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FOREWORD 

 
 Distance Education depends more upon mean as opposed to the verbal 

exchange or eye to eye circumstance. It depends all the more vigorously on 

printed words, Radio, T.V, video show, web, and so on. Doubtlessly, face to face 

communication overwhelmed the arrangement of instruction for quite a while. Its 

significance declined to some extent with the disclosure of the printing press. 

New creations like Radio, broadcast, TV lessons, video Conferencing, Web, and 

other teaching machines have made an imperative commitment in the 

advancement of instruction. However, it must be recalled that here are 

circumstances in which informal exchange (face to face) is still a reasonable 

method for correspondence. Nonetheless, we ought not to be connected to any 

single method for correspondence during the time spent training; strategies to be 

utilized must be arranged to the present and conceivable future prerequisites and 

changes in innovation.  

 

 Keeping the significance of distance education in view, the Allama Iqbal 

Open University has launched B.Ed 1.5 Years prgramme to enable the teachers to 

understand system of distance education. This course has been designed to 

highlight the overall system of distance education. It is useful not only for teacher 

but the public at large. 

 

 I appreciate the efforts of Dr. Aftab Ahmed for course reviewing and  

Mr. Fazal Karim for editing the course. Finally, I congratulate Dr. Muhammad 

Ajmal Chaudhry, Course Development Coordinator for completing this course to 

be offered well in time. We will welcome suggestions/comments for improvement 

of the course. 

 

 

Prof. Dr. Shahid Siddiqui 

Vice Chancellor 

31 January, 2017 
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OBJECTIVES OF THE COURSE 

After studying the course the students will be able to: 

1. Explain the nature of broadcast media. 

2. Discuss the role of broadcast media. 

3. Appreciate the planning and management of broadcast media. 

4. Identify the techniques of financing for broadcast media. 

5. Discuss the role of educational T.V. particularly in the countries of 

Pakistan, Singapore, China, Japan, U.K and Thailand. 

6. State the role of educational Radio in the countries like Pakistan, 

Mexico, Japan and India. 

7. Specify the production process for T.V. Programmes. 

8. Analyse the production process for Radio Programmes. 

9. Specify the evaluation techniques of broadcast media. 

10. Discuss the role of personnel involved in broadcast media. 

11. Analyse the problems involved in implementing broadcast media. 
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1.1 INTRODUCTION 
 

Most people in the developing countries live in villages and are typically isolated 

because of illiteracy and lack of adequate communication facilities. A major task of the 

governments of developing countries is to stop the flow of people from the rural to the 

urban areas. This can be accomplished, in part, by encouraging small rural and urban 

enterprises such as small cottage industries and other activities related to agriculture. 

However, to achieve such objectives, efficient and effective rural development is one of 

the most pressing needs of the developing countries. 

 

Wilbur Schramm, ed. (1972, P.3) commented on the growth of the media: 

 

"The importance of the printed matter development in the fifteenth 

century is that the balance was swung from the long centuries of 

spoken, first hand communication toward visual, second hand 

communication on a large scale. The importance of this development 

in the nineteenth century is that some of the limits were taken care of 

communication. It was extended over the heads of specially privileged 

and specially able to the masses who had need of it. And the 

importance of recent electronic development is that the balance of 

communication channels is again swung back of spoken and first hand 

communication although to a fantastically large audience". 

 

In reviewing the research into the effectiveness of media (both Radio and TV) as 

a teaching medium, it is necessary to return to Schramm's (1972) conclusion that learning 

depends on how a medium is used rather than which medium is used. The research 

further shows that learning can take place as effectively, on courses taught by media 

(Radio and TV) as on courses taught by other means. The usual comparison is with face-

to-face and media been found for tasks involving information transmission, problem 

solving, and generation of ideas. However, tasks such as getting to know someone, or 

persuation, or negotiation are affected by the medium through which they are done. 

 

Anyhow, both radio and television, generally, are regarded as one-way 

communication media. They have helped to bring superior teaching to large number of 

students who might, otherwise, have only had mediocre instructor. They also freed 

teachers from routine, repetitive lecturing and enabled them to plan stimulating and 

inspiring group and individual instruction. It must be pointed out, however, that they have 

at times been used inefficiently and also that a medium is not better than the teacher who 

uses it. The use of television, radio and non-broadcast media in teaching, has necessitated 

certain modifications in the roles of professional personnel in classrooms. These changes 

will be discussed in this unit. We will consider first radio, then television and non-

broadcast media and the use of these media for instruction. 
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1.2  OBJECTIVES 

 
After studying the unit, it is hoped that you will be able to: 

1. explain the nature of broadcast media; 

2. identify the essential characteristics of broadcast media; 

3. discuss the growth of educational radio and T.V.; and 

4. analyse the potential role of broadcast media in distance education. 

1.3  THE NATURE OF BROADCAST MEDIA 

 
Broadcast media is the most expedient means to transmit information 

immediately to the widest possible audience, although  the internet currently challenges 

television as the primary source of news. Most people now get their daily news through 

broadcast, rather than printed media.  

 

Broadcasting began with AM radio, which came into popular use around 1920 

with the spread of vacuum tube radio transmitters and receivers. Before this, all forms of 

electronic communication (early radio, telephone, and telegraphy) were one-to-one, with 

the message intended for a single recipient. The term broadcasting, borrowed from the 

agricultural method of sowing seeds in a field by a casting them broadly about, was 

coined by either KDKA manager Frank Conrad or RCA historian Forge Clark around 

1920 to distinguish this new activity of “one –to –many” communication; a single radio 

station transmitting to multiple listeners. 

 

Over the air broadcasting is usually associate with radio and television, thought 

in recent year both radio and television transmission have begun to be distributed by 

cable (cable television) the receiving parties may include the general public or a 

relatively small subset; the point is that anyone with the appropriate receiving technology 

and equipment (e.g., radio or television set) can receive the single. 

 

    It is wished that educational broadcasting would be multi-purpose and sought to 

make multi-pronged efforts for educational advancement. It would not only move away 

from narrow syllabus based approaches, but also would try to reach the learners directly. 

It would aim at reduction of load and drudgery in the classroom and making teaching-

learning process interesting and effective. Both radio and television programmes would 

serve all categories of learners and provide all kinds of learning experiences, knowledge, 

understanding, appreciation, attitude and skills. The new curriculum integration could be 

better citizenship; training and national integration could be better realized with the help 

of educational broadcasting. 

 

In planning and production of programmes both the media, radio and television 

would emphasis the following national priorities at feast during the next ten years:- 

 

(a) Universalization of elementary education both formal and non-formal. 
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(b) Non-formal education for adults, linking education to economic and social 

tasks. 

(c ) Development of vocational and professional skills. 

(d) Training for citizenship. 

(e) Popularizing science with a view to develop a scientific outlook. 

(f) Promoting national integration. 

(g) Providing information about themes of national importance, population 

education, energy conservation, preservation of wild life, environmental 

sanitation, nutrition and health. 

 

1.4  ESSENTIAL CHARACTERISTICS OF BROADCAST MEDIA 

 
The major characteristic of distance education system is that it can accommodate 

a large number of students irrespective of places or residence. For example, only AIOU 

in Pakistan caters for thousands of people through its multimedia approach which is 

much more than the total clientele of the conventional universities. It is the advancement 

of communication technology that has made this possible. Distance learning courses are 

best delivered by a variety of media popularly termed as media mix. This is because one 

medium may serve a teaching function better than another in a particular area while 

learners may have different preferences for the medium they best learn from. 

 

Wilbur Schramm (1972. P.48) delineated the role of the educational media: 

 

… given a reasonably favourable situation, a pupil will learn from any 

medium- television, radio, programmed instruction, films, filmstrips or 

others. This has been demonstrated by hundreds of experiments. In 

general, the same things that control the amount of learning from a 

teacher (face-to-face) also control the amount of learning from 

educational media; among others, the relevance and clarity of' the 

content, individual abilities, motivation to learn, attention, interest in the 

subject, respect and aliëction for the teacher, emphasis and replication of 

the central points to be learnt, and rehearsal by the learner. 

 

In distance education system, different medias (mediums) are used to impart 

knowledge and training to learners generally belonging to far flung areas. The most 

commonly used medias are printed materials, radio and television, video, audio tapes, 

computers, telephone etc. The medium of print plays a crucial role in distance teaching. It 

is enough to say that they are clear and precise, and that the students can interact, with 

them. repeatedly and conveniently within the time available. Broadcasting by T.V. and 

Radio is also a very popular means of communication in distance education. It carries 

essential teaching materials to the student in their homes. Video cassettes play the same 

role as television programmes but students have greater control over the learning process 

by giving as many pauses or replays as necessary. Microcomputers are the most recent 

development in the field of communication. Computer can act as tutor and stimulator and 

can test levels of competence or certain kinds of skills and knowledge. 
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In a learning situation the human voice, gesticulations, hand-written notes, 

duplicated hand-outs, chalkboards, displays, specimens, models, Overhead projectors, 

slide projectors, filmstrip projectors and 16mm projectors are the more common media. 

Harris, N.D.C. (1979, P.81) described a range of criteria that can be used to determine the 

effectiveness of these medias for learning. 

 
1. Cognitive learning (at a variety of levels) 

2. affective learning (at a variety of levels) 

3. Psychomotor learning (at a variety of levels) 

4. Entertainment value 

5. Interactive possibilities 

6. Freedom of choice by the learner 

7. Cost 

8. Ease of use 

9. Ease of production/provision 

10. Specificity/general ability 

11. Potential size of audience 

1.5  GROWTH OF EDUCATIONAL RADIO AND T.V. 

 

a. Role of Radio 

Radio was introduced in some schools in the developed world as an instructional 

medium early in the 1920s. Its appearance created a great deal of interest but 

educationists did not seem to be ready for it and it did not become the effective 

instructional medium it might have been. Teachers failed to recognize duly its potential 

and too often it was used as a substitute for, rather than a supplement of teaching. Today, 

partly due to the advent of educational technology and its new devices, teachers are more 

cognizant of the contribution that the radio can make to improve instruction. 

Consequently, the study of many subjects, such as English literature, social studies, and 

music appreciation, is being enriched by the use of radio as a supplement medium. 

 

However, radio is economically attractive for instructional purposes for several 

reasons. First, radio transmitters are relatively inexpensive to use. Second, radio 

instruction is non-rival. One listener's use of instructional radio does not limit the 

instruction of another. This is in contrast to a class-room situation where the number of 

people, able to participate in instruction is sometimes limited only by the total classroom 

space available. Thirdly, in a country with a large area characterised by geographic 

features which isolate a portion of the populace, or in countries with a widely dispersed 

population, it is sometimes not feasible to provide formal schooling in rural areas. The 

benefits of providing a formal educational system simply do not outweigh the enormous 

costs. 
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Finally, in some cases rural families are either unwilling or unable to send their 

children to school, especially where this involves time apart from normal work activities. 

Instructional radio provides a compromise solution which does not require the rural 

family to forego time in the field. These are the potential benefits of instructional radio as 

viewed from the perspective of those concerned with the costs of providing education to 

rural people. They fail to take into account the effectiveness of radio when the individual 

is solely responsible for his or her own education. 

 

The critics of instructional radio emphasis the remoteness of the source of 

learning from the people. Particularly in countries with diverse populations or with 

several cultural traditions, instructional radio emanating from a central source may not be 

effective in motivating learning. Instruction may have to be translated into regional 

dialects, made applicable to the unique conditions of the group receiving the instruction 

or reinforced differently for different groups. In this setting, single source of instruction 

may be ineffective in meeting its basic programme goals. Distance education institutions 

of the developing world are normally providing instructions through radio broadcasts in 

regional dialects. Moreover, it is a cheaper medium of instruction than the T.V. 

 

Radio is thus an instrument that can reach distant places where even the postal 

system cannot reach. Hence, the need for radio to broadcast the entire course in a given 

educational programme as well as to supplement the written material sent to the students. 

broadcasting of lessons calls for special skills on the part of the broadcasting teacher 

which is more difficult and complex than the routine lecturing. The electronic medium is 

particularly useful in providing social science and technology courses (Rashid, M. 1998) 

 

b. Role of Television 

Many advantages of instructional T.V. can only be fully realised by complete 

coordination of the instructional process by the television producer, director, the 

television teacher, and the professional teachers. Many teachers in today's educational 

system recognize the value and uniqueness of television instruction. Perhaps its greatest 

value is found in the fact that highly qualified teachers using the best teaching materials 

can reach students in many different institutions or places. 

  

T.V. as an instructional medium, is the best known approach to the problem of 

over-crowded classrooms and offers a mean whereby the effectiveness of a competent 

teacher can be extended to reach an unlimited number of students. It may be open circuit, 

closed circuit or the new closed circuit broadcast (a special technique used on larger 

campuses). These are technical terms, which are meaningful only for a few readers, but 

the significant factors are that open circuit permits viewers other than the particular 

institution to benefit from the instruction, whereas closed circuit keeps the presentation 

within a closed circuit of the school system itself. Live television permits the lesson to be 

presented to many students in many classrooms simultaneously. Video tapes or cassettes 

are television presentations that are recorded on tapes cassettes so that they may be used 
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many times. (The extend the advantages of live television even further by permitting 

repealed slowing of the lesson at different times as well as simultaneously). It may be 

mentioned that video cassette tape can be the recording of the T.V. programme or it may 

contain non-broadcast video programme which provides detailed explanations and 

instructions for activities to be carried out by the learner. 

 

Television instruction is primarily a one-way communication medium. Partly 

because of this characteristic, the proponents of this medium have sometimes been 

unduly criticized. In many cases in developed countries a simple electronic device is 

being used to convert the audio part of live closed circuit television so that two-way 

communication is possible between the television teachers in the studio and the students 

in any classroom receiving the instruction. During instruction, whenever a student wishes 

to speak to the teacher, the presses a huzer or key which alerts the teacher in the studio. 

The teacher, then opens the two-way communication system and carries on a 

conversation with the student during the live television production. The video part of the 

television instruction remains a one-way medium; hence, television teaching continues to 

be regarded as a one-way medium particularly in the situation like Pakistan. 

 

The one-way presentation of instruction that is the mark of television teaching is 

only the beginning of the teaching-learning process. When properly used, the viewing of 

a lesson is only one part of the student's learning experience. As it is a one-way 

communication and students may appear unreceptive while quietly viewing a lesson. 

Television instruction has sometimes been severely criticized. A silent viewer may be 

unreceptive and disinterested, but this cannot be known for sure until testing takes place. 

There is little doubt that a silent viewer is likely to learn more than the active viewer. 

There are many effective ways by which the learning that takes place can he measured. 

One very simple and effective one is to give a test immediately after a telecast lesson. 

 

In order to teach most effectively with television, the instruction must he 

accompanied by: 

 

I) pre-viewing activities 

II) activities feasible during the viewing, and 

III) post-viewing activities for follow-up activities 

A teacher or lecturer should plan and provide for these learning experiences at the time 

he selects and schedules televised instruction for his students. 

 

One thing is certain in this new field of teaching. A good classroom teacher is not 

necessarily a good television teacher. To portray and reflect great interest in a subject 

while looking into a camera lens is very difficult thing for most teachers to do. Teaching 

with some response from the student is quite different from teaching in a studio 

atmosphere. Exact timing of a lesson may also have restrictive effect on a teacher, for he 

has been accustomed to the five and ten minute margin of time in the average teaching 
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situation. The art of successful television teaching is a difficult one and one which 

requires no small degree innate talent for the task. 

 

1.6   POTENTIAL ROLE OF BROADCAST MEDIA IN DISTANCE EDUCATION 

 

The mass media has varying relevance and usefulness especially to developing 

countries, with their low income, widespread illiteracy and great dispersal of the 

population in rural areas. However, their specific role requires study in depth of each 

individual situation. Similarly, there are media which most limited in range and are more 

closely integrated into face-to-face education' It involves not only the audio-visual aids, 

such as flip charts, flannel-graphs, even the blackboard itself, including the modern tools 

like film strip, photograph slides, computer and programmed learning. 

 

However, we should perhaps spare a moment to recall that the place media in 

distance education cannot be considered separately from the impact of I media in daily 

life; in a sense all those who are making use of media, whether books, pamphlets, posters, 

radio, video-tape or television, are receiving "education" of a distance or informal kind, 

and in some cases a new orientation. This process of "education" is a continuous one - the 

habits or thought of a man who hears on the radio of a world outside the confines of a 

village or who sees in a local cinema adventures which take place among the nightclubs 

and tower blocks of a huge and distant city, are insensibly changed. Patterns of life that 

have survived a thousand years crumble in a few short decades. The people about whom 

we shall talk at this conference, we must assume that most of our discussion will be about 

the developing world, made challenges unknown to their forefathers, and we must 

attempt to absorb a host of new ideas assumptions and habits of life. Much, perhaps most 

of this new matter is brought to them by the media and so many others and so divergent 

are the ways in which they may be affected that, unless they live in a society which is 

centrally directed to a very high degree, it is almost impossible to assess them all. 

 

The educationist, the agricultural extension worker, the rural development 

adviser or the expert in nutrition, all those who wish to use the media for development, 

must not vaunt their powers overmuch. The worthy endeavors of educationists can do so 

much, but the individual will in the end absorb what he chooses or whatever is available. 

The plans that are made by educationists, the debates that we will have here, take place 

against a backdrop of a world in which education is less important than the impact of 

change caused by rapid economic development, improved physical communication and 

the growth of the use to media in day to day life. 

 

Here, however, we are concerned with the value of the media for those who are 

deliberately setting out to help educate, and in particular to help education for 

development. The list of recent educational projects related to development in which the 

media have played a major part is a long one. The health and education campaigns in 

Tanzania, the farm forums in India, the radio schools of Latin America, are among the 

most often described. In one recent account of the role of radio in development a list is 

given of over fifty distance education projects in most of which radio has played the 
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major part. To recapitulate what has been done and to set out the achievements, and the 

failures, of such relatively well-known activities may not be helpful, particularly as this is 

a conference of people with specific expertise, most of whom have played a practical part 

in activities involving the use of media in distance education in their own countries. 

Instead it may he worthwhile to attempt to look at them all and at the literature to which 

they have given rise and see if there are any common factors, any general observations, 

which we can make will he helpful to us in our discussions and which may lead us after 

discussion to some practical conclusions. 

 

What are the general conclusions we can draw from the existing professional 

literature about the use of multi-media in distance education? 

 

First, there seems to be general agreement that in most cases, a multi-media 

approach is more effective than the use of a single medium on its own. There are of 

course exceptions to any general rule, but the conclusion set out in the pamphlet 

published by the International Extension College in 1973 is still valid: 

 

The evidence of communications research and the experience of most of 

the case studies presented in this report suggest that the distance media 

used in combination are more effective than any one of them on its own, 

and that the greater the number of channels of communication employed 

in a project the more they are able to complement each other and thereby 

maximize their individual qualities. 

 

Secondly, there is a growing realisation of the fact that control and direction of 

educational media by central governments or state authorities has its limitations, 

particularly where rural development is concerned. The technical achievements of the 

centrally controlled media, television or radio, are undoubtedly of a higher quality than 

anything that can normally he produced locally. On the other hand, there is an increasing 

amount of evidence to show that only when the media are closely linked in some ways to 

local needs and perhaps, subject to a certain amount of local control, can the best results 

be achieved. 

 

Thirdly, there is an increased awareness of the necessity for more sophisticated 

ways of costing projects, and of the media element within them. The effectiveness of 

distance education has to be judged not only in terms of the numbers of people who are 

reached but also in terms of what else could have been done with the funds deployed, had 

they been invested elsewhere in entirely different types of activity. 

 

Fourthly, there seems to be a new realisation of the great difficulty of evaluating 

the success or failure of ally given project. Over and above the general considerations as 

to whether or not a project has succeeded; there are questions of a more subtle kind, such 

as which of the media used in a project, assuming there have been more than one, has 

been the most effective? 
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Fifthly, we can observe the curious fact that from most accounts of specific 

projects it is easy to gain a general picture of the structure of systems of distance 

education being used. But, it is quite difficult to get any idea of what is really being 

taught and of the content of courses. The materials used are often available only in a local 

language which is not known outside the particular country or even the particular state 

where it is prepared. Therefore, when we look at the total picture of any distance scheme 

or enterprise, we may find that we know a great deal about the number of hours spent by 

students or participants watching television or listening to radio, but very little about what 

is actually taught. We should perhaps pay more attention to content and to the preparation 

of adequate scripts. 

 

All these points will he examined further, but before doing so, two other observations 

should be made. 

 

First, that it may be helpful for us to consider the use of media in two separate 

contexts:- 

(a) The use of multi-media in mass campaigns of various sorts such as 

those organised in Tanzania or in China. 

(b) The use of the multi-media provide support for specific courses 

offering qualifications or an organised body of knowledge such as those offered 

by the Open University and its descendants, or the distance learning systems 

currently being developed in Sri Lanka and Korea. 

It may be useful to make a distinction between distance education which is non-

formal only in the sense that it does not take place within a classroom but which leads to 

formal qualifications, and mass education of a general kind that does not fit naturally 

within the confines of any academic discipline. The recognition of this distinction may 

help to focus attention on the problems involved with each. The mass campaign with its 

open-ended aspect, must be distinguished from an open university type of course which is 

controlled by a given curriculum, assessed by examination and which generally speaking 

reaches fewer people, at a higher cost, but which more readily can be shown to produce 

the trained manpower needed in a way in which mass campaigns cannot always be shown 

to do and indeed do not aim to do. 

 

The second observation which is perhaps so glaringly obvious as to be scarcely 

worth stating, is that when one merges from reading in literature on the use of media in 

distance education it is perhaps as well as to remember that by itself, distance education 

cannot affect great change on a society. Only if it is supported or arises as a result of a 

change in the basic condition of the rural population will it be really effective. People will 

become literate if they see a good reason to do so, otherwise they may go through the 

motions of obtaining literacy but (as has been demonstrated on a number of occasions) 

they may rapidly forget what they have learned if they have no use for it. Advice on 

nutrition will only be worthwhile if new food grains or basic commodities are available to 

those who receive it. The most effective distance education and the most effective use of 
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media conies when the economic condition of individuals change and those changes are 

anticipated by and linked to education. The unpalatable truth must be faced that 

sometimes the efforts of those involved in education are of much less significance than 

the impact of a change in the basic situation of the rural population which was neither 

foreseen nor welcome by educationists. however, it is part of the task of those involved in 

education in foreseeing such changes. 

 

Having made these two general points, we would like to turn back to the five 

points and raise certain questions which we may like to pursue relating to them. The use 

of Multi-Media is generally more effective than the use of a single medium. 

 

If we accept the truth of the above statement, then we must bear in mind the fact 

that using multi-media is necessarily more complex than using each medium separately. 

In the Tanzania health Campaign for example, any of the booklets published did not 

reach the locality for which they were intended in time to be of Use. The experience, of 

the British Open University has been that a complex system involving the use of 

television, radio, written materials, self-assessment exercises and so on, is very 

demanding the terms of the number of staff used and the amount of time needed to 

develop the appropriate expertise. 

 

We can assume that a multi-media approach needs more time for planning and 

more training than a programme involving the use of a single medium. To put out 

undifferentiated radio broadcasts is a relatively easy business, but to make sure that 

anybody listens to it is a different matter. In his pamphlet on the use of radio already 

referred to, Emil McAnany points out how few people have listened regularly and 

consistently to the radio schools of Latin America. 

 

There remains however, the question: Which media are to be used for which 

purpose?" Sometimes the answer is easy; for example, if the target audience is largely 

illiterate then a large expenditure on written materials is not justified, but this degree of 

simplicity is unusual. It is more likely that the target population will include both literates 

and illiterates. 

 

Research is needed to find out which media carry which messages best. Even if 

we accept, as many now do, then radio is by far the most effective medium for rural 

development communication, there still remains the problem of how to make sure that 

people listen to it. This then is a question we could look at in more detail. 

 

Assuming that a multi-media approach is to be used in mass campaigns, the 

participation of local community and rural development workers is almost certain to be 

necessary if any worthwhile results are to be achieved. Somebody has to take the first 

step within a village society, to draw the attention of the people to an activity designed 

for their benefit. It is impractical for those involved in distance 'education to employ a 

large staff of their own simply to activate rural communities. They must in general 

reconcile themselves to using people already available and this in turn implies 
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considerable finance for training. It is important to properly articulate and motivate 

individuals who already have jobs and for whom distance education projects may in the 

first instance simply represent a new demand on their time. 

 

The necessity for community involvement may not be so acute in cases where, as 

in the technicians' courses at the Sri Lanka Institute for Distance Education, students are 

preparing for specific qualifications. The local community may have less to contribute in 

such cases but still the institution must recruit for the courses and organise the various 

activities related to them and this again involves local participation. Returning to mass 

campaigns and programmes for rural development, we can see that a good deal of recent 

comment has concentrated on the question of how far local leadership and organizations 

can be tapped. M leaders in the government admit the need for institutional changes, and 

desirability of organising and mobilising the rural poor. But they do not take immediate 

and significant action. The political forces operating in favour of poor villages are not 

strong enough to compel the leaders to initiate radical reforms. “Or again, as Bryant 

Kearl points out in his paper in the same volume, "most rural people have some difficulty 

in identifying the choices that are or m be open to them in relation to the resources they 

have or might reasonably ex to obtain." In other words, there must be found within any 

given community or two individuals who are potentially capable of taking the lead. This 

will always be easy. 

 

Inspite of this there have been a number of efforts to motivate rural communities 

by using the media. Among the more promising as narrated h Rashid, M (1998) are: 

 

a) The use of local radio stations. Experiments in the use of local radio have taken 

place in variety of contexts. In some cases the be population have been offered 

the chance to participate in existing programmes and a genuine two-way 

communication has taken place (as in the case of the All-India Radio Farm 

Forums); in others have been an effort to provide local authorities with their 

broadcasting equipment and to persuade rural populations to help making their 

own programmes. 

 

b) The valiant efforts which have been made to exploit the potential video-tape in 

an effort to animate communities. These have been subject to some criticism 

recently. In an article in the September 1978 number of "Educational 

Broadcasting International", R Kidd (1974) about the use of video in Botswana 

and demonstrates that the hopes placed upon it in a distance education context w 

exaggerated. "Video was used in the first two campaigns - in 1974 and then in 

1975 to present village discussions about development projects and problems 

recorded before the campaign. however, 1976 video was dropped as part of the 

campaign. The equipment used had become unreliable and seemed to add 

considerable complexity to the campaign's operation. Too much time was being 
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taken up in setting it up and operating it. The change co-incided with the general 

reassessment of video's suitability for rural education. By 1976 the organisers 

had overcome their earlier infatuation with the medium. Although simple to 

operate, video is bulky, fragile, often unreliable and difficult to maintain'. 

C) More important perhaps is the development of local facilities for printing and 

production, not of necessary books, but of booklets, pamphlets, posters, and other 

ephemera. It is perhaps in the development of very simple facilities for printing 

that the best future for local participation lies (though some recent experience in 

Sierra Leone has shown that this may not he as easy - to find and pay reliable 

personnel, to get spare parts etc., may be difficult). 

 

Whichever medium is used there remains the question of control. A local radio 

station or for that matter a local newspaper, will find it difficult to avoid involving itself 

in questions such as the degree of responsiveness of local officials or elected politicians. 

This will bring them straight into politics. It would not be easy to confine such local 

initiatives to strictly educational topics and indeed should they be so confined, they may 

very often be less effective. This is a question the Committee may like to discuss further. 

