised (MRP-R). The MRP-R can be administered by the class teachers at 
the start of a new class. Teachers conduct this survey to know about the current situation 
of the students and come to know about the individual and group needs of the students. 
To check the change in motivation towards reading and the effects of teachers teaching 
methods the MRP-R can be administered in mid-year. A final check at the end of the 
academic year provides feedback about the methods, strategies, content, and activities 
that had been used throughout the year by the teacher. It will also inform teacher about 
the individual performance and motivation of each student. With three times 
administration (start, middle, end) of this tool in the class enables a teacher to understand 
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individual and group needs of class students. Teachers can change and adopt new 
methods of teaching.   
 
Administering the MRP-R  
The reading survey can be administered to an entire class or in groups. The 
conversational interview is to be conducted one by one. The reading survey can be 
divided into parts or can be administered in complete form according to the students’ age, 
time and requirements of the researcher. Time it takes to complete full survey is about 
20-25 minutes while for a part of 10 items, 10 to 15 minutes are enough.   
 

Think and Respond 
 As a classroom teacher, how do you typically determine the reading motivation of 

your students? 

 Which steps you have adopted in your teaching to support the reading motivation 
of your students? 
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8.7  REFLECTION ON LEARNING ABOUT MOTIVATION 
TO READ 

The issue of how to motivate students is fundamental for teachers and parents to investigate, 
and that is also central to the achievement of children. If the students in the school are not 
motivated towards their learning especially in reading, their academic and social journeys will 
be complicated and hard; they will face difficulties in completing their tasks.  
 

8.7.1 What Teachers Can Do? 
When teachers deliver lessons in an active way and links things with the real world, it 
excites and motivate students to learn new things. In this way of teaching, a teacher treats 
students as thinkers and doers. When teachers guide them properly and generate 
opportunities through their lessons, students perform better in academics.  This attitude 
will make for a fruitful learning condition. To fully implement action plan, a teacher 
needs to utilize new techniques that will motivate students to read in a world where 
students believe that reading has an uninspiring appearance.   
 
Now the main question is “How do we do that?” and "How school teachers help their 
students to become good readers and motivate them to read content apart from their 
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course material?" Researchers conduct number of researches in classrooms to find out the 
answer of these questions.  
 
8.7.2 Reflection on Strategies for Motivation to Read 
After putting all of this research together, it points out number of concrete things that a 
teacher can do in class to motivate his/her students. 
1. Reading text need to be according to the reading difficulty level of the students. 
2. Wide variety of interesting and appropriate text provided to the students. 
3. Self-selection of the reading text by students. 
4. Talk, talk and talk about books-discuss the characters, settings, and plots. 
5. Excite students’ interest with the use of technology in class. 
6. Provide constructive and continuous feedback 
7. Set expectations for success. 
 
8.7.3 How Students Get Motivated? 
Following responses from students explains that what a class teacher can do to motivate 
their students in the class, which activities and methods they can use in the class. These 
statements will enable teachers to reflect on the strategies they are using to motivate their 
students to read. For example, 
 Teachers should let us read more. 
 When we have 'Read and Respond Time', the teacher should let us read our own 

books and tell about them in a group. 
 Let us read more about 10 more minutes every day. 
 Please make sure that you do not interrupt us while we're reading. 
 Read to the class. I always get excited when I hear my favorite book and my 

favorite book is Frog and Toad. 
 Make sure that there are lots of books. There are not a lot of books in our 

classroom. 
 My teacher gets me interested in reading. She lets me read to her! She gave me a 

hug because I did so well...and she said, 'Good job!' 
 

The above-mentioned responses of the children emphasize the significant responsibility 
of the teacher in making a classroom conducive for reading activities. Teacher should 
create an environment in the class that enhances reading motivation among students. 
These statements show that how much it is essential for a teacher to reflect back on the 
strategies of motivation to read according to the individual needs of the students. 
 
Successful readers are not simply individuals who have figured out how to read, they are 
students who are motivated to read. These students found reading as a fun activity. They 
consider it as an interesting source of getting information. Motivated readers want to read 
and the more they read, the more they can develop their skills. If a student finds it 
difficult to participate in a reading activity, teacher can mediate to get students back on 
track. Enhancing students’ proficiency abilities, hence, must be a high need in the event 
that we need all students to esteem the endowment of learning. There are individuals who 
think that students cannot learn to read because they are not motivated. This is unfair to 
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accuse the children for being unmotivated. Rather, we, as teachers, should make sense of 
how we can arouse their interest and motivate them to read. 
 

Further Readings 
 Brophy, J. (1998).  Motivating students to learn.  Boston: McGraw Hill. 
The book is based on a review and synthesis of the literature with an eye toward teachers.  It 
is intended to provide practical teaching strategies that motivate student learning.  
 Sansone, C., Harackiewicz, J.M.  (2000).  Intrinsic and extrinsic motivation: The 

search for optimal motivation and performance.  San Diego: Academic Press, Inc. 
The book deals with the debate about extrinsic incentives and their effects on intrinsic 
motivation.  It also discusses achievement goals and their influence on motivation and 
school performance. 
 

CONCLUSION 

This unit covered the topics of reading motivation, its types and various strategies to 
motivate students for reading. Reading motivation plays a very important role for 
developing the reading skill of students. Moving from extrinsic to intrinsic sources of 
motivation can be a workable idea for unmotivated readers on long term basis. In this 
unit, assessment of reading motivation was also discussed which can help a teacher to 
examine the needs of students and develop lesson plans accordingly. Hence, reading 
motivation can be offered to every student according to his/her needs with the help of 
suitable teaching strategies and techniques.  
 

EXERCISE  

1. Define Motivation and Motivation for reading and why motivation for reading is 
important in learning? 

2. How Intrinsic and Extrinsic motivation to read are different in nature. Which 
source of motivation according to you has long term effect on students’ motivation 
to read? 

3. What strategies a teacher can use in classroom to motivate his/her students to read? 
4. Describe motivation in L1 and L2 Reading Classroom. What are L1 and L2 reading 

differences? 
5. How a teacher can assess his/her students’ motivation towards reading? 
 

