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FOREWORD 

 
Teacher education in Pakistan is moving quickly into the future. As part of nationwide 

reforms to improve the quality of teacher education Allam Iqbal Open University took 

initiative to launch new programmes of B. Ed four years (Hons) Elementary and two year 

Associate degree (ADE) in Education which is basically replacement of PTC and CT 

programmes. These programmes are the latest milestone in a journey that began in 

earnest in 2006 with the development of National Curriculum which was later augmented 

by the 2008 National Professional Standards for Teacher in Pakistan and the 2010 

curriculum of education scheme of studies. With these foundation in place, Allma Iqbal 

Open University developed detailed syllable and courses for the four year B.Ed (Hons) 

Elementary and two year associate degree in education (ADE), programmes within the 

broader guidelines by the HEC. 

  

The Art, Crafts and Calligraphy is one of the newly developed courses which is designed 

for teachers who will teach this subject at the elementary level. Content of the course is 

mainly drawn from the national Arts curriculum, designed for elementary schools. This 

course will facilitate the teacher to enhance their understanding and skills for the subject 

which will be essential for them to have in order to become an effective elementary 

school teachers. Besides drawing content form elementary school curriculum, various 

topics have included keeping in mind the advance knowledge and skills that a teacher 

needs to have to effectively implement the curriculum. This course will develop and 

broaden critical and creative thinking skill, understanding and appreciation of the Art, 

Crafts and Calligraphy which will increase participant’s proficiency in different Art 

techniques and processes.  

  

As an educator, I am especially inspired by the creativity of this course. It offers the 

potential for a seismic change in how we educate our teacher and ultimately our country’s 

youngsters. 

 

I appreciate the efforts of all those who have contributed to this course development 

process’ particularly the faculty and staff form Allama Iqbal Open University and 

external experts, who gave generously their time and expertise for the purpose of 

preparing teacher with the knowledge, skill and arrangements required for development 

of learners in elementary grade. Their contribution to improving the quality of education 

in Pakistan are immeasurable. 

 

  

 Prof. Dr. Shahid Siddiqui 

 Vice Chancellor 
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INTRODUCTION OF THE COURSE 

 
Art, Craft and Calligraphy course is designed for teachers who will teach this subject at 

the elementary level. Art Crafts & Calligraphy is designed for elementary schools. This 

will facilitate the teachers to enhance their understanding and skills for the subject which 

will be essential for them to have in order to become an effective elementary school 

teacher. Besides drawing content from elementary school curriculum, various topics have 

been included keeping in mind the advance knowledge and skills that a teacher needs to 

have to effectively implement the curriculum. This course will develop and broaden 

critical and creative thinking skills, understanding and appreciation for the visual arts and 

culture and increase your proficiency in visual art techniques and processes, participants 

will get an opportunity to explore various visual of art forms and techniques in this 

course through the elements and principles of art and design. 

 

In this course, you will be introduced to a variety of media through two dimensional and 

three dimensional approaches to create and respond to visual arts. Through this course 

you will explore different approaches to painting and painting techniques using a variety 

of media. Emphasis will be placed on the elements of art and design with an emphasis on 

colors and composition. You will develop technical skills and personal style. A variety of 

subject matter will be exploring e.g. still life, interior/exterior, landscape and the figure. 

The craft section you will explore various approaches to clay construction, while 

applying the elements and principles of design to create three dimensional forms. 

Emphasis will be on hand building methods. Various decorating techniques will be 

stressed with greater opportunity to apply creative and critical thinking skills to their 

forms e.g. carving, etching, texture in 2D and 3D structures etc.  

 

OBJECTIVES OF THE COURSE 
 

 

The course will provide the knowledge of: 

1. Art and Crafts and objectives of its teaching. 

2. Selecting appropriate techniques of teaching Art and Crafts. 

3. Developing among learners the aesthetic sense and responding beauty in the 

environment and culture. 

4. Helping learners in attaining additional meaning of communication to express the 

thoughts ideas and feeling through Art and Crafts. 

5. Maintaining safe environment in art classroom. 
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INTRODUCTION 

 
Art and craft play an important role in the children’s cognitive and psychomotor 

development. Through art and craft, children learn to explore the visual world, 

communicate feelings and thoughts from concepts, imagination about themselves and the 

surrounding environment. Education of art and craft provides different abilities and 

develop interests among students. It supports holistic and interdisciplinary approach to 

learning. It promotes the ideas that knowledge is not separate division but is inter-related. 

Art and craft education provides opportunities of observation of environment, generation 

of ideas, creation of art works and value the role of art in society. 

 

 As you know learning takes place when student respond to and make connections 

between the environment and their experiences. In the process of learning art and craft 

communication skills, problem-solving skills, social and emotional skills, fine motor 

skills (enable a child do things like delicately turn the page of a book or fill in a sheet of 

paper with written words), self expression and creativity skills are developed and by 

developing these skills learner focus better in other subjects like, math, science and other 

academic assignments. The main objectives of the course art, craft and calligraphy is to 

meet the needs of two types of educational persons: 

1. Art personnel in the field. 

2. Students preparing to become teachers or coordinators of art. 

 

The teaching of art and craft is a complex task because art teacher must work very 

closely, constantly and harmoniously with a variety of people at the same time. 

 

We can say, art education is the birthright of every individual in a democratic society; it 

helps each individual achieve maximum growth through self-discovery and self-

development and the role of teacher is one of constant, positive guidance of learners 

toward personal fulfillment and social integration. 

 

 

OBJECTIVES 
 

When you have gone through this unit, you should be able to: 

1. Define the concept and importance of art and craft. 

2. Know the different strategies for effective teaching of art and craft. 

3. Evaluate the role of teacher in effective teaching of art and craft. 

4. Know the outcomes of the elementary level art and craft course. 

5. Explain the objectives of teaching art and craft at elementary level. 
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1.    ART AND CRAFTS 
 

Art is the product or process of deliberately arranging items often with symbolic 

significance in a way that influences and affects one or more of the senses, emotions, and 

intellect. It encompasses a diverse range of human activities, creations, and modes of 

expression, including music, literature, film, photography, sculpture, and paintings. The 

meaning of art is explored in a branch of philosophy known as aesthetics, whereas 

disciplines such as anthropology, sociology and psychology analyze its relationship with 

human generations. 

 

Art refers to the visual means of conveying a message. The message may express an 

artist’s emotions, moods, and certain experiences or new ideas. 

 

Whereas craft refers to various skills of changing working material from their original 

state in such a way that they end up as functional objects that can be used in performing a 

duty. Art and craft are part and parcel of our daily life. 

 

Art and craft are two inter dependent disciplines. They are fundamental to human 

existence, predating written language. They play a major role in human evaluation and 

development. Each involves a different way of thinking. 

 

Art emphasizes ideas, feelings, and craft emphasizes the right use of tools and materials. 

 

Art, craft and calligraphy provide a unique part of the education of the whole person, 

through heart head and hand, enabling the person to shape his or her world with 

discernment, and to understand and appreciate the work of others.  

 

The benefits of an education in art and craft for the student at this developmental stage 

extend far beyond a competence in the subject itself and the ability to apply it through 

life. Art and craft education develops a number of important personal qualities, 

particularly those of initiative, perseverance, sensibility and self-tolerance. 

 

1.1 Definition of Art and craft 
The terms art and crafts are often used interchangeably to describe. The same activities 

for children, but they actually have important differences and learning implications. We 

are not talking about traditional crafts like candle making or basket wearing; we are 

talking about what most adults call “crafts” that is, anything a child makes or creates: 

craft time at the library, crafts at camp, crafts class in school or crafts corner at daycare. 

Crafts have their place in a child’s educational life, but it is art that is important for 

creative activity for children. 

 

1.2 Comparison Art and Crafts 
Art and crafts are so different, it’s good to know what makes them special and call them 

by their proper names. When children create art, they are exploring, discovering, and 

thinking. Art encourages a child’s originality and unique expression with an unknown out 
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come. Crafts, on the other hand involve the child’s reproducing an adult’s idea, while 

following directions to make a specific “thing” a known outcome. Making craft is about 

imitating what an adult has made and as such, it requires no original thinking. Crafts are 

meant to be useful or practical, or to reinforce a fact or learning theme. Craft activities 

have value in this way, but art is a unique form of creativity that inspires each individual 

child to be original and inventive and to think for himself. 

 

While doing activities with student and use the words “crafts” and “art” teacher should be 

clear and correct.  

 

Following point of differences are useful for explaining. 

Crafts Art 

1. Similar (or identical) to other children Creative, unique, original 

2. Directed from the adult (teacher) Comes from within the child 

3. Closed, directions-oriented, end results 

known 

Open-ended, end results  

unknown 

4. Finished product is valued over process Process is valued over finished product  

5. Copying and imitating Self-expression 

 

1.3 Art as a Process 
Teachers often prefer to give kids crafts projects because they reflect perfect result on the 

adult. The actual situation is different: if a child is learning far more than he was merely 

copying an adult’s idea of a finished product. Creating through open-ended art places the 

value on the process rather than the final product. In process, discovering, exploration, 

and learning to confidence one’s own choices. The product is only the outcome of the 

exploration and discovery, a reflection of deeper learning. When we discuss Children’s 

art it should be about process more than product, in which free to create, and a visually 

sharing a child’s own thoughts and feelings will be more focused. As children create art, 

there will be repetition, remaking, tweaking and manipulating materials to various 

outcomes and experiences, all unique to that child. Art pleases the child and honors 

unique individuality and diversity. 

 

So we can say, Art is creative and free, with only some very basic techniques to guide the 

experience. The process is heavily valued, and the finished product is not the main goal. 

It is the creative process that holds the most value. For young children, the exploration 

and discovery are foremost. 

 

1.4 Art as Learning Skill 
Children learn through creating art. Art impacts a child’s learning and development in the 

following areas: 

 Thinking and reasoning skills 

 Problem-solving 

 Trial and error 

 Planning, organizing 
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 Estimating and measurement 

 Matching, patterning, sequencing 

 Spatial and tactical relationships 

 Language skills 

 Communication 

 Symbolic representation of ideas 

 Vocabulary 

 Memory 

 Physical skills 

 Hand-eye coordination 

 Fine motor and large motor skills 

 Emotional skills 

 Self expression 

 Purposefulness 

 Self-assurance 

 

1.5 Importance of Craft 
Crafts often have practical uses or are meant to reinforce a specific topic or learning 

theme in the classroom. Crafts may go along with Math, Science, or other academic 

areas. When making crafts, children are often forming useful items or following 

directions to make projects or things that other kids are making too even if they don’t 

look exactly identical when complete. There will be uniformity to the work and an 

expected outcome for all participants. 

 

Crafts are fun and a supplement to a child’s learning and doing.  

 

1.6 Examples of Art and Crafts 
Following are two examples of art and craft based on the use of the same main material 

cotton balls. 

 

Art example: Provide cotton balls, glue, and collage materials like buttons, cardboard, 

and other materials on hand. Each child combines his unique choice of materials and 

glues them on a chooses background for example, cardboard, paper plate, or construction 

paper. The child might conceivably make a twetty bird but more likely, the child will 

create a collage that is his own process-rendered experience. The expectation is to create, 

using cotton balls and glue, with no planned outcome or product. 

 

Craft Example: Glue cotton balls on a pre-cut cardboard twetty bird shape, filling the 

space. Next add yellow construction paper legs and feet. Glue on two buttons for eyes. 

Though no two will look exactly alike, all the twenties use the same basic directions and 

materials with a uniform expectation, which is: Make a twetty on a predetermined shape 

with cotton balls and glue. The outcome is cute. 
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2.    OBJECTIVES OF TEACHING ART AND CRAFTS 
 

Education in the arts is an integral part of the development of each human being. Those 

who have studied learning processes throughout the ages, laid stress on importance of the 

art in the education process. Art education refers to education in the disciplines of music, 

dance, theatre, and visual Art. Study in the arts is integral to our society. The arts cannot 

be learned through occasional or random exposure any more than math or science can. 

Education and engagement in the fine art is an essential part of the school curriculum and 

an important component in the educational program of every student at elementary level. 

 

Art in the school is both a body of knowledge and a series of activities which the teacher 

organized to provide experiences related to specific goals. The sequence and depth of 

these experiences desired the interests, abilities, and needs of children at different levels 

of growth. 

 

So we can say that Art and craft education create the following ability: 

 

2.1 Social and Emotional Skills 
Art helps children come to terms with themselves and the control they have over their efforts. 

Through art, they also practice sharing and taking turns, as well as appreciating one another 

efforts. Art fosters positive mental health by allowing a child to show individual uniqueness 

as well as success and accomplishment, all part of a positive self-concept. 

 

2.2 Fine Motor Skills 
Fine motor skills enable a child to do things like delicately turn the page of a book or fill 

in a sheet of paper with written words. Holding a paint brush so that it will make the 

desired marks, snipping paper with scissors into definite shapes, drawing with a crayon, 

or squeezing glue from a bottle in a controlled manner all help to develop a child’s fine 

motor skills and control of materials. When a child spend time creating process art, they 

focus better in math, science and other academic assignments. 

 

2.3 Informed, Inquiry and Discriminating Attitude 
Education of art and craft promote in the student an informed, inquiring and 

discriminating attitude to his or her environment and to help the student relate to the 

world in visual, tactical and spatial or terms.  

 

2.4 Sense of Personal Identity and Self-esteem 
The main objective of education of art and craft is to develops a sense of personal identity and 

self-esteem though practical achievement in expressive, and functional modes of art and craft. 

 

2.5 Understanding of art and craft 
One of the major objectives of art and craft education is to develop in the student an 

understanding of art, craft in a variety of contents e.g.  Historical, Cultural, Economic, 

Social and personal. 
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2.6 Ability to Apply Evaluative Criteria 
Art and craft education develops in the student the ability to apply evaluative criteria to 

his/her own work and to the work of other and in his/her daily encounters with the 

natural, social and manmade environments and with the mass media. 

 

2.7 Problem-Solving Skills 
When children explore art ideas, they are testing possibilities and working through 

challenges, much like a scientist who experiments and finds solutions. Art allows 

children to make their own assessments, while teaching them; a problem may have more 

than one answer. Instead of following specific rules or directions, the child’s brain 

becomes engaged in the discovery of ‘how’ and ‘when’ experimenting or learning how to 

handle art materials effectively, children are solving challenges and coming up with new 

ways to handle unexpected outcomes. So we can say art helps students feel willing to try 

new ideas and experiment to solve problems. 

 

2.8 Aesthetic Sensibilities, Power of Critical Appraisal 
Art and craft education develop aesthetic sensibilities and powers of critical appraisal, 

appreciation and evaluation through structured practical work. It’s also enhances the 

student’s qualities of imagination, creativity, originality and ingenuity. 

 

Aesthetic education leads the student to be able, through an attitude of “openness” and of 

full attention, to fuse the self with the world or a work of art thus to vibrantly experience 

it. Art education should help answer this need.  

 

2.9 Communication Skills 
When a child draws a picture, paints a portrait, or hangs buttons from a wobbly mobile, 

that child is beginning to communicate visually. A child may draw to document an actual 

experience like playing in the part, release feelings of joy by painting swirling colors, or 

share an emotionally charged experience like the passing of a love one through art. Art 

goes beyond verbal language to communicate feelings that might not otherwise be 

expressed. 

 

2.10 History of Art and Craft 
Art and craft education introduces history of art and craft in relation to the learning 

experience, with examples from past and present, worldwide as well as local Pakistan 

work. So as to acquaint the student with adult and child, art and craft from many cultures. 

Critical appraisal and evaluation skills should be developed, so as to lead to an 

understanding and appreciation, as well as enjoyment of their own work and that of 

others. Art and craft develop an awareness of the historical social and economic role and 

value of art, craft and aspects of contemporary cultural and mass media. 

 

2.11 Mathematical, Scientific, Technological Element in Art 
There are certain scientific mathematical, technological elements in art craft and these 

should also be taught as an integral part of each learning experience, as necessary and as 
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they arise. So, understanding relevant scientific mathematical and technological aspects 

of art and craft is basic objective. 

 

2.12 Analyze Design Problems 
The Student also learns how to analyze design problems, to plan and research, to use 

design processes appropriate to the task in hand, to clarify ideas through the use of 

working drawing, to carry work to completion and to evaluate the finished work. 

 

2.13 Observation 
The student is expected to develop observational drawing, drawing from memory and 

imagination. During the process of learning art and craft student should be able to 

observe closely, to analyze, to record and to communicate clearly, using a variety of 

approaches and drawing media, embodying the art and design elements. 

 

2.14 Concept of Two Dimensional and Three Dimensional Drawing 
Two dimensional art and craft involves image-making, image manipulation and 

development (for example, enlargement, cropping, reversing, abstraction, change in color 

and treatment) of sequential imagery, lettering, and lettering combined with image. 

Painting, printmaking, basic photography and graphic design and display.  

 

Using the core of two dimensional processes in making, manipulating and developing 

images, using lettering and combining lettering with image in expressive and 

communicative modes. The three dimensional processes of additive, subtractive and 

constructional form making in expressive and functional modes. 

 

2.15 Basic Media and Material 
The basic media which the student learn to use, each wording to its expressive character, 

include various grades and points of pencil and eraser, charcoal, pen, brush drawing, ink 

and wash, and for color studies chalks, crayons, locoweed pencils and fell-tip pens, water 

colors, poster paints. 

 

2.16 Selection and Composition 
Student learns to select work, trim, mount on backing, and place work on display board 

or wall as well as make appropriate presentation of note books, sketch Docks and three 

dimensional works. 

 

Student also learns to select and compose the image, and  to draw form in contour, cross-

contour, gesture drawing, and with tone, texture, and color, using linear perspective, and 

choice of view point. 

 

2.17 Awareness of Environment 
Art and craft processes develop and encourage students to become more aware of their 

environment and attempt to evoke from them an aesthetic response to their surroundings 

for example, building, animals, hills and valleys through drawing. 
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2.18 Develop Habits of Good Craftsmanship and Artist 
Develop careful work habits and procedure that will contribute to good craftsmanship and 

artist. 

 

2.19 Stages of Creative Process 

Art and craft education provides opportunity to learn and utilize all stages of creative 

processes which are: 

1. Preparation 

2. Incubation 

3. Illustration 

4. Verification 

 

It enables children to develop their own creative power, to give them practice in using 

their brain and help them to develop original ideas in character they do. 

 

2.20 Pleasure and Mental Relaxation 
Art and craft offer pleasure and mental relaxation and freedom in decision making as the 

child selects colors, shapes and materials during art and craft activities. 

 

2.21 Art Education and Creativity 
The making of an art form by a student should be a matter of creating a new, highly 

evocative thing, rich in sensuous qualities, arising out of the student’s own involvement 

with the world and out of his feelings and insights. 

 

Children express themselves through art on a fundamental level. Sometimes their artwork 

is the manifestation of that expression, but more often, the physical process of creating is 

the expression. Creating art allows children to work through feelings and emotions, and 

referring to a finished piece of artwork helps a child talk about feelings in a new and 

meaningful way. Art also develops a child’s creativity. Rather than being told what to do, 

answers and directions come from the child. Art is an experience that requires free 

thinking, experimentation, and analysis all part of creativity. Art and craft processes and 

concepts have a particular vocabulary, and the accurate use of relevant words is crucial to 

the student’s developing grasp of the subject area. 

 

2.22 Experience the Immediately Responses 
Art education should enable the student to experience immediately sensuous. Art 

education for a humanistic society must involve the capacity to fully engage with the 

world, to deeply feel and respond. Art education is concerned with teaching the student to 

recognize, describe, and analyze elements in works of art, to evaluate works of art, and to 

master skills, all of which is conceptual learning, separating the person from the full 

experience of phenomena in their sensuous immediacy. An important aim of art 

education, and of all humanistic education, should be to enable the individual to be 

deeply moved by the experience of  immediately sensuous qualities of the world and of 

works of art. 
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2.23 Others 
 Art, craft processes and concepts have a particular vocabulary, and the accurate use 

of relevant words is crucial to the student’s developing grasp of the subject area. 
 Develop skill, adequate knowledge of the properties limitations and integrity of 

those materials. 
 Enable children to learn to share material with other children especially in group 

work, also to learn to co-operate and of help one another in solving problems. 
 Learner also learns to appreciate other children’s ideas and methods of working. 
 Enable children to learn to control their muscles especially their hands so they can 

produce neat and accurate work. This work can be applicable in other fields for the 
further and enables the child to gain self confidence and reliance which in turn 
helps the child become a good reliable citizen. 

 

Art is a process, not a product. It’s tempting to want our children’s art to turn out 

“cookie-cutter perfect” to prove that they are successful and on track. So art is the process 

of creating, exploring, discovering, and experimenting that has the greatest value. 