The costing of distance education presents peculiar difficulties. Its elements are not so 

easily separated as those in formal education. The staff are very often not full-time, the 

precise number of recipients may not be easy to tell, the provision of distance education 

facilities is in a sense something of a gamble and there is a no way of controlling the 

participation of individuals except in exceptional circumstances. 

 

Moreover, cost analysis in these areas is in some sense, as is stated by Jamison, 

Klees and Wells in their helpful recent book, "..more an art than a science needs to be 

undertaken in this light". However, there is no doubt that through all the literature runs a 

strong indication of the tendency to underestimate the real cost of distance education. In 

particular the cost of staff time in terms of travel and administration is very often much 

underestimated and there is a tendency to conceal the real cost by merging the 

expenditures incurred on a particular distance education activity with those of whole 

department or extension service. Natural though this is, it prevents the organiser from 

arriving at worthwhile figures. Of course, no one wishes to prove that his operation has 

been uneconomic. 

 

The question of more accurate costing is one the Committee may discuss. It leads 

us naturally to a consideration of the appraisal or evaluation of project, in some senses the 

most interesting of all the points from a theoretical aspect. 

 

The evaluation of a distance education programme is especially difficult in those 

cases where the activity does not lead to a particular form of test or examination. In some 

cases it is possible to observe particular changes in behaviour which can be ascribed with 

a reasonable degree of accuracy to the distance education in question. Therefore, it 

should be accepted that in many cases evaluation must eventually be seen as a matter of 

impression than of fact. 
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One of the more successful aspects of the British Open University has been the 

evaluation at a very early stage. The evaluation staff were recruited at the same time as 

those responsible for production and were given a reasonable chance to put forward their 

case for acquiring certain basic statistics or other data before the final shape of the 

learning system was determined. It is on the whole an ascertainable fact that most of the 

distance education activities in which media have been largely involved have not 

included a substantial budget to cover evaluation costs and even where this has been 

done, evaluation has often been conceived as of market or audience research, where 

individuals are sent to question participants at quite a late stage, rather than as an integral 

part of the project which needs to be planned in advance. Certainly adequate evaluation 

should be the aim of everyone, but it is all too easy for it to be pushed to one side by the 

day to day needs of the programme. The scripts must go out, the radio broadcasts must be 

ready on time, evaluation can, if the worst comes to the worst, be left filled later. This 

means that unless staff are allocated in advance and money set aside, very often hopes 

and good intentions come to nothing. 

 

Another important question is who does the evaluation? It has often been 

remarked how difficult it is to secure adequate evaluation, given that the most effective 

evaluators are people who are directly concerned with the project and know a great deal 

about it, but such people are precisely those who are inclined to think of it in favorable 

terms. Certainly it is hard for them to come to an unfavorable decision about work done 

by people they know well and have been close to for a considerable time. There seems to 

be no real answer to this problem except perhaps to associate with every evaluation unit 

one or two people of proven academic standing who will participate in decision making 

from the outset. 

 

The difficulties referred to earlier about gaining a proper idea of the content of 

courses from published accounts are real. It may, of course, be argued that because each 

project or course is tailored for local conditions, this is not very significant; but still there 

remains the feeling that much good work is not as well known in detail as it deserves to 

be, and that more use would be made of existing materials by those launching new 

projects. 

 

It is perhaps more surprising to find that in the file of hardware there are 

difficulties in terms of sharing experience and expertise. Nevertheless, it remains true that 

there is a shortage of up-to-date information on how certain pieces of hardware function 

in difficult conditions. Perhaps what is needed is a kind of summary such as is contained 

in the British Publication "Which'. This publication, which is intended for the general 

public, attempts to assess the relative cost and effectiveness of various types of basic 

equipment in use in homes, such as refrigerators, irons and central heating units. The 

results are then published and included not only favourable comments. It is generally 

accepted that the publication is immune from prosecution provided it can prove its Ilicts. 

Such it publication in the area of media and its use in distance education might prove 
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valuable, though the questions of who might run it and how it could arrive at unbiased 

conclusions is a tricky one. 

 

Finally, the attitudes of those working in media and distance education must he 

considered. 

 

There is, of course, a very good case for those concerned with distance education 

in an administrative capacity to get a basic training in media, their cost and their 

applicability. Otherwise they will turn out to be the victims of, or unreasonable tyrants 

towards, their technologist with whom they will find informed discussion difficult. 

 

If television or radio studies are to be fully used by the administrators responsible 

for them must be aware of the possibilities. Similarly, if presses are to be kept working 

effectively then administrators must appreciate both the potential and the difficulties 

faced by those who operate them. Besides, only if administrators understand the media, 

will their status in the field be satisfactory? 

 

The questions of the status of distance education and the motivation of those who 

take part in it are important. There can be no doubt that in many countries those who are 

involved in distance education suffer from a lack of appropriate status. They are still poor 

relations. Their salaries and their possibilities of promotion should not be less than those 

of people in formal institutions of various kinds. In particular the television, radio or 

printing staff involved in educational work should not be paid less than those involved in 

the normal programmes of entertainment, though it may often be tempting to pay them 

less. The media man should be the servant of the educationist, not his master, but he 

should be a well-paid servant and one who is not simply a cosmetician applying to the 

educational face of the material to be presented an attractive look or a dashing 

appearance. 

 

Distance education is really only a portmanteau expression for all those efforts 

which aim to help the development of the many millions of people whose experience of 

school has been short or non-existent, and who are facing a changing world inadequately 

armed and with only a very vague idea as to what change may bring for them, both for 

good and ill. We must try to see so far we can that the media play their part in helping to 

provide such people with the information, news and enlightenment which must be their if 

they are to realise their potential to the Full. The multi-media approach by itself has no 

solutions, but properly exploited the media can do much to promote effective (and 

relatively painless) development. 

 

In the discussion of reforms in education, no subject receives as much attention 

as the application of educational technologies to education and training. Here one finds 

the most extravagant claims, the most wasteful expenditures of funds and some of the 

most dismal failures. Here are innovations which, if applied with careful judgment, might 

extend and depend the impact of education without adding to the total bill. 
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What is meant by educational technology? By pursuing several hundred books 

and reports the reader can find an abundance of mixed and garbled answers - sometimes 

philosophical, sometimes historical. But most simply, the term refers to the media and 

developed as part of the communication revolution and which can be used for 

instructional or learning purposes, along with the more conventional teachers., textbooks, 

and blackboards. Included are radio, film, slide, television, overhead projectors, 

programmed instructions, computers, sound and video recorders and cassettes. 

 

A second and more important definition of educational technology goes beyond 

media or equipment. In this second sense, educational technology means a systematic 

way of designing, carrying out and evaluating the total process of learning and teaching 

in terms of specific objectives, employing a combination of human and non-human 

media. Examples of application of this definition are few, but some are appearing, and it 

seemsclear that utilised as part of' a total learning system, educational technology and 

becomes a major influence in developing countries.  

 

Whether the medium be films, cassettes, radio, programmed instruction or 

correspondence lessons or a combination of these. the content is designed for use in more 

locations with more learners than most teachers could cover in a lifetime. In that sense 

educational technology adapts the communication revolution to education in and out of 

school. But in another sense it represents a different development. Recent application of 

communications and recent findings in the behavioral sciences, if properly applied, can 

make education more responsive to the variety of ways in Which people learn. Instruction 

can he adapted to the individual and learning materials can be designed which can be 

suited to different learning styles, levels and purposes. 

 

There are many sources of useful experience and sensible attitudes respecting the 

use of media in education. One can Find them in western countries such as Canada, the 

United States, the United Kingdom, Germany and Prance, Japan is a country of effective 

utilization of media, not simply of mass production. Some of the most interesting and 

valuable work now occurs in countries like Costa Rica and Tanzania. International 

agencies such as UNESCO, and many international NGOs such as the World 

Confederation of the Organization of the Teaching Profession have had experience over 

most of the world and have developed reports, manuals, recommendations for purchase 

and use. The complete record is voluminous and we will allude only a fraction of it, 

selected for illustration only. 

 

Bates T.W.(1982) discussed the role and characteristics of television and some 

implication for distance learning. While writing, the author highlighted the broad types of 

characteristics of T.V. and its potential role in developing certain skills. 
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1.7  EXERCISE 

 
Hopefully, you have read the unit, now please reply the following questions. 

Q. No. 1 Discuss the nature of broadcast media as highlighted by Hawkridge 

(1982). 

 

Q. No. 2 'educational broadcasting would be multi-purpose and sought to 

make multi-pronged efforts for educational advancement. It would not 

only move away from narrow syllabus based approaches, but also would 

try to reach the learners directly" Discuss. 

 

Q. No. 3 Critically examine the essential characteristics of broadcast media. 

 

Q. No. 4 "The major characteristics of distance education system is that it can 

accomthodate a large number of students irrespective of place or 

residence" Discuss. 

 

Q. No. 5 Critically examine the historical perspective of educational radio. 

 

Q. No. 6 Discuss the history of educational T.V, in Pakistan. 

 

Q. No. 7 Critically examine the role of broadcast media in distance education. 

 

Q. No. 8 "The use of the multi-media provides support for specific courses 

offering qualifications or an organised body of knowledge" Discuss. 

 

Q. No. 9 Write short notes on the following: 

i) Educational radio 

ii) Educational television 

iii) Significance of broadcast media 

iv) Characteristics of broadcast media 
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2.1 INTRODUCTION 
 

The planning relates to the assessment of a television as a viable and working 

solution to educational problems. One must need to examine the formulation of a 

strategic plan with both short and long-term perspectives, as well as the requisite policies 

and operating procedures for the achievement of the new policy's stated objectives. Such 

preliminary decision-making process can be divided into three stages. 

 

2.1.1  Need Assessment Stage 
 

It includes the identification of the most urgent educational problems and the gathering of 

information relevant to, and the analysis of the nature of these problems. However, the 

planner should keep in mind the following considerations. 

 

i) First, the critical appraisal of country's educational needs and the subsequent 

assignment of a priority ranking to those needs represent the crucial input to the 

overall educational planning function. this process cannot successfully occur in 

the absence of clear policy orientations provided by societal priorities. Hopefully, 

within the development plan there would be some fundamental choices 

concerning various societal needs (i.e. economic, political, cultural, social, and 

educational). In the absence of national plans, decision-maker must still attempt 

to check their assessment of educational problems and needs against overall 

problems confronting a country and the specific different problems of sub-

populations comprising it. Defining educational problems without taking into 

account the context out of which they arise and the target populations to be saved 

will lead to a fiasco. In addition, it is only after formulating what educational 

needs must be served that the planner should proceed to the solution selection 

stage. 

ii) The solution-selection stage, which includes the formulation of explicit system 

objectives and educational goals. It further includes the determination of suitable 

and available alternatives and evaluation of these alternatives in order to select 

the ones ii appropriate for solving the problems. 

The basic element of the solution-selection-stage, that of considering and 

evaluating a range of alternatives for meeting particular educational needs, has 

been largely neglected in the field experience with educational television to date. 

For whatever reasons, many countries have chosen to proceed with Educational 

Television(ETV) without attempting to access formally other possible means of 

achieving the desired end. The examples of El-Salvador, Niger and Israel are 

identical in this regard. 

iii) The strategic planning stage, which includes the formulation of explicit system 

objectives and evaluation goals. It also includes the determination of a specific 

course of action or plan to utilize the alternatives chosen and the necessary 

follow-up requirements to prepare for implementing the decision plan. 
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The following state serves both to highlight the general experience with ETV and 

to exemplify the frustrations encountered when thoughtful and systematic planning is 

foregone at the expense of immediate system implementation. It is presented as an 

introduction to the final stage of the preliminary decision-making process. According to 

Mayo & Mayo (1971, PP.4-5): 

 

"Although the introduction of one expensive and technically complex 

educational innovation such as television would seem to require 

considerable forethought and planning before it could be applied 

successfully to a school system, the history of instructional television 

projects throughout the world has often been one of inadequate planning 

and undue haste. 

 

Educational reforms are often impatient to get a new television system underway, 

and there is a tendency to such through the planning stage in order to get studies 

constructed and programmes on the air. 

 

As a result of this haste, the needs of teachers and the conditions in their 

classrooms are often neglected o(given insufficient attention, and corresponding 

weaknesses are built into the system from the outset. These oversights have often 

returned to haunt the managers of new television systems and undermine the 

effectiveness of their programmes" Mayo and Mayo, (1971,PP.4-5) 

 

Granting of an input channel into the decision-making process can provide for 

the participants a stake in the outcome among after multiple and competing groups a 

common commitment to educational television. 

 

The gaining of support is not an easy task, not will it positively ensure harmony 

of effort. The decision maker, however, must recognize all possible points of resistance 

and attempt to incorporate them into the planning process at an early stage. One such 

crucial resistance point obviously is the teacher. These seem to be common not to give 

teachers or their is no pretence. 

 

2.2  OBJECTIVES 

 
After studying the unit, it is hoped that you will be able to: 

1. discuss the procedure for establishing goals for broadcast media; 

2. explain developing and administering the programme of broadcast media; and 

3. specify the financing procedure of broadcast media.  

2.3  PLANNING PROCESS OF BROADCAST MEDIA 

 
A successful programme needs careful planning before the actual production 

work is taken up. If the importance of planning a programme and its production were to 
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be expressed in terms of a ratio, it could be three to one. A good planning will result, 

almost invariably, in a good production, because there are some additional norms to be 

followed for the final production of programmes. 

 

a) Planning 

i) Select the topic: This initial step is one of the most difficult ones. The 

audience is composed of a cross-section of the society with varying degrees 

of literacy. And most of the listeners already have fixed preferences so far as 

topics go thus, you should look for a topic which would4appeal to a large 

number of listeners, a topic with a large appeal. However, this does not imply 

that you should never touch a subject that you feel would not appeal to most 

of your listeners. A really good script can make any subject interesting to the 

listeners. But, as far as possible, choose your topic carefully. 

ii) Select the script: A good script is one which discusses the topic 

simply and without any hiss. The positive response will depend on the 

effectiveness of a script. The programmes dealing with features, musicals 

and drama would require a mixture of spoken words with music and sound 

effects. 

iii) Select the music: the most important point is to select the music 

that goes with the script. It is absolutely by important to be always conscious 

of the period, the locale, and the mood of the script. The music has been 

selected half of the work is done. 

iv) Select the sound effects: Here is where the calibre of a producer is 

tested. A door banged, a car screeches to a halt, a railway train leaves the 

platform, a thunder reverberates, the noise of rain against a closed window-

pane, these are very common sounds that we often come across while 

listening to a radio feature or a play. But the question is whether these are 

really necessary to convey the mood and the motive of the script? Why 

should a programme, be 'full of sound and fury signifying nothing? The 

sound effects used should contribute to and enhance the beauty of the 

programme. 

v)        Select the voices: A good scriptwriter is not necessarily a good broadcaster.  

To employ some well-established broadcaster to record the talk is always a 

safer thing to do. 

For more complicated scripts like features, musicals, plays it may become 

necessary to engage more than one voice. Unless the script is exceptionally good and 

lively, care should be taken in selection of voices to break the monotony. The scour for 

experimentation with voices is always there; 
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b) Production 

After Planning carefully for a programme, let us turn to the actual process of 

production. 

 

i) The Machines: Be absolutely sure of the recording machines that you are going 

to use. Otherwise, it may become a problem during the final stages of the 

production. There should be a balance between the input or recording level and 

the playback level. 

ii) The Mixing: The spoken word and the musical piece should be used 

very judiciously, and should never be overdone. They are meant to help in 

creating the mood and the atmosphere intended by the script and not to spoil 

them by overdoing this. And transition from sound to sound or sound to music 

should be smooth and unobtrusive. Any sudden jerk mars your efforts. 

 

All said and done, the most important factor in the process of production is still 

left out, and that is the producer. It is he who plans and produces the programme. Do's 

and Dent's the game. 

 

2.4  DEVELOPING AND ADMINISTERING BROADCAST MEDIA 
 

The following are the objectives of national priorities in education: 

a) Universalization of elementary education both formal and non-formal.  

b) Non-formal education for adults, linking educating to economic social 

tasks. 

c) Development of vocational and professional skills. 

d) Training for citizenship. 
e) Popularizing science with a view to develop a scientific outlook. 

f) Promoting national integration. 

 

With a view to realizing the above national objectives and priorities, it has been 

decided that educational broadcasting should form an integral part of the total educational 

system. It means that the responsibility for policy and management of educational 

broadcasting should he with the educational authority. It has been suggested that 

Advisory Bodies and Educational Technology Institutes of (AIOU) should take up 

responsibility for all kinds of educational media. This responsibility must include 

formulation of policy, programme planning, production, utilization, evaluation and 

feedback, training of personnel, providing support materials and publicity. This must also 

comprise administration and accounting of the organization. Although these institutions 

would be part of the educational infrastructure, they should have operational freedom. 

 

Educational broadcasting by its very nature must address itself to mass audience. It 

must serve the national interests and goals. But it is also necessary that it should take 

cognizance of local needs, language differences, cultural variety and other similar factors. 
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Therefore, besides national framework within which the priorities, broad areas, themes, 

objectives, utilization and evaluation procedures of educational broadcasting should be 

spelt out, similar action should also be taken up at regional, provincial and level local 

levels. Planning, production and evaluation should be a collaborative venture involving 

curriculum developers, subject experts, teachers, scriptwriters, social scientists and 

producers; Even audience would he involved in planning, production and evaluation for 

ensuring credo and reality in programmes. 

 

In order to ensure optimum and effective utilization of educational broadcasts, all 

schools and learning centers should be adequately equipped with listening and viewing 

facilities. Although Government should take up the main responsibility for this, public 

funding participation of the community and national as well as international voluntary 

agencies may also be explored. Adequate steps should be taken for maintenance and 

operation of the receivers. Even necessary incentives may be made available to teachers 

for bringing their own radio sets for enabling pupils to hear broadcasts. Educational 

broadcasting should also form an integral part of teacher-education programme. Besides, 

in-service training courses should be organized, for orienting the teachers and supervisors 

with the effective use and techniques of media, various kinds of support materials should 

also be provided to teachers and students by the educational authorities. Research and 

evaluation should form a significant part of the total process of educational broadcasting. 

Short-term as well as long-term, formative and summative research studies should be 

conducted for better utilization, evaluation and feedback. 

 

2.5  FINANCING OF BROADCAST MEDIA 

 
Educational broadcasting requires large investments of time, energy, and scarce 

resources by low-income countries. These investments are being made with minimal 

information concerning (1) the effectiveness of educational television compared to other 

educational improvements, and (2) the economic returns to increasing the number of 

children schooled through educational television. 

 

In this unit we will also examine from an economic perspective arguments 

proposed in favour of introducing educational reforms such as ETC. These arguments are 

based on assumptions that (1) innovations innovations will improve average exam scores 

of students and (2) lead to an increased number of school graduates without a decrease in 

the 'quality' of their education, and that (3) there is a substantial economic payoff both to 

improving individuals' cognitive skills, as measured by school tests, and graduating more 

students from higher levels of the education system. We argue, instead, there is no 

evidence that increasing the number of graduates has a higher economic return than 

investments in other forms of capital, nor that raising the average level of schooling in a 

country improves the distribution of income. Since broadcast media has often been 

introduced to expand schooling in non-industrialized countries, this lack of evidence 

would have to be overcome in order to rationalize broadcast media on economic grounds. 
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Many countries, however, have already made a commitment to expand education 

even if the economic return is low. In that case, is broadcast media the least expensive 

way to achieve rapid expansion? We do not examine this question directly, but other 

studies indicate that radio is substantially cheaper than television and just as effective in 

relation to student performance. These may be also inexpensive ways to expand 

education effectively without technology, using labour-intensive techniques. Given the 

future employment picture of even skilled labour in most low-income countries, these 

approaches may be much more appropriate than methods that rely on labour saving 

devices. 

 

Question arises whether educational television save money? Usually the 

evaluation of alternatives in schooling is dealt with in terms of pure educational 

outcomes. The success of a teaching technique is measured by students test scores or 

school retention rates or the acceptability of the method by teachers and students. But in 

situations where resources are scarce, the costs of achieving better educational outcomes 

through alternatives means are a crucial variable. The issue of the cost-effectiveness of 

educational television and other media in comparison with traditional teaching techniques 

and alternatives that do not use the media has generally been avoided. 

 

Furthermore, we can estimate the social value of unit increase in school output 

and compare the increase in social benefits resulting from the different treatments to their 

cost. This is called cost-benefit analysis. The social value of an increased number of 

graduates that results from introducing broadcast media for example, could be measured 

by the increased income earned by those additional' graduates. In cost-benefit analysis, 

this increased income is compared to extra resource cost required by broadcast media 

over and above providing traditional schooling. Relating the dollar increase in benefits 

with a dollar increase in costs yields a unit-less ratio that can be compared to the benefit 

cost ratios of other investments. Cost effectiveness analysis is limited in comparing 

projects have the same objective (increased school performance in a particular subject, 

for example). Cost benefit analysis can compare the effectiveness of projects with 

different Objectives, as long as all those objectives can be translated into the common 

denominator for monetary benefits. 

 

Another difficulty with previous assessments of educational media is the variety 

of uses to which the media have been put. Each use has different objectives. In some 

cases, like Hagerstown, television is used to supplement existing formal schooling. The 

primary objectives seem to be the increase in quality of existing courses, and the adding 

of new courses (like music and art) in all the schools of the district. In American Somoa 

and EL Salvador the principal purpose of television is to provide the core curriculum. It is 

the means by which formal schooling is extended to more school age children. The 

primary objective is to overcome the shortage of primary and secondary school teachers 

through technology and to expand the formal school system. 
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The evaluation of supplementary objectives for educational television must be 

made in terms of the increase in quality of education it produces. Quality itself is a 

difficult concept to define. Is it the amount of cognitive learning the child accumulates?  

What is the nature of the teacher-student interaction? Is the breadth of the school 

experience/an index of modernization? Each of these definitions require a different 

measure. 

 

The evaluation of extension objectives for broadcast media must be made in 

terms of the increase in the quality of education it produces. Although this may seem 

simpler than the quality measure, there are problems with defining quantity is well. Is the 

number of students enrolled? The number of students adjusted by an index of quality? 

The number of graduates of each level of school? Again, each definition requires a 

different measure. 

 

In both evaluations, we have only dealt with outputs as educational outputs. This 

is adequate if we are comparing the unit cost of one method of producing such an output 

(by ETV, for example) with the unit cost of producing the same output by another 

method (increasing the preparation or the number of conventional teachers, for example). 

In addition, we may want to know whether the investment is increased for quality or 

quantity of education that makes sense in compassion to other investments. We would, 

therefore, have to measure the social benefits of investment in ETC by assessing the 

social value of the educational results produced. What is the value, for example, of 

increasing the number of graduates at various levels of school? What is the value of 

increased math scores? 

 

These questions are difficult to answer, but if we are to answer them at all, we 

must define the objectives of a particular project on priority and gather the data  

necessary to perform the evaluation. The best we can do at this point is an analytical 

beginning. First, we develop some simple models of cost effectiveness and cost benefit as 

they could be applied to educational television projects with various objectives. We 

present some cost estimates for ETV and summarize the cost and effect data available 

from existing projects. Finally, we enter into some general issues concerning the impact 

of improved and increased formal schooling on economic output and the distribution of 

income. 

 

Educational outcomes like increasing test scores can themselves be regarded as 

educational objectives without regard for their value in the labour force or in the social 

structure. This is not to say that such educational outcomes are free of cost or that they 

should not be evaluated in terms of their cost. 

 

We can measure many educational objectives with well-defined cardinal indexes. 

Cognitive learning, noncognitive behaviour, and attitudes toward school are all 

measurable, and various teaching techniques can be evaluated with regard to each of 

these objectives and with regard to the cost of each technique. 
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Let us assume that a school system is interested in improving the quality of its 

education. It has a choice of installing an educational television system that will deliver 

high 'quality basic courses plus supplemental courses that do not exist in the present 

curriculum, or providing 'better teachers to teach the basic courses and additional teachers 

to teach the supplemental courses. A cost-effectiveness analysis comparing the two 

alternatives requires information on (1) the change in the desired school output associated 

with each method of improved teaching and(2) the additional cost of each method. 

 

Cost effectiveness analysis can also be applied to the expansion of schooling 

through ETC. Typically, a political decision has already been made to increase the 

number of children in school over a certain period of time. So the question is not whether 

to expand schooling, but how to do it for the lowest cost. Obviously, if the time period in 

which expansion will take place is short enough, the choice for most countries is either a 

massive infusion of educational technology or importing teachers. Often, the latter 

alternative is not politically acceptable, so the decision is made to import technology 

without any cost-effectiveness study. On the other hand, if the major expansion is 

allowed to take place over a 10-to-15-year period, a number of important alternatives are 

possible. Thus, training or upgrading conventional teachers to provide schooling is an 

alternative to educational television, and the two can be compared by cost-effectiveness 

analysis. In this case, the main objective of the educational expenditure is to maximize 

the enrollment of school-age children in school, or perhaps to maximize people (teachers) 

in the education sector. Thus, we want to compare the cost per additional pupil enrolled 

or graduated between the two (or more) methods, or the number of teachers employed per 

dollar spent on additional schooling. Again, one method may result in lower costs per 

additional enrollee and higher cost per additional graduate, depending on the dropout rate 

associated with each method. One method may be higher on both enrollees and graduates 

but may employ for fewer teachers. 

 

In the case of education, cost-benefit analysis permits us to compare the relative 

value of spending public funds on increasing the quantity or quality of schooling with 

other public investthents (line roads, sewer systems, agricultural extension services, or 

factories) or with private ones. Although there may be a number of social benefits and 

social costs of more and better schooling, cost-benefit analysis is usually limited to 

estimating both costs and benefits in terms of money. To estimate the value of an 

investment in ETV relative to its costs in terms that are comparable to other investments 

requires measures of the monetary returns to and the monetary costs of the project. There 

may be other important social benefits from investing in an ETC system, like a more 

equitable income distribution, greater political participation, more political stability, or 

greater social integration, the monetary product of these, however, would be indirect and 

would act enter into the cost-benefits calculation. it is possible to do cost-effectiveness 

analysis of different kinds of investments (roads versus schools, for example) in terms of 

these nonpecuniary outputs. Thus, a road may produce more social integration per dollar 

expended than additional schools. 
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2.6 EXERCISE  

Hopefully, you have read the unit, now please reply the following questions. 

Q. No. 1 Explain the procedure for establishing goals for broadcast media. 

 

Q. No. 2 Define the term planning and management. 

 

Q. No. 3 Critically examine the planning process of broadcast media in 

distance education. 

 

Q.  No. 4 "Unless the script is exceptionally good and lively, care should be 

taken in selection of voices to break the monotony". Discuss. 

 

Q. No. 5 Discuss the steps involved in developing and administring of 

broadcast media. 

 

Q. No. 6 Describe the national priorities of education and discuss the role to 

be played by broadcast media. 

 

Q. No. 7 "Educational broadcasting requires large investments of time, 

energy, and scarce resources by low-income countries". Discuss. 

 

Q. No. 8 Critically examine the significance financing of broadcast media. 

 

Q. No. 9 Write short note on the following: 

i) Cost-effective analysis of broadcast media. 

ii) Role of educational T.V. 

iii) Planning of broadcast media. 

iv) Need-assessment stage. 
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3.1 INTRODUCTION 

 
Television is the most powerful medium of communication. It revolutionsed lives 

of many peoples in the world and has potentialities remarkably affect our lives within a 

decade. It has been aptly said by an Amen author, "Television has literally captured the 

country. Its expansion has been in more dramatic than that of radio or the automobile. It 

has become an important part of our style of life, so much so that it is difficult to say 

whether it is a luxury or a necessity". 

