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INTRODUCTION 
 

In the history of curriculum development in Pakistan, in 1960, a Social 
Study was introduced as a compulsory subject at elementary and secondary 
levels. Later on, in 1976, the name of social studies was changed into Pakistan 
Studies with particular focus out its ideological, historical, geographical, 
socio-Economics aspects of the country. These elements have been presented 
in co-related and interdependent manner in the curriculum and in the textbook. 
The Pakistan Studies as a compulsory subject is taught in all colleges and 
other professional institutions of the country keeping in view a clear purpose 
of creating a unified feeling and thinking in students about their ideological, 
historical, socio and cultural heritage of their country. 
 
 This unit highlights the nature and need of Pakistan Studies and its 
relation with social studies, history, geography, economics, sociology and 
religious studies. The underlying concepts of each of these disciplines have 
been identified and related to the inherent values of Pakistan studies. The 
relation of Pakistan Studies with religion has been discussed with particular 
references to the religion of Islam and ideology of Pakistan. 
 

Effort has also been made to remove the confusion of Social Studies 
and Pakistan Studies. The term social studies refers to such elements i.e. 
historical geographical and Socio economic. 
 
 

OBJECTIVE OF THE UNIT 
 
After studying this unit, the student would be able to understand: 
 

a. the relation of Pakistan Studies with Religion. 

b.  the nature and need of Pakistan Studies. 

c. the relation of Pakistan Studies with Social Studies. 

d. the relation of Pakistan Studies with History. 

e. the relation of Pakistan Studies with Geography. 

f. the relation of Pakistan Studies with Economics. 

g. the relation of Pakistan Studies with Sociology. 
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1- THE NATURE AND NEED OF PAKISTAN STUDIES 
 

As already indicated that social studies as a compulsory subject was 
introduced at elementary and secondary levels in 1960. Later on, in 1976, the 
name of the course of social studies at secondary level was changed to 
Pakistan Studies and remained as a compulsory subject. The subject is taught 
by means of a "unified approach" which involves the geographical, historical 
and civil background of Pakistan, the Muslim Ummah and the world. At each 
level, appropriate emphasis underlies the development of the subject as an 
integrated whole of Pakistan, in Muslim Ummah and the world. The pupil 
studies natural resources, industrial resources, business and trade of his own 
country, set in a broad world context. He learns about the biological basis of 
Pakistan, the evolution of Pakistan, the freedom movement which brought it 
about and of its development into a nation, the state of Pakistan which 
centreround the 'objective resolution' and the state policy. He studies the 
people, and the culture of Pakistan, the education system of Pakistan, Pakistan 
and the world affairs and the relation of Pakistan with Muslim countries. The 
student also acquires an understanding of his/her own right and duties and of 
their fellows and this in return, leads him/her on to an understanding and 
appreciation of the responsibilities and obligations of citizenship. 
 

The Pakistan Studies provides for the development of healthy attitudes 
of the individuals to the community, an appreciation of the cultural heritage, 
and understanding of the need for economic stability, a respect for labors of 
those who help to achieve it. In this way, the spirit of given and take is 
developed in the community, so that the qualities of resourcefulness, 
independences, perseverance, integrity and moral courage are developed and 
respected. 
 

The Pakistan Studies also develops activity and the capacity to plan, 
shown by collection, classification and selection of information on variety of 
topics, much of it by means of field trips and visits to places of local, cultural 
and historical interest. These are reinforced in the class room by such activities 
as map making, and their interpretation, class discussion on current events, 
debates and similar group activities which call for disciplined and controlled 
action in a wide variety of circumstances. 
 

The scope and range of Pakistan Studies are such as to lend themselves 
very readily to the development of national pride and to the inculcation of a 
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spirit of patriotism qualities upon which the policies lay greater stress. The 
subject may, therefore, is regarded as a key one in the attainment of the 
national objectives and of pride in our cultural heritage. 
 

In short, the spirit of the subject is reflected in the creation of ability to 
appreciate and understand the economic, political and other social problems, 
the development of the consciousness of one's social obligations, rights and 
duties, fostering patriotism, loyalty, respect for the established values and 
appreciation of cultural and national heritage and the feeling that he is a 
integral member of the world community and at the same time of the Muslim 
Ummah". 

 
 These are such important but fundamental attributes of the course 
which are needed for the development of a true Pakistani and therefore, the 
subject enjoys a unique status in the academic programme of secondary 
education in Pakistan. 
 

2- RELATION OF PAKISTAN STUDIES WITH SOCIAL 
STUDIES: 

 
(i) What is Social Studies:  
 

Before determining the relationship of social studies with Pakistan 
Studies, let us explain the concept of social studies first so that, the conceptual 
aspect of both disciplines could be understood by the students. Social studies 
is a systematic study of human behavior, the creation of the new knowledge 
and the refinement of the existing one in the social, economic, and cultural 
context of human beings. Social Studies which has been adopted from social 
sciences, has its primary objectives of the development of the learners who 
possess the attitudes, understanding and the ability to critically examine and 
effectively apply the information and skill created and used in social sciences. 
In fact, the social studies share the same subject matter and behaviors of the 
human beings with Pakistan studies which has been carefully designed in the 
context of its own ideological, social, economics and cultural requirements 
and aspirations. 
 

The social studies curriculum planned for any community, society at 
any level, emphasizes the understanding of its growth in social relationship 
and of personal social problems of the individuals. It has three dimensions 
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'time' 'space' and 'institutions' comprising history, geography and civics 
respectively. A detailed study of all these three subjects, as separate entities, is 
neither possible nor desirable at any stage because children have to face 
situations and problems. Education must give them adequate understanding \so 
as to deal with situations effectively. Proper understanding of any problem and 
situation needs an understanding of a number of its aspects, historical, 
geographical, civic, economics and cultural and so on. Social studies is thus 
thought with advantage as an integrated subject in which the historical, 
geographical and other aspects of the situation and problems, which children 
have to face, are explained as parts of one whole. 

 
( ii)  Relationship with Pakistan Studies: 
 

Such broad concept of social studies of any country, are closely related 
with Pakistan studies. The underlying spirit of the goals and objectives of the 
curriculum are somewhat the same but the context is different. Pakistan 
Studies curriculum has been formulated in the context of its own historical, 
geographical and institutional requirements, needs and aspirations of the 
people. For example, Pakistan Studies at secondary level contains main 
themes in history like 'Foundation of Pakistan,' 'The making of Pakistan', the 
State of Pakistan' in geography the land of Pakistan' Resources, 'Industrial 
Resources', the 'People of Pakistan' the 'Education in Pakistan' and the world 
Affairs' the Relation of Pakistan with Muslim world' and 'Pakistan as a 
Welfare State'. Such themes would be different from country to country and 
from society to society depending upon their ideological socio economic, 
cultural and political considerations. Thus there is close relationship in Social 
Studies and Pakistan Studies so far its conceptual framework in concerned, 
however, the context would be different which is selected and organized in the 
context of its own requirements. 
 
2.1 Relation of Pakistan Studies with History 
 

Of all sciences that focus on human behavior, history is perhaps the 
broadest in scope. In fact, because its subject matter encompasses part events 
(and current events as they unfold and rapidly become history) in all areas of 
human behavior. There is the persistent question of whether history is a 
science or merely stories of the past and unfolding present. If one bench mark 
of a scientific endeavourer is predictive capability, then history certainly does 
not qualify as a science to the same extent that economic or psychology does. 
According to krug (1967 p-111) history is concerned with the totality of 
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human experience past and present. It is past polities, past economy, past 
science, past society, past religion, past civilization in short, past every thing. 
It is because of its concern with the totality of human experience that history 
unlike many of the social sciences, has loosely defined boundaries R-.G. 
Collingswood (1966 P-114) has listed four characteristics of history that could 
well be applied to other social sciences. These are: 
 

a.     That it is scientific. 
 

b.    That it is humanistic. 
 

c.     That it is rational 
 

d.     That it is self-revelatory 
 

Historians pose questions along with human interaction in the current 
and past events, seek appropriate sources of data and attempt to develop 
explanations and inferences to answer those questions. 
 

The study of history provides the "time concept" "validity and 
authority of sources" "objective and critical analysis" of documents' and 
"classification and organization" of concepts. All these are the characteristics 
of social sciences. History is the basic element of social studies. In fact, social 
studies derives its essence from history. Therefore, history is an integral part 
of social studies or Pakistan Studies. History in Pakistan Studies has been 
presented as a developmental process, an understanding of socio-cultural 
aspects of Pakistani society, institutions, forms of government and other 
affairs of mankind. More specifically, it discusses such main topics or issues 
as: 

a.  Fundamentals of Muslim Society 
 

b.  Muslim ideals of sovereignty of Allah 
 

c.  Features of Muslim Polity. 
 

d. Two Nation Theory 
 

e. Freedom Movement 
 

f. Objective Resolution 
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g. Policy and Guidelines of the State and Nation 
 

h. Economics of Pakistan 
 

i. Culture of Pakistan 
 

All these topics are historically oriented and the study of these topics 
provides the "hard core" for the curriculum of Pakistan Studies. Therefore, the 
relation of Pakistan studies with history is inseparable and indispensable. 
 
2.2 Relation of Pakistan Studies with Geography: 

 
Like anthropology, geography is a broad and integrative discipline. Its 

basic concepts are concepts of the space. Greco (1977 P-109) writes that 
geography as a chronological or spatial science, strives for an architecture of 
description in segments of space or areas. It is a synthetic area of science 
which utilizes the ecological aspects of all the systematic science, physical, 
biotic or societal, Space the chronology of phenomena is the principal concern 
of all geographers. Harper and Schmudde (1977 p. 110) provide insight into 
the concept of an interconnected system. According to them four variable 
provide with a basic understanding of life at any place. They are: 
 

a.    Operation of the earth environment 
 

b.    The culture or cultures of people. 
 

c.    The technological knowledge possessed by the group and 
 

d. The ties between the people at that place and those in other areas. 
 
 These are the components or variables with which geographers work. 
They have further stressed the importance of recognizing the relationship 
among these four components. 
 

The study of geographic concept such as areas, association, cultural 
places, situation, and spatial interaction are the common features of curriculum 
of social studies or social sciences at any level. 
 

More specifically, the study of geography concentrates on the 
following objectives. These objectives or issues become part and parcel of 
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social studies at any level and such concept are conspicuously reflected more 
or less in the curriculum of Pakistan Studies. There are: 
 

a. Understanding of man's natural environment. 
 

b. Understanding of man's relationship with environment 
 

c. Development of an appreciation of man's interdependence 
 

d. Development of a sympathy and understanding of other  
social groups. 

 
e. Learning of natural resources and man's use of them. 

 
f.  Learning useful facts concerning earth and its products 
 
g. Learning use of geographical materials. 
 
h. Learning about major occupations 

 

i. Acquiring geographic concepts such as maps 
 

j. Understanding natural forces such as weather 
 

The curriculum of Pakistan studies contains important geographical 
features. These features are integral part of Pakistan Studies as they are 
inseparable. They provide "wholeness" to the study. These features are 
physical, economic and human. 
 

The main elements in the curriculum are: 
 

a. Location, physical features, climate, influence of climate,  
vagaries of climate and soil. 

 
b. Resources, natural and agricultural 

 
c.   Industrial resources, trade and commerce, means of  

communication. 
 

d. The people and culture of Pakistan demography. 
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2.3 Relation of Pakistan Studies with Economics 
 
(i) What is Economics: 

 
Economics focuses upon the production and consumption of goods and 

services. Economists are concerned with human and material resources. 
Calder Wood (1977. p-107) writes that economics is concerned with all of 
society and with the activities of the various groups and institutions it 
contains. it is a social science and It is concerned not only with the individual 
parts of our economy, but also with the sum of these parts that together 
constitute the economic system of a country. Economics is also concerned 
with the functioning of the economy, with how fast it is growing, and how 
vulnerable it is to inflation or depression. Some defines economics in terms of 
the basic concept of scarcity of resources and the attendant problems of their 
allocation. 
 
(ii) What Economists do: 

 
Economists analyze the use of various resources. Their analysis are 

designed to deal with the problems that arise due to the scarcity of material 
and technical resources. Such analysis result in recommendations regarding 
the kinds of choices that ought to be make in order optimize the production 
and consumption of goods and services. In most cases, individual human 
beings, families and nations are confronted with the problems of scarcity. 
Choices must be made among alternatives. Economist, attempts to classify and 
derive objectives for persons, families and nations in order to make them 
better able to understand the consequences of various uses of resources. The 
economists are always faced with analytical questions regarding the allocation 
of resources. Such as: 
 

a. How shall the economy use or allocate its production resources 
to supply the wants to its people? 

 
b. How fast shall the economy grow and how shall it obtain 

reasonably stable growth, avoiding both depression and 
inflations? and 

 
c. How shall the economy distributes money, income and through 

them the goods and services it produces to the individual 
members and groups in society? 
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(iii)  Relation with Pakistan Studies: 

 
There are perennial issues which are also faced by the economists in 

Pakistan today. Pakistan economy is beset with many problems rather it has 
been badly trapped in large deficit, heavy debt, stagnation and inflation. The 
nature of economy and its related concepts, problems and constraints have 
been reflected in the curriculum of Pakistan Studies. Economy of the country 
has been discussed in the context of its geographical situation and other 
cultural considerations. Economics is not a separate element but has been 
integrated with other historical and organizational aspects of the curriculum of 
Pakistan Studies. For example such topic are more related to the economic 
aspect of the country. 
 

a. The climate of Pakistan and its influence on the economic  
activities of the people. 

 
b. The vagaries of climate i.e flood, storm and drought and  
 their impact on economic development. 

 
c. Natural resources, soil, forests and mineral. 
 
d. Agricultural irrigation system, problems and prospects. 

 
e. Industrial resources, means of communication, roads,  

Railways, air, sea, trade and commerce 
 

f.  Important industries. 
 
g. Demography and its impact on economic development. 

 
2.4 Relation of Pakistan Studies with Sociology 
 
(i)   What is Sociology? 

 
Sociology is the study of groups and the subsequent norms of behavior 

which human beings exhibits as a result of their social memberships. Thus the 
subject matter of sociology consists of such groups as the family, the ethnic 
group, the tribe, the society and the nation. The subject matter of sociology 
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also focuses on groups within larger groups for example business community, 
migrant workers, communal groups, heads of house holds etc. 
 

Traditionally, the subject matter of sociology has been found in 
complex, modern, industrial societies. This distinguishes it from the subject 
matter of anthropology which is often identified with preliterate culture. But 
both sociology and anthropology are specialized branches of the same science.  

 
Sociology involves more than the mere description of groups and 

resultant norms of behavior. It also involves the examination and analysis of 
changes that occur in group structure and a study of the relationships that 
exists, among group members and groups. 
 

Group behavior called norms, are the things that people invest 
emotional interest in things they want, desire, consider as important, aspire to 
become, and enjoy. 
 

The effects of groups upon individual behavior processes of 
socialization as exemplified by speech patterns, clothing style, choices of 
food, recreational, etc are of special interest to the sociologists. 
 

In the worlds of Kinch (1971 p. 116) an individual is not born with a 
culture; he must acquire it through a process called socialization. In studying 
sociology, sociologists look at the significant points of contact between the 
individual and his society and the mechanisms by which he learns or acquires 
his culture. 
 

The basic sociological concepts are norms, integrated and non 
integrated groups and values. All these concepts are safeguarded in the social 
studies. In Pakistan Studies, these are looked into in their own due position. 
 
(ii)   Relationship with Pakistan studies 

 
Looking into the concept and content of sociology, its relationship with 

Pakistan Studies in natural and integrative. Pakistan possesses its "hard core" 
of ideological and historical heritage, its norms, traditions and spiritual values. 
These are aimed at be preserved transmitted and promoted through education 
and particularly through teaching of Pakistan Studies. Through teaching of 
Pakistan Studies, the spiritual values like " Sovereignty of Allah" "Justice" " 
Equality" and "Islamic Brotherhood", are inculcated in children. Such social 
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problems like "population growth" "urbanization", "migration and 
demography" have been discussed in the context of Pakistan Studies. 
Moreover, languages of Pakistan, common cultural manifestation, dress, arts 
and craft and festivals have also been 
highlighted in the course. 
 
2.5 Relation of Pakistan Studies with Religion 
 
(i)   The spirit of Islamic Religion. 

 
Islam is not only is the religion of 150 million people in Pakistan but it 

is the religion of more then 1000 million Muslims in the world. Religion of 
any community is a unifying force of that community. It provides guide lines 
towards the way of its life. In fact, it directs all its activities individually and 
collectively to the attainment of objectives of its temporal life and its life 
hereafter. Muslim society receives inspiration, direction and guidance from the 
teaching of Holy Quran and Sunna. The Holy Quran is the immutable source 
of the fundamental tenets of Islam, of its principals, ethics and culture. It is 
also the perennial foundation for Islamic system of legislation and of social 
and economic organization. It is the basis of both moral and general education. 
Such Quranic way of teaching has the distinction of connecting all disciplines 
of the mind with the higher principles of Islamic creed, morals, social and 
economic policy as well as legal practice. 
 

The system of Islamic education is based upon the notion that every 
description and branch of knowledge which is of benefit to society and 
necessary for it, should be given attention by Muslim community or Umma as 
a whole in order to educate all or some of the members in those disciplines. 
 

The "Holy Quran and "Uswai Hasana " have been recognized as the 
backbone of all disciplines. These requirement have been maintained intact, 
particularly, the Islamic personality of the Umma and preserved its basic unit 
of thought and culture. As long as the Holy Quran remains the undisputed and 
immutable pivot of education, there is an assured guarantee that the Muslim 
Umma will keep its integrity and authentic character. This basic cultured 
unity, intact, is a boon from Allah Almighty to Muslims. This Unity of thought 
which has been established by Holy Quran always meant and construe to mean 
the capacity for unity/solidarity 
and cooperation within the fields of knowledge, thought, culture and 
education. 
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(ii)   Relation with Pakistan Studies. 
 
The Pakistan Studies emphasizes to examine and clarify their values 

and to establish their identity as a true Pakistani and a true faithful, to acquire 
the knowledge of human system in the areas of economics, government, and 
culture and to appreciate people's efforts. To improve human condition and 
more particularly stress upon the development of feelings, sensitivities and 
attitudes. The Pakistan Studies also emphasizes to bring about social 
integration, and cultural cohesion, unity, integrity and solidarity not only in 
Pakistani society but in the entire Muslim community of the world. These 
goals are consistent with the tenets of Islam and teaching of Holy Quran and 
Sunna. 
 

The content of Pakistan Studies at school level high lights such themes 
as. 

a. Fundamentals of Muslim Society. 
 

b. Muslim Ideals of Sovereignty of Allah. 
 

c. The Guiding Principles of Islamic way of life 
 

d. Features of Muslim Polity 
 

e. The Relation of Pakistan with Muslim World. 
 

These are such themes which integrate Pakistani society with its main 
source of religion of Islam. 
 
 

3- SELF ASSESSMENT 
 
1. What are the basic elements of Pakistan Studies? 
 
2. What type of unified approach has been adopted in teaching of 

Pakistan Studies? 
 
3. What is the relation of Pakistan Studies with social studies? 
 
4. What ideological elements have been highlighted in Pakistan 

Studies? 
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5. What geographical situation has been stated in Pakistan Studies? 
 
6. What economic considerations have been discussed in curriculum  

of Pakistan Studies? 
 
7. To what extent the curriculum of Pakistan studies has been inspired  

by the Ideology of Pakistan? 
 
8.  In what respect the curriculum of Pakistan Studies in integrated? 
 
9. What common type of sociological problems have been discussed  

in Pakistan Studies? 
 
10. What common type of economic problems have been discussed 
 in the curriculum of Pakistan studies? 
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INTRODUCTION 

 This unit of the course concentrates on determining the aims and objectives 
of Pakistan Studies. Every student of education knows that aims and objectives are 
fundamental to every discipline, irrespective of its nature. They provide 
philosophical orientation to the concepts, content and processes of any type of 
curriculum. They provide the basic frame upon which the entire edifice of 
programme is erected. However, there is a significant difference between the aims 
and objectives of a curriculum or any educational programme. Aims are general and 
philosophical while objectives are specific, functional and are expressed in 
behavioral term. These differences have been made clear in this unit with sufficient 
examples. 

 As most of the content of this unit discusses the objectives of teaching of 
Pakistan at elementary and secondary levels, therefore, these have been sufficiently 
elaborated and have been explained in their respective domains i.e. cognitive, 
psychomotor and affective. All these objectives are based on what have been 
provided in the present curriculum. 

 The values of teaching of Pakistan Studies have  been discussed in the 
context of values that have been enshrined in ideology of Pakistan and what provide 
to the basic core of our social, cultural, political and economic structure of our 
society. 

 

OBJECTIVES OF THE UNIT 

 After studying this unit, the students would be able to understand: 

1- the concept and difference of General Aims and Objectives of 
Pakistan Studies, 

2- the objectives of Teaching of Pakistan Studies. 

3- the objectives of Teaching of Pakistan Studies at Elementary level, 

4- the objectives of Teaching of Pakistan Studies at Secondary level, 

5- the values of Teaching of Pakistan Studies. 
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1.   GENERAL AIMS AND OBJECTIVES OF PAKISTAN STUDIES 

 

1.1   General Aims 
 

 In this unit general aims and objectives with reference to Pakistan Studies 
have been briefly discussed. While going through these aims and objectives, one 
can clearly observe that ‘Aims’ are broad and philosophical in nature and scope 
while objectives are specific and more behaviour oriented. 

 Statements that Pakistan should preserve the ideology of Pakistan, transmit 
culture, reconstruct society or provide for the fullest development of the individual, 
are aims attributed to the subject. Moreover, similar statements like the 
development of the democratic way of life, creation of a literate society, are aims 
which are general in nature and are insufficient guide for making a more specific 
decision about the development of certain programme. 

 Several statements of aims can be framed such as: 

a. The development of effective ways of thinking. 

b. The development of increased sensitivity of social problems and issues of 
Pakistan. 

c. The inculcation of social rather selfish attitude towards different people and 
communities in Pakistan. 

d. The development of appreciation of literature, art and music of the different 
regions of Pakistan. 

e. The increased personal-social adjustment into the rapidly changing 
conditions of life of Pakistani society. 

 

1.2   Objectives 

The objectives on the other hand, are more specific and more functional as 
compared to the aims of a particular subject. They are specific ones which describe 
behaviour to be attained in a particular unit, a subject, area, a course, or a grade 
level programme. Presumably, such large and complex objectives as “the 
development of democratic values” or of ‘critical thinking’, cannot be accomplished 
by any specific part of the school programme. The chief function of the more 
specific platform of objectives with special reference to the teaching of Pakistan 
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Studies, is to guide the making of instructional programme on what to cover? what 
to emphasize? What to relate? and which learning experiences to stress? However, 
such specific objectives should be consistent with the general overarching and the 
total “vision” of the general aims of instruction. 

Objectives play pivotal role in teaching-learning process. They are starting 
points. Nothing can be done without having any target to be achieved. Objectives 
serve as a guide for the evaluation of achievement. Objectives are developmental 
representing “roads to travel” rather than terminal points. Therefore, the teacher of 
teaching of Pakistan Studies should keep continuity in the formulation of objectives 
and appreciation of the developments taking place in social, cultural and geo-
political environment of the country. 

The formulation of objectives in curriculum are in fact based on the collective 
value position which is supposed to be reflecting of Pakistan society. 

Some examples of objectives of curriculum of Pakistan Studies at secnary 
level are given below: 

a. To understand the concept of sovereignty of Allah in Islam. 

b. To know the advent of Islam in the sub-continent. 

c. To create feeling of pride for the rich heritage of Islam. 

d. To develop appreciation for the salient features of Muslim life. 

e. To enable the students to participate in debates, dramas and other activities. 

 

1.3  Objectives of Teaching of Pakistan Studies 

The Pakistan Studies was introduced as a compulsory subject in classes IX- 
X in 1960.  The main purpose of the course having to promote the knowledge of the 
individual about himself, the country and the world around him, significance of 
nation building problems, development of social and moral consciousness that 
should lead to healthy living in egalitarians society. 

A wide variety of objectives of teaching of Pakistan Studies have been framed 
which is hoped to reflect the true spirit of the course. The objectives are: 

a. The teaching of Pakistan Studies would help learners to come to a 
greater awareness of themselves, to classify and examine their values 
and to establish a sense of self identify as a true Pakistani. 
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b. It would provide learners with an understanding of past events and 
persons and of their roles in shaping their lives and destiny. 

c. It would promote a learners a concern for the development of an 
understanding and acceptance of others in different regions of the 
country. 

d. It would provide learners with a knowledge of human systems in the 
areas of economics, government and culture. 

e. It would provide learners with the skill necessary to carryout 
independent investigation of problems and to react critically to the 
solution posed by others. 

f. It would provide learners with an awareness of possible features and 
the roles they might play in shaping those features. 

g. It would provide learners with an appreciation of peoples ‘efforts to 
improve human conditions, through creative expression and 
problems solving. 

h. It would provide atmosphere to learns with an understanding of 
decision making process involved in human interaction and with the 
skill necessary to become effective decision maker. 

i. It would provide learners with the ability to utilize both cooperative 
and competence circumstances for the achievement of goals. 

j. It would provide learners with a sensitivity towards their own 
potential and their fellow human beings. 

 

2. OBJECTIVES OF TEACHING OF PAKISTAN STUDIES  
AT ELEMENTARY LEVEL 

 

2.1   Background: 

 According to the implementation strategy of National Educational Policy 
(1979) highest priority was assigned to the revision of curricula with a view of 
reorganize the entire content around Islamic thought, giving education an 
ideological orientation so that Islamic ideology permeates the thinking of younger 
generation and help them with necessary conviction and ability of refashion society 
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according to Islamic tenets. Two four member committees of experts were 
constituted with a view to make it more representation in terms of ideological 
requirements and also to remove gaps, overloading and repetition. The 
recommendations of “Subject Expert Committee” were placed before the ‘National 
Committees’ constituted separately for each subject. The objectives framed by the 
National Committee for the teaching of Social Studies at elementary level are stated 
below: 

2.2   Objectives of Social Studies for Elementary Classes (VI-VIII) 

A. Cultural: 

i. Cognitive: 

To enable the students to acquire: 

a. Knowledge of the ideology of Pakistan 

b. Knowledge of the struggle for freedom and establishment of 
Pakistan 

c. Knowledge of Islamic code of personal and social life. 

d. Knowledge of the contribution of provincial leaders. 

ii. Affective: 

To enable the students to develop: 

a. Attitude to respect Islamic way of life. 

b. Appreciation of the Pakistan Movement. 

c. Appreciation for the pride in our cultural heritage. 

d. Appreciation for the reliable sources of information. 

iii. Psycho Motor: 

a. To enable the student to undertake activities to promote Islamic 
Values. 

b. To enable the students to develop skill for organizing ideas and 
statements. 

c. To enable the students to acquire ability to solve problems. 



_______________________________________________ 
-24- 

d. To enable the students to undertake activities for preserving our 
private and public property. 

B. Social 

i. Cognitive: 

 To enable the students to acquire: 

a. Knowledge of the achievements after the birth of Pakistan. 

b. Knowledge of the natural resources and their development. 

c. Knowledge of the natural environment and their effects on human 
life. 

d. Knowledge about the welfare agencies of the society. 

e. Understanding the rights, duties and responsibilities as a member of 
a society. 

ii. Affective: 

To enable the students to develop: 

a. Appreciation for the development of Pakistan. 

b. Appreciation for national resources. 

c. Attitude of cooperation in nation building activities. 

d. Appreciation of the interdependence of national and international 
brotherhood. 

e. Appreciation for the dignity of labour. 

f. Respect for individual differences. 

iii. Psychomotor: 

The psychomotor objectives are related to: 

a. Skill in establishing human relations, cooperation co-existence and 
tolerance. 

b. Ability to seek, organize, interpret present information and make 
prediction. 

c. Participation in experiments and projects. 
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d. Participation in activities designed for national cohesion. 

e. Participation in activities designed to explore and exploit national 
resources. 

f. Ability to use materials, maps, graphs and charts etc. 

