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INTRODUCTION

Welcome to the wonderful world of children's literature! This course
book, Children's Literature in Early Childhood Education, is designed specifically
for Bachelor of Science (BS) ECCE students, particularly those pursuing their
studies through distance education. Its purpose is to guide you on a journey into the
heart of stories, poems, and picture books, and to explore their profound power in
the lives of young children.

Why is children's literature so important? For a child, a book is not just a
collection of pages. It can be a window, offering a view into new worlds, different
cultures, and diverse experiences. It can be a mirror, reflecting their own lives,
emotions, and identities, helping them to feel seen and understood. And it can be a
sliding glass door, inviting them to step inside, imagine, and become part of the
story itself. In early childhood, literature is a cornerstone of development. It
nurtures language and literacy, sparks curiosity and imagination, builds empathy
and social understanding, and lays the foundation for a lifelong love of learning.

This course book is designed to be your comprehensive and supportive guide. It
begins by introducing the foundational concepts of children's literature, its history, and
its vital role in holistic development. You will then explore the wide variety of genres
and formats available for young readers, from board books for infants to picture books,
folk tales, poetry, and informational texts for older children.

A key focus of this book is learning to be a discerning selector and critic. You will
delve into the elements that make a children's book high-quality—analyzing both the text
and the illustrations—and develop criteria for choosing developmentally appropriate and
culturally relevant literature. You will also explore critical issues of diversity, inclusion,
and representation, learning how to select books that reflect the beautiful diversity of our
world and help all children feel valued.

But theory is only half the story. This book is deeply practical. It will equip
you with the skills to bring literature to life in your classroom. You will learn the
art of reading aloud, the magic of storytelling, and how to use props and media to
engage young listeners. You will discover countless ways to help children respond
to stories through art, drama, play, and discussion, extending their learning across
the curriculum. Finally, you will learn how to create a literacy-rich classroom
environment, build a vibrant classroom library, and partner with families to foster
a love of reading at home.

Throughout this book, you will find a learner-friendly approach. Each unit is
structured with clear explanations, real-life classroom examples, practical
activities, and opportunities for self-reflection. Whether you are studying



independently or with a learning group, this book is designed to be your constant
companion, supporting you as you connect theory to practice.

By the end of this course, you will not only have a deep understanding of

children's literature, but you will also be prepared to become an effective advocate
for books and reading. You will be the kind of educator who opens doors to new
worlds for the children in your care, nurturing them into confident, creative, and
compassionate lifelong readers.

LEARNING OUTCOMES

After studying this course on Children's Literature in Early Childhood Education,
students will be able to:

1.

10.

Explain the significance and role of children's literature in fostering the
holistic development (cognitive, language, social, emotional, and creative)
of young children.

Identify, describe, and differentiate between the major genres and formats
of children's literature, including picture books, traditional literature,
fantasy, realistic fiction, poetry, and nonfiction.

Analyze and evaluate the key literary and artistic elements of children's books,
including plot, character, theme, setting, style, illustration, and book design.
Select developmentally appropriate, high-quality, and culturally diverse
children's literature for specific age groups (infants, toddlers, preschoolers,
early primary) and learning purposes.

Demonstrate effective techniques for sharing literature with young children,
including expressive reading aloud, storytelling, and the use of props and media.
Design and implement a variety of developmentally appropriate activities
that encourage children to respond to literature through talk, art, drama,
play, and writing.

Integrate children's literature across the early childhood curriculum to
support learning in domains such as literacy, mathematics, science, social
studies, and the arts.

Critically examine issues of diversity, inclusion, representation, and bias in
children's literature, and select books that serve as windows, mirrors, and
sliding glass doors for all children.

Plan, organize, and manage an inviting and effective classroom library and
literacy-rich environment that supports children's engagement with books.
Develop strategies for partnering with families to promote a love of reading
and support children's literary development at home.
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INTRODUCTION

Welcome to the very first unit of your journey into the enchanting world of
children's literature! This unit lays the groundwork for everything that will follow. Think
of it as building a strong foundation for a house—without it, nothing else can stand.

In this unit, we will explore the most fundamental questions: What exactly is
children's literature? What makes it different from literature for adults? Why does
it matter so much in the lives of young children? We will discover how stories serve
as windows into other worlds, mirrors that reflect children's own experiences, and
sliding glass doors that invite them to step inside and imagine. We will also explore
your vital role as a teacher and the role of families in bringing children and books
together. Finally, we will take a brief journey through time to see how children's
literature has evolved into the rich and diverse field it is today.

By the end of this unit, you will have a solid understanding of the purpose and
power of children's literature, and you will be ready to appreciate it with new eyes.
Let us begin this wonderful adventure together.

LEARNING OUTCOMES

After studying this unit, you will be able to:

1.  Define children's literature and explain its scope.

2. Describe the distinctive nature and characteristics of literature written for
children.

3.  Explain the importance of children's literature in supporting holistic
development (cognitive, language, social, emotional, and creative).

4. Analyze the concept of literature as a "window, mirror, and sliding glass
door" (Rudine Sims Bishop).

5. Discuss the crucial roles of teachers and families in fostering children's
engagement with literature.

6. Identify key milestones in the historical development of children's literature.



1.1 DEFINING CHILDREN'S LITERATURE

What comes to your mind when you hear the phrase "children's literature"?
You might think of picture books, fairy tales, or bedtime stories. While these are all
part of it, the definition is broader and more thoughtful.

What is Children's Literature? Scope and Boundaries At its
simplest, children's literature consists of books and other written works that are
created specifically for, or are widely read by, children. However, this simple
definition raises important questions.

e Is it defined by the author's intent? Some books, like Beatrix Potter's The Tale
of Peter Rabbit, were written specifically for children.

o Is it defined by the audience? Some books, like Mark Twain's The Adventures
of Huckleberry Finn, were not originally written for children but have become
classics that many children read.

e Is it defined by publishers? Publishers categorize books by age group and
market them accordingly.

Most scholars agree that children's literature is best defined by its intended
audience and its distinctive characteristics. It is literature that is crafted with an
understanding of children's developmental stages, interests, and experiences.

The scope of children's literature is vast. It includes:
e Picture books for the youngest readers.
o Traditional literature like folktales, fairy tales, and fables.
o Fiction, including fantasy, realistic fiction, and historical fiction.
e Poetry and nursery rhymes.
e Nonfiction, including biographies, concept books, and informational books.
o Religious and sacred texts, such as the Quran, and books that retell religious
stories or teach religious values and traditions for children.

The boundaries of children's literature are also important to consider. It is
distinct from:
o Didactic literature: Books written primarily to teach a moral lesson, often at the
expense of a good story.
o Simplified adult literature: Books that are merely simplified versions of adult
works, lacking the unique qualities that speak to children.
o Textbooks: Books designed for formal instruction, not for enjoyment.

For our purposes, we will define children's literature as high-quality,
imaginative, and engaging written and illustrated works that are created with an
understanding of and respect for the interests, capabilities, and experiences of
young readers.



1.2 NATURE AND CHARACTERISTICS OF LITERATURE
FOR CHILDREN

What makes a children's book a good children's book? High-quality children's

literature has several distinctive characteristics.

Characteristic

Child-
Centered
Perspective

Engaging and
Accessible
Language

Compelling
Story or
Theme

High-Quality
[1lustrations

Brevity and
Focus

Sense of
Wonder and
Joy

Description

The story is told from a point of
view that a child can
understand and relate to. The
concerns, fears, and joys of
childhood are central.

The language is rich and
interesting, but also
understandable. It may include
rhythm, rhyme, repetition, and
sound words (onomatopoeia)
that delight children.

Even a simple story has a
clear beginning, middle, and
end, and often explores
universal themes like
friendship, courage,
belonging, or overcoming
fear.

In picture books, illustrations
are not just decoration. They
work with the text to tell the
story, adding depth, emotion,
and meaning.

Children's books are
generally shorter and more
focused than adult books.
They get to the heart of the
story without unnecessary
subplots or digressions.

The best children's books spark
curiosity, imagination, and a
sense of delight. They invite
children to see the world in
new and magical ways.

Example

In Maurice Sendak's Where the Wild
Things Are, Max's anger at his
mother and his journey to tame the
"wild things" of his own emotions
are deeply child-centered.

The playful, rhythmic language of
Bill Martin Jr. and Eric

Carle's Brown Bear, Brown Bear,
What Do You See? is perfect for
young ears.

In Kevin

Henkes's Chrysanthemum, the
theme of accepting oneself and
dealing with teasing is universal
and powerful.

The soft, detailed watercolors in
Beatrix Potter's books create a
complete world and convey the
characters' emotions beautifully.

A well-written picture book tells a
complete and satisfying story in 32

pages.

The imaginative worlds of Dr.
Seuss, full of quirky creatures and
playful language, are built on a
sense of wonder.



Characteristic Description Example

Good children's books do not

shield children from all In Judith Viorst's Alexander and
Honesty and difficult emotions. They deal the Terrible, Horrible, No Good,
Emotional with fear, loss, and anger in Very Bad Day, Alexander's
Truth honest, developmentally feelings of frustration are

appropriate ways, offering acknowledged and validated.

hope and reassurance.

1.3 IMPORTANCE IN HOLISTIC DEVELOPMENT

Children's literature is not just about entertainment. It is a powerful tool that
nourishes the whole child, contributing to development across all domains.
o Cognitive Development:

(o]

(o]

Language and Vocabulary: Books introduce children to new words and
sentence structures in a meaningful context.

Knowledge of the World: Informational books and stories set in different
places teach children about the world around them.

Thinking Skills: Following a plot, making predictions, and understanding
cause and effect build critical thinking.

Memory and Sequencing: Retelling a story strengthens memory and
understanding of narrative sequence.

o Language Development:

(o]

(o]

Phonological Awareness: Rhyming books and poetry help children hear
the sounds that make up words.

Print Awareness: Seeing print on a page and following along as someone
reads teaches children how books work.

Expressive Language: Discussing stories and responding to them helps
children practice using language.

e Social and Emotional Development:

(o]

(o]

Empathy: When children identify with a character, they practice seeing
the world from another's perspective, building empathy.

Understanding Emotions: Stories help children name and understand their
own feelings. A character who is sad, scared, or angry shows a child that
these feelings are normal.

Social Skills: Stories about friendship, sharing, and conflict resolution
provide models for social behavior.

Self-Concept: Seeing characters like themselves in books (mirrors) helps
children develop a positive sense of identity.

e Creative Development:

(0]

Imagination: Stories transport children to other worlds and spark their
own imaginative play.

Creativity: Responding to stories through art, drama, or writing nurtures
creative expression.



Think About It: Consider your own favorite childhood book. How did it
contribute to your development? Did it teach you something about the world? Did
it help you understand a feeling? Did it spark your imagination?

1.4 LITERATURE AS WINDOW, MIRROR, AND SLIDING
GLASS DOOR

One of the most powerful and influential ideas in children's literature comes
from Dr. Rudine Sims Bishop, a renowned scholar. She used three beautiful
metaphors to explain the role of books in children's lives.

e Mirrors: Books can be mirrors in which children see themselves reflected. When
a child reads a book with characters who share their culture, family structure,
abilities, or experiences, they feel seen and valued. The book says, "You exist.
Your story matters." This is essential for building a positive self-concept.

e Windows: Books can be windows into worlds that are different from a
child's own. They offer views into other cultures, other countries, other
family structures, and other ways of living. Through these windows,
children learn about the diversity of the human experience and develop
understanding and respect for others.

e Sliding Glass Doors: Books can also become sliding glass doors. This
means that a child can not only look through the window, but they can also
step through it and enter the story. They become part of the world of the
book, imagining themselves in the character's place. This is the magic of
immersive reading.

Why This Matters for Educators:

Your classroom library must provide both mirrors and windows for every child.

e Every child needs to see mirrors—books that reflect their own lives and
identities.

e Every child needs to see windows—books that open up worlds different
from their own.

e For Muslim children, mirrors include books with characters who share their
faith, celebrate Eid, fast during Ramadan, or look up to prophets as role
models. Windows include books about other cultures and beliefs, which
help them understand and respect their neighbors.

When a child has access to both, they develop a strong sense of self and a
deep capacity for empathy. As Bishop herself said, "Children from dominant social
groups have always seen their mirrors in books, but they have missed the windows.
And marginalized have had too few mirrors." Your role is to ensure that all children
have both.



1.5 THE ROLE OF TEACHERS AND FAMILIES

Bringing children and books together is a shared responsibility. Both teachers
and families play crucial, complementary roles.
The Role of the Teacher
In the classroom, you are the gateway to literature. Your roles include:

e Model Reader: Children need to see an adult who loves reading. When you
are enthusiastic about a book, your excitement is contagious.

e Selector and Curator: You are responsible for choosing high-quality,
diverse, and developmentally appropriate books for your classroom library
and for read-alouds.

o Skillful Presenter: You bring stories to life through expressive reading aloud,
storytelling, and using props. (We will explore this in depth in Unit 5.)

o Facilitator of Response: You create opportunities for children to talk about,
think about, and respond to books in creative ways.

e Advocate: You advocate for the importance of literature with
administrators, families, and the wider community.

The Role of Families

Families are a child's first teachers. Their role in fostering a love of reading is
irreplaceable. Your role as a teacher is to partner with and support families.
e Reading at Home: The simple act of reading aloud at home is the single
most important factor in building early literacy skills and a love of reading.
o Being a Model: When children see family members reading for pleasure,
they learn that reading is a valuable and enjoyable activity.
e Visiting Libraries and Bookstores: Families can make book-borrowing and
book-buying a special and regular event.
o Talking About Stories: Families can talk with their children about the books
they are reading at school and at home, asking questions and sharing their
OWN Tesponses.

As a teacher, you can support families by:
e Sending home book recommendations.
o Creating a classroom lending library so children can bring books home.
o Hosting family literacy events at school.
e Sharing the "window and mirror" concept with families to help them
understand the importance of diverse books.

1.6 HISTORICAL DEVELOPMENT OF CHILDREN'S
LITERATURE

Children's literature as we know it today is a relatively recent phenomenon.
Understanding its history helps us appreciate the rich legacy we now have.
From Didactic Tales to Modern Masterpieces
o Before the 18th Century: There was very little literature written specifically
for children in the Western tradition. Children might have heard folktales
and fairy tales passed down orally, but these were shared with adults as
well. In the Islamic world, however, children's literary and oral traditions

8



were rich, centered on the Quran, hadith, and stories of the prophets. These

were shared within the family and community, forming the bedrock of a

child's spiritual and moral education long before the advent of the modern

Western picture book. The few books created for children were

primarily didactic—meant to teach moral or religious lessons. They were

often harsh and frightening, designed to "improve" children's behavior.
o 18th Century: The First Glimmers of Change

o In 1744, John Newbery, a British publisher, published A4 Little Pretty
Pocket-Book, which is often considered the first modern children's
book. It was designed to entertain as well as instruct, and it even came
with a toy! This was a revolutionary idea. The prestigious Newbery
Medal is named in his honor.

e 19th Century: The Golden Age of Children's Literature

o This century saw an explosion of classic books, many of which are still
read today.

o Fairy Tales and Fantasy: The Brothers Grimm collected and published
their folktales; Hans Christian Andersen wrote his original fairy tales;
Lewis Carroll published Alice's Adventures in Wonderland.

o Realistic Fiction: Louisa May Alcott wrote Little Women.

o Illustration: Illustrators like Randolph Caldecott and Kate Greenaway
began to create beautiful, engaging pictures, elevating the role of art in
children's books. The prestigious Caldecott Medal is named for
Randolph Caldecott.

e 20th Century: Diversification and Modern Classics

o The first half of the 20th century brought more classics: Beatrix
Potter's The Tale of Peter Rabbit, A. A. Milne's Winnie-the-Pooh, and
the beginning of Dr. Seuss's playful, imaginative books.

o The latter half of the century saw an explosion of diversity and new genres.
Authors and illustrators began to address real-life issues, create books for
very young children (board books), and tell stories from marginalized
perspectives. Maurice Sendak's Where the Wild Things Are (1963)
revolutionized picture books by honestly portraying a child's anger.

o Awards recognizing diverse voices were established, such as the Coretta
Scott King Award (1969) for African American authors and illustrators,
and the Pura Belpré Award (1996) for Latino/Latina authors and
illustrators.

e 21st Century and Beyond

o Children's literature today is more diverse, innovative, and beautiful
than ever before. There is a growing emphasis on books that serve as
windows and mirrors for all children.

o New formats have emerged, including interactive e-books and apps.

o The conversation about representation, inclusion, and authenticity in
children's books is ongoing and vital.

Activity 1.1: Explore an Older Classic

Choose a children's book that was published at least 50 years ago. Read it,
then reflect: What do you notice about the story, the language, or the illustrations?

9



How does it reflect the time it was written? Does it still feel relevant to children
today? Why or why not?

SUMMARY

Let's review the key ideas from this foundational unit:

Children's literature is high-quality, imaginative work created with an
understanding of children's interests and capabilities. Its scope is vast,
including many genres and formats, such as picture books, traditional tales,
poetry, nonfiction, and religious and sacred texts like the Quran.

It has distinctive characteristics, including a child-centered perspective,
engaging language, compelling stories, and high-quality illustrations.
Children's literature is essential for holistic development, supporting
cognitive, language, social, emotional, and creative growth.

Books serve as windows, mirrors, and sliding glass doors (Rudine Sims
Bishop), allowing children to see themselves, learn about others, and enter
new worlds. This includes Muslim children, who need mirrors that reflect
their faith and identity.

Both teachers and families have vital roles in fostering children's
engagement with literature. Teachers are selectors, presenters, and
facilitators; families are first teachers and models.

The history of children's literature shows a long evolution from didactic,
moralistic tales to the rich, diverse, and child-centered literature we have
today. This history includes the rich oral and literary traditions of the
Islamic world, centered on the Quran and stories of the prophets.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 1. Writing down your
answers will help you remember the key concepts.

1.

2.
3.

In your own words, define children's literature. Does your definition include
space for religious and sacred texts like the Quran? Why or why not?

List four key characteristics of high-quality children's literature.

Choose one domain of development (cognitive, language, social/emotional,
or creative). Describe two ways that children's literature supports
development in that domain.

Explain Rudine Sims Bishop's metaphor of books as "windows, mirrors,
and sliding glass doors." Why is it important for children to have access to
all three? What might a "mirror" book look like for a Muslim child?
Describe two specific things a teacher can do to foster a love of literature in
the classroom, and two specific things a family can do at home.

10



6. What was significant about John Newbery's A Little Pretty Pocket-Book?
Why was it a departure from earlier children's books?

11



Unit 2

GENRES AND FORMATS OF
CHILDREN’S LITERATURE
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INTRODUCTION

Welcome to Unit 2! In Unit 1, we built a strong foundation by exploring what
children's literature is, why it matters, and how it has developed over time. Now,
we are going to explore the rich and varied landscape of children's books. Think of
this unit as a guided tour through a vast and wonderful library.

Just as a biologist classifies living things into species and families, we can
classify children's books into different genres (categories based on content and
style) and formats (physical forms). Understanding these categories will help you,
as a future educator, to make informed choices for your classroom. You will learn
to recognize the unique gifts that each genre offers to young readers, from the
timeless wisdom of folktales to the imaginative wonder of fantasy, from the musical
language of poetry to the factual discoveries of nonfiction.

By the end of this unit, you will have a rich vocabulary for discussing
children's books and a deep appreciation for the variety of literary experiences you
can offer to the children in your care. Let's begin our tour.

Learning Outcomes

After studying this unit, you will be able to:

1. Identify and describe the major genres of children's literature.

2. Explain the unique characteristics and educational value of each genre.

3. Differentiate between various formats of children's books and understand
their appropriateness for different ages and purposes.

4. Select examples of books that represent each genre and format.

5. Recognize how different genres and formats contribute to children's holistic
development.

13



2.1 PICTURE BOOKS AND VISUAL STORYTELLING

The picture book is perhaps the most iconic and beloved format in children's
literature. But it is much more than a book with pictures. It is a unique art form
where words and images work together to tell a story.

The Unique Art Form of the Picture Book

In a picture book, neither the text nor the illustrations can tell the complete
story on their own. They are interdependent. The illustrations do not just repeat
what the words say; they extend, interpret, and sometimes even contradict the text,
creating a richer, more complex experience for the reader.

o The Relationship Between Text and Illustration:

@)

Symmetrical: The pictures and words tell the same story, reinforcing
each other. This is common in books for very young children.
Enhancing: The pictures add details and depth that are not in the
text, expanding the story world.

Counterpointing: The pictures tell a different story from the words,
often creating humor or irony. The reader must reconcile the two.
(Example: In Peggy Rathmann's Officer Buckle and Gloria, the text
tells about Officer Buckle's safety speeches, but the pictures show
his dog Gloria stealing the show behind his back.)

o Visual Storytelling: Illustrators use a variety of artistic tools to tell the story
visually, including:

@)

Line, Color, and Shape: These elements create mood and convey
emotion. Bright, warm colors might suggest happiness; dark, cool
colors might suggest sadness or danger.

Composition: How elements are arranged on the page guides the
reader's eye and creates emphasis.

Perspective and Point of View: The illustrator can show a scene
from a child's eye level, from far away, or from a close-up, changing
how the reader experiences the story.

Sequencing and Page Turns: The rhythm of turning the pages is a
crucial part of the storytelling, building suspense or surprise.

Picture books are not just for young children. Many sophisticated picture
books are enjoyed by older readers and contain complex themes and artistic

techniques.

2.2 TRADITIONAL LITERATURE (Folktales, Fairy Tales, Myths)

Traditional literature encompasses the stories that were passed down orally for

14



generations before being written down. They are the bedrock of our literary heritage.
Folktales, Fairy Tales, Fables, Myths, and Legends

Sub-
Genre

Folktales

Fairy
Tales

Fables

Myths

Legends

Characteristics

Simple plots, stock
characters (tricksters,
heroes, fools), magic, and
a clear setting (often
"once upon a time").
They reflect the culture
from which they came.

A subtype of folktale
featuring magical
creatures (fairies,
witches, giants),
enchantments, and often
a happy ending. They
explore universal themes
of good vs. evil, love,
and justice.

Very short stories, often
with animal characters
that act like humans.
They conclude with a
clear, explicitly stated
moral or lesson.

Stories that explain the
origins of the world,
natural phenomena, and
the customs of a culture.
They feature gods,
goddesses, and
supernatural beings.