 

According to James W.Brown and others, the following are the advantages of 

television:- 

 

i) It is a convenient and economical mean of reaching enormous section of the 

population with simultaneous presentations. 

ii) It combines the best elements of radio with the potency of pictures. 

iii) It is capable of helping to overcome learning barrier for persons, presenting 

important ideas, moulding attitudes, providing information in ways which 

demand neither high verbal proficiency not physical presence at the scene of 

action. 

iv) It is a source of multiplying "personal" contacts for outstanding instructors 

with audience all over the country or the world. 

v) It is capable of helping to bring about needed social and developments. 

vi) It capitalises upon immediacy, upon the "here and now" aspects 

communication. 

Educational television generally denotes any television used for education of the 

community. That is why, sometimes it is called community Television. The Federal 

Communication Commission in 1952 have given widespread regonition educational 

television attributing the following scope of activities. 

a) Liberal education and cultural improvement. 

b) Informal instruction for adults. 

c) Instruction at home and business. 

d) Children's programmes. 

e) Formal instruction for adults. 

f) In-School instruction. 

However, as a convenient means of differentiating between community 

educational television programmes and the use of television for direct formal instruction 

the term Instructional Television (ITV as different from ETV) is often used. This 

omnibus term necessitated by the exceptional variety of use of television in schools and 

colleges, is meant to describe the use of television for formal courses regardless of age, or 

grade level and for in-school instruction in parts of courses for direct teaching or for 

facilitating lecture-demonstrations. 
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Television, as a versatile, dynamic and powerful medium has immense 

capabilities for influencing education. It is a new medium of communication, not a new 

method of teaching and learning. Its effective use is based upon the same fundamental 

psychological principles of learning which apply to all successful processes of learning. 

The proper use of television provides new incentives for students to assume more 

responsibility for learning. It is also a fact that effective television teaching demands 

more preparation and the assistance of more specialized personnel than does conventional 

instruction: Television is not a self-contained educational entity, but an instrument which 

is significant only in the particular educational situation in which it is employed. It 

provides new and better ways of relating the activities of pupils, teachers, and parents and 

demands a continuous appraisal of the ways in which it is or may be utilised. Television 

as a concern of all-planners, administrators, teachers, parents and media men imposes 

responsibility for and emphasizes the need for cooperation and collaboration among these 

agencies. 

 

The special significance of educational television lies in the fact that it can use all 

other audio-visual materials. Franklin Dunham, Chief of Educational Radio-Television in 

the USA office of Education has aptly said, “As a communication medium, television is 

unique in its ability to bring many other aids into classroom. Every audio and visual help 

we have ever known can be carried by television-motion pictures, film strips, slides, 

recordings, drawings, maps and countless other instructional devices.” 

 

Another advantage of educational television is the quality of immediacy. Current 

events can be brought to classroom as they happen. The celebration of the Pakistan Day 

on front of the Parliament House and distribution of Gold Medals in President House and 

such other events of national and international importance can be flashed immediately in 

the classroom through television. Students and teachers can see the great personalities of 

science, literature, art, politics, etc., and gain direct personal experience. 

 

Television is also not limited to current events. It can recreate the past with new 

life and spirit and gives breath to the dead personalities. Rather, with dramatization, the 

historical anecdotes are made more attractive and meaningful to the current situations. 

The wars of Panipat, the Durbar of Akbar or Shahjahan can be recreated with life and 

vigour. 

 

No medium of communication has the versatility of television. The most 

inaccessible places of the world can be viewed through either live or filmed programme. 

The wonders of the world, natural or man-made, can be brought into classroom. 

Television can be suited to any age, grade level. TV programme may be produced on any 

topic in art, science, literature, geography, history, or Islam or any subject on the earth. 

The BBC programmes like "Life on Earth', Tigress and "Wild Life" are living examples' 

of such TV marvels. 

 

Educational television is capable of creating interest and motivation in both 

children and adults. Children run home after school hours or leave play ground earlier in 
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order to view an interesting programme on television. Even adults ma' stay away from 

parties, movies or any merry-making audience for the same reason. Living example often 

motivate the audience to do a particular work. 

 

Educational television also facilitates training of teacher as the student teacher or 

any other teacher observes good teachers in action and imitates various, aspects of 

teaching and teaching skills. Simultaneously it also reaches a number of persons which, 

is, otherwise, impossible. 

 

Educational television also helps teachers and parents in the mutual 

understanding of each other's problems.  As parents view their schools and their children 

in action, they are able to understand and take more interest in the school programmes. 

Even the teachers and pupils can realise their strengths and weaknesses and are made 

conscious of their parts and talents lying dormant or dead. 

 

 Expansion of Educational Television or ITV coverage is irresistible. Its impact is 

immeasurable. Television is already being used in schools more and more widely in 

almost all advanced countries of the world. For example, in the UK the number of school 

programmes was about 6,000 in 1964 and increased to 15,000 in 1996. In 1975-76 the 

total of schools using school broadcasting was 33,500. 91 per cent using radio and 86 

percent TV. Teachers in the USA reported that some children increase vocabulary, 

reading readiness, cultural and scientific interests. But they also reported that since 

children had accepted television so completely they had become indifferent to nearly 

everything else. It is similarly found that children benefit more from the Educational 

Programmes on Science, Social Studies, Language Learning etc., than from anything 

else. There are complaints that some high school students spend more hours per week 

before a receiving set than they spend in school. Television programme is criticized to be 

the most expensive and sophisticated medium. Huge amount of expenditure is involved 

in providing sets and in maintenance and utmost care should be taken in utilisation. 

Otherwise, there would be enormous wastage which most of the developing countries 

cannot afford. 

 

Educational Television has thus raised more controversies, more doubts and 

misgivings than any other innovation in education. All this has led to more research and 

evaluation studies than in any other medium of communication. 

 

Schramm's review of 393 studies comparing educational or instructional 

television with conventional classroom teaching in schools and colleges supported the 

following generalisations:- 

1) Television has been used with greater success in lower grades than in high 

schools or colleges. 

2) Television instruction appears to have been most successful in Mathematics, 

Science, Social Studies and Islamic Studies and less successful in history, the 

humanities and literature. 
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3) Elementary school students seem to learn more from telecast instruction than do 

high school and college students. 

4) Particular subjects e.g. demonstration, experiments, etc., are more effective than 

student-teacher interaction and discussion. 

5) Attitude of college students towards televised instruction are less favourable than 

those of high school students. 

6) Most teachers who have taught on television or who have used it in their classes 

are apt to like it and those who have not tend to be suspicious and resistant to the 

media. But in case of elementary teachers, such resistance does not last as they 

learn to accept television as a teaching resource. 

7) There appears to be more resistance to television teaching at the college level 

than at school stage. 

 

The exploratory study conducted by the Ministry of Education in collaboration 

with the Allama Iqbal Open University is a pioneering study not only in the province but 

also in country and its following recommendations are of great significance from 

production and utilisation point of view.  

 

i) The first recommendation of the study is to set up a working group which 

will go into all aspects of the needs and requirements of the television 

process as the close collaboration between producer, educationists, teachers, 

planners and other is essential for planning, production and use of 

Educational TV programmes. 

ii) The study has revealed that television can successfully communicate to a 

broadly homogeneous group, consisting of teachers and pupils. The Working 

Group, it is recommended of interest and needs of approach for commonality 

of interest and needs of the group and develop the objective for television 

and select the appropriate areas for the use of television. 

iii) Since the use of television will make considerable demands on the resources 

and ingenuity of teachers, necessary support materials may be provided and 

the teacher may be exposed to good programmes for a reasonable period. 

iv) The study has also revealed that students are more receptive and better 

responsive to the Educational Television programmes than teachers. That is 

why, students can be motivated to receive the message directly even without 

the help of teachers. 

3.2  OBJECTIVES 

 

After studying the unit, it is hoped that you will be able to: 

1) Discuss the role of educational T.V. with reference to Pakistan; 

2) Specify the educational T.V. role in Singapore; 

3) Explain the C.C.T.U. programme of China; and 

4) Discuss the school broadcasting programme of Japan;  
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3.3   PAKISTAN (REF. OF AIOU) 

 
Pakistan is a developing country, having an area of 796095 square Kilometers. It 

has four provinces- Punjab, Sindh, KPK, and Baluchistan alongwith Gilgit Baltistan, AJK 

and FATA. The total population of the country is 195.4 Millions with current growth rate 

of 1.89%. Almost 60% population is living in rural areas. Majority of the population 

(95%) is Muslim, and Urdu is the national language. Education is among the priority 

sectors in Pakistan. 

 

The formal education system cannot cope with the demand of the country. 

Hence, an alterative approach to education was given priority by the government. 

Consequently, Alama Iqbal Open University was established in the 1974. 

 

Establishment of Allama Iqbal Open University (AIOU) 

 
The AIOU was established in 1974 after the passing of the People's Open 

University Act. In the Education Policy (1972–80) document it is stated that: 

"A People's Open University will therefore, be established to provide part-time 

educational facilities through correspondence courses, tutorials, seminars, workshops, 

laboratories, television and radio broadcasts and other mass communication media ...... 

(Federal Ministry of Education, Education Policy (1972-80) Session 7.101) 

 

The main objectives of the University, given in the Act are as follows: 

1. To provide facilities to People who cannot leave their homes and jobs. 

2. To provide such facilities to the masses for their educational uplift. 

3. To provide facilities for the training of teachers. 

4. To provide instruction in such branches of learning technology or vocations as it 

may deem fit, and to make provision for research and for the advancement and 

dissemination of knowledge in such a manner as it may determine. 

5. To hold examinations and to award and confer degrees, diplomas, certificates and 

other academic distinctions to and on persons who have been admitted to and 

have passed its examinations under the prescribed conditions. 

During the first four years of its birth, five distance learning courses/programmes 

were presented. Among them four were very successful and were continued still in 

amended form. PTOC, elementary Arabic, Vegetable Growing and M.A courses in 

Educational Planning and Management. Now Teacher Education, Functional Education, 

General Education and Research and Development Programmes are going on. By the end 

of April, 1981 the number of its courses increased to 37, in 1981 these became 49 and-in 

1983-84 these were about 100, and presently the number of courses reached 1100 with in 

155 programmes at different levels from Metric to Ph.D. 

 

All certificate courses last twenty weeks whether these are half or full credit. Full 

courses have 18 units and half courses 9 while each unit requiring 8-10 hours to work. 
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The last two weeks of each course constitute the examination period. Unassessed courses 

last for nine weeks. The teaching units or materials consist of printed books; with 

diagrams and supplementary material where required, plus radio and television 

broadcasts where appropriate. 

 

For mailing effective planning is observed where about, 8-10 thousand packets of 

books per day are dispatched. Pakistan Broadcasting Corporation (PBC) and Pakistan 

Television Corporation (PTC) are transmitting AIOU programmes. In addition AIOU 

own FM radio channel 91.6 is also working now. 

 

There are forty four (44) regional offices working under AIOU. Nominations for 

teachers' courses and functional courses are made through the regional offices. 

Examinations are also arranged by regions. Additionally, the regional directors are 

important channels for student and tutor feedback and for liaison with local authorities 

and agencies and other institutions. Tutors are appointed by Regional Directors, who also 

set up study centers and arrange the tutorials. Usually college lecturers and graduate 

secondary school teachers are suggested tutors. 

 

The total development cost was set at Rs. 153.9 million. This sum included a 

foreign aid component of Rs.48.4 million and provided land acquisition and buildings. It 

also covered the production of study materials, including broadcasts, and the purchase of 

printing, audio-visual and scientific equipment as well as books etc. 

 

3.4  SINGAPORE 

 

Since 1959, Lee Kuan Yew and his People's Action Party put strong effect and 

control on whole society beside its mass media, on the Republic of Singapore which is 

based on 54 islands. There arose the problem of the selection of language referred 

material in the pluralistic society but finally English was recommended. The life standard 

of Singaporeans are very high with $4,527 per capita income. 

 

Private commercial organization was established in 1935 by the British Malaya 

Broadcasting Corporation. Its main duty was to operate broadcasting stations, posts and 

telegraphs department, Singapore and Federated Malay States. After the fall of 

Singapore, the station came under the administration of Japanese military; but in 1957, 

the Federation of Malaya set up a broadcasting service. Afterwards Radio-Television 

Singapore (RTS) was established within the Department of broadcasting 

 

Singapore government provided many facilities to this department by building 

the building of Radio Singapore, an auditorium, nine general purpose studios, six country 

studios/control rooms, a main control room, dubbing and editing rooms, a rehearsal room, 

a tape and record library. 

The Department of Broadcasting works under the supervision of director of 

broadcasting who is assisted by a deputy director. Five departments, generally has 

supervised i.e. commercial, programme, news engineering and administration. RTS has 
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1200 staff members to whom special training is provided. Programmes in Malay, 

English, Mandarin and Tamillanguages were available here. RTS received $4,544,200 

amount by the government in 1972-73. 

 

There was also a privately owned wired system, commenced radio broadcasting 

in 1949, i.e. Rediffusion (Singapore) Pvt. Ltd. Continuously from 6 am to mid-night daily 

two simultaneous programmes usually originated in Rediffusion studios. Rediffusion has 

close relation and interpretation with same operations in Hong Kong, Kuala Lumpur and 

Penang, it is for the same reason that a great deal of interchange of Chines programme 

occurs. 

 

Educational Television Services (ETS) works under the education ministry as an 

independent unit. From lower secondary level to the high level t programming facilities 

especial in the areas of general science, mathematics English as a second language, 

geography, civics, English literature and national language. Since services are providing 

information’s to pre-university students. is for the same purpose that almost 200,000 

primary school students and 80,0' secondary students followed such programmes and put 

positive impacts in economy of Singapore. 

 

3.5 CHINA (C.C.T.U)  

 

People's Republic of China is the world’s most populous country with 1.383 

billion population. It is culturally and racially homogenous. The dialect of northern area 

i.e. Mandarin is recommended as official language and language of instruction. There are 

also many other local languages too. A single written language standard is flourished 

throughout China. 

 

The growth rate in 2010) was 0.47% . Nine years schooling is compulsory by law 

funded by government. There is a variety of part-time schools and colleges under formal 

rules. The participation rate at primary level is 96% and at secondary level it is 88%. 

 

Policy for education is under the control of the Ministry of Education. All 

presidents of universities are directly appointed by the government. Maximum age for 

entering in the university is 28 years. 

 

Central Broadcasting and Television University (or Central China Television 

University - CCTU) was launched in 1979 which proved a success in imparting 

education. At initial level courses in English, electric circuits and mathematics were 

offered by the Ministry of Education and CCTU i.e. Chinese Central Television. 

Afterwards the Beijing Television College was opened in 1960 which has five 

departments i.e. Mathematics, Physics, Chemistry, Chinese and English. Its teaching was 

done with television, correspondence material and face to face teaching. 

 

Thinking, distance learning, a unique challenge to cope with the economic, 

demographic and geographic conditions of the country CCTU is designed as central body 
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which was responsible for course designing and material preparation. Central China 

Television University-CCTU, now named as The open university of China proved a 

success in importing education. It operates through 44 provincial radio and Television 

University (PRTUs) , 279 prefectural/ civic branch school and 625 district / country work 

stations. It offers 75 majors in 9 disciplines and 24 specialties including science, 

engineering, agricultural science, medicine, literature, law, economics, management, and 

education. There are also 28 local television universities which are working under each of 

the Japan has an area of 377972 square kilometers with 127 million population. Majority 

of the people (78%) in Japan lives in urban areas. Literacy rate in Japan is 99%. The 

compulsory education in Japan comprises of elementary and middle school, which 

together last for nine years from age 6-15 years. Municipal or Provincial Education 

Bureau and responsible for the registration and organization of the students. A clear 

policy on the level and nature of student  support is gradually being formulated but it has 

to be flexible to allow for local condition. The OUJ Academia broadcasts lectures and 

administrative announcement programs. It owns terrestrial television and radio 

broadcasting stations at the headquarters in chiba city. All programs are recorded and 

edited at the headquarters and transmitted from the Tokyo Tower via UHF television and 

FM radio, and relayed at I maebash, Gunma to reach Kanto region as well as on 

Broadcasting Satellite (Bs) channels to reach the whole nation. The broadcasting are 

exclusively in Japanese language as the medium of instruction. Article 50-40-1 of the 

Broadcasting Act prohibits the OUJ from broadcasting commercial messages. The cost of 

the broadcasting system is subsidized by the national budget. 

 

 It is not affiliated with any other broadcasting networks (although there were 

supports form television stations in Tokyo at the beginning). As a television station it is 

the only purely independent is isolated terrestrial station in Japan. The university of the 

air is renamed as the Open University of Japan since 10 October 2007. 

 

Municipal or Provincial Education Bureau and are responsible for the registration  

and organization of the students. A clear policy on the level and nature of student) 

support is gradually being formulated but it has to be flexible to allow for lo a conditions. 

 

It is observed by the examinations pass rates that the outcome of the 

examinations was very encouraging. Though the figures are in complete but at the end of 

1979-80's first semester 500,000 students have cleared whereas in Beijing 95% 

candidates passed in Chemistry and 96% were passed in Shanghai in the courses of 

Mathematics, Chemistry and English. 

 

3.6 JAPAN/BBC/THAILAND 

 JAPAN 

Normally, Japanese Universities are recognized as close institutions in the 

sense that they have little sense of obligation towards community service. Only a 

limited number of young high school graduates are admitted here but by passing 

through a competitive entrance examinations. It is from this obligation that a lot 
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of people remain aloof from getting higher education. This public can be 

classified as following: 
1) The people who want to up-date their knowledge. 

2) Handicapped persons who are not admitted to colleges and universities.  

The University of the Air recognized as "the University for anybody, any tune, 

for any learning goals". In 1987-the number of registered students University of the Air 

was 30,000. No entrance examinations were taker principle of "First come, first served" 

was obeyed. The system as lenient as students can choose from among courses and are 

free to study, or to take le a year or two. There are more slogans of the university, i.e. 

'take your time have up to 10 years to finish your course work' and other one is 'easy to 

enter difficulty to graduate. It is because of this reality that admission of student done 

without an entry test but term examinations are very strict. It is observed 50 to 80% 

students fail in term examinations but they have another chance to them. 

 

In fact, the idea of the university of the Air came to the attention Ministry of 

Education of the Japanese Government in 1967, inspired I potential effectiveness of 

broadcasting for educational purposes. The pro (broadcasting of education was going on 

in Japan since 1930's so Broadcasting Corporation was employed.  

 

It was the major criticism that the university of the Air was lacking face 

instruction. The criticism was due to the use of broadcast media. Its belong to one of six 

learning centers where they attend classroom instruction, use the library and take term 

examinations. From 9.00 a.m. to 7.00 p.m. Monday, the except are opened to do their 

jobs. The purpose of lectures to complement broadcast programme and textbooks. Each 

centre has a Ii professor, assistant professors, part-time lecturers and tutors and full time 

officer, who have to respond the students by such source as two way communication goes  

on, though such learning centre are much costly as fax question and ,answer was  being 

experimented there .Now computer dialogue and electronic back-board technique is 

being used. All this strong planning and organization show that it has a solid and strong 

base on the ground instead of Air.  

 

The OUJ Academia broadcasts lectures and administrative announcement 

programs. It owns terrestrial television and radio broadcasting stations at the headquarters 

in Chiba City. All programs are recorded and edited at the headquarters and transmitted 

from the Tokyo Tower via UHF television and FM radio, and relayed at iMaaebash, 

Gunma to reach Kanto region as well as on broadcasting Satellite (BS) channels to reach 

the whole nation. The broadcasts are exclusively in Japanese language as the medium of 

instruction. Article 50-4-1 of the Broadcasting Act prohibits the OUJ from broadcasting 

commercial messages. The cost of the broadcasting system is subsidized by the national 

budget. 

 

It is not affiliated with any other broadcasting networks (although there were 

supports from television stations in Tokyo at the beginning). As a television station it is 
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the only purely independent/isolated terrestrial station in Japan. The university of the Air 

is renamed as The Open University of Japan since 1 October, 2007. 

 

 (ii) British Broadcasting Corporation (BBC) 

 

During the participation in a British Council Training Course on Educational 

Broadcasting and Audio-visual Media in 1979, I was exposed to a large number of 

facilities and resources in the United Kingdom. Particularly I was interested on exploring 

the Educational Broadcasting system there with emphasis on the sound Broadcasting 

which I felt the most potential and inexpensive medium for educational improvement in 

our country. In this context I not only came across the practical problems and 

technicalities in production radio and TV Programmes, but also paid visits to the BBC 

studio, the School Broadcasting Council, School Council, and schools both secondary 

and junior I discussed with the officials .regarding producing and evaluation of 

programmes and with the teachers and supervisors regarding their utilization. I was really 

amazed not only for the rich resources and autonomy of the BBC, but also for their built-

in efficiency, innovation and unceasing attempts for bringing about improvements in the 

programmes on the basis of criticisms and evaluation comments. The high standards of 

the BBC is are undoubtedly due to their freedom, flexibility, open mindedness and 

progressive spirit in spite of the fact that English people and institutions are criticised for 

their conservative attitude and rigid structure. Here it will not be out of track to tell a few 

words about the BBC. 

 

The BBC or the British Broadcasting Corporation is based at London and has 

studios in many other parts of the United Kingdom. It is controlled by a Board of 

Governors appointed by the government but once appointed the Board has complete 

freedom arid cannot be interfered by government in any way. Therefore, the BBC is not 

the mouthpiece of the government and can criticize the governments action and policy in 

any way it feels. Although it tries to be fair and balanced as far as possible in giving 

reactions to and allotting time for political parties, yet each party objects from time to 

time that BBC is prejudiced against it. For example, though Labour Party was in power in 

1977 due to some critical programmes of BBC, it complained, that the BBC was pro-

Tory or Pro-Conservative. 

 

It is surprising to note that no license is needed for the possession of a radio set, 

but a license fee of 7 pounds per year is charged for possession of a television set. And 

this revenue meets the cost on all broadcasts except Open University Programmes which 

are paid for by the University and the Overseas programmes which are financed by a 

grant-in-aid from the Treasury. It is also interesting to know that there is no advertising 

on BBC radio or television and the BBC gets most of its money from TV license fees 

only. 

 

There are four separate radio channels of the BBC and there is a tendency of 

specialisation in each channel. Radio-I broadcasts mainly pop music, Radio-2 provides 

light music, comedy and sports programme, Radio- 3 officers serious music, talks on 
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serious subjects and plays of a classical nature, Radio 4 concentrates on the new bulletins, 

school programmes, talks and discussions, plays, etc. Besides there are special 

programmes for different parts of the UK and also local radio stations in a large number 

of cities and towns. The BBC also broadcasts special programmes about British and other 

countries in 40 different languages as well as in English to the whole world. 

 

The BBC gets Royal charter because of the great value of the broadcasting 

services "as a means of disseminating information, education and entertainment." It 

fulfills its educational obligation through its programmes as a whole. It is believed that all 

serious broadcasting as well as entertainment programmes serve educational purposes. It 

is also accepted that the BBC can contribute more directly to the education of both, 

children and adult through programmes planned according to the interests and 

capabilities of audiences in mind. 

 

The BBC educational programmes aim at providing children of different age-

group with variegated experiences, widening their mental horizons, stimulating their 

creative faculties and encouraging their interests. Some series are designed to provide 

fresh insights and facilitate the growth of imagination and expression and promote 

individuality among children. 

 

School broadcasts are planned in series each with defined educational objectives 

and target audience. Usually 10 programmes are broadcasted in each of the autumn and 

spring terms and eight in summer term. Most of the school programmes are for 40 

minutes. Radio programmes are not normally repeated and most of the TV programmes 

are repeated. In the 1976-77 the total number of original radio programmes was 1,952 

and only 56 were repeated whereas 714 were original TV programmes and 705 were 

repeated ones. The cost of producing and transmitting these programmes is entirely borne 

by the BBC and Local Education Authorities provide the receiving equipment and the 

support materials for better and effective utilization of school broadcasting. 

 

On a nonprofit basis the BBC offers a very wide range of material which 

supports  and the broadcasts. These materials include teachers' notes, pupils'  workbook, 

work sheets, pamphlets, filmstrips for radio-vision programmes, film loops, with charts 

and taps. Teachers' notes are given highest priority and mostly written edited by the 

producer. These are the direct means of communication between producer and the teacher 

and provide advance information for classroom preparation and organization of pre-

broadcast activities. The pupils materials illustrated with photographs, illustrations, 

drawings, maps and so on. In radio-vision programmes, visual materials like filmstrips, 

slides are effectively integrated with audio content. 

 

The use of school broadcasting has developed immensely since inception of radio 

in 1924 and TV and 1957. Out of the total 38,000 schools in UK, 33,500 schools are 

found to be using radio programmes. It is estimated in 1975-76, 91 per cent of all schools 

in the country used radio and 86 per c used television. Almost all schools are equipped to 

use radio and almost secondary schools to use television. For both radio and TV, Primary 
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schools m fuller use of their equipment than secondary. schools record the programmes w 

broadcast and use of them as and when convenient and relevant. As most school have 

tape-recorders, it is found in a recent survey that 85 per cent of the use school radio in 

secondary schools is in tape-recorded form. Recently, therefore two concessions affecting 

broadcasts recording have been granted by the BE They relate to the extension of the 

retention right of such recordings from one y to three years and to the permission for 

bonafide Resources Centers to make 2 circular recordings. 

 

Once we visited the School Broadcasting Council which is an import 

organization for formulating policy, evaluating programmes, promoting better use and 

providing information. An Education Officer with the help of an overhead  projector and 

a few radio and TV programmes explained the role and functions the Council. It was 

pointed out that from the very beginning the BBC has observed the principle that the 

guidance and sponsorship of the school broadcasting service should be vested in a body 

that would produce broadcast to schools only programmes requested by the School 

Broadcasting Council for the UK. 

 

The Council studies educational practices and trends in the schools a considers in 

what ways the education can be aided by the school broadcasts. formulated the general 

educational policy of school broadcast and determines the scope and objectives of each 

series of programmes. It considers the BBC plans for the implementation of its policies and 

approves, rejects or modires them. It evaluates the programmes and publicises the support 

materials. The Council has a full-time professional staff and is financed by the BBC. 

 

The Council consists of representatives proposed by the Department of Education 

and Science, Local Education Authorities, Teachers' associations, LEA Inspectors and 

Advisers in England, Scotland, Wales and Northern Ireland and also members appointed 

by the BBC because of their particulate educational interests and relating to 3 age-groups 

upto 8-9 years, 8-9 to 12-13 to 18 hears) which mainly consist of teachers known for their 

ability and interests in educational broadcasting, representatives from the Department of 

Education and Science and the Education Authorities, etc. These committees are 

concerned with the objectives, nature and suitability of series intended for their respective 

age-groups, while the Council has to see the overall balance of the school broadcasting. 

The council itself meets twice a year and appoints the members of the 3 programme 

committees which meet 3 times a year. 