C. Individual: 

i. Cognitive 

Objectives covering the cognitive aspect are: 

a. Understanding the basic psychological and social needs of an  

individual. 

b. Knowledge of the ways and means of acquiring information and 
data. 

ii. Affective 

 The objectives which cover the affective aspect are: 

a. Acceptance of one’s limitations. 

b. Appreciation for mode of living of the people of other countries. 

iii.   Psychomotor 

The psychomotor objectives relate to 

a. Participating in group activities 

b. Performing roles of leadership 

D.  International 

i. Cognitive 

 Objectives relating to cognitive domain are 

a. Comparative knowledge of the mode of living in other countries. 

b. Knowledge of importance of interdependence of nations. 

c. Knowledge of Pakistan in the sub continent. 

d. Knowledge of trade of Pakistan with other countries. 

ii. Affective 
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 The affective aspect of objective relate to love for humanity lands. 

iii. Psycho Motor 

 The psycho motor aspect of objectives relate to 

a. Meeting other people 

b. Observing National/International Days. 

 

3.   OBJECTIVES OF TEACHING OF PAKISTAN STUDIES  

AT SECONDARY LEVEL 

 Large number of objectives of teaching of Pakistan Studies have been 
formulated in behavioral team, covering nine chapters of the prescribed course.  
The most significant have been selected and are stated below: 

3.1   Cognitive 

c. To understand the concept of sovereignty of Allah, the cardinal 
points of Islamic way of life and the advent of Islam in the sub-
continent. 

d. To know about the changing socio political conditions of the 
subcontinent. 

e. To know about the significant events at the time of creation and 
consequences of partition of Muslim majority provinces. 

f. To know about the guiding principles and elements of constitutional 
history of Pakistan. 

g. To get acquainted with the geographical and strategically location 
and other physical features and climate of Pakistan. 

h. To have knowledge about the type of soil, forests, minerals and 
agriculture of Pakistan. 

i. To get acquainted with agricultural reforms and their objectives. 

j. To get acquainted with the importance of natural resources and 
communication system. 
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k. To understand with in characteristics of people of Pakistan, their 
demographic features and the process of urban development. 

l. To get acquainted with the importance of regional languages as a 
sign of national unity. 

m. To get acquainted with the structure and state of education in 
Pakistan. 

n. To understand the purposes and functions of UNO and get 
acquainted with the support of member countries extended to 
Pakistan. 

o. To get acquainted with the Muslim countries, their human and 
material resources and the role played by Pakistan for the unity of 
Muslim world. 

p. To know about independent foreign policy of Pakistan. 

q. To know about the concept of welfare State and the ways and means 
to make Pakistan a Welfare State? 

3.2   Affective 

 The affective aspect of the objectives of teaching of Pakistan Studies centers 
round the following: 

a. Feeding of pride for the rich heritage of Pakistan and appreciation 
for the salient features of Muslim life. 

b. Appreciation for the sacrifices rendered by the Muslims, who 
migrated at the time of partition. 

c. Feedings for orderly government, appreciation for corporation and 
urge for the upholding the constitutions. 

d. Appreciation and respect for landscapes and those who toil under 
hard climatic conditions. 

e. Appreciation for the dignity of labour. 

f. Thankfulness to Almighty Allah for natural resources. 

g. Urge for equitable distribution of basic necessities of life. 

h. Appreciation for the national cultural heritage. 
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i. Appreciation for necessity of education and urge for functional 
education. 

j. Appreciation for the service of mankind. 

k. Love for Islamic values and appreciation for Muslim unity. 

l. Appreciation for human value and love for mankind. 

3.3 Psycho Motor 

 The psychomotor objectives related to: 

a. Make maps and charts and diagram 

b. Make speeches and participate in debates. 

c. Visit Provincial and National Assembly session. 

d. Take part in role playing. 

e. Make models. 

f. Visit agricultural farms and river sites. 

g. Collect information data through various sources. 

h. Participate in seminar and group discussions. 

i. Organize exhibition of handicrafts. 

j. Visit local educational institutions 

k. Collect flags, stamps and view cards. 

l. Prepare albums, collecting pictures coins and flags of Muslim 
countries. 

m. Participate in National Volunteer Services. 

3.4 Values of Teaching of Pakistan Studies 

 As mentioned earlier, Pakistan Studies is taught as compulsory subject both 
at elementary and secondary levels in Pakistan. The main purpose being to promote 
the knowledge and attitude of the individual about himself, the country and the 
world around him, significance of nation building problems and development of 
social and moral consciousness that should lead to healthy living in an egalitarian 
society. 
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 The curriculum prescribed for the teaching of Pakistan studies is 
comprehensive both at elementary and secondary levels, focusing on the 
development of cultural, social, individual and international aspects of the children. 

 The values of the teaching of Pakistan Studies, have been clearly reflected in 
the objectives of the course to equip the students with adequate knowledge of the 
Ideology of Pakistan, Islamic code of personal and social life. Students are 
acquainted with the achievements after the birth of Pakistan and the grand sacrifices 
made by their leaders for the achievements of their independent land. They are 
equally made aware of their rights, duties and responsibilities as a member of a 
Pakistani society. 

 The teaching of Pakistan Studies does not isolate children from the main 
stream of the world and the Muslim Ummah. But they are associated through 
providing them knowledge and understanding of the mode of people living in other 
countries and make them aware of the fact that nations are living in interdependent 
manner, in this world. 

 Another merit of the teaching of Pakistan Studies is that it has been ignored 
the spiritual aspect of the individuals.  Its contents has been carefully selected to 
inculcate in them the pride is being a Pakistani, good relation with neighbour, sense 
of gratitude to Almighty Allah, for his blessings and appreciation for the dignity of 
labour, tolerance and respect for other religion, love and regard for Islamic values, 
love for freedom and spirit of sacrifies, faith in independence and democratic 
values, appreciation the natural phenomena and attitude towards adjustment with 
changing conditions of life, love for the people in Muslim countries and 
appreciation for handwork and inventiveness. 

 The teaching of Pakistan Studies also provides opportunities to student to 
develop various skills such as to use their hands and minds and non confined their 
activities to academic pursuit only. The teaching of Pakistan Studies do emphasize 
participation of children in experiments and project, in ability to use materials, 
maps, graphs and charts and to make such instructional aids themselves and to 
collect pictures, flags, to prepare album and to organize exhibitions and field trips. 

 In short, the value of teaching of Pakistan Studies can to attributed to its 
underlying philosophy of the development of a full personality of Pakistani child 
morally, spiritually, culturally and socially. 

 

4. SELF ASSESSMENT QUESTIONS 
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1. What is the concept and general aims of teaching of Pakistan Studies at 
school level? 

2. How the objectives of Teaching of Pakistan Studies are different from their 
general aims. 

3. Compare the objectives in “Cognitive domains” of Teaching of Pakistan 
Studies at elementary and secondary level? 

4. Compare the objectives of “Psychomotor domain” of Teaching of Pakistan 
Studies at elementary and secondary levels? 

5. Compare the objectives in “Affective domain” of Teaching of Pakistan 
Studies at elementary and secondary levels? 

6. Relate the values of Teaching of Pakistan Studies with the fundamentals 
values of ideology of Pakistan. 

7. Write five statements of each of general aims and specific objectives of 
Teaching of Pakistan Studies. 

8. Write ten activities in Teaching of Pakistan Studies which are based on 
psycho motor aspects of the subject. 
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INTRODUCTION 

This unit is devoted to familiarize, students with in development of 
curriculum in Pakistan Studies. The salient features of this unit are the 
discussion on the conceptual aspect of the curriculums, principles for selection 
of content and rationale for such selection and specially principles adopted for 
the selection of content for Pakistan Studies and the content of Pakistan 
Studies so developed according to these principles or criteria. 

The content of Pakistan Studies highlights the Foundation of Pakistan, 
the State of Pakistan, the land of Pakistan, Resources of Pakistan, People, 
Culture of Pakistan. Pakistan and the world Affairs, Relation of Pakistan with 
Muslim countries and Pakistan as welfare State. A critique has also been 
provided for the existing curriculum of Pakistan Studies and suggestions have 
been forwarded for improvement in future. 

In this unit, the discussion is mostly centers round the curriculum of 
Pakistan Studies, which has been formulated for secondary schools. 
Theoretical aspect includes only 14 concepts of curriculum, the principles or 
considerations underlying the selection of content. However, these variables 
have been critically examined in the formulation of curriculum of Pakistan 
Studies. 

OBJECTIVES OF THE UNIT 

After studying this unit, the students would be able to understand: 

a. the conceptual aspect of Curriculum Content 

b. principles of selecting Pakistan Studies Curriculum 

c. the content of Pakistan Studies. 

d. critical analysis of Pakistan Studies Curriculum and 

e. forward suggestions for Improvement of Curriculum 
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1.   THE CONCEPT ASPECT OF CONSIDERATION  

1.1―The Nature of Curriculum: 

The curriculum consists of the content and activities which the school 
employs for the purpose of training the students, Geographic facts, historical 
events, the structure and functions of the government, a unit on irrigation 
system, a socio drama etc., are the examples of curricular materials. They are 
designed to promote learning. Students learn by studying content and by 
engaging in other learning activities. 

The curriculum consists of reorganized, simplified and purposively 
selected portions of information and experience. It is an instrument of the 
school, not a storehouse of knowledge. Expectations of scholars, parents and 
other adults must not determine the contents of the curriculum. The gap 
between society wishes and the capacities of the students can be bridged only 
by the teacher. The stock of the culture is not the only factor in making a 
curriculum, it is sharply delimited by the interests, capacities, maturation and 
needs of the students. 

1.2 ― Relationship of Curriculum to Society: 

In primitive society the preservation of the social heritage was not great 
task. Parents could easily teach the essential elements to their children. In a 
static society, the occupations are relatively fixed and the manners and 
customs are fairly permanent. The curriculum is thus obvious and simple and 
every parent is capable of teaching to its essential elements to his children. 

In a modern industrialized society the number of essential facts, skills 
and techniques is almost countless. No one person is qualified to designate the 
essential elements, although there is general agreement on some of the 
minimum skills. The fundamental problem of modern curriculum making is to 
ascertain the basic fundamentals. This step requires keen insight into values, 
attention to social realities, and understanding of pupil capacities and needs. 
The curriculum of modern society is, therefore, neither simple nor obvious and 
it must be far more inclusive curriculum than that which confronted for 
example ‘the son of a nomad’. 
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The curriculum consists of these elements that are considered most 
essential to the preservation of society. These elements may assume the form 
of facts, knowledge, understanding, skills, techniques, attitudes, qualities, 
values or beliefs. 

The curriculum is essentially a means rather than an end. It is the 
content through which social objectives are achieved. The mastery of the 
curriculum is supposed to lead to desirable ends. Whether the society be 
primitive and static or modern and dynamic, its curriculum is designed to 
serve as the medium through which the social heritage is preserved and 
transmitted. 

Since the curriculum is the reservoir of fundamentals, its function is 
clear. It must lay the basic framework or ground work for the civilizations of 
succeeding generation. Through it the rising generation receives the basic 
elements from all previous ages. The curriculum may be inadequate, it may be 
difficult, part of it, may even have become useless, but it is what society thinks 
is most important in its heritage. Consequently, it serves to introduce the pupil 
to the social achievement of his group. It provides experience in learning the 
basic skills, attitudes and qualities: Although the accumulation of mankind’s 
heritage may provide the major source for the curriculum the schools are 
obliged to consider contemporary realities and future commitments to the 
society 

I.3 Curriculum a Process or Product: 

Some writers on the curriculum insist that it is a process and not a 
product; that it evolves, unfolds, grows, or develops and is not made. The 
curriculum of course, a changing, evolving procedure, including contents and 
activities. The later must be inevitably differ from class to class and student to 
student. But at any particular time the teacher and the students have selected a 
given body of content and activities for the process of promoting learning. In 
seems reasonable, therefore, to regard curriculum as a process and also as an 
ever-changing product, it can be made and remade. 

1.4  Guide Posts in Deriving Curriculum: 

Modern road building for example is an exacting occupation. It requires 
imagination, foresight, the ability to draw up overprints and skill in carrying 
out the specification so it is with building an educational curriculum. 
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Guideposts must be established and learning experiences must be organized 
that are in line with. These guideposts are: 

a) Analysis of society (students needs and values). 

b) Objectives (social and educational). 

c) Curricular content (selection, organization, grading); 

d) Learning process. 

e) Teaching process (Material and Methods). 

f) Evaluation. 

2   PRINCIPLES OF SELECTING PAKISTAN STUDIES  

CURRICULUM / CONTENT: 

2.1―Factors Affecting the Selection of Content: 

The problem of selection of content for a particular course like 
Pakistan Studies is to determine what materials are suited to the requirement 
of instruction. The term content to be taken on a broader meaning consisting 
not only of subject matter information but it also includes the activities 
engaged in by students in a process of learning. 

Any topic or item in the curriculum has an educational function. It is 
supposed to effect some change in those who study it. Therefore, the 
curriculum material selected for Pakistan Studies should carry out some 
objectives for example, if interest in current “social problems and issues” is an 
objective, then the material and activities must be selected to generate this 
interest and awareness in students. 

Some pedagogical difficulties of practical nature should also be taken 
in view in the selection of material. For example, the materials must be not 
only pertinent to the objectives but they must also be adjusted to the student’s 
capacities and interest. They must be properly taught, learned and 
experienced. The difficulties of selecting proper materials are not great in case 
the objectives are relating to skills and simple information but the selection of 
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materials and activities through which to develop attitude, habits and qualities, 
is a more difficult problem. 

In addition to objectives, which furnish the guiding philosophy in 
selecting materials, there are other conditioning factors such as the status of 
knowledge, the qualification of teacher, the ability and maturity of students 
and the social setting of the country. Curriculum is conditioned as noted above 
by social setting. The curriculum is influenced by the total environment, 
international, national and local. Pakistan is an Islamic democratic country 
whose democratic ideals are different from western democracy. Pakistan, 
being an ideological state would take care of its own social, cultural and 
spiritual aspirations, values and tradition and the content so selected, would 
meet such needs and requirements. 

2.2― Rationale for Adopting Principles for Selection of Content: 

The curriculum makers, having determined the objectives and being 
conscious of the conditioning factors, formulate for themselves “principles” on 
which they propose to select material/content. The presence of unlimited 
amount of materials (knowledge) necessitates the selection of some guiding 
principles. 

The selection of content as already observed, is not an easy job. It is 
one of the central decisions in curriculum making. Selection of the course has 
always been a problem in curriculum development. Today, the problem of a 
rational basis for selecting curriculum content is specially crucial because of 
the ‘ferment’ in education, increased specialized knowledge and increased 
familiarity with the current conditions of the world; and because 
understanding of a “bewildering variety of living” conditions. Moreover, new 
technical aids for self-teaching, for community information and for learning a 
variety of skills are shifting the balance of time and effort needed for acquiring 
a substantial portion of the current curriculum. These developments call for a 
reconsideration of what it is possible to offer and a re-evaluation of the scope 
of objectives for which the school can be responsible. All this naturally leads 
to the question of priority or principles for selection of the curriculum content. 
In short, to produce an effective as well as efficient curriculum, it is necessary 
to retain only that content and those learning experiences which survive on 
shifting process after the application of all relevant criteria or principles of a 
good curriculum. 
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Such criteria or principles forwarded by various curriculum makers for 
the selection of content to be taken in view with special reference to the 
selection of content for Pakistan Studies briefly stated. 

2.3 ―Principles for Selection of Content for Pakistan Studies: 

a) Validity and significance of the content 

The curriculum content should be valid and significant to the extent 
that it reflect the contemporary problems and issues. The knowledge, so 
selected, should be fundamental. It should also convey the spirit and method 
of inquiry, its historical facts, evidence and ideas are subjected to criticism. 

b) Consistency with Social Realities: 

If curriculum is to be useful prescription for learning, to content and 
outcome it pursues need to be in tune with the social and cultural realities of 
the time. The curriculum should develop the knowledge and perspective which 
is commensurate with the kind of world in which we live “a world which has 
shrunk unbelievably as far as contact and interdependence is concerned and 
yet composed of an unlimited variety of outlooks, background and standard of 
living. 

c) Balance of Breadth and Depth: 

Curriculum should represent an appropriate balance of breadth and 
depth, though these are contradictory principles. Depth, however, it is more 
emphasized as compared to breadth which indicates coverage of the content. 
The concept of depth is considered the exclusion of coverage. In means 
understanding fully and clearly certain principles, ideas or concepts as well as 
their application To achieve depth of understanding, one need~ to explore 
ideas fully enough and in sufficient detail to comprehend their full meaning to 
relate them to other ideas and to apply them to new problems and situations.   

 d) Provision for wide range of Objectives: 

Curriculum should provide for the achievement of a wide range of 
objectives. Mastery of the content is only one of the many possible outcome of 
learning. An effective curriculum provides for acquisition of significant new 
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knowledge and for the development of increasingly more effective ways of 
thinking, desirable attitude, interest, appreciation, habits and skills. For the 
development of attitude, it is necessary to provide an environment which 
stimulates an assimilation of desired attitudes, to provide experiences which 
evoke feelings of certain types and to give opportunities to make this kind of 
intellectual analysis which reveals the consequences of events, ideas or 
possibilities sufficiently to cultivate either a favorable or unfavorable 
disposition. 

e) Learnability and Adaptability to Experiences of Students: 

For effective learning, the abilities of students must be taken into 
account at every point of selection and organization but specially in planning 
concrete experiences designed to develop the power to discover general ideas 
and concepts. The problem of making the curriculum learnable involves also 
the task of translating the social heritage into experiences which help each 
student to make it his own.   

f) Appropriateness to the Needs and Interest of Students: 

The curriculum should be appropriate to the needs and interest of the 
students. When we speak of the curriculum fulfilling the needs of children and 
youth one must think it in terms of the differentiated types of needs, and of the 
degree of providing for each. A significant subject matter can meet the 
essential demands of meeting the needs and interests of the students. 

2.4 Other Principles: 

Other principles forwarded by some curriculum planners for the 
selection of content, which can be adjusted, with the requirement of the 
teaching of Pakistan Studies at secondary level. The common elements of 
these principles are listed. As these principles are stated in clear terms and are 
understandable therefore, their further elaboration has been avoided. 

These principles governing the selection of subject matter are: 

a. Utility 

b. Accuracy 
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c. Learnability 

d. Students interest 

e. Students needs 

f. Civic value 

g. Age/maturity of the child 

h. Experiential background of the students 

i. Difficulty level of the subject matter: 

In fact, these principles and the principles stated earlier, provide the 
conceptual framework for in the construction of curriculum or the selection of 
appropriate content. These principles can be adequately adjusted for the 
selection of content for Pakistan studies in future.      

3.   THE CONTENT OF PAKISTAN STUDIES: 

3.1 ― The Nature of Content: 

The content of Pakistan studies at secondary level spreads over nine 
chapters for classes IX-X. The main themes of these chapters are 

 Chapter 1 : The Foundation of Pakistan 

 Chapter II  Making of Pakistan 

 Chapter III  State of Pakistan 

 Chapter IV  Land of Pakistan 

 Chapter V  Resources Natural, Agricultural and Industrial 

Chapter VI  The People and Culture of Pakistan 

Chapter VII  Pakistan and the World Affairs 
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Chapter VIII  Relation of Pakistan with Muslim World. 

 Chapter IX  Pakistan as Welfare State. 

The content of each chapter is briefly stated. 

Chapter I:  THE FOUNDATION OF PAKISTAN 

This chapter contains such sub-themes as: 

a. Fundamentals of Muslim Society 

b. Muslim ideals of sovereignty of Allah (S.W.T.) and the guiding 
principles of the Islamic way of life. 

c. Features of Muslim polity, justice equality and brotherhood. 

This chapter has been inspired by the basic concept of the sovereignty 
of Allah (S.W.T), justice, equality and Islamic brotherhood. Knowing the 
advent of Islam in the sub-continent, the changing socio political conditions 
and understanding the causes of decline of Muslims in India, have also been 
highlighted in the chapter. 

Chapter II: MAKING OF PAKISTAN: 

This chapter discusses such sub topics as 

a) Two Nation theory, Muslim League as mass movement and the 
establishment of Pakistan. 

b) Role of various provinces in making of Pakistan. 

This chapter discusses basic issues of Muslim community in the Indo-
Pakistan such as injustice, inequality they have been facing in comparison 
with Hindu community which was in majority and the great sacrifices made by 
the Muslims in Pakistan movement in Indo-Pak. Sub-continent. Moreover, to 
know the significant events at the time of creation of Pakistan, the 
consequences of Pakistan of Muslim majority provinces, have also been 
discussed in this chapter. 
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Chapter III:  STATE OF PAKISTAN: 

This chapter concentrates on the objectives resolution, principles of 
policy and the Islamic provision as guiding principles of this state and the 
nation. This chapter further discusses the guiding principles of the constitution 
of Pakistan, the elements of constitutional history of Pakistan and the structure 
of the Federal and Provincial Governments. 

Chapter IV: LAND OF PAKISTAN: 

This chapter discusses the geographical features and characteristics of 
Pakistan in sub-themes are: 

a) Location 

b) Physical features 

c) Climate of Pakistan 

d) Influence of climate on the activities, of the people in different 
regions. 

e) Vagaries of climate i.e. storms , florins, draught, and soil.  

The chapter discusses in detail the underlying concepts of geographical  
interest such as mountains plains, rivers, plateau, location, floods, rescue and 
flood relief measures etc. The underlying by objectives of this chapter are to 
get. Children acquainted with geographical and strategical location of 
Pakistan, to enable the children know about the physical features, the climate 
variations and the causes of floods in Pakistan and also to enable the students 
appreciate and respect for the land-scapes, the people who are toiling under 
the hard and unfavorable climatic conditions. 

Chapter V:  RESOURCES OF PAKISTAN 

This chapter discusses three types of resources natural, agricultural and  
industrial. 

a) Natural Resources 

The natural resources include soil, forests, and mineral resources. 
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b) Agricultural Resources 

The agricultural resources include irrigation system of agriculture its 
problems and prospects. 

c) Industrial Resources 

The industrial resources include such topic as means of 
communication, roads, railways, air, sea, trade and commerce, foreign trade, 
inland trades, and important industries. 

The underlying concepts of the chapter are conservation, preservation, 
exploitation, national economy, foreign exchange, self-help, self-sufficiency 
and dignity of labor. Children are sufficiently acquainted with the different 
types of soils, understanding the importance forests, and mineral resources, 
and also made aware of the irrigation system in Pakistan which is biggest and 
largest in at least South Asia and the reforms, which have been brought in 
agriculture sector. 

Chapter VI: THE PEOPLE AND CULTURE OF PAKISTAN  

This chapter includes three sub-themes 

a)  The people of Pakistan 

b) The culture of Pakistan 

c) Education in Pakistan 

a) The People of Pakistan: 

The content of the above sub-theme is based on the following topics. 

i) Demography: Population and population characteristics urban / 
rural , literacy rate. 

ii) Growth of population, migration.  

iii) Development of resources and population growth. 
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b) The culture of Pakistan 

The culture of Pakistan includes such topics 

i) Languages of Pakistan 

ii) The importance of National Language. 

iii) Common cultural manifestation in the national life 

iv) Dress, Arts, Crafts and Festivals. 

c) Education in Pakistan 

The education in Pakistan discusses such issues and types of education 
system in Pakistan. 

i) Formal primary, secondary and professional education. 

ii) Non-formal, adult education, maktab education, distance 
education and 

iii) Problems and prospective. 

As revealed from the above content, students re adequately familiarized 
with the concepts of census, population, population growth, urbanization and 
migration factors and forces in the context of cultural orientation, the concepts 
of unity, integration, national cohesion, preservation of heritage and promotion 
of national unity in diversity, patriotism etc. have been highlighted in the 
content. 

The state of literary in the country and the need for continuing adult 
education, the need for organizing non-formal education modalities and the 
particular need for professional education, have also been discussed in this 
chapter. Other issues much as how to eradicate illiteracy in the country and to 
introduce agro-technical education at elementary and secondary level, have 
also been discussed in this chapter. 
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Chapter VII: PAKISTAN AND THE WORLD AFFAIRS 

The content of this chapter is based on such sub-themes. 

a) Pakistan and its neighbours. 

b) Pakistan and the Muslim World. 

c) Pakistan in United Nations. 

The underlying concepts of the content are peace, brotherhood 
independence, human relation, international conflicts and interdependence. 

Efforts have been made in this chapter to make students understand the 
purposes and functions of UNO, to know about the role played lay UN 
specialized agencies. More particularly, students are made aware of the 
problem of Kashmir and the role of UN in solving the problem and the nature 
of support extended by member countries to Pakistan in this respect. 

The content also expects from students to develop appreciation for 
services to mankind, sense of independence and love for peace and prosperity. 

Chapter VIII:  RELATION OF PAKISTAN WITH MUSLIM COUNTRIES: 

This chapter specially deals with religious cultural and commercial 
relation with Muslim countries and Pakistan’s support to the causes of 
Palestine. 

The concepts which provide both substance and spirit to the course 
center round Islamic values, unity, Islamic brotherhood, faith and material 
understanding, co-operation, peace, security and independence. Other factors 
essential for interrelationship between Pakistan and Muslim countries are such 
as trade and commerce, economic growth, human resources, material 
resources, progress, social justice prosperity, interdependence, production etc 
have also inspired the content selected for the course. 

Efforts have been made in the course to get students understand the 
need and scope of Islamic conferences, and the role-played by Pakistan for the 
unity of the Muslim world. 



 
-48- 

Chapter IX:  PAKISTAN  AS  WELFARE STATE (OUTLOOK FOR THE  

         FUTURE): 

The main features of the content, contained in this chapter are the 
concept of welfare state, national goals, need for sustained constructive 
efforts, self-sufficiency of food, universal education, egalitarian society, 
universal brotherhood and world peace, balanced distribution of resources and 
role of individual towards welfare state. These variable, in fact, constitute the 
body of a truly welfare state. 

The basic concepts like dignity of labor, self-help self-sufficiency, 
literacy, justice, equality, universal peace and prosperity also provide 
inspiration to the course. The content of the course as briefly outlined above, 
is directed by the specific objectives of making students to understand the 
concept and scope of welfare state; to be acquainted with the national goals of 
Pakistan and to know the ways and means to make Pakistan prosperous and 
progress. 

a) Other features of the Course: 

An other feature of the course is that it is not only theoretical but it has 
been supported by various activities to be carried out by students so that the 
subject could be made interesting and brought about close to the life situation. 

The activities of common nature to be carried out by the students are: 

a) Making, chronological charts of Muslim rules in India 

b) Preparing comparative charts of different events/situation 

c) Preparing speeches and participating in debates 

d) Filling various information in outline maps of Pak. 
Sub-continent. 

e) Organizing puppet show. 

f) Visiting places of historical and geographical and cultural  
interest. 
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g) Arranging mock session. 

h) Making models of different form of landscapes. 

i) Visiting organizations indicated in the course. 

j) Collecting pictures, specimen etc. 