ACTIVITIES 

1. Visit a nearby school and have some one-to-one discussion with a language teacher 
about possible reasons for lack of reading motivation among students and how that 
teacher is trying to resolve this problem? 

2. Visit a class in a nearby school and ask students how they get motivated to read? Is 
their source of motivation their teacher, peer or their parents? 
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INTRODUCTION 

This unit will highlight different worldwide reading standards for, for example fluency, 
phonics, phonemic, language and consciousness. Reading is necessary capability which 
enables us to get a message from written words (written symbols) and grasping datafrom 
text visuals. This unit will also help us in thoughtfulknowledge of what are different 
challenges that can be faced while studyingand intends thenegative effects on the reading 
abilities of a speaker. So, thechallenges are divided into two sections; section one 
presents thenationwidereading challenges, for exampleskimming,pronunciation,  
vocabulary, and scanning difficulties while section two explains worldwide reading 
challenges to facilitateskimming,audio processing disorder, visual processing disorder 
and attention-deficit short attention span disorder. We will also discuss how to compete 
with challenges by including a reading face formsto face by means of these challenges 
well and to establish reading habits in children. 
 

LEARNING OUTCOMES 

By the end of this unit, the students would be able to:  
 Describe the relationship of reading and writing skills. 
 Explain the ESL reading standards with various proficiency levels. 
 Examine the national and international challenges in reading. 
 Apply various strategies to deal with challenges in reading.  
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9.1 COMPONENTS OF READING 

Standard is an officially accepted specific cover of performance, dimensions, qualities, 
and properties of a service skill.  
 
Reading standards promote concepts performance by increase and evaluate homework. 
These principles illustrate which student must be acknowledged and are capable of. Their 
performance is based mainly on knowledge, skills, and nature required for flourishing 
understanding ability in a precise role.  Moreover, in the reading field, guidelines are the 
after-effect of deliberative procedure that drew from gifted skill and research in perusing 
field. 
 
As mentioned above, learn reading is considered as a building block procedure. The 
distinct skills which will be used in combination to assist us to read. It is important to 
teach them as a set of explicit skills one at a time while these skills are used jointly when 
we read. As we be aware of that the skills are learned so, student get helped by 
integrating themselves to create the ability to read fluently. Although, these parts of skills 
are also not considered uniformly significant at every level of schooling. Some are more 
essential in early grades while others are more important in later grades. 
 
Students need to know the significance of knowledge and concepts of written materials 
and characters. Before student start learning about reading, they need to become aware of 
its meaning. The Reading Approach proposes print concepts as an interconnected 
component skill of reading. Students learned that messages should be conveyed in 
writing; that some written symbols are letters of alphabet; where to commence reading on 
a page or in a book; what a book is about and what cover, title, and author are; In what 
direction a text is read; and that demonstration are used to convey theme of context. 
 
As learners gain information and appreciative of printed concepts, these students begin to 
make up other component understanding skills. There are various working expertise, as 
well as skill of writing, which combine for children so that both decode words and be at 
ease with which they read.  Everybody uses these component skills when they read even 
though smooth and successful readers may not realize at what time each skill is used.  
 
For students reading and writing is very considerable skill. Whenever students begin to 
learn reading and starts their journey, it is very essential to keep in mind before starting 
the six vital reading componentsthat student requires for their advancement, self-belief 
and fluent reading. 
 
The six key reading standards for readers are given below. 
i. Phonics 
 Phonics is mapping of sounds words written on source. It is most primitive reading 

skills which students should build up because it enables them to join letters and 
words, known as alphabetic principle. Phonics lacking teaching in premature 
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childhood can cause understanding difficulties in future. It is very significant that 
children catch concept when audio of verbal characters is shown off. There are 
various phonics practices that should be performed with children in the classroom, 
which will be significant for your children for establishing their early phonics 
vocabulary. Moreover, it is significant to recall that these practices should always 
be praised with regular knowledge. 

ii. Spelling 
 The public Reading Panel present a Report which does not have spelling as one of 

essential parts of reading. The report suggested that phonemic cognizance and 
phonics instruction positively affected spelling in the essential evaluations and that 
spelling keeps on creating in light of fitting educating perusing. However, further 
current research challenges part of Public Reading Panel's assumption. Researchers' 
group finds out, despite the fact that understudies development in section 
knowledge remained close to average from 1st to 4th grade, their spelling scores 
dropped considerably by 3rd grade and continued to decline in 4th grade (Mehta et 
al., 2005).  Development in reading does not necessarily result in development in 
spelling.  Spelling teaching is required to develop students’ spelling skills. 

iii. Phonemic consciousness 
 Children build up phonemic consciousness by education concerning audio 

(phonemes), words and syllables. In English language, each word is made by 
mixture of individual units of sound, known as phonemes. For instance, word 'crab' 
is made by four individual units of sound; c/r/a/b. Phonemic consciousness is the 
ability to see sound, recognize and control these individual units of sound. It is 
extremely huge aptitude that kids required to contemplate the perusing rudiments. 
Kids phonemics can be produced in early age by taking part in dialect play, playing 
word games, rhyming, and simply listening to when others read to them. 

iv.  Vocabulary  
 Vocabulary is a fundamental part of perusing and scholastic achievement expanded 

step by step. As the vocabulary expanded, better execution appeared by us. Each 
kid approach perusing with a variety in capacities. The bigger a youngster's tuning 
in and talking vocabulary, as words are expanded, they will be skilled to upgrade 
their perusing composing and perusing vocabularies with no trouble. The most 
ideal approach to create vocabulary is to peruse assortment of books. Probably, the 
most vital words that youngsters will have be encouraged when beginning to 
peruse are picture words. There are following recurrence locate words, for 
example, 'I', 'on', 'the', 'and', V 'is', and 'be'. The first 100 words makes more 
prominent than half of most messages for apprentice perusers, and thatswhy 
colossally profitable for kids to be instructed early. 