 

The full-time staff of the Council is headed by the Secretary to the Council and 

there is a team of Education Officers based in various parts of the country and directed by 

the Senior Education Officer. The Education Officers are all former teachers with 

personal knowledge of the needs and problems of schools and deep understanding of the 

potentialities of broadcasting. They participate in policy reviews, visit schools, hold 

teachers' meeting and attend national conferences. They are involved in teacher training 

and promotional activities with college, university, departments, institutes of education, 

teachers' centers, LEA Inspectors and advisers .and with HM Inspectors. They regularly 

visit schools to view and listen to programmes and to discuss them with teachers and 
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pupils. There is also a Senior Assistant responsible -for advance information and 

publicity materials for schools and a Resource Unit responsible for statistical information. 

Another salient feature of the BBC is the close cooperation between radio and television 

working as two integral parts. They are under the operational control of the Controller, 

Educational Broadcasting uniting both media under the same administration. The two 

departments are jointly responsible for planning, preparing and producing programmes 

and supporting publications. They drew on the BBC's wide range of facilities, 

engineering staff, television studio crew, film cameramen, make-up departments, 

libraries, contracts, copyright and publication unit. 

 

The School Radio Department has a staff of producers each responsible for one 

or-more series. The producers select materials for children and decide the most effective 

and suitable form of presentation. They are invariably experienced teachers and 

specialists in their particular fields. It has rightly been said, School radio and television 

are complementary, not competitive. There are many things that can be done well by 

both, others for which either radio or television is more effective. Resources both of air 

time and money are scarce and the departments seek to avoid uneconomic overlap and to 

use each medium in the areas where it is most effective." 

 

Educational broadcasting has been regarded as an integral part of the who 

teaching-learning process. The dissemination of knowledge, inculcation of desirable 

attitudes, growth of values and interests by broadcasting are normal parts of daily life. In 

schools the resources of broadcasting are part of the totality of resources, material 

available for teaching and learning. The wide range of programmes either recorded or 

"off-air" enables teachers to promote education more effectively and more meaningfully. 

 

The role of the teacher in using the programme is deemed to be crucial and on 

him only depends the effective utilization of the programme. This calls for understanding 

on the part of the teachers of the importance of broadcasting as an instructional medium. 

The teacher has to integrate his work with the broadcasting. In England teachers have 

proved their work as real promoters of education through various media, broadcasting 

being unique of them. In 1970 NM Inspectors visited schools in England and Wales to 

study school broadcasting. Their report concluded, "School broadcasts are a major source 

of ideas and materials for teaching and learning" and noted that, "To use a broadcast a, 

teacher has to got to a little more trouble than is involved in routine lesson... The great 

majority of the schools visited in this survey were prepared to overcome these difficulties 

because of the improvement in the quality of the education which could follow." It is 

hoped that the school broadcasting system in England as discussed here will provide 

some clues for streamlining our activities in this field and for making school broadcasts 

an important instrument of educational improvement and expansion. 
 

  



43 

 

(iii)  Thailand 
 

Thailand consists of 71 provinces and its population was 67 millions in 2015. 

Bangkok is its capital. Chinese, Indians, Pakistani, Cambodians and Vietnamese are 

inhabited there.  Average growth rate is 0.4% as estimated in 2015. 

 

In  1931 Broadcasting system was started by the Thai government. Now Public 

Relations Department (P&D) is operating a medium-wave Thai service, a medium wave 

experimental station and a short wave overseas service. Government grants and 

advertising revenues are the major sources of finances to National Broadcasting Station. 

Under the charge and supervision of PRD, Broadcasting in Thailand is governed by 1955 

Radio Communications Act and Radio Broadcasting Act of 956. The Army television 

station, channel 7 was created in the beginning of 1958 which gives the impression that it 

runs exclusively by the Royal Thai Army for the Army. 

 

According to the Director of Diethelm Advertising "Thai broadcasting 

advertising lacks a clearly defined relationship between the media and advertising 

agencies". Radio broadcasts use standard Bangkok has as well as regional dialects. On 

the other hand, Thai-Produced television is considered poor in comparison with western 

standards. Most stations are not producing well structured programmes as their attention 

is more on entertainment rather than on information and education. 

 

Education under secretary supervised the division of educational information for 

producing and transmitting educational broadcasts for school children, teachers as well as 

for adults. There are two sound studios at the disposal of the Division of Educational 

information. One is at the Ministry of Education whereas the other is at the Bangkok 

Technical institute. Teaching material is given free to the poorer schools while teacher 

handbooks, wall charts etc are prepared for 6,700 schools which are using broadcasts. 

The concerned Ministry face three main problems concerning with radio education i.e. 

teachers do not know the use of programs in the classes, teaching training colleges have 

not included educational radio in their curriculum and lastly is the lack of sufficient 

studio space, programme production and transcription equipments. 

 

Although Thai broadcasting is working under sovereign mood but still the 

foreign influences are being observed. For training purposes several groups of the Royal 

Thai Navy were sent in USA. Other countries such as Japan, Germany, Great Britain, 

Netherlands too contributed in training technicians. 

 

The Universities which got authority were for offering degrees in broadcasting 

are as following, i.e. Faculty of Communication Arts at Chulalongkom University, the 

Independent Department of Journalism and Mass Communications at Thammasat 

University and the Department of Communications at Chiangnai University Curricula 

based on liberal arts education, historical and theoretical backgrounds used in such 

universities. 
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Along with such improvements Thai broadcasting still need certain refinements 

and directions in acculturation mechanisms. 

 

3.7  EXERCISE 
Hopefully, you have read the unit, now reply the following questions: 

Q. No. 1 Why television is called most powerful media in distance 

Explain with examples. 

 

Q. No. 2 Discuss the advantages of educational TV. 

 

Q. No. 3 Television as a versatile, dynamic and powerful medium 

immense capabilities for influencing education? Discuss. 

 

Q. No. 4 Critically examine the role of television with reference of 

and especially of AIOU programmes. 

 

Q. No. 5 Discuss the role of educational TV in Singapore.. 

 

Q. No. 6 Analyses the role of C.C.T.V. China. 

 

Q. No. 7 Central China Television University is playing an effective role 

imparting education to the public at large in China'. Discuss statement 

with facts and figures, 

 

Q. No. 8 Explain the role of educational TV in Japan. 

 

Q. No. 9 Critically examine the role of British Corporation(BBC) in imparting 

education. 

 

Q. No. 10 Explain the role of Thai Broadcasting in education. 
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4.1 INTRODUCTION 
 

Radio is an effective medium. It is also comparatively inexpensive. It has 

occupied a significant place in communication. It is also playing an importing role in 

education. It not only informs, but also inspires. It not only inculcates values and virtues, 

but also creates attitudes, interests and appreciation. It can occur a very wide area at the 

same time. There are already three well developed infrastructures, a back-ground of long 

experience of its advantage. 

 

Educational broadcasting has, therefore, immense, possibilities. Particularly in 

developing country like Pakistan where constraints of finance, efficient teachers, suitable 

equipment and appliances adversely affect educational planning and administration, radio 

is to play a significant part in expansion as well as qualitative improvement of education. 

Pakistan is still having some inaccessible areas where expansion of education has faced 

difficulties. To a large number of socially disadvantages children education is not 

meaningful and interesting. There has been it growing awareness about the inadequacy of 

the traditional or formal system of education not only for expansion but also for 

improving the standards of education. The need for alternatives in the shape of non-

formal education, distance learning and correspondence courses is gradually felt 

imperative. 

 

Throughout the world, educational radio programmes has become popular and in 

certain countries it has worked wonders. These countries represent both developed and 

developing world and the radio programmes have been found effective both in the formal 

and non-formal systems of education. Wilbur Schramm and others in their research work 

'The New Media: Memo to Educational Planners" have elaborately discussed the 

achievements of various media in the field of education and training. Especially the use 

of radio is quite remarkable in Algeria for meeting the post-independence emergency in 

the shortage of teachers by providing preserves and in service training, in Australia for 

extending the school facilities to far flung, sparsely populated areas situated hundred of 

kilometers away from the nearest schools, in New Zealand for providing educational 

opportunities to remote families, in Niger for teaching teachers, 

 

Besides Schramm and others, Goodman, UNESCO expert in sound broadcasting 

in his paper "Educational Radio: some Notes in its Potential and its Utilisation" has 

narrated the successful stories of educational radio in three countries. In the Australian 

State of Tasmania, it new form of handwriting was introduced with massive preparation 

and cooperative efforts. In Papua New Guinea, with 700 linguistic groups, English was 

taken to be the common medium of communication by utilising various self-designed 

print materials and other techniques. In Indonesia, radio was able to provide in-service 

teachers education through an extensive pilot project. Thus, we have ample evidence of 

the achievements of educational radio in different countries of the world. Educational 

Broadcasting has also been used for enrichment purposes, for non-formal education, for 

school and open university systems. 
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Radio has a number of inherent limitations. It is a medium dependent on sound 

only. It demands a habit of constant listening which is not ordinarily available with many. 

Radio may broadcast a well-developed lesson, but cannot develop a lesson with the 

audience. No interference or control over the broadcast is possible to suit the special 

needs and interests of any group. S. Rahman has rightly pointed out "Radio broadcast is 

evanescent, impermanent and rarely sufficient in itself for the core of instruction intended 

in educational broadcasting. It cannot be turned on to be studied or reread at leisure." 

 

In radio programmes there is no scope for interpersonal contacts and interaction 

between the artist (here radio teacher) and the audience. So the elements of motivation 

and inspiration are usually lacking in the sound broadcasting. Audience cannot see the 

performer nor the performer is able to see the audience. It, therefore, makes a lot of 

difference in the approach and techniques. Sole dependence on sound and complete 

absence of any visuals make this medium quite different from television or film. G.C. 

Awasthy has aptly said, "in radio, the artists and his audience are nowhere near each 

other. In the physical sense they are nonexistent to each other. The basic fact about radio 

art, and this is the overriding fact, is that it is entirely an oral art at once the weakness and 

the strength of radio as an art form." 

 

To most of us listening is very exacting and to some it is taxing also. Since radio 

calls for listening only from its audience, it has to perform a difficult task. Donald 

Mcwhinnie discussing the true nature of radio has observed that we are used to seeing 

and listening simultaneously and listening only proves inadequate or the effect demanded 

too exacting. Asking for imagining a piece of conversation in a dark room, McWhinnie 

has added "The words acquire a compulsion of meaning they did not have before, they 

develop a richness of texture through being isolated and you focus your sensibility and 

imagination on them as you rarely do in daylight." That is why, radio as a medium makes 

the heaviest demand on the listeners imagination and sensibility. The listener has to make 

the experience gained From the radio his own, by relating it, to his own terms of 

reference or his own background. 

 

With a view to overcome the limitations in the radio broadcasting, the following 

steps should be taken up:- 

1- Since sound is the only means of communication message in the 

radio broadcast, it has to be supported with printed materials, illustrations, 

posters, slides, filmstrips, etc., as well as discussions. 

2- As the programme is on the air, we listen to anything only once for 

all and everything changes from moment to moment. In order to make an impact, 

it must draw attention right from the start and continue to sustain the interest of 

audience throughout. This will be possible only by adopting certain attention-

drawing, interest sustaining techniques. 

3- Sound being the only medium in radio broadcast, it has to be 

enriched by variety and reality in music and sound effects. By this the absence of 
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visuals is mitigated and the deficiency made up giving ample scope for audiences 

imagination. 

4- Suitable script should be developed as a framework of the radio 

programmes giving adequate scope for generating interests, sustaining suspense 

or curiosity throughout, and shedding new light and sound. 

5- Lastly, it may be pointed out that educational radio has to utilise 

selected subject areas for clearly defined purposes. 

It should have emotional appeal, power to stimulate the imagination to bring the 

external or distant world to the classroom and to recreate an event or episode formal the 

past life or history. Thus, the choice of material and formal optimum use of sound and 

musical effects, utilisation of suitable techniques and treatment would ensure success of 

educational broadcasting. 

 

4.2  OBJECTIVES 

 
After studying the unit, it is hoped that you will be able to: 
1. discuss the role of educational radio with reference to Pakistan, 

2. specify the radio Primaria role in Maxico, 

3. discuss the school broadcasting programme of Japan: and 

4. explain the broadcasting for Farm Forum in India. 

 

4.3 PAKISTAN  

Pakistan came into being in 1947. It is generally recognised as an undeveloped 

country with per capita income $ 1560.7 in 2016. It has four provinces i.e. Punjab. Sindh, 

Baluchistan and K.P.K. There are 64 regional broadcasting stations in different cities of 

the country. Among there 23 are MW, 34 FM, and 07SW. 

 

Radio is a very cheap medium of imparting education. According to the variety 

of brands its price vary from one brand to another. Broadcasting is done here by the 

Broadcasting Corporation of Pakistan (BCP) which has a director general at the top while 

its regional stations are headed by a regional director. The main aim of BCP's 

transcription service is to collect broadcasting material on all aspects of Pakistani culture 

and supply it to local and foreign broadcast organizations. Almost 80 nations are there 

which get the mailing of such broadcasting material. Here broadcasters are not allowed to 

do critical discussion on opposition parties and leaders. 

 

Annual license fee on receiver sets was the main source of Pakistani radio beside 

the advertisements. But still this amount prove, inadequate to meet the expenses of BCP. 

There is the Federal government who is ever here to support BCP in meeting capital and 

recurrent expenditure. Now the government has finished the license fee. 
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Programming is done to different stations with the same broadcast material but at 

different hours. Basically the main functions of BCP are to provide news to the general 

public along with information, entertainment and molding public opinion. Talks and 

discussion on different topics is broadcast just to give knowledge of official viewpoint. 

BCP broadcasts news are broadcasted in at least 24 languages. 

 

Religious and separate educational programmes are broadcasted. Fort the 

information of primary/secondary and college/university students the programmes are 

also telecasted. For children, bed time story is broadcasted every evening, for the training 

of staff in the field of programming and production techniques in 1960 a training school 

was developed. 

 

4.4 MEXICO 

According to Eduardo Arend, an official of the Ministry reports that under the 

Mexican education system there are about 18 million students and whereas at higher 

levels government has less control as far as financial and curricular activities are 

concerned, at lower levels there is considerable student drop out. 

 

Director General is recognized as the head of the organizational structure of. 

Director General Education Audiovisual (DGEAV), in Ministry of Education. He is 

supposed to do programming and evaluation of unit, look after the legal affairs as well as 

the pedagogical museum. Under his supervision there are three directors i.e. Audio 

Visual Production Director (Television, Radio and Taping, Materials, editorial training 

are such tasks which are supervised by him). Administrative director (Human resources, 

financial resources, material resources, state centres). Media engineering director 

(Technical television, laboratories, workshop). 

 

With the passage of time certain changes are brought into the Mexico's Ministry 

of Education so DGEAV became the Director General de Medious Educative Culturales, 

which afterwards employed new educational media throughout the federal education 

system. However, telesecundaria and radio primaria were there for the support of 

traditional system. 

 

Telesecundaria are such small secondary schools which mostly are dependent on 

televised instructions and are employing national and community resources for imparting 

secondary education to the pupils who are less than hundred in number at one school. The 

process of education works with the help of the television lessons with a monthly outline 

and broadcast schedule. By the end of 1977 almost 74,000 students were graduated. 

 

Radio primaria has to serve a different purpose than telesecundaria. Tapes are 

prepared by radio teachers which are taken to the University of San Luis Potosi for 

broadcasting to every school, from 0900 to 1245 hours regularly, on Spanish, arithmetic, 

history and geography. 
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Goals of DGEAV are self assessed. So budgeting is the most provoking part of 

the system. Negotiations are done on budgeting among the directorate of programming, 

programming and budgeting, Ministry and directors general. Strategic, coordination and 

operational decisions are taken in DGEAV. However, DGEAV recommends certain 

things related with its own staff and many others of ministry. 

 

Teleteachers, producer, assistants, floor managers, cameraman, microphone 

operator, audio technician etc are recognized as DGEAV's personnel.  

 

DGEAV's projects are judged by the staff and the members appointed by Institute 

for Communication Research at Stanford University. Formulate evaluation of 

telesecundaria project is done on following grounds: 

i) Was a class coordinator neck 

ii) essay? 

iii) What visual aids were effective on television? 

iv) How can an adequate pace be set for the teleteachers? 
v) What overall effectiveness did the written materials make? 

Moreover, physiological alongwith achievement and psychological tests were 

given at regular intervals. In 1972 Standford DGEAV evaluation showed the following 

conclusions i.e. 

I) Telesecundaria proved 25% less expensive than conventional 

schools. 

ii) In Spanish and Mathematics no significant differences was found 

in students of the schools of telesecundaria. 

iii) like conventional secondary teachers, class coordinators too can 

improve their pedagogical approach. 

 

4.5  JAPAN (SCHOOL BROADCAST) 

 
Japan is recognized as one of the most popular countries of the world which 

consists of four islands i.e. Hokkaido, Honshed, Skikoku and Kyushu. Its population is 

about 105.5 million. Due to the healthy involvement of broadcast media it increases its 

literacy to a desirable height. Japanese broadcasting system is totally different from 

system of other developed countries. Nippon Hoso Kyokai (NI-IK) and commercial 

broadcasters are employed under it. Both are putting favorable impacts on Japanese 

public. NHK which is a special public corporation depends totally upon receiver fees. 

Two national TV networks i.e. general and educational beside two UHF high power 

experimental TV stations, two medium wave radio networks, one FM radio Network and 

Radio Japan are providing general and regional broadcasts in about 23 languages. 

 

Medium wave radio stations are imparting commercial broadcasting. It linked by 

two quasi networks. The adverti3ing revenue of commercial broadcasting was $840 

million for TV and $129 million for radio in 1971. History of Japanese broadcasting is so 

old. We can divide it in three i.e. from inauguration of services in 1925 to the end of 
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World War-IT, occupation period of the late 1940s and lastly from 1950's to the present. 

During the very first period wireless telecommunications were in action under the total 

supervision and control of government. In the second period broadcasting took a new 

shape with the enactment of the Radio wave law. Broadcast law, and Radio Regulatory 

Commission Establishment law. But in the last and finally phase the radio wave law was 

reorganised with a special aim i.e. Public Welfare through impartial and efficient 

utilization of radio wave. Japanese broadcasting faced many ebbs and flows. Fortunately, 

after 1950's a spectacular growth is observed in it which is due to the establishment of the 

Broadcast Programme Consultative Committees for NIIK and commercial broadcasters. 

 

Television works from 7.10 a.m. to 10.30 p.m. where wide shows' of dramas, 

news information and music programme beside interviews are telecasted. "Wide shows" 

are transmitted both by NI-IK and commercial outfits at morning peak hours. In Japan 

though broadcasting acquired freedom hut skill there are certain limitation or hindrances. 

Fear of government reprisals is the major obstacle. During 1960's it become the ground of 

political controversy but now the situation is a hit different. 

 

In 1960 Japanese mass media was entered in computerized age. Computers were 

used not only in administration but also for automatic programme transmissions and spot 

commercial insertions. NIIK purchased its first electronic data system in 196f' which at 

the end of 1968 scheduled its own system namely NI-IK-TOPICS'. Beside this NIIK 

worked on experimentation in broadcasting i.e. at Technical Research Laboratory. 

Broadcasting Science Research Laboratory, Radio and Television Culture Research 

Institute and Public Opinion Research Institute. Afterwards CATV. Radio Cassettes and 

VP (Video Packages) were developed. 

 

4.6  INDIA (FARM FORUM) 
 

Radio is an expensive, but powerful medium and can be used in education very 

effectively and efficiently. It offers the possibility 01 extensive deployment in education, 

because of the available infrastructure. comparatively low cost of receiving sets and 

producing programmes. The radio programmes supported by pre and post broadcast 

activities, use of printed and visual materials can prove enormously beneficial for all 

kinds of learners including children. Especially in establishing contacts with specific 

groups in remote hilly, wild, snow-covered and other inaccessible areas where the 

isolation in communication has to be broken at first, the potential of radio cannot he over-

estimated. Besides. radio communication particularly in these areas would be the 

cheapest means of establishing contacts on a continuing basis. 

 

Although in Orissa the school broadcast programme is in operation since 1960, it 

has not been well-accepted and adequately utilised by the schools. It most of the secondary 

and middle Schools, radio sets are not available and wherever they are available properly 

utilised. With it view to clarifying difficult concepts and reinforce the learning experiences 

acquired by radio programmes, pre casting and post broadcast activities are desirable. But 

in it very to schools, teachers take up this work in right earnest. 
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In order to popularise as well as to promote effective utilisation of the 

programme, the Department of Educational Technology. SCERT consulted the media 

experts. educationists and the inspecting officers through conferences and meetings and 

issued specific instructions to the field for successful implementation of the project. 

 

In the Consultative Panel for Educational Broadcast held on the 10th January. 

1980. It was decided to include radio lessons in the Internal Examinations of Training 

Schools and Colleges, so that teachers and students will be more sensitive to the 

programmes and be acquainted with the techniques of pre and post broadcast discussion 

and organisation of follow-up activities in the classroom. Will -it view to facilitating this, 

it was suggested that the "idle funds" or any other fund5 not so far utilized by the schools 

would he diverted for purchase of radio sets. Instructions were given to all training 

schools and colleges that a separate period would be kept in the time table keeping in 

view the timing of the school broadcast programmes. A log book should also he 

maintained regularly keeping' notes on every day broadcast. The heads and Inspectors of 

these training school and colleges were also requested to pay personal attention to this 

programme and make specific mention in their inspection reports. 

 

Now it may be decided how these instructions mentioned above can be 

implemented. As regards purchase of radio acts, maintenance of, a log book and keeping 

a period free for listening to the school broadcast programmes, the training schools may 

not face any serious administrative difficulty. But adequate planning for effective 

utilisation of the programme has to be made by the school. 

The pupil-teachers will be the teachers of M.E. and High schools. Unless they are trained 

in the techniques and methods of utilising the programmes, they cannot do justice to their 

work in future. Hence they should be exposed to the school broadcast programmes as 

much as possible. They are to conduct pre and post broadcast activities and follow up 

programmes in their own institutions in the beginning. These lessons may be taken up as 

'Criticism" lesson. 

 

Before that, teacher-educationists have to demonstrate some radio lessons also. Then the 

pupil-teachers may be asked to practice" radio lessons in the practicing schools 

particularly with emphasis on pre, during and post broadcast activities which have to be 

supervised by the teacher-educators. For that they may maintain individual log-books or 

lesson notes which may be checked by the supervisors. At least 5 such radio lessons may 

be required of each pupil-teacher during his training period. 

 

Since radio is merely an aural medium, it is to be supported with further 

discussion, elucidation, class- activities, graphics, illustrations and follow-up activities. 

The teacher has to room play effective role in utilising the educational radio programmes. 
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4.7  EXERCISE 

 
Hopefully, you have read the unit, now please reply the following questions. 

Q. No.1 Throughout the world. Educational radio programme has become 
popular and in certain countries it has worked wonders". Discuss. 

 
Q. No. 2 Describe the limitations of radio broadcasting. 
 
Q. No. 3 Critically examine the role of educational radio with reference to 

Pakistan. 
 
Q. No. 4 Discuss the effective role of Radio Primaria in Mexico. 
 
Q. No. 5 Explain the usefulness of' Radio programmes in Mexico. 
 
Q. No. 6 How Japanese broadcasting system is totally different from the systems 

of other developed countries? (live examples in support of your answer. 
 
Q. No. 7 Discuss the role of educational radio broadcast in India. 
 
Q. No. 8 Write short notes on the following: 

i) Limitations of radio broadcasting 
ii) School broadcasting programmes of Japan 
iii) AIOU radio broadcasts 
iv) Radio broadcast India 
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5.1 INTRODUCTION 

 
Television gives a visual image of the message and uses a language that 

transcends all barriers of natural speech: It speaks with a new immediacy to men and 

women of all tongues, of all colpurs and of all religions. Edward R. Murrow has aptly 

observed, "Television will mean to the twentieth century what printing meant to the 

fifteenth. Images and pictograms proceeded printing". Television will restore art and 

pictures to the people. 

 

Television is interesting and enlightening to all ranging from children to old. 

children come home from school early and even pass up play time to see a favourite 

programmes and adults stay away from parties, movies or other gatherings for the same 

reasons. Interest in many aspects of life from sports to science, from politics to dramatics 

is sharpened by TV techniques. The music of TV marvels, motivates and moves the 

audience through visuals, immediacy and interests. 

 

5.2  OBJECTIVES 

 
After studying the unit, it is hoped that you will be able to: 

1. discuss the production of T.V. programmes; 

2. explain the procedure of preparation of T.V. script; 

3. specify the production methods and techniques of T.V.; and 

4. identify the T.V. production process. 

5.3  PREPARATION OF SCRIPT 

 
Script is one of the factors responsible for success or failure of television. 

Besides, electronic motion pictures with attachment sound effects, script provides the 

basic edifice of the whole programme. It is a kind of map, a blue-print of what is going to 

be in the TV programmes. 

 

Although writing a script on a given topic differs from one to another and 

treatment of the topic varies from person to person, there are certain common basic 

features in all scripts. The TV scriptwriter should keep these points in his mind. These are 

as follows: 

 
i) Kinds of audience: The scriptwriter must know the age group, 

socio-cultural background and psychological profile of audience to whom the 

programme is going to be addressed. The interests, attitudes and inclinations 

are to be taken into account. Homogeneity or heterogeneity, rural or urban 

nature, industrial or agricultural culture of audience are considered for 

writing a script. 
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ii) Objective of the programme: Besides general objective like instruction or 

education or entertainment expected of a programme, specific objectives 

have to be determined at first. For example, an educational TV programme is 

spelt out in terms of learning outcomes and an adult programme is expected 

to achieve citizenship for family planning objectives. 

iii) Genuineness of information or facts: The scriptwriter is required 

to make us of various resources like books, charts, graphs, pictures, film clips 

in order to prepare scripts on different topics. He must collect data from 

many sources and arrange them systematically. Thus resources are felt 

essential. 

iv) Treatment of topics: After collecting and arranging data the scriptwriter has 

to make all attempts for presentation of the topic in an attractive and effective 

manner. At this stage he must think of such audio-visual aids which are 

available and suitable for the job. 

v) Format of the programme: A programme may be prepared in various 

formats, drama, feature, etc., with graphic, animation, and soon. Limitations 

are imposed by the needs of the TV studio; funds available for making the 

programmes, facilities of the studio time and personnel. Suppose there is no 

dearth of any facilities, money time, personnel, one can use dramatic forms 

which would need several rehearsals, use simulated situations and utilize 

clever devices like animation. But resources are very limited and an 

imaginative scriptwriter is required to use available resources in the most 

effective way. For example, in order to deal with 'volcano in a programme 

effectively, the scriptwriter may suggest to use a film clip of a volcano 

actually erupting with the lava flowing down and accompanying sound track 

of the rumble of the volcano. This film clip would be able to give a better 

idea about the phenomenon than thousand words can give. 

vi) Feasibility and practicability: Many things can be thought theoretically and 

imagined to make a good programme but in actual practice the scriptwriter 

has to think in terms of what is feasible and what is practicable under the 

circumstances. He works under certain constraints, and at the same time he 

has to think of possible way to communicate the relevant concepts in order to 

ensure the learning outcomes that he has in his mind as objectives. Under the 

SITE, the audience both for evening and morning programmes were not only 

rural, but also they had hardly any experience with the modern media or 

pictures that talk and walk. That is why, the scripts prepared for SITE 

programmes had to be fairly simple and non exotic. Many programmes failed 

to make their impact because the scriptwriters were not aware of the 

difficulties of language, mental make-up and image perception. For example, 
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the device of flashback i.e., breaking the time of the study when a person is 

reminiscing or dreaming or showing what happened in the past works well 

with the sophisticated audience, but proves very confusing to rural audience 

not exposed to modern media. 

vii) Peculiarities of the medium: The scriptwriter must also consider the 

peculiarities of the TV programme particularly its fleeting nature or 

temperedness and its one way communication. The images succeed one 

another very quickly and cannot be caught hold of at any point for minute 

observation. It is, therefore, necessary that the points to be emphasized 

should be repeated or explained in detail and any abstract idea to be 

communicated must be explained in terms of the audience's experiences or 

by using suitable visuals for through demonstrations. 

viii) Utilizing as a visual medium: The scriptwriter should not forget that TV is 

mostly a visual medium; its importance lies in visuals, not in words only. 