 

4.― CRITICAL ANALYSIS OF PAKISTAN STUDIES 
CURRICULUM: 

4.1  Background 

The study of Social Studies (Now called Pakistan Studies) in high 
classes at secondary level, was introduced as a compulsory subjected for 
classes IX-X in 1960 and ample emphasis was laid on other subjects which 
provided an understanding of man’s social life and his gradual progress 
towards a more modern civilized life. 

The curriculum planners thought that social studies would be taught 
with advantage of an integrated subject in which the historical, geographical 
and other aspects of the situations and problems which children had to face 
were to be explained as parts of one whole. The planners had further 
forwarded the rationale for an integrated approach that the growth of man in 
social relationship and his personal social problems, appear in three 
dimensions in time, in space, and in institutions comprising history, geography 
and civics respectively. 

A detailed study of all these subjects as separate entities was neither 
possible nor useful at an early age. Children had to face situations and 
problems. Education must give them adequate understanding of these 
problems in historical, geographical, civic economic and cultural aspects of 
the situation so as to deal with these situations effectively. 

The curriculum planners, themselves had admitted the fact that such 
integration was not ideal in the real sense of the term and needed scientific 
analysis of these situations and problems as well as scientific analysis of the 
reaction of the learners in these situations. The planners further recommended 
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that immediate steps might be taken by the government to undertake scientific 
analysis of the situations and problems which had to be included in the social 
studies courses so that an integrated courses could be formulated at an early 
date. 

4.2   A Co-related Curriculum 

The curriculum makers had honestly admitted in fact that the present 
curriculum of social studies was not integrated but it was rather a co-related 
curriculum in which history, geography, civics and economics had been 
sufficiently co-related to make students understand present day problems and 
issues facing to them and their country. 

The social studies curriculum was not based on uniform pattern, in the 
part of history, topical approach had been adopted and in other parts of 
geography, civic and economic, thematic approach had been followed. The 
geographical part was purely physical and was least Pakistan oriented. The 
civics part contained in the curriculum was unnecessarily lengthy, comprising 
four parts. The economics part was classical and theoretical in nature and was 
not concentrating on real economic problems and issues facing the country. 
On the whole, the curriculum was not balanced and lacked relevance in view 
of the pressing social needs of the country. 

4 .3  The Nature of Pakistan Studies Curriculum lntroduced Since 1979. 

The nature of Pakistan Studies curriculum formulated for high class ix-x 
at secondary and introduced in 1979 is quite different in many respect from 
the previous curriculum framed in 1960. The curriculum, which is still in 
vogue, has been sufficiently restructured and improved over the last 
curriculum. The advantage of the present curriculum of Pakistan studies over 
the previous curriculum can be easily observed from the following 
characteristics. 

a) A thematic approach has been adopted for all its constituent 
parts of history, geography, civics and economics of the 
country. 

b) The concepts are broad but the approach in the selection of the 
content is selective and relating to the emerging socio-
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economic, and political needs, problems and issues of the 
country. 

c) The ideological aspect of Pakistan has been specifically 
highlighted in the content and the relation of Pakistan with 
Muslim world has been adequately projected 

d) The curriculum has been sufficiently supported with 
multifarious activities to be performed by students. 

e) Ample opportunities have been provided of students and 
teachers to use the audio visual aids, either ready made 
available or to be prepared by teachers and students themselves 
so that to make the teaching of the subject interesting.  

f) Evaluation strategies have also been suggested in various forms 
to be carried out, by the teachers at the end of the chapter. 

g) An important feature of the present course is that the objectives 
have been expressed in behavioral term for each and every unit 
or chapter, cognitive, affective and Psychomotor and clearly 
reflect the nature of concept and content of the curriculum. 

4.4   Pakistan Studies as an Integrated Curriculum: 

The present curriculum has an advantage over the previous curriculum 
as it is integrated to considerable extent. In enjoys certain features of 
integration such as: 

a) It emphasize the Pakistan Studies field rather than the separate 
subjects that compose the field. 

b) The subjects are recognized but their boundaries between them 
have not been taken into account in the process of arranging 
materials for teaching purpose. 

c) However, an ideal integration has not been achieved in the 
curriculum  because the current content does not entirely appeal 
to the students as  has not been arranged psychologically. 
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4.5   Suggestions for the Improvement of Curriculum: 

The present curriculum needs improvement. Efforts be made to bring 
about  improvement in future, some suggestions are forwarded in this regard. 

a) As observed earlier, the present curriculum of Pakistan Studies 
is an improvement over the past curriculum of “Social Studies” 
which was characterized as co-related curriculum. The present 
curriculum is based on the concept and principles of 
integration. Such integration, as already indicated needs 
scientific analysis of its content and problems as well as the 
reaction of children to the content, situation and experiences 
provided in the curriculum. 

b) Efforts need to be made to bring about ideal relationship and 
integration of Pakistan studies with other social fields. 

c) A variety of activities have been provided in the curriculum, 
but it lacks guidelines for carrying out such activities 
effectively. Such guidelines should be provided for teachers. 

d) Moreover, a variety of audio-visual aids have been 
recommended to be used in teaching of Pakistan studies but 
there is no indication which type of aids be prepared by 
teachers and students. Therefore, a clear indication be made in 
the curriculum for the type of audiovisual aids to be prepared 
and used by teachers and students in the classrooms 

e) As new social problem and issues will emerge with the passage 
of time, therefore, the process of Pakistan Studies curriculum 
development and change be kept dynamic and flexible to that to 
absorb and accommodate such changes and developments 
without disturbing its fundamentals and equilibrium. 

f)  The present Pakistan studies curriculum indicates to bring out 
community close to the institution. This can be achieved if the 
participation of school children is ensured in various community -
based activities out side the school. 
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5. ASSESSMENT QUESTIONS 

1. What is the nature of curriculum? 

2. What is the relationship of curriculum with society? 

3. What are the guide posts in driving curriculum? 

4. What are the principles of selection to be adopted for Pakistan Studies 
Curriculum? 

5. Describe the main features of Pakistan Studies curriculum. 

6. Describe the resources given in the Pakistan Studies curriculum for 
secondary schools. 

7. Critically analyze the present curriculum of Pakistan Studies. 

8. What changes or improvement can be brought about in the present 
curriculum of Pakistan Studies? 
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INTRODUCTION 

 In education the word “method” is used to indicate a series of teacher’s 
directed activities that result in learning by the pupils. A method may be 
regarded as a process or procedure whose meaning for completion the results 
in learning, method is one of the most fundamental aspects of education and 
the central problem of teaching. 

 Varieties of methods are used in teaching of Pakistan Studies. Some 
methods are classical, while others are modern or innovative. Every method 
has its own characteristics, its strengths and limitations. In Pakistan Studies, 
the teacher cannot be content with a particular method. He may use variety of 
methods depending upon his preparation, interest, imagination and 
resourcefulness and the facilities made available in the school. 

 Since successful teaching involves the use of a sound method, 
therefore, the teacher must possess qualities of making any designated method 
effective such as he should possess the ability to pass on knowledge to other, 
he should possess the requisite skill of an artist he knows the materials and the 
problems of the learners he is aware of the desirability of having the students 
absorb the material and he must facilitate for learning process. 

 Different methods have been discussed in this unit. These are 
descriptive rather than analytical. There may be some overlapping but all these 
materials demonstrate practical values for teaching of Pakistan Studies. 

 

OBJECTIVE OF THE UNIT 
  
After studying this unit, the students would be able to understand. 

a. the need and importance of the right method. 

b. the nature, and importance of activity method. 

c. the nature, characteristics, procedure, strengths and limitations 
of the project method. 

d. the nature, types and designs of unit method. 

e. the rationale, levels, merits and demerits of text book method. 

f. the emerging trend, objective, procedure and instruction 
involved in supervised study. 
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1.   LECTURE METHOD 
 
 The teacher of Pakistan Study is always anxious to undertake certain 
activities that may result in learning by the students. He is anxious to adopt a 
process of procedure whose successful completion, may results in learning or 
he may adopt some means through which his teaching become effective. All 
these efforts invariably necessitate the selection, adoption of an appropriate or 
right method in the teaching of Pakistan Studies for the achievement of 
instructional objectives. 
 It is most important rather an unavoidable fact to a right method so that 
a teacher is in an ideal position to be on the right track, to utilize the 
instructional resources efficiently, to assess his own strengths and weaknesses 
and assess in problems and weaknesses of his students. 
 A right or an appropriate method possesses some qualities or 
characteristics. The teacher of Pakistan Studies when decides a right method, 
must look into the following attributes of this method. 
 

a. It must be appropriate to pass on the knowledge to the students. 
b. It must facilitate the learning process. 
c. It must suits teachers abilities, knowledge of subject matter and 

interest. 
d. It suits the type of teaching aimed at to acquire knowledge, skill 

and values. 
e. It suits the subject matter at hand. 
f. It suits the number of students being taught for example : a 

discussion method is not appropriate for a crowded class. 
g. It suits the interest and experience of students. Therefore, a 

variety of methods are used to maintain the interest of students. 
h. It suits the student’s relationship with subject matter. 
i. It suits the teacher’s relationship with the students, for example, 

if the teacher has not established mutual trust, the method 
selected should lead to such trust. 

 In short, in deciding which method is appropriate to a particular or to a 
particular teaching-learning situation? The teacher must consider the following 
aspects. 

a. The context of teaching situation. 
b. The nature of the subject matter. 
c. The teacher’s own attitude and inclination. 
d. What he wishes to emphasize i.e. knowledge, skill or attitude. 
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e. The time required. 
f. The materials required in using method. 
g. The results that the method brings. 

 
The qualities or characteristics stated above establish the suitability, 

appropriateness and a right type of method to be adopted by the teacher, 
teaching Pakistan Studies. 
 A variety of methods, are suggested in this unit to be employed in the 
teaching of Pakistan Studies by the concerned teacher. Every method is 
appropriate and unique in its own place. it depends upon the teacher to make 
use of it effectively, keeping in view the above criteria. 
 
1.1- What is a Lecture Method? 

A lecture method is perennial method. It is a traditional method of 
teaching. It has not lost its popularity and relevance even in view of the 
modern, innovative and sophisticated methods and techniques taking place in 
instruction. It is appropriate to be used at higher level. 
 A lecture method involves teaching by means of words. It is a formal 
talk by the teacher. A skillful teacher through his lecture can motivate students 
for the study of new topics can classify the nature of problems and situations 
and can expand the content when additional materials are required to be 
presented. 
 Let us explain further the concept of lecturing. For the acquisition of 
knowledge of the part of students didactic is instruction done. Lecturing is 
mainly relied up to disseminate formalized body of ideas and text book 
acquisitions. This is what some what supplemented by personal coaching and 
periodic exercises by the teacher to develop intellectual skills and problem 
solving abilities in students. 
 In ideal situation, lectures is designed by the teacher to transmit 
knowledge as preserved in the curriculum and to enable the students to know 
the subject matter, understand the conceptual apparatus, apply in insight to 
specific problem areas and to form and strengthen mental set for deeper 
learning and per suit of knowledge. 
 The lecture incites the motivation for acquisition of knowledge and the 
urge for mastery of the subject discovery of deeper meaning and relationship. 
 
1.2- What are the Merits of Lecture Method? 

Although lecture method is generally described as a teacher centered 
teaching method involving one way communication procedure, they are not 
effective and interesting, yet lectures have come to stay even after availability 
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of printed materials and other sophisticated media. This is because lecture 
method enjoys certain merits such as; 

a. It is useful when the students teacher ratio is large. 
b. It is flexible as teachers can adopt themselves to the subject 

matter, achievement level of the students, time-limit, available 
apparatus and equipment. 

c. During the lecture the teacher can get reinforcement for the 
students in terms of their attention. 

d. Students attention can captured by the lecturers with and verbal 
and nonverbal communication. 

e. It provides group feelings, social reinforcement and emotional 
security  to students. 

 

1.3- What are Demerits of the Lecture Method? 
The lecture method has some disadvantages such as;  

a. Its extensive use tends to substitute the teacher for 
students. 

b. Any extensive use of the lecture method tends to 
substitute the teacher for the text book. 

c. It places too much reliance upon vicarious learning. 
d. It can quickly develop a deadening monotony. 

 

1.4- What Considerations should be taken in view by the Teacher of 
Pakistan Studies in Lecture Method? 

a. Lecture method be adopted such that it is an active but 
not a passive process. 

b. The teacher should be aware of the needs of the 
individual students and variety of approaches should be 
adopted to suit to his subject, time land needs of the 
students. 

c. The language factors such as the difficulty level of 
vocabulary, right examples, fluency, pronunciation of 
words and rate of speaking etc should be taken in view 
in lecture method. 

d. The teacher should have a realistic idea of his own 
teaching ability and learning capacities of his students. 

 

1.5- What are the factors to the kept in view to make Lecture Method 
Effective? 
The teacher of Pakistan Studies, in order to make an effective use of 

lecture method should give considerations to the following factors:- 
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a. The purpose of the lecture be defined before it is delivered. 
b. Teacher should prepare sufficient content material to explain 

and discuss within the specified period. 
c. It is better to have more material than what could be covered in 

an hour. 
d. The teacher should deliver speech in a moderate speed without 

haste and giving paused whenever needed. 
e. Connecting and correlating the material with already study 

material would be more useful to the students. 
f. The content of the lecture should not be too abstract. 

Appropriate illustrations should be illustrated for the 
comprehension. 

g. During the lecture the teacher should adopt variation in the 
style of presentation. 

h. The teacher should avoid much of the movement during the 
lecture. 

i. It should use non verbal communication technique to 
advantage. 

j. It is essential for the teacher to keep the audience alive. 
 Other considerations for the effective delivery of the lecture. 

a. To speak loudly and clearly. 
b. To make it understandable. 
c. To watch out for reaction and feed back. 
d. To invite questions. 
e. To be adequate and avoid to give too much factual 

information. 
f. To read widely from different sources. 
g. To project enthusiasm for a topic. 
h. To be interesting and humorous but not too much. 
i. To prepare handouts for students. 

 
Now a day, lectures are presented in modified form for example 

illustrated lectures. Lecture cum-demonstration, lecture cum-buzz session, 
lecture interposed with questions. However, it depends upon the teachers 
creative ability to think of various devices by which he could modify lecture-
dominated one way communication device. 

 
He should provide opportunity for students to participate and exchange 

view and get a feedback on the extent of the comprehension of the content of 
the lecture as well as of his own performance. 
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2- ACTIVITY METHOD 
 

2.1- The Importance of Activity Method: 
The modern school is an activity-based school, which emphasizes the 

creative and spontaneous aspect of experience. Activity method brings the 
students close to the real life situation. They get first hand experience in an 
environment in which they are performing certain activity. It is recognized that 
the directed activities give reality to learning and effective teaching uses all 
available sources. Activities are meant to provide varied experience to the 
pupils to facilitate the acquisition of knowledge experience, skill and attitude. 
The activity approach in instruction reserves the dual purpose of 
individualization and socialization. Therefore, an activity based curriculum is 
an important branch of curriculum development. 
 What is an activity? Anything which is carried out with a purpose in a 
social environment involving physical and mental action. Therefore, such 
activity helps in the establishment of stimulating environment for creative 
expression. In fact, children enjoy wholesome living in stimulating 
environment where desirable attitudes, interests, and skills are formed. They 
develop self confidence and understanding through work and play in the 
group. 
 Children are in fact, workers. They are always active. They are deeply 
interested and penetrating observers of many types of work. They watch work 
processes in home and in the community with a high degree of inquiring 
attention and interest. Many of their worthwhile observation of work will find 
creative expression through talk, dramatic play, action of the play field and in 
the learning laboratory. Through group excursions into places of historical and 
geographical interest and is community, they may have many opportunities to 
learn more about the way of life of the people and natural resources. These 
experiences enrich the curriculum, and providing support and richness, which 
is provided in the learning experience of the textbook. 
 Therefore, teacher should furnish for students rich varied and purposed 
learning experiences though selection and organization of activities in the 
classroom and also outside the classroom. Teachers should develop happy and 
cordial relationship with students and among the students, because activities 
provide  best opportunities for building such interaction or relationship. 
 Development of democratic values among the students is one of the 
cordial aim of education. These can be developed though a climate which is 
democratic, which is informal and where there is free exchange of views, and 
where the imagination and mutual understanding of students is stimulated in 
various ways. 
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 Variety of activities can be arranged or organized by the students under 
the supervision and guidance of teacher in teaching of Pakistan Studies. These 
activities may include dramatizing, observing, collecting, experimenting and 
constructing. Other include painting, drawing, designing woodcarving, 
composing, action, interviewing, reading, map making, graph making, chart 
making, model making, toy making posture/cartoon drawing field trips, 
gardening and camping etc. 
2.2 Different types of Activities 

Various types of activities stated earlier can be divided into three types. 
1. Exploratory - Knowledge getting 
2. Constructive   - Experience getting 
3. Expressional - Presentation 

 These different types are briefly state. 
1. Exploratory – Knowledge getting Activities 
 A group of students may be asked to make a study of the 

various sources of food articles consumed at home by 
questioning their parents and study labels on food packets. The 
data may be compiled and interpreted by the group. 

 In another activity the data about the rural migrants in a certain 
locality of the city may be collected. 

2. Constructive – Experience getting Activities 
An excursion to an industrial or agricultural area is a highly 
useful activity because students through direct observation get 
first hand experience or knowledge about the situation. They 
react directly to the situation and get readily response. 

3. Expressional – Presentation Activity 
● A debate can be arranged to any social problem or issue. 
● Map can be presented indicating the important physical features 

of Pakistan. 
● A chart can be shown, showing the climate condition of 

Pakistan. 
● A graph can be shown indicating the distribution of laborers in 

various regions of Pakistan. 
 

2.3 Activities of various suggested in the curriculum of Pakistan  
Studies: 

The following activities have been suggested in the curriculum to be carried in 
teaching of Pakistan Studies by the students. 

a. Filling in Muslim majority areas in the outline map of the sub-
continent. 
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b. Filling in boundaries of Pakistan in the outline map of the sub-
continent. 

c. Participation in the debates and dramas. 
d. Organizing pupil show and taking part in the role playing. 
e. Making charts. 
f. Making speeches. 
g. Organizing functions. 
h. Attending Assembling Session. 
i. Participating in groups discussion. 
j. arrange mock session 
k. Visiting river sides, field etc. 
l. Collecting clothes for flood victims. 
m. Making model. 
n. Collecting specimen. 
o. Collecting demographic information, preparing population 

charts.  
p. Visiting urban development projects. 
q. Organizing seminars. 
r. Visiting educational collecting. 
s. Visiting hospital collecting information about various disease. 
t. Working on social service project. 
u. Collecting pictures of important places. 

 

3- PROJECT METHOD 
 
3.1 Definition 

a. Project method or a project has been defined in various ways 
such as “it is that form of coordinated activity that’s directed 
towards the learning of significant skill or process. It also 
involves the acquisition of much useful information and 
inevitably inviolately affects attitudes and interests. (Wesley). 

b. It is a problematic act carried to completion in its natur4eal 
setting (Kilpatrick) 

c. A project is a test of real life that has been imported in school. 
(Ballard) 

d. It is voluntary undertaking, which involves constructive efforts 
or thought and eventuates into subjective result. (Yhornos 
Long) 

e. It is a unit of activity in which pupils are made responsible for 
planning and purposing. (Parker) 
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The underlying ideas of these definitions are. 
a. Individual develops knowledge, activities and other traits of 

character through expression with environment. 
b. School tasks should be as real and as possible as the tasks 

of the real life beyond the school walls. 
c. School tasks are to be of such nature as to ensure that each 

student is genuine eager to carryout in order to achieve a 
desirable and clearly defined objective. 

 
3.2 Characteristics of the Project Method: 

The following are a few characteristics of the method. 
a. It is the embodiment of a new way of looking at the pupil and 

of a new way of teaching him to live. 
b. It is an attempt to sue an unforgettable experience. 
c. It gives an opportunity for students for self expression. 
d. It proposes not merely the abstract solving of a problem but the 

whole sequence of activities involved in a complete 
undertaking. 

e. It is a purposeful activity or an act which increase, motor skills 
and technical knowledge. 

f. It cuts across the time table organization as well as the ordinary 
class organizations because its activities are not based on 
isolated lessons or period but are based on a series of 
coordinated activities. 

g. It is a play activity for children to engage in the project that are 
undoubtedly at play and enjoy the activities. 

h. It provides the pupils complete freedom of choice of the 
problem to the solved. 

i. It provides a workshop type situation in which children learn 
better from own activity than from constant classroom 
instruction. 

j. It is an attempt to establish a positive relation of children with 
life or life situation. 

k. It tends itself naturally to group work. 
l. It is a suitable method for a large unit plan of teaching. 
m. It is such a ideal method where facts and experiences, materials 

and processes are integrated. 
n. The underlying philosophy of project method is to achieve the 

aim of socialization through purposeful activities. 



 
-67- 

Other characteristics of the project are the they should be suited to the 
particular mental and chronological age, and environment of the students. 
They should be challenging and feasible. 

 
3.3 Merits of the Project Method: 

The merits of the project are briefly stated. 
a. It follows psychological laws of learning. 
b. It gives freedom to pupils. 
c. It suits the psychological concept of maturation. 
d. Pupils derive social values from cooperative work involved. 
e. It trains children for social adjustment. 
f. It saves children from insincerity and superficiality. 
g. It trains children fro a democratic way of life. 
h. It provides learning through practical problem solving. 
i. In a creative situation of the project, both teacher and students 

grow. 
j. It confers on school work a much needed sense of reality. 
k. It provides an intrinsic standard of evaluation set up. 
l. It provides a feeling of satisfaction of completing the whole 

task. 
m. It is economical because children learn lot of in the shortest 

possible time. 
n. It upholds the dignity of labour. 
o. Children learn lot of practical work relating to any subject in a 

natural and playful manner. 
 

3.4 Limitation of the Project Method: 
The following are limitations of the project methods. 
a. In project, learning is haphazard and incidental. 
b. The role of communication is subordinated to the glorification 

of active learning. 
c. It underestimate man’s power of imagination, which enables 

him to savor the full experience of another, without the 
necessity of undergoing the experiences. 

d. The practical difficulties of covering a syllabus rule out the 
project method as the basis of teaching in most schools 

e. Time consuming and limited availability and cost of materials 
are other limitations of the method. 

f. The method suits the averages or below average but to an 
intelligent students participation in a laborious project to 
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discover the same information he already knows, becomes 
irrelevant. 

g. The unsystematic execution of the project leaves gaps in the 
pupils knowledge. 

h. Some project may be too ambitious and beyond the pupils 
capacity. 

i. The project method demands adequate building and equipment, 
more ability, zeal and preparation on the part of teachers. Our 
ordinary schools cannot meet such demands. 

j. Opportunities for correlation with the academic subjects are 
extremely limited. 

k. The method of organizing instruction is unsystematized and 
upsets the regular time table of work. 

l. The choice of the subject matter itself is liable to be accidental 
and the actual learning of the subject matter is also likely to be 
incidental. 

m. A new entrant or a new teacher cannot operate the project 
method. 

n. It is too ambitious activity. 
o. The maximum from simple to complex is not followed. 
p. Time bound project introduce artificiality and may require 

more than necessary help 
q. Projects may be adopted or abandoned at will. 
r. It is not easy to formulate projects having a satisfactory degree 

of width and comprehensiveness at a later stage of education. 
s. The project approach results in an incomplete mastery of the 

tools of learning which are essentials means to child’s 
education later. 

 
3.5 The Teacher’s Role in the Project Method 

The following is the expected role of the teacher in project. 
a. He occupies an important and central role in the execution of 

the project. 
b. The relation of the teacher to the pupils are to be much closer 

and informal. 
c. The teacher must be a keen observer and true sympathizer. 
d. He is anxious to see that students work cooperatively. 
e. He should possess knowledge of several subjects. 
f. He should devote enough time for successful completion of the 

project. 
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g. The responsibility of the success of the project or otherwise 
rests with the teachers. 

 
3.6 Steps in Developing Project: 

All projects usually involves four steps. 
1. Step – I: Purposing 
2 Step – II: Planning 
3 Step – III: Executing 
4 Step – IV: Judgment / Evaluation 
 These steps are briefly described. 
Step – I: Purposing 
 This is an introductory step in which decisions are made about the 

modality, direction and nature of the goal to be followed in the project. 
In this whole process, there is freedom of expression and students 
interest, needs and activities are taken in view. 

Step – II: Planning 

 This step is important because of the educational value of the students 
planning and the attainment of any goal various means attaining the 
goal are considered and compared and finally some plan is selected 
and appropriate activities are decided upon. 

Step – III: Executing 

 This Step consists of learning activity involved in the execution of the 
plan. 

Step – IV: Judgment / Evaluation 

 In this step the success of the project in checked in the light of desired 
goal. 

 
3.7 Consideration is carrying out the above stages of the project: 

The following consideration are to be taken in view with going through 
all these stages of the plan. 

a. Those projects which have educational value should be 
selected. 

b. The projects so selected should have significant value for the 
particular group. 

c. If possible the whole hearted acceptance of the project by 
students be secured. 

d. A plan must be formulated before overt steps are taken. 
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e. The project be related to its purpose behind its initiation so that 
it may not become a mere activity. 

f. All necessary materials be collected in ample time to prevent in 
interruption or delays. 

g. Students be supervised in manipulative skill closely enough to 
prevent to waste of materials and to guard against 
misshapening.  

h. The relation between the plan and the developing project, 
should be constantly checked. 

i. The evaluation of the project should be made in the first 
instance by the students. 

j. Students be encouraged to state the values for themselves about 
what they have gained in terms of knowledge, skill and attitude 
from the project. 

 
4. UNIT METHOD: 

 
 

4.1 Nature of a Unit: 
 

The unit is organized body of information and experiences designed to 
effect significant outcomes for the learner, which reveals themselves in 
behavior new interest, new skills, new ways of reacting and new ideas are 
proving the success of a genuine unite. A unit is expected to reflect sound 
scholarship, and significant of social relationships. 
 The unit is perhaps unique among the forms of organization because its 
concept rests upon the needs of the learner as descent from the requirements of 
the contents. There are ultimate demands of the society on one hand and the 
capacity and needs of the students on the other. The unit is ideally designed to 
meet both these alternatives. The unit is designed to strike the balance between 
the extremes of the underived generalization particular. 
 
4.2 Unit Method:  

The unit has become the most popular form of organization in the 
social studies, and the various ways of teaching it maybe designated 
collectively as the unit method. The unit approach has been evolved to 
facilitate the development. It, evolution is regarded as a protest against the 
“slavish” respect for collection of scholarly materials and the sterile attempts 
to drill them will minds of boys and girls. The unit is, therefore, an 
instructional device. It was designed to focus attention upon significant results 
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and to avoid the confusion and discouragement which come from long 
attention to non-significant and details. 
 The unit is focused upon significant outcomes which have been 
variously designated as understandings, generalizations, insight, processes, 
experiences, modification, adaptations or reaction. It provides for a logical, 
psychological appealing and stimulating experience. Students who participate 
in all experience associated with a unit, will gain on insight, in understanding 
in the ability to make synthesis and interpretation and to see relationships. 
 In the social studies the unit is focused upon some signi9ficant process 
or aspects of human relationships. A unit in Pakistan Studies should be 
evolutionary or functional. 
 In short the concept of the unit rests upon the belief that “new 
understandings, deeper appreciation and improved attitudes result in the end 
product of desirable changes in behavior. In other word the content, materials 
activities, lead to understandings, appreciations abilities and attitudes which 
result in adaptations that determine behaviors. 
 
4.3 Types of Units: 

There are two major categorizes of units. 
1. The Resource Unit 
2. The Teaching Unit 
These different units are briefly described. 