v. Fluency  
 There are different assortments of aptitudes that create perusing smoothness in 

youthful kids. These contain phonic disentangling abilities, expanding vocabulary 
of high recurrence words, and time taken by kids to peruse book at fitting level. As 
youngsters read more books, the better they are at perusing and comprehension 
with precision and speed. Fluency makes peruser simple and brisk traverse the hole 
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between perceiving a character and understanding its sense. Since familiar certain 
perusers does not offer consideration regarding interpreting of words on page, those 
perusers have freedom of concentrating on sense make by sentences and words. 
Familiarity is that thing which comes when a kid builds up its phonemic 
advancement, vocabulary and phonics aptitudes. The fundamental key of creating 
perusing familiarity is standard perusing practice. You can depict vocal model by 
perusing boisterously on general premise to indicate familiar perusing sounds, 
which will be extremely useful for youngsters. 

vi.  Reading Comprehension 
 Good readers extremely absorb stories, which they read. They imagine the 

characters, they hear the exchange in their heads, they envision the characters, and 
they think past fringes of page. Great perusers accept what is going on in a story 
and portrays the expressive excursion of the characters. In nonfiction books, good 
readers got novel information, enhance their vocabulary, and join up the sources of 
information; they read to develop their level of understanding of novel topics and 
concepts. 

 
This is a set of indicators that your child has a full and loaded comprehension of the texts 
which they intend to read. It is a compound skill that demands practice and time to 
expand fully but certainly reaps grand rewards. It is absolutely no secret that the ultimate 
goal of learning to read is to develop the understanding of the meaning of that written 
material. Comprehension is an ability that will not only shape a child’s future reading 
ability but it will also focus their academic ability throughout school and beyond as well. 
In order to enhance your child understanding, the great way is to encourage your child to 
talk about and share what they read. It is a great way to both supervise how much they 
understand and to improve their comprehension abilities. 
 
9.1.1 Reading and Writing Are Interrelated. 
Both reading and writing are considered related skills which can be learned together very 
well. A fruitful perusing program contains composing exercises which will eventually 
assist understudies with improving their written work through perusing and the other way 
around. Composing can be considered as a supplementary part of figuring out how to 
peruse.  
 
Keeping in mind the end goal to figure out how to peruse and write in the early 
evaluations of elementary school, understudies must work consistently with the five 
segments abilities and composing. As understudies turn out to be more dexterous and 
master perusers, the accentuation put on every one of these abilities will probably change; 
yet for good perusers, these segment aptitudes are dependably the required arrangement 
of abilities that they should hone and move toward becoming expert and use in new 
perusing circumstances. The following is the rundown, given for every segment ability. 
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Table 9.1 Five Segent Abilities and Composing  
 Component Explanation 
1 Phonemic 

Awareness 
Words possess individual sounds. Sounds are phonemes. In 
any language such as English, the sound /s/ for example, 
can be represented by more than one letter, such as the 
letter "s" and "c", but it is still the sound /s/. /s/ is a 
phoneme. Phonemic understanding is an aural activity, 
which means that students do not utilize the written letters 
and words to develop it. Basically, it is all about sounds. 

2 Phonics Each letter of the alphabet produces a sound or phoneme. 
In a language such as English, some sounds can be 
represented by more than one letter as in the sound /k/. 
Also, sometimes groups of letters can produce a single 
sound, such as the 'ck' or 'th' in English. 

3 Vocabulary By comprehending words, a person becomes enable to 
communicate-being able to identify with and use words in 
writing and in speech. 

4 Fluency Fluency is the capacity which helps to read with expression 
in meaningful phrasal units, appropriately and rapidly. 
While we read, we use a part of our brain that holds our 
'working memory'.  
 The working memory can only keep hold of about 7 

items for about 12 seconds. 
However, if readers read very slowly and hesitate often 
over some words, their working memory will not remember 
how the sentence started by the time they reach the end of 
the sentence. 

5 Comprehension The above mentioned 4 components support a person's 
ability to comprehend a spoken and written text. 

6 Writing Writing is the ability to express and communicate ideas, 
and to present oneself using written words. This skill 
requires other students to use the components of reading. 
Learning the skills of reading and writing cannot be 
separated; both of these two must occur through 
interaction. Writing enables a student to: 
 Develop the connections between symbols and their 

sound. 
 Practice through vocabulary words in context. 
 Demonstrates comprehension of a text that has been 

read and to create meaning in a text that he/she 
writes. 

Recognize and identify written words comparatively more 
easily to help them become fluent readers. 
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Self-Assessment Questions 
 What is the significance of reading comprehension for the reading process?  
 Differentiate between knowledge of spelling and phonemic awareness. 

Further Reading 
British Council. (n.d.). ESOL Nexus. Retrieved from https://esol.britishcouncil.org/ 

 

 9. 2 GENERAL STANDARDS FOR READING 

The following reading standards define what students should understand and be able to 
do after learning to read. They should be able to: 
1.  Read thoroughly to regulate what the text says openly and to make rational 

interpretations from it; mention specific documented sign when writing or speaking 
to support conclusions drawn from the text. 

2. Determine main themes of a text and examine their progress; summarize the key 
supportive facts and concepts. 

3.  Examine how and why individuals, actions, and philosophies develop and 
interrelate over the course of a text.  

4.  Analyze words and phrases are used in a transcript, including defining 
methodological, connotative, and metaphorical meanings, to investigate how 
specific word choices form meaning or tone. 

5.  Investigate the structure of texts, including the relation of specific sentences, 
paragraphs, and the text (e.g., a section, chapter, scene, or stanza) to each other and 
the whole. 

6.  Evaluate point of view that forms the content and style of a text. 
7.  Assimilate and evaluate content presented in miscellaneous media and formats, 

visually and quantitatively, as well as in words. 
8.  Describe and assess the argument and specific entitlements in a text, the validity of 

the reasoning, and importance and adequacy of the evidence. 
9.  Evaluate how two or more texts talk about similar themes to shape knowledge and 

to relate the approaches the writers take. 
10.  Read and understand complex fictional and informational manuscripts 

independently and competently. 
 