Through self expression and creativity, children’s skills will develop naturally, and their 

ability to create will soar. 

 

2.24 Important Points 
1. Art and craft education provides opportunities of observation of environment, 

generation of ideas, creation of art works and values the role of art in society. 

2. In the process of learning art and craft communication skills, problem-solving 

skills, fine motor skills, self expression and creativity skills are developed. And by 

developing these skills learner focus better in other subjects like, math, science. 

3. Craft refers to various skills of changing working material from their original state in 

such a way that they end up as functional objects that can be used in performing a duty. 

4. Art refers to the visual means of conveying a message. 

5. Art helps students feeling to try new ideas, to experiment to solve problems. 

6. Art and craft education develop aesthetic sensibilities and powers of critical 

appraisal, appreciation and evaluation through structured practical work. 

7. Preparation, incubation, illustration and verification are the four stages of creative 

process. 

 

2.25 Self-Assessment Questions-1 
1.  Answer the following questions in few lines.     

         Define the concept of Art 

i) Explain the general concept of craft. 

ii) What are the main concern areas of art? 

iii) What is the importance of Art and Craft in human life? 

iv) How can art impacts a child’s learning and development. 

 

2.  What are the differences between Art and Craft? Explain with suitable example. 

 

3. Write comprehensive note on objectives of the teaching Art and Craft. 
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3.   EFFECTIVE TEACHING OF ART AND CRAFT 
 

3.1 Teaching of Art and Craft 
Art in the school is both a body of knowledge and a series of activities which the teacher 

organizes to provide experiences related to specific goals. The sequence and depth of 

these experiences are determined by the nature of the art discipline, the objectives 

desired, and the interests, abilities, and needs of children at different levels of growth. 

 

The rationale for the teaching of art in the schools is based on the relationship between art 

and the individual, art and the community and art and the culture. These categories 

provide the basis for determining the goals of a quality art program for the school. 

 

3.1.1 Art and the individual 

One of the traditional and unique functions of the arts has been to emphasize individual 

interpretation and expression. 

 

Art education in the schools can provide the vehicle by which visual arts can by 

systematically introduced and reinforced over a period of years. The growing complexity 

of our contemporary culture, including its visual aspects, also requires of every individual 

a capacity for visual discrimination and judgment which the art program provides. 

 

The youngster who learns to think through and with art internalizes his experiences and 

can begin to make art decisions. 

 

3.1.2 Art and the community 

Through the ages man has used the arts to build and enrich his environment. Art 

experiences should help him understand the visual qualities of these environments and 

lead to the desire and the ability to improve them. Art education program consistently 

emphasizes the ability to make qualitative visual judgments can help each students 

assume his share of responsibility for the improvement of the aesthetic dimension of 

personal and community living. 

 

3.1.3 Art and culture 

The visual arts contain a record of achievements of mankind, since the values and beliefs 

of a people are uniquely manifested in the art forms they produce. The student needs to 

become aware and informed of our cultural heritage and its contemporary manifestations. 

The art program must be designed to recognize the student’s growing understanding of 

himself and his part in the long history of human development. 

 

3.2 Some Strategies for the Effective Teaching of Art and Craft 
There are as many ways to teach art as there are individuals, for all teaching is a matter of 

a close rapport between one person and another. And since art is a highly personal, 

concrete activity, so the process of teaching art is unique to every individual and every 

situation. 

 



14 

There are, nevertheless, several predominant approaches toward art instruction which 

many programs tend to emphasize. By examining each of these in relation to art in the 

elementary level, we can gain an idea of some present trends, although we must 

remember that many programs combine several of these strategies and that much 

effective art teaching may escape such definition. 

 

3.2.1 The student-centered strategy or individualized instruction: 
“The student centered strategy” or “individualized instruction” strategy focuses upon the 

nature and needs of the student. It is sensitive, also to the backgrounds and cultural 

heritage of particular groups of students from particular communities as well as to the 

interests of each individual. In this approach, the materials, curriculum and method of 

instruction are all made subordinate to the student art that provides a unique situation in 

which instruction can suit individual needs, ideas, and responses. There are many real 

problems in the world which threaten the individual with their urgency and apparent lack 

of solution. The student can experience success which may strengthen his confidence in 

coping with the practical world. 

 

3.2.2 Experiential approach 

In the experiential approach the materials of art are given primary emphasis. The art 

program consists primarily of exploration in a wide variety of materials. The student is 

encouraged to experience, discover, and develop ideas for expression by direct 

manipulation and experimentation in the material, and then to acquire the technical 

facility to create an expressive form consistent with the qualities of the material. 

 

3.2.3 Art as a discipline approach 

This strategy treats art as a body of knowledge, emphasizing the more traditional 

techniques in drawing, painting, sculpting, and graphing the design elements; and the 

student’s growing ability to understand, analyze, appreciate, and form perceptive 

judgments about work of art. 

 

3.2.4 Interdisciplinary approach program 

The interdisciplinary, related arts, or humanities program is somewhat related to the 

approach to art as a discipline, for it emphasizes the understanding, comparing, and 

experiencing of works of art of varied styles. Most often the interdisciplinary program is 

concerned with a study of cultures through a variety of subject areas, such as the visual 

arts, music, literature, social studies, science, and math. Many interdisciplinary programs, 

however, emphasize the parallels and differences among the arts, concentrating upon 

examining the various elements such as line, movement form and structure as they are 

manifested in art, music, dance, poetry, etc. 

 

3.2.5 The perceptual strategy 

The perceptual strategy emphasizes awareness and generally provides students with a 

wide range of sensuous experiences. Students are encouraged to develop their ability to 

use the senses for increased perception, to approach experience through the various 

senses, and then to express insights in an art medium. 
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3.2.6 Artist as a model 

With the developing practice of employing an artist-in residence in the schools, the 

concept of the artist as a model is gaining importance. In this type of program, the student 

is brought into close contact with the professional artist. He has the opportunity to learn 

from the artist’s way of working, his observations, insights, and indeed his whole way of 

life. Such a program, generally emphasizes the student’s ability to largely direct his own 

work, to evaluate and improve it, and to perform in the manner of the professional. 

 

3.2.7 Behavioral objectives 

The recent emphasis upon accountability has encouraged many art educators to develop 

highly structured programs. Behavioral objectives are goals established in advance of the 

curriculum and before teaching begin; so that the art program is carefully directed toward 

the specific ends in view.  

 

This approach stresses precisely planned goals and a logical progression through each 

year and throughout the various grade levels. It aims at making the art program more 

effective, accountable, and measureable. 

 

We can say, to teach art is more than all of this. For to teach art is to move the student 

with one’s own moving response to life. It is to lead him to feel, to care, to experience 

sensuously and deeply, and to be engaged with the world and with works of art. It is to 

lead the student to the very heart of aesthetic experience so that he is not removed from it 

but is immersed in it. It is to inspire him to want to respond, to express, to create 

something new which in itself is a rich and vibrant thing. 

 

Teaching art means finding a rapport with the student, who is already becoming actually 

conscious of his own individuality and its potential. It means sensing what he feels, 

letting his feelings be his, and letting him sense your feelings and come to appreciate you 

for yourself. It is a sensitive reaching out and receiving. And all the curricula, the 

instructional objectives, the planning, the finest materials, and the most expensive 

facilities mean nothing without the sensitive teacher. 

 

Above all, the art teacher must himself approach the world with tenderness and 

responsiveness, ready to be moved and to feel. Only through what the teacher is, can the 

student be inspired. Above all, the art teacher must look to himself. There is the secret to 

excellence in teaching. It is his own feelings, his experiences, his ability to be touched by 

the richness and beauty of the world, to thrill to know compassion. It is in his own being 

that the secret can be found, and nowhere else.  

 

3.3 The Quality Art Program 
Strategies for the teaching of art are essentially ways of planning of forming art education 

around some basic emphasis. In the student- centered strategy, for example, the total 

program is built about the needs, age level, and nature of the student’s: materials, 

curriculum, and teaching approach are all governed and determined by consideration for 

the child. In each of the strategies just presented, the art program evolves out of the 
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emphasis, whether it is the professionalism of the artist; the qualities of materials. 

Perception, the history of art or whatever. Behavioral objectives present a more closely 

predetermined structure which governs each aspect of art instruction throughout a grade 

level and generally all along the educational continuum. 

 

Each strategy can be handled in endless ways, of course the approach can be preplanned 

with precision, or it can be intuitive. Whether it results in quality art education is another 

matter. 

 

Art education must contribute to the individual as a unique human person. Every aspect 

of the art education program, whatever it is, must be concerned with each student’s 

unique self, his inner feelings, and his particular background of experiences. It must be 

dedicated to nurturing his ability to experience with insight and feeling and to respond. 

The works of art he creates must be truly  his own, and the art instruction given him must 

help broaden and deepen him, helping him to be what he truly is, making his own 

particular life more vibrant and sensitive, so that because of art he will always be more 

deeply human and more fully alive. 

 

The teacher must present works of art in a way which will lead the individual student to 

find such a creative, personal relationship with them.  

 

The art teacher should present materials in a way that students come to experience them 

sensuously, discovering the inner spirit of the particular material. The rhythms of wood, 

the translucency of a piece of paper, the grace of a brushstroke, the resonance of wire. It 

is not the variety of materials which counts, but the depth of insight and feeling one has 

in relation to them to their sensuous richness; tensions, weight, texture, color, resiliency; 

to their surprises; to their qualities of swiftness or elegance or earthiness their spirit.  

 

The quality art program sees techniques in their right perspective as means to expression. 

Materials and techniques are never ends in themselves. There is something deeper 

involved, something which comes from the being of the individual and it is this which the 

art teacher must somehow reach and inspire in every student. If we believe in humanistic 

education, we believe in the inner “song” or “cry” of every human person, each in his 

own uniqueness; and the challenge of education is to lead this vibrance, which is man’s 

inner being, into fuller realization so that it may have continual creative growth. 

 

3.3.1 Role of Teacher 

The art teacher is the key to the quality art program. Excellent teaching comes first of all 

from what the art teacher is, within himself, as a human person. Only in his own capacity 

to feel can he lead the student to feel and to respond. Only if he can experience 

aesthetically, be deeply moved by participating in the beauty of the world, or intensely 

stirred by the vibrance of a painting, a sculpture, or music, can lead his students to 

experience in a personal, vital way. In his own sensitivity as a person, the art teacher can 

develop sensitivity in others. In his compassion, he can move others to compassion. And 
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only in a constant creative perfecting of himself, can be reach out to his students and 

move and inspire them to creatively grow to be finer persons. 

 

3.4 Effective Teaching and Art Teacher 
One of the responsibilities of the art teacher is to make art exciting for students. This 

means that the teacher must love art and really work at being involved in it himself. He 

must be vitally interested in the subject, not just part-time but all the time. Being exciting 

as a teacher means exploring, stimulating, creating, showing, and above all, listening. The 

teacher who listens sensitively can know what is happening in the students’ world. 

 

He can create a class-room that is student-centered. He can better plan the art program so 

that it is sympathetic to the needs, interests, and capacities of the children and so that it 

will contribute to their growth and awareness. 

 

It is important that the teacher listen to that student, too, who is strictly an “individual” 

because he is not a part of a peer group or because he has a negative attitude, a poor 

image of himself, or a meager cultural background. The teacher can then plan an 

individual art program for that child. 

 

Creativity is essential part in any art program. It is the teacher’s responsibility to foster 

and nourish the self expression of each individual student.  

 

The atmosphere of the classroom must be relaxed, self-controlled, subtly controlled by 

the teacher, and conducive to work and to communication between teacher, and students. 

 

The art teacher should make use of all possible resources for enrichment of the art 

program. He should go out into the community and find resources. 

 

The art teacher summed up her advice to future elementary level art teachers as follow: 

“There are many facets for focus! Listen to your students; they give you direction! The 

beauty of teaching art is that it always relates to the individual. Be happy in your 

teaching. Show concern for your students. And for Heaven’s sake, smile. 

 

3.5 Important Points 
1. The rational for the teaching of art in the school is based on the relationship between art 

and the individual, art and community and art and culture. These categories provide the 

basis for determining the goals of a quality art program for the school. 

2. The student centered strategy focuses upon the nature and needs of the student. 

3. In the experiential approach the student is encouraged to experience, discover, and 

develop ideas for expression by direct experimentation in the material. 

4. Art as a discipline approach emphasizing the more traditional techniques in 

drawing, painting, sculpting, and graphic the design elements. 

5. Behavioral objectives approach stresses precisely planned goals and a logical 

progression through each year and throughout the various grade levels. 
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6. Art teacher can create a class-room that is student- centered. He or she can better 

plan the art program so that it is sympathetic to the needs, interests, and capacities 

of the children and so that it will contribute to their growth and awareness. 

 

3.6 Self-Assessment Questions-2 
1. Answer the following Questions in few lines:  

 i) Differentiate between experiential approach and Behavioral objective 

approach. 

 ii) Explain the relationship of Art and the individual in the context of effective 

teaching. 

 iii) Discuss the importance of student centered strategy. 

v) What are the major features of perceptual strategy for teaching of Art? 

 iv) Describe the role of teacher in quality art program. 

 

2. Discuss in detail the role of the art teacher in effective teaching of Art and Craft at 

elementary level. 

 

3. Highlight the different strategies for the effective teaching of Art and Craft which 

one is the best strategies and why? 

 

 

4.    ART AND CRAFT AT ELEMENTARY LEVEL 
 

“Two generations ago nobody dreamt that every child is a born artist, which does not 

mean that every child should or could become an artist. The discovery of child should or 

could become an artist is parallel with, or perhaps a consequence of the discovery of the 

child as a human being with his own personality and his own particular laws.” 

 

Wilhelm Viola, 

Child Art 

 

4.1 Elementary Level of Education 
In Pakistan standard national system of education is mainly inspired from British system. 

Preschool education is designed for 3-5 years old and usually consists of three stages. 

Play group, Nursery and Kindergarten (K.G). After preschool education students go 

through junior school from grade 1 to 5.this is preceded by middle school from grades 6 

to 8.Integration of primary and middle level education is called Elementary Education 

which consist of grade 1 to 8.  The curriculum at elementary level is usually subject to the 

institution. Following are the commonly examined disciplines as Urdu, English, 

Mathematics, Arts, Science, Social Studies, Islamiyat and sometimes Computer Studies. 

 

4.2 Characteristics of the Elementary Children 
The child, at this moment, is in the early stages of the elementary school. He or She has 

already experienced hunger, thirst, fear, assurance, loneliness, joy, or sadness. Perhaps he 
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has heard quarrelsome words or felt the warmth of parental love and respect. He or She 

may have come from a bleak home or from one where order and cleanliness dwell. He or 

She may have experienced the beauty of the song or he may never have dared to lift his 

voice at the sight of a bird. He or She may have expressed some of these things or none 

of them. But he or She has lived and watched and stored up feelings, thoughts, and 

unheeded questions. He or She is a thinking and feelings, thoughts, and unheeded 

questions. He or She is a thinking and feeling being. In him are all the potentialities of 

success, failure, fame, or oblivion. He or She is the future artist or simply the good 

citizen. In that child’s life has implanted the seeds of growth for teachers and parents to 

nurture with care and with understanding until the day of flowering. 

 

By the time the child comes to school he or she has not only experienced but has 

wondered much. He or she has learned many things, some through his own effort, some 

by example, and some through percept. He or She has done many things willingly and 

some unwillingly. He or She has come to realize that he or she lives in an environment 

which is sometimes free and friendly and other times coercing and unfriendly. 

 

He or She has learned to satisfy physical wants by accepting what is provided by parents 

and other older people. But meantime his or her very own experiences have taught him or 

her to solve simple problems as they have arisen, by adapting himself or herself to 

conditions as he or she found them. 

 

4.2.1 Chief Characteristics 
Following are the chief characteristics of this level of children 

1. Fear of the unusual 

2. Motor activity predominates 

3. Attempt to relate art to reality; grows with individual 

4. Self-identification is strong, ego predominates 

5. Color choices to please the self 

6. Clear purpose of own activities 

7. Relationship to environment grows with the individual 

8. Realization of physical body is gradual but certain 

 

4.2.2 Major Interests  

Following are the major interests of this level of children 

a) The self is most important 

b) Possessiveness: “I” and “my” 

c) Parents, later on brothers, sisters, neighbor children  

d) Pets and toys 

e) Teachers, school mates, and play mates 

f) Games 

g) Art of any type 

h) Singing rhymes 

i) Rhythmic activities 

j) Dramatics 
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k) Stories about children, animals, and things 

l) Making things, manipulation 

m) Imaginative situations in which they take part or in which they lead 

 

4.2.3 Significant Needs 

a) Guidance of a “mother” sort 

b) Love of parents and teacher 

c)  Freedom under patient guidance 

d) Assurance that someone is watching 

e) Encouragement by parents, teachers, and older people 

f) Praise when due 

g) Firmness of guidance with clarity 

h) Confidence in themselves as they move, play and accomplish 

i) Need for friends, clubs, and gangs 

 

4.2.4 Usual Responses 

a) Varied response as children vary among themselves 

b) Interested in all new experiences 

c) Fearful at first; later develop confidence 

d) Eager to do and art largely through play 

e) Enthusiastic; generally ready to respond 

f) Imaginative answers, stories, activities 

g) Spontaneous responses 

h) Stereotyped tendencies 

i) React quickly to environmental stimuli as new experiences 

j) Oblivious of adult world and concepts 

k) Conclusions are reached in child’s manner, but definitely 

 

4.3 Curriculum of Art at Elementary Level 
Art refers to the visual means of conveying a message. The message may express an 

artist’s emotions, moods, and certain experience or new ideas where as craft refers to 

various skills of changing working material from their original state in such a way that 

they end up as functional objects that can be used in performing a duty. The following is 

a list of subject to be covered or taught at the elementary level of learning. 

 

4.3.1 Observational Drawing 

The student is expected to develop observational drawing, drawing from memory/ 

imagination, drawing for two-dimensional and three dimensional art in a two dimensional 

image, the starting points, a subject matter for observational drawing can come from 

anything in the natural, social or man-made environment which is greatly helped by 

drawing outside the art room, in the school and in the locality. 

 

4.3.2 Painting 

The student will be expected to use water-based paints, with selection and care of 

brushes, to carry out colors mixing (primary, secondary, tertiary and complementary), to 
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apply smooth coats, textured paint, and washes, to analyze and paint local color and these 

should be learnt in conjunction with basic pictorial composition from observation and 

imagination, using foreground and atmospheric perspective to create depth and form, as 

well as linear perspective. 

 

The starting points or pictorial composition can come from anything in the student’s 

actual or imaginative experience of the natural social and man-made environment. This 

area of a art is particularly suited to expressive work for this age group. The student may 

develop different combinations of color to enhance the expressive power of the work. 

 

Support studies can provide a lively introduction to painted image from, for example, 

Egypt, Crete, Russia Renaissance, European painting modern work.  

 

The student should however, experience the difference between real paintings and 

reproductions in books or slides, and learn how to enjoy visiting galleries, and to use the 

public libraries, art, craft and calligraphy sections. 

 

4.3.3 Mono Printing 

Mono printing may be done with hands, with found objects, or by drawing on an inked 

plate and taking an impression with paper. 

 

4.3.4 Relief/Block Printing 

The block can be built up or carved away, leaving a surface on to which ink is applied. 

The print gives a reverse image. The image can be used to form patterns, or manipulated 

and developed with regard for positive and negative shapes and quality of line. The 

student should also learn the elimination process of line printing. 

 

4.3.5 Stencil Printing 

Stencil printing operates through flat positive and negative shape. Over printing adds to 

the color possibilities. It is suitable for making a number of repeat prints, and also for 

direct printing of lettering. 

 

4.3.6 Basic Photograph 

The photographic image is different from the art image or that perceived by the human 

eye, and is the major means of visual communication of this century. The student should 

learn how the pinhole camera works, how the sensitized film reacts to light and is 

processed to create an image, about lenses, focusing, aperture, speed, and how to use a 

simple camera. Photographs show how printing works and colored snapshots, printed 

commercially, can be taken by pupils as part of their image making research and learning, 

particularly with regard to subject matter, and learning composition. 

 

4.3.7 Molding 

The art of shaping an image from soft materials such as clay, sawdust, plasticize, paper 

machine, grass etc. 
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4.3.8 Model Making 

The art of making images of various animals, people and objects such as houses, toys, etc 

from dray grass, sisalfibres, banana leaves. 

 

4.3.9 College 

Design made using pasting and organization of many different materials. 

 

4.3.10 Mosaic 

Design made through sticking one type of material usually tiles or ceramic products. The 

binding martial can be locally made. 