Vision and words go together and in a very balanced manner complimenting 

each other. It is not necessary to use words when a picture will do. The writer 

of a TV script should think of his topic in terms of telling a story in series of 

pictures. That is why, a story-board is a must in TV programming. 

ix) Presenting in a humorous and light-hearted tone: Although most of the topic 

cannot be presented in a humorous manner, attempts should be made by the 

scriptwriter to put light-hearted amusement in the programme. All 

programmes should not be appreciated with a heavy heart nor in a very 

humorous way. But they should be presented in an attractive and pleasant 

manner for having a better impact. 

x) Pre and post telecast preparation: It is thought that the TV scriptwriter is 

concerned only with the content of the programme. But he should keep in 

mind what need be told to the audience prior to and after the programme, so 

that they can be properly motivated and enlightened and many of the new 

concepts and ideas would be made clear and meaningful. Therefore, the 

BBC. Scriptwriters or producers often prepare support materials and notes on 

their specific programmes prepared with clear-cut objectives for pre and post 

telecast activities. 

During preparing first draft of TV script, the writer keeps in mind his audience 

with their back-ground, his objectives and peculiarities of the medium should arrange his 

content along with visuals in order to make the programme effective as well as 

interesting, he should visualize the sequences of the entire programme with the help of a 

story-board- series of drawings with accompanying notes as to the proposed commentary. 

As the process is very complex, it takes a long time for repeated modifications and 

finalization of the script before the final camera script is completed. 
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The following are the guidelines which should be borne in mind for writing a TV script. 

(i) The script must be simple, direct and personal. 

(ii) It must be written with a full knowledge and involvement of programme 

visuals. 

iii) The presenter's style and personality should be taken into account. 

iv) It must stress and recapitulate its salient points. 

v) It should involve and address the audience directly. 

vi) It should have variety of pace and rhythm and give occasional "breathing 

spaces" specially in the middle of the programme. 

vii) It should not attempt to say too much in the time available. 

viii) It should suggest the suitable visuals, sound effects etc., along with the 

commentary. 

ix) It must note the demands of the electronic studio with its facilities as 

well as limitations. 

xi) It should end with a simple resume of the programme's main points 

possibly with different visual presentation. 

The TV writer has to prepare his script taking all these points into account. He 

must be in a position to visualize the sequence of the programme and modify his draft 

repeatedly to suit the audience and put across his ideas clearly and meaningfully. He 

should keep in mind the objectives, clientele, its profile, content, etc., on the one hand 

and the limitations of time space, and resources of the studio and personnel on the other. 

The TV scriptwriter should, therefore, be skilful, creative, imaginative and resourceful. 

 

5.4.  PRODUCTION METHODS AND TECHNIQUES 

 
In comparison to other mediums of information, television is recognized as a 

complex medium, so there is the need of tightly coordinated teamwork, precise 

imaginative planning and sensitive interpretation. There are two types of production 

approaches. First one is that which starts with an ideal interpretation and we have to 

modify it to fit the budget and the available facilities while second starts by deciding 

upon a practical layout with workable mechanics and afterwards with these particular 

facilities in mind we build up an interpretation of the programme. 

 

All programmes have some aims i.e. just to stimulate audience towards certain 

definite concepts, ideas or emotions. It is common that the interest of the people cannot 

be maintained. The graph of their likings disliking can move up and down ways. There 

are many reasons at the core of this problem as follows:- 

 

i) A well balanced programme has to read just its pace because 

constant, rapid pace gives exhausting effect whereas slow pace gives dull 

effect. According to dramatic opportunity, pace variation is necessary. 
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ii) Timings also play crucial role in programme production. When a 

thing has to happen or the choice of an appropriate area for action etc are 

such things where time adjustment is very necessary. 

Now-a-days motion pictures are using the conventions of filmic space and time. 

Here only relevant and key action is needed. In filmic space we show in juxtaposition 

action that is going simultaneously at different places whereas in filmic time two events 

occurring at different times are shown happening in immediate succession. Though these 

are difficult tasks but with skill and experience this thing can be improved. 

 

Indication of passage of time in dramatic presentation is called time lapses. It has 

two types i.e. short time lapses and longer time lapses. Going back into the past just for 

the continuation of present action is called flashback. Adjustment of photographs is 

sequence according to the need and shots sometimes awoke continuity problems. 

Sometimes during match camera turns from the ground to the audience just to watch 

audience zeal, which also heightens our interest, is due to cut-away shots. There are also 

cut in shots which contributes a lot in programmes. 

 

Lightening puts good impact in programme development. With the change of 

scene it is also changed just to create equal effect. 

 

By telecine equipments of high quality a good televised film can be made. By 

means of film inserts a person can extend studio production techniques in various ways 

i.e. providing illustrative material, increase the extent of setting for video effects, for 

animation sequences etc. 

 

5.5  PRODUCTION PROCESS 

 
The production administration plays a vital role in the process o production. At 

one side, it effects planner and at other side to individual producer A general network 

involves in production planning which shows essential activities involved in production 

across all media. Production process can be understood b dividing it into different phases 

i.e. programme planning, programme preparatiol and production or recording of 

programmes. 

 

In the programme planning phase, the relative role of different media been 

agreed and series and programme objective specified. All this is done the completion of 

the curriculum development process. 

 

Second phase is of programme preparation where certain activities can noticed 

i.e. script and materials development, the compilation of inserts illustrations and 

preliminary assemblies. In the final phase production or record of the programme is 

observed. 
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This production process can make clear by its application on television it is considered 

the most complex form of media. 

 

(i) First Phase: Programme Planning in Television 

 
Here the very first thing is to prepare the programme outline. There is not idea of 

a standard format for this purpose. The function of all formats is the same to bring 

together. The thoughts of the producer in a coherent way and indicate his and others such 

ways means and methods which we expects to choose to approach the programme's 

objectives here attention is paid to the target audience of the media, the duration of the 

programme, its relation to other media and subsequent programmes is also checked. 

Programme outline should summarize the contents of the programme along with the 

means of illustration. A division of outline between content and format always put good 

results as it uproot the programme quality. 

 

(ii) Second Phase: Programme Preparation 

 
In this phase the whole responsibility lies on producer. He has to do a lot of jobs 

such as: he cost out the resources which he wishes to use and obtain financial authority, 

fix meetings with various specialist departments i.e. designers, technical manager, film 

editor, book ahead for various services and issue contracts as required, draw up an overall 

schedule for the weeks ahead and finally, allocate responsibilities among the production 

team. 

 

Budgeting and procurement of resource materials are such areas which are 

thought most important at this stage. In budgeting direct and indirect cost of the media 

has to be kept in mind. The cost on the faciliting on production, design, and graphics staff 

along with service projection, film shooting, editing, dubbing, lighting, cameras, outside 

broadcasting requirements etc put in indirect costs whereas Artists fees, copyright, music, 

custom, make up, film purchase, transport, hospitality and travel all are direct costs. 

 

All these above mentioned activities are though different in their nature but they 

all are actually coexistent. So finally for programme preparation technical discussion are 

held with technical manager and lighting supervisor, consultation are held with the set 

designer and graphic artist, script outline is developed. Outside the studio, for more 

complex production rehearsals are also began. At the end of the rehearsals, all graphic 

and photographic material is checked, editing, dubbing, listing and film sequences finally 

it becomes a blue print of the actual programme. 

 

 (iii)  Third Phase: Production and Recording 

 
Here performers become active beside director who is ready to super the process 

of fitting and all components together into an integrated programme. He becomes active 
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in the control room with lighting, engineers, technical operators, camera control operators 

and with joint efforts produce a programme. 

 

For a successful production a programme has to undergo a number of rehearsals. 

atleast two rehearsals are appropriate so that fluency and perfection be achieved. So 

finally recording is made. 

 

5.7  EXERCISE 

 
Hopefully, you have read the unit, now reply the following questions. 

 

Q. No. 1 Discuss the important points which a TV script writer should in mind 

while writing. 

 

Q. No. 2 Explain the guidelines which should be in mind of each script while 

writing for TV. 

 

Q. No. 3 Critically examine the types of production approaches. 

 

Q. No. 4 Discuss the TV production methods and techniques. 

 

Q. No. 5 Write short notes on the following: 

i) Programme planning phase. 

ii) Production process. 

iii) Importance of TV programme 

iv) Format of TV programme 

 

Q. No. 6 Critically examine the steps involved in TV programme 

 

Q. No. 7 Describe different phases of TV production process. 
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6.1 INTRODUCTION 

 
Radio is an effective medium. It is also comparatively inexpensive; it has 

occupied a significant place in communication. It is also playing an important role in 

education. It not only informs, but also inspires. It not only inculcates values and virtues, 

but also creates attitudes, interests and appreciation. It can cover a very wide area at the 

same time. There is already a well-developed infrastructure, a back-ground of long 

experience to its advantage. 

 

Educational broadcasting has, therefore, immense, possibilities. Particularly in 

developing counties like Pakistan where constraints of finance, efficient teachers, suitable 

equipment and appliances adversely affect educational planning and administration, radio 

is to play a significant part in expansion as well as qualitative improvement of education. 

Pakistan is still having some inaccessible areas where expansion of education has faced 

difficulties. There has been a growing awareness about the inadequacy of the traditional 

or formal system of education not only for expansion but also for improving the standards 

of education. The need for alternatives in the shape of non-formal education, distance 

learning and correspondence courses is gradually felt imperative. 

 

Achievement of Educational Radio 

 
Throughout the world, educational radio programmes have become popular and in certain 

countries it has worked wonders. These countries represent both developed and 

developing world and the radio programmes have been found effective both in the formal 

and non-formal systems of education. Wilbur Schramm and others in their research work 

"The New Media, Memo to Educational Planners" have elaborately discussed the 

achievements of various medias in the field of education and training. Especially the use 

of radio is quite remarkable in Australia for extending the school facilities to far flung 

areas, sparsely populated areas situated hundreds of kilometers away from the nearest 

schools, in New Zealand for providing educational opportunities to remote families, in 

Niger for training of teachers. 

 

Besides Schramm and others, Goodman (1977, P.25) has naratted the successful 

stories of educational radio in three countries. 

 

In the Australia State of Tasmania, a new form of handwriting was introduced 

with massive preparation and cooperative efforts. In Papua New Guinea, with 700 

linguistic groups, English was taken to be the common medium of communication by 

utilizing various well-designed print materials and other techniques. In Indonesia, radio 

was able to provide in-service teachers' education through an extensive pilot project" 

 

Thus, we have ample evidence of the achievements of educational radio in 

different countries of the world. Educational Broadcasting has also been used for 
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enrichment purposes, for non-formal education, for open school and open university 

systems. 

 

Limitations of the Radio 

 
Radio has a number of inherent limitations. It is a medium dependent on sound 

only. It demands a habit of constant listening which is not ordinarily available with many. 

Radio may broadcast a well-developed lesson, but cannot develop a lesson with the 

audience. No interference or control over the broadcast is possible to suit the special 

needs and interests of any group. S. Rahman (1977) has rightly pointed out Radio 

broadcast is evanescent, impermanent and rarely sufficient in itself for the core of 

instruction intended in educational broadcasting. It cannot be turned on to be studied or 

reread at leisure. 

 

It radio programmes there is no scope for interpersonal contacts and interaction 

between the artist (here radio teacher) and the audience. So the elements of motivation 

and inspiration are usually lacking in the sound broadcasting. Audience cannot see the 

performer nor is the performer able see the audience. It, therefore, makes a lot of 

difference in the approach and techniques. Sole dependence on sound and complete 

absence of any visuals make this medium quite different from television film and 

establish it on its own merit. G.C. Awasthy (1965, P.11) has aptly said, "In radio, the 

artists and his audience are nowhere near each other. The basic fact about radio art, and 

this is the overriding fact, is that it is entirely an oral art with a complete absence of 

visual components. This is at once the weakness and the strength of radio as an. art 

form." 

 

To most of us listening is very exacting and to some it is taxing also. Since radio 

calls for listening only from its audience, it has to perform a difficult task. Donald 

McWhinnie (1961, P.49) discussing the true nature of radio has observed that  

 

"we are used to seeing and listening simultaneously and listening only proves 

inadequate or the effect of conversation in a dark room, McWhinnie has added 

The words acquire a compulsion of meaning they did not have before, they 

develop a richness of texture through being isolated and you focus your 

sensibility and imagination on them as you rarely do in daylight." 

 

That is why, radio is a medium makes the heaviest demand on the listener's 

imagination and sensibility. The listener has to make the experience gained from the 

radio his own, by relating it to his own terms of reference or his own background. 

 

With a view to overcoming the limitations in the radio broadcasting, the 

following steps should be taken up. 

(i) Since sound is the only means of communication message in the radio broadcast, 

it has to be supported with printed materials, illustrations, posters, slides, 

filmstrips etc., as well as discussions. 
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ii) As the programme is on the air, we listen to anything only once for 

all and everything changes from moment to moment. In order to make an impact, 

it must draw attention right from the start and continue to sustain the interest of 

audience throughout. This will be possible only by adopting certain attention-

drawing, interest sustaining techniques. 

iii) Sound being the only medium in radio broadcasts, it has to be 

enriched by variety and reality in music and sound effects. By this the absence of 

visuals is' mitigated and the deficiency made up giving ample scope for 

audiences' imagination. 

iv) Suitable script should be developed as a framework of the radio 

programmes giving adequate scope for generating interests, sustaining suspense 

or curiosity throughout, and shedding new light and sound. 

v) Radio scripts are also to be property handled by the producer in 

producing programmes. Rashid, M (1998, P.97) has nicely observed, "a radio 

script, no matter how it is written, is but the 

bare bones of a programme. What counts is how well it is put across. Between 

the script and its broadcast lies the whole technique of production and the success 

or otherwise of the producer." 

 

Lastly, it may be pointed out that educational radio has to utilize selected subject 

areas for clearly defined purposes. It should have emotional appeal, power to stimulate 

the imagination to bring the external or distant world to the classroom and to recreate an 

even or episode from the past life or history. Thus, the choice of material and formal 

optimum use of sound and musical effects, utilization of suitable techniques and 

treatment would ensure success of educational broadcasting. 

 

6.2  OBJECTIVES 
 

After studying the unit, it is hoped that you will be able to: 

i) discuss the production of radio programme; 

ii) explain the procedure of preparation for radio script; and 

iii) specify the production methods and techniques of radio.  

 

6.3  DEVELOPING PROGRAMME IDEA 

'Management' has affected all areas of human life including organization of 

education. Since culture and attitude of the people affect the pace of economic growth 

and education plays a crucial role in changing them, the developing nations are making 

big efforts to deepen and widen the educational infrastructure. One such effort is 

concerned with the establishment of units with distance teaching programmes. These unit 

use unconventional techniques and hence face the same managerial constraints and 

challenges as are faced by innovating firms during easily stages of growth. 
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The emergent nations of the underdeveloped world are facing difficult 

organizational and financial problems of man- power development in the wake of socio-
economic change. While all societies face problems of change, there are fundamental 

differences in the environmental variables of the advanced and the underdeveloped world. 

Firstly, these areas have not yet provided even basic educational facilities to a large section 

of people. Consequently, the society is hardly aware of the alternative techniques of 

education, and the provincial aided institutions are the only leaders of social innovations. 

As a result the educational policies are hardly guided by the demand for new education as is 

the case with developed regions. It is thus not surprising that he society is highly script 

about distance education as a sound teaching method and the hard core of intellectuals 

continue to dub the new techniques and products as comparatively inferior. Second, the 

infrastructure for implementing the new education is inadequate and inefficient. For 

instance, the mailing facilities and the audio communication facilities like the radio and the 

television are provided by the in alert provincial machinery, and capacities are hardly 

available for teaching units as the general demand for these services is huge compared to 

supply. Thirdly, the educational administration is soft and weak with colonial traditions of 

carrying out numdate operations of mechanic nature. Fourthly, the difficulties and 

limitations of contiguous education and the need for individualized education have not yet 

been identified as is the case is economically advanced regions of the world. This has 

resulted in the obvious confusion about the objectives of new education and its unique role 

in transforming society. Fifthly, important personnel-employing sectors of community viz, 

the emerging industrial sector and developmental administration of the province have not 

yet collaborated with the academic institutions for the supply of personnel. While 

beginnings have been made by a few industrial houses in metropolitan centers and there is 

some collaboration between the elite institutions and business, all in all, the business sector 

has failed to realize that happier adjustment in industrial communities is possible only as a 

result of better education and training of personnel. 

 

Unlike the case of multinational corporations and private educational units is 

advanced areas, the principal effort to initiate these courses has come from the Provincial 

aided institutions. This situation has created financial constraints, as well as lack of 

flexibility in the organization and working of these courses. Lastly, the educational 

establishments have hardly tried alternative managerial techniques of identified 

motivational aspects for better services to the community. Consequently the class method 

of education remains the socially accepted and ideal technique and the traditional 

hierarchy dominated by the principals and heads provides at inbuilt mechanism of 

resistance to change. 

 

It is the purpose of this section of unit to undertake the environmental constraints 

and managerial situation experienced by some new educational institution in Pakistan. As 

underdeveloped areas with colonial background face similar problems, it is resumed that 

the analysis would apply more or less to the working of these units in other 

underdeveloped areas of Asia as well. 
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(a)  The Hesitant Beginnings 

 
Off campus distance education has just made beginnings in the developing 

regions. Unlike the advanced countries, the programmes merely include the traditional 

courses oriented to standard degrees in arts and commerce. No attempt has been made to 
start job-oriented or skill-based courses aimed at imparting special education for business 

or professions. The courses are traditional and there is no attempt to align education with 

the demands of the emerging industrial sector. Rather, the industry is sceptic about the 

use of traditional education in general for their establishment and distance education is 

thought of as one more attempt to multiply graduates without special skills and 

specialization. 

 

Every innovation faces initial challenges and conflicts, and distance education in 

a developing area is no exception. The academic world discounts this education, thereby 

demoralizing the personnel associated with the challenging task. It is not appreciated that 

a society which could not meet the needs of "education for living" could hardly 

programme for "education for making a living" 

 

Success of any social programme depends on its clearly identified aims and 

objectives. Most of the programme in developing areas lay stress on minimizing the 

"crowds at the campus" and providing educational at "economic cost". That 

"individualized education" should be the core objective of new education has not been 

realized. Consequently; individualized services are nearly absent in these units and with 

the absence of this 'gospel' and philosophy, distance & education could not have a strong 

social foundation. The new education is just a print-mail technique. The absence of this 

approach has done maximum damage to the cause of new education. Amild storm in the 

decision of some universities in opening their gates of examination halls to all aspirants 

(non-campus and non-correspondence) has given a big shock to some institutions to the 

extent of preparing a liquidation plan. 

 

Besides, lack of clear aims and objectives and the inability to render personalized 

services, the institutions have failed to introduce an effective method with attractive 

lessons, regular written guidance through response sheets, availability of books from 

book banks, regular contact campus and guidance from a trained and devoted faculty. 

 

 (b)  The Personnel 

 
The success of distance education depends on the services availability of a high 

experienced, motivated and devoted faculty. Security of service, social recognition and 

dynamic leadership are fundamental conditions for creating an ideal and functioning 

faculty. Since the government hierarchy takes his method as an experimental one without 

faith in its permanent utility, there is undue emphasis on 'self financing which is termed 

as the only test of success. Top management has no continuity and the organization fails 

to motivate their faculty members facing uncertain future. Further, there is no effort to 
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train the faculty in this specialized field of education. Another disfuncting factor in this is 

the poor and unmotivated administrative organization associated with these units. Most of 

the personnel has been recruited from routine administrative units and hence they are 

unable to understand the needs of off-campus students. Preregistration feedback by 

advisers, meeting the needs of the student at the time of registration, interinstitutional and 

supporting services like assisting the student in continuing education at other units of 

helping in placement are some of the important services expected from a distance 

education unit. These services are conspicuous by their absence resulting in a large 

number of drop-outs at various stages. 

 

(c)  Student Motivation 
 

Motivation is possible with the help of personal contact through an organized 

field faculty. Motivational advisers and teachers revolving around the regional centers are 

needed to raise the morale of the humble aspiring student. Modern distance education is 

not merely a 'correspondence unit' but a functioning organization with occasional 

contacts between the teachers and the taught. 

 

All in all, the programmes lack basic facilities, planning and a devoted approach 

to the cause of this education. Unevenness of workload, inability to correct response 

sheets in time, lack of planning at all levels and indifference of the academic word 

towards the problem of distance education are some of the unresolved problems faced by 

the organizers of this education in the areas experiencing social change. 

 
(d)  The New Demands 

 
The corresponding students are demanding progressive styles wherein the distant 

student gets occasional personal guidance through his supervisors and teaches. This trend 

is a pace setter in converting correspondence education into a dynamic distance 

education. 

 

The student unanimously decry at the anonymit of this technique, absence of 

library and direct teaching facilities, unattractive lessons, untrained teachers, no attention 

to relatively below normal student and expansiveness due to poor office administration 

and stateness of lessons. Constructively, they expect the organization off formal groups 

associated with regionally based faculty members, introduction of skill and job oriented 

courses, greater frequency and proper planning of contact camps, setting of book banks, 

reduction of tuition fees and opening of regional centers with radio and TV instructions. 

It is obvious that the task is stupendous and leaves an unlimited scope for those involved 

in the programmes at different levels. 
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(e)  Contiguous Versus Distance Education 

 
With new media of education followed by modern units teaching unconventionally, 

distance education. In developing economies, however, distance education is nothing 

more than correspondence education due to financial and managerial constraints. While 

the techniques are still in infant stages, the deterioration in contiguous education has 

given new dimension to the role of distance education. Most of the contiguous teaching 

institutions are unable to organize group-tutorials and as such the personal motivation and 

social inter-action benefit of contiguous teaching is fast disappearing. With auctor 

shortage of funds and space, the classrooms are too crowded to enable personal contact. 

Under the circumstances, precisely written lessons are far superior to stitutional lectures. 

Obviously, properly planned and efficiently administered correspondence courses should 

prove educationally more fruitful than the course through contiguous methods in 

developing regions under the existing environment. 

 

6.4  PREPARATION OF SCRIPT 
 

Script being the basic framework of educational programmes, utmost care should 

be taken to make it suitable for reflecting the above concepts and principles. In this 

context the guidelines developed by the British Council Media Department. London 

(1980, P.112) are found are to be quite concise as well as comprehensive very meaningful 

and relevant. They are given below: 

 

i) The script is the most important part of a radio programmes. it is excellent, 

every other aspect of production is useless. 

ii) To be successful it must be written in the right language for listener. 

iii) The right language is the language the listener can understand. it must take 

into account the listener's background, education interests. The writer must, 

therefore, think carefully about structure he is going to use and the 

vocabulary. 

iv) The words the scriptwriter uses are not read by the listener, they listened to. 

So the words must appeal to the EAR not to the E'YE. 

v) Writing for the EYE relies on the conventions of writ punctuation, 

paragraphs, type, size columns and headlines. reader can go at his own speed. 

lie can go back to check any ç of difficulty. He can stop reading, put the 

writing on one side return to it later. 

vi) Writing for the EAR is quite different. The listener cannot be given too many 

facts. He cannot be given too many figures. It is essential to keep holding his 

interest, therefore, the script must be presented in an interesting way. It must 

develop logically. The radio writer may have to repeat, expand and reinforce, 

lie must use the for of language which is simple and informal. It is SPO EN 
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LANGUAGE. The listener must be held, otherwise he switches off mentally 

or physically. 

vii) How is the listener held? The radio writer must think of the listener as his 

personal friend. 

He must talk with the listener, not at him. 

He must bear in his mind all the tones of voice that will communicate the 

script. 

He must visualize the listener. 

He must read the script aloud to himself and ask: 'What do I sound like?" 

"What do I mean?" 

 

Hence, writing of scripts free from all errors thematic as well as linguistic is very 

important for success of the job. The scriptwriters are usually appointed from among 

subject experts which does not always happen well. Therefore, care should be taken for 

preparing fool-proof scripts for the purpose. It is better to get them approved by subject 

experts then use for production of programmes in presentable form by the producer 

which is media man. 

 

It was thought desirable as well as more practicable to train the specialist to write 

scripts, for educational radio. In order to write suitable scripts, besides content 

knowledge, the writer should have knowledge about various formats, audience profile, 

different techniques for attracting attention and sustaining interests, ability in creative 

expression, proficiency in language and presentation styles and techniques. During a 

training course or workshop, the prospective scriptwriters should be exposed to these 

theoretical as well as practical aspects of the programme. It should be realized that good 

scriptwriters are not born but made through sincere efforts, long practice, keen interest 

and love for the job. 

 

6.5  PRODUCTION METHODS 

 
a. Discussion 

The discussion programme provides a platform for the exchange of ideas. The 

ideas may be important ones which concern us as individuals, as members of a 

community or as of a country, or they may be ideas intended simply to entertain us. The 

discussion may be serious or light-hearted, but its purpose is always to set us thinking. 

 

The simplest discussion is an extension of the interview in which the interviewer 

plays a more positive or provocative role. He may present his own ideas so as t bring his 

guest out or perhaps to delve deeper into a subject. This kind of discussion is best 

handled by a station personality. 
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More conventional discussions are those presided over a chairman and taking 

place between three or four participants; such panel discussions or form us are generally 

rather formal, with chairman acting as adjudicator or mediator and not participating in the 

discussion himself except to spark off a new line or inquiry. Usually only one subject is 

dealt with, and it is examined in some depth, although in a variation of this type of 

programme several topics arising from listeners' letters may be discussed. 

 

Still another type of discussion follows the lines of a debate and is usually held 

before an audience, either in the studio or in a public centre, perhaps as a town hall or a 

university auditorium. A chairman presides and two protagonists put forward opposing 

views on the question under debate, the audience being invited to join in their discussion. 

This type is popular in urban areas but it is also appropriate in rural districts. 

 

The essential ingredient of any discussion is conflict. The members of the panel 

must have differing points of view. A discussion programme in which everyone agrees 

with everyone else makes very dull listening. Discussion programmes are organized in 

series, following the old radio axiom that the only way to build an audience is to Rut a 

programme on and keep it on. 

 

Some discussion programmes with specific educational purposes invite listeners 

to form their own community discussion groups. These groups are sent circulars 

beforehand containing discussion group notes sketching the lines of the argument likely 

to be heard and suggesting questions for the groups to discuss. Results of these 

discussions are sometimes sent in to the radio station and points raised are then discussed 

from time to time in the programme series. 