9. 3 ESL READING STANDARDS ACCORDING TO 
DIFFERENT PROFICIENCY LEVEL 

Below are some of the acceptable ESL (English as Second Language) standard according 
to different reading proficiency levels.  
a. Beginning level literacy ESL learner will be able to: 

 Recognize upper and lower-case letters of the English alphabet and numbers 
0-100   

 Apply sound/symbol relationships to decipher letters of the alphabet, 
consonant blends, and familiar short words   
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 Identify particular information words in print (e.g., first/last name, address, 
telephone number, SSN, date of birth, sex, marital status)   

 Identify simple words and phrases related to direct needs   
 Read learned sentences  
 Understand simple signs and symbols in setting.   
 Read dates and analog/digital clock times. Identify coins, currency and 

standards Recite values.   
 Follow simple one-step instructions and commands that include pictures or 

displaying 
b. Low Beginning level literacy ESL learner will be able to demonstrate the 

following 
 Apply sound/symbol associations to decipher acquainted words (e.g., high 

frequency words for life skills)   
 Recite cursive and published resources.  
 Understand words and symbols on everyday signs    
 Scan for specific data on familiar documents (e.g., utility bill, pay stub).   
 Follow simple written directions including diagrams (e.g., food preparation, 

simplified prescriptions, care labels)   
 Follow simple terrestrial directions on a simple map   
 Read some common sight words   
 Read simple sentences. 

c. High Beginning ESL/ESOL learners will be able to: 
 Distinguish substitute forms of basic information words on a personal 

information form (e.g., today’s date/current date, birth date/date of birth, 
sex/gender).   

 Read timetables and simple graphs   
 Follow simple written multi-step instructions (e.g., food preparation, 

simplified prescriptions, care labels)   
 Read multiple and complex sentences succeeding punctuation cues   
 Read short simplified passages on a single subject with familiar language 

(e.g., a description of a person, place, or activity)   
 Identify base words, synonyms and antonyms    
 Classify forms and sort words   
 Read complex words and recognize base word   
 Use guess as a reading strategy 

d. Low Intermediate ESL learners will be able to. . .   
 Apply sound/symbol associations to interpret new words in setting   
 Apply simple context hints to get the meaning of new words   
 Identify most standard words on a specific information form    
 Find a word, number or item in alphabetical or numerical order (e.g., phone 

book, dictionary)   
 Understand simple and multiple sentences in reliable materials    
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 Find main theme, sequential order, and simple shifts in texts on familiar 
subjects   

 Identify prefixes, suffixes, homonyms, transition words, words with multiple 
meanings and some idioms   

 Read and understand multi- paragraph selections from a variety of fields. 
 Compare and contrast information on familiar subjects 

e. High Intermediate ESL learners will be able to:    
 Fix meaning of new vocabulary using context clues and interpreting skills   
 Read simple imageries and narratives on reliable topics   
 Follow specific written directions to complete an activity   
 Skim for main idea and scan for detail.  
 Construct information in a paragraph to answer a question   
 Identify main idea, secondary details and transitions in a paragraph. 
 Recognize fact and opinion in a text   
 Compare data presented in two or three different sources   
 Make interpretations from texts   
 Identify common expressions   
 Recognize a writer’s purpose 

f. Advanced ESL learners will be able to. . .   
 Determine the meaning of unfamiliar words  
 Understand accurate materials (e.g., prose text, charts/graphs, and other 

visual presentations)  
 Read authentic resources on everyday subjects    
 Interpret and recapitulate imageries and stories on familiar topics   
 Take notes from texts on unfamiliar themes    
 Vary reading policies for empathetic content on unfamiliar topics 
 Differentiate between literal and metaphorical language   
 Take notes while reading 

 

Self-Assessment Questions 
 Read the various proficiency levels for reading and select at least 03 behaviors and 

observe its pattern that how beginner, intermediate and advance reader perform on 
those behaviors e.g., how beginner, intermediate and advanced level readers 
perform on sound-symbol relationship? 

Further Reading 
 ESL/ESOL Standards by Level. (n.d.). Retrieved from 

https://www.dllr.state.md.us/gedmd/cs/eslcslevel.pdf 
 Pennsylvania Department of Education. (2007). Pennsylvania English Language 

Proficiency Standards. Retrieved from 
http://static.pdesas.org/content/documents/pennsylvania_english_language_proficie
ncy_standards.pdf 
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9. 4 SOME COMMON NATIONAL READING CHALLENGES  

In South Asian countries, mostly teachers teach second language through Grammar 
Translation Method (GTM). Consequently, there is an incompetency of language skills 
such as: reading, speaking, listening and writing. Learners were unable to read and grasp 
text properly. The understanding level of learners after reading remained low which 
results in less communication.  This receptive skill deteriorates communication 
competency. Hence, it results in failure at secondary level. Reading skill involved 
recognition, comprehension, fluency and motivation. At present situation of English 
reading skill in Pakistani schools, we easily sort out that reading is not an easy task. 
Although reading is an unreceptive or passive skill, yet it requires a very sensible effort 
on the part of the reader. At the same time, it cannot be detached from other features of 
language. It is equally important like other aspects of language learning. According to 
Language experts such as, (Lamy and Klarskov, Bangs, Bax, 2011), reading had been one 
of the most important skills for the learners and in Public schools of Pakistan. Cause of 
prearranged practice had been acknowledged both in the teacher and the students(taught). 
Teachers teach reading without understanding and the taught shows no required amount 
of attention in learning. 
 