1. THE RESOURCE UNIT. 
 The resource unit differs from the teaching unit in purpose, scope, 
inception, and organization. If purpose is to provide a broad reservoir of 
information, activities and materials from which a teaching unit maybe 
formulated. It is a general guide and store house for the teacher who has strong 
desire to deal with a given area but is uncertain as to what, it entails or how it 
may be presented in the class. 
 The scope of the resource unit is always more inclusive than that of a 
teaching unit. It is no extensive that the teacher is, not expected to deal with al 
of its context nor utilize all of its suggested student activities. 
 The inception of the resource unit is such that it is usually the product 
of more than one person efforts. Resource units have been organized in many 
different ways. They all incorporate in some form or another. 

a. A title 

b. Subject matter / content 

c. Teaching aids 
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4.4 The Design of a Resource Unit: 

The following is the suggested design of a resource unit. 
 

1. TITLE OF THE UNIT 
A. An overview of the unit. 
B. Objectives of the unit. 
a. In terms of understanding to be learned. 
b. In terms of skills to be acquired. 
c. In terms of attitude to be gained. 
C. Unit Procedures. 
a. Initiatory activities. 
b. Developmental activities. 
c. Culminating activities. 
D. Material to be used. 
a. Reading materials. 
b. Bibliography for teachers. 
c. Bibliography for students. 
E. Evaluating the unit. 
a. In terms of objectives. 
b. Sample test and measuring instruments. 
c. Informal evaluation techniques. 

 
2. THE TEACHING UNIT: 
 The teaching unit as compared to the resources unit has less scope and 
greater focus. It is more specific and limited guide to the classroom teacher 
and is of direct assistance to the teacher in carrying out a specific body of 
learning activities. The ingredients of the teaching unit should be properly 
selected which have particular relevance to the local differences, to the needs 
of the community, the school and the student. For example: such questions can 
be answered in the unit. 

a. What are the current political complexities of the country? 
b. What are the more pressing social problems? 
c. What is the socioeconomic status of the school populations? 
d. What is the general level of understanding of students about the 

school problems of their society? 
4.5 Design of a Teaching Unit: 

Title of the units. 
(a) Overview of the unit. 
(b) Objectives to be sought from the unit. 
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(c ) Content of the Unit. 
(d) Unit Procedures. 
a. Initiatory activities. 
b. Development activities. 
c. Culminating activities. 
(e) Materials to be used. 
i. Reading materials. 
a. Bibliography for the teachers. 
b. Bibliography for the students. 
ii. Audio Visual Aids. 
a. In terms of objective. 
b. Specific test and measuring instruments. 
c. Informal evaluation techniques. 
 

4.6 A Study Guide to the Unit 
A study guide to the unit is designed to give to student an overall view 

of the total unit prepared by the teacher. The main purpose is to enable the 
students to see that his previous learning experiences will allow a perspectives 
view of the unified learning activities he will be engaged in for the ensuing 
week. Another purpose of the Unit Guide is that of providing a convenient 
time saving and accurate means for pointing to the student the specific 
activities he will engaged. 
 

5. TEXT BOOK METHOD 
 

The text book method may be defined as that teaching procedures in 
which an understanding of the main body of information in the text book is the 
immediate objective. Text books furnish a convenient source of materials with 
which to make a curriculum. The text book exert a more direct and extensive 
influence upon the Pakistan Studies curriculum and upon teaching methods in 
our schools. 
 In fact, it is a main source of knowledge for teachers as well as for 
students. All their activities evolve round the prescribed text book. 
 The text book in fact, reflects and establishes standards. It indicates, all 
to frequently perhaps what the teachers is required to know and what the 
pupils are supposed to learn. By its teaching and learning aids it markedly 
affect, methods and reflect the rising standard of scholarship. It expands its 
scope and size to meet the changing conception of what is considered 
educationally sound and desirable. Thus it sometimes leads and sometimes 
follows in educational procession, but it is always a significant factors. 
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 Most pupils and many teachers regard the text book as very humble 
and simple device. They too frequently assume that all its aspects and features 
are self explanatory and that they can secure all its advantages without 
experience, application or special training. In reality, the text book is a very 
compact and somewhat complicated produced, the most expeditious use of 
which requires considerable understanding and skill. 
 A text book should possess some fundamental characteristic such as; 

a. Is content is designed to promote the objectives of the course. 
b. It is sound in scholarship. 
c. It is adapted to the maturity and ability of the pupils. 
d. It challenges the interest of the pupils. 
e. It is clear and simple organization. 
f. Its teaching and learning aids are helpful. 

 The teacher who wishes to make the fullest use of advantages of the text 
book and to avoid its disadvantages must be constantly alert in order to achieve 
both these purposes. One of the first steps in the successful employment of the 
text book is to introduce it fully and favorably to the class. He should introduce 
the various aspects and feature of the books, the teaching and earning aids 
provided in the book. The teacher should also point out the value of each type of 
exercise, comment on the references, and give indication of the availability of the 
books cites. After introducing the text book, the teacher should determine whether 
students have actually acquired some appreciation of their text and some 
knowledge of how to employ it effectively. The teacher should give 
demonstration in how to study. If the teacher gives a successful demonstration, 
the student will know what it means to study a lesson thoroughly. 
 

5.1 Levels of Text Book Teaching: 
Since the text book tends itself readily to a variety of procedure of 

varying merits it is perhaps well to indicate some of them in the approximately 
order of ascending merit. 

a. The first level perhaps the most unworthy level on which the 
text book can be used is that of memorizing recitation. 

b. The second level of the text book method is that on which the 
teacher assigns designated pages and then devote the class 
period to ingenious questions designed to see how literally and 
faithfully the pupils remember what the author said. 

c. The third level of the text book method is that student read the 
designated pages and prepare outlines or summaries. These are 
then presented in the class. Its merits or defect are disc used in 
the class and then a final authorized version is adopted. 
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d. On the fourth level, the teacher utilizes the class period to teach 
the students how to read to analyze, to outline to summaries, in 
brief how to study. Instead of the text book bring the principle 
objective, it becomes the means towards the achievement of 
information, worthy skills attitudes and qualities. The text book 
is still important but it recognized as a means rather than a 
standard of achievement. 

e. On the fifth level, the teacher, with the help of the class 
imposes upon the text book an independent organization. The 
organization is fundamentally similar to that of the text books, 
but it contains additional parts and points in order to forces 
departures from the text book. The class fills the outline of the 
independent organization. The process involves the 
synthesizing of the organization and the wider use of materials. 
It is a high level of teaching. 

f. The sixth level of text book teaching, the book is utilized, but it 
determines none of the fundamentals such as content, 
organization or method. It is used but merely because it is a 
convenient aid. It is useful as a supplement and as a basis for 
common understanding. The text book becomes, not a 
restricting force but the actual means of liberation. The class is 
free to pursue discussion work problems or perform any kind of 
activity that the teacher thinks is profitable. 

 
5.2 Advantages of the Text book 
 The text book has very definite and obvious advantages which are 
briefly state. 

a. It furnishes a reasonably adequate account of the subject, field 
or area. 

b. It is an organized synthesis that it presents. 
c. It recognized the limitations of the student and tries to meet his 

needs. 
d. It furnishes a common basis on which to master the process of 

reading, analyzing and summarizing etc. 
e. It furnishes the class with a common core of content. 
f. It furnishes a definite basis for specific activities such as 

assignment, problems etc. 
g. It keeps teacher and students on the right track. 
h. Teacher prepares and uses illustrations and other materials in 

the light of requirement of the text book. 
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5.2 Disadvantages of the Text Book 
These are certain limitations or disadvantages of the text book which 

are briefly indicated. 
a. A text book cannot possibly encompass the whole filed of a 

subject in a scholarly fashion. Therefore, error of detail 
interpretation and view point are bound to occur. 

b. The text book is a necessarily condensed and summary 
statement. 

c. Teachers and students regard the text book as the repository of 
all the needed content. 

d. The text book because of its definite and convenient content, is 
in danger of formalizing the procedure. 

e. Text book are based on logical considerations and therefore 
individual differences are least attended. 

f. It encourages more memorization and less understanding and 
comprehension. 

 The limitations, stated above, can be overcome by a competent teacher 
who makes significant use of the illustrations and exercises given in the book, 
and enrich teaching of the text book through his own prepared instructional 
aids. Moreover, the effective teaching of the text book depends upon the 
resourcefulness and innovative approaches of the teachers. 
 

6- SUPERVISED STUDY 
 
6.1 The Emerging Trend 
 

The present Pakistan studies book consists of history, geography and 
civics. The teacher and students are content with to study all these necessary 
materials. But in recent time, the situation has been changes. Books other than 
the text books, magazines, newspapers etc are regarded not only as related to 
the academic work but as a part of the course itself. This trend has stressed not 
only reading but the effective utilization of the materials, while the trend has 
not lessened the importance of the text book, t has radically changes its status. 
Instead of being the while course, the text book is now considered a compact 
and systematic summary of the maximum essentials. The students start from 
it, explore other books and returns to it with a new appreciation both of its 
advantages and its limitations. Wider reading has thus furnished a process as 
well as a product. Teaching has been enriched and even greater possibilities 
are in store for those who setup and carryout a wide reading programme. 
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 Even teachers of Pakistan study may recognize the importance of an 
intensive and extensive reading programme. In the area of Pakistan studies, 
the desirable experiences are unlimited and students can acquire all the aid and 
illuminating experiences from extra reading opportunities. This emerging 
trend has led to the innovation of directed or supervised study. Supervised 
study means a reading programme beyond the text book, carried out under the 
guidance and supervision of the teacher in a contrived peaceful environment 
of the class / reading room. 
 
6.2 Objectives of the Supervised Study: 

The supervised study has some definite objectives such as; 
a. To furnished additional information than the prescribed book. 
b. To stimulate interest of students. 
c. To inculcate habits, abilities and ideals in students.  
d. To orient the students in the subject. 
e. To secure related materials from other fields/sources. 
f. To develop study habits and skill of students. 
g. To identify students areas of strength or weakness. 
h. To increase taste of reading. 
i. To meet individual differences. 
j. To enrich recitation. 
 

6.3 How to Conduct Supervised Study: 
Supervised study, in fact, is not a very inclusive method. 

 It rose from the unsatisfactory conditions and results of home study 
and so to place emphasis upon the development of the study skills of the 
students. The student requirement of the supervised study is to provide a 
specific period or consecutive periods in the timetable. A separate reading 
room should be devoted for this purpose. The room should be adequately 
equipped with individual chairs and tables. It should be adequately kept cool 
in summer in winter it should be properly kept warm. The most pressing 
requirement of supervised study is the availability of sufficient number of 
books series or sets of books on various topics or issues. In addition to reading 
materials other instructional aids such as maps, charts, atlases, graphs and 
other statistical charts or information available in the reading room 
 A teacher who is effective in directed study, must demonstrate 
analytical reading, outlining, summarizing, drawing of maps, making of 
graphs and all other activities which he expects the students to perform. 
 These instructions should grow directly out of students needs and 
should have a specific application to the lesson. They may be given to the 
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while class, to small groups or to one individual. The successful operation of 
the supervised study, requires that the teacher conscientiously limit the 
recitation of its allotted time, and thus allow ample time for the students to 
study. 
 
6.4 Formal Rules or Instruction for Supervised Study: 

Formal rules of study or instruction may be introduced and explained 
by the teacher to the students. These instruction be of such nature. 

a. read the summary of the book first. 
b. Check the major headings of the chapter. 
c. Begin an intensive reading of the specific section of the 

chapter. 
d. Note the major headings of the section. 
e. Then begin to read and taking notes in outline form. 
f. Take down the major points, and all supporting evidence. 
g. When you finish each section, write out possible test questions 

on the materials. 
h. Try to answer the question in specific terms. 
i. After reading al sections, give yourself a final test on the 

chapter, using the question you have prepared for each section. 
j. Do something with the material, prepare a chart or diagram for 

remembering the major points. 
In all these activities, the teacher is constantly guiding the students. He 

is walking from desk to desk, helping the students and keep them busy in their 
study and work. 
 

7- SELF ASSESSMENT QUESTIONS 
a. What are the characteristics of a right method? 
b. What are merits and demerits of the lecture method? 
c. What is the importance of Activity Method? What activities 

relating to Pakistan Studies should be carried out in this 
method? 

d. Plan a project in the teaching Pakistan Studies. 
e. Design a Teaching Unit on any topic in Pakistan Studies. 
f. What are merits and demerits of the Text Book Method? 
g. What is the concept of supervised Study? 
h. What are the pre-requisites for conducing an effective 

Supervised Study? 
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INTRODUCTION 

 

This unit deals with various techniques of teaching of Pakistan Studies 
and includes discussion method, study-trips, exhibitions, role-playing, 
assignment and socialized recitation. All these techniques are modern in 
approach and innovative in character. These techniques are not confined to 
traditional types of methods of teaching and the classroom environment, 
which is restricted, routinized and formalized. These techniques emphasize 
freedom, instiative, resourcefulness innovativeness and inventiveness on the 
part of students. Cardial, friendly; interpersonal relationship of students and 
relationship between the teacher and student, are the qualities of these 
techniques. 

These techniques appeal to the creativity, and interests of students, 
who are expected to perform various activities both in individual and group 
capacity. Every techniques discussed in this unit possesses its own unique 
characteristics and demand for their own particular approach, resources social 
and psychological environment. 

The success of exercising these techniques in teaching learning 
situation in the school and in the classroom and in situations outside the school 
and class room depends upon the ability, competence and skill of the teacher, 
which has emphasized in this unit. The concepts of these techniques are 
universal for teaching of any subject However it depends upon the teacher that 
how to relate these concepts to the content and concepts of Pakistan studies 
while teaching it to high class of secondary schools in Pakistan  
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OBJECTIVES OF THE UNIT 

After studying this unit students would be able to understand. 

a. the concept, planning and procedure of Discussion Method, 

b. the importance and planning of Study Trips, 

c. the organization and content of Extenuation, 

d. the concept, advantages, precautionary measures in Role 
Playing or Socio-Drama 

e. Assignment as a technique, advantages, characteristics and its 
classification. 

f. the concept, objectives, advantages, types of activities and role 
of the teacher in Socialized Recitation. 
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1--- DISCUSSION METHOD 
 

1.1 What is a Discussion Method? 

The discussion method of teaching is a process in which a small group 
assembles to communicate with each other, using speaking, listening and 
nonverbal processes in order to achieve instructional objectives. There are 
group members, who have reciprocal influence over one another and they are 
affected by the behaviour of one another in the group. The participants use the 
available time to communicate with each other. 

Discussion requires interaction between students and teacher. So its 
effectiveness depends heavily upon the quality of students teacher 
relationship. Because discussion is much more predictable than teaching. It 
requires considerable instructors spontaneity, creativity and tolerance for the 
unknown. Whether it is held in small seminar or a large group lecture 
discussion classes, discussion requires a teacher to have excellent 
communication and interpersonal skill. If done well, discussion can promote 
independent thinking and motivation as well as enhance student involvement. 

 

1.2  Advantages of Discussion Method: 

The following are advantages of discussion method 

a. Discussion helps students assimilate and integrate information, 
they have initially acquired from reading or lecture. 

b. Discussion is useful for emphasizing the connection between 
old and new knowledge. 

c. Discussion is most useful to teach the process of learning that is 
thinking. A provocative question in discussion stimulates more 
thinking than a rhetorical question in a lecture. 

d. What student can learn about thinking during class discussion.? 
They learn to approach a process, a problem, or a topic 
rationally, monitor their own thinking process and question 
their implicit assumption. 

e. The discussion is particularly good at revealing students 
attitude. 

f. Discussion is especially useful in social sciences or social 
studies because it is ideal way to demonstrate to students of any 
social, cultural and political problem to be evaluated. 
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g. Discussion method is practically effective at increasingly 
students interest involvement. 

h. Discussion can promote interpersonal relationship, student 
rapport, independence and motivation in ways attained by the 
teacher alone. 

i. Discussion embraces rapport between student and teacher 
because it gives instructor so many chances to show acceptance 
of study ideas. In academic term interactions between the 
teacher and students during class discussion reflect the morate 
of the whole group. 

j. Discussion is also important because it requires students to 
demonstrate independence. 

k. Teachers who are skilled facilitator achieve both educational 
and interpersonal objectives with disc USS ion. 

In short, classroom discussion can be a waste of time for everyone and 
as boring as the worst of lectures when are not focused on appropriate course 
method and when they are not done with a class that has been trained to 
participate. However, discussion can produces unmatched involvement and 
opportunities for students to practice critical independent thinking. Discussion 
is the most interpersonal of all classrooms thinking method. 

 

1.3 Planning for Discussion: 

There are essential planning elements in discussion. They are briefly 
stated: 

a.   Choosing the discussion topic: 

Ideally, the teacher should not select the topic. It is left for the group to 
select the topic. Relevance to the group is naturally insured when the group 
chooses the topic. They will show ownership, willingness and interest in it. 
Sometimes, if a teacher intends to select a topic, he should select it in such a 
way that if grows out of the discussion. 

b.   Phrasing tile Discussion Question: 

Once the topic is selected, then the question be carefully phrased to the 
group. The teacher must be concerned with the question. He should be sure 
that the question in precise, clear, understandable, relevant and short. 
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c.   Outlining the Topic: 

Once an acceptable question is phrased, then the teacher should start 
writing the aspects of the question which he feels are important and which the 
discussants will likely raise. The teacher should be confident and should have 
broad understanding, of the problem or issue he intends to present to students 
for discussion. 

d.   Planning Discussion Strategy, The Beginning Phase: 

At this stage, the teacher should determine what type of discussion, he 
will intend to launch. It is vitally important to start the discussion out on the 
right foot and have a clear planned introduction so that the discussants would 
not be confused by a vague or an incorrect statement of the issue as decided 
upon earlier. 

e.   Planning the Discussion Strategy, The Middle Phase. 

To plan the middle phase of discussion, it is best to prepare a set of 
central questions which the teacher believes need to answered. The teachers 
task will be to see that these questions are answered as the discussants 
exchange ideas. 

f.    Planning Discussion Strategy, The End Phase: 

The end phase has three important parts, drawing conclusion, recapitulation 
and launching new activities. The teacher should leave adequate time of the 
final stage. A discussion without a proper ending leaves the discussant 
dissatisfied and are uncertain what they have gained from their efforts, the 
teacher, therefore, ask the students to draw a conclusion based on many points 
raised during discussion. He should ask student to recapitulate to main points 
of the discussion. 

For the purpose of launching new activity, the teacher should suggest a 
few activities to the group. These include trips, readings, films or further 
discussion on any topic/activity, which it is based on students interest. 

 

1.4  Other Points Related to the Discussion Method. 

a.   Development of Skills: 

The teacher should develop discussion skills and keep ready for use. 
The key skill to plan is contributing. He should carefully decide how he would 
contribute to the discussion. He should also share his leadership with the 
discussants in regard to the performing the discussion skills and roles. 
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b.   Maximum Involvement: 

The teacher should encourage every participant to take part in the 
discussion. If they do not participate, the quality of discussion suffers. 

c.   Assigning Role: 

To maximize involvement and to improve the quality of the discussion, 
it is important for the teacher to ask various discussions to perform special 
roles. 

d.   Use  of Aids: 

The use of audio-visual aids do not reflect negatively the ability of 
teacher but will improve the quality of discussion.  

e.   Resource Person: 

The presence of a guest or a resource person provides a spark, a sense 
of relevance and a tone of authoritativeness that help the discussants connect 
the question to situations in the discussion room. 

 

1.5  Constraints in Discussion Method: 

There are certain constraints in discussion method. The most common 
of them faced by the organizers and discussants are; 

a. Discussion always represents trade off of time and objectives. The 
teacher will have to decide if a particular objectives is better met with 
discussion than other method i.e. Lecture, Demonstration etc. 

b. Class size is one, of the several constraints that influence the decision 
of achieving the objectives. 

c. Physical space can be an inhibiting factor. Discussion is easier when 
all students can see each other and the teacher. 

d. The largest constraint on the use of discussion is time. There are so 
many ideas to present and things to learn in so little time. 
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2.  STUDY TRIPS AND EXHIBITIONS 

 

2.1—The Importance of Study Trips 

The prime objective of education is to produce a responsible citizen 
and a good human being so that he could not only understand his environment 
but contribute to its improvement. Moreover, to bring school close to the 
community, to provide children real life experiences, are the cardinal aims of 
instruction. Pakistan Studies, truly is directing its efforts towards this goal. 

A study trips is the most important activity in the teaching of Pakistan 
Studies, because; 

a. Students are made familiar of their social, cultural and geographical 
environment. 

b. They are made to understand their historical heritage. 

c. They are given opportunities to study real life situations. 

d. They are given opportunity to discuss and react what they observe in 
their visit to some place. 

e. They are able to get first hand knowledge about certain situation, they 
study during the trip. 

f. They are oriented with the real facts about a certain situation or event. 

g. They are in a better position to express their views, feelings and 
appreciation about any place they visit as part of their study tour: 

h. An educational trip provides the best type of recreation opportunity to 
students. 

i. Students are inculcated pride and reverence for the heritage of their 
ancestors. 

j. There is no substitute for study trip which provides both learning and 
enjoyment. 

k. The educational trip enrich classroom instruction. 

1. All types of audio-visual aids are used in instruction to provide 
vicarious experiences but a field trip provides real experiences which 
are retained for a long time. 

 



-91- 

2.2— Planning a Study Trip 

For obtaining valuable result, careful planning is necessary for the 
study trip. Such planning include 

a. Adequate preparation of the class. 

b. Arrangement for the place to be visited. 

c. Adopting a planned procedure during the visit. 

d. Checking and synthesizing the result into the larger pattern of 
instructions. 

A brief discussion is made on the above considerations to be taken in 
view before conducting a field study. 

The successful field trip must be planned and organized. The teacher or 
student, who has already visited the place may be give a general description. 
The try teacher make arrangement and completes other formalities so that 
disappointment be avoided. Necessary permission from the head of the 
institution and respective parents of the children should be obtained and other 
safety arrangement are also be made. 

The visit itself should be so limited in scope as to allow ample time for 
necessary questions, explanations and observations. The teacher should assist 
the students in seeing the relationship in detail and how to synthesize the result 
into a larger pattern of instruction. Thoughtful questions and observations 
should be encouraged and efforts be made to insure that students have a 
meaningful experiences. 

The results of the visit should be ascertained informally, and formally, 
if a test or written report seems feasible. Letters of appreciation to those who 
had welcome them, parents and principal should also be sent.  

In short, efforts be made to make the visit a success and enrich the 
recitation, illuminate the topic and provide material for further work. 

 

2.3 Exhibitions 

 

(1)   Organizing Exhibitions 

Exhibitions form two kinds of approaches in the teaching of Pakistan 
Studies. Firstly, conducting a visit to an educational exhibition organized by 
education department, college, school, university or by a non-government 
organization, or society. Adopting such approach or technique has already 
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been discussed in the preceding subunit of “study trip” in Pakistan Studies. 
Secondly, to organize an educational exhibition with special references to 
Pakistan Studies in the school itself by the students under the guidance of 
teacher, encouragement of the head of the institution, cooperation of parents 
and assistance of any community organization or a welfare society of the 
locality. Parents and community involvement is must because such activity 
involves finances, school and teachers or students sometimes, cannot afford 
such expenses. 

The organization of an “educational exhibition” with special reference 
to Pakistan Studies, would be a very fruitful activity because it would unfold 
students interest, initiative, and creativity and to provide opportunity to teacher 
and students how to organize certain activity and to support and enrich their 
curriculum requirement, and benefit other students and community people. 

Pupils while organizing such activity can raise or should raise a small 
fund for it in the form of setting an entry ticket to students and other people 
who will visit the exhibition. Such fund could be utilized for assisting poor 
children or meeting the immediate expenses of the exhibition. A committee 
comprising the teacher and selected students be constituted to take the 
responsibility of making necessary arrangement for such exhibition. 

 

(2) Collection of Materials for Exhibition. 

Collection of related materials for exhibition is a big problem for 
which not only students studying Pakistan Studies in high classes but also 
those students Studying Social Studies at lower classes be involved. A wide 
publicity be made for the holding of such exhibition among the students, 
parents and community people, and students belonging to other institutions so 
that their moral and financial support could be attained. Moreover, a formal 
request should be made through proper bodies to the Curator or incharge of 
local museum, librarian of the town or a local public  library to lend necessary 
articles, materials relating to the social, cultural, economics aspects of 
Pakistan. Museums and libraries will be willing to provide necessary material 
for the display in the proposed school exhibition because such activities are 
held in the national interest such as to propagate historical, social, cultural 
values and traditions of Pakistan. 

 

 

 



-93- 

(3)  The Content of Exhibition 

Variety of material, need to the collected for exhibition but such 
material be related to the historical, social, cultural, geographical and 
economics aspects of Pakistan. Especially these should contain the following 
types; 

 

i. Pictures: 

• Pictures of the leaders and pioneer of Pakistan. 

• Pictures of the important historical places. 

• Pictures of the important geographical places. 

• Pictures of the important cultural activities. 

• Pictures of the industrial establishment. 

• Pictures of the irrigation system. 

• Pictures of the dams, barrages and head works. 

• Pictures of the plains and deserts. 

 

ii. Models: 

• Models of dams and barrages. 

• Models of forts. 

• Models of buildings. 

• Models of typical rural village. 

• Models of a Persian wheel. 
 

iii. Statues: 

• Famous statues secured in variety of colours, size and  
materials. 

 

iv. Specimen: 

• Coins  

• Stamps 



-94- 

• Uniform. 

• Wooden work. 

• Mineral deposits. 

• Old manuscripts. 

• Old books. 

• Old newspapers. 

• Old magazines. 

• Old pictures/portraits. 

• House hold wares. 

• Wooden wares. 

• Brass wares. - 

• Agricultural implements. 

• Old portable furniture. 

• Calligraphy. 

 

(4)  Displaying the Exhibits: 

Displaying the exhibits or material for exhibition is a careful look. It is 
an art and skill. The teacher must be familiar with such skill. The best 
approach is to get such technical assistance from an archeologist or people 
who are incharge of museum. They would voluntarily offer such services. 
Before opening of the exhibition in the school, their services or guidance is 
indispensable because they know how to make arrangement of the material in 
attractive and meaningful manner. – 

 

3.  ROLE PLAYING/SOCIO-DRAMA. 
 

3.1   What is Role Playing or Socio-Drama 
The most frequently used kind of role playing technique is the socio-

drama, it is also an evaluation technique which provides evaluative data for 
the teacher by what they say, what they talk? And how they act? The teacher 
can infer from this performance that how much information they have about 
the situation and the person being depicted. In this section, the discussion of 
role playing will be confined to the nature and function as a technique in 
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teaching of Pakistan studies. The popular term socio-drama for role playing 
will be used in the discussion. 

Socio-drama is a form of role playing that provides an indirect but very 
useful indication of the extent to which the student has read with 
understanding, insights and empathy. When a student says and the general 
attitude he conveys, will reflect to a considerable extent what he has read 
about the situation and what he knows about the personalities involved. 

 

3.2   Use and Advantages of Socio-Drama. 
The use of socio-drama, is most useful to get an overt manifestation of 

students of some of their personality characteristics. Socio-drama is the name 
applied to unwritten and un-memorized dramatization. As an introductory step 
it is used to motivate students and to reveal gaps in their information and 
understanding in simple situations, this introductory level serves its purpose 
without further dramatization. 

Socio-drama is a process by which students identify themselves with 
the person whom they seek to understand. Instead of trying by the indirect 
means for example how and why a cashier of the institution, a police officer or 
a chairman of the town committee etc behaves as he does. The students tries 
by self identification to understand himself in the role that he assumes. This 
effort involves not only acting but also action. This student learns many thing 
vacariously what others have done.  