 

The discussion programme needs a careful preparation. The producer needs to 

research the subject and make very certain in his own mind that the subject is one that is 

capable of being discussed. Many discussion programmes fail because the subject is not 

one which will sustain discussion because it is of little concern to anyone or because there 

are not enough different points of view on the subject. In many broadcasting organizations 

the planning of discussion subjects is the work of a committee; committee discussion of 

programme subjects helps a producer to determine whether there are enough different 

points of view and often helps him to frame the question for a discussion. 

 

All discussions need careful planning. The subject of the discussion must be of 

interest to the audience for whom it is intended. The subject must be thoughtfully chosen, 

and the microphone personalities of the participants should be considered. 

 

The producer should talk with all the participants to learn about their points of 

view before arranging his rehearsal. A brief typed summary of these should be given to 

the chairman who should also have an opportunity to talk with the participants himself 

before the recording is made. 
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During the rehearsal the chairman and the producer should find out which of the 

participants is likely to have the most to say on any particular aspect of the subject. The 

producer should then note the amount of time which each stage of the discussion is likely 

to require, and prepare a running-sheet indicating time from a 00.00 minutes start. During 

the recording he can then signal these 'time gates' to the chairman as each one is reached. 

 

b. Feature and Documentary 
 

 In preparing feature and documentary programmes objectives are written first 

and scheduling is prepared. Special care is needed to write feature programmes 

particularly. In feature programme there is a large file of spoken word programming 

which cannot readily be categorized as news, talks or dramas but which has the truth and 

urgency of news and use the techniques of talks and dramas. It is factual broadcasting, 

specially information in character and often directly educational in intent. The word 

'documentary' is frequently used to describe it. 

 

The word documentary is derived from the French documentaries and was first 

coined by early film-makers to describe a school of film-making which was neither 

wholly fictional nor wholly factual. The documentaries which these filmmakers produced 

probed pertinently into the nature of human society and frequently made acid comments 

on human behaviour and government. 

 

The style of the documentary film attracted broadcasters who say in it an exciting 

way to make radio more alive and interesting, it appealed to talks producers who were 

tired of the limitations of the studio talk, it appealed to outside broadcasters who believed 

that radio could do more than report sports events, and it appealed to drama producers 

who believed ahead of their time that drama could be more realistic. The early radio 

documentaries strongly reflected the techniques of the talk, the outside broadcast and the 

drama. They were usually make in the studio for lack of suitable compact field recording 

equipment, the tape recorder had not been developed at the time, and they relied upon 

actors to play all the speaking roles. It was not long after its development that the 

documentary complete with scripts, actors, mood music and sound effects, ventured 

beyond the studio. Producers began to stage documentaries as live outside broadcast from 

museums, factories and national monuments, they added live short talks and interviews to 

help get the story across. It was then that the use of the documentary was seen as a 

teaching medium and may documentary producers embarked on series of adult 

educational broadcast as the forerunners of school broadcasting. 

 

This brief account of the evolution of the documentary and the feature may stop 

the work of producers who sometimes find difficulty in the differences between the .two. 

The two types of programme can be differentiated if we remember that the purpose of the 

documentary is to educate in a vigorous and stimulating way while that of the feature is 

to inform. The production techniques of both the documentary and the feature are used in 

many schools broadcasts and other directly instructional and teaching programmes. 
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The documentary can tell the story of something that is happening or that has 

happened. It may tell of an important national event about to take place, or one that did 

take place in the past. It can tell us about the lie of a person, what he did and what he 

thought. It can interpret the world about us and teach us something about it. It may tell us 

about the way other peoples live. It may show us how things happen, how a farmer 

works, how a shoe is made, what a bank does. It may inquire into a social problem and 

point towards solutions. But whatever the subject or the type of documentary it must be 

entertaining as well as educational. It is not entertaining people will just not listen. 

 

The documentary uses to tell its story, the sound of the human voice, the sound 

of human activity and the sound of music. The main character in most-documentaries is 

the narrator. Some very successful. documentaries use only a narrator and rely upon the 

imagery of his speech to tell the story. This technique is used mainly in the shorter 

documentaries which, if the narration is imaginatively written and dramatically told, can 

be highly effective, particularly with children and less-sophisticated audiences. The 

choice of the narrator, the warmth and personality of his voice are every important. 

Narration in the documentary is not news-reading or link-announcing, it is story-telling. 

The voice of real people are generally heard in short extracts culled from talks and 

interviews, carefully edited and interspersed in the narration. The documentary uses all 

these devices together with mode music and sound effects to tell its story. The flow 

between narration, sound and other voices needs careful plotting. 

 

The first stage in making a documentary is research. The writer-producer needs to 

know the subject thoroughly. This work may be done in the library, by reading through 

newspaper files and by talking to people concerned in the subject of the programme. In the 

course of his research the writer forms some ideas as to how different parts of the 

programmes are to be treated in narration, interview, or acted out in dialogue. Many 

documentary writers write the story of their programmes in two or three thousand words 

after they have completed their research and then put it aside for several weeks. When they 

return to it and read their material again a whole new approach may become apparent. 

 

The planning of the documentary, along the lines indicated above, is as done on a. 

large sheet of double-fold ledger paper. Working from left to right across the pave it is then 

possible to plan out the programme. The first way on the left-hand side of the page is the 

short precis of the programme, then column by column the enlargement of the idea with the 

final column containing notes for narration lines, summaries of recording inserts and the 

hearing time of the inserts. It is from this final column that the actual script a written. 

 

Some documentary producers have found from experience that at certain times in 

a half-hour programme audience interest is likely to wane unless something new or 

exciting happens in the programme to sustain the interest. They plan to use music breaks 

or new voices or exciting ideas or sounds at these 'danger points'. 
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Good planning is never more necessary than in the documentary programme. The 

plan will show clearly whether the idea will sustain a programme, and it will also indicate 

how to go about making the programme. 

 

The radio documentary is generally best programmed as a series. Several series 

may be run at the same time. Each series should be under the control of a senior producer 

who may have several writers and researchers working for him. With this method of 

programme organization the best use can be made of the teaching potential of the 

documentary. Each series have a featured narrator who preferably is heard only in that 

series. The personality of the narrator will the help to build up a loyal following, he 

different series can be devoted to national development in educational, industry and 

agriculture, to the history and culture o the nation, to government and current affairs. 

 

c. Play 
 

There are three methods of presenting radio plays: (a) as completely self-

contained plays of 30,45 or 60 minutes in length; (b) as serial dramas of 14 to 30 minutes 

in length in which the action goes forward from one episode to another, (c) as series 

drama; each broadcast generally lasting for 30 minutes and completing one whole 

episode of a continued story; the principal character reappear in new situations in each 

new drama in the series. 

 

The times include opening and closing presentation, that is announcements and 

cast credits. Bear in mind that a radio half-hour is usually 29' 30" or 29' 45" to allow time 

for station identification announcements. 

 

The radio play allows its author and producer rather more freedom than the stage 

play. The scenery of a radio play is entirely in the listener's imagination and it can be 

changed frequently if necessary with a few deft words or with sound. 

 

But the radio play also has its restrictions. Too many short scenes with so rapid 

change of locale and time can confuse the listener. The number of characters in a radio 

play is generally limited, some radio playwrights believe that seven principal characters 

should be the maximum. If there are too many characters the listener is constantly 

wondering, who is speaking now? 

 

All the action in a radio play must be carried in sound. The long silent looks 

which we may give one another in real life have no place in radio. when the characters in 

a radio play do things of important we have to hear them doing them. 

 

Where several characters appear in a scene we have to keep them all present. The 

scene may be a family argument with four or five members of the family present. If the 

dialogue concerns only two of them for several minutes at a time without the listener 

hearing any of the others he is likely to wonder where they cane from when they do 
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speak. A word or two thrown in here or there, or perhaps a reference to one or more of 

them will help to keep all the characters present. 

 

The scenes in a good radio play usually end with a strong tag of some kind. It may 

be a threat or a doubt or a point of view. It is never an inconsequential 'though away' line. 

The scenes must end logically but leaving the listener to wonder: what happens now? 

 

d.  Drama 

 
 As indicated earlier, there is little outlet for the play on radio at this time, 

the basic form of dramatic structure applies to other forms of radio writing, 

including often-used dramatic commercial and the potentially highly artistic 

documentary. 

Although the genius and inspiration of playwriting cannot be taught, the proven 

principles of good dramaturgies technique, which apply to the structures of all plays 

whether written for the stage, television, motion-pictures or radio, can be utilized as tools 

for the construction and development of effective radio drama. 

 

The writer of radio drama must be as familiar with the basic techniques of 

playwriting as is the person who writes play. It must be always remembered that drama is 

heightened life, not a literal interpretation of it, and that the comparatively short 

broadcast time allotted to a single drama on radio requires a special heightening and 

condensation. Sources for the play are several: an event or happening, a theme, a 

character or characters, a background. No matter what the source, however, it is 

important to remember that all dramatic action is expressed as manifestations of the 

needs and not copy of real life, but are most effectively developed, from acquaintance of 

many characters from the actual world. 

 

The writer who would write plays for radio would do well to concentrate first on 

the elements of dramaturgy as taught in a course on playwriting. For purposes of practical 

application in the commercial radio field today, it is sufficient here to note the special 

dramaturgical characteristics of radio that are- important to the writer who would apply 

these principles not necessarily to the play, but to the other forms of writing that are most 

often produced. 

 

The radio play must have a plot structure approximating that of the good play in 

any medium: exposition, a conflict, complications, a climax and, if necessary, a 

resolution. It must have rising action which creates suspense and holds the interest of the 

audience. Because of the limitation of time, exposition maybe revealed even as the action 

unfolds, the conflict may come at the very opening of the drama, and the play may be 

limited to one simple plot line. 

 

Character should be the motivating factor in the drama. Time limitations prevent 

development of character in great depth, however, and sometimes plot, not character, 

becomes the motivating force. The characters, in any event, should be consistent with 
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themselves and appropriate with reality, although heightened from real life. Character is 

revealed by what a character does not principally through what is said; this creates a 

difficulty in radio, there actions, not descriptions, just be present through dialogue and 

sound. Because too many voices may become confusing to a radio audience, the writer 

should limit the number of roles in the play and the number of characters in any one 

scene. 

 

Dialogue must be consistent with itself and with the character, appropriate with 

the situation and the characters, and dramatically heightened. Because everything on 

radio is conveyed through dialogue and sound and silence, dialogue on radio serves to 

forward the situation reveal character and uncover the plot line even more than in other 

media. The dialogue should clearly indicate all the action taking place, introduce the 

characters and tell who they are an even describe them. But it must be done subtly and 

not through trite description of oneself character. 

 

Exposition is difficult in radio because of the time limitation and because it must 

be presented solely through dialogue and sound. To solve this problem, radio drama 

utilizes a narrator more frequently than do other media. 

 

Preparation must be valid and presented subtly. The writer must be sure that the 

audience is prepared for whatever the character does at the end of the play. Because of 

the lack of visual cues, radio frequently requires an over abundance of preparation. 

 

Setting is extremely important in radio, since it must serve as a visual base 

for the audience. The writer faces the difficulty of creating visual images solely through 

dialogue and sound, but, on the other hand, is limited only by the audiences imagination, 

the mental picture created must be the right one for the situation, the locale and 

environment must be believable for the character and must forward the psychological and 

aesthetic purposes of the author as well as the plot of the play.. Sound effects and music 

are highly important in clarifying movement, setting and action. Transitions of time and 

place, and exits and entrances must be clear. 

 

6.6  EXERCISE 
 

Hopefully, you have read the unit, now please reply the following questions. 

 

Q. No. 1 Critically examine the Production of radio programme. 

 

Q. No. 2 Discus the limitations of radio. 

 

Q. No. 3 What care should be taken while developing programme idea for radio? 

Explain. 

 

Q. No. 4 Describe the areas where radio production process is done for education. 
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Q. No. 5 Which guidelines are essential for writing a script for radio? 

 

Q. No. 6 Critically examine the radio production methods. 

 

Q. No. 7 Discuss the discussion production method. 

 

Q. No. 8 What measures are required for making feature and programmes? 

 

Q. No. 9 Give an account of three methods of presenting radio plays. 

 

Q. No. 10 The writer of radio drama must be as familiar with the techniques of 

play writing as is the person who writes Discuss. 
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7.1 INTRODUCTION 

 
Man is a being who constantly seeks to improve himself and his environment. In 

our daily activities, we are all involved in planning and evaluation in one way or another, 

in carrying out different activities and programmes, we like to know how well we have 

done. If our performance was below expectation some improvement for future 

programme is necessary so that we can improve and do better. Similar, in carrying out a 

project a method of measuring project effort, efficiency, and effectiveness has to be 

designed in order to get a good appraisal of the project. All these things can be taken care 

of by evaluation. 

 

Usually, when a project is planned there are expectations that it will successful; 

otherwise there would be no point in starting it. In this case every off must be made to 

bring the project to a fruitful end. It would be absurd struggling to make a project 

successful if there is no way of measuring this success. 

 

In Pakistan, like a many other countries, there are many projects which going on, but 

their operation raises a lot of questions that either remain unanswered or unsatisfactorily 

answered. Most of these projects are not evaluation and if they are evaluated the 

evaluation is inadequate. 

 

planning and revising the executing programme for better ones, the performance 

of training of the teachers,  

production and distribution of adult education materials to concerned population, 

farmer education programmes and 

other services of adult education and basic literacy classes. 

 

Effort has been made to highlight functions of evaluation, its types techniques in 

this unit. 

 

7.2  OBJECTIVES 
 

After studying the unit, it is hoped that you will be able to: 

1. explain the function of evaluation; 

2. specify different types of evaluation; 

3. appreciate the techniques of evaluation; and 

4. discuss the evaluation of educational television programme. 

 7.3  FUNCTION OF EVALUATION 

 
There is no one dogmatic definition of the term “evaluation”. Different authors 

have given it different meaning. However, for the purpose, evaluation is defined as a 

process of measuring the success or failure of an activity or programme in the light of the 

planned objectives. In other words, evaluation provides facts for providing information 
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on the achievement of programme requisites and goal relative to efforts, effectiveness 

and efficiency. 

 

The evaluation of programme efforts entails a description of the type and 

quantity or programme activities. Evaluation of programme effectiveness in concerned 

with an analysis of whether or not the intended results have been achieved as a result of 

the programme efforts. While the evaluation of programme efficiency is devoted to 

determining the relative costs of achieving these results - some cost - benefit analysis 

(where quantification of the benefits is possible). 

 

In evaluation it is not enough to look at the degree of success itself, it is also 

important to look at the strategies used in the process of the whole undertaking. 

Evaluation also questions the relevance of the project, challenges all aspects of the 

project design and measures the progress towards the overall objectives. Therefore, 

evaluation is a continuous process which stats from research planning to the 

administering of the programme. 

 

Evaluation exposes the mistakes made and the difficulties encountered in the 

implementation of the programme. Evaluation gives some light on how to implement 

future plans by correcting mistakes made by changing the strategies and evading 

impediments so as to realise greater success. Evaluation, therefore, help's in minimizing 

wastage of manpower, efforts, time and money. 

 

In short we need to evaluate programmes or projects in order to: 

 

i) measure and determine effectiveness of the programme. That are the targets for 

outputs and purposes being achieved. What are the reasons for its success or 

failure? 

ii) measure and determine significance whether the change is attributed to 

programme on hand; 

iii) measure and determine efficiency. Do the benefits justify the costs? Are there 

more efficient means of achieving the same targets? 

iv) provide a basis for selecting alternative causes of action and to lessons learned 

available for future planning; and 

v) to verify the project appropriateness and effectiveness in order permit an 

informed decision about continuing the project. That whether the validity of the 

project outputs were produced; whether these outputs achieved the project 

purpose; and finally whether U achievement made a significant contribution to 

the achievement the higher level goal. 

 

7.4  TYPES OF EVALUATION 
 

The available literature identified three types of evaluation namely evaluation, 

continuous (formative) evaluation, and summative evaluation. 
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i) Ex-ante (or pre-programme) Evaluation: This evaluation undertaken before 

programme/project implementation. It may take the form of a baseline survey or 

detailed questionnaire designed: to identify the priorities and potential of a 

particular area. During this phase the evaluation instruments and the manpower 

are determined. Also it is the time when the evaluator gets all the details of the 

project from the project, planners and organizers so as to get the goals of the 

pr6ject. The evaluator here decides on the training programme for the manpower 

during the evaluation period. The role of each person is explained and dealt with 

explicitly. This a very important phase as it gives light on the future 

implementation of the programme. Failure to achieve relevant data at this stage 

leads to collapse of the programme to be implemented. 

ii) Ongoing (Concurrent or Formative) Evaluation: Ford active evaluation 

occurs continuously during the programme life with the aim of producing 

information which can be fed back to ensure that appropriate aims and 

objectives are being attained. As it is done during the implementation 

stage, it calls for constant follow p of whatever is done and is a proper 

machinery for communication and coordination. 

 
Since the major aim of formative evaluation is to improve the education 

programme, the collection of data on the achievement at of any objective should 

be undertaken as soon as possible aft the commencement of the programme. The 

results of this assessment should be fed back immediately to those concerned. If 

the result show that the stated objectives are being achieved the programme can 

continue along the lines already adopted. If the results reveal the contrary, then 

steps should be taken to chant the programme e in a direction that subsequent 

evaluation will reveal to before appropriate for the achievement of the stated 

objectives. Only a continuous evaluation procedure of this kind can ensure that 

the objectives will be revealed. 

 
In short, formative evaluation can be linked to an act of looking into a mirror 

right from the beginning of cutting ones hair or bear4. In this case the whole 

process of cutting ones hair and beard. A p4son who does so is committed to the 

mission or objective of making oneself look nice. Looking into the mirror all the 

time gives such a person chance to make necessary corrections as the process 

proceeds and this guarantees achievement of the objectives - a nice look. 
 

iii) Ex-post (Summative) Evaluation: Summative evaluation comes at the 

end of the programme or at the end of programmes phase. The main aim 

of such an evaluation is to assess the final outcomes by relating them to 
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the original, intentions and discovering how they varied with the differing 

circumstances in which they have been produced. In short this kind of 

evaluation aims at determining; 
- the effectiveness of the programme in achieving its stated objectives, 

- its contribution to the achievement for sectoral or national planning 

targets and development goals, and 

- the self-sustaining character of the changes resulting from the 

programme. 

 

It will be seen from the above that summative evaluation has little direct use to 

the project itself, but it can be very useful in shedding some light on future projects. Not 

only is it rarely possible, with such evaluation, to make sound judgments or conclusions 

about any improvement that may have taken place since the project inception but no 

opportunity is provided to affect a change if the summative evaluation demonstrates that 

particular programme objectives have not been achieved. 

 

This type of evaluation can also be likened to an act of looking into a mirror after 

one has completed cutting his hair or beard. The mirror image will only reflect how good 

or bad one has cut his hair or beard. The person in this case will have no chance of 

correcting the mistakes done in the cutting. The character in this case is 'a non committed 

person for the whole idea of cutting ones hair or bear is to make oneself look nice and 

therefore, of this person is question was committed to the objective of looking nice he 

should have been interested in making sure that he will end up with a nice looking head 

or chin right from the time, he begins the cutting. 

 

7.5  TECHNIQUES OF EVALUATION 
 

Educational evaluation consists of the following logical and chronological 

steps: 

 

1. Determining the purpose of the evaluation 
Here the evaluator is supposed to ask himself why is the programme being 

evaluated. It is only after determining the general purpose when the evaluator can 

have a clear reference and evidence, concerning the area of study. The evaluator 

is supposed to being by specifying his judgments and his decisions which will 

help him in establishing a definite purpose of his evaluation. 

 

2. Formulation of the programme objectives 
The programme objectives should be stated in terms of the desired changes in the 

ways in which the learners can behave, or will typically behave. The objectives 

should be stated in clear operational terms i.e. in a way which allows easy 

measurement in terms of quantity, volume, length etc. There are two kinds of 

objectives being, the definite and the indefinite. The former objectives are 
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measurable and they are not specific. Usually a good evaluation is possible in 

either of them. 

 

3. Identification of source of information 

Identification of sources of information needed, when and how to obtain the 

information. By when it is meant either before, during or after the project's 

execution. On the-other hand, he has to decide on how to reduce the amount of 

data to be collected from primary sources relying where possible on easily 

accessible secondary sources. - 

 

4. Decision on the research design 
The evaluator has to decide on the research design for the information which will 

need to be collected from primary sources using the progress indicators. 

Consideration should be paid to the following aspects: 

1. Unit of research (individual, household or community) 

2. Sample selection: size, randomness or repentantly, 

3. Data collection techniques: Different data collecting methodologies are 

used with the help of working tools in collecting the information. Such 

tools include, interviews, questionnaires, observations, group discussion, 

individual record keeping (documentation) and physical measurement. 

Although prepared instruments for use at various stages will contribute much in 

measuring the effectiveness, such instruments should be pretested before they can be 

used. It must be noted that each instrument has its own advantages and disadvantages, a 

caution is, therefore, given before the working tools. Below are the explanations of four 

of these instruments including their advantages and limitations. 

a) Interviews: It is a method whereby the evaluator/ researcher talks to the 

respondents. It can take the process of "oral interview' where they both talk face 

to face. The researcher/evaluator receives information through the question 

answer process. The interview can be "structured" where there are defined areas 

of investigation or "unstructured" where the reverse in true. 

 

In carrying out an interview the following should be observed: 

 Good introduction, be brief, introduce who you are, and what you are after. 

Gain cooperation by creating a friendly atmosphere, be honest with the 

respondents. 

 

Interview setting –try to avoid multi-sessions also try to avoid public interviews 

as respondents answer differently in public than in private. 

 

Coverage: ask the questions in the sequence in which they appear. Also keep the 

respondents to the topic as some of them give out long stories. 
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Try to avoid the respondent to give answers to avoid “ I cannot know”, I am not 

sure” and the alike. Also manner express displeasure at an answer given by a 

respondent although it may be a lie. Be an interested but neutral listener.  

 

Write while the respondent is answering your questions to avoid forgetting some 

points. 

 

 The technique has following advantages:  

It can be used in all segments of the population. Secondly it yields a much better 

samples of the general population. Thirdly, the researcher has control over the 

researcher setting whereby he can modify the questions to wait the respondent 

through probes. Fourthly, the techniques appraises validity of reports on the 

sport. 

 

 However, there are limitations of this technique. First it is time consuming. 

Usually one day interview lasts to less than five respondents. Secondly it is 

expensive lasts to less them five respondents. Secondly it is expensive in terms of 

research time and research money s it involves extensive travelling. Thirdly 

interview method is biased in nature in favour of the interviewer. In practical 

cases, for examples women put different answers on such topics of birth control 

or dowry measures than do men interviewers. Fourthly, it needs greater skill to 

administer, the other disadvantage is that the respondent are not free to express 

themselves when faced by an interviews than when they are alone. As such it is 

difficult to convince the respondent that his interest will be protected if he is 

suspicious of the interview. 

 

b) Questionnaire: Questionnaires are sets of questions which are either sent or 

mailed to the selected respondents to answer at their own convenience and return 

to dully filled in forms to the evaluator/researcher or could be administered by 

the evaluator/researcher himself/herself in the form of interview. 

 

There are advantages and disadvantages of this technique. If the questionnaires 

are mailed it is less expensive in terms of research money. For example when we 

were evaluating the effectiveness of Diploma Course in Adult Education we 

mailed over 200 questionnaires using only 400/-. Secondly the technique needs 

much less skill to administer as the questions are already prepared. Thirdly it 

covers a large area obtain information from a larger sample of population. 

Fourthly, it provides more candid answers than is possible in an interview 

because in many case the respondents are not asked to put their names, they are 

more face to express themselves. Lastly less pressure is put on the respondents. 

 

The disadvantages of this methodology are as follows: 

First of all there is some difficulties in setting out the questions. Secondly, it is 

applicable for the literate population only. Thirdly, not much of the mailed 

questionnaire are returned. Sometimes people change names i.e. women when 
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they get married white others may change jobs and residences or even die. This 

was realized in our above example on diploma students when only 75 out of 200 

questionnaires were received which is 37.5 per cent return rate. Fourthly, the 

methodology loses control over the researcher setting as some of the 

questionnaires are not filled by required respondents as the case of busy 

politicians and businessmen who give them to their secretaries. Lastly some of 

the respondents to fail to interpret the questions. 

 

Due to its limitations questionnaires are not advisable to be used in developing 

countries where the literate population is limited. The methodology is often 

supplemented with interviews. Questionnaires are often use in developed 

countries where population is more accustomed to it and where interviewing 

costs-can run as high as 1000/- T. per shillings per interviews. 

 

c) Observation: It is an act of getting the information through looking. It can either 

be an act of participating actively in the group generally referred to as participant 

observation such is the case with anthropologists. It can also be observation 

without participating usually referred to "Non-participant observation" such is the 

case with a child psychologist who observes the interaction between mother and 

child. Also observation can take the form of laboratory condition where the 

observer is not seen but records the event of his study. 

 

There are advantages and disadvantages of this methodology. The first advantage 

is that the behaviour can be recorded as it occurs. Secondly, it is subject to check 

and control as reported behaviour can be compared with actual behaviour. 

Thirdly, the observation method is useful in situations where the subjects cannot 

give verbal reports, this is applicable in areas where there is a language problems 

in case of remotest areas. 

 

The disadvantages of the method is that it takes a great deal of research time and 

the researcher has to be accepted in a society as is the case of the Jipemoyo 

project in Bagamoyo district where the project took well over four years but has 

not yet been fully evaluated. Secondly many things to the researcher are not 

easily observable. It is not easy for the researcher to observe the attitude of a 

farmer towards a local extension officer. A study of birth control practices for 

example, necessarily depends on reported rather than observed behaviour. 

Thirdly, human being usually feel 4ncomfortable about being observed and 

therefore, there is a tendency of avoiding to be observed. In some societies the 

observer is not easily accepted and may be forced out as was the case with the 

Institute's staff during the 1979 Annual Meeting held at Arusha, for those who 

went to the Barbaig community at Katesh Ward. 

 

d) Documentation: This relates to the review of literature which others have done 

in the field. Such information include, people who were studied (population 

samples). How were they sampled and what were the results of the study. This is 
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the basic stage before an evaluator researcher involves himself fully in the 

evaluation process. 

 

However, in carrying out this method, the date should be approached with 

caution due to the following factors. First the data are subject to institutional bias 

as are products of self reporting. Self help reports are often biased. Secondly 

some records are not durable they last very shortly or are destroyed. Lastly there 

are secret records which are not available to the social research. 

 

Moreover, the method demands a lot of time and efforts to study the other 

people's reports from the available record. Here there is the problem of the state 

of our records in libraries or repositories which have not reached the stage of 

storing detailed, records in the proper order for easy references. 

 

7.6  EVALUATION OF EDUCATIONAL TELEVISION 

PROGRAMME 
 

Any educational programme aims at changes in the human behaviour. It is 

designed to produce specific changes in the behaviour of the individuals who are exposed 

to such a programme. The basic purpose of evaluation is to produce information that can 

be used in educational decision-making. Thus evaluation provides data to from 

appropriate policies for an educational media system. It also increases knowledge of how 

to integrate media most effectively into an overall teaching context. It not only provides 

information on the success or failure of educational objectives, but also given 

explanations for the same. On the whole, findings of evaluation throw light on the 

effectiveness of planning and management elements for best utilization of media. In fine, 

decision-making is the general objective of evaluation. 