 In Pakistani schools, the teachers do not inform their students about the importance of 
reading skill so, the students mispronounce and misunderstand the meanings of the words 
while reading their textbooks in English. As their reading skill is not developed, as a 
result they (students and teachers) are unable to pronounce the words correctly.  One of 
the reasons behind it is that some teachers are also lazy in government schools. They do 
not learn proper pronunciation. They just rely on repetition. New words, new 
abbreviations and new spellings which are included in English language, are deliberately 
neglected by them. Most of the public-school teachers are uninformed of these new forms 
of reading. They use old methods of teaching. They use old pronunciation method and so 
on. They read and translate the text into Urdu. They do not involve the students in 
reading process. As a result, the reading skill of the students remains weak. Some of the 
common reading tasks are as under: 
a. Issues with de-coding 
 Also known as sounding out words, decoding is when children simply pronounce 

the written text. It is common for new readers to fight when they meet new or 
unfamiliar terms, especially for Pakistani readers for whom English is part of their 
syllabus but a foreign language. Typically, decoding becomes easier with phonics 
instruction and repeated practice with reading out loud. If a child continues to 
struggle, there may be a specific learning difficulty present or a physical 
impairment that is preventing them from physically seeing the letters or hearing the 
sounds in spoken language. 

b. Poor comprehension 
 The process of reading involves recognition of letters and words along with 

understanding of meanings at the level of word, phrase, sentence and paragraph. 
The novice readers usually skip words which are unknown to them. The text with 
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more blanks in lines makes reading task harder, cognitively challenging and 
frustrating. Poor comprehension results in students who have limited vocabulary, 
struggling with decoding and efforts to read high level text. Reading also requires 
emphasis on narratives. The reading process requires learner able to find themes, 
details, and inferences from the text. The students who face problems in focusing 
due to ADD or ADHD,  can have effect on reading comprehension.   

c. Difficulty of Pronunciation 
 Students also face problems in pronunciation. Pakistani learners are required to 

learn skills through which they can improve their pronunciation skills. As per 
views of Kaur (2006), it is important to learn a number of skills including 
recognition skill to improve pronunciation. Kelly (2006) states that there are two 
main issues with pronunciation. Firstly, teacher ignores pronunciation; it does 
require specific planning. He further clarifies that it is neglected not due to lack of 
interest of teacher rather they are not confident upon way of teaching it.   

d. Difficulty of Grammar  
 Students who do not have grammatical knowledge, face problems while reading. 

This problem can be resolved through reading story books in the target language. 
Students who read stories at home, have better reading skills (Campbell, 2002). 
These students might have heard various events which are described by adults. This 
helps in development of language among children. As a result, children will be able 
to attain intuitive knowledge about structures and grammar of target language.  

e. Problems in Reading Speed 
 The students while reading come across many unfamiliar terms. Sometimes 

students are able to decode them with the help of context. The students reading 
speed increases with expansion of vocabulary as they are able to recognize more 
words with their sight. Students who keep on decoding, benefit from overlearning 
sight words as in the view of Abraham (1993) the current age is known as age of 
explosion therefore reading speed is important. The slower reader faces many 
problems to cope as a lot is written on daily basis. Bajwa (2007) opines that the 
reading speed of the reader whether too fast or slow, makes it difficult to 
comprehend the text. Therefore, the reader needs to be adaptable and retain his/her 
reading speed by keeping in view the nature of the text. For instance, if the text is 
way too simple and it consists of less information, then the speed should be fast. In 
other case, if the text is difficult then the reading speed should be slow.  

f. Difficulty of Vocabulary  
 The learner often faces issues with the unclear words which causes difficulty in 

understanding. The children should have vast vocabulary and able to understand 
text so that they can use it to show their knowledge and experience. The vast 
knowledge of vocabulary is vital for successful reading. Tomlinson (2007) opines 
words which are used in reading, are known as oral vocabulary. The children who 
have vast oral vocabulary, also face difficulty in reading in print form.  

g. Slow processing 
 Reading is a cognitive process where large amount of information is kept in mind. 

So, the children who are slow readers, feel exhausted. The issue can be encountered 
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by giving them strategy instructions but it is important that students should be 
provided with more time in order to complete task which require extensive reading. 

h. Problems in Skimming and Scanning  
 Skimming is reading a text in order to get overall meaning while scanning means 

looking for specific information (Bajwa,2007). The application of these skills helps 
in saving our time. Halsey (1998) describes skimming as a skill which helps 
readers to quickly get the main gist of the reading content. We do not read 
newspaper word to word rather we skim through it. Hywel (2003) opines scanning 
as a method which is mostly used while searching for word in dictionary or 
telephone book. The readers usually know the aim of reading a text therefore they 
concentrate on the particular information.  

i. Other Difficulties 
 There are some other problems which are faced by readers. Some of them are 

enlisted below:  
 Problems in articulation and recognition of words which are unfamiliar.  
 Confusion between letters and sounds 
 Word to word reading which makes reading process slow 
 Non expressive reading.  
 Punctuation marks are not taken into consideration. 
 Facing ambiguity in the words and sentences' meanings 
 Unable to make connection between ideas.  
 Distracted while reading.  
 Problems in retention and explanation.  
 Concentration issues.  
 Slow reading due to finger and head movements  
 Lack of knowledge related to the topic.  
 Inadequate physical environment for reading such as noise, light issues etc.   
 Lack of vocabulary makes it difficult to extract meaning.  
 Subvocalization and lip reading affect the reading speed.  
 Slow in realization of lexis (lexis is a term in linguistics for the vocabulary of 

a language) 
 Breaking of momentum during reading 
 Difficult to get ideas from expendable reading material.  
 Less knowledge about grammar.  
 Opposites, synonyms etc. make difficulty in comprehension.  

 

9. 5 INTERNATIONAL READING CHALLENGES 

International reading challenges are given below.  
9.5.1 Reading to learn 
Reading is a skill which is most important for students. This skill is requirement for 
students. Most commonly students are taught reading skills usually by end of grade 3. In 
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the beginning of school, students usually "learn to read”. Reading enables students to 
recognize and interpret the written symbol which they are hearing since their birth.  
 
The students who are enrolled in fourth grade are required to posses’ thinking skills. If 
students have not developed efficient reading skill as a result it will affect their academic 
progress of other subjects such as English language, mathematics, literature and science 
etc. 
 