Socio-drama is teaching of Pakistan Studies which has a wide 
application to the whole field of social learning, in its full meaning, it involves 
motivation, self-analysis and social- adjustment, the wide use of the problem 
method of studying, activities of varied kinds, the use of group standards to 
effect, changes in both the group and within the individuals the exercise of 
democratic procedure and self and mutual evaluation. In its simp1es form, 
however, it may be regarded as placing most emphasis upon acquiring an 
understanding of other persons, upon individual personality development, 
upon promoting interest, and upon a diagnosis of the extent of ones 
information and understand. 

Socio-drama is not the play acting of the little children not the learning 
of speeches, nor the conscious initiation of models. Instead, it is a genuine 
identification of ones self, for example, with a police officer, chairman of a 
town committee an engineer of a factory. For this purpose, thoughtfulness is 
necessary for a moment for proposing to assume a given role. 

Socio-drama can be used to explore historical situation, contemporary 
issues and local problems. 

 
3.3   Precautions to be taken in View by the Teacher 
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In using socio-drama, the teacher should observe a few simple 
precautions. 

a. He should himself assume a role for the purpose of 
understanding the psychology of the actor. 

b. He should select a simple situation to be understand.  
c. He should select capable articulate, imaginative students to 

initiate socio-drama. 
d. He should assign lesser roles to less assured students. 
e. In the beginning, he should utilize only three or four 

participants. 
f. Only after the class has gained some sense of how socio-drama 

works should the teacher call for volunteers. 
g. He should allow a brief period for meditation prior to opening 

the scene. 
h. He should prepare the rest of the class to listen with sympathy 

and understanding. 
i. He should insist upon the exploratory, motivating nature of 

socio-drama. 
j.  The teacher should be coach and audience but he should 

seldom provide any speech, rather, he should restate the nature 
of the role involved when a student has any difficulty. 

k. Initial socio-drama should seldom exceed five minutes in 
length. 

I. He should have ample time for the class question and appraisal. 
m. He should insist that socio-drama is not to be a smooth or 

furnished performance, that it is a method and not a product. 
 Socio-drama can be a futile attempt or it can be a meaningful 
experience. The teacher who approaches it thoughtfully and patiently will find 
it one of the most effective methods of teaching because basically it rests upon 
the sound principles of “learning by doing”.  In this instance the doing consists 
of imagining, feeling, talking and acting. 
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4.  ASSIGNMENT 
 

4.1  Assignment as a Technique 

Assignment is a work allotment, it is the work assigned to students. It 
may be done by the student at home or at school. Assignment is a sort of 
understanding or commitment on the part of the learner. He undertakes upon 
himself the responsibility of carrying out the work assigned. It may be consist 
of solving or understanding a certain social problem. Assignment is thus a sort 
of self study which supplements class room teaching. In this techniques, the 
teacher assigns work, provides guidelines and sets time limit for the 
completion of assignment. 

 

4.2 Advantages of Assignment. 

The following are advantages of assignment. 

a The assignment is a kind of activity in which the pupil learn 
through their own initiative and self study 

b. If provides pupils guidance in an expert way. 

c It arises the interest of pupils and answers their success 

d. It places greatest emphasis on individual thinking and work. 

e It provides training to pupils in the organization of facts which 
is very useful 

f. It provides to students the best possible mindset which is a pre-
requisite for effective learning. 

g. It provides the teacher to know in which subject the student are 
more interested 

h. it lends itself easily to objectively teaching and it makes 
learning an exciting experience for pupils 

i. The teacher can foresee the difficulties, which the students may 
have to face in learning of a topic and can guide them to over 
come their problems. 

j. It helps both teaching and learning process. The experience 
gained through the assignment will help in remedial teaching 
and learning. 
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k. The technique is suitable for pupils of different abilities level 
i.e. gifted, average and below average. 

l. It provides opportunities for individual choice on the basis of 
achievement level, interest and ability. 

m. It provides a variety of activities when giving assignment to the 
students. 

n. It encourages individual projects. 

o. It provides each students with a feeling of success and sense of 
responsibility. 

p. It is integrating learning in and out of classroom. 

q. It is an unmatched activity for getting students to think, and work 
independently and creatively. 

 

4.3  Classification of Assignment. 

These are various types of assignments such as; 

a. Preparatory Assignments, which are prepared for the work 
which is to follow on the next day. 

b. The study Assignments which are done by students individuals 
or in groups. 

c. The Revisional Assignment which are given to students for the 
purpose of drill, checking their retention and checking their 
understanding of a certain topic. 

d. Remedial Assignment which are done by students. for the 
purpose of removing their weak points and clear 
misunderstanding. 

There are other types of assignments such as; 

A. Reading Assignment. 

B. Written Assignment. . 

In view of their relevance and importance, they are briefly elaborated. 

A. Reading Assignment: 

Reading assignment is practiced to create interest of students in 
reading. They must be interested not only in reading but in reading of the 
relevant and desirable social studies material. The teacher must adopt a 
tangible plan for it. Variety of approaches can be adopted for this purpose. For 
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example; the teacher can assign specified number of pages of a certain related, 
or the teacher can assign a certain topic or problem for which books or other 
materials are provided. The teacher can assign the whole book relating social, 
economic cultural or historical aspects of Pakistan. 

Some guidelines should be kept in view in reading assignment such as; 

a. Reading assignments should be selected both for their 
importance and for their interest. 

b. It should be clearly written and at appropriate conception level 
for the students. 

c. Text book reading should not repeated. 

d. Children should be motivated to read the chosen assignment 
with enthusiasm and concentration. 

B. Written Assignment 

Independent thinking and clear writing are difficult for many students. 
Students who write successfully, have been facing difficulties with choosing a 
focused topic, finding material in the literary. Written assignments put stress 
on all students because they involve independent thinking, self revelation on 
purposes, inevitably evaluation. 

Inspite of these difficulties, written assignments are unmatched for 
getting students to think independently and critically. 

 

4.4   Guide Lines for Writing Written Assignments 

The following “guide lines” should be adopted for doing written assignment. 

a. Written assignments need objectives, for example, one 
objective for written work is to help students to develop their 
writing skills. 

b. Students are required to select additional readings because the 
content of writing is less important than independent reading 
preceding it. 

c. The topic given for assignment should not be broad or 
deliberately vague. 

d. The assignment topic should also fit course objectives, if they 
integrate lectures with reading, such assignment would promote 
independent thinking. 
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e. Sometimes multiple assignments are appropriate when a course 
emphasizes independent students thinking. 

f. Written assignment be graded entirely and objectively on the 
basis of accuracy, complexity and originality of their ideas. 

g. Comments on written assignments is recorded by the teacher so 
that students could know the ways to write assignment 
effectively in future. 

 

4.5  General Characteristics of a Good Assignment. 

The following are characteristics of a good assignment. 

a. It should have correlation with previous knowledge and 
experiences of the pupils. 

b. It should have clarity and definiteness. 

c. It should help in removal of pupils difficulties. 

d. It should be stimulating. 

e. It should encourage independent and reflective thinking. 

f: It should reflect in originality or the students. 

g. It should also identify students weakness and deficiencies. 

h. It should take into consideration the individual differences. 

i. It should enrich the curriculum experiences. 

j. It should help to develop in students the habit of reading, 
reading and writing skill. 

 

4.6 Suggestion for Writing effective Assignment. 

The following suggestion are forwarded for undertaking effective 
assignment. 

a. The purpose of the assignment should be clear to the teacher as 
well as to the students. 

b. The assignment should be properly planned, keeping in view 
the level of students and the availability of time. 
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c. Assignment is actually a directed study, therefore, clearcut, 
hints, instruction or guide lines should be provided by the 
teacher to the students how to do assignment properly and 
purposefully. 

d. Assignment should be directed at the weak points of students. It 
should clarify their doubt or misunderstanding. 

e. Assignment should the given according to the individual 
differences in pupils. lt means that it should be differentiated. 

f. The teacher should himself be suitably oriented with the 
teaching learning material relevant to the assignment. 

g. The assignment work should be cooperative activity where in 
the teacher and the students participate actively. 

h. The assignment work should be properly checked and mistakes, 
weakness be pointed out students work be acknowledge and 
appreciated. 

i. The assignment work should be developmental, it should 
provide feeling of achievement to the students. 

j. Students be properly briefed how to collect the related material 
for the assignment, organized them and express them in 
sequential manner. 
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5.  SOCIALIZED RECITATION 

 

5.1  The concept of socialized recitation. 

The socialized recitation is often designated as a method. In reality it is 
an ideal rather than a procedure, but as an ideal it has had great influences in 
promoting better relationships among students. It was designated to eliminate 
the formal and restricted environment of the classroom and to substitute it with 
a sense of freedom, naturalness and openness. 

Other basic concepts which the socialized recitation combines are the 
emerging trend moving from teacher activity and discussion towards pupils 
activity and self direction. Qualities or traits like cooperativeness, open-
mindedness, and concern for the common good are developed. Providing and 
opportunity to students to learn how to adjust to social situations and develop 
the ability to accommodate, to communicate, to evaluate and analyze their 
contribution and reasons in the light of ideas presented by others. Finally, the 
underlying ideas of the socialized procedures is to develop reflecting thinking 
and deeper understanding of knowledge, gained in a discussion or an activity. 

 

5.2 Objectives of Socialized Recitation 
The following are the objectives of socialized recitation. 

a. To promote better relationships among students and between 
teacher and students. 

b. To eliminate the formal, restricted and routinized environment 
of the classroom and substitute it with open and natural 
teaching learning situation. 

c. To liberalize the school control. 

d To provide multifarious types of activities to students 

e. To increase activities on the part of pupils because pupils learn 
by doing and by active participation. 

f. To teach pupils to work together in a friendly and cooperative 
manner. Trust to develop social consciousness. 

g. To develop sense of responsibility in pupils. 

h. To reduce the amount of formality and establish a friendly 
feeling between teacher and students. 

i. To develop self confidence among students. 
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j. To develop in individual the capacity for clear thinking, 
planning and reporting. 

k. To prepare pupils, for practical life. 

I. To keep students develop-their natural interest. 

m. To make the subject matter useful. 

n. To enable the students realize their own potentialities while 
doing practical activities. 

o. To enable the students realize their own weaknesses and 
limitations and to overcome them in future.  

 

5.3  Advantages of Socialized Recitation 

 The following are the advantages of socialized recitation. 

a. Pupils will learn how to plan and execute activities. 

b. Common interest and purposes are discovered. 

c. Leadership qualities are gained. 

d. Initiative is encouraged. 

e. Independence of thought is achieved. 

f. Students develop good social manners. 

g. Students are trained how to plan and report. 

h. Students learn how to participate in discussion. 

i. Students exposed to variety of experiences. 

j. Self confidence is gained. 

k. Respect for other is developed. 

l. Cooperation is learned. 

m. Pupils have greater admiration and respect for teachers. 

n. Teacher knows pupil better. 

o. Learning is highly motivated. 

 

5.4  Types of activities to be carried out in Socialized Recitation 
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Hundreds of activities can be carried out in the socialized recitation. 
Some common nature are listed below; 

a. Planning and executing projects. 

b. Planning assignments.  

c. Problem solving. 

d. Writing reports. 

e. Hearing reports.  

f Holding a convention.  

g. Writing a constitution.  

h. Making a survey. 

i. Conducting survey for a plan 

j. Having review games. 

k. Holding contest. 

I. Holding to debate. 

m. Holding a seminar. 

n. Holding a symposium. 

o. Arranging panel discussion. 

p. Arranging self directed study. 

 

5.5  The Role of the Teacher in Socialized Recitation. 

The role of the teacher in socialized recitation is central. He is at the 
same time a counsellor, a guide, a contributor and advisor. He can perform his 
functions only if he is familiar with the social experiences, family background 
and attitudes of the pupils, who are involved in various activities. 

He has to conduct activities in the class in cooperative spirit. He has 
plan a series of situations in which the needs for cooperative activity will arise, 
it is he who has to develop in pupils attitudes, interests, ideals, information, 
skills and habits necessary for successful participation in socialized activities. 
He gives opportunities to pupils to feel that they are members of a “co-
operative working group” and, therefore, they should behave in a free, 
independent and responsible manners. 
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5.6  Limitations of Socialized Recitation 

If the situations in socialized techniques in not skillfully handled, if the 
discussion for example, is so vague, directionless, and informal that it may 
drift into confusion and chaos, if an activity is not planned and organized 
properly and the social spirit it stimulates is superficial and artificial, in fact, 
these are not the disadvantages of the technique but these are the limitations 
which arise from an ineffective organization and inefficiency managing the 
activities by teachers, who do not possess the requisite qualities of successful 
and imaginative leaders. 

 

6.   SELF ASSESSMENT QUESTION 

1. What is Discussion Method? Described its procedure 

2. What are constraints in Discussion Method? 

3. How to plan Study Trips effectively? 

4. How to organize Exhibitions in school. 

5. What important articles to be included in a school exhibition in 
Pakistan Studies? 

6. Discuss the nature and advantages of Socio Drama. 

7. What are the importance and various types of Assignments? 

8. How to make Assignment effective? 

9. What is to concept of Socialized Recitation? 

10. How can the teacher play effective role in the Socialized Recitation? 
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INTRODUCTION 

 

This unit of the course attempts to highlight the pivotal position of 
Pakistan Studies teacher, his/her essential qualities and professional 

competence and the role expected from him/her in national integration. All 
these attributes have been fully explained in this unit. 

Pakistan Study teacher, in-fact, is in a better position to decide what 
subject matter is appropriated for his/her students? How does a teacher 

conceives the role of students and how can he/she assess the outcome of 

his/her instructional program? A teacher is in a position to provide “flesh and 
blood” to the skeleton of curriculum. He/She is in a position to fill-up the gaps 

created by time in curriculum. A teacher is in a position to accommodate new 

changes and developments in his/her instructional program. He/she can inspire 
students and create love and sense of unity, discipline, responsibility and 

appreciation for traditions and values, which are essential ingredient for the 

integration of society. The present unit reflects all such concepts, which are 

expected to be realized through the teaching of subject matter and through 
his/her personal efforts. Only, a dedicated, interested and committed teacher 
can accept such challenges. 

 

OBJECTIVES OF THE UNIT 

After studying this unit, the students would be able to understand: 

a) the pivotal position of Pakistan Studies teacher. 

b) the essential qualities of Pakistan Studies teacher. 

c) the professional growth of Pakistan Studies teacher. 

d) the role of Pakistan Studies teacher in national integration. 

e) the role of the teacher in organizing various activities inside and 
outside the school which bring students close to their society and 
recognize their future role to be played by them in social and national 
integration. 
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1. THE PIVOTAL POSITION OF PAKISTAN STUDIES 
TEACHER 

 

1.1  The Pivotal Role of Pakistan Study Teacher: 

It is believed that no system of education is better than its teachers.  It 
is further believed that teachers play central role in the system of education.  
Teacher’s central position is mainly attributed to his role expected him to play 
in the development of curriculum and its implementation in the classroom. 

The curriculum of any discipline rests on its four pillars i.e. objectives 
content, teaching strategies and evaluation. But the teacher is the central pole 
holding the entire structure and providing strength and support to all other 
pillors.  For example, it is the teacher, who knows the curriculum.  It is the 
teacher who surely provides “flesh and blood” to the bare bones of curriculum. 

1.2 Decision which signify the pivotal role or position of Pakistan Study 
Teachers: 

 In teaching of Pakistan Studies, the teacher as already indicated enjoys 
the central position or plays a pivotal role. His important position is reflected 
from his serious decisions, he is taking about his instructional matters.  For 
example he decides which subject matter is most appropriate for students? 
How does he conceives the role of students? And how can he assess the 
outcome of his instructional programme? 

 A wide range of important decisions are taken by the teacher which 
clearly signify his/her pivotal position in the teaching learning process and 
teaching-learning situation with special reference to the teaching of Pakistan 
Studies in secondary schools. Such important decisions are stated briefly in the 
following lines. 

a) As mentioned earlier, the Pakistan Studies teacher’s position is 
central in the teaching of Pakistan? because he conceives, 
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selects, organize Pakistan Studies objectives in the areas of 
content, concepts, processes and values. 

b) The Pakistan Studies teacher is giving importance to physical social 
and or intellectual Classroom environment and is competent to manage 
and maintain it. 

c) A number of learner’s differences are intellectual, experiential, social, 
emotional, preferential or developmental. The teacher who is teaching 
Pakistan Studies, has to decide which particular learning situation 
would suit and what particular student or students would benefit from 
such situation.  

d) In the modern approaches of teaching of social studies the concept of 
increased learner’s Independence is emphasized as an important goal. 
This objective can be achieved by an imaginative teacher of Pakistan 
Studies who will provide ample opportunities for his students to work 
on various projects independently and in group manner. Such projects 
have been indicated in the curriculum. 

e) Teaching of Pakistan Studies is carried out in fact, in the context of 
society, its needs, problems and aspirations. In depends upon teacher’s 
competence and resourcefulness that how to bring classroom 
instruction close to the society and close to the real life situations. He 
or she is not expected to teach the subject in dogmatic manner. 

f) Teaching of Pakistan Studies is in fact, activity-oriented subject. It is a 
joint venture of the teacher and students. A number of activities to be 
performed by students, have been suggested in the curriculum. Now, it 
depends upon the ability and skill of the teacher how to involve 
children in various activities, how to motivate them, how to utilize 
their initiative and resourcefulness for a better outcome of such 
activities. 

g) Similarly, the content of teaching of Pakistan Studies is value—
oriented because particular emphasize has been laid on affective 
domain in the curriculum. Now, it depends upon the teacher’s decision 
to see which type or types of social, moral, and spiritual values can be 
inculcated in them through teaching of Pakistan Studies? 
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h) The development processes or skills intended to be developed in 
students through teaching of Pakistan Studies, are important objectives 
to be achieved in instruction. Now, it depends upon the competence of 
teacher to develop skills like observing the phenomena, recording 
observation, analyzing and synthesizing a certain social problem or 
issue. 

i) Another issue in teaching of Pakistan Studies for the teacher is how 
appropriately incorporate knowledge or content, ideas or concepts, 
investigative skill, or processes in instructional strategies of Pakistan 
studies. As teacher is the central factor, he/she can better deal with 
such issues. 

j) Teaching strategies are not confirmed to certain teaching learning 
situation and experience. Attainment of the goal comes first. Now, the 
teacher is in a better position to provide alternative for adopting a 
variety of means, strategies to teach students who have different needs, 
interests and attitudes. 

h) Evaluation is an important activity in instruction because through 
evaluation we can got evidence of the effectiveness or otherwise of the 
instructional programme. Therefore, an effective teacher in expected to 
use variety of strategies both formal and informal for recording and 
evaluating students performance in teaching of Pakistan Studies. 

I) The teacher of Pakistan Studies is expected to know how to relate 
Pakistan Studies with other social sciences, whose social problems, 
issues are integrative in nature and broader in scope. 

These decisions and so many others, clearly indicate, that the teacher 
plays a pivotal role in the teaching of any subject because he/she is familiar 
with the pros and cons of the curriculum requirement and to provide both 
substance and spirit to the teaching of such subjects. 

1.3  Essential Qualities of Pakistan Studies Teacher:  

“Quality” is a concept, a complex phenomena, which cannot be easily 
defined. Quality of an individual manifests of his/her personality, it is 
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attributed to his/her personal traits, characteristics, knowledge, skill and 
attitude and other characteristics make his/her unique from other individuals. 

The essential qualities of Pakistan Studies teacher can conveniently be 
looked into several dimensions. The most essential of them are: 

a) His/her academic excellence. 

b) His/her professional competence. 

c) His/her personal traits or characteristics 

d) His/her sensitivity towards social problems. 

These dimensions are briefly stated. 

i)  Academic Excellence: 

Pakistan Studies is learning about the people and the various ways in 
which they interact with each other and with various environment in which 
they find themselves. Therefore, it is expected from the Pakistan Studies 
teacher that he knows the people, the ways they interact with each other and 
the environment in which they find themselves. All these relate to his/her 
knowledge and understanding of the subject matter the teaches to students. 

In more specific term, the Pakistan Studies teacher must be aware of or 
familiar with the past (history), the environment in which the people live, 
(geography), their needs and aspirations (psychology), how they adjust them 
selves in the society in which they live (sociology), how their culture has 
shaped them (anthropology), the influence that they exert on others (political 
science) and how they are supported financially (economics). The knowledge 
of Pakistan Studies teacher is not confined to basic elements of his course but, 
he studies, understands and applies realistic knowledge of other branches of 
social sciences with his subject he teaches to students. He thus enriches his 
teaching and develops integrated and unified thinking in students. His 
academic excellence provides him a broad perspective of his subject he 
intends to teach to students. 

ii) Professional Competence: 

Next to academic excellence, and professional competence of Pakistan 
Studies teacher is an essential ingredient of his personality. He is expected to 
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be a trained teacher, equipped with necessary skills to teach the subject 
effectively. 

In fact his professional preparedness evolves round the following 
fundamental questions. 

a) Why does he bother about 10 teach the subject? 

b) What benefits do grow to learners as a result of these 
experiences? 

c) What opportunity is there to apply the learning that take place? 

d) What (positive) kinds of behavioral changes might be expected 
from them? 

So far as the professional competence of Pakistan Studies teacher is 
concerned the question is how to exercise such competence in his teaching 
learning situation? He is expected to enable the students. 

a) To ask questions particularly relating to controversial issues. 

b) To ask questions relating to certain learning issues. 

c) To use first hand sources both community and materials. 

d) To conduct classroom discussion on certain social and crucial 
problem. 

e) To encourage students to reflect on their own experience. 

f) To utilize people as resources in the community. 

g) To work on various projects for which guidelines are provided 
by the teacher. 

h) To perform practical activities like preparation of audio visual 
aids for which no cost or low cost materials are identified and 
utilized effectively. 

i) To organize activities of social and cultural relevance and 
interest inside and outside the school so that they could get first 
hand experience. 
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The initiation, organization and implementation of such activities 
depend upon the interests, capability of the teacher. Such capability is the core 
issue of his professional preparation. 

iii) Sensitivity of Pakistan Studies Teacher: 

The essential quality of a Pakistan Studies teacher is his/her sensitivity 
towards the social problems and issues experiencing in his social curriculum.  
Pakistan society in based with large number of’ social problems who exert 
their influences on their individual and collective life. These are in fact, the 
social problems, issues and constraint of common nature as having facing by 
in common man and a teacher who is teaching of Pakistan Studies, cannot be 
oblivious of such problems and issues. Some problems, and issues of common 
nature are listed below. 

o Political instability in the country. 

o Social disintegration in norms, tradition and values. 

o Cultural disharmony. 

o Low economic growth 

o Increase in population growth 

o Governance inefficiency 

o Corruption 

o Unemployment 

o Drugs addiction 

o Arms and drugs trafficking 

o Environmental degradation 

o Gender discrimination 

o Rapid social changes without foundation 
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o Ignorance’s or illiteracy. 

o Diseases or low health status of people 

o Increasing poverty which is the mother of all evils. 

All these and host of other social problems, issues and constraints are 
being faced by every individual in Pakistani society. In such situation the 
quality of the teacher of Pakistan Studies kings on such factors. 

a) Is he/she aware of such problems and issues? 

b) Does he/she understand the nature of these problems and 
issues? 

c) Is he sensitive to these problems and issues? 

If this answer of the above questions is yes, then he/she is expected to 
make understand, aware of his/her students of such problems and create 
sensitivity towards these problems and more importantly, create appreciation 
for those who are attempting to solve these problems. 

The quality of the teacher will be in his/her attempt to develop critical 
attitude towards such problems, prevailing in a society in his/her students so 
that they could be able to make rational decisions about them in future. 

iv) Traits/characteristics of a “Good Teacher” 

Large number of qualities/traits or characteristics are attributed to a 
“good teacher,” some traits are forwarded here. These traits are mostly based 
on the likes of students and have been derived from research studies. These 
“qualities” are stated with reference to teacher of Pakistan Studies. . 

a) Common characteristics of a “good teacher” that he/she is: 

 - Friendly 

 - Sympathetic 

 - Punctual 

 - Reliable 
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 - Intelligent 

- Responsible 

- Co-operative 

- Democratic 

 - Generous 

 - Considerate 

 - lmpartial 

b) Other characteristics to be particularly possessed by Pakistan 
Studies teacher are that they are:-  

- Well groomed in his subject. 

- Enthusiastic. 

- Flexible 

- Patient 

- Sociable and social 

- Interested 

- Helpful 

- Imaginative 

- Innovative 

- Inventive 

- Even tempered 
 

2. PROFESSIONAL GROWTH OF PAKISTAN STUDIES  
 TEACHER: 
 

The professional growth of Pakistan Studies teacher evolves round 
three important factors; his/her knowledge and understanding of the subject 
matter which is fundamental and his/her skill and attitude which are the 
product of his professional grooming. His personality reflects two main 
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aspects i.e. academic and pedagogic. He/she is expected to be academically 
well versed and professional well equipped. 

These components which are reflecting his/her professional growth, 
are elaborated so that these characteristics are brought out in sufficient time 
light. 

2.1   The Need for Building and Strengthening Academic Capability of 
Pakistan Studies Teacher: 

a) Pakistan studies is a required course for all students at 
secondary level. This course has been planned to acquaint 
students with significant elements of our ideological, social, 
geographical, political and economic heritage. 

The content aims at to induce students to examine pressing issues of 
our social, political and economic life. 

The course also emphasizes the development of social consciousness 
that each individual is not only a part of Pakistani society but also an integral 
part of Muslim Umma and the world community. The course also helps 
students in understanding inter-relationship among historical geographical, 
social political and economic problems and issues and further signifies 
relationship between Pakistan Studies and other social sciences. 

Moreover, opportunities have been provided in the curriculum to 
students to study problems of their immediate environment and experience the 
experiences of real life situation. 

Now the question arises how for the other of Pakistan Studies is 
prepared to know the nature of the curriculum, he/she is assigned to teach and 
how far the training institutions are providing training in the understanding of 
learning of such concepts relating to Pakistan Studies? For example. 

a) Is he/she well aware of the significant elements of the heritage 
of Pakistan? 

b) Is he/she aware of the pressing social problems and issues 
contained in the curriculum? 
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c) Is he/she well aware of the integrative nature of the curriculum? 

d) Does he/she understands the relationship of Pakistan Studies 
with other branches of social sciences? 

e) Does he/she know his/her role in carrying out activities outside 
the classroom as suggested in the curriculum? 

f) Does he/she know the variety of teaching strategies in Pakistan 
Studies? 

These are all academic issues and need intensive preparation on the 
part of teacher for teaching of Pakistan Studies. 

2.2   The Need for Building and Strengthening of Pedagogic Competence 
of Pakistan Studies Teacher 

In fact, academic aspect as well as pedagogic aspect of a teacher, are 
the two sides of the coin. No side can be over emphasized against the other. 
Both are integral, inter-connected and inter-dependent. In fact, the pedagogic 
ability and skill of the teacher reflect the realization of the concepts of content 
in effective manner. 