 

a. Objectives of Media Evaluation 

Evaluation of educational radio is felt essential for providing adequate data and 

feedback in order to bring about improvement in the quality of programmes ensuring 

better utilization. The successful development of educational broadcasting largely 

depends on the constant monitoring and continuous evaluation. According to the APIED 

(Asian Programme of Educational Innovation for Development) Technical Working 

Group meeting on Educational broadcasting held at Kauala Lumpur, Malaysia on 19th 

November to 1 December, 1979 there are generally two sets of objectives: (i) short-term 

and (ii) long-term. A few of the short-term objectives are: 

i) adjustment of programtne-content  

ii) adjustment of production techniques 

iii) providing more appropriate teachers notes 

iv) monitoring of equipment performance. 
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Some of the long-term objectives are: 

 

i) programme planning to integrate with curriculum change and development; 

ii) allocation of priorities for the planning of programmes to meet the specific 

schools and/or community needs. 

iii) planning for the introduction or expansion of studio and transmission 

facilities, such as professional and technical staffing, building, engineering 

and transmitting needs; 

iv) planning for effective pre-service and in-service programmes of teacher 

education. 

These areas of objectives are quite suggestive and general in nature. The 

Working Group, however concentrated its attention on (i) definition of the target 

audience and its needs, (ii) planning of programmes, (iii) relevance of the broadcasts to 

the school curriculum, (iv) appropriateness of programme content and presentation to the 

ages and achievement levels of the pupils, (v) suitability of the script and the quality of 

production, and (vi) the programmes contribution to the learning process.  

 

b) Variety in Evaluation Methods  

A good number of studies have been conducted in various parts of the world on 

communication media particularly radio and it is found that no single assessment 

mechanism in any of these areas can serve as a model for unqualified application. The 

various evaluation techniques adopted so far, although have achieved reasonable validity 

and made available ample evidences in relation to programme planning, production and 

utilization, need to be improved upon for meeting the emerging requirements and 

situations. 

 

Media evaluation is still in its infancy and adequate priority has not yet been 

given to it by most of the countries. With a view to making educational broadcasting a 

learning system, evaluation has to be given its proper place and for that the following 

methods and techniques of evaluation need to be adopted: 

 

1. general questionnaires to assess programme usage practices; 

2. specific questionnaires to study particular problems and objectives; 

3. interview schedules for administrators, community leaders, parents, teachers and 

pupils; 

4. school visiting by involved personnel to provide opportunity for on the-spot 

observation; and 

5. seminars to discuss some important problems and crucial issues. 

c) BBC Models of Evaluation 

In this context, it is worth-mentioning that the BBC has developed various 

methods and procedures for evaluating its educational programmes. Its practices for 
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collecting data and evidences would provide some useful models and insight for the 

purpose in other countries. The BBC as well as the School Broadcasting Council look for 

these evidences about the suitability of broadcasts and the ways and extent of their uses 

for policy-making and production decisions. The Council's Research Unit conducted 

annual surveys in the UK at the primary and secondary stages to establish the sizes of 

audiences for series, number of schools benefiting from the radio programmes and the 

extent to which the medium is used. 

 

Besides the annual surveys, providing quantitative, information, special surveys 

are made by Research Unit each year to collect qualitative evidences about the use of 

particular series as well as quantitative information. For this detailed questionnaires are 

sent to samples of schools for the teachers using programmes and heads of these schools 

are sent brief questionnaires for reporting. Such surveys are increasingly made to study 

the curriculum trends. Education Officers also conduct special studies in curriculum, 

often in collaboration with the Research Unit. The reports of these studies and surveys 

are presented to the Programme Committees. 

 

The Education Officers of the School Broadcasting Council usually pay visits to 

the schools for evaluating radio programmes. They listen to the programmes with teaches 

and pupils. They reports based on their observation and discussion with them give vivid 

pictures of the teaching situations and programme utilization. They also describe the 

contribution made by support materials accompanied with the programmes and note the 

views of the teachers on the individual and series of programme. These valuative studies 

in depth cannot over all series and programmes. Such evaluation is usually suggested by 

the Council's senior Education Officer with reference to particular series on which 

assessment is felt necessary. For example, new approaches and techniques, "series 

breaking fresh ground in broadcasting" and "series under current policy review for report 

to the Programme Committees." 

 

Prior to production of a new series or as a part of an investigation of a curricular 

area/subject or when existing series are under review, meetings of teachers are arranged 

by Education Officers at which teachers give their frank and free opinion and suggest 

measures for improvement. It has been rightly said, "These meetings provide for 

producers and Education Offices a valuable exchange of views between teachers who 

operate varied schemes of work and teach children on different background and abilities. 

The producers of school broadcasting look for the producers of teachers on individual 

programmes. Therefore, they invite panels of teachers to report regularly on pre-paid 

report cards to be returned direct to the producer. Besides, the Council and individual 

producers receive a large number of letters from the teachers and pupils conveying 

comments both in praise and criticism on programmes they are using. Their suggestions 

and views are often found quite useful and enlightening for the producers. 

 

d. A Few Studies in Various Countries 

Although in the advanced countries of the world, a large number of studies have 

been conducted on various media according to Wilbur Schramm there is less research on 
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the less expansive, less complex media, and especially on the older and better accepted 

media, partly because the need to evaluate them has seemed less urgent. In the case of 

instruction the great outpouring of media research in the 1950's Schramm has also 

pointed out that the studies in radio are very less in number compared to television. He 

has briefly mentioned a few studies in educational radio which are given below. 

 

Lumley (1933) conducted a study with high school students learning foreign 

languages with the aid of radio which revealed that pronunciation of students who heard 

radio lessons was found better than that of students who did not. A Wisconsin Research 

Project in school radio (1942) was undertaken which showed that radio classes were 

significantly better in tests of ability. Heron and Ziebarth (1946) took up a study on 

learning from radio lectures compared with that from classroom lecture by the same 

teacher in college level psychology. But there was no significant difference in the results. 

NHK (1956) or the Japan Broadcasting Corporation conducted a study using radio to 

teach English and music to 3rd, 5th and 7th grades. This study reported learning gains in 

every case at or above level of conventionally taught classes. Constantive (1964) did the 

study in science taught by radio in elementary schools which showed that students gained 

on the average 14 months in the school year on standardized test of scientific information 

and 15 months on standardized test on work study skills. 

 

Evaluation is divided mainly into two kinds: (i) formative and summative. The 

former is conducted in connection with new educational programmes and the latter is 

used to assess the effectiveness of the existing programmes. 

 

Formative evaluation attempts at collection of data on the student's needs, his 

readiness for learning and problems he faces in the learning situations. It helps teachers 

and pupils to bring about desired modifications in the teaching and learning programmes. 

On the other hand, summative evaluation is required to assess how far the existing 

programme has been effective in the teaching-learning situations. It is conducted at the 

end of a course or a programme for certification or validation. 

 

During the development of a programme/project, data are also collected for 

making revisions in order to improve its functioning and effectiveness. Formative 

evaluation is necessary to diagnose the problem and indicate the corrective steps 

warranted under the circumstances. The results of formative studies are useful in 

designing other programmes of similar nature and planning media policy. Teacher's notes 

and students' work are also revised on the basis of findings of such studies. 

 

Tony Bates (1978, P.93). has described various kinds of formative evaluation as follows: 

 

i) Filoting: It consists of showing a programme to experts, subject matter 

specialists and curriculum specialists. Expert opinion is thus obtained for 

making the programme more effective and meaningful. 
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ii) Pretesting or developmental testing: The programme or material either in 

rough draft or in finished format is shown to representatives of the target 

audience. Responses so collected are helpful in making suitable 

modifications in the programme/material. 

Audience reaction is also obtained by the following ways: 

 

i) observing and noting the audience behaviour (e.g.) participation, etc.) on a 

work-sheet. 

ii) discussing with the audience individually or in groups about the programme. 

iii) administering a questionnaire/opinionnaire regarding various aspects of the 

programme. 

iv) recalling the programme over a period of time. 

v)   testing the change in behaviour of the audience. 

Due to certain constraints, major changes in the programme may not be possible, 

but development testing might be careful for the preparation of appropriate support 

materials. Decision to use formative research should he made from the very beginning 

and producers was well as researchers he involved in such decisions. 

 

Summative evaluation mainly differs from formative one in time perspective and 

both kinds of evaluation overlap each other in many ways. Summative evaluation, 

however, is primarily concerned with assessment of the finished product. The techniques 

and methods of study in formative evaluation are also followed in summative ones. The 

need for immediate information to guide short-range decisions justifies formative 

evaluation, whereas the needs of long-range decisions and for policy-making require 

summative evaluation of the impact of programmes/projects/materials. Due to its long-

term effects and importance, data in summative evaluation are gathered in a more 

systematic and scientific manner. 

 

When a programme is of repetitive value and formative evaluation has not been 

possible at the initial stage, summative evaluation is more justified to he conducted for 

bringing about necessary revision in the programme. Nevertheless, it is wise as well as 

economical to undertake formative evaluation and improve upon the programme in the 

process of its production on the basis of its findings. 

 

Wilbur Schramm (1972, P.83) has similarly enunciated the following feedback methods 

which may be taken as formative as well as summative evaluation. 

1. Pretesting programme: Prior to the transmission of educational television 

programmes to the entire school system. They are shown to a representative 

sample of target audience. This tryout is felt necessary as a teleteacher cannot he 

confident of the allout success of the programme unless it is pretested on 

students. But producers and teleteachers do not accept such tryout because of 

limited time and resources. 
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2. Teaching pupils in the studio: By teaching a group of students in 

the studio itself, the teleteacher can get as much can get as much information 

from the pupils as he would get in a normal classroom situation. This feedback 

helps him to modify or improve upon his lesson- plan. Studio-classes may be off-

camera or on camera according to convenience and help teleteahers particularly 

in conducting experiments or demonstrations. 

 

3. Immediate electronic feedback from classroom: It is a kind of 

"talk-back" system installed for enabling pupils to raise a point or ask a question 

through a classroom microphone. These comments and questions would go on 

the air and furnish some feedback to the teleteacher. 

 

4. Testing at frequent intervals on learning or programme content: 

All classes are administered tests at the same time on programme content using 

television and results of the tests are also made known through television. These 

results help reviewing the subject matter or to introduce new approaches to 

teaching. 

 

5. Obtaining regular comments from classroom: Class-teacher as are 

requested to fill up a report proforma and send to teleteacher/producer once in a 

week or fortnight. Such feedback is generally received on various aspects of 

television programme including content design and presentation style. 

 

6. Making regular observation of classroom activity: Supervisors/Education 

Officers are required to observe classroom situations regularly and collect 

information in respect of teachers and students' reactions to TV teaching. 

Teleteachers themselves can also observe classes during television- Lessons and 

get feedback. 

 

7. Getting regular reports on attitudes of pupils and teachers: By 

adopting the above methods or by administering attitude scales feedback is 

obtained as to whether they like television lessons, what they like or dislike in it, 

whether teachers are receptive or aggressive about it and so on. 

 

8. Getting reports on specific problems: With a view to getting 

feedback on certain problems, both questionnaire and interview techniques are 

required and the supervisors entrusted with responsibility of looking into the 

problems get suggestions for solving them from these reports. 

 

9. Expert reviews of programmes/materials: AT the time of decision-making for 

revision the programme/materials, specialists consisting of producers, 

teleteachers, supervisors, teachers subject and media experts are required to give 

their views. 
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As every programme usually has a scope for improvement various methods of 

feedback have to be adopted. But there are constraints to time and resources in the matter 

and has such, some selected methods most suitable and economical, have to be put into 

operation according to the local needs and conditions. Thus evaluation, both for motive 

and summative can be applied, action-oriented, decision-directed, short-term, programme 

specific and project-based. 

 

Evaluation of PTV programmes needs collaborative and inter-disciplinary 

approach and sympathetic understanding of the processes involved in the system. It has 

also been rightly said by Rahman, Saulat (1997, P.4) "We might add that educational 

television opens up a new area for research for which our existing tools and techniques 

are not adequate. It will be necessary to develop appropriate concepts, techniques and 

methodology that would be sensitive to the child audience and provide insight into the 

complex manner in which he gains from or accepts television". It is imperative that a set 

of very refined and delicate tools and techniques as well as a sympathetic heart and a 

sensitive mind of researchers are badly necessary for evaluation the educational 

television programmes. 

 

e. Prospects of Programmes Evaluation 

It is evident from the above discussion that research studies are being undertaken 

in the field of educational radio by individuals and agencies a bringing to light various 

problems standing in the way of effective utilization educational broadcasts. Unless the 

findings and feedback of these studies followed up, the medium cannot be utilized to the 

optimum. Continue monitoring and feedback should constitute a component of entire 

built-in-system of educational broadcasting. Standing committees composed of educators, 

broadcasters, teachers and community representatives should be set up for evaluation for 

and feedback. It would be better if some panels of enthusiastic teachers are formed to 

send their comments regularly on programmes in particular subjects so that the 

consolidated reactions would provide very meaningful feedback to the system. Thus. 

interdisciplinary as well as interdisciplinary approaches should be made in this field of 

research. In this context, School Broadcasting Council under the BBC seems to be a good 

model. 

 

Short-term studies may be conducted to assess a particular programme or a series 

of programmes. These studies should use quick, simple, effective and on the-spot 

methods of evaluation. With a view to measuring the impact of programmes in relation to 

objectives formulated at the planning stage or making some policy decisions affecting the 

entire system significantly, long-term studies are to be undertaken by the outside 

agencies, preferably social science research organizations. These two types of studies 

may he either formative or summative depending on the nature of evaluation. The 

formative study is usually conducted at the initial stage of programme planning and 

production and the summative research is undertaken to assess the effectiveness of the 

existing programmes. 
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It is felt desirable to conduct some comprehensive as well as in-depth studies 

with adequate cross-section of sampling for providing reliable data as regards, strategies 

problems and prospects of educational broadcasting. Since our existing tools and 

techniques of evaluation are fund to be inadequate, attempts should be made to develop 

new sensitive ones for studying the young audience and imaginative programmes. 

 

Besides, some experimental projects thought to be undertaken for developing 

new programmes, support materials and the method and efficacy of their use. It is better 

to take up such works in joint collaboration of media men, social science researchers and 

educators. But their sincerity of purpose, team spirit, punctuality and involvement should 

be ensured for success of the projects. 

 

7.7  EXERCISE 
 

             Hopefully, you have read the unit, now please reply the following questions: 
Q. No. 1 Define the term evaluation. 
  

Q. No. 2 Elaborate the functions of evaluation. 
  

Q. No. 3 Why we need evaluation? 
  

Q. No. 4 Elaborate the nature and scope of evaluation. 
  

Q. No. 5 Describe various types of evaluation. Give examples in support of your 

answer. 
  

Q. No. 6 Critically examine the techniques of evaluation. 
  

Q. No. 7 Discuss the advantages and limitations of evaluation. 
  

Q. No. 8 What are tools of evaluation? What cares are needed in developing such 

tools? 
  

Q. No. 9     How will you evaluate the educational television programme? Explain. 
 

Q. No. 10   Write short notes on the following: 

i) BBC models of evaluation. 

ii) Prospects of programme evaluation 

iii) Variety in evaluation methods. 
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8.1 INTRODUCTION 

 
All countries of the world consider uplift of education as the most basic 

requirement for economic development which necessitates the participation by men and 

women, young and old and rural and urban population. However full participation by the 

population cannot be achieved unless individuals have acquired the required skill and 

knowledge. All this will depend on the educational system which in turn, is a reflection 

on the sate of development of the country. 

 

Any institution imparting education and training through its distance education 

approach, which is quite distinct formal system needs special type of trained staff. Such 

staff like writers, course development coordinators, reviewers, designers and editors, 

have to prepare broadcast media materials including text guides, assignments and 

Radio/T.V. supports in a manner, that they are largely self explanatory. 

 

There are three major stages of course development. The first stage is the 

creative. The creator of distance education materials is the course development 

coordinator (developer). Then comes the writer who has a vast background and 

demonstrated experience in his field of expertise. In writing a course, he reads all 

pertinent literature, and does other related research activities. (I am assuming that the 

course for development has already been approved by the committee of courses, faculty 

board, Academic Planning Committee, Research and Education Technology committee 

and finally from the Academic Council). The written course is then sent to the editing cell 

after going through course team discussions and observations. After designing task and 

editing, the course is sent for printing which is the second stage, called, 'production'. Line 

drawings and other illustrations are done by designers. 

 

The third stage is the printing. After printing, the course is normally mailed to the 

students along with the allied materials like study guide, assignments and schedule for 

tutorial and Radio/T.V. support. 

 

All these stages are important and the quality of course can only be maintained if 

all the personnel involved in the course development process realise their responsibilities 

and work hard. In order to run the broadcast media programme effectively, hardworking 

and efficient staff is required. 

 

In this unit, effort has been made to highlight the responsibilities of all the 

personnel involved in the system. 

 

8.2  OBJECTIVES 
 
After studying the unit, it is hoped that you will be able to: 

i) identify the role of teacher for radio and T.V.; 

ii) specify the responsibility of production staff for broadcast media; 
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iii) distinguish between different media techniques; 

iv) explain the media generalist; 

v) identify the media aids; and 

vi) discuss the role of producer in broadcasting. 

8.3  TEACHER FOR RADIO/T.V. 
 

Effect of educational technology on teaching-learning situations has now been 

recognized to a great extent. These days principles of teaching are given more importance 

than the principles of learning. But the principles of teaching have not been clearly 

defined so far. Some findings in teaching models have been with the help of the media. 

Educational technology is useful for the teacher in the classroom in the following 

manner: 

 

i) It provides a scientific basis to the teacher's work. 

ii) It suggests new methods and techniques to settle problems of pupils 

regarding individual differences. 

iii) It has made the use of T.V. tape-recorder, radio etc., possible for teachers 

as well as pupils. Education has become possible for the students located 

at distances. 

iv) It has brought to light methods like systems analysis which can be used 

by the teacher effectively. 

v) It has opened the doors to discovery of new methods of classroom 

teaching and training. 

vi) It helps in understanding the nature of education. 

vii) It has made the teaching-learning process purposeful/useful/effective. 

viii) It has made possible the maximum use of available aids. 

ix) It increases the efficiency of the teacher. 

x) It helps in bring about the desired changes in the behaviour of the pupil. 

xi) It makes use of memory level, understanding level and reflective level 

and thus helps the pupils to develop originality and creativity. 

xii) It provides opportunity to arrange for maximum number of pupils e.g. 

programmed learning and learning through correspondence. 

xiii) It helps the teacher to do research work in various fields. 

xiv) Hardware approach to educational technology helps in storing original 

thoughts of scholars. A teacher can benefit from such a store-house of 

knowledge at any time. 

xv) It helps the teacher in specialization. 

xvi) It saves the time of the teacher. 

xvii) It gives an opportunity to the teacher to show his abilities. 
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xviii) It helps in simplifying the teaching process for the teacher. 

xix) It makes possible dynamic development in the teacher. 

xx) It helps the teacher in playing the role of an organizer, a director 

and an adviser. 

8.4  PRODUCTION STAFF 
 

For a successful media production joint cooperation and coordination among all 

departments is necessary. The quality of programme can be improved by the hard work 

and devotion of the media personnel. We can categorize them as following i.e. 

a) Production staff 

b) Administrative staff 

c) Engineering and technical staff 

d) Craftsman and specialists 

e) Educationists. 

Among all of those media personnel the most important responsibility is laid on a 

production staff. The training is such a factor which must make sure before joining the 

job to production staff. The prominent figure under this category is the producer. He is 

considered the supervisor of the programme as he checks the preparation of scripts, 

works with educational groups for the purpose of programme planning, estimate and 

investigate the aural and visual resources for getting maximum results, and finally he 

recommends rehearsals to artists and supervise studio recordings. Proper training can 

make him capable to show his utmost protectional in production field. 

 

Programme production is not any easy job so newly selected productors are 

appointed initially on temporary basis and after learning something about the concerned 

field and they become confirmed. One thing is certain in this context is that only such 

producer can reach at a desirable height of the production field who has interest in 

himself about his job beside creativity instinct, high level of education and training. 

 

Along with producer there are some other members in the production staff i.e. 

directors, presenters, scriptwriters, production assistants, script assistant and research 

assistants. According to the size and used the service required for media production, 

production members vary in number. They can range from a single person to half a dozen 

or more. The following are the main functions of the production team. 

 

i) Directors: They are considered to be the supervisors for the 

programme production because from the very start till the end (i.e. recording) 

they have play active role. 

ii) Presenters: They are responsible for the actual teaching in the 

studio. They use a variety of illustrations for the purpose. 

iii) Scriptwriters: They basically have the duty to write the scripts of 

the programme. They are appointed as part time or on contract basis. 
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iv) Production Assistant: He is thought the assistant of the producer. 

He can directs both film sequences and studio recordings. 

v) Script Assistant: He has to look after the administration of the 

production unit. Further, he assist the director during recording of the 

programme. Moreover, high grade secretarial appointments and will often 

progress in time to higher appointment level. 

vi) Research Assistant: He does research related to the programme 

which has to be presented. Research assistants are chosen for their academic 

skills. They may assist or reinforce the contribution of scriptwriters and 

resource experts. 

vii)       Engineers and Operational Staff: Engineers and operational staff contribute  

a lot in the establishment of programme In the absence of their support the 

difficulty is faced in the process of programme production. For successful 

educational media services the separate production arrangement or staff is 

essential. To them relative training is needed beside higher qualification in 

the concerned field. 

When all these personnel work together then it is certain that a masterpiece can 

be prepared. AT every stage minute research, and critical appreciation promise them a 

strong programme. Only one category cannot become a source of high quality 

programme. Continuous work hard training and skills in the relative area are such keys 

with pave their way towards success. 

 

8.5  MEDIA TECHNIQUES 
 

The media technicians must view themselves as part of the 'delivery mechanism 

for these kinds of classes. Prior investigation has found that if the technician does not get 

involved in the instructional aspects of the class inappropriate images are often projected, 

e.g., not staying on blackboard material long enough or staying an excessively long time. 

 

They must coordinate with the instructors and to feel comfortable when working 

with the technical system (through the technicians). Therefore, the instructors will have 

certain expectations of the technicians in terms of having them do certain things so that 

the two of them can operate as a team. 

 

8.6  MEDIA JOURNALIST 
 

Journalist generally is a person who observes his surrounding, interpret it and 

give recommendations to improve the situation. In the context of media he is recognised 

as the coordinator, conductor, ringmaster and presiding officer of the media programme. 

He does his utmost try in establishing the climate in which a programme can flourish. 

 

For a person who want to become a media journalist must has the interest, 

aptitude, ability to organize, administer and evaluate all those factors which make a 
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media centre work, in himself. The special grounds of the, education of media journalist 

must have following three levels are as under: 

 
a) The Graduate Programme: The time period is the view o common preparations 

of media generalists rammes are launched b: American Library Association, or 

by a graduate programme ii educational technology, educational media or 

educational education some individual who are undergraduate in library science 

education, psychology and computer science more necessary: courses in the 

relative field is thought qualified to serve is a media centre. On the other hand the 

minimum qualification for this job i Master's degree. The Masters degree become 

the profession a degree and a person having this is though legible for the job o 

media generalist. The final year of the Masters programme is a the vital 

importance because at this level essential knowledge an kills are introduced 

which a person needs to manage a media centre. 

 

b) Certification: Certification is a necessary thing for becoming professional. It is a 

license to practice a profession. Award of certificate by a state department of 

education medicates that person who has completed certain requirements of the 

profession permitted to practice his profession. Teachers and administrate are 

such competent persons for whom such type of profession certificates are issued. 

According to pattern, certification has two levels i.e. certification and advanced 

to those who are successful is achievement minimum requirements about the 

generalism field coheres advanced certification adds additional course 

work beside basic information. It is observed that some states are also 

offering supervisors certificates which are beyond the advanced 

certificates mentioned above, basic certificate and advanced certificate, 

finally certification is a reality which must be faced by most professional. 

 

c) The Competency Approach: It is universally acknowledged truth that the 

competency based professional education in many fields becomes the need of 

time. This trend is also observed among the media personnel. Competency 

basically means confidence is performing certain jobs. The concept of 

competency emphasized the ability to do something as contrasted to the 

traditional emphasis on the ability to demonstrate knowledge while competency-

based instruction stems from recent concern for individualization of instruction 

and the use of explicitly stated learning objectives. Having all these virtues a 

competency based approach is highly recommended in a graduate programme 

concerning media. In short it is the wave of the future. 

 

After competency approaches and acquiring all the necessary knowledge and 

skill about media finally an individual is recruited as media generalist. 
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8.7  MEDIA AIDE 
 
Media aide basically means the helping hand, convenience or support of the 

media to a professional. It is also recognised as a necessary skill in transferring education 
information. Examples of such skills are typing, book-keeping, and mechanical 
operations. Before recruiting personnels for technical purposes it must be ensured that 
necessary training in the relative field must be given to them. A person who has to 
manage or administer a media centre he must know all the basic procedures for the 
purpose of media operation. Media aide is useful on two grounds. 

 
i) It is the key to the successful day to day operation of the media centre. 
ii) It establishes vital link between students and teachers and the professional. 

It is conceivable and possible that with high motivation an aide could gain useful 
experience while on the job and additional competencies through advanced education and 
move up to a position as a media technician, specialist or professional. Such career cadres 
have been proposed and closely parallel vocational and professional education 
programmes. Chisholm, M.E. (1976, P.33) views: 

 

“Media aides would probably enter the field with a high school diploma 
and perhaps a one year post secondary school certificate from a business 
school. For example, media aid come from a variety of settings. They 
maybe full time or part time. High school and college students often 
serve as aides. Housewives and mothers sometimes serve in this capacity 
on a volunteer basis. The common requirement of each person is the 
ability to follow instruction and to learn how to handle routine tasks. 
Training occurs on the job and assumes a certain basic intelligence and a 
positive attitude toward the goals of the media centre. Individuals who 
are dedicated to serve and who demonstrate an ability to get alongwith 
others are highly desirable.” 
 

Media aides are helpful in performing energetic tasks which technicians 
professionals have been performing in the past. Ely, D.L. (1976, P.33) points job analyses 
revealed that there were many tasks performed in media centers w. do not require 
professional training. These tasks continue to be identified individuals with lesser training 
are hired at lower ways to handle routine mal that releasing the technicians and 
professional to do those things for which he been trained. This producer is simply a good 
use of human resources” 

 
a. Function of Media Aides 

The functions of media aides are as following: 
i) It maintains records, inventories and account 
ii) It is helpful in typing correspondence, reports and bibliographies. 
iii) It provide convenience in locating retrieving materials and equipments. 
iv) It assists in the production of transparencies, slides; tapes and other non 

book media. 
v) It also assists in the maintenance and minor repair of equipment. 
vi) It operates reproduction equipment. 
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The above mentioned functions of media aides highly recommend its popularity. 
It is considered a vital member of a media centre team. So it is the responsibility of the 
media professional to analyses the tasks carefully which are performed each day in the 
centre and then determine, which duties can be assigned to others. The media 
professional is sometimes placed in an uncomfortable position in relation to the media 
aide. The professional must know enough about the various tasks in the centre to be able 
to teach the aides how to perform them. The media aide offers the potential for release 
from repetitive and time-consuming tasks and therefore should be perceived as a major 
personnel asset. Anyhow, the services of media aides cannot be rejected as these save 
time and bring utility and quality in the shortest possible time. 