Stories, often with a basis
in historical fact, have
been exaggerated and
embellished over time.
They feature heroic
human figures.

Purpose

To entertain and
to pass on
cultural values
and beliefs.

To explore deep
psychological
themes and offer
hope and
reassurance.

To teach a
practical lesson
about how to live.

To explain the
unexplainable
and convey a
culture's core
beliefs and
values.

To celebrate
cultural heroes
and inspire
people.

15

Examples

"Anansi the Spider”
(West Africa), "Paul
Bunyan" (American
tall tale), "The
Talking Skull"
(African American
folktale).

"Cinderella,"
"Snow White,"
"Sleeping Beauty,"
"The Frog Prince"
(European).

Aesop's Fables:
"The Tortoise and
the Hare" (slow and
steady wins the
race), "The Boy
Who Cried Wolf."

Greek myths (Zeus,
Athena), Norse
myths (Thor, Odin),
Native American
creation stories.

King Arthur and the
Knights of the
Round Table, Robin
Hood, and John
Henry.



Why They Matter for Children: Traditional literature connects children to their
cultural heritage and to the universal stories of humanity. They introduce archetypal
characters and plots that appear again and again in later literature. They also provide a
safe space to explore big themes like good versus evil, courage, and justice.

2.3 FANTASY AND SCIENCE FICTION

These genres transport children to worlds beyond their own, sparking
imagination and wonder.

Elements of Fantasy, Modern Fantasy

o Fantasy: Fantasy stories are built on elements that are impossible in the real
world: magic, mythical creatures, talking animals, and invented worlds.

o High Fantasy: Set in an entirely invented, secondary world (e.g., J R.R.
Tolkien's The Lord of the Rings, though for older readers).

o Low Fantasy: Magical elements intrude into the real world (e.g., E.B.
White's Stuart Little, where a mouse is born into a human family).

o Modern Fantasy: Includes contemporary fantasies, animal fantasy
(talking animals with realistic animal behaviors), and stories with
magical toys or objects.

o Examples for Young Children: Julia Donaldson's The Gruffalo (a clever
mouse invents a monster), Maurice Sendak's Where the Wild Things
Are (a boy journeys to a land of wild creatures).

Science Fiction

e Science Fiction: Science fiction is based on imagined scientific or
technological advancements, often set in the future or in outer space. It
explores the potential consequences of science and technology on humans
and society.

o Examples for Young Children: There are wonderful science fiction picture
books that introduce these concepts in an accessible way, such as Oliver
Jeffers's The Way Back Home (a boy meets a Martian) or stories about
robots and space travel.

Why They Matter for Children: Fantasy and science fiction nurture creativity
and imagination. They encourage children to ask "what if?" and to think beyond the
boundaries of the known world. They can also explore complex themes like
identity, courage, and the relationship between humanity and technology in a safe,
metaphorical way.
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2.4 REALISTIC FICTION (Modern and Historical)

Realistic fiction tells stories that could happen in the real world. The
characters are fictional, but their experiences, emotions, and problems are
believable and relatable.

Contemporary Realistic Fiction

o Definition: Stories set in the present time (or recent past) that deal with real-
life issues, problems, and experiences of children. These stories help
children see their own lives reflected in books (mirrors) and understand the
lives of others (windows).

e Themes: Friendship, family, school, moving to a new place, making friends,
dealing with fears, sibling rivalry, loss, and diverse family structures.

o Examples: Kevin Henkes's Chrysanthemum (dealing with teasing about
one's name), Ezra Jack Keats's The Snowy Day (a classic story of a child's
simple adventure in the snow), Jacqueline Woodson's The Other Side (about
friendship across a racial divide).

Historical Fiction

o Definition: Stories set in a time period before the author's own time. They are
carefully researched to accurately portray the historical setting, including the
language, customs, clothing, and social conditions. The characters and plot
may be fictional, but they are grounded in real historical events.

o Purpose: Historical fiction brings history to life for children, making it more
personal and meaningful than a textbook. It helps them understand that
history is not just dates and facts, but the real experiences of real people.

o Examples for Young Children: There are beautiful picture books that serve
as historical fiction, such as The Little House series by Laura Ingalls Wilder
(for older readers), or picture books like Baseball Saved Us by Ken
Mochizuki (about Japanese American internment camps).

Why They Matter for Children: Realistic fiction, both contemporary and
historical, helps children understand themselves and the world around them. It
builds empathy by allowing them to step into the shoes of another person, and it
helps them navigate their own real-life challenges by seeing how characters cope
with similar situations.

2.5 POETRY AND NURSERY RHYMES

Poetry is language at its most musical and expressive. For young children,
exposure to poetry and nursery rhymes is essential for language development and
pure enjoyment.
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The Rhythm and Rhyme of Language

Nursery Rhymes: These are short, traditional poems or songs for young
children. They are characterized by strong rhythm, rhyme, and often playful
or nonsensical content.

o Value: Nursery rhymes are crucial for developing phonological
awareness—the ability to hear and manipulate the sounds of language.
They are also a shared cultural heritage and a source of joy.

o Examples: "Twinkle, Twinkle, Little Star," "Humpty Dumpty," "Jack
and Jill," "Hey Diddle Diddle."

Poetry for Children: Poetry for children comes in many forms, from

anthologies of classic poems to single-poem picture books.

o Forms: Includes lyric poetry (expressing personal thoughts and
feelings), narrative poetry (telling a story), limericks (humorous five-
line poems), haiku (Japanese three-line poems), and free verse (poetry
without regular thyme or rhythm).

o Value: Poetry expands vocabulary, develops a feel for the rhythms and
music of language, and expresses deep emotions and observations in a
concentrated form. It also encourages creativity and a love of wordplay.

o Notable Poets for Children: Shel Silverstein (Where the Sidewalk Ends),
Jack Prelutsky, Mary Ann Hoberman, and Nikki Grimes.

Your Role: Read poetry aloud with expression! Let children hear the music of the
words. Do not feel you must always analyze the poem. Sometimes, the best
response is simply to enjoy it.

2.6 INFORMATIONAL AND NONFICTION TEXTS

Nonfiction books are about the real world. They are essential for building

children's knowledge and satisfying their curiosity.
Biographies, Concept Books, and Books about the World

Concept Books: These books introduce young children to basic concepts

such as the alphabet, counting, colors, shapes, opposites, and sizes. They

are often the first nonfiction books a child encounters.

o Examples: Lois Ehlert's Eating the Alphabet, Tana Hoban's many
concept books (e.g., Shapes, Shapes, Shapes).

Informational Books: These books provide factual information about a wide

range of topics: animals, plants, weather, space, transportation, people,

places, and how things work. High-quality informational books are

accurate, engaging, and well-organized.

o Examples: Gail Gibbons's many books on topics
from Apples to Whales, Steve Jenkins's books with stunning collage
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illustrations about animals (Actual Size), and Nic Bishop's nature
photography books.

o Biographies and Autobiographies: These tell the story of a real person's life.
For young children, biographies focus on the person's childhood and key
achievements, presented in an accessible narrative form.

o Examples: Picture book biographies like Martin's Big Words by Doreen
Rappaport (about Martin Luther King Jr.), The Watcher by Jeanette
Winter (about Jane Goodall), Radiant Child by Javaka Steptoe (about
artist Jean-Michel Basquiat).

Why They Matter for Children: Nonfiction books build background
knowledge about the world, which is essential for reading comprehension. They
satisfy children's natural curiosity and can spark lifelong interests. They also
introduce children to the genre of writing they will encounter most frequently in
their academic lives.

2.7 FORMATS FOR YOUNG CHILDREN

Beyond the content (genre), children's books come in a variety of physical
formats, each designed with a specific age group and purpose in mind.

Format Description Target Age Purpose and Value

Sturdy books made Designed to withstand

with thick, durable Infants and chewing, grabbing, and rough
Board cardboard pages. Toddlers handling. They introduce very
Books They often have (0-3) young children to books as

rounded corners objects and build positive

for safety. associations.

Books with paper- Create a sense of wonder and
Pop-Up engineered surprise. They engage children
and elements that pop Preschoole actively with the boqk and can
Movable up, move, or s and up be paﬁlculgrly effective for
Books unfold as pages are demonstrating concepts like

turned. They are size, space, and

often delicate. transformation.

Books that tell a Encourage visual literacy,

story entirely storytelling, and language
Wordless through All aces development. Children "read"
Books illustrations, with & the pictures and create their

no text (or very
few words).

19

own narrative. They are
excellent for supporting



Format

Big Books

Picture
Books
(Standard)

Early
Readers /
Chapter
Books

Digital
Books / E-
books

Description

Oversized versions
of picture books are
large enough for a
group of children to
see the illustrations
during a read-aloud.

The classic 32-page
format, where
illustrations and text
work together to tell
a story.

Books with simpler
text, shorter
chapters, and more
illustrations than
novels are
designed for
children who are
beginning to read
independently.

Books that are read
on a screen (tablet,
computer). They
may include
interactive features
like animation,
sound effects, and
games.

Target Age

Preschool
and Early
Primary

Preschool
and Early
Primary

Early
Primary
(ages 5-8)

All ages
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Purpose and Value

diverse learners and for
encouraging oral language.
(Examples: Jerry
Pinkney's The Lion & the
Mouse, David

Wiesner's Tuesday)

Essential for shared reading
experiences. They allow
children to follow the print
and illustrations as the teacher
reads, supporting print
awareness and concepts of
print.

The core of children's
literature. They offer a rich,
integrated literary and artistic
experience.

Bridge the gap between
picture books and novels,
building reading confidence
and stamina.

Offer portability and
accessibility. Interactive
features can be engaging but
can also be distracting. They
should be chosen thoughtfully.



2.8 RELIGIOUS AND
CHILDREN

In addition to the Quran itself, which is in a category of its own, there is a rich and
growing body of children's literature that supports Muslim children's spiritual,
moral, and cultural development. These books serve as both mirrors and windows,
reflecting children's faith and introducing them to the beauty of Islamic teachings.

Types of Religious and Sacred Texts for Muslim Children

Type of Book

The Quran
(Mushaf)

Quranic
Stories for
Children

Books about
the Life of
Prophet
Muhammad
(Seerah)

Description

The physical
copy of the
Quran in its
original
Arabic. For
older children,
there are also
translations of
the meanings
in their native
language.

Books that
retell stories of
the prophets
and events
mentioned in
the Quran in a
simple,
engaging
narrative form
suitable for
young children.

Books that tell
the story of the
Prophet's life,
his character,
his teachings,
and his
example.

Examples
(Concepts/Ideas)

A standard mushaf.
For children, there
are Qurans with
color-coded tajweed
rules or larger print.

Stories of Prophet
Adam, Prophet Nuh,
Prophet Ibrahim,
Prophet Musa,
Prophet Yusuf,
Prophet Isa, and
Prophet Muhammad
(peace be upon them
all).

Stories about his
childhood, his
honesty and
trustworthiness, his
kindness to children
and animals, the first
revelation, and his
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SACRED TEXTS FOR MUSLIM

Considerations for
Selection

Must be treated with
the utmost respect.
Translations are only
interpretations of the
meaning, not the
Quran itself. Should
be handled with
wudu and placed on a
high shelf.

Ensure the stories are
faithful to the
Quranic account and
authentic hadith.
I1lustrations should
be respectful (in
mainstream Islamic
tradition, prophets
are not depicted).

Look for books that
are accurate, age-
appropriate, and
inspire love and
respect for the
Prophet. Be mindful
of how the Prophet is



Type of Book

Books about
Islamic Values
and Teachings

Books of
Hadith for
Children

Books about
Islamic
Holidays and
Traditions

Description

Books that
introduce
children to
core Islamic
concepts,
values, and
practices in an
engaging and
accessible
way.

Collections of
sayings and
actions of the
Prophet
Muhammad
(hadith) that
are simplified
and explained
for young
children.

Books that
help children
understand and
celebrate Eid
al-Fitr, Eid al-
Adha,
Ramadan, and
other special
times in the
Islamic
calendar.

Examples
(Concepts/Ideas)

migration to
Madinah.

Books about
honesty, kindness,
generosity, gratitude,
patience, respect for
parents, and love for
Allah. Books
explaining the five
pillars of Islam
(Shahada, Salah,
Zakat, Sawm, Hajj).

Hadith about
kindness to animals,
greeting others with
"Assalamu
Alaikum," smiling
being a charity, and
the importance of
truthfulness.

Stories about
fasting, giving
charity, celebrating
Eid with family, and
the meaning of Hajj.
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Considerations for
Selection

represented (most
traditions avoid
depicting him
visually).

Should be positive,
joyful, and focused
on the beauty of
Islamic teachings.
Should avoid being
overly didactic or
preachy.

Should be an
authentic hadith,
accurately conveyed,
and explained in a
way children can
understand and apply.

Look for joyful,
culturally authentic
portrayals of these
celebrations. These
books serve as
mirrors for Muslim
children and
windows for others.



Type of Book

Books
Featuring
Contemporary
Muslim
Children

Description

Stories about
Muslim
children living
in the modern
world, going
to school,
playing with
friends, and
navigating
everyday life.

Examples
(Concepts/Ideas)

A story about a child
who is excited for
the first day of
school. A story
about a child
explaining why they
wear a hijab. A story
about a child's
friendship with
someone of a
different faith.
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Considerations for
Selection

These books are
essential for showing
that Muslim children
have normal, happy
childhoods. They
counter stereotypes
and provide mirrors
for Muslim children.



Summary

Let's review the key ideas from this unit:

Picture books are a unique art form where text and illustrations work
together to tell a story.

Traditional literature (folktales, fairy tales, fables, myths, legends) connects
children to their cultural heritage and explores universal themes.

Fantasy and science fiction spark imagination and encourage children to ask
"what if?"

Realistic fiction (contemporary and historical) helps children understand
themselves, others, and the world around them.

Poetry and nursery rhymes develop phonological awareness and a love for
the music of language.

Informational and nonfiction texts build knowledge about the real world
and satisfy children's curiosity.

Books come in many formats (board books, pop-ups, wordless books, etc.),
each with a specific purpose and target age group.

Religious and sacred texts, including the Quran and Islamic children's
literature, are a vital genre that nourishes the spiritual and moral
development of Muslim children and should be included in every classroom
library serving Muslim students.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 2.

1.

2.

3.

What makes a picture book different from a book that simply has
illustrations? Explain the relationship between text and images.

Choose one sub-genre of traditional literature (folktales, fairy tales, fables,
myths, or legends). Describe its key characteristics and give one example.
How does realistic fiction differ from fantasy? Why are both genres
valuable for children?

Why are nursery rhymes and poetry considered important for early language
development?

What is the difference between a concept book and an informational book?
Give an example of each.

Describe one type of Islamic children's book and explain its importance for
Muslim children.
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Unit 3

ELEMENTS OF QUALITY
CHILDREN’S LITERATURE
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INTRODUCTION

Welcome to Unit 3! In Unit 2, we explored the vast landscape of genres and
formats available in children's literature. Now, we are going to put on our literary
"microscopes" and look closely at what makes a children's book truly high-quality.
This unit is about becoming a discerning critic and a thoughtful selector.

Imagine you are walking through a beautiful garden. You can see that some
flowers are more vibrant, some are better arranged, and some have a more pleasing
fragrance than others. The same is true of children's books. Some stories are more
compelling, some characters are more memorable, and some illustrations are more
captivating. Understanding the elements that contribute to this quality will
empower you to choose the very best books for the children in your care.

In this unit, we will analyze both the literary elements (the craft of writing)
and the artistic elements (the craft of illustration) that come together to create a
masterpiece. We will also explore how the physical design of a book contributes to
the overall reading experience. By the end of this unit, you will have a critical
framework for evaluating and appreciating children's literature at a deeper level.
This framework can be applied to all books, including Islamic children's literature,
where you can analyze the theme of sacrifice in a story of Prophet Ibrahim, or the
use of light and color in illustrations of a mosque.

LEARNING OUTCOMES

After studying this unit, you will be able to:

1. Identify and analyze key literary elements in children's books, including
plot, character, setting, theme, and style.

2. Identify and analyze key artistic elements in children's book illustrations,
including media, style, and the role of illustration in storytelling.

3. Explain how book design and physical features (cover, endpapers,
typography, layout) contribute to the reader's experience.

4. Use a critical framework to evaluate the overall quality of a children's book.

5. Apply your understanding of these elements when selecting books for
classroom use.
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3.1 ANALYZING TEXT: LITERARY ELEMENTS

Just as a house is built from lumber, nails, and bricks, a story is built from

literary elements. Understanding these elements helps us appreciate the craft of
writing and recognize why some stories are so powerful and enduring.

3.1.1 Plot: Structure, Conflict, and Pacing in Stories for Children

Plot is the sequence of events in a story—what happens. A strong plot keeps
children engaged and wanting to know what comes next.
Structure: Most stories for children follow a traditional narrative arc:

o

o

Exposition: The beginning, where we meet the characters and learn
about the setting.

Rising Action: A series of events that build tension and lead to the
climax. The main character faces challenges.

Climax: The turning point of the story, the most exciting or important
moment.

Falling Action: The events that follow the climax, leading towards
resolution.

Resolution: The ending, where the story's conflict is resolved.

Conflict: Conflict is the problem or struggle that drives the plot. Common
types of conflict in children's books include:

@)

@)

Character vs. Self: An internal struggle (e.g., overcoming a fear, making
a difficult choice). Example: In Chrysanthemum, the conflict is the
character's struggle with her own feelings about her name after being
teased.

Character vs. Character: A struggle between two characters. Example:
The wolf vs. the three little pigs.

Character vs. Nature: A struggle against the forces of nature. Example:
A story about surviving a storm.

Character vs. Society: A struggle against the rules or expectations of a
group. Example: A story about a child who doesn't fit in.

Pacing: Pacing is the speed at which the story unfolds. A well-paced story
for young children moves along briskly, with enough detail to be engaging
but not so much that it becomes bogged down. Page turns are often used to
create suspense or surprise, controlling the pacing.

3.1.2 Character: Development, Round vs. Flat Characters,
Identifying with Characters

Characters are the people (or animals, or creatures) in the story. Children often
connect most deeply with characters.
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Character Development: Do characters change and grow throughout the

story? A character who learns something, overcomes a flaw, or sees the

world differently is said to be "dynamic" or to show development. In Where
the Wild Things Are, Max moves from anger to a need for comfort and
home—he has changed.

Round vs. Flat Characters:

o Round Characters: These are complex, multi-dimensional characters
who feel like real people. We learn about their thoughts, feelings, and
motivations. In E.B. White's Charlotte's Web, Charlotte is a round
character; we understand her wisdom, her loyalty, and her acceptance of
her own life cycle.

o Flat Characters: These are simple, one-dimensional characters who are
defined by a single trait. They often appear in folktales and fables. The
Big Bad Wolfis a flat character—he is simply wicked. This is not a flaw;
flat characters serve a purpose in simple, fast-paced stories.

Identifying with Characters: The most powerful books are often those in

which a child can identify with a character. This means seeing something of

themselves in the character—a shared feeling, a similar problem, or a

common hope. This identification is what makes a book a "mirror."

Characters should be believable and relatable, even if they are animals or

fantastical creatures.

3.1.3 Setting: Time, Place, and Atmosphere

The setting is where and when the story takes place. It can be more than just a
backdrop; it can powerfully influence the mood and meaning of the story.

Time: When does the story happen? In the past, the present, or the future?
During the day or at night? In winter or summer?

Place: Where does the story happen? In a city, a forest, a castle, a child's
bedroom? The details of the place help the reader imagine the world of the story.
Atmosphere: Setting creates mood or atmosphere. A dark, creepy forest
creates a feeling of fear or suspense. A sunny, bright meadow creates a
feeling of peace and happiness. In Virginia Lee Burton's The Little House,
the setting (the house's changing surroundings) is the entire focus of the
story, creating a mood of nostalgia and loss as the city encroaches on the
countryside.

3.1.4 Theme: The Underlying Message or Idea

The theme is the central idea or underlying message of the story. It is what the story
is really about, beneath the surface plot. Themes are often universal and explore
what it means to be human.

Common Themes in Children's Literature:
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Friendship and loyalty

Courage and overcoming fear

The importance of family

Belonging and acceptance

Good vs. evil

Loss and grief

Self-discovery and identity

The power of kindness

Faith, gratitude, and trust in God (common themes in Islamic children's
books)

A story's theme is rarely stated directly. It is revealed through the characters' actions,
the plot's resolution, and the overall message the reader takes away. For example,
the theme of Charlotte's Web is often described as the nature of friendship, loyalty,
and the cycle of life and death. The theme of a story about Prophet Yunus might be
the power of patience and trust in Allah.

3.1.5 Style and Tone: The Author's Voice, Use of Language, Word Choice

Style is the way an author uses language. It is their unique "voice." Tone is the
feeling or attitude that the author conveys through their style.

e Word Choice (Diction): Does the author use simple, everyday words or
more complex, descriptive language? Do they use words that are fun to say?
Mem Fox's books are known for their playful, musical language.

e Sentence Structure: Are the sentences short and simple, or long and
complex? The rhythm of the sentences contributes to the flow of the story.

o Figurative Language: Does the author use similes (comparisons using "like"
or "as"), metaphors (direct comparisons), personification (giving human
qualities to non-human things), or onomatopoeia (sound words like "buzz"
or "crash")? These devices make language vivid and engaging.

o Tone: Is the story funny, sad, serious, playful, suspenseful, or gentle? The
tone is created through all the elements of style. Dr. Seuss's tone is playful,
irreverent, and energetic. The tone of Judith Viorst's Alexander and the
Terrible, Horrible, No Good, Very Bad Day is one of frustrated, humorous
realism. The tone of a book about the Quran might be reverent, gentle, and
awe-inspired.

O 0O O O 0O O O O O

Activity 3.1: Analyze a Picture Book's Literary Elements

Choose a favorite picture book—it could be a classic, a modern story, or an
Islamic children's book. On a piece of paper, identify and describe its plot
(including conflict), one main character (are they round or flat?), its setting, its
theme, and the author's style/tone. This practice will sharpen your analytical skills.
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3.2 ANALYZING ILLUSTRATION: ARTISTIC ELEMENTS

In a picture book, the illustrations are not mere decoration. They are an integral part of
the storytelling. To fully appreciate a picture book, we must learn to "read" the art.