The pedagogic nature of Pakistan Studies curriculum reveals that: 

a) There is evidence of planning and implementation of 
instructional activities in the curriculum. 

b) Opportunities have been provided to students experiences in 
democratic procedure (discussion debate etc) in the classroom. 

c) Community resources to be identified and utilized to enrich 
learning activities. 

d) To participate in community activities and public affairs. 

e) Controversial issues be investigated and discussed in an 
atmosphere of free inquiry and exchange of views. 
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f) Ample types reading materials have been suggested in 
curriculum to support and enrich the teaching of Pakistan 
Studies by the concerned teacher. 

g) Variety of audio-visual aids have been suggested to be prepared 
or procured by the teacher in teaching of Pakistan Studies. 

h) Sophisticated aids such as various types of projectors have also 
been recommended in the curriculum to be used in teaching of 
Pakistan Studies. Now the question arises that. 

i) How far teachers concerned are trained in planning and 
implementation of instructional activities in Pakistan Studies? 

j) How far teachers are skillful to create and handle 
discussion/debate conducted on certain controversial issues. 

k) How he/she is resourceful to identity, utilize the community 
resources in instruction? 

l) How he/she is skillful to select and use variety of audio—visual 
aids and other instructional gadgets in teaching of Pakistan 
Studies? 

m) How he/she in competent to select, organize and supervise 
activities outside the classroom? 

These are such questions, which need authentic answers. These are in 
fact the obligations on the part of training institutions irrespective of formal or 
non formal to provide sufficient grooming in these features to make the 
teacher effective and competent for the teaching of Pakistan Studies. 

2.3  Need for Developing Evaluation Skill for Pakistan Studies Teacher: 

Evaluation activities are considered an integral part of the teaching 
learning process in Pakistan Studies. What are the indication of the 
professional growth of Pakistan study teacher in this respect? Such as” 
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a) Are his/her methods of evaluation appropriate to the objectives 
to be measured? 

b) Does he/she use a variety of tests as suggested in the 
curriculum? 

c) Does he/she make effort to improve construction and marking 
of his/her own made tests? 

d) Does he/she keep systematic record of the results of valuation? 

e) Does he/she use the results of evaluation in planning learning 
activities? 

These are such questions, which testify how well he/she is 
professionally prepared in evaluation. The development of evaluation skills of 
various types are binding upon the training institutions in the perspective 
teacher who will be expected to teach the subject in meaningful manner in 
future. 

2.4  Orientation of Pakistan Studies Teacher in Future: 

The nature, need, scope and the underlying concepts of the 
professional growth of Pakistan Studies teacher have been highlighted in the 
proceeding sections of this topic. However, some specific indications are made 
of the professional preparation which should be particularly taken in view by 
the training institutions in Pakistan. 

The teacher institutions should adequately orient the teachers who have 
opted for Pakistan Studies in 

a) Objectives, concepts, nature of content, related activities, 
related audio-visual aids and mode of evaluation. 

b) Instructional planning 

c) Teaching strategies 

d) Evaluation strategies 

e) Pakistan Studies, trends and issues 
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f) Current events. 

g). Relation of Pakistan Studies with other social sciences. 

h) Organization of activities outside the classroom. 

i) Bringing community close to the classroom. 
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3.  THE ROLE OF PAKISTAN STUDIES TEACHER IN  

NATIONAL INTEGRATION 

 

3.1  The Concept of National Integration: 

National integration can be simply defined to look for unity in 
diversity, to care for unity in diversity and to promote such unity in diversity. 
This diversity is of various colour, religious, social, economic, cultural and 
environmental. A sorry state of Pakistan is that it suffers from socio-economic 
disparities in the regions, if not arrested, may weaken the fabric of a unified 
Pakistani society. 

The role of education is to bridge the gaps and imbalances that exist in 
the society on one hand, and to strengthen the bond among the communities of 
various socio-economic, cultural and geographical background, on the other. 
The teaching of Pakistan studies is hoped to make aware and understand 
students of such inherent unity of their society. 

The teacher of Pakistan Studies can play effective role in bringing 
about social and cultural integration on his classroom platform. His role in this 
regard can be visualized in three-fold fashion. 

a) He/She is required first to understand the concept of integration 
his/herself. 

b) He/She makes aware children of all the factors and forces leading 
to integration or otherwise and how an integration could be brought 
about. 

c) He/she would translate the ideal of integration into practical 
activities so that children could develop skill, and attitude and 
utilize them in their practical life situations in future. Such three 
dimensional role of the teacher of Pakistan Studies, has been 
highlighted in the following sections. 
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3.2   Values, Concepts, Ideals Attributed to National Integration 

Education policies, commission reports and other important 
educational document are full of the values concepts and ideals expressed 
from time to time for projecting the need and urge to bring about social 
integration cultural cohesion through education. The curriculum and the 
teacher are the effective instruments for the achievement of such goals. These 
values and ideals are just listed in this section so that one could understand 
their nature and scope and related them to his/her own specific situation. 
These are: 

 Preservation, promotion and practice of the basic ideology of 
Pakistan. 

 Social justice 

 Equality 

 Democratic way of life 

 Social responsibility. 

 Commitment 

 Universal equalitarianism. 

 Social integration 

 Cultural harmony 

 Orderly evolution of democratic society; 

 Peaceful co-existence 

 Educated citizenry 

 Imaginative and creative leadership 

 National unity and progress 

 Academic freedom and autonomy 
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 Eradication of illiteracy. 

 Checking population explosion 

 Equalizing access to education 

 Participation of teachers in community affairs. 

 Involving children under the guidance of teachers in 
community affairs. 

 Comprehending the nature of social and technological changes 
in society. 

 Comprehending the nature and the impact on social life of such 
rapid social and technological changes in the modern society. 

3.3  Translating Values and Ideals into Goals of Education 

How the above values, concepts and ideals have been translated into 
goals with special reference to the teaching of Pakistan and with particular 
intent to highlight the concept of national integration to be brought about 
under these guiding basic concepts are briefly stated. 

Let us start with a few lines from the historic message of the Father of 
Nation delivered to the First Education Conference November 1947. The 
message reads. 

“………At the same time we have to build up the 
character of our future generation. We should try by sound 
education to instill into them the highest sense of honor, 
dignity, responsibility and selfless service to the nation.” 

The goals which are briefly stated here are divided into four sub—
section; cultural, social individual and international. 

A) Cultural: 

i) To promote understanding and appreciation of the 
fundamentals of Islam. 
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ii) To transmit the human heritage and advance the frontier of 
knowledge. 

iii) To promote understanding and appreciation of the role of 
education in socio-economic development of nation. 

B) Social 

i) To build-up national cohesion by fostering social and cultural 
harmony. 

ii) To inculcate patriotism and commitment to the achievement of 
national goals i.e., scientific, technological and social 
development. 

iii) To promote social justice and democratic institutions and 
eliminate social problems, evils like inequality, exploitation, 
ignorance, disease, hypocrisy, and poverty within the 
framework of basic ideology. 

iv) To inculcate sense of dignity of labour and to prepare and 
motivate children and youth for productive service for the 
welfare of the community and the nation. 

C) Individual: 

i) To nurture the total personality of the individual. 

ii) To inculcate a spirit of critical and creative thinking, self-
reliance cooperation, dignity, integrity, responsibility and 
dynamism. 

iii) To prepare the youth of Pakistan for gainful employment in 
accordance with their aptitude and interest. 

D) International: 

i) To promote international understanding and good will. After 
discussing the selected goals, now the question arises. 
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ii) Does the Pakistan Studies teacher understands the underlying 
spirit of these goals? 

iii) Does he/she know which goals are mostly related to the 
teaching of his/her subject? 

iv) Does he/she know how to relate them to the concept of his/her 
own subject he/she is assigned to teach? 

v) Does he/she know the strategies to transmit such concepts into 
practical activities? 

vi) Is the teacher critical about the critical issues facing the society 
and can create sensitivity among the students about them and 
most importantly to make them aware of their repercussions on 
national unity and integration? 

vii) Is the teacher sensitive to the diversity of his/her society around 
his/her and its impact on attitude, interest and motivation of 
his/her students and environment of the classroom? 

viii) Is the teacher competent to instill in students the qualities like 
dignity, integrity critical and creative thinking, responsibility 
and selfless service to the community through activities inside 
and outside the school? 

ix) In he/she is aware of the fact that education possesses the 
‘leveling quality and such  quality is to be achieved through 
teaching of humanities and social sciences which of course, 
humanize and rationalize the thinking and character of the 
individual. 

 Host of questions can be raised in the mind of a person interested in the 
study of problems of Pakistani society. 
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3.4 Implications of the Goals for the Role of Pakistan Study Teacher in 
National Integration 

 What is the implication of value basic concepts and ideals as expressed 
in the goals stated above for the, role of Pakistan Studies teacher in bringing 
about national integration through teaching of his subject, are important to be 
taken into consideration. Teacher teaching Pakistan Studies must be aware of 
these implications and be prepared to realize these objectives in teaching-
learning situation inside the school and outside the school walls. 

a) The teacher teaching Pakistan studies, should study himself the 
characteristics of projected changes in the society and should 
be able to identify the social ingredients for the purpose of 
bringing out in them unity and are directly involved so that they 
could see life from its nearest angle, various integration. Such 
issues relating to the rapid social changes, have been indicated 
in the prescribed curriculum. 

b) Integrated approach in teaching of science, and social sciences, 
is gaining popularity. Therefore, the Pakistan Studies teacher 
should adopt integrated approach in teaching of the subject 
(which is not ideally planned as an integrated course).  He 
should also make understand students how the historical, social, 
geographical and economic aspects of Pakistani society are 
interrelated and interdependent. Therefore, if a unified mode of 
thinking is developed in students, would obviously lead to 
unified outlook of their country and society. 

c) The teacher, teaching Pakistan Studies should be very 
conscious of the individual differences of his students. These 
differences usually are physical, intellectual and social, 
emotional, motivational and most importantly cultural,  
developed by students in varied socio-cultural and geographical 
environment. If these differences are not cared for and 
appreciated, these would lead to social cleavages, and gaps and 
would further develop the feelings of frustration and alienation. 
Let the teacher start integration of his student community in the 
classroom and then in school so that their training of integration 
could influence their future life and aspirations. 
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d) The traditional methods of teaching usually applied by the 
teacher cannot help his/her to meet the challenge of the modern 
classroom. He/she should therefore, use methods and 
techniques and materials of modern type and handle skillfully 
the problems and issues of social interest such as population 
explosion, environmental degradation, de-humanization, gender 
discrimination, illiteracy, unemployment, deteriorating law and 
order situation, poverty and its grave impact on the quality of 
life of the people. For this purpose, the teacher can make 
effective use of instructional technology. In fact, sonic of the 
above debatable problems and issues have been provided in the 
curriculum of Pakistan studies. 

e) As the ideological, socio-economic and political concepts and 
values stated earlier, are desired to be transmitted into various 
practical activities in which children activities of social and 
cultural nature and interest have been recommended in the 
curriculum of Pakistan Studies offered at secondary level. It 
depends upon the interest and resourcefulness of teacher to 
organize such activities outside the classroom. Such activities 
according to the curriculum include: 

a) Collection of pictures of places of historical, 
geographical, industrial and agricultural importance, 

b) Collection of pictures of prominent leaders. 

c) Preparation of maps, charts and models etc. 

d) Staging drama and role-playing. 

e) Participation in debates. 

f) Organizing exhibition. 

g) Collecting articles for school museum. 

h) Organizing sports competition. 
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i) Organizing puppet show and dress show. 

j) Arranging mock sessions on important issue. 

k) Displaying documentary film. 

1) Using slides on projectors. 

m) Collecting fund/clothes for calamity victims. 

n) Visiting devastated areas. 

o) Visiting dams and canals head works. 

p) Visiting forests, mines and national museum.  

q) Visiting national parks. 

r) Visiting national cultural centers. 

s) Visiting health and educational institutions. 

t) Arranging inter regional visits of children. 

u) Arranging educational visits to other regions 

v) Celebrating national and international days. 

w) Visiting zoo gardens. 

A wide range of such activities can be organized under the guidance 
and supervision of the teacher for children in school and outside the school. 

The underlying philosophy of carrying out such activities is to create in 
students love, sympathy and understanding for the people and appreciation for 
their country. In short, national integration means integration of needs and 
interests, hearts and minds, feelings and outlook. These are the core objectives 
to be realized through the teaching of Pakistan Studies by a conscious, 
sensitive, dynamic and inventive and imaginative teacher. 
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4.   SELF ASSESSMENT QUESTIONS 

1. What is the pivotal role of Pakistan Studies teacher? 

2. What are the essential qualities of Pakistan Studies teacher? 

3. What are the social problems in the society of Pakistan? 

4. What are the traits of a good teacher? 

5. How to build and strengthen the academic capability of the 
teacher teaching Pakistan Studies?  

6. How to build and strengthen the pedagogic capability of the 
teacher of Pakistan Studies. 

7. What types of skills the Pakistan Studies teacher should 
develop for evaluation. 

8. What should be expected role of Pakistan Studies teacher to 
bring about national integration. 

9. How to translate social values and ideals into goals of 
education. 

10. What types of activities of social and cultural significance, 
should be organized by the teacher inside and outside the 
school. 
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INTRODUCTION 

 
 Descartes, a well known scientist, five hundred years back, had said, 
“Nothing ought to be taught which could not be attested by eyes”. Similarly, 
German educationists have equally given importance to the use of 
instructional materials, and aids in instructions at school level. Instructional 
materials in the form of textbook, guide book, teachers manual, and work 
book for children and audio-visual aids ranging from a simple chart to a film 
projector, are part and parcel of instruction. Their proper use, in fact, make 
teaching-learning process more meaningful and effective. 
 
 This unit indicates a wide discussion on the types, importance and use 
of instructional materials. Similarly, various types of audio-visual aids have 
been discussed separately. Their use, relevance and effectiveness in the 
teaching of Pakistan Studies, have been highlighted. 
 
 The unit covers such important topic as the need and importance of 
instructional resources, types of instructional materials, the value and 
importance of audio-visual aids, level of audio-visuals aids and the kinds of 
audio-visual aids recommended in the curriculum to be used in the teaching of 
Pakistan Studies. Special emphasis has been laid in the discussion that 
teachers should take themselves initiative to prepare their own illustration to 
enrich their teaching-learning situation and they should also encourage 
children to prepare audio-visual aids with no cost and low cost materials. The 
utilization of library resources for teaching of Pakistan Studies is another 
feature of this unit. 
 
 

OBJECTIVES OF THE UNIT 
 

 After studying this unit, the students would be able to understand: 
 

a. the need and importance of instructional resources. 
b. the type of instructional materials. 
c. the types of audio-visual aids. 
d. the audio-visual aids recommended in curriculum to be used in 

teaching of Pakistan Studies. 
e. the utilization of library resources in the teaching of Pakistan 

Studies. 
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1. NEED AND TYPES OF INSTRUCTIONAL  
RESOURCES 

 
 The instructional resources or materials in the form of textbook, 
teacher’s guide or manual, workbook, library and laboratory resources are part 
and parcel of teaching of any subject in meaningful manner. These resources 
or materials really provide “flesh and blood” of the dry bones of curriculum; 
they further reflect the interest, competence and resourcefulness of the teacher 
who utilize them for the better attainment of instructional objectives. 
 
 The teacher of Pakistan Studies is required to be aware of the need, 
importance, nature and scope of such resources and the skill to utilize them 
effectively in teaching. The underlying objectives of teaching of Pakistan 
Studies result in learning of concepts and ideas, to adopt various procedures 
through which he/she can get successful results, to adopt the means through 
which teaching becomes meaningful. These objectives cannot be achieved if 
the teaching-learning environment is not enriched with the utilization of 
appropriate resources or materials by the teachers. The equality or the 
competence possessed by a Pakistan Studies teacher is how to pass on the 
knowledge to the students. In fact, through these materials or resources, he/she 
can facilitate the transmission of knowledge, the development of the skill of 
his/her students. 
 
 The overriding need and importance of these resources in the teaching 
of the subject, cannot be ignored. For example, a textbook furnishes a 
convenient source of knowledge for students on the subject. It reflects and 
establishes standards such as what the teacher is required to know? And what 
students are supposed to learn? The textbook is supplemented by work-book 
and teacher’s guide which present variety of materials, facilitate and enrich the 
teaching of Pakistan Studies. Moreover, a text is also supplemented by 
teachers manual which certainly provide additional information and teaching 
aids. These save time and efforts of the teacher intending to correct useful 
information for students on the subject. 
 

Other important resources like library, reading room and a Pakistan 
Studies Resource Center or Laboratory are in fact, integral part of the teaching 
of Pakistan Studies. Unfortunately, due to limited or absence of financial 
resources such ideal situation for teaching of Pakistan Studies, cannot be 
maintained in our ordinary government schools in Pakistan. However, a 
Pakistan Studies teacher can avail endless opportunities to make appropriate 
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use of audio-visual aids such as charts maps or globe etc. Some of these aids 
are usually provided to schools. It depends upon the teacher how to make 
effective use of them and facilitate his teaching. 

 
In short, the use of resources and materials are important in the broad 

context of teaching of Pakistan Studies. These serve all such purposes if 
teacher intends to provide motivation, extends range of experience of children, 
create in them feelings of reality and strengthen their retention, clarify their 
perceptions and their understanding about their subject. 
 

In the proceeding pages the need and importance of instructional 
resources, have been briefly stated. In this section some of the important 
teaching materials specifically relating to the teaching of Pakistan Studies are 
briefly described so that their importance and relevance to the teaching of 
Pakistan Studies could be highlighted. 
 
1.1 Text Book 

The textbook of Pakistan Studies, in fact, exists a more direct and 
extensive influence upon the teacher and the students and upon the method of 
his teaching. For most of teachers as well as students it is the only source of 
knowledge. On the subject and the entire efforts of the Teacher center the 
transmission of knowledge contained in the book to the students. 

 
 There is considerable evidence that the influence of the present 
textbook in Pakistan Studies, is more evident then the previous one because it 
is more exhaustive, upto date and illustrated. 
 
 The textbook reflects an established standards It in indicates in fact, 
what the teacher is required to know and what the pupils are supposed to 
learn? By its teaching and learning aids, it markedly affect methods and 
reflects the rising standard of scholarship. It expands its scope and size to meet 
the changing conception of what is considered educationally sound and 
desirable. Thus it sometimes leads and sometimes follows the educational 
process but it is always a significant fact. 
 
 Most of the teachers regard the textbook as a simple device. They 
assume that all its aspects and features are self explanatory and that they can 
secure its advantages without experiences and training. In reality, the textbook 
is a compact and some what complicated product and its use require 
considerable understanding and skill. For example, the textbook of Pakistan 
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Studies has been prepared on the concept of integration, and the constituent 
elements of such integration are history, geography, civics and economics of 
Pakistan. Now, it depends upon the teacher’s understanding of the inter-
relatedness of these components, the underlying principles of its formulation 
and skill and training of the teacher to teach the concepts in integrated and 
unified manner. 
 
 A good textbook possesses some characteristics such as: 
a. Its content is designed to promote the objectives of the course. 
b. It is sound in scholarship. 
c. It is adapted to the maturity and ability of the pupils. 
d. It challenges the interest of the pupils. 
e. It is clear and simple organization. 
f. Its teaching and learning aids are helpful. 
 
1.2 Work Book: 

Other supplementary materials to the textbook are increasing in 
number and variety. The term “Work Book” has become popular. Such work 
books are important for their own sake. They play their own role in facilitating 
the study of a particular text. The principal features of the work book are. 

- Outlines 
- Summaries 
- Study Guide/Questions 
- Completion Exercise 
- Important Dates 
- Outline Maps 
- Diagrams, Charts, Graphs, Tables 
- Suggested Reports 
- Suggested Projects And Activities 
- Suggested Films 
- References 
- Tests  
 
The use of work book, however, is a challenging task for the teacher. 

He should find out any discrepancy that exists in the textbook and workbook. 
He should check that the workbook is specific and specifically written for the 
textbook which are used in the classroom. He should provide guide lines (if 
not given) concerning the activities or exercises to be done by the students. 
Some advantages of the work book are briefly stated. 
a. Provides specific guidance in reading and study. 
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b. Furnishes training in selecting relevant and significant aspects. 
c. Provides opportunities for directed activities. 
d. Suggested projects and other opportunities for independent work. 
e. Allows a wide range of performance, thus adequately meeting the 

problem of individual differences. 
f. Provides objectives bases for marks. 
g. Provide self testing and remedial exercise. 
 

On the other hand some teachers feel that the work book: 
i) tends to mechanize the work, 
ii) Lulls the teacher into in activity, 
iii) inspires a false sense of achievement, 
iv) prevents students from developing resourcefulness, 
v) consumes an undue amount of time, 
vi) discourages group at work, 

 In fact, work book has not been prepared by the text book boards to be 
used along with the teaching of Pakistan Studies in secondary school. 
 
1.3 Teacher’s manual/Guide Book 

The term guidebook for teacher’s manual is commonly used in 
Pakistan. Teacher’s manual or guide book to accompany the textbook, are 
becoming popular. Its popularity might be due to the increasing demand upon 
the time of teachers or the desire of publishers and authors to put their 
textbook to its most effective use. 

 

The guide book/teacher manual is used because it: 

a. Provides useful supplementary information and teaching aids 
for the teacher which cannot be collected by his in his limited 
time. 

b. Indicates special features of the textbook and suggested 
classroom activities and procedure that will involve teacher and 
children to carryout them. 

c. Suggests various teaching strategies that how the textbook 
should be taught by the teacher. 

d. Suggests activities, which could be carried out outside the 
classroom. 
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1.4 Achievement Test Booklet 
Achievement test booklets are also used along with the text book 

because they are very practical time saving for the teacher. The test booklet 
are usually available with publishers. They are also prepared in various subject 
by regional boards of international and secondary education and are 
distributed in schools to facilitate teachers in the preparation of objective type 
tests for examination purpose. These tests are mostly objective types. They are 
helpful for the preparation of students for their external examination. These 
achievement tests are also known as “Item pools” and “Item bank”. The texts 
are easy in scoring. They cover wide range content of the text book. Teachers 
who are teaching Pakistan Studies should be encouraged to prepare their own 
item pools, or tests on their subject for periodical evaluation purpose. They 
should be duly provided orientation in the preparation of such achievement 
tests in their related subject. 

 
2- TEACHING AIDS FOR TEACHING OF 

PAKISTAN STUDIES: 
 
2.1 The Value Importance of Audio-Visual Aids 

A Chinese proverb, “One seeing is worth a hundred telling.” Embodies 
a sound truth which has come to be recognized in education. 

Visual aids supply new experiences and new imagery while oral 
descriptions call-forth whatever relevant concept the student has already 
acquired through previous experience. Visual aids, cannot be regarded as 
supplementary learning, they are fundamental because they:  

a. Furnish experience. 

b. Facilitate the association of objects and words. 

c. Save teacher’s and students time. 

d. Furnish pleasant entertainment. 

e. Enrich and extend one’s appreciation. 

f. Provide simplified view of complicated data. 

g. Stimulate imagination. 

h. Develop students power of observation. 

i. Make the lesson interesting and meaningful. 

j. Make the concept clear. 

k. Make the teaching to large classes convenient for the teacher. 

l. Enable the teacher to overcome his/her limitations. 

m. In short, they constitute one of the ‘Royal Road’ to learning. 
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2.2 Levels of Audio-Visual Aids: 
The psychological bases of the use of audio-visual aids, are well 

known to every student of education. Learning is based primarily on sensory 
experience. They generally occur at three district levels and each level is 
related to certain type of audio-visual aids. 
 
 The  first level of experience is that of “direct experience”. This 
happens through first hand experience which provide direct and immediate 
sensory contact with reality. Field trips are the example of such experience. 
 
 The second level is “vicarious experiences”. This is utilized because it 
is not possible to provide or arrange a direct experience. Here use is made of 
the audio-visual aids such as charts, maps, pictures models, objects and the use 
of T.V. and projectors. 
 
 The third level of experience is termed as “Symbolic”. This experience 
is of an “abstract kind” and is provided through the use of words oral, written 
or printed, such as giving lecture, or teaching from the notes, textbooks, or 
writing notes on the blackboard. 
 
 Now, it is clear from the above descriptions that the direct experiences 
are real, effective and meaningful but it is very difficult and inconvenient to 
manage or provide such experiences because of cost, time, non-availability 
and other factors. The various experiences, though not very real, concrete as 
compared to the real experiences, but they are the only alternative, substitute 
or the best resources to be managed and provided to students to make their 
teaching-learning situation meaningful and efficient. 
 
 The symbolic experiences are least meaningful, effective, uninteresting 
particularly for children at lower level. 
 
2.3 Types of Audio–Visual Aids: 

The Pakistan Studies, teacher has endless opportunities to enrich 
teaching through the use of appropriate use of audio-visual materials. Such 
materials, are varied, numerous and convenient. Most of them can be used to 
aid teaching and facilitate learning. Some of them are briefly described. 

 
i) Visual and Auditory: 
 The visual and auditory materials include: 
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A. Motion Pictures 
 The motion pictures add very important element to visual aid 
instructions. Research and experimentation justify the conclusion that motion 
pictures make some very definite contribution to teaching and learning. 
 
 The teacher can provide in a twenty minutes period the amount of 
potential learning material contained a good film on any aspect of Pakistan. 
 
 The films have the following advantages. 

a. They provide motivation. 
b. They extend the range of experiences. 
c. They can clarify processes and procedures. 
d. They strengthen retention. 
e. They clarify ideas, concepts and understanding. 
f. They encourage further reading and study. 
g. They reinforce other methods of learning. 
h. They create a feeling of reality about unknown persons 

and places. 
i. They encourage desirable attitude and behavior pattern. 

 
 Before using the film, decide upon its fitness before its presentation to 
the class. Oral instruction and discussion may add to its value. Film be 
exhibited in a serious and normal condition of classroom. 
 
B. Television: 
 No communication medium in history has enjoyed so rapid and sudden 
rise to the position of prominence that television has had. It is not surprising 
that such all pervasive medium is having its enormous impact on the school 
and students at all grade levels. 
 
 Television as a teaching aid has both visual and auditory aspects. It 
shares most of the advantages inherent in motion pictures. Its appeals, 
however, lies in its distinctive characteristics not shared by other teaching 
aids. Its one important characteristic, which is of paramount importance to 
learning of T.V. is its immediacy. For example, history literally of a certain 
even takes place before the eyes of students. Students have a more 
comprehensive picture of all significant occurrences relating to the creation of 
Pakistan through a relevant documentary film. 
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 Educational Division programmes are more fruitful for teaching and 
learning purpose, however, the teacher will have to decide its value or position 
as a teaching aid in comparison with commercial stations and its best 
utilization in the teaching of Pakistan Studies. 
 
ii) Visual Materials 
 
A) Chalk Board/Black Board: 
 The chalk-board, either the new soft colour green variety or the field 
standard blackboard, is omnipresent in schools. At higher level, now a days 
white board with coloured marker are used but they are costly and ordinary 
secondary schools cannot afford them. 
 
 Chalk boards are usually used by the teacher for multifarious purposes 
the teaching of Pakistan Studies. Such as far: 

a. Emphasizing  names, words and dates 
b. Establishing classification or relationship 
c. Writing main points, summary or outline of a topic. 
d. Demonstrating form and arrangement. 
e. Drawing a map. 
f. Constructing a graph, diagram or chart. 
g. Asking significant questions. 
h. Giving specific directions. 
i. Drawing picture and cartoon etc. 
 

B. Bulletin Board 
 Bulletin boards are usually arranged in the modern classroom for 
which ample space is provided. In Pakistan, in our ordinary schools, such 
tradition has not been established. Bulletin boards serve as places for 
announcements, displays and clippings. Other varied materials may suitably 
be placed on display on bulletin boards, such as maps, charts, cartoons, 
pictures, post card, drawing graphs, posters and T.V and radio programme. 
 
Film Strips 
 Films strips have one distinct advantage over motion picture or 
television programme in that the teacher can adjust the rate of presentation to 
suit his own classroom needs. He can also extend interval between frames so 
that he may elaborate orally an important point. He may also enable the 
student to ask questions about certain points. 
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Slides: 
 Slides offer a convenient way for the teacher to have the entire class 
share in the viewing of pictures, diagram or any flat visual object. Slides often 
deal with materials that are unique, distinctive or peculiar to the local scene. 
Therefore, it is desirable  that slides should be prepared by the teacher for use 
in convection with special points of emphasis that he may make in his 
teaching. 
 