 
4.4 Outcomes of the Elementary Level Art and Craft (program) Course 
A quality art program should result in an increase in the student’s capacity to: 

 

1. Have intense involvement in and responses to personal visual experiences 

The art experience provides the activities which are valued by the individual intrinsically. 

Both the production of an art object and the ability to view a work of art with insight are 

means of achieving intense personal involvement. The development of the ability to 

select and isolate visual images becomes increasingly important to the elementary 

student. 

 

2. Perceive and understand visual relationships in the environment 

 The development of a visually literate student who can make informed visual judgments 

about man-made objects or natural phenomenon is an important outcome for every art 

program. In order for the elementary level student to enjoy maximum visual mobility and 

fluency, he must perceive and understand visual relationships. 

 

3. Think, feel, art creatively with visual art materials 

The process of transforming the materials of the artist into a whole work of art is an 

integral part of every art program. The creative process and the manner in the materials 

and media is used to implement it provide many ways for the student to express himself. 

The intermediate program must provide for new and challenging experiences with art 

materials. New experiences with both familiar media and new media are vital to 

maintaining interest and involvement. 

 

4. Increase manipulative and organizational skills in art performance appropriate 

to their abilities 

The development of skills is an important outcome for every student. The elementary art 

program must determine and add to the experiences a student brings to the art program. 

Lacking a long history of textbooks and official courses of study, elementary art 

programs have produced students who arrive at the intermediate level with varying levels 

of ability and visual activity. 

 

 

 



23 

5. Acquire knowledge of man’s visual art heritage 
The record of man’s accomplish-mints through the ages lives because of the arts! This 

foundation of ideas can be introduced at all levels via films, slides, works of art in the 

school, visits to museums, and visits by artists to the schools. Youngsters can begin to see 

connections between what has happened in the arts, ways in which different people have 

lived, and what the students are trying to make and do in their own lives. The student 

needs to see the record of his own development as a producing, seeing, critical human 

being. 

 

6. Use art knowledge and skills in their personal and community life 
As students grow they must begin to assume responsibility for their own actions, 

personally and publicly. This will manifest itself in a heightened sensitivity to, and ability 

to function in their physical and psychological environment. Art knowledge and skills 

may provide the student with the means of expression and communication to expose and 

solve the crises of adolescence.  

 

7. Understanding the nature of art and the creative process 
Through art, students are involved with creative process. Through art, students are 

involved with creative visual expression. The creative process promotes acts of 

originality, fluency, and flexibility. A body of knowledge exists in art in an historical and 

philosophical context which becomes the basis for sounding or investigating the nature of 

art and the creative process. 

 

4.5 Important points 
i. Fear of the unusual, strong self identification, predominates ego, to please the self 

through color choices, possessiveness, and the chief characteristics of the 

elementary level of children 

 

ii.  Mother sort guidance, love of parents and teacher, freedom     under patient 

guidance, encouragement, praise, need for friends are the significant needs of the 

elementary level of children. 

 

iii. Observational drawing , painting , mono painting , block printing, stencil printing, 

basic photography, modeling, model making, college, mosaic are the list of subject 

to be covered or taught at the elementary level of learning. 

 

4.6 Self Assessment Questions–3 
1. Answer the following Questions in few lines. 

i. Enlist the chief characteristics of elementary level children. 

ii. What do you mean by significant needs of elementary level children? 

iii. Define the concept of elementary level of education. 

iv. Write down the main points of curriculum of Art at elementary level. 

v. Elaborate the college and Mosaic as a subject of Art at elementary level. 
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2. Discuss in detail the characteristics and usual responses of elementary children.   

How can this information helpful for Art teacher? 

 

3.  Explain the different areas of Art curriculum at the elementary level. 

 

4.  Analyze the different outcomes of the elementary level Art and Craft program to 

increase the student’s learning capacity. 
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INTRODUCTION 

 
 

As you know, Art is created when an artist creates a beautiful object, or produces a 

stimulating experience. In addition, the word "artist" is included to allow for the context 

of the work; the word "beautiful" is included to reflect the need for some "aesthetic" 

value; while the phrase "that is considered by his/her viewers to have artistic merit" is 

included to reflect the need for some basic acceptance of the artist's efforts. 

Whereas, Craft - derived from the Latin word "ars" meaning "skill" or "craft”. It is a 

useful starting point. This broad approach leads to art being defined as: "the product of a 

body of knowledge, most often using a set of skills." The term "craft" indicates a skill, 

usually in use of in branches of the decorative arts for example ceramics and pottery, etc. 

 A key feature of crafts is that they involve a high degree of "hands-on" craftsmanship so 

the term "handicrafts is used and not skill with a machine. Metal work, wood turning, 

glass blowing, and glass art are examples of "studio crafts". 

 

OBJECTIVES 

 
After reading this unit you will be able to learn about: 

1. Link in science, art and craft. 

2. Approaches art and crafts. 

3. Integrated approach in art and craft.                                    

4. Tropical approach in art and craft.                                    

5. Sketching approaches in art and craft.   

6. Selecting best teaching approach in art and crafts. 

7. Use integrated learning design to teach art and crafts. 

8. Link and relate art and crafts in everyday life to solve problems. 

9. Create interest among students for art and crafts.                                  
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1.    SCIENCE ART AND CRAFT COMBINATION 
 

Most graduate programs in Instructional Design and Educational Technology are 

squarely in the science column like psychology, human learning, and systems 

design. New graduates emerge with a scientific bent seeking order, precise applications 

and predictable results from their models and approaches refined in the scientific 

tradition. We learn from experience which is a craft what really works and what does not, 

and also that often unexpected creative ideas and insights improves our solutions is art.  

Clearly, effective design of learning experiences requires all three science, art and craft. 

The diagram below, adapted from Mintzberg, shows how these three approaches to 

learning design might interact and the potential consequences of relying on any one 

dominant style.  We have all seen examples at the extreme end of each style. Bringing 

only an artistic design style to a project may result in a truly novel, creative or visually 

stunning result that wows and inspires but does not teach.   Relying on proven learning 

science often results in dry, uninspired instruction that may result in learning, but can be 

dull.  Craft, uninformed by art or science, and often from untrained instructional 

designers working from common sense rarely ventures beyond personal experience, with 

hit and miss results at best 

ART (VISION)

Disconnected Design Disorganized Design

Dispirited Design  

SCIENCE (ANALYSIS)  CRAFT (EXPERIENCE) 

 

The triangle shows the combination of the approaches can also be less than optimal for 

producing effective learning experiences.  Art and craft together without the systematic 

analysis of science can lead to disorganized learning designs.  Craft and science without 

the creative vision of art can lead to dispirited design, careful and connected but lacking 

flare.  Learning design based on art with science is creative and systematic, but without 

the experience of craft can produce, impersonal and disconnected learning.  

 

Effective learning designs then, happen most when that elusive combination of art, 

science and craft come together. Where the three approaches coexist, through a skillfully 
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assembled learning team the result is usually effective, motivational learning grounded in 

the realities of the organization. See also the table of these three combinations. 

 

Table: Science, Art and Craft Combination for Effective Learning Design 

 SCIENCE ART CRAFT 

Foundation Logic Imagination Experience 

Relies on Scientific  Creative insight practical Experiences 

Raise on  Replicability Novelty Utility 

Decision Making Deductive Inductive Interactive 

Primary strategy Planning Visioning Try something 

Contribution Science as a 

systematic 

analysis, in the 

form of inputs and 

measurement 

Art as  

comprehensive 

Synthesis in form 

of insights and 

visions 

Craft as dynamic 

learning in the form of 

actions, experiments, 

trail and errors 

 
2. APPROACHES IN TEACHING ART AND CRAFT 

 

There may be many approaches in teaching art and crafts but in common here are two 

major types given as: 

 

2.1 Structured and Teacher-Directed 

Some art projects are structured and teacher-directed. The teacher has an idea of what to 

make and how to go about it. Specific directions are given to ensure a recognizable 

product. Often, there is little input from the children. For example, a teacher distributes a 

piece of paper with an outline of a tree. The children are instructed to use a dark color, 

such as black or brown, to color in the trunk and green for the top. They also cut or tear 

small circles from red construction paper. These are pasted onto the green top. The 

completed apple trees look nearly identical. Generally, this approach is used when art is 

approached with the entire group or small groups of children.  

 

Most craft projects are teacher-directed. Seefeldt (1995) critiques teacher-directed art. 

Asking children to complete patterned artwork or to copy adult models of art undermines 

children’s sense of psychological safety and demonstrates disrespect for children 

including their ideas, abilities, and creativity. Children who are frequently given patterns 

to cut out or outlines to color in are in fact being told that they, and their art, are 

inadequate.  

 

2.2 Unstructured and Child-Centered 

An opposite approach is to be unstructured and completely child-centered. A teacher may 

distribute pieces of paper and encourage children to make whatever they want or 

encourage them to visit the easel or art center. In this approach, children have much input 

and choice. There is very little structure. Some children do very well with this approach. 

They may have a bank of ideas to represent through art. They may also see endless 
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artistic possibilities at the easel or art center. Many children, however, are uncomfortable 

with this approach. It may be too loosely structured. Some children quickly exhaust of 

inventing their own daily art program. They look to the teacher for some structure, 

guidance, or possibilities. 

 

According to Wright (2003), unsupported arts learning in the classroom sometimes can 

lead to a laissez-faire or “anything goes” type of practice. In this non interventionist 

approach, the underlying belief is that whatever children do in the arts in valuable. For a 

teacher to interfere would stifle a child’s creativity. This hands-off approach restricts the 

teacher’s role to one of organizing the environment only and discourages one from 

suggesting ideas or processes that could mediate and scaffold children’s learning. With 

no input from others, children can sometimes become bored and even frustrated with 

experiences that invite only independent experimentation. Children cannot create from 

nothing. They need background ideas and suggestions. Teacher-directed and child-

centered approaches are extremes. Teachers can elect for a compromise using support 

and guidance by adopting the role of facilitator within a guided approach. 

 

Teacher can act as Facilitator 

A teacher-guided approach offers the better of the two former approaches: slight structure 

with much child direction and input.  

 

A teacher can supply the theme or an idea 
“Children, it’s getting very close to summer. Today, we will make a picture that reminds 

us of this season.” Although the theme is given, there is no specified product. Children 

are free to use paint, crayons, markers, or clay to make their own versions of what 

summer means to them.  

 

A teacher introduces new materials to the students  

 “Today I put some reels and buttons near the art table. I want you to look at them and 

think of how they might be used in art. Try out different ways of using them.” Children 

are free to use them as brushes, make a stamped impression, or paste them to a collage, as 

long as the rules for the art center are upheld.  

 

A teacher can extend or build upon an existing activity with new method 

Teacher can say to his/her students that, If you like, I could show you how to sew one out 

of cloth.” Or, “Did you enjoy your paper drawing? Would you like to learn how to 

draw?” These sentences may help the students in learning art and craft in best way with 

new methodology. 

 

A teacher poses a problem 

“Let’s see how many different shapes we can cut out of paper for pasting.” Or, “How 

could we use these empty boxes and ribbon?” Or, “What will happen if we try painting 

on newspaper or the colored pages in this magazine?”When teacher imposes a problem 

and ask questions the students pay more attention.  
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A teacher extends art into other curricular areas 

‘There seems to be a lot of excitement in your picture. Would you like to share it by 

telling me a story?” Or, “The dog you painted looks so happy, let’s work together and 

write a poem about it.” Or, “Perhaps you would like to plan a play for your pet.”  

 

Different approaches may work for certain activities and certain children. Young children 

will not automatically discover how to use a watercolor set. They will need some 

direction and instruction in its use and care. They need not, however, be told what to 

make or what it should look like. For example, Sara is having difficulty deciding what to 

include in her summer picture. Her teacher senses her frustration and asks her to name 

things that remind her of summer.  

 

Sara answers, “Sun and swimming” Her teacher further structures the task by asking Sara 

to choose one. With the teacher’s subtle guidance, or Sara chooses the sun and now must 

decide if she should use paints, watercolor, crayons, markers, or clay to represent it. 

 

 

3.   CHILD-CENTERED ART OR 

TEACHER-DIRECTED PROJECTS 

 
Arts and crafts are terms that are often viewed as opposite. Motivation for art comes from 

within the child. Young children are dealing with autonomy and initiative. They are often 

not responsive or interested in teacher-directed experiences. This is especially true with 

art. When art is forced or extrinsically motivated, it may lack meaning, expressiveness, or 

detail. The art may reflect external expectations, or the autonomous child may 

purposefully create anything but what was asked for. The approach is reproductive in that 

the child merely reproduces the teacher’s product. By contrast, when the motivation and 

purpose for art comes from within the child, the artwork reflects personal meaning and 

purpose. When children have free access to materials in an art center, they have the 

opportunity to create meaning and purpose. The approach is productive, not reproductive. 

In terms of approach, art activities are viewed as developmentally appropriate while 

crafts are often teacher-directed, product-oriented, and lacking artistic merit.  

 

The term project is presently used in place of craft. Although some would refer to 

teacher-directed activities as crafts, the terms are not interchangeable. Crafts have artistic 

merit, and craftspeople work long and hard to produce products, many of which reflect 

their culture. Crafts may also be functional as with candles, jewelry, clothing, or wind 

doorbell. Therefore, it would not be fair to use crafts in the same sense of teacher-

directed art projects. Instead, teacher-directed projects, rather than crafts are the opposite 

of child-centered art. Substituting teacher projects for art does children a disservice for it 

robs them of the opportunity to make self-expressive, self-initiated art. 
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3.1 Child-centered Art Activities or Teacher-Directed Projects 
Here are some characteristics of child-centered art activities or teacher-directed projects 

in the table given as: 

Child–centered Art Activities Teacher-Directed Projects 

are creative, unique, original are uncreative and resemble each other,  appear 
mass-produced and very similar if not 
 identical to each other 

are diverse and individual like 
 the children who  create them 

are uniform and resemble each other or the 
 teacher standard or model 

are open-ended and unstructured  are closed-ended and structured 

are child-centered and child-directed  are teacher-centered and teacher-directed 
come from within the child  are imposed from without by the teacher 
involve much child input  involve much teacher input 
empower children who say, 
 “Look what I made by myself.”  

empower teachers who think, “Look what I got 
 all the children to do. Won’t the parents be 
pleased” 

involve self-expression  involve copying and imitating 
foster independence foster compliance and following directions 

are process-oriented are product-oriented 
may not be recognizable are recognizable 
may not appeal to adults because the 
finished product may not be 
recognizable 

usually appeal to adults because the finished 
 product is recognizable 

may not be useful or practical  may be useful and practical  
are success-oriented, no fear of 
failure  

may be unsuccessful if the child is unable to 
 approximate the teacher’s model or standard 

empower children to decide on 
content  

are decided by the teacher and related to 
 holiday, season, theme, unit of study 

please the child  please adults 
need open blocks of time  may involve time constraints in giving 

everyone  a chance to make one; the child may 
be rushed to complete  

involve legitimate artistic media may involve consumable and expensive 
 supplies like glitter, feathers, wiggly eyes, 
 and fur. 

 

3.2 Place for Teacher Projects 
Although teacher projects should not dominate your art program, they do have a place 

and are to your art program as spices are to cooking. Some people avoid spices while 

others use them sparingly to enhance but not overpower or dominate the taste of food. 

When should teacher projects be used? They can be used occasionally 

1) With older children who have a solid foundation in processing and are interested in 

learning how to make art products.  

2) When children tire of visiting the art center and appear to run out of ideas for 

processing. They appear stuck or out of ideas. It appears the art center is not being 

used.  
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3) To introduce children to new cultures by directly experiencing representative 

crafts. The process involved in making crafts must be tailored to meet the 

developmental needs of your group.  

4) While allowing for individual expression, as in the choice of color or type of 

decoration added. For example, children can be taught how to make a piñata 

without specifying what it should look like when finished.  

 

 

4.    DIFFERENT KINDS OF 

APPROACHES IN ART AND CRAFT 

 
4.1 Integrated and Correlated Art and Crafts Approach 
Philosophy of education presented by John Dewey, the school is known as microcosm of 

everyday life. It act and functions as a small community facing its own problems and 

finding solutions through cooperative effort and democratic procedures. In progressive 

schools of the 1920s and 1930s, group activities were popular. Small groups of children 

worked on parts of a large problem that interested everyone.  

 

Teachers developed a number of activities in order to help children clarify their ideas and 

communicate the results of their efforts in solving problems of common concern. Among 

the means of communication there are murals (work of art e.g. wall painting), puppet 

shows, table-top models, charts, displays, and bulletin boards. These activities are 

integral to the problem-solving process: and serve as a method of correlating the ideas of 

the group and reporting them to a larger audience. If activities are correlated, children 

could more readily achieve a personal integration of their experiences. 

 

4.2 Sketching Art and Crafts Approach 
A sketch is derived from — schedios, which means “done extempore" is a rapidly 

executed freehand drawing that is not usually intended as a finished work. A sketch may 

serve a number of purposes: it might record something that the artist sees, it might record 

or develop an idea for later use or it might be used as a quick way of graphically 

demonstrating an image, idea or principal. Sketching is generally a prescribed part of the 

studies of art students. 

 

The term "sketch" has most often been applied to graphic work executed in a dry media 

such as graphite pencil, charcoal or pastel. It may also apply to drawings executed in pen 

and ink, ballpoint pen, water colour and oil paint. The latter two are generally referred to 

as "water colour sketches" and "oil sketches". A sculptor might model three-dimensional 

sketches in clay or plasticine. 

 

The term "sketchbook" refers to a book of blank paper on which an artist can draw 

sketches. The book might be bound or might comprise loose leaves of sketches 

assembled or bound together. Most visual artists use, to a greater or lesser degree, the 

sketch as a method of recording or working out ideas.  

http://en.wikipedia.org/wiki/Pastel
http://en.wikipedia.org/wiki/Water_colour
http://en.wikipedia.org/wiki/Oil_paint
http://en.wikipedia.org/wiki/Oil_sketch
http://en.wikipedia.org/wiki/Modelling_clay
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The sketches of some individual artists have become very well known, for example 

including those of Leonardo da Vinci and Edgar Degas which have become art objects in 

their own right, with many pages showing finished studies as well as sketches. 

 

The ability to quickly record impressions through sketching has found varied purposes in 

today's culture. Courtroom artists are usually sketchers. Sketches drawn to help authorities 

find or identify wanted people are called composite sketches. Street performers in popular 

tourist areas often include artists who sketch portraits within minutes. 

 

Art educators today are generally skeptical of activities that use art materials merely to 

illustrate, chart, or graphically represent other subjects. Such activities are uncreative, 

time-consuming, and do not, in themselves, help children grasp the underlying relevance 

of art to their own lives. In relating art to other subjects, sensitive teachers give priority to 

expressive parallels; they do not use art merely to reinforce factual knowledge.  

 

4.3 Tropical Art and Crafts Approach 
When we see dictionary for the word tropical has four senses which are given as: 

 Relating to or situated in or characteristic of the tropics (the region on either side of 

the equator) 

 

 Relating to the tropics, or either tropic 

 

 Characterized by or of the nature of a trope or tropes; changed from its literal sense 

 

 Of weather or climate; hot and humid as in the tropics  relating to or situated in or 

characteristic of the tropics (the region on either side of the equator) 

 

Tropical Arts is an inclusive, community-based theatre association. From well-

experienced professionals, to grass roots participation, the organization finds ways to 

engage with the community and to express what it is we love about living in the tropics. 

So it can be localized in this sense. 

 

4.4 Art and Craft in Everyday Living  
 During the depression of the 1930s, nothing seemed more important than the routine of 

day-to-day life, doing useful things, and getting a job. Art teachers were forced to find 

free, inexpensive, or discarded materials for school activities. Because new household 

items were costly, children were encouraged to make decorative yet practical items to 

brighten their homes. Art teachers also acquainted students with vocational possibilities 

in art and emphasized skills in applied design for advertising, interiors, and crafts. In 

effect, the social and practical aspects of art were given more attention than the creative, 

self-expressive ones.  

The concept of art and craft in everyday life was the basis for an unusual experimental 

program during the 1930s. With the aid of a grant from the Carnegie Corporation, the small 

town of Owatonna, Minnesota, became a center for total community involvement in art. 
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The five-year program centered on artistic decisions in daily life--in city planning, 

architecture and interior design, landscaping, clothing, utensils, advertising, and recreation.  

Special teaching units on art in daily living were introduced in the schools. This 

comprehensive community program offered the public numerous exhibitions and lectures 

on art while providing individual residents, business executives, and city officials with 

consultations on artistic decisions. (Melvin Haggarty, The Owatonna Art Education 

Project Minneapolis: Univ. of Minnesota Press, 1936) 

The spirit of the Owatonna Project can be found in contemporary art education. 