3.2.1 Artistic Media: Watercolor, Collage, Oil, Digital Art, etc.

The materials an illustrator chooses have a huge impact on the look and feel of a book.

e Watercolor: Creates soft, flowing, transparent images. Often used for

gentle, dreamy, or natural scenes. (Examples: Beatrix Potter, many of Eric
Carle's early works).

e Collage: Involves assembling different materials like paper, fabric, and
found objects. Creates texture and visual interest. (Examples: Eric Carle's
distinctive painted-paper collage, Ezra Jack Keats's use of collage in The
Snowy Day).

e Oil or Acrylic Paint: Creates rich, textured, vibrant images. Can be used for
a wide range of styles, from realistic to impressionistic. (Examples: Barbara
Cooney, Jerry Pinkney).

e Pen and Ink: Uses lines to create detailed drawings, often with cross-
hatching or stippling. Can be combined with watercolor washes. (Examples:
Robert McCloskey's Make Way for Ducklings).

o Pastels or Chalk: Creates soft, smudgy, dreamy images. (Examples: Leo
Lionni).

o Digital Art: Created using computer software. Can mimic a wide variety of
traditional styles or create entirely new looks. (Examples: Many
contemporary picture books are created digitally.

3.2.2 Artistic Style: Cartoon, Realistic, Impressionistic, Surreal,
etc.

Style refers to the overall look and feel of the illustrations, the way the artist
represents the world.

e Realistic: The illustrations aim to depict the world as it actually appears,
with accurate proportions, details, and perspective. (Examples: Barbara
Cooney, Trina Schart Hyman).

e Cartoon or Caricature: The illustrations are simplified, exaggerated, or
stylized for humorous or expressive effect. (Examples: Mo
Willems's Pigeon books, Dr. Seuss).

e Impressionistic: The illustrations focus on capturing the feeling or
impression of a scene, often using visible brushstrokes and soft focus, rather
than precise detail. (Examples: Some of the illustrations in books illustrated
by Marc Simont).
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Expressionistic: The illustrations use distortion and exaggeration to convey
strong emotions or inner feelings. (Examples: Maurice Sendak's work often
has expressionistic qualities).

Folk Art or Naive: The illustrations have a simple, unadorned, often child-
like quality, inspired by traditional folk art. (Examples: Some of the work
by Alice and Martin Provensen).

Surreal: The illustrations feature dreamlike, fantastical, or bizarre imagery,
combining elements in unexpected ways. (Examples: Some of the work by
Chris Van Allsburg).

Islamic Art Influence: Some illustrators may draw inspiration from Islamic
art traditions, using geometric patterns, arabesque designs, and rich, jewel-
tone colors to create a distinctive and culturally resonant style.

3.2.3 The Role of Illustration: Extending, Interpreting, or
Countering the Text

The relationship between text and illustration is dynamic. Illustrations can serve
several functions:

Extending the Text: The illustrations add details and information that are
not in the words, expanding the story world. The text might say, "They went
to the park," but the illustration shows a specific park with a slide, a pond
with ducks, and children playing, creating a richer scene.

Interpreting the Text: The illustrations show the illustrator's interpretation
of the characters, setting, and mood. They convey emotion and atmosphere,
helping the reader understand how to feel about the story. A character
described as "sad" is shown with a downturned mouth and slumped
shoulders. In a book about the beauty of creation, illustrations of a stunning
sunset can inspire awe and gratitude.

Countering or Contradicting the Text: Sometimes, the illustrations tell a
different story from the words, creating irony or humor. As mentioned in
Unit 2, in Officer Buckle and Gloria, the text describes Officer Buckle's
speeches, but the pictures show Gloria's hilarious antics, creating a counter-
narrative that the reader enjoys.

Your Role: When sharing a picture book, give children time to look at the
illustrations. Ask questions like, "What do you notice in this picture?" "How do you
think the character is feeling here?" "What's happening in the story that the words
don't tell us?" This builds visual literacy and deepens comprehension.
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3.3 BOOK DESIGN AND PHYSICAL FEATURES

Beyond the text and illustrations, the physical book itself is a designed object.
Every element, from the cover to the final page, contributes to the reading
experience.

Cover: The cover is the first thing a child sees. It should be inviting and give
a hint about the story's content and tone. A well-designed cover makes a
child want to pick up the book.

Endpapers: These are the pages glued to the inside of the front and back
covers. They are not blank space! Illustrators often use endpapers to set the
mood, provide additional information, or even begin the story before the
title page. In The Snowy Day, the endpapers are covered in snowflake
patterns, immediately establishing the setting. In many books by Eric Carle,
the endpapers are made from his distinctive painted paper. In an Islamic
book, endpapers might feature beautiful geometric patterns.

Title Page: This page gives the title, author, and illustrator. It often includes
an illustration that sets the scene for the story to come.

Typography: The choice of font, size, and layout of the text is important. Is
the text easy to read? Does the font style match the mood of the story (e.g.,
a playful font for a funny story, a more formal font for a traditional tale)?
Sometimes, the text is integrated into the illustration, with words curving
around an image or changing size and color for emphasis. For books with
Arabic text, the calligraphy itself is an art form.

Layout and Page Design: How are the text and illustrations arranged on the
page? Is it a double-page spread (one illustration covering two pages)? Are
there smaller, spot illustrations? The layout guides the reader's eye and
controls the pacing.

Page Turns: The page turn is a crucial element of the picture book
experience. A well-timed page turn can create suspense, surprise, or a
satisfying pause. A good picture book is carefully crafted so that each page
turn reveals something new and keeps the reader engaged.
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SUMMARY

Let's review the key ideas from this unit:

Literary elements are the building blocks of the story.

o Plot is the sequence of events, driven by conflict.

o Characters can be round (complex) or flat (simple), and children
identify with them.

o Setting is the time and place, which creates atmosphere.

o Theme is the underlying message or big idea.

o Style and tone are the author's unique voice and the feeling of the story.

Artistic elements are the building blocks of the illustrations.

o Media refers to the materials used (watercolor, collage, etc.).

o Style refers to the overall look and feel (realistic, cartoon, etc.).

o Illustrations can extend, interpret, or counter the text.

Book design and physical features (cover, endpapers, typography, layout,

page turns) all contribute to the reader's overall experience and are part of

what makes a book high-quality.

This framework can and should be applied to all children's books, including

Islamic children's literature, to select the highest quality and most engaging

stories for your classroom.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 3.

1.
2.

3.

Name the five parts of a traditional narrative plot structure.

What is the difference between a "round" character and a "flat" character?
Give an example of each from a children's book you know.

What is the "theme" of a story? Choose a children's book (it could be an
Islamic story) and state its theme in one sentence.

List three different artistic media that illustrators use, and briefly describe
the effect of each.

Explain the difference between an illustration that "extends" the text and
one that "counters" the text. Give a hypothetical example of each.

Why are endpapers considered an important part of a picture book's design?
What purpose can they serve?
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INTRODUCTION

Welcome to Unit 4! In the previous units, you have learned what children's
literature is, explored its many genres and formats, and developed a critical eye for
analyzing its literary and artistic elements. Now comes a crucial practical
skill: selecting the right books for the right children at the right time.

Imagine you are a chef. You have learned about all the ingredients and how
to combine them. But to create a wonderful meal, you must also know which
ingredients are appropriate for which diners, considering their tastes, ages, and
dietary needs. The same is true for selecting literature. You must consider the
developmental stages, interests, and backgrounds of the children you teach.

In this unit, we will explore how to match books to children from infancy
through the early primary years. We will establish clear criteria for evaluating
quality, discuss the importance of cultural and contextual relevance, learn about
major children's book awards as selection guides, and grapple with the sensitive
issues of censorship and ethical selection. We will also add an important layer:
specific criteria for selecting authentic and high-quality Islamic children's literature.
By the end of this unit, you will be equipped to build a thoughtful, inclusive, and
high-quality classroom library that serves all your students.

Learning Outcomes

After studying this unit, you will be able to:
1. Match books to the developmental stages and needs of children from birth
to eight years.
2. Apply a set of criteria to evaluate and select high-quality children's
literature.
3. Explain the importance of selecting books that are culturally and
contextually relevant for your students, including those from Muslim

backgrounds.

4. Identify major children's book awards and use them as a resource for
selection.

5. Understand and articulate the difference between thoughtful selection and
censorship.

6. Apply additional criteria for selecting authentic and high-quality Islamic
children's literature.
7. Develop a personal and professional framework for ethical book selection.
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4.1 Developmental Stages and Book Selection (0—8 Years)

Children are not all the same. A book that delights a four-year-old will likely be
ignored by an infant, and a book that engages a seven-year-old may be too complex
for a preschooler. Understanding child development is essential for making
appropriate book choices.

Literature for Infants and Toddlers (Birth to 2 Years)

At this stage, children are learning through their senses and developing trust and
attachment. Books are a sensory and relational experience.

e Developmental Characteristics:

Exploring through mouthing, grasping, and banging.
Developing attention span (very short!).
Responding to rhythm, rhyme, and the human voice.
Enjoying faces and familiar objects.

Beginning to understand object permanence.

o O O O O

¢ What to Look For:

o Sturdy Format: Board books with thick, durable pages that can withstand
chewing and grabbing.

o Simple, Clear Images: Bright, high-contrast illustrations or photographs
of faces, babies, and familiar objects.

o Minimal Text: A few words per page, often with rhythm, rhyme, or
repetition.

o Interactive Elements: Touch-and-feel books, lift-the-flaps (sturdy ones),
or books with simple sounds.

o Safe Design: Rounded corners and non-toxic materials.

o Examples: Helen Oxenbury's series of board books, Eric Carle's The Very
Hungry Caterpillar (board book edition), books by Leslie Patricelli. For
Muslim families, board books with simple Arabic words like "Bismillah" or
"Alhamdulillah" can also be meaningful.

Literature for Toddlers and Young Preschoolers (Ages 2-3)
Children at this age are becoming more mobile, more verbal, and more independent.
They are curious about the world around them.

o Developmental Characteristics:

Rapid language growth.

Enjoying simple stories with familiar themes.
Engaging in parallel play.

Developing a sense of autonomy ("Me do it!").
Short attention span but growing.

O O O O O
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e What to Look For:

o Simple Stories: Clear, linear plots with a beginning, middle, and end.
Stories about daily routines (eating, sleeping, going to the store) are
popular.

o Repetition and Predictability: Books with repeated phrases or patterns
allow children to "read along" and feel successful. (Example: Brown
Bear, Brown Bear, What Do You See?)

Rhythm and Rhyme: Language that is fun to hear and say.
Bright, Clear Illustrations: Illustrations that closely match the text and
help tell the story.

o Sturdy Picture Books: Transitioning from board books to paper pages,
but still with relatively durable construction.

o Examples: Goodnight Moon by Margaret Wise Brown, Llama Llama Red
Pajama by Anna Dewdney, books by Mo Willems (Pigeon series).

Literature for Preschoolers (Ages 3-5)
This is the golden age of the picture book. Children's cognitive, language, and social
skills are blossoming.

o Developmental Characteristics:
o Longer attention spans.
o Rich imaginations and love of pretend play.
o Developing theory of mind (understanding that others have different
thoughts and feelings).
o Asking endless questions ("Why?").
o Beginning to understand concepts like letters, numbers, and time.
e What to Look For:
o Richer Stories: More complex plots with problem-solving and
multiple characters.
o Humor: Children at this age love silly situations, wordplay, and
humorous illustrations.
o Diverse Characters and Settings: Books that serve as windows and
mirrors.
o Engaging Language: Introduces new vocabulary in a meaningful
context.
o High-Quality Illustrations: Art that extends the story and rewards
repeated looking.
o Thematic Depth: Stories that explore friendship, feelings, fears, and
family.
o Examples: Where the Wild Things Are by Maurice
Sendak, Chrysanthemum by Kevin Henkes, Last Stop on Market Street by
Matt de la Pefia, books by Oliver Jeffers. For Muslim children, books like /n
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My Mosque by M. O. Yuksel or Golden Domes and Silver Lanterns by Hena
Khan are wonderful mirrors.

Literature for Kindergarten and Early Primary (Ages 5-8)
Children are now becoming readers themselves. They are ready for longer, more
complex texts and can engage with stories on a deeper level.

O O O O O

O

Developmental Characteristics:

Developing reading skills and strategies.

Longer attention spans for chapter books.

Growing understanding of story structure and literary devices.
Developing empathy and moral reasoning.

Forming strong friendships and navigating social complexities.

What to Look For:

Picture Books for Older Readers: Sophisticated picture books with
complex themes, intricate illustrations, and layered meanings.

Early Chapter Books: Books with short chapters, lots of illustrations, and
accessible text to build reading confidence. (Examples: Frog and
Toad series by Arnold Lobel, Mercy Watson series by Kate DiCamillo.)
Longer Picture Books: Stories that take more than one sitting to read
aloud.

Nonfiction: More detailed informational books on topics of interest.
Series Books: Children at this age often enjoy reading multiple books
about familiar characters.

Diverse Perspectives: Books that explore different cultures, historical
periods, and life experiences.

Examples: The Name Jar by Yangsook Choi, The One and Only Ivan by
Katherine Applegate (for read-aloud), Juana & Lucas by Juana Medina
(early chapter book). For Muslim children, books like Under the Ramadan
Moon by Sylvia Whitman or The Proudest Blue by Ibtithaj Muhammad are
excellent choices.

4.2 CRITERIA FOR SELECTING QUALITY BOOKS

When choosing books for your classroom, you need a reliable framework. Use
these criteria to guide your selection process, building on the literary and artistic
elements you learned in Unit 3.

Criteria .
Category Key Questions to Ask

i = 9
Literary Quality Is the plot engaging and well-structured? Are the characters

believable and developed? Is the setting vivid and appropriate? Does
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Criteria
Category

Artistic Quality
(for picture
books)

Developmental
Appropriateness

Accuracy  and
Authenticity

Diversity  and
Representation

Child Appeal

Potential for
Classroom Use

Key Questions to Ask

the story have a meaningful theme? Is the author's style and
language rich and engaging?

Do the illustrations extend and enhance the text? Are they well-
crafted and appropriate to the story? Do they use color, line, and
composition effectively to create mood and meaning?

Is the content, language, and length suitable for the intended age
group? Does it match their attention span and life experiences? Does
it challenge them without frustrating them?

For nonfiction, is the information accurate and up-to-date? For
fiction, are the details about cultures, historical periods, or life
experiences portrayed authentically and respectfully?

Does the book offer windows and mirrors? Are diverse characters
portrayed authentically and without stereotypes? Does it reflect the
diversity of the world and of your classroom?

Is the book likely to engage and interest children? Does it connect to their
lives, interests, and curiosities? Would a child choose to read it again?

Does the book lend itself to read-alouds, discussions, or follow-up
activities? Can it be integrated into your curriculum?

Activity 4.1: Apply the Criteria

Choose a children's book you are familiar with—perhaps an Islamic children's book
or a classic picture book. Using the table above, evaluate the book against each
criterion. Write a few sentences for each category. This practice will help you
internalize the criteria and become a more thoughtful selector.

4.3 CULTURAL AND CONTEXTUAL RELEVANCE

Selecting books that are culturally and contextually relevant is not just about
checking a box for "diversity." It is about ensuring that every child in your
classroom feels seen, valued, and respected, and that all children learn to understand
and appreciate others.

Why Cultural Relevance Matters
o Affirmation and Identity: When children see their own culture, language,
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family structure, and experiences reflected positively in books, it affirms their
identity and builds self-esteem. They learn, "People like me belong in stories."
Building Empathy and Understanding: Books that authentically portray
cultures different from a child's own build empathy, reduce prejudice, and
foster a more inclusive and compassionate classroom community.
Engagement and Connection: Children are more likely to engage deeply
with stories that connect to their own lives and experiences. A book that
reflects a child's reality is a book that the child will want to read.

What to Consider for Cultural and Contextual Relevance

Authenticity: Is the book written or illustrated by someone with insider
knowledge of the culture being portrayed? Does it avoid stereotypes and
clichés? Does it represent the culture with depth and respect?

Currency: Does the book reflect contemporary life, or does it only show a
culture through a historical or "exotic" lens? Children need to see that all
cultures exist in the present day.

Diversity Within Groups: Remember that no culture is a monolith. Look for
books that show the diversity within cultural groups—different family
structures, socioeconomic backgrounds, abilities, and experiences.

Local Context: Consider the specific children in your classroom. What are
their cultural backgrounds, languages, and life experiences? What are their
religious and faith backgrounds? What books would serve as mirrors for
them? What books would serve as windows into their peers' lives?

Your Role: Become familiar with book awards that honor diverse voices (see
Section 4.4). Read reviews from authentic sources. Seek recommendations from
colleagues, librarians, and families. Continuously educate yourself about cultures
and experiences different from your own.

4.4 Understanding Book Awards (Caldecott, Newbery, etc.)

Book awards can be a helpful guide for selecting high-quality literature. They are
given by expert committees of librarians, scholars, and critics who have read
extensively and applied rigorous criteria. However, awards should be used as a
starting point, not the only factor in selection.

Major Awards in Children's Literature

Award Focus Criteria Significance
Caldecott American Awarded annually to The most
Medal picture books the artist of the "most prestigious award
for children distinguished for picture book art.
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Award

Newbery
Medal

Coretta Scott
King Book
Awards

Pura Belpré
Award

Theodor Seuss
Geisel Award

Focus

American
children's
books

African
American
experience

Latino/Latina
experience

Beginning
readers

Criteria

American picture
book for children."
Focus is on the
illustrations.

Awarded annually to
the author of the
"most distinguished
contribution to
American literature
for children." Focus
1s on the text.

Given annually to
outstanding African
American authors and
illustrators whose
books demonstrate an
appreciation of
African American
culture and universal
human values.

Presented annually to
a Latino/Latina
author and illustrator
whose work best
portrays, affirms, and
celebrates the Latino
cultural experience in
children's books.

Given annually to the
most distinguished
American book for
beginning readers
published in English.
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Significance

Winning the
Caldecott is a mark
of exceptional
artistic quality.

The oldest and most
famous award for
children's literature.
Newbery winners
are recognized for
literary excellence.

Essential for
identifying high-
quality books that
reflect the Black
experience.

The premier award
for identifying

excellent books by
and about Latinos.

Helps identify
books that are both
engaging and
supportive for
children learning to
read independently.



Award Focus Criteria Significance
Robert F. Awarded annually to
. the most A key resource for
Sibert . oL . .
. Nonfiction distinguished selecting high-
Informational ) . . .
informational book quality nonfiction.
Book Medal .
for children.
Honors individual
. . Asian works about Helps identify
if;laerrli/f;;lﬁc American and Asian/Pacific authentic and
Pacific Americans and their excellent books
Award for . .
. Islander heritage, based on representing AAPI
Literature . . .. s
experience literary and artistic experiences.
merit.
Presented every two
American Native years to identify and Essenjual for ’
. ) honor the very best selecting authentic
Indian Youth American and .\
. . writing and and respectful
Literature Indigenous . .
. illustrations by and books by and about
Award experience . .
about American Indigenous peoples.
Indians.

How to Use Awards in Selection

As a Starting Point: Award lists are excellent places to discover high-quality
books you may not have encountered.

As a Guarantee of Quality: Winning a major award generally indicates a
high level of literary or artistic merit.

With Critical Awareness: Remember that awards reflect the criteria and
perspectives of the judging committee. A book that did not win an award
may still be excellent and perfectly suited for your classroom. Also, be
aware of the historical lack of diversity in some awards and seek out awards
that specifically honor marginalized voices.

Read the Books Yourself: Always read a book yourself before introducing
it to your class. Your own judgment, informed by your knowledge of your
students, is the most important factor.

4.5 ISSUES OF CENSORSHIP AND ETHICAL SELECTION

As an educator, you have a responsibility to select books thoughtfully.

However, there is a critical difference between selection (choosing the best books
for your educational goals and students) and censorship (removing or restricting
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access to books based on the idea that they are "wrong" or "harmful").
Selection vs. Censorship

Selection Censorship
A positive, professional act of choosing the A negative act of restriction, removing or
best from what is available. preventing access.
Based on educational goals, developmental Based on the fear that certain ideas or
appropriateness, and literary quality. perspectives are dangerous or objectionable.
Aims to include diverse perspectives and Aims to exclude certain perspectives and
offer windows and mirrors. limit what children can read.

Is guided by a professional selection policy.

Is often arbitrary and based on personal
opinion or pressure from a group.

Example: Choosing not to buy a poorly Example: Removing a book from the library
written book about dinosaurs. because it features a Muslim family.

Navigating Challenges to Books

You may encounter situations where a book in your classroom is challenged by a
parent, administrator, or community member. It is important to handle these
situations professionally and ethically.

1.

Have a Written Selection Policy: Your school or center should have a clear,
written policy for selecting materials and for handling challenges. This
policy should be based on professional principles, not personal opinions.
Listen Respectfully: If someone challenges a book, listen to their concerns
with respect. Try to understand their perspective.

Explain Your Professional Reasoning: Be prepared to explain why you
selected the book, based on your professional criteria: its literary quality,
developmental appropriateness, and educational value. Refer to your
selection policy.

Follow Established Procedures: If the concern cannot be resolved
informally, follow the formal reconsideration process outlined in your
policy. This often involves a committee reading the book and making a
recommendation based on the policy's criteria.

Stand Firm on Intellectual Freedom: Children have the right to access a
wide range of ideas and perspectives. The American Library Association's
Library Bill of Rights states that "materials should not be proscribed or
removed because of partisan or doctrinal disapproval." As an educator, you
are an advocate for children's intellectual freedom.
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Principles for Ethical Selection

Know Your Students: Select books that reflect their lives, needs, and
interests.

Know Your Curriculum: Select books that support your educational goals
and can be meaningfully integrated into learning.

Seek Diversity Actively: Make a conscious effort to include books that offer
a wide range of perspectives and experiences, including those that reflect
the Islamic faith and Muslim cultures.

Read Reviews and Seek Recommendations: Consult professional review
sources, award lists, and trusted colleagues.

Read the Books Yourself: Never rely solely on summaries or reviews. Read
each book you plan to use with your students.

Be Reflective: Continuously examine your own biases and assumptions.
Ask yourself: Whose voices are missing from my classroom library? What
perspectives am I unintentionally excluding?