 Teachers can make study from various materials such as plain glass, 
transparent plastic or photographic film. 
 
iii. Project Equipment: 
 A variety of projection equipment can be used by a teacher in teaching 
of Pakistan Studies. The common type of these projectors are: 

- Opaque Projector 
- Slide Projector 
- Film Strip Projector 
- Film Projector 
- Over head Projector 
-  

Opaque Projector 
 This device permits the teacher to project on a screen any non-
transparent and flat picture, photograph, pages written material, sketches etc. It 
requires a dark room. 
 
Slide Projector 
 As already indicated slide are made or produced by the teacher. This 
machine is used to project transparent slides. It does not require a dark room. 
 
Film Strip Projector 
 Basically film strip projector is the same kind of machine as the slide 
projector. This projector has a knob for turning each frame at a time desired by 
the operator. 
 
Film Projector 
 The most important and expansion of the above four types of 
equipment is the film projector. It has a speaker attached to it. Most projectors 
have also provision for inserting a microphone lead so that the, teacher may 
make comment through the amplifier and speaker system. 
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Overhead Projector 
 Overhead projectors are becoming common and popular and are 
widely used in normal teaching and specially in seminars, workshops by the 
speakers. Our ordinary secondary schools, such projectors are not used by the 
teacher. In fact, these are not provided to schools by the department. 
Transparencies are either typed or hand written by the teacher. They are 
reflected on the screen. The teacher put a transparency on the glass sheet of 
the machine which is reflected on the screen and explain it orally to the 
audience or students. Preferably, it requires a dark room. 
 
Pictures 
 Pictures have been frequently recommended to be used in the teaching 
of Pakistan Studies. This pictures should possess the following characteristics: 

- Pictures should be accurate, artistically coloured and have 
illustrated captions in order to ensure their effectiveness. 

- Pictures should tell their own story. 
- They should be localized or at least identified. 
- They should be simple because a crowded picture is likely to 

fail in conveying any definite impression. 
For increasing appreciation students should be encouraged to draw 

pictures of their own. 
 

Models 
 Models may be regarded a step beyond pictures, towards reality. It is 
not only one dimensional like picture. It may be examined from all sides. In 
fact, model is a miniature reproduction that corresponds in detail with original. 
Models are purchased. Teachers because of time constraint and absence of 
resources, cannot prepare them. 
 
Specimens 
 Specimen of various kinds, have enormous advantage of being not a 
picture or model but the reality. While using specimen the teacher in fact, is 
teaching with actual things. The following are some types of specimen which 
can add greater reality to teaching. 

- Coins 
- Paper currency 
- Stamps 
- Uniform 
- Mineral deposits 
- Old letters 
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- Old newspaper 
- Old utensils 
- Old house hold articles 
- Old implements 
 
Many such specimen can be bought, collected or donated, for 

instructional purpose, all specimen be proper labeled and presented. Children 
be encouraged to collect specimen as hobby and create their interest in the 
instructional programme of Pakistan Studies. 

 
Exhibits 
 The exhibits provide an opportunity for the attractive display of regalia 
that lend meaning to a topic unit or historical period. The inherent interest of 
many museum exhibits has been recognized. Many museum and libraries have 
provision for lending appropriate exhibits to schools on request. The teacher 
can arrange such materials from museum, libraries and other sources, to 
arrange exhibition in school. It is better that a creative and resourceful teacher 
should establish their own small museum in school. 
 
Felt Board 
 The felt board usually known a flannel board is a visual aid which can 
be usefully used in the teaching of various subjects. It is highly effective as an 
attention attracting and motivating device. Small descriptive cards, drawing, 
diagram, pictures, cartoons etc. are placed by the teacher on the flannel board 
and are orally explained or discussed with students. 
 
Maps 
 The map is not a picture but a presentation. It should not be regarded 
as the reality but as symbol of the reality. The characteristics of the maps are 
direction, distance, area, colour and symbols. Maps serve a variety of purposes 
or function such as: 

- They are a means of recording information for permanence 
classification, comparison and communication. 

- They bring into sharp focus relevant facts and patterns. 
- They reveal geographic, economic, climatic political, historical 

and other data for instructional purpose. 
- The basic function of the maps are to show location, 

arrangement, area, relationship and changes. 
- The value of maps is a source of vicarious experiences and 

provides endless entertainment and enlightenment for children. 
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Globe 
 A globe is a simple but inexhaustible source of help to students. It is a 
combination of model and map. It simplifies the mysteries of the word i.e to 
concede that the “world is round”. Slated globes of large size are used in 
teaching of latitudes  and longitudes. It is easy to used by moving it in all 
directions. 
 
Graphs 
 Graphs are important as a device for presenting qualitative data by 
other means than words or maps. There are many kinds of graphs such as 
circle graphs, bar graphs, square graphs, line graphs and picture graphs, which 
are used for various instructional and business purposes. 
 
Charts 
 The charts indicate several different types of illustrated materials such 
as diagrams, names of countries, events or persons arranged in chronological 
order. Charts are of different types such as: 
 
- Chronological Charts 
 These charts consisting of parallel columns that show rulers, countries 
or events in successive decades or centuries. 
 
- Pupil made Charts 
 charts can be prepared by children. The teacher can also make charts 
for their own subjects. Preparation of charts is a useful learning exercise for 
students. Teacher should encourage children to prepare charts under their 
guidance and supervision. 
 
iv) Auditory Materials 
 
a) Radio: 
 Radio programme can enrich a unit, a topic, furnishes vivid contacts 
with the world and keep teachers and students upto date. Under the careful 
guidance of teacher, the programmes can be used to train students to tester 
with attention and discrimination. Subsequent direction can be used to develop 
critical and constructive reactions. As radio is limited to an auditory medium 
of communication, therefore, it has less appeal then television but it has larger, 
cheaper and can used with battery. However, it shares with television the 
quality of its mandatory. 
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b) Recording:  
 The disc recordings have advantage over radio is that they maybe 
scheduled at a time that is convenient to the teacher and appropriate for the 
topic being studied. They are used as an auditory reinforcement of teaching 
gained through reading. 
 
 A more versatile as an additional aid is the magnetic tap recorder over 
the disc record is that the recording may be produced as well as played back 
by the teacher or students. Tape recorders are usefully used for interview 
purpose. The tap recorder can be used for recording radio programme, 
presenting a classroom discussion or a students report for replaying purpose. 
The teacher of Pakistan studies can obtain lot of recorded taps or cassettes on 
important topics prepared by Allama Iqbal Open University or by other 
commercial companies on Pakistan movement, socio-economic and 
geographical features. 
 
2.4 Audio-Visual Aids Recommended in Curriculum to be used in 

Teaching of Pakistan Studies 
The audio-visual aids recommended in curriculum to be used in 

teaching of Pakistan Studies are briefly described. 
 
a. Maps 

- Atlas of Asia 
- Map of Pakistan 
- Relief Map of Pakistan 
- Historical map of sub-continents 
- Political map of sub-continent 
- Outline map of pre-partition of Punjab and Bengal 
- Pictorial map of Pakistan 
- Map of Pakistan showing urban settlement 
- Map of Pakistan showing density of population 
- Map of Middle East 
- Map of Muslim countries 
- Map of the world 

 
b. Pictures: 

- Pictures of prominent muslim rulers 
- Portrait of Mohammad Bin Qasim 
- Pictures of assemblies Provincial and National 
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- Picture of varied beautiful places depicting cultural and 
geographical heritage. 

- Pictures  of main forests, dams, bridges and barrages. 
- Pictures of mountains, rivers, plains. 

 
c. Charts: 

- Charts showing structure of Federal and Provincial 
government. 

- Chart relating to agricultural product and system 
- Chart showing population 
- Chart showing salient features of last census. 
- Chart showing exploitation of customs 
- Chart depicting literacy ratio, enrollment at various 

levels. 
- Chart showing different agencies of UNO 
- Chart showing pictures of Holy Places 
- Chart showing flags of muslim countries 
- Chart showing characteristics of a welfare state 

 
d. Documentary Films: 

- Documentary film on making of Pakistan. 
- Documentary film on assembling in session. 
- Documentary film on development of national economy 
- Documentary film on education development in 

Pakistan 
- Documentary film on UNO in session 
- Documentary film on Haj 
- Documentary film on muslim conference/summit 

 
2.5 Utilization of Library Resources for Teaching of Pakistan Studies: 

 
The importance of Reading Materials: 

 
 The need of extensive reading materials and other kinds of equipment  
for secondary grades, is generally recognized, although much facilitates are 
either missing or inadequate for the Pakistan Studies. The desirability of an 
extensive Library for teaching of various subjects, particularly Pakistan 
Studies, is also widely recognized and should be provided as a means of 
gaining insight in social realities. 
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 It has been generally observed that proper books which have  been 
recommended for the school library in Pakistan Studies are either irrelevant or 
very old or inadequate or their number is small. There are inappropriate 
volumes found in school library which have been donated. A sad state of 
school library is. It has no separate building or room and no fulltime trained 
librarian or a trained teacher in library science to manage and look after the 
library. Moreover, the financial provision for the purchase of library books, is 
to made on regular basis by the department in the annual budget of the school. 
 
 The presence of library with particular reference to Pakistan Studies is 
hoped to influence the success of the teaching of the subject. The very essence 
of Pakistan Studies can be found in an expanded realization of various forms 
and instances of social cooperation of various organizations. Much of the 
knowledge on the subject can be derived form printed materials. The Pakistan 
Study teacher, should therefore, give constant thought to the acquisition and 
utilization of pertinent materials. The library is perhaps the best simple index 
of the quality of instruction that is given in social studies. 
 
 An energetic and an imaginative teacher can secure the help of his/her 
colleagues, the head of the institution in launching a campaign for collection 
of relevant books free of cost and raising funds for purchase of books. 
 
(2) Considerations in the Selection of Books: 
 The concerned teacher can play effective role in the selection of books 
for the library of the school. 
 The following considerations should be taken in view. 
 The books should be relevant and uptodate. 
 
 They have attractive binding, numerous pictures, readable type and 
interesting content help to attract attention of those who are half disposed to 
read. 
 
 The teacher should collect up-to-date lists or catalogue and reviews 
from the recognized publishers of the related materials so that he/she could 
make suitable selection for the library. 
 
(3) The Contents of a Pakistan Study Library: 
 The library should therefore, present considerable variety. It should 
possess well-selected books in each of the following groups. 

- Reference books 
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- Parallel books 
- Source books 
- Series and sets 
- Specialized studies 
- Biographic 
- Books on local aspects 
- Fiction books for teachers 
- Professional books 
- Soft cover books 
- Pamphlets and periodicals 
 

(4) Other Considerations: 
 Other considerations in the most effective use of library requires a 
constant co-operation of the teacher and librarian. The teacher should 
definitely know hat type of books and other related materials are available in 
the library. He should make as already mentioned specific recommendations 
for the purchase of books. He should make assigned reading to books that are 
actually available in the library. He should assist students in finding materials 
on al particular topic. He should also assist students in acquiring proper 
reading habit. 

 
3- SELF ASSESSMENT QUESTIONS: 

 
1. What is the importance of instructional resources? 
2. What are the various types of instructional materials? 
3. What are the value and importance of audio-visual aids to be used in 

teaching of Pakistan studies? 
4. What are the modern types of audio-visual aids to be used in teaching 

of Pakistan Studies? 
5. What are the modern types of audio-visual aids to be used in teaching 

of Pakistan Studies? 
6. Why is the black board still popularly used in instruction? 
7. Which type of audio-visual aids have been recommended to be used in 

teaching of Pakistan Studies? 
8. Which types of instructional aids the children can prepare with no cost 

with low cost materials in teaching of Pakistan Studies? 
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INTRODUCTION 
 
 Introduction is a planned activity. It is imparted in a carefully planned 
and organized environment. Therefore, lesson planning is an integral part of 
the instructional programme. If we intend to maximize the limited time, 
effectively utilize the resources and efficiently direct the efforts of the teacher, 
then these objectives cannot be achieved without planning of an instructional 
activity. 
 
 This unit has been devoted to the lesson planning in Pakistan Studies. 
The important aspects of this broad concept includes the concept of lesson 
planning, areas of concern in lesson planning, the need and importance of 
lesson planning, functions of lesson planning, characteristics of a good lesson 
plan, design of a lesson plan and teaching strategies, self evaluation approach 
for assessing the strengths and weaknesses of the lesson plan. A model lesson 
has also been framed at the end of the unit. 
 
 The particular ideas which have been emphasized in this unit, are that 
teachers should not underestimate the importance of lesson planning in 
instructional programme. If the teacher intends to teach the subject with a 
purpose, if he/she intends to contribute and if he/she intends to bring about 
desirable change in the behavior of students, then he/she should be rest 
assured that these objectives, cannot be achieved without a goal-oriented 
planning of his/her daily lesson. 

 
OBJECTIVES OF THE UNIT 

 
 After studying this unit, the students would be able to understand: 

a. the concept of lesson planning, 

b. areas of concern in lesson planning, 

c. the need and importance of lesson planning, 

d. the functions of lesson planning, 

e. characteristics of a good lesson plan, 

f. design of lesson plan and teaching strategies, 

g. self evaluation in lesson planning, 

h. preparation of a lesson plan on a relevant topic, 
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1- THE CONCEPTUAL ASPECT OF LESSON PLANNING 

 
 The term “lesson planning” means the organization of pupils learning 
activities and resources that are needed in a period of time in such a way that 
maximum learning will result from the experience. Many of us still, 
unfortunately erroneously believe that instruction means a series of lessons 
and the classroom is a place where these lessons are delivered. In fact, its 
concept is very broad, if embraces all aspects of human life. Even the teaching 
of a lesson is not a stereotype job but a purposeful and dynamic activity, 
providing opportunity to pupils for learning, thinking and understanding and a 
generous scope for their self-realization and self direction under the guidance 
and stimulation of  the teacher. These objectives cannot be achieved without 
skillful and conscious planning. The teaching job cannot be carried out more 
effectively and more efficiently if careful planning has not been done in 
advance. Teaching of course is no exception but its excellence could depend 
upon the extent of effective and careful planning, is accomplished. It is 
through this strategy that the teacher takes into consideration both the 
permissiveness and direction in teaching learning process. 
 
 Lesson planning usually involves daily lesson planning, but it may 
cover the work for a longer period in parts or in sequence. The lesson planning 
serves as a guide to the teacher particularly in directing his/her work towards 
what he/she wants to teach? What he/she needs most in his/her plan? What 
activities are important to be chosen? How the proposed strategy could be 
carried out effectively? What materials are essential to be identified or 
developed for a particular lesson? And how the outcome could be assessed at 
the end of the lesson. 
 
 Ideally stating, it is the teacher’s social, mental emotional visualization 
of the classroom experiences which are planned. It is, in many aspects the 
core, the heart and the spirit of meaningful teaching. It entails, hard work and 
is potentially that most remarking sort of professional work that teacher can 
under take. It is because of planning through which the teacher avails the 
opportunity to use every but of his/her knowledge, skill, intelligence, 
creativity and resourcefulness. 
 
 In simple words, lesson planning is the pooling of ideas about what is 
to be done and how it is to be done. As in the classroom, the teacher plays a 
dominant role in the entire teaching learning situation and assumes the entire 
responsibility for guidance and direction, teaching and planning 
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himself/herself. Therefore, all these efforts would depend upon his/her skill, 
competence, initiative and resourcefulness. It is still, a long way to reach the 
goal of particularly planning by the teacher and students in our country. 
 
1.1 Areas of Concern in Lesson Planning 

After taking into various dimensions of the plan, the question naturally 
arises which areas in lesson planning are more crucial to be looked into. The 
concept of teaching is very comprehensive. The variety of instructional 
activities, the expectations and aspirations on the part of teachers and students 
are enormous. However, certain important areas in lesson planning is briefly 
stated. They are: 

i) The teaching learning strategies. 
ii) The content/concepts 
iii) The processes/skills 

 
 The extent of these areas is expressed in the following key questions. 
All concerned with education in general and teaching in particular, are 
required to think over these questions. 
 
i) Teaching / Learning Strategies 

 These involve key question like: 
a. What are the objections of a particular lesson? 
b. What behavior is wanted the student to exhibit? 
c. What kind of activities should they be involved in? 
d. What is the most effective way to teach the intended lesson? 
e. How should the outcome of the lesson be assessed? 
 

ii) The content/concepts 
 These involve key question like: 
a. What is important about the content? 
b. In what ways is it necessary to students? 
c. What information, knowledge and understanding should 

students gain from this lesson? 
d. What type of questions are needed to be raised on the content 

of the lesson? 
e. What ideas about human behavior are inherent in lesson? 
f. How students could be stimulated intellectually? 
g. How will they share the ideas contained in the lesson? 
h. To what extent the ideas, concept contained in the lesson are 

transferable to other experiences.? 



 
-157- 

i. How could the ideas concept so learned is the lesson be 
transferred to other experiences as the chief objectives of 
instruction? 

 
iii) Process/Skills 

 This area of concern includes such questions: 
a. What method and skill will the teacher and students used in 

their lesson? 
b. Are the procedures used in the lesson transferable? 
c. Can students on their own part be given opportunity to learn 

themselves? 
d. Can students be given opportunity to reach on the situation? 
e. What skill students, learn about themselves and their 

environment? 
f. How would they relate the experiences so gained to their real 

life situation? 
 

1.2 The need and importance of lesson planning: 
Planning the lesson is necessity an essential aspect of the educative 

process as it enables the teacher to analyze the presentation in logical 
sequence. 

 
a. To decide upon the method and devices of teaching each 

section. 
b. To foresee and provide for the difficulties likely to arise. 
c. To bring to clear consciousness the right appreciative mass. 
d. To have an accurate idea of the child’s previous experience. 
e. To decide upon how much he/she is to tell and how much to 

lead his/her children to find out for themselves. 
f. To accord with the law of alternate absorption and reflection. 
g. To know how far has succeeded in his/her lesson and? 
h. To avoid any confusion. 

 
1.3 Functions of lesson planning: 

Lesson planning as revealed from its meaning, has certain definite 
functions to perform in effective teaching: They are: 

a. Lesson planning ensures a definite objective for each daily’s 
work and forces such consideration to be taken in view. It 
delimits the filed in which the teacher is teaching 
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b. It ensures association between various lessons, the selection, 
organization of the subject matter, materials and other relevant 
activities. 

c. It enables the teacher to adopt the most suitable type of 
teaching procedure and prepare evaluative instrument for 
assessing the outcome of instruction. 

d. Planning checks wastage of time, energy land resources 
because it helps the teacher to be systematic and on the right 
track instead of teaching, in haphazard and aimless manner. 

e. Since lesson planning integrates different lessons or topics of 
study, it therefore, provides consistency and continuity in the 
teaching process. 

f. Lesson planning stimulates the teacher to introduce pivotal 
questions, illustrations and other learning alternative. 

g. It provides adequate introductory statement, summary, 
assignment and the availability and use of materials and when 
needed. 

h. Lesson planning gives the teacher greater assurance, freedom 
and confidence in teaching. 

i. Without planning, a teacher cannot foresee his/her difficulties, 
which are likely to arise during teaching, and can prepare 
himself to overcome the situation. 

j. If the teacher and students do not know the goal, no body will 
be able to marshal their resources for it. Only a planned lesson 
can provide such opportunity to both. 

 
1.4 Characteristics of a good lesson plan: 

Teachers are required to plan lesson which may possess the following 
characteristics: 

a. The lesson is clearly and neatly written. 
b. A proper balance is maintained among various components of 

the lesson planned. 
c. Objectives in behavioral terms, are clearly stated. 
d. The lesson clearly indicates the experiential background of 

knowledge of students. 
e. The content for the lesson will be selected and organized. 
f. The instruction materials are well selected and organized. 
g. The plan indicates well selected and directed learning activities 

of the students. 
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h. The plan indicates the teaching technique, procedures to be 
employed. 

i. The plan indicates appropriate aids and other alternatives to be 
adopted for a particular lesson. 
j. The plan provides variety of assignments for students. 

k. The plan possesses an outline, summary usually blackboard as 
it developed in this course of teaching. 

l. The plan does not only indicate the time allotted for the lesson 
but shows equitable distribution of it over various activities. 

m. Some references for extra reading related to the topic is also 
necessary in the plan so that students could develop and 
maintain study habit. 
In more comprehensive and general terms, a good lesson plan 
clearly follows: 
a. A clear relationship between what has been done and 

what will follow. 
b. What the students are supposed to learn? 
c. What the students will do to bring about the learning as 

desired? 
d. What means by which differences among students 

achievements will be cared for. 
e. Teacher’s thinking about evaluation of learning which 

has been undertaken. 
 
1.5 A proposed design for lesson planning and teaching strategies in 

Pakistan Studies: 
In the light of preceding discussion on various aspects of lesson 

planning, a design is proposed for lesson planning and teaching strategies in 
teaching of Pakistan Studies to the students of high classes (IX-X) in the 
secondary schools. On the basis of the design a model lesson has also been 
developed.  

 
The important component/stages of the design are brief stated: 
 

1. Preparation Stage: 
 
 Formulation of Objectives: 
 
 The objectives of a particular lesson should be formulated in 
behavioral terms such as: 
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i) Knowledge 

a) ___________________________________________________ 

b) ___________________________________________________ 

c) ___________________________________________________ 

 

ii) Skill 

a) ___________________________________________________ 

b) ___________________________________________________ 

c) ___________________________________________________ 

 

iii) Attitude 

a) ___________________________________________________ 

b) ___________________________________________________ 

c) ___________________________________________________ 
 
The objectives so formulated, should be clear, concise, realistic, 

relevant and progressive. 
 

2. Identification of Instructional Resources: 
 Any type of instructional resources should be identified which are 
relevant to the topic such as teachers, guide, study guide, manual, teaching kit 
text book and audio visual aids. 
 
3. Organization of the Instructional Materials: 
 After selection of the relevant materials, these should be organized or 
assigned according to the sequence of various activities to the performed in 
teaching of the subjects such arrangement will save time and will kept 
continuity in teaching learning process. 
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4. Identification of the Key Concepts in the New Lesson: 
 The key concepts, ideas of the new lesson should be identified and 
stated in logical manner so that the teacher and pupils could proceed logically 
and systematically while translating them into various activities. 
 
5. Identification of other Related Concepts: 
 Other related concepts to the new concepts are to the identified and 
looked into such concepts already known, to students at lower level, concepts 
to be learnt in new lesson and also concepts to be learnt in future. 
 
6. Building linkage of the New Knowledge with Previous Knowledge 

of the students: 
 Any of the following modality could be adopted for this purpose such as: 
- Asking questions 
- Showing chart/model/picture etc. 
- Role playing 
- Any activity suited to the situation. 
 If introductory questions are intended to the asked from students, they 
should be brief and brisk, specific and stimulating. 
 

i) Presentation Stage: 
 

1. Method and Procedure: 
 The running theme in the process of presentation of the new lesson in 
Pakistan Studies will be viewed as combination of both inductive and 
deductive approaches. Which are adopted through various activities in which 
teacher and students are involved. 
 

2. Introductory Statement/Declaration of the Topic: 
 After linking the old knowledge of children with the intended new 
experiences, the teacher may make a brief introductory statement on the topic 
highlighting the needed and purpose of the topic motivate students. It is better 
to indicate the key concepts of a historical, social or a geographical 
phenomenon related to the subject. 
 
3. Activities: 
 The teaching strategies should go through a series of activities based 
on selected concepts of any sociological, economic or geographical situation 
of Pakistan. Such activities may range from questions, discussion, explanation, 
role playing etc., drawing inferences and generalization. The key concepts, are 
so understood, are recorded on the black board in the form of summary. 
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Students will be asked to write them in their notebooks at the end of the 
periods. Some precautions should be observed in the course of carrying out 
instructional activities such as: 

a. Activities are exclusively based on the key points of the topic. 
b. These are followed in sequential fashion. 
c. Students are actively involved in these activities. 
d. Teachers role is to guide and control discussion. 
e. Teacher should be more careful while discussing certain 

controversial issues. 
iii) Generalization / Application Stage: 
 At the end of presentation of new lesson through the modality stated 
above, generalization of the social phenomena, has to be drawn by the students 
with the help of teacher. As already stated, the teacher should guide, direct and 
facilitate to: 

a. Assist students to arrive at with in agreement without confusion 
or discontent. 

b. Sum up the work after discussion / observation. 
c. Outline the net result of the entire instruction on the black 

board. 
d. Identify other related material for further verification / 

observation of the facts so called. 
e. To apply the revealed phenomena / facts / principles in real life 

situation of students. 
 

iv) Evaluation Stage: 
 Evaluation should be an integral part of the instruction. The purpose of 
it is to know how students have comprehended various ways of the new 
lesson, and are able to apply them to practical situation. Questions which are 
locality framed for this purpose, should serve as vehicle to assist consolidation 
of teaching in gradual manner. These can be assured individually by students 
or in small group manner. The level of such questions should range straight 
from lower level of recall, recognition to higher level of understanding, 
comprehending and application. 
 The preparation of an objective type test is easy, economical and 
effective way of testing the outcome of the new lesson. It would be more 
convenient for the teacher that such test is prepared in advance and photo 
copies are provided to students at the time of evaluation stage. Such test 
should be consist of the following test items relating to the topic understudy 
with ratio noted against each. 
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a. Comprehension   = 15% 

b. Rewriting or filling the blanks = 10% 

c. Matching    = 15% 

d. Multiple Choice   = 30% 

e. Short Answers    = 30% 

 
1.6 Self-Evaluation Approach for Assessing the Strengths and 

Weaknesses of the Lesson Plan 
 
 When a lesson is planned and implemented in actual situation of the 
class room, it be duly evaluated and criticized by the teacher himself so that 
suitable changes, improvement and adjustment could be made in planning for 
the future. 
 The following is such evaluative approach for the assessment of the 
strengths and weaknesses of the lesson plan, so executed in the class room. 

a. Were the objectives clearly and specifically stated? 
b. What were the inhibiting factors in their achievement? 
c. In what respect the content provided in the lesson was lacking? 
d. Were the introductory questions clearly and stimulating? 
e. Were the activities systematically carried out? 
f. Which part of the lesson was success and why? 
g. Which part of the lesson was failure and why? 
h. Were the pupils activity involved? 
i. Were the developing questions clear to children? 
j. Was there any departure from the original plan and why? 
k. While external factors have affected the plan and how they 

could be avoided in future? 
l. What internal factors have effect the plan and how they could 

be avoided in future? 
m. What changes are suggested if the lesson is planned again? 

 

2. A MODEL LESSON IN PAKISTAN STUDIES: 
 
1. Topic:  The creation of Pakistan 
2. Class IX  
3. Time : 45 Minutes 
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2.1 Stage I : Preparation : 
i. Instruction Materials: 

a. Text Book 
b. Any other book on Pakistan Movement 
c. Clipping of Newspaper on Pakistan Independence Day 
d. Any article on Pakistan Feature 

ii. Audio-Visual Aids: 
a. Picture of Quaid-e-Azam, Liaquat Ali Khan, Sir Syed Ahmad 

Khan, Minar-e-Pakistan. 
b. Charts : Text of Pakistan revolution 1940 
c. Maps  :  Indo-Pakistan Sub-continent, Map of Pakistan 

 

3. OBJECTIVES: 
i. General Objectives: 

a. To create in students the spirit of love of Pakistan. 
b. To inculcate in students the spirit of patriotism for their 

country. 
c. To create in students the quality of a responsible citizen of 

Pakistan. 
d. To inculcate in students, critical thinking and social 

consciousness. 
e. To enable the students to face and accept the changing 

conditions of their life. 
 

ii. Specific Objectives: 
 
A. KNOWLEDGE: 
a. To enable the students know the objectives of creation of 

Pakistan. 
b. To enable students to familiarize with Islamic foundation of 

nationality. 
c. To enable the students be aware of religious, social, economic 

and political differences among Muslims and Hindus in Sub-
Continent. 

d. To enable students be familiarized with the “Two Nation 
Theory”, supported by facts. 

e. To enable the student to explain Muslim League Public 
Movement for the creation of Pakistan. 

f. To enable the student to describe the implication of Crisp 
Mission. 
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g. To enable the student to explain the important points of Indian 
Independence Act 1947. 

h. To enable the students explain the role played by provinces in 
the creation of Pakistan. 