 

8.8  THE PRODUCER 
 

The producer is responsible for every programme that goes out on the air whether 

it is simple record programme, a talk or discussion, the news, an outside broadcast, a 

musical performance or a drama. In the broadest sense the man or women responsible for 

the programme who organizes it and brings it into the studio is producer. 

 

The term 'producer' in radio is difficult to define. Perhaps we can best do so by 

briefly tracing the way in which the role of producer developed in radio broadcasting. 

 

The announcer found himself cast in a new role. He had to coach the newcomer 

in the simple techniques of early broadcasting. He had to show his guests how to sit or 

stand at the microphone, how to avoid resulting paper and how to turn pages silently. He 

had to teach them all that he had learnt himself about broadcasting, how certain words 

were more readily understood than others and how spoken ideas were best assembled. 

 

The announcer's work began to grow in importance, some announcers gave up 

appearing at the microphone and became full-time organizers of progarmmes. They were 

usually well known in their own communities and took a lively interest in what people 

were thinking and doing. 

 

During a brief era specialists were recruited for this work journalists, teachers, 

musicians and theatrical producers. However, few of them were able to make any great 

contribution to radio since they came from worlds far away from the studio and the 

microphone and had themselves to learn about broadcasting by trial and error. They had 

to rely heavily on the technical assistants, the 'production men' as they were often 

affectionately known. 

 

The production man had grown up with radio almost from the beginning. He was 

at first an assistant to the engineer. He spent his life in studios and knew more about the 

programme use of the engineering marvels than did the engineer. His specialty was 

sound. He used it creatively to interpret in radio terms the programmes brought into the 

studio by the programme organizers. 
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The production men they were in fact the technical operators of their day, 

became producers. They employed their knowledge of sound to pioneer types of 

programme which were distinctively radio and not simply pale imitations of other kinds 

of performance and publication. They developed the first documentaries, newsreels, 

dramatized educational programmes and the poetic radio drama. The art of radio 

production was created by these men who made broadcasting a vital and exciting medium 

for the communication of ideas. 

 

The craft of radio production has been evolved in successive stages. The 

'announcer who became a programme organizer and the production technical assistant 

who became a producer have both contributed something to the definition of a producers 

work today. 

 

The qualifications of a producer, bearing in mind the development of the craft, 

may be summed up as follows. 

 

The radio producer should have, a good grasp of the language in which he works 

so that he can edit scripts and advise speakers on correct pronunciation, a manner which 

wins to cooperation of artists, a skill in instructing and directing other people at the 

microphone, a good general knowledge and an interest in community affairs, a sense of 

responsibility, the ability to take the initiative and the enthusiasm to experiment, a 

creative turn of mind and a flair of showmanship, an ear for sound and the ability to 

conceive ideas in terms of sound, a thorough knowledge of the technical facilities and of 

the techniques of radio, a specialist interest. 

 

a. Assignment 
 

The assignment is the programme which the producer has been selected to make. 

A senior producer may be assigned a series of programmes for broadcast over a period of 

weeks or he may be assigned an occasional major production such as a monthly play or a 

fortnightly documentary. A more junior producer may be assigned short interviews or 

talks as contributions to a longer programme. Whatever the assignment is, it is necessary 

first of all to examine it carefully, making ourselves very sure of the answers to a number 

of questions like; 
i) What is the broadcast supposed to do, is it to entertain, to inform or to 

educate? 
ii) What IS the programme intended for, general listening or a particular 

section of the audience? 
iii) What is the most suitable way of handling the assignment, as a talk, an 

interview, a documentary or in some other way? 
iv) Without clear answers to these questions it is difficult to make much 

progress. 
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Again, an educational programme can fail if the producer becomes too involved 

with entertaining scenes in the programme simply because he likes the dialogue or wants 

to display his virtuosity. 

 

Unless the producer has his target audience clearly and constantly in mind he can 

very readily fail to satisfy his listeners. A programme aimed at a special section of the 

radio audience may need to be scheduled for broadcast at a particular hour, a programme 

intended for farmers, for instance, is unlikely to be heard by them if the broadcast takes 

place at a time When they are generally at work. Similarly the kind of approach the 

producer decides upon must be dictated by a knowledge of the target audience. For 

example, a medical talk intended for a general audience must obviously be written in 

popular terms us that everyone can understand it. 

 

Careful examination of the assignment may reveal many hidden facets which 

may change our entire approach. An apparently straightforward talks assignment may, on 

closer examination, appear much more suited to documentary treatment perhaps because 

the scope of the subject is greater than we at first thought or because it may be easier to 

understand as documentary than as a talk. 

 

b. Preparation 
 

Unless we familiarize ourselves thoroughly with the assignment we cannot easily 

set about the next stage of preparation. 

i) Brief: If the broadcast is to be written, as in a talk, a play or 

documentary, we have to select and brief the writer so that he clearly 

understand what is expected to him. Briefing is necessary, too, with 

many kinds of musical performances. The briefing should include all we 

ourselves know about the assignment. It should suggest possible ways of 

handling the material. The best briefing is generally a long chat with the 

selected writer as this gives him an opportunity to discuss the subject and 

develop ideas. 

ii) Bookings: Meantime, while the script is being written or the musical 

performance prepared, there are things to do in broadcasting house. A 

tentative booking can be made for a suitable studio and recording 

channels, since in some broadcasting organizations there are not quite 

enough studios and the demand for them is heavy. The time needed 

should be carefully estimated and only this amount and no more booked. 

For certain major productions it may be necessary to book special 

facilities, for example and echo channel, or to arrange for the prior 

recording of certain material or special effects. 

iii) Script editing: Once the script has been delivered it must be 

read carefully for conformity to the brief and suitability for broadcasting. 

This is the editing stage of the producers' work. The writer may be asked 

to rewrite it entirely or to rewrite parts of it, or we may want to do this 

ourselves, with the author's permission, of course. If we hope to make the 
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writer a regular contributor it is worthwhile to coach him in radio writing 

by showing him how some words are better for broadcasting than others 

and how certain phrases can be spoken more fluently than others. 

Finally, the script has to be property typed. It is useless to expect a good 

broadcast from a hand written script even if it is a talk delivered by the author himself 

unless he is a very experienced broadcaster. A producer may find that he needs to train 

his typist in the proper layout of a radio script so that it is easy to read, sentences should 

not be broken between two typed pages nor, in dramatic scripts, should control 

instruction for the technical operator head a new page. 

 

c. Rehearsal 

 
There are two distinct kinds of rehearsal: the dry-run, sometimes called a read 

through, and the microphone rehearsal. The dry-run is a rehearsal held in an office, a 
conference room or an unmanned studio, that is a studio without the equipment switched on. 
it reduces the pressure on studios and technical services. A straightforward talk may need 
only one dry-run whereas a complex drama may need several and the technical operator to 
attend at least one so that he can familiarize himself with the dramatic production. 
 

The producer has much to do at a rehearsal, he has to ensure that the performance 
follows his interpretation of the drama, that the actors really live their roles, that the 
timing and pace of the performance are right, pronunciation correct, cues properly taken, 
that the performance is smooth and sounds as it should Every producer finds his own way 
of handling artists to bring out the best in them. He needs to understands the temperature 
of the people he is producing, flattering or cajoling some, scolding others. He has to 
maintain discipline and assert his authority over the entire performance. 

 
Before attending the studio for a microphone rehearsal or performance the 

producer should make a last minute check on his organization. Does he have sufficient 
copies of the script? Pencils? Records and tapes, if needed? Stop watch? Only a badly 
organized producer arrives at the studio to find he must return to his office because 
something has been forgotten. 

 

d. Performance 

 

 The producer should arrive at the studio ahead of his artists and make sure that 

everything is ready, tables and chairs as required for a discussion, drinking water, pencils 

and note pads. How many microphones does he need? 

 

In a complex production the producer may have a good dei1 to do during the 

performance. There are cues to give to different artists, and he must advise his technical 

operator about coming tape, disc or studio cues. He must also keep an eye on over-all 

time, possible indicating a speed up here or a slow-down there. 
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8.10  EXERCISE 
 

Hopefully, you have read the unit and, now please reply the following questions. 
 
Q. No. 1 Discuss the role of radio and TV teacher. 
 
Q. No. 2 Explain the responsibilities for production staff. 
 
Q. No. 3 Describe the role of administrative staff in production process. 
 
Q. No. 4 Discuss the role of engineering and technical staff in broadcast 

production. 
 
Q. No. 5 What are the responsibilities of educationists in production? 
 
Q. No. 6 Discuss the role of the following in broadcast production. 

A) Media technicians 
B) Media generalists 
C) Media aide. 

 
Q. No. 7 “The producer is backbone of any broadcast programme production”. 

Discuss the statement with reference to his role in production. 
 
Q. No. 8 Write short notes on the following with reference to programme 

production. 

I) Assignment 

II) Preparation 

III) Rehearsal 

IV) Performance 
 
Q. No. 9 Discuss the overall role of personnel involved in broadcast media. 
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9.1 INTRODUCTION 

 
 Open Universities in their routine work over the years have come across a variety 

of student’s problem of varying magnitude and dimensions affecting instructional 

activities. Some of them are late coming and continuous absenteeism from classes, 

boycotting test and assignment, malpractice in examination, teasing, strikes etc. While 

some of  these problems may be so serious as to affect the individual’s growth and peace 

of the institution, others may  not be so serious. When problems become violent, they 

may cause damage to the institutional property and disrupt its normal life. It becomes 

imperative and inevitable for open universities to initiate appropriate and timely action to 

overcome the problems and minimize their effect. In this process, they generally depend 

upon their own experience and that of others in tackling problems. Such approaches may 

result in temporary solution leading to the possibility of recurrence of such problems. 

Attempts are made to find solution of a permanent nature based on well formulated and 

tried out principles rather depending upon casual approaches. 

 

 The effectiveness of instruction imparted in institutions including optimal use of 

institutional resources depends, to very large extent, upon the way the students are 

managed by Teachers or Known to make all possible efforts to use appropriate methods 

of managing their students and helping them in solving their problems. 

 

 The first and foremost step in my attempt at helping students to overcome their 

problems is to be aware of the actual problems. It is often noticed that administrators, and 

teachers and others concerned have tendency to wait for problems to occur instead of 

predicting the possibility of the occurrence of the problem. Only when they become 

aware of the problems they attempt to take steps to solve them. Problems do not erupt all 

of a student. Careful observations will enable teachers to notice their signs and 

symptoms. Hameed, who is normally very well behaved picks up an argument over a 

very issue and creates a big scene with his teachers. Zeeshan, who is regular in attending 

classes and is sincere in his studies starts absenting himself from the class without prior 

permission of the concerned teacher. Muhammad Abdullah always sits alone in a 

depressed and withdrawn mood without   involving himself in the activities in the class. 

Behavior of these types is indicated of the different types or problems of students. Some 

of them may be serious and others not serious enough to warrant attention of the teachers. 

 

 Identification of problems affecting academic performance of students and their 

personality development is a matter of serious concern for all teachers. Two factors are 

important in prompting them to take suitable action. 

(i) Impact of the problem on the whole class 

(ii) Incidence of periodicity 

 

Sometimes a problem may affect instruction as in the case of an aggressive 

student frequency holding up the class proceedings by a volley of irrelevant questions.  
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Such a behavioral situation may have a negative influence on the rest of the class. 

Some problems such as the one of Muhammad Abdullah who show signs of expressional 

and withdrawal behavior may be an indication of his poor emotional adjustment affecting 

his own personality development. A few problems are noticed by teachers time and again 

as in the case of malpractices In tests and examinations, late coming to classes, delayed 

submission of assignments and project briefs etc. 

 

 Most teachers are often concerned about the unsatisfactory performance of 

student in their academic work. They often notice that student who are known to be 

capable of superior performance perform rather poorly. Some students do not show 

significant progress in spite of the best efforts of teacher. Some others exhibit 

considerable difficulty in understanding the lesson taught in the class. It may look 

perhaps too simple to generalize in understanding the lesson taught in the class. It 

exhibits considerable difficulty in understanding the lesson taught in the class. It may 

look perhaps too simple to generalize all problems of students under the category of 

under-achievement as most teachers do. Under-achievement may be because of a variety 

of factors such as poor motivation, situational reaction. Relatively serious neurotic 

problems, health problems etc. In fact, these may be the actual problems and they show 

off in the form of under-achievement. Under- achievement is a name of a host of 

behavioral problems and is not just single difficulty. It may be exercised in identifying 

problems by using the most appropriate tools and techniques. 

 

 One of the most useful methods for identifying a problem is observation. Tutors 

or teachers who are keen observers of their students will more easily anticipate than 

others. All others will come to know of the problem after its effects have proved 

dangerous either to the individual student or the group. Observation or situation. Certain 

principles are to be followed in using observation as a tool for problem identification. 

Otherwise it may not be possible to identify the actual problem, although one may have 

observed lots of facts and though are might have gathered mass of data. 

 

Psychologists, researchers and educationists have made in depth studies of the 

problems of students. Their studies have highlighted the fact that problems mostly occur 

in the context of a surrounding or setting. For example, student disrupting instructions 

cause a problem. Such action by students would have been influenced by the classroom 

setting such as instructional inefficiency, external factors like inadequate transport 

facilities, dissatisfaction over provision of sports facilities etc. Student emotions by 

throwing plates in the dinning half of the hostel, under-achieving, strikes by students 

need to be observed in the total context of the atmosphere prevailing in the hostel, the 

relationship between the mess staff and atmosphere prevailing in the hotel, the 

relationship between the mess staff and the inmates of the hostel, important as a rule to 

always observe the whole situation Such observation will provide cues necessary to 

interpret the meaning of the behaviors. Tutors and teachers through their interaction with 

their students are and colleagues would be in position to spot out the possible trouble 

create i.e. those who have a problem or are likely to cause one. Having identified such 

students the next step is to observe them carefully with a view to get more accurate and 
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complete data. Observation must be carried out in natural setting i.e. where the students 

are involved. It would be a gross mistake to jump any conclusion on the basis of 

observation over short period of time. The best approach would be to OBSERVE OVER 

A SUFFICIENTLY LONG PERIOD Before drawing any inference. 

 

 One of the more serious mistakes one often makes in observation is to state the 

problem on the basis of a sample of students’ behavior in different settings instead of 

getting all the necessary data about the students’ behavior. Another serious limitation is 

the observer’s bias which may disturb the data. WHILE WE OBSERVER, WE MUST 

BE FREE FROM BIAS. Any biased observation is always subjective and the 

inaccuracies in data can be greatly reduced when observation is planned and made 

purposeful. 

 

 It is not enough if an existing problem is identified through observation. The 

most important action is to help the student get over the problem at the earliest and take 

corrective steps to see that the problem does not occur again. The solution may be in 

counseling problem students’ to realize their strengths and weakness, ser realistic goals 

etc. It may also result in aiding them to make proper and effective adjustments. The 

approach to problem solving should be based on systematic and scientific approach rather 

than on a commonsense approach. 

 

The following steps are to be followed in problem solving: 

 

(i) Problem identification 

(ii) Gathering the data available 

(iii) Hypothesizing the probable causes of the problem. 

(iv) Identifying the data needed and collecting the data. 

(v) Arriving at the actual causes. 

(vi) Implementing at the actual causes. 

(vii) Follow up action initiation. 

 

 

The most important method of identifying a problem is observation. By studying 

the whole situation or the setting in which the problem has manifested itself, the problem 

may be pinpointed. It might be useful to classify the problem into main and subsidiary 

categories. 

 

The next step is to carefully analyses the problem situation so that all the available 

data can be gathered. From a careful study of the problem case, the background 

information can be listed. Some data may also be available from teacher and peers. Such 

information is likely to provide certain cues and insight to help hypothesis the probable 

causes of the problem. 

 

 Hypothesizing the cause is a very important step as it helps in evolving the 

appropriate strategies for problem solution. Great care must be exercised in guessing the 
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causes. This step will lead to the use of appropriate with colleagues would enable the 

teacher to make a shrewd guess about the possible causes. All probable causes must be 

listed. 

 

 The next logical step is to pinpoint the actual causes for the problem. This is done 

by testing the causes identified on the basis of objectively obtained data. The data has to 

be obtained using appropriate tools such as observation, interview, rating scales, 

intelligence tests, personality tests etc. 

 

 We must analyses the available data the obtained data to arrive at the actual 

causes of the problem. Any error in pinpointing the actual causes would lead to the use of 

ineffective strategies for problem solving. 

 

Based on the causes arrived at, the efforts of the tutor or teacher should be to see 

that the effect of the factors that cause the problem are eliminated. Such elimination helps 

in solving the problem. Teacher need to make use of different strategies. The strategies 

will depend upon the identified causes. 

 

 The strategies used by teachers are expected to assist the student to overcome the 

problem. But there may always be the possibility of the problem recurring. in fact , it also 

the responsibility of  Teacher to take steps to see that the same problems do not occur 

again. Temporary solution should not be the goal of teachers, but they must work towards 

a permanent solution. This is where follow up action plays a vital part. 

 

 Different approaches have to be used for assisting to overcome specific problems 

in the various areas of guidance. The choice of the approaches for implementation 

depends upon various factors. 

 

9.2 OBJECTIVFES  
 

 After studying the unit, it is hoped that you will be able to: 

1. Explain the problem faced at receiving end; 

2. Identify the specific problems measuring the effect of radio broadcast; 

3. Discuss the procedure of programme design; 

4. Analyses the procedure of financing broadcasting media; and  

5. Specify the role of trained personnel. 

 

9.3 PROBLEMS FACED AT RECEIVING END 
 

 The following problems are being faced at receiving end by the students as well 

as the general public at large. The problems identified and their possible solution are 

given below. 

 

(i) Educational television programme cannot be inspirational, meaningful and 

effective without the involvement of the teacher s. This can be done by providing 



112 
 

formal in-service training to them to make them fully aware of the potentials of 

the medium, the mechanics of production and the elements of preparation 

presentation and utilization of a TV lesson. 

 

(ii) Another fact that emerges is that the classroom teacher is a part and parcel of the 

total school TV programme. 

 

(iii) A teacher substantially contributes towards the preparation of suitable inputs and 

is personally responsible for the utilization of the end-products. 

 

(iv) A T.V teacher cannot replace the classroom teacher how best his presentation or 

the programme may be. 

 

(v) TV is only an additional aid. If utilized properly and judiciously by the classroom 

teacher, it help his make his teaching interesting, easy, useful and lasting. 

 

(vi)  It is also to be realized that when we use the most advanced technology in our 

education, highly skilled and trained teachers are needed to handle the flow of 

information and stimuli. Effective television teaching demands better preparation 

and the assistance of extensively trained and more specialized personal than does 

conventional instruction. 

 

(vii) With the advent of satellite communication spread of learning will be on much 

larger canvas. The ETV programmes on a limited scale have already reached 

both, people in geographically isolated areas and people who are socially 

backward. This will also make the need of giving TV training to the teachers of 

those areas more pressing and urgent. 

 

(viii) Once the television becomes an integral part of class room teaching, the physical 

faculties available in the school are as important as the quality of the programme, 

from the utilization point of view. No matter how much rich and valid T.V. 

programmes are, they cannot reach the audience unless optimum physical 

facilities are available to the viewer. The availability of physical facilities appears 

to the quite simple yet it requires a constant visual to keep them all in operational 

readiness. 

    

Broadly speaking we can classify the physical facilities into these categories: 

 

(a) In each TV viewing school suitable space area must be earmarked for 

television viewing depending upon the number of viewers. Ideally 

speaking each class that has to view a TV lesson should have TV set 

fitted in the classroom itself but it is not possible. Therefore provision of 

a room, which can be converted into TV room should be made. Hall is 
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another alternative for large number of viewers. Other points to be taken 

care of are: 

 

 i) Placement of TV set and its adjustments. 

 ii) Seating arrangement. 

 iii) Ventilation. 

 iv) Lighting 

v) Space for demonstration, pre-telecast and post-telecast acidities 

activities. 

 

(b) It is needless to say that the TV sets should always be in operational 

condition so that these can be switched on at a very short notice. The 

various factors that put the operating off are: 

 

 i) Defective power points and plugs. 

 ii) Defective Antenna. 

 iii) Maladjustment of TV controls. 

 iv) Major defect in TV 

V) Voltage fluctuations. 

vi) Operational procedures like locked cupboards etc. 

 

(c) The school television programmes boy and large are syllabus-based and 

therefore, the students must know of the connecting links between their 

classroom teaching and the television programmes. These should reach 

the classroom teacher in the beginning of the session or term as the case 

may be 

 

9.4 SPECIFIC PROBLEMS MEASURING THE EFFECTS OF 

RADIO BROADCAST 
 

The importance of radio in these days of educational technology can hardly be 

over-stressed. It is a powerful audio-aid. Pupils of remote places have been benefitted by 

radio lessons. Lecturers by educationists are broadcast for imparting useful information. 

The headmaster and concerned teachers must have before-hand information about lesson 

programmes. There are two types of radio broadcast: 

 

i) Ordinary Broadcast 
 

Knowledge of general incidents and situations is given through ordinary 

broadcasts. 

 

ii) Educational Broadcast 
 

Such broadcasts are especially designed for pupils in the form of radio-

lessons to achieve teaching objectives. 
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a. Use of Radio in Teaching 

 

a) First of all, the teacher must gather information about radio lessons and 

study the same. This type of study includes time table and list of 

programmes. 

 

b) He should carefully plan on the basis of information collected earlier and 

by establishing its relevance for the subject to be taught. 

 

c) He should motivate the pupils mentally so that they learn to listen 

attentively. 

 

d) Physical conditions i.e. seating arrangement, light and air, silence, etc., 

should be well-organized. 

 

e) Follow-up should also be done after listening to the radio. Discussion 

should be held on the radio-lesson. Pupils should take notes while 

opportunity to remove to their doubts. They should take notes while 

listening to the broadcast lesson and thereafter they should get time to 

complete their notes. They should be asked not to put questions during 

the broadcast lesson. They should be instructed to note down all the 

question they want ask when the broadcast is over. 

 

b. Limitations of Radio Lesson 

 

a) Sometimes the pupil’s carelessness neutralizes the benefits. 

 

b) Pupils remain passive during such radio lesson. 

 

c) Follow-up programme is sometimes not honestly done. 

 

 d) Sometimes pupils and teacher fail to get prior information about radio 

broadcast and they, thus, remain deprived of their benefits. 

 
9.5 PROGARMME DESIGN PROBLEM 
 

The mass communication media are important to modern social processes, they 

bring public issues before wider forum then they can be reached by public meetings. 

They help to broaden our enjoyment of life and further our knowledge and understanding 

of things about us, and they bringing us information they help to stimulate individual and 

group action. In Pakistan, they have to play a significant role in speeding the process of 

social change. 
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However, it all depends on the proper programme design. It is a problem area 

needed to be taken well care of. The authorities broadcasts should take appreciate 

measure while deigning any programme. 

 

Before assigning of any programme the planning team must evaluate current and 

future media potential. They must set this potential against an ideal media pattern and 

evolve and present alternative propositions to put to policy makes with balanced 

arguments for and against each. 

 

While making a survey to current conditions, the following check points may be 

considered. 

 

i) Social structure of the country. 

ii) Educational goals, objective, priorities of the social system. 

iii) Changes needed in educational structure for educational media. 

iv) Availability of trained personal. 

v) Availability of technical facilities. 

vi) Availability of finance. 

vii) Utilization of the programme. 

 

To make the media programme effective, the above mentioned points are must to 

make programme designing successful. 

 

9.6 FINANCING OF BROADCAST MEDIA 
 

 Financing of broad cast media is a problem of great significance. Broadcast 

media costs vary enormously from one programme to another. However, there are many 

cost saving possibilities in comparison to those of formal education and that there is 

virtue not in low costs are accompanied by effective results per set, but only when lose 

costs. The main issue concerning finance is how to keep the coasts as low as possible 

while keeping programme effectiveness high. The main issues concerning resources are 

how best to deploy whatever resources are available to broadcast media as a whole. 

 

 In addition to the above mentioned problems and issues in the use of broadcast 

media. There are other problems like evaluation, person-centered development, to be 

taken care of to make the programme a success. 

 

9.7 TRAINED PERSONAL 
 

 In broadcasting, the availability of trained personnel is a great problem. There is 

acute shortage of trained staff. Question arises what role of training is needed? What will 

be the scope of training facilities? This all depends on the size of the station or 

broadcasting system. A large broadcasting system with several hundred employees will 

need a whole training wing with several full-time officers, whereas, a small station can do 



116 
 

little more than delegate to a member of its senior staff some added responsibility for 

training. 

 

i) The building of a staff that is technically competent, expert in the 

techniques of the medium, efficient and responsible. 

 

ii) The encouragement of creative and artistic ability. 

 

iii) The fostering of understanding of the potential uses of broadcasting for 

the general economic and social development of the continent. 

 

However, the training should emphasize the utilization of the media in education, 

agriculture, social welfare and community development. Every effort should be made to 

familiarize the trainee with pertinent experiments which have been conducted in various 

parts of the world, and the necessity of using broadcasting to provide support for 

development projects should be emphasized. 

 

Training is broadcasting can be continued throughout the career of broadcaster as 

the availability of new equipment makes possible new techniques and as new social 

development leads to new programme needs. It is not something to be confined to 

newcomers only. The following training methods must be adopted. 

 

1. Basic training:  As much as possible, broadcasting organizations should be 

encouraged to arrange basic formal in-school training in Pakistan. Equipment in 

such schools should be comparable in sophistication to facilities normally 

provided for broadcast purpose. 

 

2. On-the-job training: On-the-job broadcasting training in Pakistan is useful 

and should be continued. However, its many shortcomings must be thoroughly 

appreciated by Pakistan broadcasting organization. It is most useful if it is 

utilized only as familiarization note course and not as a complete training course 

in itself. It is recommended that is should not last more than six months and 

should commence immediately after recruitment, and be followed with formal 

training in a broadcasting training school. 

 

3. Overseas training: As much as possible, training in foreign broadcasting 

schools should be limited to advanced level or specialist courses designed for the 

experienced broadcaster. It presents an opportunity for him to broaden his 

outlook at the same time acquire specialist training which is at present not easily 

available in Pakistan. Future attachment courses should be limited to experienced 

senior staff and should not exceed three months. All efforts should be made to 

secure as many such opportunities as possible. 

 

4. The occasional special course.  Occasional special course, workshops and 

seminars should be considered as necessary regular features of broadcasting 
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training schemes. The training of a broadcaster should be envisaged as a 

continuing process. 

 

Everyone concerned with the production of radio/TV programmes, newcomers 

and more experienced broadcaster alike: script typists, production clerical staff; technical 

operators; microphone talent, announcers, compares and actors and musicians, producers, 

writers, outside contributors, people who give talks, and participate in discussions, 

conduct religious services; supervisors, heads of programme section, the programmme 

manager, all require training. 

 

 

9.9 EXERCISE 
 

 Hopefully, you have read the unit, now please the following question: 

 

Q. No. 1 Explain the problem of broadcast media faced at receiving end. 

 

Q. No. 2 Critically examine the problems measuring the effects of radio broadcast. 

 

Q. No. 3 Discuss the problems involved in the use of radio in teaching. 

 

Q. No. 4 Describe the limitations of radio lesson. 

 

Q. No. 5  “The mass communication media are important to modern social processes, 

they being public issues before wider forum then they can be reached by public 

meetings”. Discuss. 

 

Q. No. 6 Discuss the significance of financing of broadcast media. 

 

Q. No. 7 The availability of trained personnel is a problem in Pakistan Suggest some 

measure to overcome such problems. 
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