4.6 SELECTING ISLAMIC CHILDREN'S LITERATURE:

ADDITIONAL CRITERIA

When selecting books that are specifically about Islam or for Muslim children, you
need an additional layer of criteria to ensure they are authentic, appropriate, and

beneficial.
Criteria Questions to Ask
Is the book faithful to the Quran and authentic hadith? Does it
Authenticity accurately represent Islamic beliefs and practices? s the
and Accuracy information correct and free from errors? (When in doubt, consult
with a knowledgeable person.)
Are prophets and religious figures treated with the utmost respect? (In
Respectful . . " . .
il mainstream Iglgm.lc- tradition, prophets are not depicted visually.) Does the
book avoid trivializing sacred matters?
Does the book present Islam in a positive, joyful, and loving light?
Positive and Does it inspire love for Allah and the Prophet? Or does it focus on
Joyful Tone fear or punishment? (For young children, the emphasis should be
on love, mercy, and the beauty of faith.)
Is the language and content suitable for the child's developmental
Age- . level? Are complex concepts explained in a way that young
Appropriateness )

children can understand?
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Criteria

Literary and
Artistic Quality

Cultural
Relevance

Avoiding
Stereotypes

Questions to Ask

Does the book meet the general criteria for quality literature? Is the
story engaging? Are the illustrations appealing and appropriate?
(ITustrations should be modest and respectful.)

Does the book reflect the cultural diversity of the Muslim world?
Muslims come from many different cultures (South Asian, Arab,
African, Southeast Asian, etc.). Look for books that represent this
diversity.

Does the book avoid presenting Muslim characters as stereotypes?
Are they fully realized individuals with their own personalities,
interests, and lives?

Resources for Finding Quality Islamic Children's Books
e Islamic School League of America (ISLA): Often provides book lists and

resources.

e Local Islamic Schools and Libraries: Connect with other educators in
Islamic settings.

e Muslim Children's Book Authors and Publishers: Look for publishers who
specialize in authentic Islamic children's literature, such as Chronicle Books
(which publishes many titles by Hena Khan), or Kube Publishing.

e Online Muslim Book Review Blogs: There are several blogs and websites
run by Muslim educators and parents who review children's books.
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Summary

Let's review the key ideas from this unit:

Developmental stages from infancy to early primary guide our book
selections. What is appropriate for a toddler is not appropriate for a
kindergartner.

A clear set of criteria—Tliterary quality, artistic quality, developmental
appropriateness, accuracy, diversity, child appeal, and classroom
potential—helps us make thoughtful, professional choices.

Selecting books that are culturally and contextually relevant is essential for
affirming children's identities, building empathy, and ensuring all children
see themselves reflected in literature. This includes Muslim children, who
need books that reflect their faith and culture.

Book awards like the Caldecott, Newbery, Coretta Scott King, and Pura
Belpré are valuable resources for identifying high-quality books, but they
should be used as a starting point, not the sole criterion.

There is a critical difference between selection (a professional act of
choosing) and censorship (an act of restriction). Educators must have a clear
selection policy and be prepared to defend their professional choices based
on educational principles and a commitment to intellectual freedom.

When selecting Islamic children's literature, additional criteria of
authenticity, respectful portrayal, and positive tone are essential.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 4.

1.

2.

Describe the key differences between selecting books for a two-year-old
and selecting books for a five-year-old. Give two examples for each age.
List five criteria you would use to evaluate a children's book for your
classroom. For each criterion, write one question you would ask.

Why is it important to select books that are culturally and contextually
relevant? Explain the concept of "mirrors and windows" in your answer, and
include an example for a Muslim child.

Name two major children's book awards and describe what each one honors.
Explain the difference between selection and censorship. Why is this
distinction important for educators?

Imagine you are selecting an Islamic children's book for your classroom.
List three additional criteria you would use to evaluate its authenticity and
appropriateness.
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SHARING LITERATURE WITH
CHILDREN
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INTRODUCTION

Welcome to Unit 5! So far in this course, you have learned about the
foundations of children's literature, explored its many genres and formats,
developed skills for analyzing quality, and studied how to select appropriate books
for different ages. Now we arrive at one of the most joyful and essential parts of
being an early childhood educator: sharing literature with children.

Reading a book to a group of young children is not simply a matter of opening
the cover and reciting the words. It is an art form—a performance that brings the
story to life, captures children's imaginations, and creates a shared experience of
wonder and delight. The way you share a story can make the difference between a
child who passively listens and a child who becomes a lifelong reader. This is true
for all stories, whether they are classic picture books, folktales, or stories from the
Quran and Islamic tradition.

In this unit, we will explore the profound importance of reading aloud, learn
practical techniques for making read- aloud engaging and effective, develop
storytelling skills that go beyond the printed page, discover how to use props like
puppets and story bags, learn to manage group story sessions with confidence, and
explore the possibilities of digital storytelling tools. By the end of this unit, you will
be equipped to become a captivating storyteller who opens doors to new worlds for
the children in your care.

LEARNING OUTCOMES

After studying this unit, you will be able to:
1. Explain the importance and benefits of reading aloud to young children.
2. Demonstrate techniques for effective and engaging read-aloud sessions.
3. Develop and apply basic storytelling skills for oral narration.
4. Select and use appropriate props (puppets, story bags, visuals) to enhance
story sharing.
Plan and manage group story sessions that engage all children.
6. Explore and evaluate digital storytelling tools for classroom use.

b

51



5.1 IMPORTANCE OF READING ALOUD

Reading aloud to children is often described as the single most important
activity for building the knowledge and skills they will need to learn to read. Its
benefits extend far beyond literacy, touching every aspect of a child's development.
Why Reading Aloud Matters

Benefit Area Description What It Looks Like
Reading aloud exposes A child hears words like
children to rich "enormous," "tremendous," or
vocabulary, complex "scampered" in a story and

Language sentence structures, and begins to incorporate them into

Development the rhythms and sounds of their own vocabulary. A child
language that they may hearing a Quranic story might
not encounter in everyday learn words like "patience"
conversation. (sabr) or "gratitude" (shukr).
Children learn how books
work: that print carries

. meaning, that we read A toddler turns pages correctly

Literacy . .

Skills from left to right agd top and points to words as they
to bottom, that stories "pretend read" a familiar book.
have a beginning, middle,
and end.

Stories introduce new
ST, LG A child predicts what might
o background knowledge, .

Cognitive happen next in a story and
and develop .

Development . makes connections between the
SIS (SR tory and their own life
prediction, and critical sty '
thinking skills.

Stories help children A child shows concern for a sad
understand emotions, character and discusses how

Social and develop empathy by they might feel in a similar

Emotional identifying with situation. A child hearing the

Development characters, and explore story of Prophet Musa (Moses)

social situations in a safe
context.
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Benefit Area

Bonding and
Community

Motivation
and Love of
Reading

Spiritual and
Moral
Development

Description

Reading aloud creates a
shared experience. It
builds a sense of
community in the
classroom and strengthens
the bond between the
reader and the child.

When children experience
stories as joyful and
engaging, they develop
intrinsic motivation to
become readers
themselves. They learn
that reading is a source of
pleasure.

Stories with moral and
spiritual themes,
including stories from the
Quran and about the
prophets, help children
develop a sense of faith,
values, and purpose.

What It Looks Like

Children gather close, listen
together, and share in the
laughter or suspense of a story,
creating positive associations
with books.

A child asks to hear the same
story again and again, or
chooses to look at books during
free play.

A child learns about the
importance of honesty from a
story about the Prophet
Muhammad (peace be upon
him) and tries to apply it in their
own life.

Think About It: Recall a childhood memory of being read to. What made that
experience special? Was it the sound of the reader's voice? The closeness of sitting
on a lap? The excitement of the story? These memories remind us of the power of

this simple act.

5.2 TECHNIQUES FOR EFFECTIVE READ-ALOUD

An effective read-aloud is not just reading words on a page. It is a carefully planned
and skillfully delivered performance. Here are key techniques to master.

Before You Read: Preparation

e Know the Book Well: Read the book to yourself several times before

sharing it with children. Understand the plot, the characters, and the mood.

Practice any tricky words or phrases, especially if the book includes Arabic

words or Islamic terms.
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e Plan Your Pauses and Questions: Identify places where you might pause to
ask a question, invite a prediction, or explain a word. But be careful not to
interrupt the flow of the story too much.

e Consider Your Audience: Think about the ages and interests of your
children. What might they find funny or surprising? What connections
might they make? If sharing an Islamic story, consider what prior
knowledge children may have from home.

o Set the Stage: Create a comfortable, inviting space for story time. Gather
children close, ensure everyone can see the book, and minimize distractions.

During the Read-Aloud: Performance Techniques

Technique

Use Your
Voice
Expressively

Make Eye
Contact

Hold the
Book
Properly

Read with
Fluency and
Pace

Description

Vary your pitch, pace,
and volume to match
the mood and action of
the story. Use different
voices for different
characters.

Look up from the book
regularly to connect
with your audience.
Scan the group and
make eye contact with
individual children.

Hold the book so that
all children can see the
illustrations. Practice
turning pages smoothly
without blocking the
view.

Read at a pace that is
engaging but not too
fast. Pause at natural
breaks in the text. Let
the rhythm of the
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Example

A soft, slow voice for a quiet
moment; a loud, fast voice for an
exciting chase; a squeaky voice for
a mouse; a deep voice for a

giant. A gentle, reverent voice for a
story about the Quran.

Pause after a key line and look
around at your listeners, inviting
them to share in the moment.

Sit slightly to the side so the book
faces the group. Tilt the book
toward the children as you show
pictures.

Read a rhyming book with a
lilting, musical pace. Pause
dramatically before turning the
page to build suspense.



Technique

Involve the
Children

Be
Responsive

Description

language come
through.

Invite participation
when appropriate. Ask
open-ended questions,
encourage children to
join in on repeated
phrases, or invite them
to make predictions.

Pay attention to your
audience. If children
seem restless, you
might need to pick up
the pace. If they are
deeply engaged, savor
the moment.

Example

In Brown Bear, Brown Bear, pause
and let children chime in with
"What do you see?" Ask, "What do
you think will happen next?" In a
Quranic story, you might ask,
"How do you think Prophet Nuh
felt when he was building the ark?"

If children are asking questions or
making comments, acknowledge
them briefly and gently guide the
focus back to the story.

After the Read-Aloud: Extending the Experience

o Talk About the Story: Invite children to share their thoughts, feelings, and
questions. "What was your favorite part?" "How did that character feel?"
"Has anything like that ever happened to you?" "What does this story teach
us about Allah?"

e Connect to Other Activities: Provide opportunities for children to respond to
the story through art, drama, play, or writing (as we will explore in Unit 6).

o Make the Book Available: Place the book in the classroom library or reading
corner so children can revisit it on their own.

5.3 STORYTELLING SKILLS AND ORAL NARRATION

Storytelling is different from reading aloud. When you tell a story, you are
not holding a book. You are using your voice, your body, and your memory to bring
a story to life directly for your listeners. This creates an intimate and powerful
connection. This is the oldest way of sharing stories, and it is deeply connected to
the Islamic tradition of oral transmission, including the recitation of the Quran and
the telling of stories about the prophets.
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Reading Aloud vs. Storytelling

Reading Aloud Storytelling

The book is present. The words The book is absent. The story lives in the
are fixed on the page. teller's memory and voice.

The focus is shared between the The focus is entirely on the teller and the
reader and the book. listeners.

[llustrations  provide visual Listeners create their own mental
support. images.

The language is the author's The language is the teller's own words,
exact words. adapted to the audience.

How to Tell a Story to Children

1.

Choose a Story You Love: Your enthusiasm will be contagious. Choose a
story with a clear plot, memorable characters, and elements that will appeal
to your audience. Folktales, fairy tales, and stories of the prophets are
excellent choices for beginning storytellers.

Learn the Story, Not the Words: Do not try to memorize the text word-for-
word. Instead, learn the structure of the story: the beginning, the key events,
the characters, and the ending. Focus on the "story map" rather than the
exact phrasing.

Visualize the Story: Close your eyes and see the story unfold in your mind
like a movie. See the characters, the setting, the actions. When you tell the
story, you will be describing what you see.

Practice Telling, Not Reading: Tell the story aloud to yourself, to a mirror,
or to a friend. Each time you tell it, it will be slightly different, and that is
fine. You are finding your own voice for the story.

Use Your Voice and Body:
o Voice: Use expression, change your pace, and create different voices for
characters.

Face: Let your facial expressions show the emotions of the story.
Gestures: Use your hands and body to act out parts of the story. Lean in
for suspense, pull back for surprise.
Connect with Your Audience: Make eye contact. Watch their reactions and
adjust your telling accordingly. If they seem confused, you might add a
detail. If they are captivated, linger on the moment.
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7. End with a Satisfying Conclusion: Signal the end clearly, perhaps with a
traditional phrase like "And that is the end of the story," or simply by
pausing and smiling. In the Islamic tradition, you might end a story about
the Prophet with "Sallallahu alayhi wa sallam" (peace be upon him).

Activity 5.1: Try Telling a Story
Choose a simple folktale, a personal story, or a short story about a prophet (like
Prophet Yunus and the whale). Practice telling it aloud using the steps above. If
possible, tell it to a friend or family member and ask for feedback. How did it feel

to tell a story without a book?

5.4 USE OF PROPS (PUPPETS, STORY BAGS, VISUALS)

Props can enhance story sharing by adding visual, tactile, and interactive
elements. They capture attention, support comprehension, and invite participation.
However, props should support the story, not distract from it.

Types of Props and How to Use Them

Prop
Type

Puppets

Story
Bags or
Story
Baskets

Description

Hand
puppets,
finger
puppets, or
stick puppets
representing
characters.

A bag or
basket
containing
objects
related to a
story. Each
object
represents a
key element
or character.

How to Use

Use a puppet to
"tell" the story or
to be a character
who interacts with
the audience.
Children can also
use puppets to
retell stories.

As you tell the
story, pull out
each object at the
appropriate
moment. Children
can also use the
objects to retell
the story
independently.
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Example

A wolf puppet for "The
Three Little Pigs." A
finger puppet set for
"The Very Hungry
Caterpillar." A camel
puppet for a story about
the Prophet's life in the
desert.

A story basket for "We're
Going on a Bear Hunt"
might include a small
bear, a container of grass
(for the long, wavy
grass), a small fan (for
the snowstorm), etc. A
story basket for Prophet
Yunus might include a
small whale, a blue cloth
for the sea, and a small
paper figure of Yunus.



Prop

How to Use

Place felt pieces
on the board as
they appear in the
story. This
provides a visual
sequence that
supports
comprehension.

Show visuals to
illustrate
unfamiliar
concepts or
objects (e.g.,
showing a picture
of a "stethoscope"
during a doctor
story). Real
objects can be
passed around for
children to touch.

Possible Solution

Type Description
A board
covered with
Felt or felt, used
Flannel with felt
Boards cutouts of
characters
and objects.
Photographs,
Visuals Z)iaslig? leects,
(Pictures, drawirf)gs
Ol that relate to
the story.
Challenge
Children are wiggly

and cannot sit still.

A child constantly
interrupts.

Children cannot
see the book.

Example

Using felt pieces for
"Old MacDonald Had a
Farm," adding each
animal as it is

named. Using felt pieces
to show the stars, moon,
and sun when discussing
Allah's creation.

Showing a real pinecone
while reading a story
about a forest. Passing
around a seashell during
a beach story. Showing a
date fruit while telling a
story about Ramadan or
the desert.

Incorporate movement into the story. Invite children to

act out actions or use simple gestures. Choose more

active books.

Acknowledge their comment briefly ("That's an
interesting thought") and gently redirect ("Let's see what
happens next in the story"). Provide opportunities for

discussion after the story.

Hold the book properly, tilting it toward the audience.
Move around so different sides can see. Use a big book if

available.
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Prop

Type Description How to Use Example
Vary your voice, add suspense, or invite participation. If a
Some children lose few children are genuinely not engaged, it may be okay
interest. for them to quietly opt out and look at another book

nearby.

Guidelines for Using Props

o Keep It Simple: Too many props can be overwhelming. Choose one or two
key props that will enhance the story without distracting from it.

e Practice with Your Props: Practice telling the story while using your props
so that your handling of them becomes smooth and natural.

e Introduce Props Beforehand: Let children see and perhaps explore the props
before the story begins, so they are not a distraction during the telling.

e Use Props to Invite Participation: After telling a story, place props in a
learning center so children can retell the story themselves.

5.5 MANAGING GROUP STORY SESSIONS

Sharing a story with a group of young children is a wonderful experience, but it
also requires skillful management. A well-managed story session creates a positive,
focused atmosphere where all children can engage.

Before the Session: Setting Up for Success

e Choose the Right Time: Select a time when children are alert and settled,
not when they are tired, hungry, or overstimulated.

o Create a Comfortable Space: Designate a specific area for group stories.
Use a rug, cushions, or a cozy corner. Establish a routine, so children know
where to go and what to expect.

o Establish Expectations: Gently and positively remind children of the
expectations for story time: "We sit quietly so everyone can hear. We look
at the book. We listen with our whole bodies."

o Seat Children Strategically: Seat children who may need extra support close
to you. Ensure all children have a clear view of the book.

During the Session: Keeping Children Engaged

o Start with a Signal: Use a consistent signal to begin story time, such as a
special chime, a song, or a phrase like "It's story time!" In a Muslim
classroom, you might begin with "Bismillah" (In the name of Allah).

e Use a Calm, Inviting Voice: Your voice sets the tone. Speak calmly and
warmly to draw children into the story world.
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e Acknowledge and Redirect: If a child becomes disruptive, acknowledge
their need briefly and gently redirect them. "I see you have something to
say, Sam. Let's listen to the story now, and we can talk about it afterward."
Use proximity by moving closer to the child.

e Maintain a Positive Tone: Focus on praise and encouragement. "I love how

quietly everyone is listening!"

o BeFlexible: If the group is unusually restless, it may be better to shorten the story
or choose a different one. Be responsive to the needs of your audience.

Addressing Common Challenges
5.6 USE OF DIGITAL STORYTELLING TOOLS

Technology offers new and exciting ways to share stories with children. Digital
storytelling tools can engage children in different ways and offer opportunities for
creativity and interaction. However, they should be used thoughtfully and in
balance with traditional print books and live storytelling.

Types of Digital Storytelling Tools

Tool Type

E-books
and Digital
Picture
Books

Storytelling
Apps and
Software

Description

Digital versions
of books that
can be read on a
screen. Some
mclude
iteractive
features like
animation,
sound effects,
and highlighted
text.

Tools that
allow children
(or teachers) to
create their
own digital
stories by
combining
images, text,
and audio.

Examples

Apps like Epic!,
Kindle Kids' Book
Creator, or
interactive story
apps from
publishers. There are
also apps with
Quranic stories and
Islamic children's
books.

Book Creator,
Shadow Puppet Edu,
Toontastic.
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Considerations
for Use

Choose high-
quality apps with
minimal
distractions. Look
for features that
support literacy,
such as text
highlighting.
Preview before
using.

Excellent for
extending
literature
experiences.
Children can
retell a story,
create a new
version, or
illustrate their own
writing. They
could create a



Tool Type

Recorded
Read-
Alouds

Digital
Props and
Visuals

Description

Audio or video
recordings of
books being
read aloud.

Using a tablet
or interactive
whiteboard to
display images,
maps, or videos
related to a

story.

Examples

YouTube read-aloud
channels, audiobook
apps, and teacher-
created

recordings. There
are many beautiful
recitations of
Quranic stories
online.

Displaying photos of
a setting mentioned
in a book. Showing
a short video clip of
an animal to build
background
knowledge. Showing
images of the Kaaba
or a mosque during a
story about Hajj.

Considerations
for Use

digital story about
Prophet Ibrahim or
design their own
Islamic book.

Useful for
listening centers.
Can provide
exposure to
different voices
and storytelling
styles. Always
preview for
quality and
appropriateness.

Can enhance
comprehension
and engagement.
Use sparingly to
support, not
replace, the story.

Guidelines for Using Digital Tools

Thoughtful Selection, Not Substitution: Digital tools should enhance the
story experience, not replace the book or the human connection. Prioritize
sharing print books and live storytelling.

Preview Everything: Always preview digital content before sharing it with
children. Check for distracting ads, inappropriate content, and overall
quality.

Limit Interactive Features: Some e-books have so many bells and whistles
that they distract from the story itself. Choose apps where interactive
features are thoughtful and support comprehension.

Use for Creation, Not Just Consumption: The most powerful use of digital
tools may be for children to create their own stories, not just consume them.
Maintain Balance: Ensure that screen time is balanced with ample time for
print books, live storytelling, and play-based responses to literature.
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SUMMARY

Let's review the key ideas from this unit:

Reading aloud is essential for language development, literacy skills,
cognitive growth, social-emotional learning, spiritual development, and
fostering a love of reading.

Effective read-aloud techniques include preparation, expressive use of
voice, eye contact, involving children, and extending the experience after
the story.

Storytelling (telling a story without a book) creates a powerful, intimate
connection and requires learning the story's structure, not memorizing
words. This connects to the rich oral tradition of Islamic storytelling.
Props like puppets, story bags, felt boards, and visuals can enhance story
sharing when used thoughtfully and simply.

Managing group story sessions involves creating a comfortable space,
establishing expectations, using a calm voice, and being responsive to
children's needs.

Digital storytelling tools (e-books, creation apps, recorded read-alouds)
offer new possibilities but should be used thoughtfully to enhance, not
replace, traditional story sharing.

SELF-ASSESSMENT QUESTIONS

Answer these questions to check your understanding of Unit 5.

1.

2.

3.

List four benefits of reading aloud to young children. Include one benefit
related to spiritual or moral development.

Describe three specific techniques you can use to make a read-aloud session
more engaging.

What is the main difference between reading aloud and storytelling? Why
might you choose one over the other?

Choose a familiar children's story, such as a story of a prophet or an Islamic
tale. Describe one prop you could use to enhance telling that story, and
explain how you would use it.

A child in your group is constantly interrupting your read-aloud. Describe
two strategies you could use to manage this situation positively.

What is one advantage and one potential disadvantage of using digital
storytelling tools (like interactive e-books) with young children?
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Unit 6

CHILDREN’S RESPONSES TO
LITERATURE
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INTRODUCTION

Welcome to Unit 6! In Unit 5, you learned how to bring literature to life
through reading aloud, storytelling, and using props. But the story experience does
not end when you close the book. In fact, that is often where the most meaningful
learning begins.

When children have the opportunity to respond to a story—to think about it,
talk about it, and express their feelings and ideas about it—they engage with
literature on a much deeper level. They move from being passive listeners to active
meaning-makers. They connect the story to their own lives, explore its themes
through their own creativity, and make it truly their own. This is true for all stories,
whether they are classic picture books, folktales, or stories from the Quran and
Islamic tradition.