 
B. SKILL: 

a. To enable the students to draw an outline map of Indo-Pakistan 
sub-continent. 

b. To enable the students to draw an outline map of Pakistan. 
c. To enable the students to organize Pakistan Independence Day, 

the (14th August, 1947). 
d. To enable the students to prepare charts related to the topic. 
e. To enable the students to prepare a speech on the “Creation of 

Pakistan”. 
f. To enable the students to deliver speech on the “Creation of 

Pakistan”. 
 

C. ALTITUDE: 
a. To enable the students express love for Islam and people of 

Pakistan. 
b. To enable the students rationalize the creation of Pakistan. 
c. To enable the students create love for the people of Pakistan 

who had rendered great sacrifices for the creation of Pakistan. 
d. To enable the students express sympathy for those who had 

been suffered much during the partition period. 
e. To enable the students appreciate the role played by provinces 

in the support of Pakistan. 
 

4. BASIC / KEY CONCEPTS OF THE LESSON: 
 The following basic/key concepts are derived from the lesson.  

a. “Two-Nation Theory” was based on glaring cultural differences 
between Hindus and Muslims. 

b. The Muslims of the sub-continent wanted to get rid of British 
as well as Hindu domination. 

c. The Muslims were in majority in the eastern and western parts 
of the region. 

d. Muslims wanted to lead their life according to the precepts of 
Islam. 

e. Muslims of the Sub-continent aspired Urdu as their national 
language. 
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2.2 Stage II: Presentation: 
 
i. Introduction: 

Students are aware that Pakistan Independence Day the 14th August, 
1947, and Pakistan Resolution Day, the 23rd March, 1940 use celebrated every 
year with pomp and show. Students are also aware of the communal riots 
which are taking place now and then in India. 

 
ii. Introducing the Lesson: 
 The central theme of the lesson will be introduced by the teacher while 
forwarding such basic facts. 

a. Hindus will subjugate Muslims while taking revenge of 
hundred years of Muslims domination over them, after getting 
rid of British supremacy in India. 

b. Being Muslims, they will not  able to lead their life 
independently in India. 

c. Therefore, Muslims of India started independent struggle under 
the leadership of Quaid-e-Azam to get rid of themselves from 
British as well from Hindus simultaneously. 

d. The united struggle of Muslims in India carved out Pakistan a 
new born country on the map of sub-continent on August 14, 
1947. 

 
 After wide discussion on the central concepts of the topic, the 
following generalization will be drawn. 
 
2.3 Stage III : Generalization: 

Generalization so drawn, will include the following key points. 

a. The creation of Pakistan evolved round “Two Nations Theory”. 

b. Muslims of the sub-continent wanted to lead their life 
according to the tenants of Islam. 

c. Other related factors for the creation of Pakistan were their 
unique historical, cultural and social heritage which could to be 
preserved and promoted only in a separate domination of 
Muslims in India. 
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2.4 Stage IV : Evaluation: 
 

i. Evaluation Questions: 
 The outcome of the lesson will be evaluated through asking students 
the following questions. 

a. What is the concept of Hindu nationality? 
b. What is the basis of Muslim nationality? 
c. What is meant by “Two Nations Theory” 
d. Why Muslims of sub-continent demanded a separate 

homeland? 
e. What are political and social differences  between Muslims and 

Hindus? 
f. In which provinces Muslims were in majority? 
g. What were the important points of Pakistan Resolution? 
h. What were the important points of Crisp Mission? 
i. What was the role of Baluchistan and NWFP in the creation of 

Pakistan? 
 
ii. Activities to the Performed by Student at the end of the  

Lesson: 
 For the following activities will be carried out by students under in 
guidance and supervision of the teacher at the end of the lesson. 

a. Students will be asked to visit Minar-e-Pakistan and write in 
their book the Pakistan Resolution 1940 inscribed on the tablets 
of Minar. 

b. Students will be asked to collect pictures depicting the 
characteristic religious, social and cultural life of Muslim and 
Hindus. 

c. Students will be asked to collect extracts of speeches of Quaid-
e-Azam delivered on different occasions and present them in 
the class. 

d. Students will be asked to present a report fully justifying the 
creation of Pakistan. 

e. Students will be asked to fill in green colour the areas where 
Muslims were in majority in India, outline an other map of the 
sub-continent. 

f. Students with be asked to collect photos of important persons 
or leaders who had played active role in Pakistan Movements in 
the sub-continent. 
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3- SELF ASSESSMENT QUESTIONS 
 

1. What is the concept of lesson planning? 

2. What are the important areas in lesson planning? 

3. What is the need and importance of lesson planning? 

4. What are the characteristics of a good lesson plan? 

5. Describe the important stages of a lesson plan? 

6. How to evaluate a lesson plan? 

7. Prepare a lesson plan on “Independence Movement? 
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INTRODUCTION 
 
 Evaluation is a continuous process. It provides evidence on what is 
going on in teaching learning situation. It gives direction to reorientation of 
the goals of instructions, appropriately adoption of teaching strategies and on 
utilization of resources in effective and efficient manner. Evaluation is an 
integral part of instruction. Formulation of objectives, selection and 
organization of content, selection and organization of learning experiences etc 
are of no use if an effective evaluation is not undertaken for  assessing the 
outcome of all efforts stated above. 
 
 The content of this unit relates to evaluation of Pakistan Studies. It 
discuss the objective of evaluation in Pakistan Studies, types of tests and 
techniques of evaluation in Pakistan Studies and types of evaluation suggested 
in prescribed curriculum of Pakistan Studies. Sufficient examples of various 
types of essay type tests and objectives types tests have been provided to 
support the theoretical aspect of discussion. These examples are based on the 
content of the prescribed book. Moreover, sufficient directions have been 
provided to the teachers how to prepare objective types test with care and 
relevance to the content desired to be tested. 
 
 In this unit, effort have also been made to familiarize teachers with 
various techniques, which assess the “qualitative aspect” of students status and 
behavior 
 
 

OBJECTIVES OF THE UNIT 
 

After studying this unit the student would be able to understand 
 

a. the objectives of evaluation in Pakistan Studies 

b. types of tests in teaching of Pakistan Studies 

c. types of techniques in teaching of Pakistan Studies 

d. the relevance and effectiveness of each type of technique 

e. types of evaluation recommended in curriculum of Pakistan Studies 
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1. OBJECTIVE OF EVALUATION IN PAKISTAN STUDIES 

 The word “purpose” is always allowed with the evaluation procedures 
such as what should be developed for the purpose of improving method, for 
the purpose of formulating a better curriculum for the purpose of justifying 
new changes and improvement brought about in the system. In fact, evaluation 
programme at any level is not without purpose. The purpose is clear and 
definite. 
 
 An evaluation programme with special reference to Pakistan Studies, 
serves the following objectives. 
 

a. To diagnose students difficulties. 

b. To provide guidance in preparation of numerical materials. 

c. To judge efficacy of a unit or units organization. 

d. To guide individual student in performance of various activities. 

e. To estimate the efficacy of a new method introduced by the teacher in 
Pakistan Studies. 

f. To estimate the grade placement of materials to be used in Pakistan 
Studies 

g. To determine the grade placement of materials to be used in Pakistan 
Studies. 

h. To determine the relevance materials used in teaching of Pakistan 
Studies. 

i. To decide the effectiveness of a particular piece of equipment. 

j. To decide the effectiveness of alternative method used in Pakistan 
Studies.. 

k. To determine the value of the whole programme. 

l. To determine the relevance of the whole programme. 

m. To judge the merit or competence of the teacher. 

n. To identify  the instructional problems of the teacher. 

o. To identify problems of the students in the subject. 

p. To strengthen motivation. 

q. To create interest in students for the subject. 

r. To create completion spirit among students. 

s. To provide evidence on the nature of performance of students in future. 

t. To provide justification for change of curriculum in future 
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1.1 Basic Consideration Needed to be Taken in View in Evaluation 
Programme: 
The following considerations are needed to be taken in view in an 

evaluation programme with reference to the teaching of Pakistan Studies. 
 
a. Evaluation should be a continuous process. 
b. Evaluation should stress growth. 
c. Evaluation should be in terms of student’s progress. 
d. Students should also be involved in planning of evaluation 

programme. 
 
2- TYPES OF TESTS IN TEACHING OF PAKISTAN STUDIES 
 

For evaluation purpose, evaluation instruments are constructed and 
used by means of which the teacher obtains information on student’s progress 
and effectiveness of the instruction. These include both quantities and 
qualitative data, objective measures and subjective impressions. For 
convenience, the various types of instruments may be classified as tests and 
techniques. Tests are of three kinds; intelligent tests, achievement tests and 
personality test. In this section only achievement tests will be discussed. 

 Achievement tests are designed to measure the results of instruction. 
The Pakistan Studies in intended to produce significant changes in the ability 
to acquire knowledge, to utilize certain skill, to acquire desirable attitude to 
understand selected aspects of human relationships. In order to measure the 
extend to which these objectives have been achieved, the teacher has at his/her 
disposal lot of general types of instruments i.e “Standardized tests” and 
“Teacher made tests”. These are two types of teacher made tests: the essay 
types test and the objective type test. 
 
2.1 Essay Type Test: 

Essay type test is used primary for the measurement of those learning 
outcome that cannot be measured by and objective test. For testing the ability 
to remember, to comprehend, to organize and to synthesize, the essay type test 
or examination are still popular and widely used instructional programmes of 
the schools. 

 
(i) Advantages of Essay Type Test/Examination 
 An essay types test/examination have some important advantages. 
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a. It enables the teacher to measure all kinds of activities from 
simple to complete reasoning. 

b. It affords the students an opportunity to write/express their 
ideas. 

c. It affords the students an opportunity to select, organize and 
integrate their materials. 

d. It requires the students to produce an answer and not merely 
recognize one. 

e. It is relatively free from guessing. 
f. It is comparatively easy to prepare. 
g. It affords the students an opportunity to think critically. 
h. It affords the students an opportunity to express there 

individually and originality. 
i. It affords the students an opportunity to write detailed or 

extended answers and reflect themselves on certain problems or 
issues. 

j. It lays emphases on integration and application of thinking and 
problem solving skills. 

 
(ii) Disadvantages/Limitations  of Essay Type Test 
 Limitation of essay type are few but they are serious and severe. 

a. The most serious disadvantage of the essay type list is the 
unreliability and subjective nature of its scoring. 

b. An other disadvantage of the list is that it usually takes longer 
to score and fever topics or areas may be sampled in the test. 

c. the inadequacy sampling makes essay questions especially 
inefficient for measuring knowledge of factual information. 

 
(iii) Suggestions for Improvement of Essay Type tests: 
 The following suggestions would be helpful for the improvement of 
the essay type tests prepared by teachers. 

a. If the potential of an essay type test is to be achieved, the items 
should preferably put maximum stress on the recall of isolated 
tactual knowledge and testing of memorized information. 

b. Because essay test are require extended answer to a few 
questions, should focus  on main ideas from Pakistan 
Studies experience rather than specific. 

c. Essay test should be designed to elicit higher level of thinking 
from students. 
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d. Essay test questions should be written in a clear and 
unambiguous way so that student know what expected of them. 

e. The use of essay questions be distributed to those learning 
outermost which cannot satisfactory measured by objective 
items. 

f. Essay questions would be measure the achievements of clearly 
defined instructional objectives. They should be carefully 
designed to elicit particular aspects of behavior defined in the 
desired learning outcomes. 
 

(iv) Example of Essay Type Questions 
a. Describe the causes, event and effects of the consequent of 

Sikh by Muslims? 
b. What was the influence of Islam on Hindu community in India? 
c. What were the forces and factors what led to the creation of 

Pakistan? 
d. What was the objective of Crips Mission and why it did not 

succeed in the achievement of its objectives? 
e. What are the concepts characteristics and goals of an Islamic state? 
 

2.2 Types of Objective Items/Questions: 
 Objective type lists have been developed to meet the leases drawbacks 
of the essay type tests is subjectivity in scoring and limited sampling. They 
have the additional advantage of being rapidly scored and practically 
eliminating the possibility of bluffing on the part of students.  
 
 Some other characteristics of the objective type test are:- 

a. An objective type list requires specified and brief answers. 
b. Students spending most of their time on reading and thinking 

when taking an objective test. 
c. The preparation of an objective type list is relatively tedious 

lent easy to score accurately. 
d. The objective lists permit occasionally guessing. 
e. Objective type tests are efficient for measuring knowledge of 

facts. 
f. Objective type tests encourage pupils to develop a comprehensive 

knowledge of specific facts. 
The test items as well as test themselves may be classified in various 

ways according to their purpose the following grouping will indicate the most 
important one. 
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a. Short Answer Questions 
b. True – False Items 
c. Multiple Choice 
d. Matching 
e. Completion 

These are briefly discussed with examples. 
 
(i) Short Answer Questions 
 A short answer question in used for getting a direst short answer. It is 
suitable for measuring a wide variety of relatively simple learning outcomes. 
They are effective for measuring a specific learning outcome. These questions 
are easiest to construct and also to evaluate. Students are in a position to write 
correct answer and reduce to considerable extent. 

These tests are unsuitable for measuring complete- learning outcome. 
There also arises difficulty of scoring if the answers of the questions are not 
carefully phrased. 
 Such limitations of these questions can be overcome if the questions 
worked such that the answer in both brief and definite. Students should also be 
conveyed proper directions at the beginning of the test. 
 Examples: 

a. How did Mohammad Bin Qasim defeat Raja Daher? 
b. How did Sir Syed Ahmad Khan try to removes 

misunderstanding between the Muslims and British? 
c. What were the important features of Lahore Resolution, March 1940? 
d. What was the role of Sind in Pakistan Movement? 
e. What are the main elements of Islamic culture? 

 
(ii) True False Items: 
 True-False items type test is widely used by the teacher. But there is 
greatest difficulty in making true-falses items. Sometimes the teacher select 
items, which are not adequate but are also misleading. In Pakistan Studies it is 
letter to be avoided if letter is not very much skillful. 
Examples: 

a. The war of independence 1857 was an organized struggle T/F 
b. The conquest of Sind paved to way for the propagation 

of Islam. 
T/F 

c. Shah Walliullah was born in 1703 in Delhi T/F 
d. The Lahore resolution 1940 had supported the demand 

for united India. 
T/F 

e. Khilafat Movement started in 1923. T/F 
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(iii) Multiple Choices: 
The multiple choice items test present three or more option one of 

which is best or correct. The others are erroneous or inadequate. In Pakistan 
Studies the multiple-choice types of test in perhaps the most useful of all 
objective test forms. It can be used in listing for information, 
misunderstanding of concept and relationship and the ability to discriminate. 
The advantage of this type in that it restricts the approximation. It can be 
scored quickly and objectivity. In multiple choices the lustrous war type of 
item is one that involves the choosing from three or more options of the one 
that least complete the statement. 

 The following aggression on the list of multiple-choice type may be 
helpful. 

a. Use multiple choice for measuring discrimination or insight 
particularly for understanding of to creeps. 

b. Make all options realistic. 
c. Avoid text book phrases. 
d. Avoid clues in the operating clauses. 
e. Keep all options in the name category. 
f. Setter the correct options. 
g. Stale ideas clearly. 

Example: 
A. The Khilafat conference was held in 

- 1917 
- 1918 
- 1922 
- 1923 

 
B. Quaid-e-Azam in his 14 points, March 29, 1929 demanded 

reforms to be brought about in 
- Punjab and Sind 
- Sind and Balochistan 
- Balochistan and N.W.F.P 
- Sind and N.W.F.P 

C. According to Pakistan Commutation 1962 the future Capital of 
Pakistan would be 
- Karachi 
- Lahore 
- Rawalpindi 
- Islamabad 
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D. The members of council of ideology of Pakistan are selected by 
- Prime Minister of Pakistan 
- Chief Justice of the Supreme Court of Pakistan 
- President of Pakistan 
- Chief of Army Staff of Pakistan 

E. The Fifth Five Year Plan was formulated for the years: 
- 1971-76 
- 1972-77 
- 1978-83 
- 1983-88 

 
(iv) Matching: 
 The matching type of items is suited to the testing of specific 
information especially in these cases in which complete is not accepted: it is 
also useful in testing for the recognition of relationship and for the ability to 
classify data under the proper categories. The matching items involves names 
and achievements cause and effect, data and events places and areas etc. 
matching exercise are easy to make and can be scored with entire objectivity. 
 Some precautions should be taken to ensure valid matching items. 

a. Provide an excess of two or three options in order to minimize 
questioning on the teases of elimination. 

b. Keep the number of items in each column relatively small. 
c. See that every item could conceivable be matched with every 

option. 
 

Example: 
a. Government of India Act  1942 
b. Pakistan Resolution   1946 
c. Crisp Mission    1935 
d. Shimla Conference   1940 
e. Cabinet Mission   1945 

 
(v) Completion Items Test: 
 The completion types tests the student ability to recall specific 
information, it is useful and reliable, when the answer is a proper name a data 
or a specific number. It cannot be used for defining a word. The completion 
type test has several advantages such as it is easy to make, it is easy to scored 
it permits no quizzing. 
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Examples: 
a. In view of rapid population growth maximum opportunities of 

________ should be provided. 
b. The name of central bank of Pakistan is________. 
c. The rate of national income from agriculture growth is 

________ percent. 
d. The name of Islamic Democratic republic of Pakistan was 

provided in________ constitution. 
e. In ________ Bangladesh came in lacing. 

 
2.3  Techniques of Evaluation in Teaching of Pakistan Studies: 

In fact, formal attesting is only one phase of the total evaluation 
programme. Even the most complete testing programme would not reveal all 
aspects of change in student behavior. 

The use of evaluation techniques should always supplement the test 
information, in may cases they will be even most significant than test in giving 
an insight in to the students growth or lack of these. 

The evaluation techniques differ from tests in that they are usually 
more subjective and their utility is dependent upon care and skill in 
interpretation. The most frequently used evaluation techniques are briefly state 
below. 
1. Observations 

A planned, systematic, carefully recorded observation continued to be 
a valuable technique. There are two types of observations. 

 
a. The observer prepares a list of possible behavior, observes a student or 

group of students and record the member of times a given student 
exhibits the various behaviors listed. 

b. The observer uses the “running account” method, capture instances of 
specific student behavior and gives the setting and context of the 
behavior. The first types more frequently used by research 
investigation in psychological and sociological studies of the children.  

 
The second type is more frequently used by teacher as a basis of 

attitude evaluation of the student. 
 

There are some considerations to be kept in view such as: 
a. The significance of observation is dependent primarily on the 

ability of the observer to be as objective as possible. 



 
-180- 

b. The observer should not confuse symptoms with underlying 
causes of behavior. 

c. the written record of observation should be made as promptly 
as possible so as not target important detail. 

d. Generalization should be made sparingly and tentatively. 
 
2 Anecdotal Records 

As a series of snapshot pictures of a child over a period of years gives 
a fairly good indication of physical observation about a child gives the teacher 
an opportunity to detect attitude, interest and personality development. A good 
anecdotal record is brief, concise and factual. The description of student 
behavior should not reflect the teacher bias, value judgment and appraisal. 

 The anecdotal record can be very useful aid for teacher if the following 
precautions are made. 

a. Each entry is dated. 
b. The situation or circumstances in which the incident occurred, 

in clearly stated. 
c. The entry of negative or undesirable behavior is avoided. 
d. The description is not made general but specific. 
e. The observations are written in terms of student’s behavior and 

not teacher’s personal reaction. 
f. All instances of behavior cannot be recorded therefore, the 

anecdotal record consists only of samples of behavior and such 
sample should be truly preventative as possible. 

 
3 Conference with Students 

During the informal conference with individual student, the teacher 
plays the role of psychologist. It provides the teacher an opportunity to 
establish report with the student. One this is established, the teacher may learn 
about previously undetected facts of the student’s teachings, attitudes and 
interest. It is frequently during such private conferences that the teacher about 
serious personal problems that the student has and that may explain into a 
considerable extent his behavior in class. 

 A distinct advantage that the conference has checklist insectaries or 
questionnaire is that the teacher is able to hear how the student responds to 
certain questions or situation as well as what he says. Vehemence of 
expression emotionally charged wording, casual indifferences or growth irony 
may all be as revealing as the substance of what is said. The more fact that 
student-to-student has a receptive listener may encourage him to “talk out” the 
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solution to his own personal problems. This indeed is one of the bases of 
successful, no directive or client centered counseling. It is recognized that the 
opportunities for extended conference, are not always available to the teacher, 
however, the awards of successfully conducted conference are great; and may 
have a significant long run impact of the student. 
 
4  Case Studies: 

The case study is a study in depth and intensity. For that reasons, it 
certainly, cannot be done with all students. If it is to be carried out 
successfully, the teacher will probably limit its use to a comparatively small 
number of all is students. 

For adequately handling the cases, the teacher must require the 
following information. 
a. Background leading to the need for case study. 
b. Classification data on the student. 
c. Family environment. 
d. Health record. 
e. Education record. 
f. Out of class behavior and interest. 

If the case study is to be written by the teacher it may use the above 
categories for organizing his material plus additional sections on interpretation 
and recommendations. The complexity and time consuming nature of case 
studies dictates the realistic conclusion that class room teacher will be able to 
employ it only in rare instances. Even though used sparingly, however, it will 
serve to keep the teacher in touch with the realities of contemporary 
adolescent life. As such, it will provide him up to date yardstick for appraising 
student behavior. 

5  Role Playing: 
Students who are asked to assume roles provide evaluative data for the 

teacher by which they say, talk and how they act. The teacher can infer from 
their performance how much information they have about the situation and the 
person being depleted. Probably, the most frequently used kind of the role-
playing techniques is the socio-drama because it is an evaluation techniques as 
well as learning activity. 

 Socio-drama is the name applied to unwritten and un memorized 
dramatization. As an introductory step, it is used to mutilates student and to 
reveal gaps in their information and understanding. 
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 Socio-drama is a process by which students identify themselves with 
the person whom they speak to understand. Socio-drama in its full meaning 
involves motivation. Self-analysis and social adjustment, the wide use of 
problem method of studying, activities of varied kinds. 
 In short, socio-drama lays emphasis on acquiring an understanding of 
their persons, on individual personality development on promoting interest and 
diagnosis of the extent of ones information and understanding. It can be used 
be explore historical situations, contemporary issues and local problems. 
 In using socio-drama the following precautions be observed by the 
teacher. 
 

a. He should himself assume a role for the purpose of 
understanding the psychology of the actors. 

b. He should select a simple situation and describe briefly to the 
participants. 

c. He should select capable, articulate and imaginative students to 
initiate socio-drama. 

d. He should assign lesser role to the least assured students. 
e. He should ingest upon exploratory and motivating nature of 

socio-drama. 
f. He should take sample time for class questions and appraisal. 
 

6 Socio Metric Method 
 Both teachers and students know some students in the school and in the 
class are well liked, other are disliked. Some attract other students and become 
leaders, other become followers. Sociologists have attempted to make 
systematic studies of interpersonal relationships of some small groups and 
have been able to obtain objective information on it. This device or method is 
called socio metric technique. 
 The socio gram is one of the most popular and informative socio-
economic technique for classroom use. It gives the teacher a indication of the 
informal structure of student society. 
 The teacher may obtain the data needed for constructing a socio gram 
for the following purposes: 

a. Group work. 
b. Seating place for class. 
c. Selecting students for arranging an outdoor activity. 

 The major use to which the socio gram can be but is a source of 
information for better understanding the students in one class. A teacher using 
socio gram must observe some precautions such as be should avoid hasty 
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generalization about isolates. He should realize that clique structures in high 
school change from year to year, even with in one group of students. 
 
7  Cumulative Record: 

Usually the most valuable single source of information about any 
student is his/her cumulative record. It is the permanent and the official 
summary of the student’s educational history, which is the best source of 
information of the past performance and the best indicator of future 
achievement. The cumulative record is therefore, with a means for current 
evaluation and an end product of past evaluation, the form and the content of 
cumulative record may vary from one system to another, it may be in the form 
of booklet, a feeder or a large size card. The content of commutation record 
usually indicate the following. 

a. Attendance record. 
b. Home and family background. 
c. Physical examination and health data. 
d. Marks in school subjects. 
e. Records of all standardized test. 
f. Participation in co-curricular activities. 
g. A anecdotal on interests, special talents and future plans. 
 

The cumulative record has some intrinsic advantages over other 
characteristics of cumulative record. 

a. Data, which is recorded for a long  period, lend predictive 
value. 

b. trends may be extrapolated with some who greater confidence. 
c. The range, scope and variety of evaluative data is an other 

characteristics of cumulative record. 
 
 Among the specific uses that can be made of the cumulative 

record are: 
a. To learn the most about new students in the shortest time. 
b. To identify students strength and weakness 
c. To identify areas of personal mal adjustment. 
d. To provide data for student conference and counseling. 
e. To provide background for conferences with parents. 
f. To enable the fresh teacher to get an over view of the students 

in his/her class before he/she faces them for the first time. 
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2.4 Types of Evaluation recommended in Curriculum of Pakistan 
Studies for Secondary School Students. 
The following types of evaluation techniques have been recommended 

in the curriculum of Pakistan Studies to be used by the teacher while teaching 
to high classes (IX-X). 

 

(i) Tests: 
a. Simple objective type test. 
b. Simple objective cum essay type test. 

 
(ii) Assessment: 

a. Assessing the skill in filling detail in the outline maps. 
b. Assessing of skill infilling outline maps. 
c. Assessing student’s keenness while playing roles. 
d. Assessing student’s skill in making maps and charts. 
e. Assessing the skill and attitude of students while working 

different projects. 
f. Assessing students skill in preparing population charts. 
g. Assessing students skill in data collection. 
g. Assessing group and individual assignments. 

 
(iii) Observation: 

a. Observation keenness of students while preparing 
chronological charts. 

b. Observing the performance while participating in delegates and 
dramas. 

c. Observing the attitude of pupils while making speeches. 
d. Observing the keens of students to conserve and preserve the 

plants and trees. 
e. Observing the interest of students while discussing problems of 

national interest. 
f. Observing the attitude of students while visiting populated 

areas. 
g. Observing the enthusiasm of students in organization of 

cultured shows. 
h. Observing the participation of students in discharging voluntary 

services to the community. 
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3- SELF ASSESSMENT QUESTION: 
 
1. What are the objectives of evaluation in Pakistan Studies? 
2. What basic considerations are needed to be taken in view in 

evaluation? 
2. What are merits and limitations of essay type tests? 
3. What are different types of objectives tests? Support your answer with 

examples? 
4. What are the merits and limitations of objective type tests? 
5. What are different types of techniques in teaching of Pakistan Studies? 
6. What types of evaluation have been suggested in the curriculum of 

Pakistan Studies? 
7. Write a comprehensive note on the following: 
a. Observation 
b. Case studies 
c. Conference with student 
d. Cumulative record 
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