In addition, evidences have revealed that students who do not possess good reading skills 
are not able to compete with their peers to become fluent readers. Their progress in 
school keeps on going down due to which they remain behind in school. They eventually 
become frustrated and their dropout rate is higher than their classmates. Lack of skills 
will make it difficult to good job. Hence, education cannot help them to improve their 
lives.   
 
9.5.2 The challenges of illiteracy 
It has been observed that there are a number of students who face failure at the grade 3. It 
is not necessary that all school encounter such students, but they should have plans which 
address the needs of such students.  
 
 National Assessment of Educational Progress (NAEP) issued a report in 1994, which 
shows that there are more than forty two percent fourth graders in schools of America 
whose reading skill is at a "below basic" level. These findings revealed that students are 
unable to comprehend reading text.  
 
NAEP also stated similar findings for the high grades' learner. The report showed that 
nearly thirty one percent of students of eight grade and approximate thirty percent of 
twelfth grade students possess reading skills which are "below basic" level. These results 
might understate the problem, because many learners with poor reading skills are drop 
out of school before twelfth grade. 
 
Several researches results revealed similar conclusions which show the depth of reading 
problems faced by students. Various long-term studies were conducted to measure the 
students’ ability to recognize words separately. Their results revealed that there are more 
than seventeen percent children who encounter problems in learning to read in initial 
three years of schooling. Moreover, results also revealed that there is an increase in the 
students who are diagnosed with different learning disabilities. Therefore, these students 
face problems in reading.  
 
Poor reading is not associated with any specific types of schools or groups. In contrast, 
American students who face problems while reading, basically represent a virtual cross-
section of American children. These children are from different parts of country 
belonging from different social classes and places. According to the NAEP assessment, 
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there are thirty two percent of fourth graders who possess basic reading skill although 
they have graduated parents.  
 
To sum up, the large number of students who fail to learn reading skills has made it a 
major issue.  Nowadays, this issue prevails in all schools and communities.  
 
9.5.3 A common stumbling block: Phonemic awareness 
There is a common issue faced by majority of nonreaders and children who fail to read. 
These students have not developed the capacity of recognition of phonemes. Phonemes 
are the smallest unit of speech. They are also known as basic building blocks of the 
speaking and writing. For instance, the words 'cat' consists of three phonemes /k/, /a/ and 
/t/ sounds. It is not necessary that phonemes are often identical to individual words. 
Likewise, the word "ox" consists of two letters but it consists of three phonemes which 
include /o/, /k/, and /s/ sounds. 
 
Different studies have proved that proficient readers are expert in identification of 
phonemes. Along with that, they are also able to put them together in order to create 
different words and phrases quickly and accurately. The lack of this vital language skill 
creates problems for students in decoding. 
 
To conclude, it is important to teach phonetics to students in order to create awareness 
about phonemes. 
 
9.5.4 Having no teacher or having an untrained teacher  
A teacher is the number one support, any child needs to be able to learn. We are facing 
multiple challenges when it comes to teachers. Not only are there not enough teachers 
globally to achieve universal primary education (let alone secondary), but many of the 
teachers that are currently working are also untrained, leading to children failing to learn 
the basics such as math and language skills. Globally, the UN estimates that 69 million 
new teachers are required to achieve universal primary and secondary education by 2030. 
Meanwhile, in one out of three countries, less than three-quarters of teachers are trained 
to national standards. 
 
In 2016 alone, the Global Partnership for Education (GPE) helped to train 238,000 
teachers worldwide. With a successful replenishment, GPE can make teacher recruitment 
and training a top global priority for delivering quality education for all. 
 
9.5.5 Lack of learning materials 
Outdated and worn-out textbooks are often shared by six or more students in many parts 
of the world. In Tanzania, for example, only 3.5% of all grade, 6 pupils had sole use of a 
reading textbook. In Cameroon, there are 11 primary school students for every reading 
textbook and 13 for every mathematics textbook in grade 2. Workbooks, exercise sheets, 
readers and other core materials to help students learn their lessons are in short supply. 
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Teachers also need materials to help prepare their lessons, share with their students, and 
guide their lessons. 
 
For example, GPE funding helped deliver 146 million textbooks to all primary and 
secondary school students in Ethiopia, increasing access to quality services in an 
estimated 40,000 schools. 
 

9.5.6 Living in a country in conflict or at risk of conflict 
There are many casualties of a war and education systems are often destroyed. While this 
may seem obvious, the impact of conflict cannot be overstated. In 2017, around 50 
million children were living in countries affected by conflicts, with 27 million of them 
out of school, according to UNICEF. Conflict prevents governments from functioning, 
teachers and students often flee their homes, and continuity of learning is greatly 
disrupted. In total, 75 million children have had their education disrupted by conflict or 
crisis, including natural disasters that destroy schools and the environment around them. 
Worryingly, education has thus far been a very low priority in humanitarian aid to 
countries in conflict – and less than 3% of global humanitarian assistance was allocated 
to education in 2016. 
 
Since its establishment, the Global Partnership for Education has committed nearly half 
of all its grants ($2.3 billion) to conflict-affected and fragile states. Nearly half of all GPE 
funded countries classify as either “fragile” or “affected by conflict.” The Global 
Partnership is also right now looking at how to further improve its operations to 
accelerate support to countries in emergencies or early recovery situations 
 

9.5.7 Hunger and poor nutrition 
The impact of hunger on education systems is gravely underreported. Being severely 
malnourished, to the point it impacts on brain development, can be the same as losing 
four grades of schooling. Around 171 million children in developing countries are stunted 
by hunger by the time they reach age 5. Stunting can affect a child’s cognitive abilities as 
well as their focus and concentration in school. As a result, stunted children are 19% less 
likely to be able to read by age eight. Conversely, good nutrition can be crucial 
preparation for good learning. 
 
The Global Partnership for Education (GPE) seeks to address national priorities as 
decided by developing country governments themselves. Where malnutrition is a major 
concern, the GPE is stepping in to address the problem.  
 