In this unit, we will explore the importance of response in learning, introduce
you to a key theory that explains how readers construct meaning (Louise
Rosenblatt's reader-response theory), and provide a wealth of practical ideas for
helping children respond to literature through art, drama, writing, discussion, and
play. You will learn how to design follow-up activities that extend the literary
experience and deepen children's engagement with stories. By the end of this unit,
you will be equipped to transform story time into a springboard for rich, child-
centered learning across the curriculum.

LEARNING OUTCOMES

After studying this unit, you will be able to:
1. Explain why encouraging children's responses to literature is essential for
learning and engagement.
2. Describe the key ideas of Louise Rosenblatt's reader-response theory and
its implications for classroom practice.
3. Design and facilitate creative response activities using art, drama, and
writing.
4. Use effective discussion and questioning techniques to deepen children's
understanding of stories.
Create opportunities for children to link literature with play.
6. Plan and implement developmentally appropriate follow-up activities that
extend the story experience.

b
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6.1 THE IMPORTANCE OF RESPONSE IN LEARNING

When a child hears a story, something happens inside them. They form mental
images, they feel emotions, they make connections to their own lives, and they
wonder about the characters and events. These internal responses are the beginning
of deep learning. When we give children opportunities to externalize these
responses—to talk, draw, act, or play out their ideas—we help them construct
meaning and make the story their own.

Why Response Matters
Benefit Description
Talking about a story, retelling it, or representing it in another
Deepens . . . .
. form helps children clarify their understanding, remember
Comprehension

Builds Personal
Connection

Develops
Critical
Thinking

Supports
Language
Development

Fosters
Creativity and
Imagination

Builds
Community

details, and grasp the overall meaning.

When children connect a story to their own lives and
experiences, it becomes personally meaningful. They are more
likely to remember and value it. A child hearing the story of
Prophet Ibrahim might connect it to their own feelings of love
for their father.

Responding to literature encourages children to analyze,
interpret, evaluate, and question—all essential critical
thinking skills.

Discussing stories, describing their artwork, or dictating their
own versions extends children's oral language and introduces
new vocabulary in meaningful contexts.

Art, drama, and play responses allow children to enter the
story world, imagine themselves as characters, and create new
possibilities.

Sharing responses with others—listening to a friend's

interpretation, collaborating on a dramatic retelling—builds a
classroom community of readers and thinkers.
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Benefit Description

Honors When we invite children to respond, we send the message that
Children's their thoughts, feelings, and ideas matter. They become active
Voices participants in their own learning.

Deepens Responding to stories with moral and spiritual themes, such as
Spiritual stories of the prophets, helps children internalize Islamic
Understanding values and develop a personal relationship with their faith.

Think About It: Recall a book that has stayed with you long after you finished
reading it. What made it memorable? Was it a discussion you had about it? A
connection you made to your own life? A feeling it evoked? These are all forms of
response.

6.2 READER-RESPONSE THEORY (Rosenblatt)

To understand why response is so important, we need to explore the work of
Louise Rosenblatt, an influential literary theorist. Her reader-response
theory shifted the focus of literary criticism from the text itself to the transaction
between the reader and the text.

The Transactional Theory of Reading

Rosenblatt argued that a book is not a fixed object with a single, correct
meaning. Instead, meaning is created in the transaction between the reader and
the text. The reader brings their own unique experiences, emotions,
knowledge, and perspectives to the reading, and these shape what they take
away from it.

e The Text: The words on the page are fixed. They provide the raw material.

o The Reader: Each reader is unique. They bring their own "lived-through
experience" to the reading.

e The Poem (or Story): Rosenblatt used the word "poem" to refer to the
meaning that is created in the transaction. This meaning is unique to each
reader and each reading.

Two children hearing the same story will have different understandings
and emotional responses, and both are valid. One child might focus on the
exciting action; another might focus on a character's sadness. Both are engaged
in meaning-making. A Muslim child hearing the story of Prophet Yusuf might
focus on his patience and trust in Allah, while another child might focus on the
drama of being separated from his family. Both responses are valid and valuable.
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Efferent vs. Aesthetic Reading
Rosenblatt identified two main stances a reader can take:

o Efferent Reading: The reader's focus is on what they will take away from
the text after reading. They are reading for information, facts, or
instructions. The focus is on the product. (Example: Reading a book about
dinosaurs to learn their names and when they lived.)

e Aesthetic Reading: The reader's focus 1is on what they are
experiencing during the reading. They are paying attention to the feelings,
images, ideas, and associations evoked by the text. The focus is on the lived-
through experience. (Example: Reading Where the Wild Things Are and
feeling Max's anger, his adventure, and his longing for home.)

In early childhood, most of our story reading should be aesthetic. We want
children to live inside the story, to feel it, to imagine it. The efferent learning (facts,
vocabulary, information) will happen naturally as a result of that deep engagement.

Implications for the Classroom

Rosenblatt's theory has profound implications for how we share and discuss
literature with children:

e There is no single "right" interpretation. Honor children's unique responses.

e Ask open-ended questions. Instead of "What color was the house?"
(efferent), ask "How did that part make you feel?" or "What were you
thinking when..." (aesthetic).

e Value personal connections. When a child says, "That reminds me of when
I went to my grandma's house," they are engaged in the transaction. This
connection is valuable. When a child says, "That reminds me of what my
Baba taught me about being kind," honor that connection.

o Create space for response. Give children time and opportunities to share
their thoughts, feelings, and interpretations.

e Trust the child's meaning-making. Your role is not to deliver the "correct"
meaning, but to facilitate and deepen each child's unique engagement with
the story.

6.3 CREATIVE RESPONSES (Art, Drama, Writing)

One of the most powerful ways for young children to respond to literature is
through creative expression. Art, drama, and writing allow them to process and
express their understanding in ways that feel natural and joyful.

Art Responses
Art provides a visual and tactile way for children to represent their ideas and

feelings about a story.
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Drawing and Painting: Invite children to draw or paint their favorite part, a
character, or a scene from the story. This is not about creating a realistic
picture; it is about expressing their personal response. After a story about
the Prophet's love for cats, children could draw a picture of a cat.

Collage: Provide materials for children to create collages inspired by the
story. They might use textured paper, fabric scraps, or natural materials. For
a story about Allah's beautiful creation, children could create a nature
collage.

Sculpture and Modeling: Use clay, play-dough, or recycled materials for
children to create characters, settings, or objects from the story. Children
could mold a small ark from clay after hearing the story of Prophet Nuh.
Constructing: In the block corner, children might build the three little pigs'
houses or the castle from a fairy tale. They could build a mosque or a well
in the desert after a story about the Prophet's life.

Your Role: Provide a variety of materials and time for exploration. Do not direct
children to create a specific product. Instead, invite them: "What would you like to
make about our story?" Ask open-ended questions about their work: "Tell me about
your picture."

Drama and Movement Responses

Drama allows children to step into the story and become the characters. This

is a powerful way to develop empathy and deepen understanding.

Story Re-enactment: After hearing a story, invite children to act it out. They
can take on different roles and use simple props. The focus is on the process,
not a polished performance. Children could act out the story of Prophet
Musa parting the sea, with a blue blanket as the water.

Character Interviews: Pretend to be a character and have children interview
you. Or, have a child #J& a character and let the class ask questions. You
could be Prophet Yunus, and children could ask, "How did you feel in the
belly of the whale?"

Movement Activities: Invite children to move like characters in the story.
"Let's stomp like the giant!" "Let's float like the snowflake in the
story." "Let's walk carefully and quietly like the Prophet (peace be upon
him) through the streets of Makkah."

Puppet Play: Provide puppets or have children make simple puppets to retell
the story or create new adventures for the characters. Children could make
stick puppets of the animals on Prophet Nuh's ark.

Your Role: Be a supportive participant. You might take on a small role yourself to
model and support the play. Provide simple props and space. Celebrate children's
creativity and willingness to participate.
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Writing Responses

For young children, "writing" includes drawing, scribbling, and dictating.

These are all valuable forms of written expression.

Dictated Stories: After a story, ask a child to dictate their own version or a
new adventure for a character. Write their words down exactly as they say
them, and read them back to them. This shows them that their words have
power and can be written down. A child could dictate a new story about
what other animals might have been on the ark with Prophet Nuh.

Story Extensions: Invite children to draw a picture of what might happen
next in the story, or what happened before. They can dictate a caption or a
sentence to go with it. "What do you think happened to the whale after
Prophet Yunus was safely on land?"

Letters to Characters: Children can dictate or "write" letters to a
character, asking questions or offering advice. Children could write a
letter to Prophet Muhammad (peace be upon him) telling him what they
learned from his story.

Creating New Books: As a class, create a new book based on a familiar
story pattern. For example, after reading Brown Bear, Brown Bear, the class
could create their own version: Teacher, Teacher, What Do You See? After
reading a book about Allah's creation, the class could create a book: "Allah
made the sun, and the sun is so bright..."

Your Role: Provide writing materials in all learning centers. Be a scribe for
children who are not yet writing conventionally. Value all forms of writing, from
scribbles to invented spelling to conventional writing.

6.4 DISCUSSION AND QUESTIONING TECHNIQUES

Discussion is a fundamental way for children to process and deepen their responses
to literature. The questions you ask can either open up thinking or shut it down.
Open-Ended vs. Closed Questions

Closed Questions Open-Ended Questions

Have one correct answer. Have many possible answers.

Focus on recall and facts. Focus on thinking, feeling, and interpreting.
Limit discussion. Invite discussion and multiple perspectives.

70



Closed Questions Open-Ended Questions

Example: "What color was Example: "What were you thinking when the cat
the cat?" ran away?"

Types of Questions to Deepen Response

e Questions that Invite Personal Connection:
o "Has anything like that ever happened to you?"
o "How would you feel if you were that character?"
o "Does this story remind you of anything in your own life?"
o "Have you ever tried to be as patient as Prophet Ayyub?"

e Questions that Encourage Empathy and Perspective-Taking:
o "Why do you think the character did that?"
o "How do you think the other character felt?"
o "What would you have done if you were in the story?"
o "How do you think the small bird felt when the Prophet (peace be

upon him) comforted it?"

¢ Questions that Invite Interpretation and Inference:
o "What do you think the story was really about?"
o "Why do you think the illustrator used dark colors on this page?"
o "What do you think will happen next? Why do you think that?"
o "What do you think this story teaches us about Allah?"

e Questions that Encourage Critical Thinking:
o "Was there anything in the story that surprised you?"
o "Do you agree with what the character did? Why or why not?"
o "Could this story have ended differently? How?"

Creating a Culture of Discussion

e Use "Think-Pair-Share": Ask a question, give children a moment to think,
then have them turn to a partner to share their ideas before inviting a few to
share with the whole group. This ensures every child has a chance to think
and speak.

o Value All Responses: Listen attentively and respond with genuine interest.
"That's an interesting idea. Tell me more."

e Encourage Children to Respond to Each Other: "Do you agree with what
Sam said? Why or why not?" "Does anyone have a different idea?"

e Create a Safe Space: Ensure that all ideas are respected. There are no
"wrong" answers in aesthetic response, only different perspectives.
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6.5 LINKING LITERATURE WITH PLAY

Play is the language of young children. When we link literature with play, we
allow children to enter the story world, explore its possibilities, and make it their
own. This is one of the most developmentally appropriate and powerful ways to
extend a story.

Setting Up Play Centers Based on Stories

After sharing a book, you can transform your learning centers to invite
children to continue engaging with the story through play.

Learning
Center

Dramatic
Play

Block
Corner

Art Area

Sand and
Water
Table

Play Ideas Linked to Literature

Transform the dramatic play area into a setting from a story. After
reading a book about a restaurant, turn it into a café. After a story
about a train ride, create a train station. After a story about Hajj,
create a simple "Kaaba" with a black cloth and have children pretend
to perform Tawaf.

Invite children to build settings from stories: the three little pigs'
houses, a castle, a bridge, a spaceship. Add small world props related
to the story (animals, people, signs). Children could build a mosque
with a dome and minaret, or a well like the one in the story of Prophet
Ismail's mother, Hajar.

Provide materials for children to create their own illustrations, make
puppets of characters, or create props for dramatic play. Children
could paint their own version of the night sky as described in the
Quran.

Create a sensory story scene. After a story about the ocean, add
shells, small boats, and sea creatures. After a story about a farm, add
sand, small fences, and plastic animals. After the story of Prophet
Musa, add small plastic figures and blue water to reenact the parting
of the sea. After the story of Prophet Nuh, add toy animals to the
water.
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Learning Play Ideas Linked to Literature

Center
Readin Place multiple copies of the story, along with other books on the same
Comerg theme. Add a storytelling prop like a puppet or a story basket for

children to retell the story independently.

Story Baskets and Story Boxes

Create a basket or box containing items related to a story: a copy of the book, small
props representing characters and objects, and perhaps a simple puppet. Place this
in a learning center for children to explore independently. They can use the props
to retell the story, create new versions, or simply engage in small world play
inspired by the book.

Activity 6.1: Design a Story Basket

Choose a favorite children's book—it could be a Quranic story like "The Story of
Prophet Yunus" or "The Story of Prophet Nuh." List five to seven items you could
put in a story basket to invite children to retell and explore the story through play.
For example, for The Very Hungry Caterpillar, you might include: a small
caterpillar finger puppet, tiny plastic food items representing what the caterpillar
ate, a small green leaf, and a butterfly. For the story of Prophet Yunus, you might
include: a small whale figure, a blue cloth for the sea, a small paper figure of Yunus,
and a "prayer rug" to show him praying in the whale's belly.

6.6 DESIGNING FOLLOW-UP ACTIVITIES

A well-designed follow-up activity extends the story experience, deepens
comprehension, and connects literature to other areas of the curriculum. The key is
to offer choices and honor children's individual responses.

Principles for Designing Follow-Up Activities
e Offer Choice: Provide a range of response options so children can choose
what appeals to them. Some children will want to draw, others to build, and
others to act.
o Keep It Open-Ended: Avoid activities with a single "correct" product. The
goal is expression and exploration, not a finished craft.
e Connect to the Story: Ensure the activity genuinely grows out of the story
and invites children to engage with its themes, characters, or ideas.
o Be Developmentally Appropriate: Consider the ages and abilities of your
children. Activities should be challenging but achievable.
o Integrate Across Curriculum: Look for natural connections to other learning
domains—math, science, social studies, the arts, and Islamic studies.
Examples of Follow-Up Activities
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Story

Where the Wild
Things Are by
Maurice Sendak

The Very Hungry
Caterpillar by Eric
Carle

Last Stop on
Market Street by
Matt de la Pena

Chrysanthemum by
Kevin Henkes

The Story of
Prophet Yunus
(Jonah)

The Story of
Prophet Nuh

(Noah)

Books about
Ramadan or Eid

Possible Follow-Up Activities

* Draw or paint your own "wild thing." * Build a boat in
the block corner. * Act out the story with masks. ¢ Dictate
a story about a place you go when you feel wild.

* Create a caterpillar collage using painted paper. * Retell
the story using a story basket. ¢ Sort and count plastic
food items. ¢ Learn about the life cycle of a butterfly. ¢
Make a class book: "The Very Hungry Children in Our
Class."

* Draw a picture of a special place you like to go. * Talk
about the people who help us in our community. * Go on
a neighborhood walk and notice things like CJ did. *
Create a class mural of your community.

* Talk about your own name: what it means, why you
were given it. * Draw a self-portrait and write your name
beautifully. ¢ Create a class graph of how many letters are
in everyone's name. * Act out the story, focusing on how
Chrysanthemum felt at different points.

* Create a story basket and retell the story. « Draw a
picture of Yunus praying in the belly of the whale. « Talk
about times when we feel sad or alone and how we can
turn to Allah. « Learn about the importance of patience
(sabr) and trust in Allah (tawakkul). « Make a whale craft
from a paper plate.

* Build an ark in the block corner. * Sort animal figures
into pairs. ¢ Create a collage of a rainbow as a symbol of
Allah's promise. * Talk about being patient and
continuing to do what is right, even when others do not
listen.

* Create a Ramadan or Eid card for a family member. ¢
Learn a simple song or nasheed about Ramadan. * Set up
a dramatic play "Eid celebration" with pretend food and
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Story

Possible Follow-Up Activities

gifts. » Talk about the importance of fasting, charity, and
family.

The Teacher's Role in Follow-Up Activities

Introduce the Activities: Briefly explain the options available and where
materials are located.

Observe and Facilitate: Watch how children engage. Ask open-ended
questions to extend their thinking. "Tell me about what you're making."
"What might happen next in your story?" "How does your art show what
you learned about Allah?"

Document and Reflect: Take photos of children's creations and note their
comments. Use these observations to plan future activities and to share
learning with families.

Celebrate and Share: Create opportunities for children to share their
responses. This could be a brief sharing time, a classroom display, or a
chance to perform a story for another class.
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SUMMARY

Let's review the key ideas from this unit:

Encouraging response  to literature is  essential for  deepening
comprehension, building personal connections, developing critical
thinking, and honoring children's voices.

Louise Rosenblatt's reader-response theory teaches us that meaning is
created in the transaction between the reader and the text. There is no single
"right" interpretation.

Creative responses through art, drama, and writing allow children to express
their understanding and feelings in developmentally appropriate ways.
Effective discussion and questioning uses open-ended questions that invite
personal connection, empathy, interpretation, and critical thinking.

Linking literature with play by creating story-inspired learning centers and story
baskets allows children to enter the story world and explore it on their own terms.
Designing follow-up activities should offer choice, be open-ended, connect
meaningfully to the story, and integrate learning across the
curriculum, including spiritual and moral development.

These principles apply to all literature, including Quranic stories and
Islamic children's books, which can be extended through creative, play-
based responses that deepen children's faith and understanding.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 6.

1.

2.

3.

Why is it important to provide opportunities for children to respond to
literature? Give two reasons.
Explain Rosenblatt's concept of "aesthetic reading" in your own words.
How does it differ from "efferent reading"?
A child draws a picture of a character from a story, but the drawing does not
look much like the character in the book. According to reader-response
theory, is this "wrong"? Why or why not?
Rewrite each of the following closed questions as an open-ended question
that would invite deeper thinking:

o "Was the bear brown?" (Closed)

o "Did you like the story?" (Closed)

o "How many pigs were there?" (Closed)
Choose a familiar children's book, such as a story of a prophet or an Islamic
tale. Describe one way you could link it to play in each of these centers:
Dramatic Play, Block Corner, and Art Area.
What is a story basket? Describe what you would put in a story basket for a book
of your choice, such as the story of Prophet Nuh or a book about Ramadan.
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Unit 7

INTEGRATING LITERATURE
ACROSS THE CURRICULUM
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INTRODUCTION

Welcome to Unit 7! In the previous units, you have learned how to select,
share, and help children respond to literature. Now we arrive at one of the most
exciting and powerful applications of children's books: using them as a springboard
for learning across the entire curriculum.

In a traditional classroom, subjects are often taught in separate compartments:
math time, science time, literacy time. But young children do not experience the
world this way. For them, learning is holistic and interconnected. A single story can
spark curiosity about numbers, inspire scientific investigation, open windows into
other cultures, and invite creative expression through art and music. When we
integrate literature across the curriculum, we honor the way children naturally learn
and create rich, meaningful, and engaging learning experiences. This is true for all
stories, including Quranic stories and Islamic children's literature, which can be
integrated beautifully into math, science, social studies, and the arts.

In this unit, we will explore how to use children's literature to support early
literacy development, introduce mathematical concepts, explore the natural world
through science, build understanding of culture and community in social studies,
and integrate the arts. You will learn how to design thematic units built around
quality children's books, weaving together learning from multiple domains into a
cohesive and joyful experience. By the end of this unit, you will be equipped to
make literature the heart of your curriculum.

LEARNING OUTCOMES

After studying this unit, you will be able to:
1. Explain the value of integrating children's literature across the curriculum.

2. Use literature to support and extend early literacy development.

3. Select and use books that introduce and reinforce mathematical concepts.

4. Use literature as a springboard for scientific inquiry and exploration.

5. Select books that build understanding of culture, community, and social
studies concepts.

6. Integrate literature with art, music, and movement activities.

7. Design and implement thematic units built around quality children's

literature, including Islamic stories and themes.
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7.1 THE VALUE OF INTEGRATING LITERATURE ACROSS
THE CURRICULUM

Before we explore specific strategies, it is important to understand why
integration matters. Using literature as a foundation for cross-curricular learning is
not just a nice addition; it is a powerful pedagogical approach.

Why Integrate Literature?

Benefit

Creates
Meaningful
Learning

Honors How
Children
Learn

Builds
Background
Knowledge

Increases
Engagement

Supports
Language
Development
Across
Domains

Makes
Efficient Use
of Time

Description

When concepts are introduced through a compelling story, they
become meaningful and memorable. A child is more likely to
remember facts about butterflies after reading The Very Hungry
Caterpillar than after a worksheet. A child is more likely to
remember the story of Prophet Yunus and understand the concept
of patience (sabr) when it is embedded in a captivating narrative.

Young children learn holistically, not in subject-area silos.
Integrated learning reflects the way their minds naturally make
connections.

Stories provide context and background knowledge that
support comprehension across all subjects. A child who has
heard many stories about farms will bring that knowledge to a
science lesson about where food comes from. A child who has
heard stories about the Prophet's life will bring that knowledge
to social studies lessons about community and kindness.

A good story captivates children's attention and motivates them to
learn more. They want to explore the world of the book further.

Each subject area has its own vocabulary. Literature introduces
this vocabulary in a meaningful context, whether it is
mathematical language ("more," "less," "pattern"), scientific
terms ("life cycle," "habitat"), or social studies concepts
("community," "culture"). This includes Islamic terms like
"sabr" (patience), "shukr" (gratitude), and "rahmat" (mercy).

In a busy early childhood schedule, integration allows you to

address multiple learning goals through a single, rich
experience.
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7.2 LITERATURE AND EARLY LITERACY DEVELOPMENT

While literature is the foundation of literacy, it is worth revisiting here to see how
stories specifically support the development of reading and writing skills.
How Literature Builds Early Literacy

Literacy Skill

Print Awareness

Phonological
Awareness

Vocabulary

Comprehension

How Literature
Supports It

Shared reading of big
books and picture books
shows children how
print works: we read
from left to right, top to
bottom; words are
separated by spaces;
print carries meaning.

Rhyming books, poetry,
and books with
repetitive sounds help
children hear and
manipulate the sounds of
language.