Environmental design, architecture, advertising, and other art of daily living are essential 

considerations in a comprehensive art program. Problems of designing spaces for living, 

working, playing, and traveling are considered in relation to the school and the 

neighborhood. Some teachers provide space and materials for children to create mini-

environments that express a mood. Although children are still encouraged to make useful 

objects, they are taught to consider how the design of an object can be tailored to suit a 

specific purpose, person, or location. Art teachers also help children become aware of the 

ways that their everyday purchases may be influenced by advertising and package design. 

When we see the all approaches in art and craft we find that Art in everyday living is the 

amalgamation of these approaches having tropical to integrated one. 

 

4.5 Important Points 
1. Arts and crafts teach children to learn in different ways and approach problems and 

challenges creatively.  

2. The process of creating art helps students get in touch with a different side of 

themselves that they aren't able to access in other subjects like math and science.  

3. It helps children use their brains more efficiently. It also helps to develop their 

creativity and imagination. These are important tools for children because they 

teach students to approach things with an open mind.  

4. Learning arts and crafts also teaches children that problems can be solved and goals 

can be accomplished in multiple ways.  

5. It also encourages the child to try new ideas and take risks. Children who engage in 

arts and crafts learn to express themselves better.  

6. Art gives a child the opportunity to transform abstract ideas into something 

concrete and visual. 

7. According to the Edutopia, children who participate in arts and crafts are more 

likely to succeed at school and perform better on tests.  

8. Students involved in arts programs also tend to have lower school dropout rates 

than students who do not.  

9. Children who participate in the arts are also more likely to participate in math and 

science fairs, and win awards for school performance and attendance.  
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10. Troubled students who participate in after-school arts programs tend to perform 

better in school as many researches said.  

11. Creating art helps build confidence in children and improves their self-image. This 

is because there is no right or wrong answers in art, so the child is less likely to feel 

that he/she has failed or performed poorly.  

12. Creating a work of art also encourages the child to push to complete a project.  

13. Completing tasks gives the child a sense of accomplishment.  

14. An arts and craft also give a child an opportunity to see himself in a new light and 

branch out into new interests 

 

4.5 Self-Assessment Questions 
1. How an integrated approach in art and learning design can help the students to 

learn more effectively? Give merits and pros to support your answers. 

 

2. How as a sensitive teacher you give priority to art approaches so that your students 

do not use art just to reinforce factual knowledge. 

 

3. An art teacher, are you in favour of child-centered art activities or teacher-                       

directed projects? Why, support your answer with arguments.  

 

4. A teacher-guided approach is better with slight structure and with much child                      

direction and input do you agree or not and why? 

 

5. How Effective learning happen most and why the combination of art, science and 

craft is necessary for effective, motivational learning? 
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INTRODUCTION 
 

 
The role of arts education in forming the competences for young people for life in the 21st 

century has been widely recognized through the world. Arts education develops creativity 

in students. A strong art education promotes the skills children need to be successful. 

Exposure to art education promotes self-directed learning, improves school attendance 

and sharpens critical and creative skills. Arts education is one of the most important areas 

of child development. The objectives of art and crafts education can only be achieved if 

the teacher delivered the lessons in an effective manner. Keeping in view the importance 

of arts and crafts education, this unit discusses the modern teaching method of arts and 

crafts. These methods consist instruction. Inquiries, demonstration, free expression, 

creative expression and fixed topic method of teaching.  

 

 

OBJECTIVES 

 
After studying this unit you will be able to: 

1. Explain the different methods of arts and crafts. 

2. Identify the concept of demonstration method of arts and crafts. 

3. Describe the usefulness of free expression method in arts and crafts. 

4. Compare the creative method with the fixed topic method of arts and crafts 

teaching. 

5. Explain the usefulness of inquiry method in teaching of arts and crafts. 
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1. DEMONSTRATION METHOD 
 

 

The word Demonstration has been derived from the Latin word” demo’ which means “to 

show”, so demonstration means teaching by showing the topic in practical shape to the 

students. In this method the teacher shows the sample of arts or crafts to the students. 

After that she explains each dimension of the object that how the students make it, how 

the students precede the whole activity. After explaining in detail the whole object the 

teacher allows the students to start work. The students are allowed to ask questions 

whenever comes in their minds. 

 

Demonstration method uses the demonstration or “doing” method to teach skills. 

Demonstrate, step-by-step, the procedures in a arts and crafts tasks. A while demonstrating, 

explain the reason for and the significance of each step. To be effective, plan the 

demonstration so that you will be sure to show the steps in the proper sequence and to 

include all steps. If you give the demonstration before a large group  or  if  the  students 

 might  have  trouble  seeing because  of  the  size  of  the  equipment  involved,  use 

enlarged  devices  or  teaching  aids.  When practical, allow students to repeat the procedure 

in a “hands on” practice session to reinforce the learning process. By immediately 

correcting the pupil’s mistakes and reinforcing proper procedures, you can help them learn 

the task more quickly.  The direct demonstration approach is a very effective method of 

instruction, especially when learners have the opportunity to repeat the procedures. 

 

1.1 Techniques Used in the Demonstration Method 
The   basic method  of  instruction  for  teaching  skill of arts and crafts subject matter,  is 

 the  demonstration-performance  method  of instruction. This method is recommended 

for teaching skills in arts because it covers all the necessary steps in an effective learning 

order. The   demonstration   step   gives   learners   the opportunity to see and hear the 

details related to the skill being taught. Those details include the necessary background 

knowledge, the steps or procedure, the nomenclature,   and   the   safety   precautions.  

 

The repetition step helps the average and slow learners and gives the learners an 

additional opportunity to see and hear the skill being taught. The performance step gives 

all trainees the opportunity to become proficient.  In short, this method is recommended 

because it leaves nothing to chance. For  convenience,  the  techniques  for  imparting 

skills  are  presented  in  steps,  rather  than  activities. When setting up an instructional 

plan, understand that you don’t have to follow these steps in the sequence presented; 

instead choose the steps in the sequence best suited to the needs of the trainees. Although 

you will   always   include   a   demonstration   step   and   a performance step, you must 

use judgment in selecting techniques to make the various steps effective.  

 

1.2 General Hints 

 It is the duty of the teacher who makes  every  effort  to  get learner  to  observe 

 correct  procedures  the  first  time they try a new task. Because in arts 
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 and crafts teaching the sequence in learning different steps of methods is very 

essential.  

 The most effective learning results when pupils use a skill immediately after you 

have taught it. So as soon as you teach trainees to do a job, have them practice the 

skill. 

 Teaching   applicable safety precautions are especially important. Teach a safety 

precaution just before reaching the point in your demonstration where it applies. 

State the reason for the precaution so that the learner will understand the need for 

compliance. 

 Patience is a virtue for any petty learner. If it does not come naturally to you, you 

must train yourself to be patient.   A   slow   learner   may   never   acquire   the 

knowledge or skill you are trying to impart if you are impatient. Avoid irony 

toward a bungler; that person may be trying harder than you suspect. Nothing 

exhausts the patience of the expert as much as the shuffle attempts of a beginner; 

however, the instructor must patiently demonstrate and explain until the trainee 

acquires the needed competence.  “Good instruction” means a more effective crew, 

and such an asset justifies any amount of patience. 

  If you find that your learner have not learned what you tried to teach them, do not 

react as if they disobeyed orders. If students do not understand a certain lesson or 

operation, that could indicate a poor job of teaching. The old saying, “If the learner 

hasn’t learned, the teacher hasn’t taught” might apply in some situations.  

 

1.3 Related Techniques to Demonstration Method 
You can use instructional techniques with any of the above methods. These techniques 

include the use of the lesson summary, oral questioning, and training aids.  

 

Lesson Summary: The term summary as used here refers to that part of the lesson in 

which the instructor reviews the material covered.  When summarizing, keep in mind two 

major aims. First, you want to help the trainees identify and organize the subject matter. 

Second, you want to assist the trainees in understanding and, where necessary, in 

memorizing the subject matter. Use the following techniques in summarizing a lesson:  

1. Introduce the summary properly.  

2. Summarize the subject matter thoroughly.   

3. Plan the summary so that it assists the learners in organizing 

 

1.4 Advantages of Demonstration Method 
1. It is the modern method of teaching 

2. More suitable for arts and crafts subjects. 

3. It is applicable on both higher and lower level of education. 

4. It gains the attention of the students. 

5. It motivates the students towards learning. 

6. Students actively participate in teaching learning process. 

 

1.5 Disadvantages of Demonstration Method 
1. It is expensive method of teaching. 
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2. It requires the expert teachers otherwise the students will get bore if it is not 

properly administered by the teacher. 

3. If the object is not visible to the whole class than those students who are sitting on 

the back seats will lose their attention in the class. 

 

1.6 Important points 
1. Demonstration means to show 

2. Demonstration method is best to teach the skills 

3. It gives the opportunity to the learner to see and hear the skills taught to them. 

4. It is effective when the learner use the skills immediately after teaching that skill. 

5. Lesson summary, oral questioning and training aids are the techniques used in best 

demonstration method. 

 

Exercise-1 

 Select the correct answer 

1. Demonstration derived from the latin word which means: 

 To listen 

 To show 

 To do 

2. The most effective results of learning   through  demonstration method is: 

 To practice the skill 

 To teach the skill 

3. It is one of the most important technique of demonstration method 

 Lesson summary 

 Solving the questions 

 Memorization 

 

Activity-1 

Visit to the near bye elementary school and observe the application of demonstration 

method of arts and crafts teaching. 

 

 

2. INQUIRY METHOD 
 

This is a scientific method of teaching. In this method the teacher stimulate the minds of 

the students towards learning through inquiry and investigation. The students think, 

search and perform through a systematic and scientific way. That "inquiry is the way 

people learn when they're left alone." To Suchman, inquiry is a natural way that human 

beings learn about their environment. Think for moment about a very young child left in 

a play yard with objects free to explore. The child, without any coaxing will begin to 

explore the objects by throwing, touching, pulling, banging them, and trying to take them 

apart. The child learns about the objects, and how they interact by exploring them, by 

developing his or her own ideas about them—in short learning about them by inquiry. 
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Many authors have discussed the nature of inquiry and have used words such as inductive 

thinking, creative thinking, discovery learning, the scientific method and the like. 

 

2.1 Steps of Inquiry Lessons 
Some teachers like to give their students data sheets, with room for hypotheses, and data 

tables ready to fill in, and questions to be answered. There is a sample of this kind of 

lesson  the tracking lesson. Other kinds of inquiry are much more open-ended. 

The steps of inquiry lessons are:  

1. Purpose: The teacher tells the students what they will be learning about and tells 

them of the interesting implications of the lesson. For example, the teacher tells 

students about the purpose of making hands craft of Sindh in a particular class. The 

students will brain storm on the topic and will generate their ideas for giving a 

practical shape to that purpose, another example is, for tracking, a good tracker can 

tell the approximate size and weight of an animal s/he tracks from the tracks. The 

tracker has greater difficulty telling the age of the tracks, but there are clues to this 

as well. The students will learn, in this lesson, how to estimate size of an animal 

and perhaps even speed. Then they will try finding some animal tracks. For this 

lesson, there is no hypothesis for the students to come up with. (In some cases, the 

teacher will want the students to decide what they want to study. But there will still 

be a pedagogical purpose for the teacher to explain to the students.)  

 

 In a different case, for example testing the growth of a bean plant according to 

different variables, the students can hypothesize. The teacher would introduce the 

purpose of the activity as: to study the effect of light and gravity of the growth of a 

bean seed. The students would be asked to hypothesize about what effect gravity 

would have on a young bean plant? Do they think the plant would grow towards or 

away from the centre of the earth? What effect might light have on the growth of 

the bean plant?  

 

2. Hypothesis: In those activities where there will be a hypothesis, the students should 

always be expected to make their own hypotheses. This should be done in small 

groups (pairs), then in whole class discussion. Students should state their 

hypotheses in terms of the effect of one variable on another, and you must 

encourage them to justify their hypotheses.  

 

3. Procedure: Once students have a clear idea of the purpose of the experiment or 

activity or study, they would have some idea of how to find the answer. Often, the 

discussion of different hypotheses will give those ideas for how to test their own 

hypothesis. Just because they have shown that their hypothesis might be true does 

not mean they have proved it. The alternative might still be a possibility. They have 

to rule on the other hypothesis as well as showing that their hypothesis works. 

 

For example, there is a well-known activity, where a match is dropped into a bottle, and a 

peeled hard-boiled egg is placed on the spout of the bottle. When the match goes out, the 

egg pops into the bottle. This was explained to me as the result of oxygen being 
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consumed by the flame. An alternative is that the match heated (causing expansion of) 

the air, which was able to escape past the egg out of the bottle. When the match went out, 

the air contracted again, and the egg was drawn into the bottle. A student’s procedure 

must test expansion and contraction without any oxygen being consumed, or test the 

consumption of oxygen without any expansion or contraction.  

 

Suchman proposed six rules or procedures that teachers have found helpful in conducting 

inquiry sessions. 

 

2.2 Procedures for an Inquiry Session  
 

 Materials: Once students know what they plan to do, they can make a list of the 

materials they will need. Sometimes it helps to tell them what materials are 

available before they design their procedure (one small way you can retain 

control!) However, often the materials they need can be brought from home. If 

students are testing different kinds of food for starch and fat, you would encourage 

them to bring some from home.  

 Encourage your students to write what they plan to do and to write a list of what 

materials they need. For those who prefer to draw, encourage them to do both.  

 Rule  Procedure 

Rule 1: Questions The questions by the students should be phrased in such a 

way that they can be answered yes or no. This shifts the 

burden of thinking onto the students. 

Rule 2: Freedom to ask 

questions 

A student may ask as many questions as desired once they 

begin. This encouraged the student to use his or her previous 

questions to formulate new ones to pursue a reasonable 

theory. 

Rule 3: Teacher response 

to statements of theory 

When students suggest a theory, the teacher should refrain 

from evaluating it. The teacher might simply record the 

theory, or ask a question about the student's theory. 

Rule 4: Testing theories Students should be allowed to test their theories at any time. 

Rule 5: Cooperation Students should be encouraged to work in teams in order to 

confer and discuss their theories. 

Rule 6: Experimenting The teacher should provide materials, texts, reference books 

so that the students can explore their ideas. 
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 Data: Before students begin the experiment, remind them of all safety precautions. 

If they are working with chemicals, they should be wearing safety glasses. If they 

are working with Bunsen burners, they should have their hair tied back. Etc. Then 

they are to carry out their experiment or activity. Since they designed the 

procedure, they should know what data to collect. They should have a plan to 

record their data. For example if they are asked to compare the crafts of 

Baluchistan and Sindh, They will have to collect different handicrafts of the 

mentioned provinces then they will be able to compare them. 

 Analysis: Again, students should know what they are trying to find. They might 

need assistance in steering away from their affirmation bias, however.  

  Many students have been seen that they test one bean against another, with 

bean A watered with vinegar (to simulate acid rain) and bean B watered with pure 

distilled water. When bean A thrives and bean B dies, the student will start another 

bean B and another, until one does well. This is not a fair test. The students need to 

be reminded that they should start with more than one of each bean plant, just in 

case one of them is a dud. And, it might turn out that vinegar is good for 

germination of bean seeds.  

 Conclusion: When your students have finished their study or experiment, they 

must discuss their results with one another. They must find out who had the same 

results, who had different results, why the results might have been different. They 

must interpret the results according to their original question. What do the results 

mean? The results will almost certainly lead to another question, and the process 

begins again. 

  Notice that the class discussion of the conclusion is the brief of the lesson. 

This is when the meaning of the lesson can be put into the context of the unit as a 

whole.  

 

2.3 Inquiry Activities 
Following are some examples of inquiry activities. 

 

The Inquiry Box: Of all the approaches to help students learn about inquiry, the inquiry 

box might be considered the universal strategy. The inquiry box can be made with a shoe 

box, and it should be painted black. For a classroom of students, you could prepare 

several inquiry boxes. Students are given the box, and asked to determine what the inside 

of the box is like. An inquiry box contains a marble, which is the main probe that the 

student can use to determine the pattern that exists within the box. You can prepare 

different patterns by taping pieces of cardboard in interesting and perplexing patterns. 

The inquiry activity consists of having teams of students explore each inquiry box that 

you have prepared. The student's theory consists of a diagram of the possible pattern in 

each box. 

 

The Wood Sinks and Floats Discrepant Event: The teacher shows two blocks of wood, 

one much larger than the other. They are placed on an equal-arm balance and the results 

shows that the larger block is more massive than the smaller block. The blocks are then 

placed in container of water. The larger, more massive block floats, while the smaller and 
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less massive ones sinks. This discrepant event leads to an inquiry into the following 

questions: Why did the lighter block sink and the heavier one float? Why do objects sink 

and float? Science principles that emerge include displacement, Archimedes' principle, 

and pressure. 

 

The Coin Drop and Throw: The teacher places one coin (a quarter) on the edge of a table 

and holds another in the air next to it. At the same instant he flicks the quarter on the 

table so that it flies horizontally off the table, and drops the other quarter straight down. 

Both coins strike the floor at the same time. An inquiry about "Why do the coins strike 

the floor at the same time? Ensues. Hint: practice this demonstration before you perform 

it with a group of students. Science principles that will emerge from this inquiry include 

vectors, universal gravitation, and Newton's second law of motion. 
 

The Double Pendulu: The teacher places a long rod (meter stick) across the backs of two 
chairs. From the rod two simple pendulums of the same length are hung. One of the 
pendulums is started swinging. The other is allowed to hang straight down. In a few 
minutes the stationary pendulum begins swinging as the arc of the swinging pendulum 
decreases. The inquiry focuses on: Why does the second pendulum begin to swing? Why 
the arcs of the first pendulum decrease? The science principles in this inquiry include 
periodic motion and conservation of energy. 

 

The Balloon in Water: A balloon is partially inflated, tied shut and tied to a heavy object 

(a rock). It is dropped into the bottom of a tall cylinder filled almost to the top with water. 

A rubber sheet is placed over the top of the cylinder and sealed with a rubber band. The 

teacher pushes on the rubber cover, and the balloon becomes slightly smaller. When the 

rubber cover is released, the balloon returns to its original size. The inquiry focuses on 

Why does the balloon become smaller and then larger again? Principles of science in this 

inquiry include pressure, gases, liquids and solids, and Newton's first law of motion.  

 

2.4 Advantages of Inquiry Method 
1. It is a scientific way of teaching 
2. Enhances students learning and scientific attitude. 
3. Suitable to all levels of learners. 
4. Gives new directions to the thinking of students. 
5. Broaden the mental horizon of the students. 
6. Most suitable to arts and crafts subject as it is a practical way of learning. 
7. It motivates the students. 
8. It is suitable to the students of multi-cultural class of different background. 
9. It is a self pacing learning for students. 
10. It is the best way of developing creative thinking in students. 

 

2.5 Disadvantages of Inquiry method 
1. It is a time consuming. 

2. It is cost effective method of teaching. 

3. Sometime the students feel bored if the topic is not of their interest. 

4. The teacher is passive in this method of teaching. 



47 
 

Activity-2 

Inquire and collect famous crafts of four provinces of Pakistan. 

 

2.6 Important Points 
1. Inquiry method is a scientific way of learning 

2. Inquiry method stimulates the minds of the students 

3. Purpose of inquiry method means that the teacher tells to their students that what 

they are going to learn. 

4. The rules involves in inquiry method are questions, freedom to ask questions, teacher 

response to statement of theory, testing theory, cooperation and experimenting.  

 

Exercise-2 

Choose the correct answer 

1. the method which stimulates the minds of the students through investigation is 

called” 

 Lecture method 

 Inquiry method 

 Discussion method 

2. the steps involve in inquiry method are: 

 Purpose and hypothesis 

 Purpose and goals 

 Cause and effect 

3. inquiry method of teaching is suitable to : 

 Lower level of learning  

 Higher level of learning 

 All levels of learning 

 

 

3.    CREATIVE EXPRESSION METHOD 
 

Creativity refers to the phenomenon whereby a person creates something new (a product, 

a solution, a work of art, a novel, a joke, etc.) that has some kind of value. What counts as 

"new" may be in reference to the individual creator, or to the society or domain within 

which the change occurs. What counts as "valuable" is similarly defined in a variety of 

ways. Similarly the creative method of teaching is that method in which the teacher gives 

the task to the students by showing or demonstrating some objects or things and tells the 

students that design or makes it according to your own thinking with some different 

creative addition in it. 