9.5.8 The expense of education  
The Universal Declaration of Human Rights makes clear that every child has the right to 
a free basic education, so that poverty and lack of money should not be a barrier to 
schooling. In many developing countries over the last decades, governments have 
announced the abolition of school fees and as a result, seen impressive increases in the 
number of children going to school.  
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But for many of the poorest families, school remains too expensive and children are 
forced to stay at home doing chores or work themselves. Families remain locked in a 
cycle of poverty that goes on for generations. In many countries in Africa, while 
education is theoretically free, in practice ‘informal fees’ see parents forced to pay for 
‘compulsory items’ like uniforms, books, pens, extra lessons, exam fees or funds to 
support the school buildings. In other places, the lack of functioning public (government) 
schools means that parents have no choice but to send their children to private schools 
that, even if they are ‘low fee’, are unaffordable for the poorest families who risk making 
themselves destitute in their efforts to get their children better lives through education. 
 
The Global Partnership for Education’s primary purpose is to help strengthen the national 
education systems of the poorest countries, building their capacity to deliver quality 
affordable education for all citizens 
 
9.5.9 Cell phone addiction 
This should come as no surprise. For the majority of today’s teenagers, cell phone 
addiction is a serious problem. One student said, “I stay on my phone 24/7,” while 
another added that “whenever I see a message on my phone, I have to answer it.” If 
students keep their phones in sight while reading, it is virtually impossible for them to 
finish a page without feeling the urge to check for a text message, Instagram like, or 
Snapchat. 
 
9.5.10 Short attention span 
Several students reported that they have trouble staying focused on one task for a long 
period time. For example, one student said, “I get off task easily and get into something 
else,” while another said simply, “My attention span is kind of low.” There is no question 
that cell phone addiction contributes to their lack of focus, and they certainly are not 
alone in becoming more distracted. A recent study found that the average attention span 
of a human is down to just eight seconds, or one second less than that of a goldfish. 
 
9.5.11 Extracurricular activities 
From sports to band practice to work, a lot of our students are extremely busy after 
school, which affects their ability to read as often as they would like. “When I come from 
practice, I usually eat dinner and go to bed,” said one student-athlete. “During track 
season, I can’t read as much,” said another. “I’ll catch up over the summer though.” 
 
9.5.12 Lack of interest 
If students are going to put away their smartphone and take out a book, they certainly 
want to read something that they enjoy. Unfortunately, some students reported that they 
have a hard time finding books that interest them. 

Self-Assessment Questions 
 Define decoding. 
 What is the problem with reading speed of a reader as described in the unit? 
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 What is the main cause of poor pronunciation of readers? 
 How hunger and poor nutrition can affect the development of reading skill in 

children? 
 Explain the role of attention span for reading a text. 

Further Reading  
Reading problems: Assessment and teaching strategies. (n.d.). Retrieved from 
https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132837803.pdf 
 

9.6  CLINICAL CHALLENGES IN READING 

a. Dyslexia 
 This brain-based condition is an international reading challenge.. Kids with 

dyslexia have trouble recognizing letters and knowing which sounds the letters 
make. They may struggle with rhyming and sounding out new words. They may 
forget words they have seen before. 

 It can take a long time for kids with dyslexia to become familiar enough with a 
word to know it at a glance. And they may be able to read it fairly easily one day, 
but not the next. They may also skip words and lose their place. It is not just the 
ability to recognize words that suffers. Dyslexia may also affect reading 
comprehension. It is hard to understand what is happening in a story when it takes 
so long to get through each individual word. 

 Dyslexia can also affect spelling, writing and even speaking skills. But despite all 
the challenges it creates, dyslexia is not a sign of low intelligence. There is a 
long list of very successful people who have dyslexia. 

b. Attention-Deficit Hyperactivity Disorder (ADHD) 
 ADHD, the most common brain-based condition in childhood, can make it hard to 

stay focused during reading and other activities. Many kids with ADHD also 
have hyperactivity as a symptom. 

 Sometimes, people mistake dyslexia for ADHD. Kids who have reading issues may 
fidget from frustration. Or they may act up in class to cover up not knowing how to 
complete certain tasks. But it is not uncommon for kids to have both conditions. 
About a third of students with attention issues are believed to also have dyslexia. 

c. Auditory Processing Disorder (APD) 
 APD affects kids’ ability to process the information they hear. It makes it hard to 

understand what people are saying or to follow a story that is read aloud. 
 APD can also affect reading skills. Reading requires being able to connect sounds 

with letters. But kids with APD often have trouble hearing the difference between 
letters like 'band, and' and sounding out new words. 

d. Visual Processing Issues 
 Kids who struggle with visual processing have a hard time seeing the difference 

between letters or shapes. They may also not be able to see them in the correct 
order. Having blurred vision or seeing double are common complaints. Kids often 
try to compensate by squinting or closing one eye. 
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9.7 READING PROBLEM SOLUTIONS 

Teaching beginners to read must be highly purposeful and strategic. Effective techniques 
have been developed for helping students, including those with learning disabilities, to 
develop phonological awareness, word recognition, and other advanced skills required for 
reading. 
 
Phonological awareness activities build on and enhance children's experiences with 
written (e.g., print awareness) and spoken language (e.g., playing with words). A 
beginning reader with successful phonological awareness and knowledge of letters 
ostensibly learns how words are represented in print. 
 
Intervention for learners who have difficulty with phonological awareness must be early, 
strategic, systematic, and carefully designed. It must be based on a curriculum that 
recognizes and balances the importance of both phonics instruction and the appreciation 
of meaning. 
 
For children who have difficulty in reading, effective reading instruction strategies should be 
used to build phonological awareness and alphabetic understanding. These strategies should 
be explicit, making phonemes prominent in children's attention and perception. For example, 
teachers can model specific sounds and in turn ask the children to produce the sounds. 
 
In addition, opportunities to engage in phonological awareness activities should be 
plentiful, frequent, and fun. Instructional strategies should consider the characteristics 
that make a word easier or more difficult to read. These include: the number of phonemes 
in the word; phoneme position in words (initial sounds are easier); phonological 
properties of words (e.g., continuants, such as /m/, are easier than stop sounds, such as 
/t/); and phonological awareness dimensions, including blending sounds, segmenting 
words, and rhyming. 
 