Stories introduce new
words in a meaningful,
engaging context.
Children learn words
like "enormous,"
"disguise," or "fragrant”
because they are part of
a story they love.

Discussing stories,
retelling them, and
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Classroom Examples

Using a pointer to track words
in a big book. Pointing to
captions in a shared

reading. In Arabic or dual-
language books, show children
that Arabic is read from right
to left.

Reading Each Peach Pear
Plum and identifying rhyming
words. Chanting repetitive
phrases together. Reciting
simple Quranic surahs or
rhymes like "Alhamdulillah,
Alhamdulillah, for the food
upon my plate" develops
phonological awareness.

Pre-teaching a few key
vocabulary words before
reading. Discussing new
words as they arise in the
story. Adding new words to a
classroom "word

wall." Include Islamic
vocabulary: "subhanallah,"
"alhamdulillah," "allahu
akbar," "sabr," "shukr."

Asking open-ended questions
before, during, and after



Literacy Skill

Concepts of
Story

Motivation to
Read

How Literature
Supports It

responding to them
builds comprehension
skills: understanding
plot, making predictions,
inferring character
feelings, and identifying
main ideas.

Repeated exposure to
stories teaches children
how narratives work:
beginning, middle, end;
characters, setting,
problem, solution.

Most importantly, joyful
experiences with
literature motivate
children to want to
become readers
themselves. They learn
that reading is
pleasurable and
meaningful.

Classroom Examples

reading. Having children retell
the story using props or
pictures.

Using story maps to visually
represent story elements.
Encouraging children to create
their own stories. Children can
create story maps for Quranic
stories, identifying the
problem (e.g., the people of
Nuh not listening) and the
solution (the ark).

Creating a cozy, inviting
reading corner. Giving
children a choice in book
selection. Sharing your own
enthusiasm for books.

7.3 LITERATURE IN MATHEMATICS (Counting, Patterns,
Measurement, Shapes)

Mathematics is often taught through worksheets and drills, but for young
children, math is best learned through hands-on, meaningful experiences.
Children's literature provides a perfect context for introducing and exploring
mathematical concepts.

How Stories Support Mathematical Thinking

A good story can make an abstract mathematical idea concrete and relatable. When
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math is embedded in a story, it becomes part of a meaningful context, not just a set
of isolated facts to memorize.

Math
Concept

Counting and
Number
Sense

Patterns

Shapes and
Geometry

How
Literature
Supports It

Stories that
involve
counting,
adding, or
subtracting
help children
naturally

practice these
skills.

Many stories
have repetitive
patterns in
language or
plot.
[lustrations
often contain

visual patterns.

Books that
feature shapes
help children
learn to
identify and
name them in
the world
around them.

Example Books

Anno's Counting
Book by
Mitsumasa
Anno, Ten Black
Dots by Donald
Crews, Mouse
Count by Ellen
Stoll Walsh

Brown Bear;
Brown Bear, What
Do You See? by
Bill Martin

Jr., Pattern

Fish by Trudy
Harris

Mouse Shapes by
Ellen Stoll
Walsh, Color
Zoo by Lois
Ehlert, Round is a
Tortilla by
Roseanne
Greenfield Thong

&3

Classroom
Extension Ideas

Count objects in
the story. Use
manipulatives to
act out the
counting. Create
class counting
books. Count the
animals on Prophet
Nuh's ark. Count
the days of
Ramadan.

Go on a "pattern
hunt" in the book's
illustrations. Create
patterns with beads,
blocks, or stamps
inspired by the
story. Explore
geometric patterns
in Islamic art and
architecture. Create
your own
geometric patterns.

Go on a shape hunt
around the
classroom or
school. Create
shape collages or
shape animals.
Build with shapes
in the block

corner. Identify



Math
Concept

Measurement

Sorting and
Classifying

Activity 7.1: Find the Math in a Story

How
Literature
Supports It

Stories that
involve
comparing
sizes, lengths,
or capacities
introduce
measurement
vocabulary
and concepts.

Stories that
involve
grouping
objects or
animals by
attributes
support
classification
skills.

Example Books

Actual Size by
Steve

Jenkins, How Big
is a Foot? by Rolf
Myller, Inch by
Inch by Leo
Lionni

The Button

Box by
Margarette S.
Reid, Sorting by
Henry Pluckrose

84

Classroom
Extension Ideas

shapes in mosque
architecture: domes
(semi-circles),
minarets
(cylinders), arches.

Measure classroom
objects using non-
standard units
(cubes, paper
clips). Compare the
sizes of characters
or objects in the
story. Measure how
far you think the
ark traveled.
Compare the size
of the whale that
swallowed Prophet
Yunus to other
animals.

Sort and classify
collections of
objects (buttons,
shells, toys). Create
sorting games
inspired by the
story. Sort animals
by those that were
on the ark and
those that were not.
Sort by land
animals, sea
animals, and birds.



Choose a familiar children's book (e.g., The Very Hungry Caterpillar or a Quranic
story like "The Story of Prophet Nuh" ). List all the mathematical concepts that
appear in the story. (For The Very Hungry Caterpillar, you might find: counting,
days of the week, sequencing, size comparison, life cycle patterns. For the story of
Prophet Nuh, you might find: counting the animals (pairs), measuring the ark, time
(days and nights of rain), and sorting animals by type. This exercise will help you
see mathematical potential in almost any book.

7.4 LITERATURE IN SCIENCE (Nature, Environment, Living
Things)

Children are natural scientists. They are curious, observant, and constantly
asking "why?" Literature can fuel this curiosity, introduce scientific concepts, and
inspire hands-on exploration. The Quran itself encourages reflection on nature as
signs of Allah's creation, making science and faith beautifully intertwined.

How Stories Support Scientific Thinking

Science How Classroom
Literature Example Books .
Concept Extension Ideas
Supports It
Observe real
caterpillars or plant
seeds. Create life
Stories about e Ve iRy cycle_ diagrams. Act
plants, X out life cycles
) Caterpillar by
animals, and . through
.. . . Eric Carle, From
Living Things their growth movement. Reflect
- Seed to Plant by
and Life processes o on how Allah creates
Cycles introduce Gail Gibbons, 4 life and causes things
y Seed is Sleepy by £

children to : to grow. Learn about
Dianna Hutts .
the natural the creation of
Aston )
world. humans, animals,
and plants as

mentioned in the

Quran.

: Books set in Over and Under Create habitat
Habitats and . . .
Environments different the Snow by Kate dioramas in a

habitats Messner, In the shoebox. Sort
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Science
Concept

Weather and
Seasons

The Five
Senses

How
Literature
Supports It

(ocean,
forest,
desert,
arctic)
introduce
children to
diverse
ecosystems.

Stories about
weather and
seasonal
changes help
children
observe and
understand
the world
around
them.

Books that
highlight
sensory
experiences
encourage
children to
explore the
world
through

Example Books

Small, Small
Pond by Denise
Fleming, Way Out

in the Desert by
T. J. Marsh

Snow by Uri
Shulevitz, And
Then It's

Spring by Julie
Fogliano, Cloudy
with a Chance of
Meatballs by Judi
Barrett

My Five

Senses by

Aliki, Listen,
Listen by Phillis
Gershator, The
Black Book of
Colors by
Menena Cottin
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Classroom
Extension Ideas

animals by their
habitats. Go on a
nature walk and
observe local
habitats. Explore the
desert habitat where
the Prophet (peace be
upon him) lived.
Learn about the
animals of the desert
mentioned in Islamic
stories: camels,
goats, and birds.

Create a weather
observation chart.
Explore shadows.
Make simple weather
instruments (rain
gauge, wind

sock). Discuss how
rain is a blessing
from Allah and a
sign of His mercy.
Learn the du'a
(prayer) for rain.

Go on a sensory
walk. Create a
sensory bin related to
a story. Make a class
book about

senses. Reflect on
the senses as gifts
from Allah. Explore
the smells and tastes



Science
Concept

Simple
Machines and
Physics

Astronomy
and the
Natural
World

How
Literature
Supports It

sight,
hearing,
touch, taste,
and smell.

Some stories
introduce
concepts like
force,
motion, and
simple
machines in
an accessible
way.

The Quran
contains
many verses
that invite
reflection on
the heavens,
the earth,
and the
natural
order.

Example Books

Rosie Revere,
Engineer by
Andrea

Beaty, Iggy Peck,
Architect by
Andrea

Beaty, Move

It! by Adrienne
Mason

National
Geographic Little
Kids First Big
Book of

Space, The Moon
Book by Gail
Gibbons

Classroom
Extension Ideas

of foods eaten during
Ramadan.

Provide materials for
building and
experimenting
(ramps, pulleys,
levers). Design and
build simple
machines inspired by
the story. Explore
how Prophet Nuh
might have used
simple machines to
build the ark.

Observe the moon's
phases and connect
them to the Islamic
calendar. Learn about
the sun and moon as
signs of Allah's
power. Recite and
reflect on Quranic
verses about creation
(e.g., Surah Al-
Anbiya, Surah Ya-
Seen).

The Teacher's Role: Use literature to spark questions. After reading a book about
the ocean, ask: "What do you wonder about the ocean?" Record children's questions
and use them to guide further investigation. Provide materials for hands-on
exploration. Bring in real objects, specimens, or nature items related to the
story. After reading a story about Allah's creation, go on a "creation walk" and
notice all the beautiful things Allah has made.
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7.5 LITERATURE IN SOCIAL STUDIES (Culture, Community,

History)

Social studies in early childhood is about helping children understand themselves,
their families, their communities, and the wider world. Literature provides windows
into diverse cultures, historical periods, and social experiences. For Muslim
children, this includes understanding their own Islamic heritage and the global
Muslim community (Ummabh).
How Stories Support Social Studies Learning

Social
Studies
Concept

Self,
Family,
and
Communit

y

Culture
and
Traditions

How
Literature
Supports It

Stories about
families,
homes, and
neighborhood
s help
children
understand
their own
place in the
world and
appreciate the
diversity of
others.

Books that
authentically
portray
diverse
cultures,
celebrations,
and ways of
life build
understanding
and respect.

Example Books

Last Stop on
Market Street by
Matt de la

Pefia, The Family
Book by Todd
Parr, Whoever You
Are by Mem Fox

Bee-Bim Bop! by
Linda Sue

Park, Too Many
Tamales by Gary
Soto, Dumpling
Soup by Jama Kim
Rattigan
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Classroom
Extension Ideas

Create a class book
about families.
Invite family
members to share
stories or traditions.
Draw maps of the
neighborhood. Creat
e a class book about
"My Muslim
Family" or "How We
Celebrate Eid."

Celebrate cultural
traditions from
stories with food,
music, or art. Invite
families to share
their own

traditions. Include
books about Muslim
cultures from around
the world: South
Asian, Arab,
African, Southeast



Social
Studies
Concept

Communit
y Helpers

History
and
Change
Over Time

Geography
and
Mapping

How
Literature
Supports It

Stories about
the people
who help us
in our
community
build
understanding
and
appreciation.

Historical
fiction and
books about
the past help
children begin
to understand
that times
change.

Stories that
mnvolve
journeys,

Example Books

Trashy Town by
Andrea
Zimmerman, Office
r Buckle and
Gloria by Peggy
Rathmann, 4 Day
in the Life of a
Firefighter by
Linda Hayward

The Little House by
Virginia Lee
Burton, Ox-Cart
Man by Donald
Hall, When I Was
Young in the
Mountains by
Cynthia Rylant

Me on the Map by
Joan Sweeney, A4s
the Crow Flies by
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Classroom
Extension Ideas

Asian. Celebrate Eid
together as a class.

Invite community
helpers to visit the
classroom. Set up
dramatic play
centers related to
community helpers
(post office, fire
station, grocery
store). Include the
imam or a
community leader as
a guest to talk about
their role in the
Muslim community.

Compare past and
present using
pictures or objects.
Interview older
family members
about what life was
like when they were
young. Learn about
the life of the
Prophet Muhammad
(peace be upon him)
and what life was
like in Arabia 1400
years ago.

Create simple maps
of the classroom, the
playground, or a



Social

How

Studies Literature Example Books Clasg room
Extension Ideas
Concept Supports It
maps, or Gail story setting. Go on
different Hartman, Mapping a walk and draw a
places Penny's World by map of the
introduce Loreen Leedy route. Locate
basic Makkah and
geography Madinah on a map.
concepts. Learn the direction
of the Qibla. Map
the journey of
Prophet Ibrahim or
the migration (Hijra)
of the Prophet
Muhammad.
i/}?lzlﬁilzbom Learn about how
around the In My Mosque by Muslims in different
world hel M. O. Yuksel, The countries celebrate
Global children p Proudest Blue by Ramadan and Eid.
Communit Ibtihaj Look at pictures of
understand
y and the diversit Muhammad, and mosques around the
Ummah sy Under the world. Discuss the
and unity of
i clalbe] Ramadan Moon by concept of
. Sylvia Whitman Ummah—the global
Muslim . .
: family of Muslims.
community.

7.6 LITERATURE AND ARTS INTEGRATION

The arts—visual art, music, dance, and drama—are natural partners for literature.
Responding to stories through the arts allows children to express their
understanding and emotions in powerful, developmentally appropriate
ways. Islamic art, with its rich traditions of calligraphy, geometry, and arabesque,
offers unique opportunities for arts integration.

How Stories Support Arts Integration
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Art Form

Visual Art

Music

Dance and
Movement

How
Literature
Supports It

Books with
distinctive
illustration
styles inspire
children's
own artistic
creations.
Stories can
also be
about artists
or art.

Stories can
be sung, set
to music, or
inspire
original
songs. Some
books are
based on
songs.

Stories
invite
children to
move like
characters,
act out
scenes, and
express

Example Books

The Dot by Peter
H. Reynolds, Sky
Color by Peter H.
Reynolds, and
Action Jackson by
Jan Greenberg and
Sandra Jordan

Pete the Cat: 1
Love My White
Shoes by Eric
Litwin, We're
Going on a Bear
Hunt by Michael
Rosen (with
musical
versions), Zin! Zin!
Zin! A Violin by
Lloyd Moss

From Head to
Toe by Eric
Carle, Dance by
Bill T.

Jones, Giraffes
Can't Dance by
Giles Andreae
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Classroom Extension
Ideas

Explore the illustrator's
style and technique.
Create art in a similar
style. Use stories as
inspiration for painting,
drawing, collage, or
sculpture. Explore
Islamic geometric
patterns and
calligraphy. Create
your own geometric art
or practice writing
Arabic letters in a
beautiful way.

Sing the story. Create
simple instruments to
accompany the story.
Compose a song about
a character or

event. Learn and sing
simple nasheeds
(Islamic songs) without
instruments that teach
about Allah, the
Prophet, or Islamic
values.

Act out the story
through movement.
Create a movement
sequence based on the
story. Freeze in poses
that show character
emotions. Act out the
Tawaf (walking around



How )
Classroom Extension

Art Form Literature Example Books
Ideas
Supports It

emotions the Kaaba) during a
through their story about Hajj. Move
bodies. like animals on Prophet

Nuh's ark.

Re-enact the story. Use
As explored puppets to retell.
in Unit 6, Conduct character
drama Anv story with interviews. Create a
allows y story simple play. Re-enact

strong characters

Drama children to the story of Prophet
) and a clear plot can .
step into be dramatized Musa parting the sea or
stories and ’ the story of the first
become the revelation to Prophet
characters. Muhammad (peace be

upon him).

7.7 THEMATIC TEACHING THROUGH STORIES

Thematic teaching means organizing the curriculum around a central theme
that is meaningful to children. Quality children's literature is the perfect anchor for
a thematic unit, providing a rich, engaging context for learning across all
domains. This approach works beautifully for Islamic themes such as "Ramadan,"
"The Prophets," "Allah's Creation," or "Gratitude."

Steps for Designing a Literature-Based Thematic Unit

1. Choose a Rich, Engaging Theme: Select a theme that will capture children's
interest and allow for deep exploration. Themes might include: "The Farm,"
"The Rainforest," "Our Community," "Weather," "Families," "Insects,"
"Transportation." Islamic themes might include: "Ramadan and Eid,"
"Stories of the Prophets," "Allah's Beautiful Creation," "Being Grateful,"
"The Five Pillars of Islam," "Mosques Around the World." Consider
children's interests and your curriculum goals.

2. Select a Core Collection of Books: Choose 5-10 high-quality children's
books related to the theme. Include a mix of fiction and nonfiction, different
genres, and diverse perspectives. One or two books might serve as the
central "anchor texts" for the unit. For an Islamic theme, include a mix of
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Quranic storybooks, books about Islamic practices, and books featuring
contemporary Muslim children.
3. Brainstorm Learning Across Domains: For each book and for the theme as
a whole, brainstorm potential learning activities in all curriculum areas. Use
a planning web to map out your ideas.
Example Thematic Unit: "Ramadan and Eid"

Learmpg Activities and Connections
Domain
Under the Ramadan Moon by Sylvia Whitman, Ramadan by
Core Suhaib Hamid Ghazi, The Gift of Ramadan by Rabiah York
Literature Lumbard, Lailah's Lunchbox by Reem Faruqi, Golden Domes
and Silver Lanterns by Hena Khan
Read aloud the core books. Learn new vocabulary: Ramadan,
Literac fasting, sawm, suhoor, iftar, Eid, moon, charity, family. Create a
Y class book: "Our Ramadan." Write thank-you cards for Eid.
Retell the story of the first revelation.
Count down the days until Eid on a calendar. Create patterns
Mathematics with crescent moons and stars. Measure and mix ingredients for
a simple Ramadan recipe (like date balls). Sort and count coins
for charity (sadaqah).
Observe and track the phases of the moon. Learn about why we
Science see the moon and its connection to the Islamic calendar. Explore
the concept of day and night and how fasting times change.
Learn about healthy foods to eat for suhoor and iftar.
Learn about how Ramadan and Eid are celebrated by Muslims
Social around the world. Locate different countries on a map. Discuss
Studies the importance of charity (zakat) and helping others. Invite a
family member to share how they celebrate Ramadan.
Create crescent moon and star art. Design and decorate a
Arts Ramadan lantern (fanous). Learn a simple nasheed about

Ramadan. Create Eid cards for family and friends. Explore
geometric patterns found in Islamic art and mosque decorations.
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Learning
Domain

Play Centers

Activities and Connections

Dramatic Play: Set up a Ramadan "iftar" dinner with play food,
plates, and a prayer rug. Block Corner: Build a mosque with a
dome and minaret. Art Area: Provide materials for making
lanterns, stars, and Eid cards. Sensory Table: Add moon sand or
rice with small scoops and bowls for "preparing iftar." Reading
Corner: Display all the Ramadan and Eid books with a cozy rug
and pillows.

Example Thematic Unit: "Stories of the Prophets: Prophet Nuh (Noah)"

Learning
Domain

Core
Literature

Literacy

Mathematics

Science

Social
Studies

Activities and Connections

The Story of Prophet Nuh from a reputable Quranic stories for
children book, Noah's Ark by Jerry Pinkney (as a comparative
text), Animals on the Ark picture books.

Read and retell the story of Prophet Nuh. Learn new
vocabulary: ark, prophet, patience, flood, pairs, rainbow. Create
a class book: "If I Were on the Ark." Write a prayer (du'a)
asking Allah for help as Prophet Nuh did.

Count the animals in pairs. Sort animal figures by type
(mammals, birds, reptiles). Measure how long the ark might
have been using non-standard units. Create patterns with animal
figures.

Learn about different animals and their habitats. Explore the
concept of floating and sinking. Experiment with building boats
that float. Learn about rain and floods. Discuss the importance
of taking care of Allah's creation.

Discuss the importance of patience and trusting in Allah, even
when others do not believe. Talk about what it means to be a
prophet and to call people to goodness. Compare the story of
Nuh to the stories of other prophets who showed patience.
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Learning

. Activities and Connections
Domain

Build an ark in the block corner. Create animal masks. Paint a
rainbow as a symbol of Allah's promise. Make animal puppets
to retell the story. Create a large mural of the ark with all the
animals.

Arts

Dramatic Play: Turn the area into an "ark" with chairs and a
blue cloth for water. Add animal figures and have children role-
play loading the animals. Block Corner: Build an enormous ark
using blocks. Art Area: Provide materials for painting rainbows
and making animal crafts. Sensory Table: Add water, boats, and
small animal figures for floating and sinking play. Reading
Corner: Display the story of Prophet Nuh and other books about
animals and the ark.

Play Centers

4. Plan the Flow of the Unit: Consider how you will introduce the theme,
which books you will read when, and how activities will build on each other
over days or weeks. A unit might last from one to four weeks, depending on
children's engagement.

5. Gather Materials and Resources: Collect books, props, art materials, and
other resources. Reach out to families for donations or expertise. For
Islamic themes, reach out to Muslim families in your community to share
their knowledge and traditions.

6. Launch the Unit with Excitement: Engagingly introduce the theme. This
might be a special object, a visitor, a field trip, or a particularly captivating
book. For a Ramadan unit, you might hang a string of lanterns or invite a
parent to talk about preparing for Ramadan.

7. Document and Celebrate: Throughout the unit, document children's
learning through photos, observations, and work samples. Celebrate the end
of the unit with a sharing event where children can show their families what
they have learned. For an Eid unit, you could host a small Eid celebration
in the classroom with special snacks and activities.
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SUMMARY

Let's review the key ideas from this unit:

Integrating literature across the curriculum creates meaningful, engaging, and
holistic learning experiences that honor how young children naturally learn.
Literature is the foundation ofearly literacy development, building print
awareness, phonological awareness, vocabulary, comprehension, and motivation.
Mathematical concepts like counting, patterns, shapes, and measurement
come alive when embedded in a good story.

Science learning is sparked by literature that explores living things, habitats,
weather, and the natural world, leading to hands-on inquiry and
exploration. The Quran's invitation to reflect on nature provides a beautiful
foundation for science learning.

Social studies concepts—family, community, culture, history, geography—
are made accessible and meaningful through stories that serve as windows
and mirrors. This includes understanding Islamic history, culture, and the
global Muslim community.

The arts (visual art, music, dance, drama) are natural partners for literature,
allowing children to express their understanding and emotions in creative
ways. [slamic art traditions offer rich opportunities for integration.
Thematic teaching built around quality children's books weaves together
learning from all domains into a cohesive, engaging, and developmentally
appropriate unit of study. This approach is ideal for exploring Islamic
themes and stories in depth.

Self-Assessment Questions

Answer these questions to check your understanding of Unit 7.

1.

2.