 

3.1 Interest in Creativity has a Wide Range and Depends upon the 

following Relationships: 
1. the relationship between creativity and general intelligence;  

2. the mental and neurological processes associated with creative activity; 

3.  the relationship between personality type and creative ability;  
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4. the relationship between creativity and mental health; 

5.  the potential for fostering creativity through education and training, especially as 

augmented by technology; 

6. And the application of an individual's existing creative resources to improve the 

effectiveness of learning processes and of the teaching processes tailored to them. 

 

Ability to produce something new through imaginative skill, whether a new solution to a 

problem, a new method or device, or a new artistic objects or form. The term generally 

refers to a richness of ideas and originality of thinking. Psychological studies of highly 

creative people have shown that many have a strong interest in apparent disorder, 

contradiction, and imbalance, which seem to be perceived as challenges. Such individuals 

may possess an exceptionally deep, broad, and flexible awareness of themselves. Studies 

also show that intelligence has little correlation with creativity; thus, a highly intelligent 

person may not be very creative.  

 

Example “Draw a Tree” 

                                            
 

For example when the teacher tell to students that draw a tree. Each student will draw it 

according to his own mind. This shows the creativity of the students. This is an 

interesting exercise in late fall and early winter when the trees are stripped of their leaves 

so you can see the branches clearly. In other case the teacher can also bring the tree in the 

class and tell the students that you draw a tree with some innovations. The students will 

see the tree and will do brain storming for the innovative tree, some of them might draw 

the tree of spring season, some of them will draw autumn tree and some of them can draw 

tree filled with snow etc. This method enhances the creativity of the students especially in 

the field of arts and crafts. 

 

3.2 Advantages of Creative Expression Method 
1. It helps to develop the creative ability of the students. 

2. It is an interesting way of teaching for students. 

3. It brings innovative ideas to children minds. 

4. T motivates the students for more learning. 

 

3.3 Disadvantages of Creative Expression Method 
1. It is cost effective method. 

http://www.answers.com/topic/intelligence
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2. The teacher comes under burden of work load. 

3. It is time consuming method of teaching. 

4. It requires skill full teacher to handle the students in the class. 

 

Activity-3 

Search out different activities which can be applicable through creative expression 

method of teaching. 

 

 

4.    INSTRUCTION METHOD 
 

Instructions mean to guide or advice to someone in order to achieve the learning 

outcomes, it also means to provide information for the systematic learning procedure. 

Instruction method of teaching has great importance in teaching of arts and crafts. It is 

suitable at all level of education to teach arts and crafts to students. The teacher provides 

instructions about the activities of arts and crafts to the students and the students follow 

that instruction for performing of activities. There are various types of instructions which 

can be used for arts and crafts lessons, some of them are discuss below. The students 

need to focus on these types and think that how these types can be used for different 

types of arts and crafts activities. 

 

4.1 Types of Instructions 
 

4.1.1 Direct Instructions 

Direct instruction is used to describe a lesson where the teacher has control on the 

method of teaching. Unfortunately, teachers and student teachers and students often 

mistake direct instruction for the only way to teach. Direct instruction is an instructional 

method from the Transmission paradigm, and is based on the learning theories of 

behaviorism and developmentalism.  

 

In a direct instruction method the teacher usually spends some time lecturing; then the teacher 

guides the students through a complex problem, with the problem broken down into simple 

steps; then the students are given, one by one, the simple steps to carry out on their own; 

finally, the students are given one or many sample problems to accomplish on their own.  

 

There are variations of direct instruction. A teacher might present a video tape of making any 

art and crafts, and the students are to watch the video. The teacher breaks this complex 

problem (interpreting the video) into simple steps by giving the students questions to answer 

during the tape. The teacher might guide the students through a reading in the same manner  

with questions to guide them. In each case, the timing of the lesson and the knowledge the 

student will construct are very much under the teacher's control. 

 

4.1.2 The advantages of direct instruction  
1. The teacher has control of the timing of the lesson. 

2. Students are physically easy to monitor. 
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3. The teacher has control over what will be learned, and who will learn. If you want 

to reward the middle class students, this is the kind of teaching method to use.  

4. The curriculum can be covered, so the teacher can say that s/he taught the material.  

5. Some material should be taught this way! Any information for which there is one 

right answer, and for which that answer is relatively simple, can be taught 

efficiently and honestly by using direct instruction.  

 

4.1.3 Disadvantages of direct instruction  
 It is based on old learning theories: that we must learn simple tasks before complex 

ones, and that only measurable learning is worthwhile. 

 Students do not have a sense of the overall purpose of the simple steps. However, if 

you tell them the purpose, by using advance organizers, this disadvantage is 

overcome.  

 Teachers cannot assess what the students’ prior knowledge is, so will be unaware 

of why particular students cannot learn.  

 Retention of how to solve the problems is low, because the students have not 

struggled with the problem themselves. This disadvantage can be overcome by 

having the students do many complex problems on their own. However, this means 

that one of the advantages (time efficiency) is lost. 

 Direct instruction as an instructional method works for only a small group of 

students, not for a great variety. The students who have other than verbal 

“intelligence”, or who come from different cultural world views will fail.  

 

4.1.4 Tips for using direct instruction method effectively  

1. Choose a concept for which direct instruction is appropriate.  

2. The students must know what is coming. Give them an advance organizer  what 

they will be learning, in what order, and how much time each aspect will take. 

3. Speak clearly, with a varied tone and speed. If you do not have a really interesting 

voice, use as little direct instruction as possible, or have speeches written out for 

your students, or use supplementary materials such as videos, etc.  

4. Enhance what you are saying with visuals. Overheads or power point relieve the 

monotony of one person’s voice. Also, not all students are auditory learners. 

5. Vary your lessons by not always speaking, but bring in activities, and other audio-

visuals. 

6. In any lesson longer than forty minutes, the students must have activities to do. 

Remember that for direct instruction, the activities are ones which start with simple 

tasks, and then the simple tasks are combined so the students can solve complex 

problems.  

7. Summarize what the students have learned.  

8. Lastly, give the students some sort of assignment which you can then use to 

measure how much of the content they have learned that day. 

9. An example of the kind of lesson you would want to use direct instruction for is 

teaching the students how to use a Bunsen burner. Early in the year, probably the 

first or second week of term, put a Bunsen burner on the demonstration desk. Each 

pair of students should have one in front of them. Indicate and name each part of 
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the Bunsen burner, and have the students find that part on their Bunsen burners. 

Show them how to light the Bunsen burner safely (you don’t have to worry about 

them following along too closely, because they will just have free Bunsen burners  

not ones that are hooked up to gas) Turn the Bunsen burner off, carefully 

describing how this is done. Light the burner again, and turn it off again. Lastly, 

itemize the rules you have for them for using the Bunsen burner safely. (E.g.: 

Never strike a match if you can smell gas, never point a loaded test tube anywhere 

except at the wall, etc.) 

10. Next, the students take their Bunsen burners to the gas outlets, plug them in, and 

then practice lighting them and getting a good flame.  

11. Lastly, give them a quiz or some sort of assignment to assess their learning. You 

might have them sketch the Bunsen burner, labeling the parts; you might have them 

do a fast write of safety rules, etc.  

 

This is an appropriate use of direct instruction. We certainly do not want students playing 

around with Bunsen burners to learn how to use them! They must know how to use them 

correctly before they light them the first time.  

1. Evaluating Instructions: Gather together your collection of instructions, and share 

them with the children. Ask them to read the instructions and discuss what they are 

for. They should also evaluate the instructions in terms of ease of use (Are the 

instructions clear? Would you be able to follow them to achieve the desired 

outcome?) And presentation (Are the instructions presented well? Is the chosen 

presentation appropriate? Would you prefer more diagrams or more text?). 

2. Adapting Instructions: The children could try and rewrite some of the instructions 

for other children in the school. The children would have to choose appropriate 

vocabulary for the level of the intended audience. 

3.  Sequencing Instructions: Before the lesson, you will need to find suitable 

instructions, and cut these into sections (you might need to retype some of them). 

Jumble up the sections, and ask the children to put them into the correct order. 

 A similar sequencing activity can be found here. 

4.  George's Marvellous Medicine: After reading this story by Roald Dahl, the 

children could create some instructions showing how to make the medicine. In the 

story, George makes four different medicines, so the class could make instructions 

for one, or for all four (comparing them to see what why the last three did not have 

the same effect as the original). 

5.  Making Instructions: The children could choose a topic that they were interested 

in, and make a set of instructions relating to that topic. For example, if they were 

interested in animals, they could make some instructions showing how to care for 

animals properly. If they liked computers, they could explain how to play their 

favorite computer game. This activity might require some time beforehand for the 

children to find out more information about their topic. 

6.  Making More Instructions: This activity links with Design and Technology. If the 

children have just designed and made a project, they could write some instructions 

telling others how to make their project, or how to use it properly. 

http://www.teachingideas.co.uk/english/sequence.htm
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7. Storyboard Instructions: The children can make their instructions using the 

storyboard format found here (on the R.E. pages). This will encourage them to use 

text and pictures in their instructions, and to break their instructions down into a 

number of small steps. 

8.  Suggested by Susan: I like to have my 4th graders work in teams to write 

directions on how to get to certain places in the building like the gym, the nurse, 

last year's classroom etc. I let them go around the building one team at a time. Then 

they give their directions to another team to follow exactly as they wrote them 

(even though they know how to get to the places!). They report back as to where 

they ended up. It really emphasizes the need for specific directions. I like to do this 

as the opening activity so they are focused on giving the best details they can when 

they write their own instructions. 

 

4.1.5 Advantages of Instruction method 

1. It provides correct guidance to the students as the guidance is coming from the 

teacher. 

2. The chances of errors on the part of students become minimize. 

3. Students interest increase as the teacher’s directions are valuable for students. 

4. Students get more knowledge from the teacher instructions. 

 

4.1.6 Disadvantages of instruction method 

1. The students’ role is passive. 

2. Students usually hesitate to ask the questions from the teacher as the teacher role is 

dominant. 

3. Analytical skill of the students effects as they are receiving instructions from the 

teacher. 

4. The teaching process goes according to the teacher’s directions so the teacher’s 

work load increase.  

 

4.2 Important Points 
1. Instructions mean to guide or advice to someone in order to achieve the learning 

outcomes. 

2. In Direct instruction the teacher has control on the method of teaching. 

3. In Direct instruction Students are physically easy to monitor 

4. In this method the curriculum can be covered. 

5. In Evaluating Instructions the teacher checks what the students have leaned. 

6. In Adapting Instructions the children try to rewrite some instructions for the class 

fellows. 

7. To divide the instructions into different sequential parts is called Sequencing 

Instructions. 

 

Exercise-3 

1. Write the difference between evaluative instructions and sequential instructions. 

2. What does mean by instructions? 

3. Enlist the tips use for effective instructions. 

http://www.teachingideas.co.uk/re/storyboa.htm
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5. FREE EXPRESSION METHOD 
 

 

This method suggests that the work of the children is spontaneous, natural and originate 

with them from divergent thinking process. So the children should be given free chance 

of expressing their ideas either in form of drawing, crafts or arts. For example the teacher 

tells to the students that draw whatever comes in your mind about your class or teacher 

etc. The students will express their ideas or image which is their in their minds. This 

method helps the students to express their selves, this also strengthen their mental process 

and creative abilities. 

 

This method is not teacher dominated; it is concern with the pupil’s genius ideas and 

personal mode of expression. Advocates of this method say that with growth and 

development are the chief virtues of this method because with the growth and 

development new ideas and point of views are occurring in the minds of the individuals, 

This method has very few limitations. The advocates of this method say that “let the child 

express him”. “Do not restrain him”, “do not interfere, allow maximum latitude”. These 

and similar phases are the stock in trade of the followers of this approach to teaching. 

Apparently it seems as a most defensible method; but when examined in the light of its 

own past history and achievements, its fallacies appears. But it is up to the efficiency and 

ability of the teacher that how he or she carries out this method for teaching. 

 

5.1 Advantages of free expression method 
1. It develops confidence in students for expression of their point of view. 

2. It provides a chance to the students to express their ideas in form of arts and crafts. 

3. It develops creativity in the students. 

4. It motivates the students as they are expressing their selves through this method. 

5. It is the most suitable method of teaching at primary level as it develops the 

creative minds of students. 

 

5.2 Disadvantages of free expression method 
1. Sometime the teacher interference affects the motivation level of the students. 

2. Teacher’s guidance is all the time with the students in this method so we cannot say 

that it’s free expression method completely. 

3. There are the chances that the students misuse this method and do not express 

themselves creatively. 

4. It is difficult for teacher to manage the whole class working on different ides of 

their own. 

5. It is time consuming method of teaching and not suitable for all the topics. 

 

Activity-4 

Practice the usefulness of free expression method of teaching arts and crafts on children 

at your home by giving them any topic. 
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6. FIXED TOPIC METHOD 
 

Fixed topic method is a new method of teaching arts and crafts. This is the most suitable 

method of teaching arts, crafts and calligraphy to the students. In this method the students 

are given specific topic and then they write on that topic. This method has different steps 

which are discuss below. 

 Selection of topic 

 In fixed topic method the selection of topic is the most essential phase. The topic 

can be selected either by teacher or with the mutual consent of the students also. At 

higher level the students are consult by the teacher for the selection of the topic, the 

teacher consider the interest of the students. While at lower level mostly the teacher 

himself choose the topic for teaching. In arts and crafts teaching the students are 

given some fixed activity and they are bound to follow that. 

 Discussion on the topic 

 After selection of the topic the teacher allow the students to ask the questions. The 

students clear their concepts about the topic. They share their ideas with each other. 

Discussion broadens their knowledge about the topic and gives new directions to 

their thinking. 

 Performing the activity 

 After discussion the students are able to perform the activity assigned by the 

teacher on the fixed topic. This is the practical stage of the fixed topic method of 

teaching. Here the students make a piece of arts and crafts which is fixed by the 

teacher in class. In this method the students do not have any freedom to perform 

arts or crafts by their own rather they are bound to follow the teacher. 

 

6.1 Advantages of fixed topic method 
1. This method avoids the errors on the part of the students as the topic is selected by 

the teacher therefore the chances of errors are minimized. 

2. The students are not under burden. 

3. The discussion on the topic provides clarity of the concepts. 

 

6.2 Disadvantages of the method 
1. It deprives the students from their freedom of choice. 

2. It restricts the students’ knowledge to a specific topic. 

3. It is not suitable for teaching of all subjects. 

4. It put ban on the creativity of the students by restricting their minds to a particular area. 

 

6.3 Important Points 
1. Free expression method suggests that the work of the children originate with them 

from divergent thinking process. 

2. The children are given free chance to express their ideas. 

3. It developed the mental abilities of the children. 
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4. In fixed method of teaching the student are bound to discuss only the given topic 

under given instructions. 

5. The fixed topic method has different phases such as selection of the topic, 

discussion on the topic and performing the activity. 

 

Exercise-4 

1. What are the advantages of free expression method? 

2. Compare the advantages and disadvantages of fixed method of teaching. 

 

Answers key 
 

Exercise-1 

(1)  To show 

(2)  To practice the skill 

(3)  Lesson summary 

 

Exercise-2 

(1) Inquiry method 

(2)  Purpose and hypothesis 

(3)  All levels of learning 

 

Assessment 

1. Explain the demonstration method of teaching arts and crafts. 

2. Identify the salient features of inquiry method of arts and crafts. 

3. Discuss the usefulness of creative expression method of arts and crafts. 

4. What is the fixed topic method of teaching arts and crafts? What are the advantages 

and disadvantages of this method? 

5. Describe the different types of instructions of teaching arts and crafts. 
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INTRODUCTION 
 

 

Art teachers are in a position to shape students cognitive development as well as 

encourage their creativity, engage their critical thinking, and support their desire to seek 

and embrace innovations. With this influence comes the responsibility to provide students 

with a supportive environment that builds confidence in their distinct talents while 

preparing them for real world art applications. In turn, today’s art classroom presents a 

set of unique challenges that require art teachers to apply a more current skill set and take 

a creative, proactive approach to art education. This translates to the methods in which 

educators communicate and collaborate with students as well. Keeping in view the 

importance of teaching of arts and crafts and its role in the curriculum, this unit addresses 

the effectiveness of teaching of arts and crafts and its relationship with the curriculum. 

 

 

OBJECTIVES 
 

After studying this unit you will be able to: 

1. Explain  the effectiveness of teaching of arts and crafts. 

2. Describe the role and responsibilities of art and craft teachers. 

3. Relate the general curriculum with the art and craft curriculum. 

4. Explain the relationship of art and craft curriculum with other subjects. 
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1.    EFFECTIVE TEACHING OF ARTS AND CRAFTS 
 

In order to know about the effective teaching of arts and crafts, the students should be 

well aware about the concept of teaching. First of all we will explain that what is teaching 

and what is effective teaching. 

 

1.1 What is Teaching? 
To know about the term teaching, first we should know that who is a teacher and what 

refers to the term teacher. 

 

A teacher or school teacher is a person who provides education for pupils (children) and 

students (adults).  

 

Teacher teaches skills to the students. They also explain information. Teachers plan their 

lessons before they teach. Teachers try to make their lessons easy to understand. They 

teach things in different ways so that different students can learn in the way that is easiest 

for them. Teachers might use a chalkboard, a projector, or a computer. They make posters 

or worksheets before class starts. Teachers plan the schedule for the day. Most teachers 

have to teach what the principal tells them. Teachers also assign homework and class 

projects to their students.  

 

1.2 Qualities of a Good Teacher 
1. Good teachers have a sense of purpose:  You can't be good in a broad sense; you 

have to be good for something. As a teacher, this means that you know what your 

students expect, and you make plans to meet those expectations. You, too, have 

expectations about what happens in your classroom, based on the goals you're 

trying to achieve. If you want to prepare your students for employment, you expect 

punctuality and good attendance. If you teach a class about tests, you spend time 

explaining the format of the test and helping students to improve their test-taking 

skills. And if you want your students to become better, more involved readers, you 

allow time for reading and provide access to books. 

 

2. Good teachers have expectations of success for all students: This is the great 

paradox of teaching. If we base our self-evaluation purely on the success of our 

students, we'll be disappointed. At all levels, but especially in arts and crafts 

education, there are simply too many factors in students ‘lives for a teacher to be 

able to guarantee success to all. At the same time, if we give up on our students, 

adopting a philosophical, "it's out of my hands" attitude, and students will sense our 

lack of commitment and tune out. The happy medium can be achieved with a 

simple question: Did I do everything that I could in this class, this time, to meet the 

needs of all my students, assuming that complete success was possible? As long as 

you can answer in the affirmative, you're creating a climate for success. 

 

3. Good teachers know how to live with ambiguity: One of the greatest challenges 

of teaching stems from the lack of immediate, accurate feedback. There is no way 

http://en.wikipedia.org/wiki/Education
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to predict precisely what the long-term results of our work will be. But if we have a 

sense of purpose informing our choice of strategies and materials, and we try to 

cultivate expectations of success for all our students, we will be less likely to dwell 

on that unpredictability, choosing instead to focus on what we can control, and 

trusting that thoughtful preparation makes good outcomes more likely than bad 

ones. 

 

4. Good teachers adapt and change to meet student needs: Can we really claim to 

have taught a class in geography if no one learned any of the concepts in the lesson 

from our presentation? If none of our students ever pick up a book outside of the 

classroom, have we really taught them to be better readers? We don't always think 

about these issues, but they are at the heart of effective teaching. A great lesson 

plan and a great lesson are two entirely different things; it's nice when one follows 

the other, but we all know that it doesn't always work out that way. We teach so 

that students will learn, and when learning doesn't happen, we need to be willing to 

devise new strategies, think in new ways, and generally do anything possible to 

revive the learning process. It's wonderful to have a good methodology, but it's 

better to have students engaged in good learning. 

 

5. Good teachers are reflective: This may be the only infallible, absolute 

characteristic of all good teachers, because without it, none of the other traits we've 

discussed can fully mature. Good teachers routinely think about and reflect on their 

classes, their students, their methods, and their materials. They compare and 

contrast, draw parallels and distinctions, review, remove and restore. Failing to 

observe what happens in our classes on a daily basis disconnects us from the 

teaching and learning process, because it's impossible to create connectivity if 

you've disconnected yourself. 

 

6. Good teachers are comfortable with not knowing: If we reflect honestly and 

thoughtfully on what happens in our classes, we will often find dilemmas we 

cannot immediately resolve, questions we cannot answer. In the same way, our 

teaching benefits if we can live for a little while with a question, think and observe, 

and let an answer develop in response to the specific situation we face. 