Many early readers will require greater teacher assistance and support. Using a research-
based strategy known as scaffolding, teachers should provide students with lots of 
instructional support in the beginning stages of reading instruction, and gradually reduce 
the support as students learn more about reading skills. The ultimate goal is for students 
to read on their own without the help of a teacher. 
 
a.  The Learning Lab 
The learning lab is the students’ right place and prepared them with their needs for 
enhancing their reading ability. The present program helps the ESL learners to enhance 
their comprehension and vocabulary to be proficient readers. 
 
b.   Assessing the Whole Student 
An ample assessment means to evaluate motivation, reading efficiency and capacity of an 
individual learner. The collected data will be used to determine the student’s initial 
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placement within the various components and to create an individualized and responsive 
instructional path with personalized goals for each individual. Besides, multiple 
assessments are administered throughout the year and provide accurate and dependable 
benchmarks to measure student progress over time. 
 
c. Development of Reading Efficiency and Stamina 
Certain factors such as silent reading fluency, reading rate and stamina make reading 
comfortable and productive. Thus, reading programs should provide essential structure to 
silent reading by scaffolding content, rate, intensity, repetition and lesson 
formats.  Besides, independent reading skills and confidence usually prepare the learners 
for high-stakes tests, academic success, and challenges beyond high school. 
 
d. Building Intrinsic Motivation 
Motivation plays key role for developing interest and confidence in the learners.  The 
learners achieve mastery with frequent opportunities to get success and recognition. This 
successive achievement builds their self-efficacy and ability by allowing the learners to 
enjoy reading along with gaining insight and knowledge. 
 
e. Mounting Capacity with Complex Texts 
There is an extensive need of library for engaging, cross-cultural informational and 
literary selections that hold to grade-appropriate Lexile metrics, and offer grade-
appropriate levels of vocabulary complexity, sentence length and word count.  These 
precise controls ensure the learners to encounter rising levels of complexity.  
 
F. THE NEED TO STRUGGLE FOR READING 
The researchers explored this reality that approximately ⅔ of students are struggling 
readers as they are not able enough to identify the main idea when they read. Thus, the 
learners need to be able to interpret and comprehend while reading. Apart from main 
idea, the difficulty of language in historical texts and poorly designed questions are also 
complicated for beginners. Instead of changing questions, the teacher can modify the way 
to design questions to demonstrate their understanding. Sometimes, questions are put at 
the end of the passages to demonstrate understating but the researchers signified it as 
passive way of engaging the learners. It is similar to traditional way of holing paper or 
pencil as it interferes with the learners understating so, there is crucial need of not only 
putting the questions in the text but also in an appropriate place.  
 
G. MEANINGFUL FEEDBACK FOR ENCOURAGEMENT AND 

IMPROVEMENT  
Traditional worksheets and questions are not successful for giving feedback to the 
learners so alternative way of understating is required to know the engagement and 
efficiency of the learners for reading. For this purpose, verbal feedback during a class 
discussion are highly encouraged but the introverts are not as involved in the learning 
process as extroverts. Besides the teacher has not always a successful chance to reach on 
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all individuals privately. As the teacher of large class such as 30 numbers of students, 
will preferably follow traditional approach due to limited time constrain. 
 
For the proper understanding of the learners' comprehension, there is need to be an 
individual conversation about the document. Yet, it is nearly impossible to provide that to 
a class of 30 students. Even small group or think-pair-share leads to a scenario where the 
grouped students might be discussing the wrong interpretation of the document. If I am 
faced with multiple groups misinterpreting the document, then I have a possible problem 
with differentiated instruction. Again, there has to be a better way than these traditional 
means that we teachers have used for decades. 
 
h. Readers Clubs 
Reading clubs are interesting for the readers of story books and they want to help 
children grow to love reading. So, a teacher can learn about the world of children’s 
stories and books at the reading club. Most of reading clubs are run by volunteers so they 
are economically beneficial. The children can even start a reading club with other 
children at a venue like a local school, mosque, church, or library and spend half an hour 
to two hours for reading. 
 
Certain readers club give concessions on price as well to promote reading habit and 
encourage the overall book industry and also help increase literacy rate. They are also 
responsible for creating reasonable demand for good quality reading material and motivating 
young generation towards developing reading civilization and ethnicity in the society. 
 
The readers club offer membership and in Pakistan during 21st century, this membership 
has been started w.e.f. 18th November, 2013 on first come first service basis in the major 
cities of the country like Lahore, Islamabad, Multan, Karachi, Faisalabad, Peshawar, 
Gilgit and Muzaffarabad. From 2013 to 2014, National Book Foundation has announced 
to enroll twenty thousand members all over the country whereas the number of registered 
booksellers is around 95 in Pakistan. This shows the increasing interest of the country for 
book reading. 
 

CONCLUSION 

In this unit, components of reading were revised briefly. Reading standards and its 
various levels were elaborated. The unit has a very detailed discussion about various 
national and international challenges in development of reading skill. At the end, some 
solutions were suggested to deal with the reading challenges.  
 

EXERCISE  

1. Explain components of reading with help of one example for each component.  
2. Discuss the various levels described in reading standards and expected behaviors 

for each level.  
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3. How does the reading standards can assist in assessing the reading skill of a child? 
4. Which problems are faced by readers at national level? Also suggest some 

solutions to resolve these problems.  
5. Explain clinical challenges in reading.  
6. Briefly suggest some strategies for dealing with challenges faced by readers at 

international level.  
 

ACTIVITIES  

1. Visit a nearby school and talk to English/Urdu/any other language teacher about the 
reading problems faced by their students. Make a list of problems. Then discuss 
with those teachers about the strategies they are already using to resolve these 
problems and the way they can improve their classroom practices for teaching 
reading.  

2. Observe and assess reading performance of one student of nearby primary school 
against expected performance described in reading standards (given in this unit).  
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