Give three reasons why integrating literature across the curriculum is
valuable for young children.

Choose a children's book—it could be a Quranic story, an Islamic holiday
book, or a classic picture book. Describe how you could use it to support
learning in mathematics and in science.

How can literature support social studies learning? Give an example of a book
that could be used to teach about community or culture, including an example of
an Islamic book that teaches about Muslim culture or community.

Describe one way you could integrate literature with visual art and one way
you could integrate it with music or movement. Include an example related
to Islamic art or nasheeds.

What is thematic teaching? Why is children's literature a good foundation
for a thematic unit?

Choose a theme (e.g., "Weather," "Gardens," "Transportation," or an
Islamic theme like "Gratitude," "The Prophets," or "Ramadan" ). List three
children's books you could use as part of a thematic unit on this theme, and
briefly describe one activity for each of two different learning domains.
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Unit 8

DIVERSITY, INCLUSION, AND
REPRESENTATION
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INTRODUCTION

Welcome to Unit 8! This is one of the most important units in your entire
course. Throughout this book, we have explored the joy and power of children's
literature. Now we turn to a critical question: Whose stories are being told, and
whose are being left out?

Children's literature does not exist in a vacuum. It is a product of the society
that creates it, and it has the power to shape how children see themselves, others,
and the world. For decades, many children never saw themselves reflected in books.
Their stories, cultures, and experiences were invisible. At the same time, other
children saw only stories that reflected their own lives, missing the opportunity to
learn about the rich diversity of the human family.

Today, we understand that all children deserve to see themselves in books—to
have mirrors that reflect their own identities. And all children deserve to see lives
different from their own—to have windows that open onto other worlds. This
includes Muslim children, who need to see their faith and culture reflected
positively, and non-Muslim children, who need windows into the lives of their
Muslim peers. This is not just a matter of fairness; it is essential for building
empathy, respect, and a more just and compassionate society.

In this unit, we will explore the importance of diverse literature, examine
representation across multiple dimensions (culture, race, gender, ability, family
structure, and religion), learn to recognize and avoid stereotypes and bias, develop
criteria for selecting inclusive books, consider the particular needs of children with
disabilities, and understand how stories can be powerful tools for promoting
empathy and respect. By the end of this unit, you will be equipped to build a
classroom library that truly serves all children.

LEARNING OUTCOMES

After studying this unit, you will be able to:
1. Explain why diverse and inclusive literature is essential for all children.
2. Analyze representation in children's books across dimensions, including
culture, race, gender, ability, family structure, and religion.
3. Identify and avoid common stereotypes and biases in children's
literature, including stereotypes about Muslims and Islam.
4. Apply criteria for selecting high-quality, inclusive children's books.
Select and use literature that authentically represents children with
disabilities and special needs.
6. Use literature as a tool for promoting empathy, respect, and social awareness
in the classroom.

e
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8.1 THE IMPORTANCE OF DIVERSE LITERATURE

Why does diversity in children's literature matter so deeply? The answer lies in the
powerful metaphors of windows, mirrors, and sliding glass doors, introduced by
Dr. Rudine Sims Bishop, which we first encountered in Unit 1.

Windows, Mirrors, and Sliding Glass Doors

Mirrors: Books can be mirrors in which children see themselves reflected.
When a child encounters characters who share their culture, race, gender,
abilities, family structure, or experiences, they receive a powerful message:
"You exist. Your life matters. Your story is worth telling." This is essential for
building a positive identity and self-esteem. For a Muslim child, a mirror book
might show a family celebrating Eid, a child wearing hijab with pride, or a story
about a prophet they love.

Windows: Books can be windows into lives and worlds different from a child's
own. They offer views into other cultures, other family structures, other abilities,
and other ways of being. Through these windows, children learn about the diversity
of the human experience and develop understanding and respect for others. For a
non-Muslim child, a window book might show what it is like to fast during
Ramadan or to pray five times a day.

Sliding Glass Doors: Books can also become sliding glass doors. This means
that a child can not only look through the window, but they can also step through
it and enter the story. They become part of the world of the book, imagining
themselves in the character's place. This is the magic of immersive reading and
the foundation of empathy.

Why This Matters for All Children

For Children from Marginalized Groups

They see themselves reflected positively,
affirming their identity and worth.

For Children from Dominant
Groups

They see lives different from their
own, building understanding and

respect.
They feel visible and valued in the They learn that diversity is normal
classroom and in the world. and valuable.

They encounter characters who look like
them, have similar family structures, or
share their experiences, reducing feelings
of isolation.

They develop empathy by stepping
into the shoes of characters whose
lives are different from their own.
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For Children from Dominant

For Children from Marginalized Groups G
roups

They are empowered by seeing people like
themselves as heroes, problem-solvers, and
protagonists.

They are prepared to live and work
in a diverse and interconnected
world.

As Bishop herself said, "Children from dominant social groups have always seen
their mirrors in books, but they have missed the windows. And children who are
marginalized have had too few mirrors." Your role as an educator is to ensure that
every child in your classroom has both.

8.2 REPRESENTATION (CULTURE, RACE, GENDER,
ABILITY, FAMILY, RELIGION)

Representation in children's literature is multifaceted. It is not enough to simply
have a few books with diverse characters. We must consider the quality,
authenticity, and depth of that representation across multiple dimensions.

Key Dimensions of Representation

Dimension

Culture and
Race

Gender

What to Look For

Books that authentically
portray  the  diversity
within and across cultures.
Characters should be fully
realized individuals, not
stereotypes. The story
should reflect the culture's
values, traditions, and
experiences from  an
insider perspective.

Books that challenge
gender stereotypes and
present a wide range of
possibilities for all
children. Characters of all

genders should be
portrayed as  strong,
capable, emotional,

caring, adventurous, and
thoughtful.
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Questions to Ask

Are characters from diverse

racial and cultural
backgrounds portrayed as
individuals  with  unique
personalities, interests, and

experiences? Is the culture
portrayed authentically and
respectfully? Is the
author/illustrator from the
culture they are depicting?

Do the books avoid limiting
characters to  traditional
gender roles? Are there girls
who are brave and
adventurous? Are there boys
who are gentle and caring? Are
there characters who express
gender in diverse ways?



Dimension

Ability and

Disability

Family
Structure

Socioeconomic
Status

What to Look For

Books that authentically
portray children and adults
with disabilities as full
human  beings  with
strengths, challenges,
interests, and agency.
Characters with
disabilities  should be
integrated into the story,
not defined solely by their
disability.

Books that reflect the wide
diversity of family
structures in today's world:
single-parent families,
two-mom or two-dad
families, blended families,
multi-generational
families, adoptive
families, foster families,
and families where
children are raised by
grandparents or other
relatives.

Books that authentically
portray families across the
economic spectrum, from
poverty to wealth, without
judgment or stereotype.
Stories should show the
dignity and humanity of all
people, regardless of their
economic circumstances.

Books that portray elderly
people as active, wise,
interesting, and valuable
members of the
community, not just as
frail or comic figures.
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Questions to Ask

Is the character with a
disability portrayed as a whole
person, not just a "problem to
be solved"? Are they active
participants in the story? Is the
portrayal  authentic  and
respectful? (Whenever
possible, look for books by
authors with disabilities.)

Do the books in your
classroom reflect the diverse
family structures of your
students and of the wider
world? Are all families
portrayed with love, respect,
and normalcy?

Are families experiencing
poverty portrayed with dignity
and respect? Are diverse
economic realities shown as
part of the normal human
experience?

Are grandparents and older
adults portrayed as fully
realized characters with their
own stories, interests, and
contributions?



Dimension What to Look For Questions to Ask
Books that authentically Are  Muslim  characters
portray Muslim children portrayed as fully realized
and families as normal, individuals, not stereotypes?
happy, and integrated into Is their faith shown as a natural
the wider world. Books part of their lives, not as
Religion that  explain  Islamic something exotic or strange?
(especially practices and  beliefs Are there books that show
Islam) accurately and positively. Muslim  children  doing
Books that show the everyday things (playing,
diversity ~ within  the going to school, celebrating)
Muslim community as well as books about

(different cultures, races,
levels of observance).

religious holidays and

practices?

The Importance of Intersectionality

Remember that children have multiple identities. A child is not just a "girl" or just
a "Latina" or just a "child with a disability." They are all of these things at
once. Intersectionality is the understanding that these identities overlap and
interact. Look for books that reflect this complexity—stories about a Black girl who
uses a wheelchair, or a same-sex couple adopting a child from another culture, or a
grandfather who is an immigrant. Or a story about a Muslim girl who is also an
artist, or a Muslim boy who loves science. These layered stories more accurately
reflect the complexity of real human lives.

8.3 AVOIDING STEREOTYPES AND BIAS

Inclusive representation is not just about including diverse characters. It is about
including them well. Unfortunately, many books, even well-intentioned ones,
contain stereotypes and biases that can be harmful.

What Are Stereotypes?

Stereotypes are oversimplified, generalized images or ideas about a particular
group of people. They reduce individuals to a set of often negative or limiting traits.
Stereotypes can be obvious or subtle.

Common Stereotypes and Biases to Avoid

St?r,ggt;]ge Example];ércl)lg nlln's What to Look For Instead
Depicting all Native . .

Cultural Americans as living in tipis ﬁ‘t}l tgﬁgﬁﬁl’aip:&ﬂ (r:elgor‘iriilgals

Stereotypes and wearing feathers p ’

(ignoring the diversity of attention to diversity within the
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Type of
Stereotype

Gender
Stereotypes

Ability
Stereotypes

Stereotypes
about
Family
Structure

"White as
Default"
Bias

Stereotypes
about
Muslims

Examples in Children's
Books

hundreds of nations).
Showing all Latinx families
as large, loud, and eating
tacos.

Girls are always passive,
nurturing, and interested in
pretty things. Boys are
always active, brave, and
never cry.

Characters with disabilities
are portrayed as helpless,
pitiful, or inspirational solely
because of their disability.
The story is "about" the
disability, not about the
person.

Portraying single-parent
families as "broken" or
"incomplete." Depicting
same-sex parent families as
unusual or as the entire focus
of the story.

Assuming that the "normal"
or "universal" experience is
white, middle-class, and
suburban. Diverse characters
are only included in
"diversity books," not in
stories about everyday life.

Depicting all Muslims as
Arabs (ignoring the diversity
of Muslims worldwide).
Showing Muslim girls as
oppressed and silent.
Portraying Muslim families
as strict and joyless.
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What to Look For Instead

culture. Stories by authors
from that culture.

Characters of all genders who
show a full range of emotions,
interests, and abilities. Girls
can be brave; boys can be
gentle.

Characters with disabilities
who are fully realized
individuals with their own
personalities, interests, and
agency. The disability is one
part of who they are, not the
entire story.

All family structures portrayed
as normal, loving, and valid.
Stories where a child has two
moms, but the story is about
something else entirely (like
losing a tooth or going to the
Z00).

Diverse characters appear in
all kinds of stories—adventure
stories, funny stories, everyday
stories—not just in books
about culture or civil rights.

Diverse Muslim characters
from many cultures. Muslim
girls who are confident,
playful, and have agency.
Joyful Muslim families who
love each other and have fun
together. Stories about Muslim



Type of Examples in Children's What to Look For Instead

Stereotype Books
Focusing only on conflict or children's everyday
"issues" rather than on adventures, not just stories
everyday life. "about" Islam.

How to Evaluate for Bias

8.4

Check the "Eye" Test: Who is the hero? Who has agency? Who solves problems?
If characters from marginalized groups are always in supporting roles, or if their
problems are always solved for them by others, that is a red flag.

Check for Authenticity: Does the portrayal feel real and specific, or does it
rely on clichés? Does the author have the authority to tell this story? (Look
for information about the author/illustrator.)

Check for Tokenism: Is there just one diverse character in the book, and are
they there only to represent their group? Token characters often lack depth
and personality.

Check the Language: Is the language respectful and current? Avoid books that
use outdated or offensive terms for any group.

Read Reviews: Seek out reviews from sources that specialize in diverse
literature, such as the Cooperative Children's Book Center (CCBC), Kirkus
Reviews (which notes diverse content), and blogs by educators and librarians
from marginalized communities. For books about Muslims, look for reviews
by Muslim readers and organizations.

SELECTING INCLUSIVE BOOKS

Selecting inclusive, high-quality books is an ongoing professional practice. It

requires intentionality, self-education, and a commitment to continuous improvement.

Criteria for Selecting Inclusive Books
Use these criteria, building on the general criteria from Unit 4, to guide your
selection of inclusive literature.

Criteria Questions to Ask

Is the book written or illustrated by someone with insider

Authenticity knowledge of the culture or experience being portrayed? Does

Depth of
Representation

it avoid stereotypes and reflect authentic, specific details?

Are diverse characters fully developed individuals with their
own personalities, interests, and agency? Or are they flat
stereotypes?
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Criteria

Centrality of
Characters

Language

Illustrations

Theme and
Message

Child Appeal

Questions to Ask

Are characters from marginalized groups central to the story,
or are they always in the background? Do they have their own
stories, or are they only there to support white or "default"
characters?

Is the language respectful and current? Does it avoid outdated
or offensive terms?

Do the illustrations avoid stereotypical depictions? Do they
reflect the diversity within cultures?

What is the underlying message about the group being
portrayed? Does it affirm their humanity and dignity? Or does
it reinforce negative or limiting ideas?

Is the book engaging and interesting to children? Will they
want to read it? (A book can be inclusive and well-intentioned
but still be a poor story.)

Resources for Finding Inclusive Books

Resource

We Need
Diverse Books

Cooperative
Children's Book
Center (CCBC)

American
Library
Association
(ALA) Youth
Media Awards

Social Justice
Books

Description

A nonprofit organization that advocates for diversity in
children's literature. Their website includes book lists,
resources, and information about their grants and awards.
(diversebooks.org)

A renowned resource at the University of Wisconsin-
Madison that tracks publishing statistics on diversity and
provides book lists and reviews. (ccbe.education.wisc.edu)

Awards like the Coretta Scott King Award, Pura Belpré
Award, Asian/Pacific American Award, American Indian
Youth Literature Award, and Schneider Family Book Award
(for disability representation) highlight excellent, diverse

books. (ala.org)

A project of Teaching for Change, this site provides
carefully curated book lists and reviews, with a focus on
social justice and anti-bias education.
(socialjusticebooks.org)
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Resource Description

Reading Offers book lists and author interviews, including many
Rockets focused on diverse literature. (readingrockets.org)

Islamic School Provides book lists and resources for Islamic schools,
League of including recommendations for authentic Islamic children's

America (ISLA) literature.

Muslim Follow Muslim authors like Hena Khan, Ibtihaj
Children's Book Muhammad, and M. O. Yuksel, as well as bloggers who
Authors and review Muslim children's books, for authentic

Bloggers recommendations.

8.5 LITERATURE FOR CHILDREN WITH SPECIAL NEEDS

Children with disabilities and special needs have often been invisible in children's
literature, or when they have appeared, they have often been portrayed in
problematic ways. Selecting high-quality books that authentically represent
disability is an essential part of building an inclusive classroom library. This
includes Muslim children with disabilities, who need to see themselves reflected in
stories that honor both their faith and their abilities.

What to Look For in Books about Disability

e Characters, Not Conditions: The best books feature characters who happen to
have a disability, not characters who are defined by their disability. The story
is about the person, their life, their adventures, their feelings—and their
disability is one part of who they are.

e Agency and Independence: Look for characters with disabilities who are
active participants in the story, who make choices, solve problems, and have
their own goals and desires.

o  Authentic Portrayal: Whenever possible, seek out books by authors who have
disabilities themselves. They bring an insider perspective that is invaluable.

e  Varied Representation: Remember that disability is diverse. Include books about
children with physical disabilities, intellectual disabilities, learning differences,
autism, deafness, blindness, and chronic illness. Also include books where
characters have disabilities, but the story is not "about" the disability.

e Avoid "Inspiration Porn": Be wary of books that portray people with disabilities
as "inspirational" simply for living their daily lives. This can be dehumanizing.
People with disabilities do not exist to inspire non-disabled people.
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Examples of High-Quality Books

Book

We Move
Together

My Three
Best
Friends
and Me,
Zulay

A Boy and
a Jaguar

Just Ask!
Be
Different,

Be Brave,
Be You

Mama
Zooms

Salat in
Secret

Author

Kelly
Fritsch &
Anne
McGuire

Cari Best

Alan
Rabinowitz

Sonia
Sotomayor

Jane
Cowen-
Fletcher

Thik**

Representation

A beautiful book that celebrates disability culture
and community, showing children with and
without disabilities moving through the world
together.

A story about a young girl who is blind, focusing
on her friendships and her school day.

A memoir by a renowned conservationist who
stuttered as a child, finding his voice through his
love for animals.

Supreme Court Justice Sotomayor introduces
children with a variety of disabilities and
differences, emphasizing that diversity makes
the world more interesting.

A beautiful book about a boy and his mother,
who uses a wheelchair. The focus is on their
loving relationship and imaginative play.

A story about a Muslim boy with a disability
who is determined to pray Salat, showing his
agency and faith. (This is an example; check for
current titles by Muslim authors featuring
characters with disabilities.)

8.6 PROMOTING EMPATHY AND RESPECT THROUGH
STORIES

Ultimately, the goal of sharing diverse and inclusive literature is not just to
check a box or to "teach about" different groups. It is to build a classroom—and a
world—where all children feel valued, respected, and understood. Stories are one
of the most powerful tools we have for this work.

How Stories Build Empathy

o Perspective-Taking: When children enter a story, they step into a character's
shoes. They see the world through that character's eyes and feel what that
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character feels. This is the essence of empathy.

Emotional Connection: Stories evoke emotions. When a child feels sad for a
character who is left out, or joyful for a character who finds a friend, they are
building the emotional capacity to care about others in real life.

Humanizing the "Other": Stories put a face and a name to groups that children
might otherwise only know through stereotypes or media portrayals. A child who
reads a loving story about a Muslim family , a Sikh family, or a family experiencing
homelessness is less likely to absorb negative messages about them.

Providing a Safe Space for Questions: Books can open up conversations about
difficult topics—prejudice, exclusion, injustice—in a safe, mediated way.
Children can ask questions and explore ideas without the stakes being personal.

Creating a Classroom Culture of Empathy and Respect

Read and Discuss Diverse Books Regularly: Do not save diverse books for
"special" months (like Black History Month or Disability Awareness Month).
Integrate them throughout the year so that diversity is seen as normal. Include
books about Muslim children and Islamic holidays throughout the year, not just
during Ramadan.

Use Open-Ended Questions to Explore Feelings: After reading, ask questions
like: "How do you think that character felt when that happened?" "What would
you have done if you were in that situation?" "Has anything like that ever
happened to you?" "How do you think the child felt when they were finally able
to fast for the first time?"

Connect Stories to Children's Lives: Help children make connections between
the stories and their own experiences. "Remember when we read about the
family who made dumplings together? How is that like your
family?" "Remember when we read about the family celebrating Eid? How is
that like your family's celebrations?"

Address Bias and Exclusion When It Arises: If a child makes a biased or
exclusionary comment, use it as a teachable moment. You might say, "In our
classroom, we treat everyone with kindness. Let's think about how that
comment might have made someone feel."

Model Empathy and Respect Yourself: Children learn from watching you.
Show genuine interest in and respect for all children and families. Use inclusive
language. Be willing to learn and grow alongside your students.

Activity 8.1: Audit Your Classroom Library (Real or Imagined)

Imagine you are building a classroom library. Using the criteria from this unit, list
the dimensions of diversity you would want to ensure are represented (culture, race,
gender, ability, family structure, religion, etc.). Then, brainstorm at least one
specific book title for each dimension. Be sure to include books that reflect Muslim
children and families. If you already have access to a classroom library, conduct a
real audit and note which groups are well-represented and which are missing.
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SUMMARY

Let's review the key ideas from this unit:

Diverse and inclusive literature is essential for all children, serving as mirrors that
affirm identity and windows that build understanding and empathy.
Representation must be considered across multiple dimensions,
including culture, race, gender, ability, family structure, socioeconomic status,
age, and religion, with attention to intersectionality.

Stereotypes and bias can be harmful, even in well-intentioned books. Educators
must learn to recognize and avoid them, including stereotypes about Muslims
and Islam.

Selecting inclusive books requires intentional criteria: authenticity, depth of
representation, centrality of characters, respectful language, and overall quality.
Literature for children with special needs should feature characters with disabilities
as full human beings with agency, not as conditions or objects of inspiration.
Stories are powerful tools for promoting empathy and respect, especially when
integrated regularly into the curriculum and paired with thoughtful discussion
and modeling. This includes sharing stories about Muslim children and families
to build understanding and respect among all students.

SELF-ASSESSMENT QUESTIONS

Answer these questions to check your understanding of Unit 8.

1.

Explain the metaphors of "windows, mirrors, and sliding glass doors" in your
own words. Why are all three important for all children? What might a
"mirror" book look like for a Muslim child? What might a "window" book look
like for a non-Muslim child?

List four dimensions of diversity that should be considered when selecting
children's books. For each, give one example of what positive representation
might look like. Include religion as one of your dimensions.

What is a stereotype? Give one example of a common stereotype about a
particular group that might appear in children's books. Include an example of
a stereotype about Muslims.

You are considering a book that includes a character with a physical disability.
What three questions would you ask to evaluate whether the representation is
authentic and respectful?

Why is it important to include books with diverse characters in all kinds of
stories (adventure, humor, everyday life), not just in books that are explicitly
"about" diversity? How does this apply to Muslim characters?

Describe how a teacher could use a book to build empathy in the classroom.
What kind of questions might they ask? Give an example using a book about
a Muslim child's experience.
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Unit 9

CLASSROOM LITERACY
ENVIRONMENT AND FAMILY
ENGAGEMENT

111



CONTENTS

INTRODUCTION ....oiiiiiiiiiiiiiiniiiieiiiiii et eee et eeesaaanaas 113
LEARNING OUTCOMES ......ocoiiiiiiiiiiiiiiiinniineiiiiii ettt eeeessaanaas 113
9.1 DESIGNING A CLASSROOM LIBRARY .....ccocoiviiiiiiiiiiiiiiiiiiiiiiiiicnee, 114
9.2 ORGANIZING AND MANAGING BOOKS......ccoociiiiiiiiiiiiiiiiiiiiiineee, 115
9.3 DAILY LITERACY ROUTINES AND PLANNING .....ccccoovrvmiiiiiiiinnenn. 117
9.4 BUILDING A BOOK COLLECTION (LOW-COST STRATEGIES) ........ 119
9.5 FAMILY INVOLVEMENT IN LITERACY .....cccoovtimiiiniiiiiiiiiiiiiinneeens 121
9.6 TEACHER AS REFLECTIVE PRACTITIONER .......cc..coociiiiiiiiinnnninn. 124
SUMMARY ...ttt ettt sttt e et s e e tane s eenens 126
SELF-ASSESSMENT QUESTIONS ..ottt 126

112



INTRODUCTION

Welcome to Unit 9—the final unit of this course! You have journeyed through
the entire landscape of children's literature in early childhood education. You have
explored its foundations, genres, and elements; learned to select high-quality and
inclusive books; mastered the art of sharing stories; discovered how to help children
respond creatively; integrated literature across the curriculum; and examined
critical issues of diversity and representation. Now, in this final unit, we bring
everything together into practical, daily classroom practice.