 

7. Good teachers had good role models: Think back again to your three best 

teachers. How has your own teaching been shaped by their practices, consciously 

or unconsciously? Think also of the worst teacher you ever had. Are there things 

you absolutely will not do because you remember how devastating they were to 

you or your classmates? We learn to teach gradually, and absorb ideas and 

practices from a variety of sources. How many movies have you seen that include a 

teacher as a character, and how might those films have contributed to your 

practice? We are not always aware of the influences on our teaching, good and bad; 

reflecting on the different models of teaching we've acquired, and looking at how 

we acquired them, makes us better able to adapt and change to suit new challenges. 
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8. Good teachers enjoy their work and their students: Teachers who enjoy their 

work and their students are motivated, energized, and creative. The opposite of 

enjoyment is burnout-the state where no one and nothing can spark any interest. 

Notice, too, that enjoying your work and enjoying your students may be two 

different things. Focusing too much on content may make students feel extraneous, 

misunderstood, or left out. Focusing exclusively on students, without an eye to 

content, may make students feel understood and appreciated, but may not help 

them to achieve their educational goals as quickly as they'd like. Achieving a 

balance between the two extremes takes time and attention; it demands that we 

observe closely, evaluate carefully, and act on our findings. 

 

Activity-1 

 

Imagine yourself as a teacher and think that to what extent you have qualities of 

a good teacher as mentioned above. 

 

1.3 Important Points 

1. Teaching is a way of transmitting knowledge from teacher to students. 

2. Good teacher is purposive 

3. Good teachers have same expectations from all students 

4. Good teachers do their work with enthusiasm 

 

Exercise-1 

Tick () the correct answer with and wrong answer with ( × ) 

1. Good teacher does not have sense of purpose. 

2. Good teacher keeps expectations of successes from all students. 

3. Good teacher does not have the skill of adaptability. 

4. Good teachers are comfortable with not knowing. 

5. Good teacher sometime appreciate their students. 

 

Teaching 

Teaching is the process of learning. It is two way traffic in which teacher and students are 

the passengers. It is a process of communication between teacher and students for 

learning of some topics. Teaching learning process is only effective if the learning goals 

are achieved both by teacher and students. 

 

 

2.    PRINCIPLES OF GOOD ARTS AND CRAFTS TEACHING 

 
1. Good teaching is as much about passion as it is about reason. It’s about not only 

motivating students to learn, but teaching them how to learn, and doing so in a 

manner that is relevant, meaningful, and memorable. It’s about caring for your 
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craft, having a passion for it, and conveying that passion to everyone, most 

importantly to your students. 

2. Good teaching is about substance and training students as consumers of 

knowledge. It’s about doing your best to keep on top of your field, reading sources, 

inside and outside of your areas of expertise, and being at the leading edge as often 

as possible. But knowledge is not confined to scholarly journals. 

3. Good teaching is also about bridging the gap between theory and practice. It’s 

about leaving the ivory tower and immersing oneself in the field, talking to, 

consulting with, and assisting practitioners, and liaising with their communities. 

4. Good teaching is about listening, questioning, being responsive, and remembering 

that each student and class is different. it’s about eliciting responses and developing 

the oral communication skills of the quiet students. It’s about pushing students to 

excel; at the same time, it’s about being human, respecting others, and being 

professional at all times. 

5. Good teaching is about not always having a fixed agenda and being rigid, but being 

flexible, fluid, experimenting, and having the confidence to react and adjust to 

changing circumstances. it’s about getting only 10 percent of what you wanted to 

do in a class done and still feeling good. it’s about deviating from the course 

syllabus or lecture schedule easily when there is more and better learning 

elsewhere. Good teaching is about the creative balance between being an 

authoritarian dictator on the one hand and a pushover on the other. Good teachers 

migrate between these poles at all times, depending on the circumstances. They 

know where they need to be and when. 

6. Good teaching is also about style. Should good teaching be entertaining? You bet! 

Does this mean that it lacks in substance? Not a chance! Effective teaching is not 

about being locked with both hands glued to a podium or having your eyes fixated 

on a slide projector while you drone on. Good teachers work the room and every 

student in it. They realize that they are conductors and the class is their orchestra. 

All students play different instruments and at varying proficiencies. A teacher’s job 

is to develop skills and make these instruments come to life as a coherent whole to 

make music. 

7. Good teaching is about humor. This is very important. It’s about being self-

deprecating and not taking you too seriously. It’s often about making innocuous 

jokes, mostly at your own expense, so that the ice breaks and students learn in a 

more relaxed atmosphere where you, like them, are human with your own share of 

faults and shortcomings. 

8. Good teaching is about caring, nurturing, and developing minds and talents. It’s 

about devoting time, often invisible, to every student. It’s also about the thankless 

hours of grading, designing or redesigning courses, and preparing materials to 

further enhance instruction. 

9. Good teaching is supported by strong and visionary leadership, and very tangible 

instructional support resources, personnel, and funds. Good teaching is continually 

reinforced by an overarching vision that transcends the entire organization from 

full professors to part-time instructors and is reflected in what is said, but more 

importantly by what is done. 
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10. Good teaching is about mentoring between senior and junior faculty, teamwork, 

and being recognized and promoted by one’s peers. Effective teaching should also 

be rewarded, and poor teaching needs to be remediated through training and 

development programs. 

11.  At the end of the day, good teaching is about having fun, experiencing pleasure 

and intrinsic reward like locking eyes with a student in the back row and seeing the 

synapses and neurons connecting, thoughts being formed, the person becoming 

better, and a smile cracking across a face as learning all of a sudden happens. It’s 

about the former student who says your course changed her life. It’s about another 

telling you that your course was the best one he’s ever taken. Good teachers 

practice their craft not for the money or because they have to, but because they 

truly enjoy it and because they want to. Good teachers couldn’t imagine doing 

anything else. 

 

Activity-2 

 

Visit near bye elementary school and observe class 5th teacher is following the 

principles of good teaching or not. 

 

2.1 Important Points 

 Good teaching is also about bridging the gap between theory and practice 

 Good teaching is as much about passion as it is about reason. 

 Good teaching is about mentoring between senior and junior faculty, teamwork, 

and being recognized and promoted by one’s peers 

 Good teaching is supported by strong and visionary leadership. 

 Good teaching has an element of humor. 

 Good teaching is friendly but firm. 

 

Exercise-2 

Give brief answers to the following: 

1. Why good teaching is about passion and reason? 

2. Describe the style of good teaching? 

 

 

3.   EFFECTIVE TEACHING OF ARTS AND CRAFTS 

 
1. Effective teaching of arts and crafts is creative:  Teaching of arts and crafts is a 

challenging job. It can only be effective when it develops creativity in the students. 

Effective teaching stimulate the students minds for creative activities which not 

only enlighten their minds but also helpful for the future successes of the students. 

For example when the teacher give any kind of arts or crafts activity to the 

students. They try to make that thing and put some new ideas for designing. 
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2. Effective teaching of arts and crafts is meaningful: An arts and craft teaching is 

always meaningful. It not only covers the curriculum but also give new directions 

to the thoughts of the students. Every crafts or arts activity has a meaning behind. 

For example if the students are putting colors in a particular picture. It does not 

mere mean to put colors but also to develop the aesthetic sense of the students. 

 

3. Effective teaching maintains interest of the students: The best teacher is that 

who can maintain the interest of the students in the class lesson. Effective teaching 

can only take place when the students actively participate in the teaching learning 

process. Good teacher captures the interest of the students through different type of 

innovative activities according to the mental level and interest of the students. 

 

4. Effective teaching of arts and craft is thought provoking: Teaching of arts and 

crafts is effective when it awakens and provokes the minds of the students, and 

develops divergent thinking of the students. The teacher helps the students by 

indulging them in different activities and they participate in those arts and crafts 

activities which provide a chance to them to use their brilliant ideas and make the 

things more innovative. 

 

5. Effective teaching of arts and crafts enhance the cognitive abilities: One of the 

roles of effective teaching is to enhance the cognitive abilities of the students. 

Cognitive abilities play important role in overall performance of the students in 

other classes also. If their cognition is good they can excel in each class and can 

understand the concepts easily teach by the teacher. So it is the quality of effective 

teaching to develop the cognitive abilities of the students. 

 

6. Effective arts and crafts teaching is integrative: Effective teaching integrates all 

the subjects with arts and crafts. For example the teacher in arts and crafts class of 

grade 9th is teaching visual arts but relate her lesson with the science subjects such 

as biology and chemistry etc at the same time. It not only increases the subject 

knowledge of the students but also develops the skills to the students that how 

other subjects are interlinking with each other. 

 

7.  Effective teaching relates with daily life: Good teacher is one who relates her 

each lesson with the daily life experiences of the students. For example while 

teaching arts and crafts the teacher planned her class activities and lessons in such a 

way that give the realization to the students that they are discussing about their 

daily life routine. Such as teaching the concepts of Pakistani arts and crafts the 

teacher should give the activity of making crafts samples of the area to which each 

student belong. 

 

8. Effective teaching maintains discipline in the class: Effective teaching of arts 

and crafts maintains the discipline in the class. As the whole teaching process of 

arts and crafts is more practice based therefore it become very difficult to maintain 

the discipline inside the class particularly on the primary level, the talent and 
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effectiveness of the teacher proved by her class discipline. If the discipline in the 

class maintains, the best teaching learning process will only be possible. The 

students will understand the concepts easily if they are properly sitting in the class 

and listening their teacher. 

 

9. Effective teaching of arts and crafts is evaluative: Good teacher always kept on 

judging her performance continuously. He/she daily evaluate her lesson either 

herself or by her colleagues. She always take feedback about her teaching. This 

provide her the opportunity to improve her lesson and teaching methodology, 

because the subject arts and crafts needs that the teacher should be up dated about 

the emerging trends and methods of the field. 

 

10. Effective teaching of arts and crafts is motivating: It is one of the qualities of 

effective teaching of arts and crafts that it motivates the students. If the students are 

not motivating towards the lesson or other dimensions of the class activities it 

means that teaching process is not effective. Effective teaching motivates the 

students in such manner that they become willing for learning. It enhances their 

intrinsic capacity for learning which enables the students to not only participate in 

class discussion but also make them to study other books and resource materials 

related to their subjects. 

 

11. Effective teaching is group teaching: Teaching in groups is one of the 

characteristic of effective teaching of arts and crafts. The teacher divides the class 

into different groups. These groups might be on the basis of abilities or friendship 

or mixed ability grouped. It is up to the teacher that how she thinks suitable to 

divide the class into groups. After grouping different activities assigned to the 

students. Teaching in groups keep up discipline in the class and students carry on 

their work with mutual consultation. It creates the sense of cooperation and help 

among the students. 

 

Activity-3 

  

Compare the characteristics of effective teaching of arts and crafts with teaching 

of English in nearby School at class 8th level. 

 

3.1 Important Points 
An effective arts and craft teaching is: 

 Creative 

 Interactive 

 Meaningful 

 Thought provoking 

 Interesting 

 Maintains discipline 
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 Enhance cognitive abilities 

 Integrated 

 

Exercise-3 

Choose the correct answer 

1. Teaching of art and craft develops: 

i. Creativity in the students 

ii. Positivity in the students 

iii. Negativity in the students 

 

2. Effective teaching of art and craft enhances: 

 i. Social abilities of the students 

 ii. Cognitive abilities of the students 

 iii. Mathematical abilities of the students 

 

 

4.   ROLE AND RESPONSIBILITIES OF 

AN ARTS AND CRAFTS TEACHER 
 

The following are the roles and responsibilities of an art teacher: 

1. Art teachers must have a thorough understanding of visual art and related materials. 

2. It is very essential for arts and crafts teacher to have depth understanding of student 

characteristics, abilities and learning styles in order to run smoothly teaching 

learning process. 

3. Social and economic backgrounds of the students must be known to the arts and 

crafts teachers. He/she should also understand the diversity of social and cultural 

constructions of identity. 

4. Participation of teachers in arts and crafts curriculum development is very 

important because they know the needs and requirements of the students, therefore 

it is the responsibility of the teacher to participate in selections of art content and 

curricula. 

5. The teachers are better known about the performance of the students therefore arts 

and crafts teachers use knowledge of students as learners to plan appropriate 

instruction. 

6. Art teachers should use contemporary technology to enhance teaching and learning. 

7. It is the role of the arts and craft teachers to conduct meaningful and appropriate 

assessments of student learning or output. 

8. It is the duty of arts and crafts teacher to judge her performance daily in order to 

teach effectively. Therefore, arts and crafts teachers systematically reflect on their 

own teaching practice. 

9. It is one of the responsibilities of the arts teacher to check the overall effectiveness 

of arts and crafts programs inside the school. It provides the chance to bring new 

and innovative changes in the program and eliminate the ineffective elements from 

the overall plan of arts and crafts.  
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10. Arts and crafts teachers should consult with other staff members and should discuss 

about her teaching and methodology and subject matter in order to improve their 

teaching and students learning. Therefore the collaboration with other teachers is 

very essential. 

11. Every lesson or topic of arts and crafts teaching is based on the culture and 

tradition of any society or community. Therefore it is the responsibility of the 

teacher to teach in such a way that the students learn about their culture effectively. 

12. It is the fundamental role of arts and crafts teacher to improve her qualification and 

professional development through continues education. Therefore it is the 

responsibility of arts and crafts teachers contribute to the growth of their 

profession. 

13. They should have the skill of working with children. 

14. It is the responsibility of the arts and crafts teacher to maintain the discipline in the 

class. 

15. She or He should have the skill to regulate the conduct of the students. 

16. Arts and crafts teacher has a number of general responsibilities in their daily 

teaching job. They must provide a wonderful learning environment for the children, 

teach them how to interact with others and help them with their daily needs. The 

preschool teacher will instruct them in basic educational programs, teach them to 

be creative and provide them with a safe and caring environment to learn and grow. 

17. It is the responsibility of and arts and crafts teacher to plan creative activities for 

the students. 

18. Observe and evaluate students' performance, behavior, social development, and 

physical health. 

19. Prepare materials and classrooms for class activities. 

20. Adapt teaching methods and instructional materials to meet students' varying needs 

and interests. 

 

4.1  Role and Responsibilities of Arts and Crafts Teacher at Pre-School Level 

1. A preschool teacher has a wide array of specific duties which they must complete 

on a daily basis. With regard to educational aspects, the preschool teacher must 

prepare daily lesson plans to help the children start learning basic education to get 

them ready for primary school. The preschool teacher will have a set educational 

plan each day which the children will be involved with as a group. 

2. The preschool teacher must also prepare creative activities for the children to 

complete each day. It is important that creativity is a big part of the preschool 

experience and preschool teachers will prepare various activities for the children to 

engage in. Things such as arts and crafts, music and imagination will all play a big 

role in the creative learning process. 

3. One who is a preschool teacher of arts and crafts must also prepare outdoor 

activities and games for the students. This will help them improve their 

coordination and motor skills. With that said, the preschool teacher must ensure a 

safe play environment for the children to engage in activities within. 

4. A preschool teacher must also cater to the basic needs of the children. One who 

oversees a preschool class must feed the children, serve them beverages and help 
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them with their bathroom needs. They must ensure that they provide a comfortable, 

nurturing environment for the little ones within their care. 

5. Along with teaching the children various things, the preschool teacher must also 

monitor their development. It is important to know which children are doing fine 

and which ones may need a little extra help. This will be done by monitoring 

progress and making notes of the progress of each child. 

6. The preschool teacher is also responsible for meeting with other education 

professionals and parents of the children. During these meetings, the preschool 

teacher will discuss their lesson plans, what they are doing to improve their 

classroom techniques and how each of the children is doing with their progress. 

 

Activity-4 

 

Enlist your responsibilities as a art and craft teacher. 

 

4.2 Important Points 
1. Arts and crafts teacher must known to the abilities of her students. 

2. Must have depth understanding of visual art materials. 

3. Must be known to the socio-economic background of the students. 

4. Must aware about the individual differences. 

5. Should participate in curriculum development. 

6. Must know how to integrate activities in arts lessons. 

7. Must arrange outdoor activities for children. 

 

Exercise-4 

 Write a note on the role and responsibilities of art and craft teacher. 

 

 

5.    CORRELATION BETWEEN ARTS AND OTHER SUBJECTS 
 

Arts are a dynamic subject and have diversity in nature. It has a close relationship with 

other subjects. To see the relationship of arts and crafts curriculum with other subjects, 

first we have to identify that what mean by a curriculum. 

 

5.1  What is a Curriculum? 

 Curriculum derived from two the Latin words ‘Curri” and ‘culum’. ‘Curri’ means 

path way and ‘culum’ means a destination. So its lateral meaning is a pathway 

towards a destination. 

 It is a set of documents which contains all those activities held inside the school. 

 It is a plan of all educational activities designed by the experts for the students to 

achieve pre set objectives.  
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5.2  Relationship of Arts Curriculum with other Subjects 
Arts curriculum has a strong and close relationship with other subjects. The subject of 

arts is science as well as arts in its nature. Therefore it has not only a relationship with 

arts subjects but also with science subjects. We will discuss them under the following 

categories. 

 

Relationship of arts with Biology: The curriculum of arts and biology has a close 

interrelationship. A teacher cannot teach biology without making its linkage with arts 

because the teaching of biology is not possible without the presentation of figures. A 

teacher cannot explain the concepts of biology without the help of arts. Similarly the 

students also cannot understand biology if the different concepts are not well presented in 

the form of illustrative figures. They understand better if the things teach in a scientific 

way. 

 

Relationship of arts with Chemistry: In the field of natural sciences chemistry has a 

close relationship with the arts. Different concepts in chemistry need to have models for 

teaching to students, so arts have great contribution in chemistry. Presentation of different 

elements and compounds in the form of tables and figures is also only possible through 

help of arts. 

 

Relationship of arts with Mathematics: Mathematics and arts are essential for each 

other. For example if arts student is making any statue of something, he needs 

measurement of its height, width and size etc. Here mathematics is involved. Until and 

unless students’ don’t have sufficient knowledge of mathematics he cannot be a good arts 

student. 

 

Relationship of arts with physics: Like other natural sciences physics has also close 

relationship with arts. Especially when a teacher is teaching the concepts of physics to 

her students. She cannot teach them without the help of arts. For example the concept of 

solar system or galaxy can be taught better if the teacher makes the models of these 

systems. 

 

Relationship of arts with General science: The teaching task of the general science 

teacher is very difficult and challenging, because she has to teach three subjects of pure 

sciences combining in one subject such as physics, chemistry and biology. She cannot 

teach effectively the concepts of general sciences until and unless she hasn’t the help of 

arts. The students can understand three different subjects of science through 

demonstration of these concepts in the form of different models, diagrams and tables etc. 

Similar the students interest can’t also be maintain through showing the real objects 

through arts. 

 

Relationship of arts with social studies: Social studies is the study of society and its 

people. It is the study of the customs and tradition of society which are adopted by the 

people. If a teacher wants to teach this subject effectively than she has to include the 

pictures and models etc in her class lesson. Similarly she can also give the activities of 
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painting and drawing different festivals and cultures to her students for effective’s 

learning process. 

 

Relationship of arts with Geography: Geography and arts has a close relationship with 

each other. Arts students usually make paintings of the nature. The talent and abilities of 

an arts student can be reflect from his work which is usually in the form of either 

sceneries or nature.  These things show the imagination and mental creativity of the 

students. Similarly the teacher of geography cannot teach the topics like climate, lands 

and history without the help of arts. 

 

Relationship of arts with environmental sciences: Environmental science has the concepts 

related to human environment and their life. And in the subjects of arts we study human life 

and their interaction with environment. Therefore these two subjects have close 

interrelationship. The teacher of environmental science cannot explain the concepts until and 

unless she does not have good skills of arts and converting those concepts into figures. 

 

Relationship of arts with Economics: Economics is the study of wealth and its 

calculations. Arts study the human behaviors and their attitudes and also give the 

practical shape to different facts and figures which becomes more illustrative for readers 

and students. Therefore from this point of view both arts and economics have close link 

with each other. 

 

Relationship between arts and Home economics: Arts and crafts have a very close 

relationship with home economics. Home economics is the study of all materials use at home 

such as decoration and cooking etc. Arts create beauty in all those materials. Arts bring 

innovations in these materials. All decoration materials and handmade materials come under 

the category of home economics which basically deals with arts in broader range.  

 

Relationship of arts with computer sciences: Arts and computer science has a close 

link with each other.  One important aspects of computer is designing, graphics and 

maps, and arts needs these elements before giving actual shape to any picture or painting 

etc. computer also give new directions to the subjects of arts through internet searching 

and we can study the heritage of arts and crafts of other countries through internet which 

can help us to modify our own heritage within the limits of our traditions.  

 

Activity-5 
 

 Have an overview of biology of class 9th and write the relationship of arts and 

biology in 10 points. 

 Compare the relationship of arts curriculum both with home economics and 

physics. 