This unit is about creating a classroom where a love of reading can flourish
every day. It is about designing physical spaces that invite children into books,
organizing materials so children can access them independently, and establishing
daily routines that make literature a central part of the classroom experience. It is
also about reaching beyond the classroom walls to partner with families,
recognizing that parents and caregivers are children's first and most important
teachers. For Muslim children, this includes partnering with families to support the
love of the Quran and Islamic stories at home. Finally, it is about you—the teacher
as a reflective practitioner, continuously learning and growing in your practice.

By the end of this unit, you will have a comprehensive vision for a literacy-
rich classroom and a toolkit of practical strategies for making that vision a reality.
Let's take this final, exciting step together.

LEARNING OUTCOMES

After studying this unit, you will be able to:

1. Design an inviting and functional classroom library that supports children's
independent engagement with books.

2. Organize and manage classroom books in ways that promote access,
responsibility, and a love of reading.

3. Plan daily literacy routines that integrate literature meaningfully throughout
the day.

4. Build a diverse and high-quality classroom book collection using low-cost
and creative strategies, including Islamic children's literature.

5. Develop effective strategies for partnering with families to support
children's literacy development at home, including Muslim families.

6. Reflect on your own practice and commit to continuous growth as a teacher
of children's literature.
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9.1 DESIGNING A CLASSROOM LIBRARY

The classroom library is the heart of a literacy-rich environment. It is more than
just a collection of books; it is a carefully designed space that sends a powerful
message to children: "Reading matters here. You belong here. Stories await you."
Creating an Inviting and Accessible Physical Space

Design
Principle

Comfort

Accessibility

Organization

Visibility

What It Means

The space should
feel cozy and
welcoming, a
place where
children want to
linger.

Children should
be able to see,
reach, and return
books
independently.
This builds
ownership and
responsibility.

An organized
library helps
children find
what they want
and learn how
books are
categorized.

The library
should be a
prominent part of
the classroom,

Practical Ideas

Add soft elements like a rug, cushions,
beanbags, or a small couch. Use a canopy
or a tent to create a cozy nook. Ensure
the lighting is warm and inviting, not
harsh and fluorescent.

Use low, open bookshelves. Store books
with covers facing out whenever
possible, as this invites browsing.
Baskets and bins can also be used for
categories of books. Ensure pathways are
wide enough for children to move
comfortably. Create a special, elevated
shelf for the Quran to show respect and
distinguish it from other books.

Organize books in ways that make sense
to young children: by theme (animals,
families), by author, by favorite
characters, or by genre. Use picture
labels on shelves and bins so pre-readers
can find and return books

independently. Consider having a special
section for "Islamic Stories" or "Stories
about Allah and the Prophets."

Place the library in a well-trafficked area,
but separate it from noisy, active centers.
Use a low bookshelf as a boundary to
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Design

. What It Means Practical Ideas
Principle
not a forgotten define the space while still keeping it
corner. It should visible.

be visible from
other areas and
easy to get to.

Include a few featured books displayed
The libra on a small easel or in a special basket.
Y Add a stuffed animal or two as reading
o should beckon . s
Invitation . buddies. Change the display regularly to
children to come C
T e highlight new books or themes. Include a
’ "Book of the Day" or "Book of the
Week" that you feature.

The Message of the Classroom Library

Every design choice you make sends a message. A cluttered, disorganized library
with books crammed tightly on shelves says, "These books are not really for you."
A beautiful, organized, and inviting library says, "You are welcome here. These
books are for you. Your reading matters." A library that includes a special,
respectful place for the Quran and a section for Islamic stories says to Muslim
children, "Your faith and stories matter here t0o."

Activity 9.1: Design Your Ideal Classroom Library

On a piece of paper, sketch a simple floor plan of your ideal classroom library
corner. Label the furniture, the shelving, and the cozy elements. Indicate how books
would be organized. Where would you place a special section for Islamic books?
How would you display the Quran respectfully? Write a few sentences describing
the feeling you want this space to have.

9.2 ORGANIZING AND MANAGING BOOKS

A well-organized library is not just aesthetically pleasing; it is functional. It
allows children to find what they want, make choices independently, and learn to
care for shared materials.
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Strategies for Organization

Orl%/a[l:tl}?igon Description Best For
Slfggin(i 0316 57 Helping children find books on
Bv Theme N éimals"f'%."'Families " topics they are interested in.
oryTo ic "Frien dsh’i " ’ Supports thematic teaching. Can
p "Weather "p ’ include themes like "Prophets,"
" . "Ramadan," and "Allah's Creation."
Transportation").
. . Encouraging children to explore the
Ser;?g;l%oi ng f/((:)lr?‘ie work of a particular creator and
By Author notice an author's or illustrator's

or [llustrator

authors (e.g., "Eric
Carle Books," "Mo
Willems Books").

Grouping books
featuring popular

style. Could include a section for
"Hena Khan Books" or "Muslim
Authors and Illustrators."

By Favorite characters (e.g., "Pete Highly engaging for young children
Character the Cat," "Llama who love particular characters.

Llama," "Curious

George").

Qreatlng SEGAEIES it Introducing children to the concept

different genres (e.g., .

"Fairy Tales." of genre and helping them explore
By Genre "Poert}; wo different kinds of books. Include a

" Y R section for "Quranic Stories" or

Nonfiction," "Picture " . "
" Islamic Books.

Books").

A special shelf or easel Highlighting new books, books
Feature where a few books are related to a current theme, or a
Display displayed with covers "Book of the Day." Creates interest

facing out.

and excitement.

Practical Tips for Management
e Use Clear Labels: Label shelves and bins with both pictures and words. A
picture of a bear on the "Animals" bin helps even the youngest children find
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and return books independently. Use a picture of a mosque or a crescent
moon for the "Islamic Stories" bin.

e Involve Children in Organization: Teach children how the library is
organized and how to return books to their proper places. Make this a
classroom responsibility. You might have a "librarian" job each week.

o Establish Clear Rules: Co-create simple rules for using the library with the
children. Rules might include: "We use gentle hands with books." "We
return books to their home." "We read quietly in the library corner." For the
Quran, you might have a special rule: "We treat the Quran with special
respect and place it on the high shelf."

o Rotate Books Regularly: You do not need to have every book out all the
time. Rotate a portion of your collection every few weeks to keep the library
fresh and interesting. Store the rest in labeled bins and swap them out.

e Repair and Weed: Have a system for repairing damaged books (tape, glue).
Periodically "weed" your collection, removing outdated books, worn out, or
no longer appropriate. Involve children in this process by talking about how
we care for books.

9.3 DAILY LITERACY ROUTINES AND PLANNING

A literacy-rich classroom integrates books and stories into the daily flow, not
just as an isolated "story time" but as a continuous thread throughout the day.
Essential Daily Literacy Routines

Routine Description Why It Matters

A dedicated time each Builds community. exposes
day (or multiple times) Y, €Xp

when the teacher reads children to rich language, models

fluent reading, and creates shared
l;fnig'Aloud ?Vggi)é{ ?g:lld %fige literary experiences. Include read-
shoul d%e apéherishe d alouds of Quranic stories and

Islamic books as part of your

g;n;dlctable L i regular rotation.

A daily time when

children choose books Builds stamina for reading, allows
Independent to look at on their own children to practice book-
Reading/Book or with a friend. This handling skills, and fosters
Browsing can be part of free play independence and personal

or a dedicated "quiet choice.

reading" time.
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Routine

Storytelling
and Oral
Language

Book Talk
and Sharing

Integration
Across the
Day

Description

Regularly telling
stories without a book,
sharing rhymes and
poems, and engaging
in oral language
games.

Informal opportunities
for children to talk
about books they have
enjoyed, recommend
books to friends, and
share their responses.

Using books
throughout the day—to
introduce a topic, to
support a learning
center, to solve a
problem, to transition
between activities.

Why It Matters

Develops oral language, listening
skills, and imagination. Connects
to the oral roots of

literature. Share stories of the
prophets orally, or teach simple
nasheeds and Islamic rhymes.

Builds a community of readers,
values children's opinions, and
encourages peer
recommendations.

Shows children that books are
useful and relevant to all parts of
life, not just a separate

"subject." Use a story about the
Prophet's kindness to introduce a
lesson on being kind to others.

Planning for Literature Integration
Thoughtful planning ensures that literature is not an afterthought but a central part
of your curriculum.

Weekly Planning: As you plan your week, ask yourself: What books will I
read aloud? How do they connect to our current theme or to children's
interests? What follow-up activities will I offer? How can I integrate books
into learning centers? Am I including books that reflect the diversity of my
students, including Muslim students?

Thematic Planning: Use the thematic planning approach from Unit 7 to
weave literature throughout the curriculum. Choose a few anchor texts and
brainstorm connections across domains. Consider Islamic themes like
"Gratitude," "The Prophets," or "Ramadan" as possible units.

Responsive Planning: Pay attention to children's interests and questions. If
a group of children becomes fascinated by insects, pull out insect books,
add them to the library, and plan read-alouds and activities around that
interest. If children ask questions about Allah or the Prophet, be ready with
authentic, age-appropriate books.

Documentation and Reflection: Keep notes on which books you have read,
how children responded, and what you might do differently next time. This
reflective practice will deepen your teaching over time.
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9.4 BUILDING A BOOK COLLECTION (LOW-COST
STRATEGIES)

Building a high-quality, diverse classroom library can seem daunting,
especially with a limited budget. However, with creativity and resourcefulness, you
can build a rich collection over time. This includes building a collection of
authentic Islamic children's books.
Low-Cost and No-Cost Strategies

Strategy

Utilize the
Public
Library

Ask for
Family
Donations

Shop at
Thrift Stores
and Garage
Sales

Use
Scholastic
Book Clubs

Description

Your local public
library is an
invaluable resource.
Get a teacher's card,
which often allows
you to borrow many
books for extended
periods.

At the beginning of
the year, send a
letter home inviting
families to donate
gently used
children's books.
Many families have
books that their
children have
outgrown.

Secondhand stores,
library sales, and
garage sales are
treasure troves for
inexpensive
children's books.
You can often find
high-quality books
for a quarter or fifty
cents.

Scholastic Book
Clubs offer very
affordable books
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Tips

Rotate books regularly from the
library to keep your classroom
collection fresh. Borrow multiple
copies of a book for small group
work. Check if your library has a
section for Islamic or diverse
children's books.

Be specific about the types of books
you are looking for (diverse, high-
quality, in good

condition). Specifically ask for
Islamic children's books, Quranic
storybooks, and books in Arabic or
other home languages. Create a
"donation station" in the classroom.
Acknowledge donations with a
simple thank-you note.

Go with a list of authors, illustrators,
or types of books you are looking for.
Check books carefully for condition
(missing pages, marks, damage).

Send home flyers regularly. Use your
bonus points to build your classroom
library. Look for the many diverse



Strategy

Create Your
Own Books

Write Grants

Swap with
Colleagues

Connect with
Islamic

Description

and often provide
bonus points that
can be redeemed for
free books. Families
can order, and you
earn points for your
classroom.

Involve children in
creating their own
books. Class-made
books based on
shared experiences,
field trips, or
favorite story
patterns are
incredibly valuable
and cost nothing.

Many local
organizations,
businesses, and
foundations offer
small grants for
classroom materials.
A grant for
"Building a Diverse
Classroom Library"
can be very
compelling.

Connect with other
teachers in your
school or program
to swap books. You
might each buy a
few new books and
then trade them
periodically.

Reach out to local
Islamic schools,
mosques, or Muslim
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and high-quality titles Scholastic
offers, including books by Muslim
authors like Hena Khan.

Use simple materials: paper,
cardstock, binding rings, or staples.
Children love reading books that they
have created themselves. Create class
books like "Our Ramadan," "Stories
of the Prophets We Love," or "Thank
You, Allah, for Our Blessings."

Look for local education foundations,
service clubs (like Kiwanis or
Rotary), and corporate giving
programs. Keep the proposal simple
and focused on children's

learning. Include the need for diverse
and inclusive books, including
Islamic books, in your proposal.

Organize a book swap day where
teachers bring books their classes are
done with and exchange them.

Build relationships with the Muslim
community. They can be valuable



Strategy Description Tips

Schools and community partners in building your collection
Organizations organizations. They and ensuring authenticity.

may have books to

share or can advise

on where to find

authentic Islamic

children's literature.

Building a Diverse Collection on a Budget

Building a diverse library requires intentionality, even on a budget. When seeking
donations or shopping secondhand, keep your diversity criteria in mind. Seek out
books that reflect the dimensions of diversity discussed in Unit 8. Use the resources
from that unit (We Need Diverse Books, CCBC, award lists, Muslim author
websites) to identify titles to look for.

9.5 FAMILY INVOLVEMENT IN LITERACY

Families are children's first and most important teachers. When families are
engaged in their children's literacy development, the impact is profound. Your role
is to partner with families, support them, and invite them into the world of children's
literature. For Muslim families, this includes honoring the central role of the Quran
and Islamic stories in their children's lives.

Why Family Involvement Matters

e Children whose families read with them at home enter school with larger
vocabularies, stronger phonological awareness, and more positive attitudes
toward reading.

e When families see themselves as partners in literacy, children receive
consistent messages about the value of reading.

e Family involvement builds a bridge between home and school, making
learning more meaningful and connected.

e For Muslim children, family involvement in literacy includes hearing the
Quran recited at home, learning duas (prayers), and hearing stories of the
prophets from their parents and grandparents.

Strategies for Partnering with Families

Strategy Description Practical Ideas

Send home a simple flyer or

Communicate the Help families newsletter article about the
Importance of understand why benefits of reading aloud. Include
Reading Aloud reading aloud at

tips for making read-alouds
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Strategy

Create a Home-
Lending Library

Host Family
Literacy Events

Invite Families to
Share Their
Stories

Description

home matters and
how to do it.

Allow children to
borrow books from
the classroom to
take home and read
with their families.
This is especially
important for
families with

limited access to
books.

Invite families to
school for special
literacy-focused
events.

Invite family
members to come
to the classroom to
share a story from
their culture, read a
book in their home
language, or tell a
story about their
childhood.
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Practical Ideas

engaging (using different voices,
talking about the pictures,

etc.). Include a note about the
importance of reading Quranic
stories and sharing Islamic books
at home.

Establish a simple system for
borrowing and returning books.
Send books home in sturdy bags
with a simple log for families to
record what they read. Include a
note with discussion questions or
activity ideas. Include Islamic
books and Quranic storybooks in
your lending library so Muslim
children can share them at home.

Host a "Family Reading Night"
where families come to read
together, listen to a storyteller,
and make a simple book-related
craft. Host a "Breakfast with
Books" before school

starts. Consider hosting a
"Ramadan Reading Night" or
"Eid Story Time" to celebrate and
include Muslim families. Be
mindful of scheduling events that
do not conflict with major
religious holidays or prayer
times.

This honors families' knowledge
and experiences and enriches the
curriculum for all children. Be
sure to support family members
who may be nervous about
reading aloud. Invite Muslim
parents or grandparents to share a
story from the Quran, a
traditional tale from their culture,
or a book in their home language



Strategy

Share Book
Recommendations

Provide
Resources 1n
Home Languages

Honor the Quran
at Home

Honoring All Families

Description

Regularly share
book
recommendations
with families,
including books
available at the
public library or

through book clubs.

If you have
families who speak
languages other
than English, make
an effort to provide
books and
resources in their
home languages.

Recognize and
support the central
role of the Quran in
Muslim families'
literacy practices.

Practical Ideas

(like Arabic or Urdu). This
honors their knowledge and
builds bridges.

Create a simple "Book of the
Week" recommendation that goes
home in newsletters. Include a
mix of new titles, classics, and
books that reflect the diversity of
your classroom. Include
recommendations for high-
quality Islamic children's books
in your newsletters, alongside
other diverse titles.

Borrow bilingual books from the
public library. Encourage
families to read to their children
in their home language,
reassuring them that this supports
overall literacy

development. This is especially
important for families who wish
to maintain their heritage
language for Quranic
understanding and connection to
their culture.

Ask families about their child's
Quranic learning. Provide
resources for beautiful Quranic
recitation apps or websites.
Celebrate when a child
memorizes a new surah. Create a
classroom display that honors the
Quran as a sacred text.

Remember that "family" looks different for every child. Use inclusive language
(families, not just parents; grown-ups, not just moms and dads). Ensure that your
communications and events are welcoming to all family structures—single parents,
grandparents raising grandchildren, same-sex parents, foster parents, and extended
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family members. Also, ensure that your events and communications are welcoming
and respectful of Muslim families and their practices.

9.6 TEACHER AS REFLECTIVE PRACTITIONER

This entire course has been preparing you for practice. But your learning does
not end here. The most effective teachers are those who continuously reflect on
their practice, learn from their experiences, and grow in their professional
knowledge and skills.

What Is Reflective Practice?
Reflective practice is the habit of thoughtfully considering your own teaching
experiences, analyzing what happened, and using those insights to improve future

practice. It is a cycle of action, observation, reflection, and adjustment.
Questions for Reflective Practice in Children's Literature

lér Zeciigg Questions to Ask Yourself
Are the books in my classroom diverse and inclusive? Do they
Book serve as windows and mirrors for all my students, including my
Selection Muslim students? Am I introducing a balance of genres and
formats? How could I improve my selection process?
Read-Aloud Are my read-alouds engaging and joyful? Do I use my voice
Practice effectively? Do I involve children in the story? What could I do
differently to make read-alouds even more powerful?
Am [ incorporating storytelling into my practice? How do
Storytelling children respond? What stories might I learn to tell, including
stories of the prophets?
Response Do I provide a variety of ways for children to respond to
A pon literature? Are these activities open-ended and child-centered?
ctivities : 5
How could I deepen children's responses?
Is my classroom library inviting and well-organized? Do
Classroom children use it independently? What changes could I make to
Library improve it? Is the Quran displayed respectfully? Are Islamic
books easily accessible?
Famil How effectively am I partnering with families? Do all families
E y feel welcome and included? What new strategies could |
ngagement

try? Am I building strong partnerships with Muslim families?
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Area of

Questions to Ask Yourself

Practice
Professional What have I learned this year about children's literature and
Growth teaching with books? What do I still want to learn? What

workshops, conferences, or readings could support my growth?

Strategies for Reflective Practice

Keep a Teaching Journal: Set aside time each week to write briefly about
your experiences with literature in the classroom. What worked well? What
was challenging? What surprised you?

Collaborate with Colleagues: Talk with other teachers about books,
strategies, and challenges. Share what you are learning. Observe a
colleague's read-aloud and invite them to observe yours.

Seek Feedback from Children: Pay attention to children's responses. Which
books do they love? What activities engage them most deeply? Children are
your best source of feedback.

Document Your Practice: Take photos of your classroom library, your read-
aloud sessions, and children's response work. Reviewing these photos can
help you see your practice more clearly.

Set Professional Goals: Each year, set one or two goals related to children's
literature. Perhaps you want to learn to tell stories orally, or you want to
double the diversity of your classroom library, or you want to host your first
family literacy night. Perhaps you want to add more high-quality Islamic
books to your collection or learn more about Muslim family literacy
practices. Work toward your goals intentionally.

Stay Current: Keep learning about new children's books. Read professional
journals, follow blogs and social media accounts focused on children's
literature, attend workshops, and visit the library regularly. Follow Muslim
authors and illustrators, and seek out new Islamic children's books.
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SUMMARY

Let's review the key ideas from this final unit:

Designing a classroom library requires attention to comfort, accessibility,
organization, visibility, and invitation. The library should send the message that
reading matters and that children belong. For Muslim children, this includes a
special, respectful place for the Quran and a section for Islamic stories.
Organizing and managing books with clear systems and labels helps
children access books independently and learn to care for them.

Daily literacy routines—read-alouds, independent reading, storytelling,
book talk, and integration across the day—make literature a central and
continuous part of classroom life. Include Quranic stories and Islamic books
in these routines.

Building a book collection on a limited budget is possible through public
libraries, family donations, secondhand shopping, book clubs, creating your
own books, grants, and swapping with colleagues. Actively seek out Islamic
children's books through these channels.

Family involvement s essential for children's literacy development.
Strategies include communicating the importance of reading, creating
home-lending libraries, hosting family events, inviting families to share
stories, and providing resources in home languages. Honor the central role
of the Quran and Islamic traditions in Muslim family literacy practices.
The teacher, as a reflective practitioner, continuously learns and grows by
observing, questioning, documenting, collaborating, and setting professional
goals. Your learning journey never ends. Continue to learn about and include
diverse literature that reflects all your students, including Muslim children.

SELF-ASSESSMENT QUESTIONS

Answer these questions to check your understanding of Unit 9.

1.

List four principles for designing an inviting and functional classroom
library. For each, describe one practical way to implement it. How would
you apply these principles to create a welcoming space for Muslim children
and their literature?

Describe two different ways you could organize books in your classroom
library. What are the benefits of each method? Where would you place
Islamic books in your organization's system?

What are three essential daily literacy routines in an early childhood
classroom? Briefly describe each. How could you incorporate Islamic
stories or themes into these routines?

Imagine you have a very limited budget for classroom books. Describe three
low-cost or no-cost strategies you could use to build your collection. How could
you use these strategies to specifically acquire more Islamic children's books?
Why is family involvement important for children's literacy development?
Describe two specific strategies you would use to partner with
families. How would you adapt these strategies to be inclusive of and
partner with Muslim families?

What does it mean to be a "reflective practitioner"? Write three reflective
questions you might ask yourself about your own practice with children's
literature, including at least one question related to the diversity and
inclusion of Muslim children and their literature.
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