 

Exercise-5 

 How the curriculum of art and craft has link with biology and geography? 
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6.   RELATIONSHIP OF ARTS WITH GENERAL CURRICULUM 
 

To understand the relationship of arts with general curriculum we will divide the general 

curriculum into different categories. 

 

6.1 Arts and Humanities 
The humanities are the study of different cultures. This includes their art, literature etc. 

So, in the most basic sense, much of what we know of ancient civilizations is based 

mainly on their art, in the forms of pottery, plays, fiction, paintings and even cave 

drawings. Thus art and the humanities have a direct relationship as one is dependent on 

the other. 

 

The humanities are academic disciplines which study the human condition, using 

methods that are primarily analytic, critical, or speculative, as distinguished from the 

mainly empirical approaches of the natural and social sciences. 

 

Art is the way in which people choose to express themselves; it can be through writing, 

music, drawing, painting, dance and many other ways. The relationship between art and 

humanities is that usually art exemplifies what the people are going through at that 

moment in time, or how individual people are feeling. If you were to look at art from 

older eras in time you would be able to see that people in painting aren't dressed as we 

are now, and language used in writing may not be the same either. This shows the close 

relationship between art and humanities. Art is molded by humanities included its 

different branches such as languages, home economics etc, it also helps humanities to 

make it more expressive. Its relationship is different all over the world and during all eras 

of time. 

 

6.2 Arts and Natural Sciences 
The history of ideas and practices in both field’s arts and natural sciences contains many 

resemblances. The analysis of art works in the light of scientific concepts constitutes a 

case. For example, the exploration of the secret structures of works of art is based on the 

principles of geometry. The color analysis attempted by the painters themselves or by art 

historians in the works of early abstract painters introduces elements of the natural 

sciences regarding the nature of light and the interaction between light and matter. At the 

same time, the view is put forward that a fuller understanding of spectroscopy in Physics 

can derive from the application of spectroscopic methods on works of art. the depiction 

or the pictorial approach to elements of the natural sciences e.g. texts, collections of plant 

and animal samples, scientific instruments or modern scientific concepts is an activity in 

which the visual arts contribute to the ‘‘visualization’’ or even the conceptual 

understanding of natural science phenomena. 

 

6.3 Arts and Management Sciences 
One of the enduring questions in the field of management is whether it is an art or a 

science. Webster's College Dictionary defines an art as "skill in conducting any human 
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activity" and science as "any skill or technique that reflects a precise application of facts 

or a principle." Reflected in the differences in these definitions is the use of precision in 

science, in that there is a particular, prescribed way in which a manager should act. Thus, 

management as a science would indicate that in practice, managers use a specific body of 

information and facts to guide their behaviors, but that management as an art requires no 

specific body of knowledge, only skill. Conversely, those who believe management is an 

art are likely to believe that there is no specific way to teach or understand management, 

and that it is a skill borne of personality and ability. 

 

Henry Mintzberg is the most well-known and prominent advocate of the school of 

thought that management is an art. Mintzberg is an academic researcher. Mintzberg, 

through his observation of actual managers in their daily work, determined that managers 

did not sit at their desks, thinking, evaluating, and deciding all day long, working for 

long, uninterrupted time periods. Rather, Mintzberg determined that mangers engaged in 

very fragmented work, with constant interruptions and rare opportunities to quietly 

consider managerial issues. Thus, Mintzberg revolutionized thinking about managers at 

the time that his work was published, challenging the prior notion that managers behaved 

rationally and methodically. This was in line with the perspective of management as an 

art, because it indicated that managers did not necessarily have routine behaviors 

throughout their days, but instead used their own social and political skills to solve 

problems that arose throughout the course of work. 

 

6.4 Arts and Social sciences 
Arts have a very close relationship with social sciences. If we observe the history of 

human beings it will tell us that arts are the only way of transmitting the human heritage 

from one generation to other generation. The entire heritage which we have today in the 

form of statues or paintings is only due to arts. So in this way we became able to study 

the behaviors of society and human beings and its evolution throughout the history as 

social sciences are interested to study these aspects of society and human behaviors 

therefore these two branches of academics are closely link with each other. Similarly the 

cultures and societal aspects of today are also preserves in the form of paintings and other 

arts work. We can understand the cultures and traditions of other societies of the world 

through arts without visiting there. 

 

Activity-6 
 

Identify the differences between the relationship of arts and humanities and natural 

sciences and arts. 

 

Exercise-6 

 Write five points on the comparison art and craft curriculum and humanities. 

 

  



74 
 

SELF-ASSESSMENT QUESTIONS 

 
1. Enlist the principles of good teaching. 

2. What are the characteristics of effective teaching of arts and crafts? 

3. Write a note on role and responsibilities of arts and crafts teacher. 

4. What is curriculum? And how can we relate general curriculum with arts 

curriculum? 

5. Explain the relationship of arts curriculum with sciences subjects? 

 

Answers Key: 
 

Exercise-1 
 

Correct    2, 4 
 

Wrong 1, 3, 5 
 

Exercise-3 

1, 2 
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INTRODUCTION 
 

Art and Craft are essential to our existence, and are the oldest inheritance we got as 

human beings. They play a vital role in human evolution, growth and development. They 

are used for fashion as well as for functional purposes all over the globe. Art expresses 

ideas, feelings, and visual qualities. Craft deals with the right use of tools and materials. 

Collectively they create a sequential world of colors, harmony, creativity and fineness.  

Modes of art and craft are ways or methods to express and communicate ideas, feelings 

and skills. Their practice helps individuals reshaping their capabilities and personalities 

enhancing the initiative, perseverance, sensibility and self-reliance. 

 

Dictionaries tell us, mode is a way or manner in which something occurs or is expressed, 

or done. Mode is also an option allowing a change in the method of operation of a device, 

esp. camera: “a camcorder in automatic mode”.  

 

In general speaking, modes are method, styles, approaches, ways and forms etc. They 

cannot be separated from innovation and creativity so they are the modes of creativity in 

real sense. They could be divided in many categories and sub-categories further yet, in 

the following unit we will only touch:  

i. Paper work (Paper Art); 

ii. Stenciling; 

iii. Calligraphy; 

iv. Masks and puppets; 

v. Drawing and Painting; as modes of art and craft. 

 

For teachers it’s necessary to comprehend and get hands on application of these modes to 

give their students a comprehensive practical education.  

 

The unit would only touch on the most important points. It is strongly recommended to 

search for more detail work in the field of your interest to get the latest information 

through the latest technologies. 

 

To facilitate student teacher's specialist skills in achievement of the maximum percentage 

getting the course objectives, art and craft modes and their implementation is a part of 

this text book. Hope the information and illustration given in the unit will be very helpful 

for all who seek it.  
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OBJECTIVES 
 

After going through this unit you will be able to:  

 

1. Define the modes of Art and Craft; 

2. Identify modes of Art and Craft and their differences; 

3. Develop an awareness of the historical, social and economic role of art and craft; 

4. Select appropriate techniques for doing your art projects and activities; 

5. Use and understand the art and craft elements; 

6. Use a variety of materials, media, tools and equipment to practice art and craft 

work; 

7. Use an appropriate working vocabulary; 

8. Do project work from conception to realization; 

9. Appraise and evaluate your own work in progress and on completion; 

10. Develop your aesthetic sense and appreciate beauty in the environment and culture. 
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1.    PAPERWORK 
 

According to Sevilla (2013)1 

 
“The value of paper depends on whose hands hold it. To a first grader, it could mean 

a canvas to roll crayons on. To an office clerk, it could mean a sheet to print a report 

on. But to an artist, it could mean a sculpture, an entire advertisement, or even an 

avenue to deliver an inspiring message. 

 Working with paper can be quite exhausting but given sufficient talent, 

imagination, and patience, a dedicated artist can turn one sheet into a multi-

dimensional centerpiece.” 

 

Paperwork refers to use of paper in business and offices for writing and printing. But it’s 

only one aspect of paperwork. Paper also can be used for drawing, painting, stenciling, 

making toys by folding it and for decorative purposes. People have been using papers for 

expressing their creativity and enhancing the beauty of their surroundings for hundreds of 

years. Decorative papers can be divided into several categories, including end paper, 

lining paper, wallpaper, wrapping paper, and paper handicrafts.  

 

Here we concern only with paper art that involve making different objects with paper 

using clean hands and simple tools.  Art of paper quilling, Paper Mache and paper 

flowers etc. are appreciated by the classes and the masses. The famous art of cuts in 

folded pieces of paper, developed by both the Chinese and the Japanese. The Japanese art 

of folding uncut sheets of paper to make objects in called origami. 

        

1.1 Paper Art 
Origami is the art of paper folding. The Word is Japanese, literally meaning to fold (oru) 

paper (kami). 

 

Origami2, pronounced awr uh GAH mee, is the art of folding paper into decorative 

objects. The term is the Japanese word for folded paper. 

There are about 100 traditional origami figures, most 

depicting such natural forms as birds, flowers, and fish. 

An abstract, ceremonial form of origami, called a noshi, is 

a pleated paper ornament attached to gifts. Most origami 

is folded from an uncut square of paper. The most 

common sizes of square are 15 centimeters and 25 

centimeters (6 and 10 inches). The preferred paper is thin 

Japanese paper called washi, but foil-backed wrapping 

paper and heavy art paper are also used.  

 

                                                           
1(Sevilla, 2013) 
2(Lang, 2012) 
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Origami, like paper, originated in China. But the art flourished in Japan. Since the 1940's, 

it has reached new levels of complexity and realism.  

 

Origami is a form of visual / sculptural representation that is defined primarily by the 

folding of the medium (usually paper). 

 

(a) Origami: Brief History 

No one really knows when and where origami was invented3. Some origami historians 

argue that since the invention of paper is credited to Ts'aiLun of China in A.D. 105, paper 

folding must have been invented soon after. Paper was then introduced to Japan in the 

late sixth century by Buddhist monks, and paper folding was brought along with it. In 

Japan, paper was considered an expensive commodity, and it was used in many aspects of 

Japanese life, most notably in architecture. 

 

Modern origami owes a great deal to the efforts of YOSHIZAWA Akira. After centuries of 

people folding the same traditional models, Master Yoshizawa published books with 

completely new models starting in the early 1950's. He, together with American Sam 

Randlett, also developed the standard set of origami diagram symbols that is still used 

today. Exhibitions of his work, both in Japan and around the world, introduced origami to 

many people, leading to the formation of various origami associations including the 

Origami Center of America (now OrigamiUSA), and the British Origami Society. Now 

there are origami masters and enthusiasts in many countries, forming a widespread but 

close-knit community. Yoshizawa, who died in 2005 at the age of 94, is still regarded as 

the grandmaster of origami. 

 

Today, master paperfolders can be found in many 

places around the world. New and improved folding 

techniques have produced models that would have 

astounded the ancients. The artistry of paperfolding is 

also flourishing. 

 

(b) Origami Paper 

Almost any laminar (flat) material can be used for folding; the only requirement is that it 

should hold a crease4. 

 

Origami paper, often referred to as "kami" (Japanese for paper), is sold in prepackaged 

squares of various sizes ranging from 2.5 cm (1 in) to 25 cm (10 in) or more. It is 

commonly colored on one side and white on the other; however, dual colored and 

patterned versions exist and can be used effectively for color-changed models. Origami 

paper weighs slightly less than copy paper, making it suitable for a wider range of 

models. 

                                                           
3(Wu, 2006) 
4(Origami, 2013) 

http://www.origami.as/gallery.php?gallery=16
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Foil-backed paper, as its name implies, is a sheet of thin foil glued to a sheet of thin 

paper. Related to this is tissue foil, which is made by gluing a thin piece of tissue paper to 

kitchen aluminium foil. A second piece of tissue can be glued onto the reverse side to 

produce a tissue/foil/tissue sandwich. Foil-backed paper is available commercially, but 

not tissue foil; it must be handmade. Both types of foil materials are suitable for complex 

models. 

 

Washiis the traditional origami paper used in Japan. Washi is generally tougher than 

ordinary paper made from wood pulp, and is used in many traditional arts. 

 

Artisan papers such as unryu, lokta, hanji, gampi, kozo, saa, and abaca have long fibers 

and are often extremely strong. As these papers are floppy to start with, they are 

often backcoated orresized with methylcellulose or wheat paste before folding. Also, 

these papers are extremely thin and compressible, allowing for thin, narrowed limbs as in 

the case of insect models. 

 

Paper money from various countries is also popular to create origami with; this is known 

variously as Dollar Origami, Orikane, and Money Origami. 

 

(c) Origami symbols 

Origami when learned with the help of written instructions and pictorial aids, demands an 

understanding of its basic symbols, folds and instructions. Without knowing them one 

can’t practice origami and without practice it’s not doable. For instance, see the following 

tables. 

Lines 

-Valley-fold line. 

-Mountain-fold line. (#1) 

-Mountain-fold line. (#2) 

-Edge of paper. 

-Crease line. 

-X-ray line. 

Arrows 

 -Valley-fold arrow. 

 -Mountain-fold arrow. 

 -Unfold/Pull out arrow. 

 -Fold and unfold arrow. 

https://en.wikipedia.org/wiki/Aluminium_foil
https://en.wikipedia.org/wiki/Washi
https://en.wikipedia.org/wiki/Backcoating
https://en.wikipedia.org/wiki/Sizing
https://en.wikipedia.org/wiki/Methylcellulose
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 -Grab the paper where the white dot is and move it to the 

direction of the arrow. 

 -Fold a number of layers in the circle (in this example 2) over. 

Symbol 

-Turn the model over to the direction that the arrow shows. 

-Rotate the model the given degree clockwise or counterclockwise. 

-Push the paper here. 

-Place your finger here. 

-Repeat the given range of steps. 

-Repeat in vertical mirror image, so that "up" will be "down" (and vice 

versa). 

-Repeat in horizontal mirror image, so that "right" will be "left" (and vice 

versa). 

-Repeat in both horizontal and vertical mirror image. 

-Repeat in diagonal mirror image. 

-View the model from this vantage point. 
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-Zigzags give you information on how the layers are arranged after a 

pleat or a crimp. 

-A right angle will 

prompt you when creases and (or) edges 

have to be at right angels to each other. 

-Corresponding points 

will be indicated by spots of the same 

color (white-white or black-black). 

-The small TRANSPARENT 

circle means: note this area. 

-Equal distances. 

- Black letters distinguish visible flaps, points, creases or edges when 

necessary. 

 -White letters distinguish invisible (hidden) flaps, points, creases, edges 

or pockets when necessary. 

 

(d) Origami Instructions 

It is strongly recommended to search for good books and try paper art. Instructions are 

available on net and videos could be watched to learn and practice origami online. 

 

(e) Origami Fold 

Origami is the art of folding paper into a shape representing an object. There are many 

folding techniques that you need to learn to form a shape out of a piece of paper. Two 

most important techniques are valley-fold and mountain-fold. At least, you must know 

what they are and you will have no problem of folding a simple origami model by using 

only these two folding techniques. 

http://www.origami-make.com/origami-fold-valley.php
http://www.origami-make.com/origami-fold-mountain.php
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Valley fold Mountain fold Balloonfold 

       
 Outside reverse fold   Inside reverse fold  Stair fold 

  

   

    
    Chair fold         Kite fold 

 

 

(f) Origami Base 

When you are making some origami model, you will be doing the same set of folds in the 

beginning stage even though the final outcome is different. These set of folding in the 

beginning stages is called origami base and you need to know a few bases since they are 

coming over and over depending upon models of origami you are working on. 

       
  Square base      Balloon base        Bird base 

 

(g) Types of Origami 

Origami has expanded and evolved beyond birds and boats5. There are now many types of 

origami. In a recent, informal survey, origami enthusiasts have come up with over "80" 

different types of origami. There are different ways to categorize paper folding. John Smith's 

Evolution of Origami6 sorts origami chronologically: Classical, Neo Classical, Modern, and 

Hyper-Modern. David Mitchell shows a family tree7 of origami design styles. 

                                                           
5(Types of Origami, 2013) 
6(Smith, 2005) 
7(Mitchell, 2008) 

http://homepage.ntlworld.com/peterjohn.rootham-smith/the_evolution_of_origami.htm
http://freespace.virgin.net/dave.mitchell/designstylesoverview.htm
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i. Action Origami 

Action origami models are unique in that they move. The most obvious action models are 

the paper airplanes. But the oldest action models have been with us for over 400 years. 

The cootie catcher may have been invented in the early 1600's. This device has had many 

names: "salt cellar", "fortune teller", "flipper", and "scrunchies". A cootie catcher is 

ecorated with dots whereas the fortune teller is labeled with numbers or colors and 

messages. Waterboomb, Flapping bird, Jumping frog are examples of action origami. 

 

ii. Modular Origami 

Modular origami, also called unit origami, requires two or more 

pieces of paper. The paper is folded into a shape called a "unit" or a 

"module". Many units are assembled together to form the final 

origami model. 

 

Often, the final model looks remarkably different compared to the 

appearance of the units themselves. 

 

iii. Wet-folding 

Wet folding origami is a relatively new way of folding paper. It was developed by 

origami master Akira Yoshizawa and it involves moistening the paper before you fold it. 

The resulting model has a softer, textured look with gentle curving lines. Gilad’s web site 

shows the difference between a regular origami dog and a wet fold origami dog. 

 
iv. Pure & Pureland Origami 

Most people know origami as the Japanese art of paper folding where a single sheet of 

paper is folded into a model without the use of tape, glue, scissors, or other tools. Not 

exactly true... rule of no cutting, glue, tape & tools is only true for Pure origami. 

 

The rules of Pure origami are as follows: 

 start with a square piece of paper, 

 do not use glue, tape, or scissors, and 

 do not decorate the model after it is complete. 

 

Pure Origami is a relatively new invention. Making paper 

creations with folding and cutting was common in the past. The 

200 year old book Senbazuru Orikata shows models where cuts 

have been made. It was okay to have cuts. Even today, some 

Japanese origami books will have models that have cuts. 

 

http://www.origami-resource-center.com/paper-airplanes.html
http://www.origami-resource-center.com/fortune-teller.html
http://answers.google.com/answers/threadview/id/786718.html
http://en.wikipedia.org/wiki/Akira_Yoshizawa
http://www.giladorigami.com/Articles_Wetfolding.html
http://picasaweb.google.com/Nicholas.Abbas/HidenSenbazuruOrikata
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v. Origami tessellations 

A tessellation (also called tiling) is when shapes are arranged side by side to produce a 

pattern with no gaps in between. Tessellations have existed since ancient Egyptian times 

and are still common today in floor and wall tiling. 

 

 
 

Origami tessellations have visual similarities to the tessellations mentioned above; but 

they are physically quite different. Origami tessellations are not made of separate pieces 

of paper placed side by side: instead, they are made with one sheet of paper. This one 

sheet of paper is folded such that it has a tessellated pattern.  

 

vi. Kirigami 

Kirigami is similar to origami in that it is a form of paper art. The major difference is that 

in origami, you fold paper whereas in kirigami, you fold and cut paper. The term 

"kirigami" was coined by Florence Temkoin the United States. She used the word 

kirigami in the title of her book, Kirigami, the Creative Art of Papercutting, 1962. The 

book was so successful that the word kirigami was accepted as the name for the art of 

paper cutting.In Japan, the word kirigami had been in use for a long time because "kiru” 

means to cut, and “gami” means paper. So, kirigami meant to cut paper.Most people will 

remember kirigami as a way to make paper snowflakes. Unfolding the paper snowflake is 

a delightful surprise because it's almost impossible to make the exact pattern twice. Paper 

snowflakes have six sections because the paper is folded in half and then thirds. 

 

(h) Activities 

a. Try this pop up rainbow greeting card. 

b. Make any toy or thing of your own choice by 

folding a piece of paper then write the 

instructions for making it along with pictures 

and symbols. 

  

http://www.britishorigami.info/academic/temko_memoirs.php
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2. STENCILING 
 

Stenciling is another amazing technique of art and craft. Like paper cutting and folding 

we can see almost everyone tries stenciling once in his/her life even without knowing its 

real name. We already got an idea of stenciling in paper art in types of origami - Kirigami 

is an example of paper stenciling. For getting a clearer idea we should understand what a 

stencil is! 

 

A stencil8 is a thin sheet of material, such as paper, 

plastic, or metal, with letters or a design cut from it, used 

to produce the letters or design on an underlying surface 

by applying pigment through the cut-out holes in the 

material. The key advantage of a stencil is that it can be 

reused to repeatedly and rapidly produce the same letters 

or design. The design produced with a stencil is also called 

a stencil. The context in which stencil is used makes clear 

which meaning is intended. 

 

To stencil is also referred to decorate something or some place by using stenciling 

technique on it. It’s been used for screen printing from hundreds of years. Screen 

printing9 requires a stencil and a fine cloth or screen. The stencil carries the design to be 

printed. Ink is squeezed onto the printing surface through the areas of the screen not 

covered by the stencil. The stencil can be cut out of paper. Or it can be made by tracing a 

design directly on the screen and blocking out the nonprinting areas with glue or lacquer. 

A stencil can also be made by giving the screen a light-sensitive coating and putting the 

design on it photographically or by laser. The screen printing process can be used to print 

on paper, glass, cloth, wood, or almost any other material. It can print on objects of 

various sizes and shapes, including draperies, bottles, toys, and furniture. Screen printing 

can be done using automatic or hand-operated presses. Screen printing is also called silk-

screen printing or serigraphy. 

 

2.1 Stenciling: History  
The use of stencils goes back thousands 

of years, for both practical reasons10—

before rubber stamps or printing presses 

or photocopiers were invented, stencils 

were used to teach children their ABCs; 

politicians used stencils of their signatures 

to get through their piles of official 

correspondence and to make surfaces look 

                                                           
8(Stencil, 2013) 
9(J.Romano, 2012) 
10(Viator, 1997) 
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more beautiful and more expensive. The Europeans who colonized America were 

familiar with stencil designs in the houses, churches and public building of their 

homelands and brought these traditions to the New World with them. 

 

In early America, as soon as people began to have the time and money to beautify their 

surroundings they started to apply stencil decorations on their walls and even on their 

floors. In the later 18th and 19th centuries, stencils were also often used on other surfaces 

as well. These included textiles, especially bed and table coverings; furniture; and 

household articles such as tin and wooden trays, boxes and trunks. 

 

Early stencils were usually made of oiled heavy paper or, less commonly, leather. Later, 

stencils were made of tin and specially treated linen. All of these materials are still used 

today, although the most common modern stencil material is flexible strong plastic. 

Usually, a multi-color pattern required a separate stencil for each color (three colors, 

three stencils). 

 

Stencilers have always preferred to work with fast-drying paints to reduce smudging and 

speed up the work. The usual paint for stencil work today is acrylic. Examples of original 

stenciled work in New England can still be found in the country villages and prosperous 

farmhouses where owners wanted stylish surroundings, but could not easily obtain or 

afford the costlier wallpapers, printed or embroidered textiles and woven rugs which the 

stencil patterns imitated. This stenciling was usually the work of professionals. These 

were travel in gartisans who rode from one job to the next with their collection of stencil 

patterns, dry pigments and stubby brushes. 

 

Later in the 19th century, as materials 

became more readily available and mass 

production of all sorts of household 

items increased, two important trends 

developed. One was that amateurs, 

including many housewives, began to 

beautify their surroundings with stencils. 

The other change was that numbers of 

women became professional stencilers 

for the first time. They didn’t work on 

walls and floors, but rather were 

employed to apply decoration to furniture 

in factories like the Hitchcock chair factory in Connecticut, or did piecework at home, 

stenciling on tin and smaller wooden articles. 

 

But in spite of a few bursts of renewed interest, most notably in the late 19th century 

work of Louis Tiffany and the arts-and-crafts movement, during the last 150 years other 

technologies have steadily replaced stenciling as a means of quick, economical 

decoration. Printed wall coverings, printed and woven textiles, photography and 

computer images are a few of the many means available today for bringing pattern and 
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color into our surroundings. Still, stenciling is an important part of America’s colorful 

past. And its modest revival today is a renewed expression of the universal human 

impulse to “make things look pretty. 

 

2.2 How Stencils Work? 
So, what exactly are stencils11? Think of a stencil as 

a series of holes cut into a sheet of resilient, 

waterproof material (like paper or plastic). When 

paint is applied through the cut out areas to the 

surface beneath, an image is formed. A stencil can 

be used to draw or paint identical shapes, letters, 

patterns or symbols. 

 

Open sections of the stencil are called islands. 

These are the areas that allow color to be applied 

on the surface under the stencil. Bridges are the 

stencil material that separates the islands and 

keeps the shape of a stencil. These areas block 

color or paint from reaching the surface. 

 

So, now you know about stencils. But, what is stenciling? Stenciling is the creation of an 

image through the application of color on a stencil and through the removed sections 

(islands), leaving a reproduction of the image on the underlying surface. This can also be 

referred to as stencil painting. 

 

2.3   Types of Stencils 
You should know that there are different types of stencils available in market. I listed the 

most common here for you to become familiar with. 

 

i. Pre-Cut Stencils 
With pre-cut plastic stencils, once you have it, you're ready to apply paint.  

We refer to them as plastic, but stencils can be made of a large variety of materials 

(cardboard, mylar, polyethylene). However, since they are most commonly made of 

plastic, I'll refer to them that way. It helps to keep things simple. 

 

There is an endless selection of pre-cut plastic stencils available. I can't say enough about 

the talented stencil artisans and designers that are out there creating craft patterns and 

projects that allow all of us to become artists! 

 

The drawback of a pre-cut plastic stencil is that the size of the image is not negotiable. 

The size of the stenciling pattern will be the size of your painted image. You can’t change 

that. Luckily some designers offer a couple of different sizes on their designs. The key to 

remember is to find the right design and make sure the size fits your project area. 

                                                           
11(Penny, 2012) 

http://www.all-about-stencils.com/pre-cut-plastic-stencils.html
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ii. Pre-cut Printable Stencils 

They provide many benefits like they can be adjusted in size on a copy machine or with 

your printer options, since they can be printed, you can have your stencil now and the 

price difference between pre-cut stencils and free printable stencils is significant! Don't 

think that a printed paper stencil can't be used again and again like a pre-cut plastic 

stencil. Just cover the top of the paper with a clear protective coating like clear shelf liner 

before you cut it out and it will last. Just wipe it off with a damp cloth after each use. 

 

iii. Cut and Paint Stencils  

Cutting out stencils is the extra step of a cut-and-paint stencil design. Cut-and-paint 

stencils require you to actually cut out the openings (islands) where paint is applied. 

However, for the extra work, they provide some great advantages. A cut-and-paint stencil 

design is usually printed on paper and so it can be reduced or enlarged to fit almost any 

project size. This is a big deal. If you like a Plastic Pre-Cut Stencil and it comes in two 

sizes -small at 2’ and large at 4’- and the area you have for an 

image is 1’ then the plastic stencil will not work for you. Take a 

cut-and-paint design to a copy machine and re-size it to whatever 

your project area requires. Flexibility is great! 

 

Using a craft-knife cut out the objects on the stencil. Make sure 

your blade is sharp at all times. Dull blades may cause the paper 

stencil to tear. The goal is to cut along each line only once with a 

firm, smooth motion. With your free hand, hold the stencil firmly 

and rotate the stencil so that you are always cutting at a 

comfortable angle. When cutting past a thin bridge area carefully 

use a firm finger to hold down the paper. Always keep your 

fingers well away from where you are cutting. If you are working 

with a multi-layer stencil don’t forget to cut out the registration 

holes in each of the four corners, which will be used for the 

alignment of the stencil overlays. 

 

iv. Stencil Patterns – Single and Multiple Layer Stencils 

When discussing stencil patterns, you need to be familiar with the differences between a 

single and a multiple layer stencil. Single Layer (Silhouette) Stencils are complete with 

only one stencil. I call these Silhouette Stencils because they create an image that appears 

to be a shadow or silhouette of an object. They do not offer much opportunity to use more 

than one color. Multiple Layer (Overlay) Stencils consist of more than one stencil (called 

overlays) and they leave you with a more complete image than a Single Layer Stencil. If 

you are really trying to get that hand painted look, a Multi-Layer Stencil is a must. They 

are more work of course but the results are well worth it. 

 

v. Printable Stencils  

What's the big advantage of printable stencils? Well, just think. You had an idea for a 

new project. Maybe an old piece of furniture caught your eye. You knew you could 

breathe new life into it and make it a one of a kind work of art. All you needed was the 

http://www.all-about-stencils.com/cutting-out-stencils.html
http://www.all-about-stencils.com/stencil-patterns.html
http://www.all-about-stencils.com/printable-stencils.html
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right stencil design. If you are anything like me, you want to 

get started now. What better way to do that than with a 

stencil you can print. You go to your computer. Find 

the right design. Print it and away you go!  

Another large advantage of downloadable or 

printable stencils is that you can adjust them to fit 

your project size. Just enlarge or reduce on a copy 

machine until you get a good fit. Then you can copy 

onto stencil film, cut and you have a permanent 

stencil. Sure it's a little more work but you have more 

control in designing your project. You're not restricted to 

using only what's available. 

 

2.4 Tools of Stenciling12 
The Tools used in stenciling and stencil cutting are few and simple. 

 

i.  Stencil Sheet and cutter 

To take the cutting equipment first, one requires a good sheet of plate glass about two 

feet square, or larger, a stencil knife, and an oil-stone. I prefer a small piece of 

carborundum (any of various abrasive materials, esp. one consisting of silicon carbide) to 

the ordinary oilstone, though it tends to wear away the knife blade rather quickly. It can 

be used with either oil or water as a lubricant. It is absolutely impossible to cut stencils 

well without a really sharp knife. 

 

As to the knife itself, there are many varieties on the market, and almost any of them, if 

keot well sharpened, are capable of good service. Almost any good blade of a shape 

readily capable of being sharpened to a point, will serve as a stencil knife.  

 

ii. Stencile Paper 

Many crafts men cut their stencil plates from Willesden paper, which is tough and 

waterproof, and cuts quite well. Stout cartridge paper, coated on either side with boiled 

oil, and hung up to dry for a few hours, also cuts beautifully, the knife sliding through as 

if it were thin cheese. I have known men who preferred copal varnish to boiled oil, but 

the latter is my preference. 

 

iii. Brushes and Sundries 

The tools needed in applying stencils are also few and simple. Stencil brushes or tools are 

familiar in appearance as not to require description at any length. They are around, set 

generally in mental, and those generally used by decorators are made of hoghair. The 

hairs are of even length, so as to present a falt surface of bristle ends.  

 

                                                           
12(Sutherland, 2003) 
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Stencil brushes should be well cared for. When new, they should be soaked in water 

before use, the water being shaken out before operations commence. When used in oil or 

turps color, they should be well knocked out in turps or white spirit after use, string tied 

round the bristles to prevent their spreading fanwise, and kept in water until required. 

 

iv. Pins 

Stencil pins will also be required. These are 

small but strong pins set in wooden heads big 

enough to grasp in finger and thumb, and their 

use is to pin the plate in position, and, 

incidentally, to hang it up when not use.  

 

v. Etceteras  

A chalk line and plumb line should always be 

kept handy for setting out, and I like to have a 

supply of  French chalk available, to dust over my hands or the plate if there is any 

suspension of greasiness. Delicate work, particularly on fabrics, is safeguarded from 

mishaps by such apparently trifling details as these.  

 

vi. Stencil Rollers 

Stencil rollers13 look and work like smaller versions of regular paint rollers. They offer 

quick coverage of large areas, yet produce delicate, even shading. The larger amount of 

paint a stencil roller holds and applies increases the risk that some will seep under your 

stencil: prevent this from happening by using spray stencil adhesive to firmly affix your 

stencils in place. 

 

vii.  Sponges 

Sponges offer interesting, variegated applications of paint. The resulting textures are 

particularly effective when used to paint stencils that depict objects that might naturally 

have grains similar to those which can be achieved with sponges, modify of fluffy clouds, 

for instance, or rough river rock. 

 

2.5 Methods of Stenciling14 

I will discuss two basic methods of 

stenciling. Both are very simple. The 

first method is called stippling, which is 

simply tapping or dabbing the loaded 

brush against the stencil openings. This 

method tends to produce more even 

tones and less depth. The second method, 

swirling, consists of simple circular, 

swirling brush motions against the 

                                                           
13(Cusick, 2003) 
14(Stenciling Tips, 2013) 
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stencil openings. Varying the amount of pressure or paint you apply with your brush, 

affects the final look of your design. Shading can add depth and interest to your stenciled 

designs. I recommend practicing on paper before you begin on your wall. A tiny bit of 

experience, even if it is on paper, can do wonders for your confidence. You can use just 

about anything to apply paint. I have used cotton balls, sponge and foam rubber. 

Experiment! You will be amazed at the variety of effects that can be achieved by altering 

your paint applicators or even the paint itself. The Picket Fence stencil to the right is an 

example I stenciled using five different techniques. Adding water or a glaze to your paint 

can also produce dazzling translucent effects that are simply breathtaking. The 

possibilities are limited only by you!  

 

2.6 Stenciling Fabric 
First, if your fabric is wrinkled, make sure to iron it first15. Tape your fabric to a flat 

surface (table or floor) so it doesn't have any wrinkles or move around while you stencil. 

When stenciling on fabric, spray adhesive is very helpful. Lightly mist your stencil with a 

spray adhesive, let it dry for a few 

seconds and place your stencil on your 

fabric surface, pressing it to achieve a 

tighter seal. Use stencil brushes (if it 

is a smaller project) or a dense foam 

roller for a larger one. Add some 

textile medium (sold in craft stores) to 

your stencil acrylics and stir it in well. 

You can also get special fabric paint 

but frankly, good craft acrylics with a 

dollop of textile medium work just as 

well and cost less! Use very little paint 

on your brush and always off load any 

extra paint onto a folded paper towel. 

When using a stencil brush, apply the 

paint with dabbing/swirling motion. 

After all of your stenciling is 

complete, let the stenciled fabric dry 

completely (at least 24 hours). Now 

it's time to heat set the stenciling. Slowly iron the stenciled fabric by pressing the iron for 

about 20 seconds on a low setting through the piece of soft thin cotton cloth. Heat setting 

will cure the paint and will help to prevent it from being washed off in the laundry. It's 

always a good idea to first do a test with a sample of your fabric to ensure good results. 

Do your stenciling, heat set it and wash the swatch to make sure the whole technique 

works on your fabric. If the paint washes away you may need more heat-setting time, but 

it usually holds up just fine. Some fine fabrics will not tolerate heat setting and it's always 

more difficult to stencil on sheer fabrics. If too much paint is used during stenciling, it 

may leak through on the other side of the fabric, which may add stiffness to the fabric. If 

                                                           
15(Janna Makaeva, 2013) 

http://www.walltowallstencils.com/search/search.php?search=qctf200+howto
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your fabric is thin, place some paper (or newspapers) under it to protect your working 

surface (table or floor) from possible paint seepage. We've stenciled on silk, cotton, linen 

and even sheer fabrics with great results but's always better if your fabric doesn't have too 

much texture. 

 

2.7 Stenciling Furniture 
When stenciling on furniture16, you want to insure good adhesion. If the piece has a 

varnish or a glossy finish you'll need to break the sheen. You can do this with a scotch 

brite pad, steel wool or fine 

grit sandpaper. Lightly sand 

the surface and then wipe 

down the piece with a little 

denatured alcohol on a rag 

to remove any grease, wax 

or furniture polish. When 

finished, soak any alcohol 

rags in water, place them 

outside and dispose of them 

on trash day. Alcohol rags 

can spontaneously combust 

so don't forget to soak them 

in water! Next, basecoat the 

piece if you want to change 

the overall color. Most 

acrylic paints work well, but 

to insure good adhesion you 

may want to use an adhesive 

primer such as Stix or 

Zinnser 1*2*3. These 

primers can even be tinted to 

the color you want. After 

your primer/basecoat is dry 

you can stencil with 

whatever paint you like. 

Folk Art acrylics work great. 

If you want to protect your artwork, you could then topcoat the table with a clear topcoat 

in your desired sheen. 

 

You can also use metallic paints, glazes, varnish, and textured paints and plaster for your 

stencil projects. We do not recommend using spray paint because it's hard to control and 

get a good results, but some people use it with great success. Oil paint is not suitable for 

stenciling due to very slow drying time. 

 

                                                           
16(Janna Makaeva, 2013) 
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2.8 Activities 
a.  Try these simple stencilsusing primary and secondary colors to decorate your 

scrapbook. 

 

 
 

b. Make your own stencil after drawing and cutting any material suitable for 

stenciling a cup of coffee or cake. 
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3. CALLIGRAPHY: A HISTORICAL PERSPECTIVE 

 

Calligraphy17, pronounced kuh LIHG ruh fee, is the art of beautiful 

writing. In every literate culture, handwriting has been used to 

preserve sacred texts for future generations.  

 

Distinctive variations of calligraphy were developed in 

different regions and periods of time. The shapes of the letters 

depended on the tools that were used to make them. In 

Europe and the Near East, scribes wrote with quills and 

reeds cut to a chisel like shape. Writing was done on 

prepared animal skins until paper was introduced from 

Asia. In later periods, manuscripts were adorned with 

decorated initials in gold and luminous (glowing) colors, 

leading to the term illuminated manuscript. 

 

In Asia, calligraphers wrote with a brush on paper, the 

shapes of the forms depending on the pressure and movement of the brush. Arabic 

calligraphy has been influenced by Islam, which considers the copying of the holy book, 

the Qur'an, a sacred activity.  

 

In Western countries, calligraphy changed after movable type was invented in the mid-

1400's. By the 1500's, printers had assumed many of the tasks of book production 

formerly done by hand. Scribes worked closely with printers 

to make type faces.  

 

Modern calligraphers work at many levels. Some are 

professionals who create custom lettering for 

advertising, book jackets, magazines, greeting cards, 

and television. Others interpret poems or prose and 

create books prized by collectors. Many amateur 

calligraphers enjoy calligraphy as a hobby, creating 

mementos for family and friends. Societies for calligraphy 

provide workshops, plan exhibits, and present educational 

programs.  

 

Calligraphy18means “beautiful writing” and refers to many other alphabets besides the 

ABCs we are all familiar with. Thousands of years ago, Egyptians wrote with pictures 

called hieroglyphs. Chinese writing was also created from pictures that make up more 

than 40000 characters. Chinese writing is much older than ours and has no alphabet. 

Other styles of writing, such as Hebrew and Arabic, have developed through the 

centuries, and all have their own alphabets and their own histories. 

                                                           
17(Cicale, 2012) 
18(Winters, 2004) 
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Some alphabets are no longer used, such as Mayan and Aztec, and exist only used only in 

ancient manuscript that we can see in museums and art-history books. Other alphabets, 

like Greek, Arabic, Hebrew and Russian, are used today as much as our own. 

 

Our alphabets come from the Roman Empire and are about 2,000 years old. For almost 

1,500 of those 2,000 years, all writing was done by hand –letter by letter, word by word. 

(You can imagine how long it took to make a copy of a book and how expensive it was!) 

For much of that time and even until the 1800s, people wrote with a quill pen, made of a 

feather, usually from a goose or a turkey. People sometimes also used wooden blocks 

carved by hand for printing words or pictures. Until around 1200, most writing was done 

on papyrus, which is made from a plant, or on parchment or vellum, made from animal 

skin. Paper had been used in China for more than 1000 years before it was used in 

Europe. After the invitation of the modern printing press in the mid-1400s, paper was 

used because it was too difficult to print on parchment or vellum. 

 

The printing press changed bookmarking considerably, but secretaries and other educated 

people continued to use calligraphy for writing letters, keeping records, and making 

important documents. Today calligraphy is considered an art. Many people study it in 

special classes, mainly for the pleasure of making something beautiful. Calligraphers 

look at handwriting manuscripts and books from the past for inspiration and information. 

They continue a tradition that is an important part of our civilization. 

 

3.1 The importance of handwriting  
Some people believe that typewriters, computers, and printing presses have made 

handwriting unimportant.19 But it is still a necessary skill for everyone. When people 

write letters, they may want to write about their own ideas and feelings, or about their 

friends and families. A handwritten letter has a personal touch, because no two people 

have exactly the same 

handwriting.  

 

Handwriting has other 

important uses. Students 

use handwriting to record 

and organize ideas they 

hear in lectures and 

classrooms. Later, they can use their notes for study and discussion. Secretaries of clubs 

usually write down important happenings at meetings. In school, students often write 

reports and tests by hand. Business executives, doctors, teachers, and many other adults 

keep records and make notes by hand. Later, they may have these ideas typewritten or 

printed.  

 

Just being able to write is not enough. A person must also write legibly, so the words can 

be read. Handwriting that no one can read is useless and can create serious problems. For 

                                                           
19(Soldier, 2012) 
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example, a student may write the correct answer to a question on a test. But if the teacher 

cannot read the answer, it may be marked wrong. An unclearly written check may result 

in serious financial loss. If a clerk writes a sales ticket so that the person delivering the 

package cannot read the ticket, it may delay the delivery and produce a dissatisfied 

customer.  

 

3.2 Kinds of Handwriting  
In most schools, students are taught two kinds of handwriting--manuscript writing and 

cursive writing. Some writing systems combine manuscript and cursive letter forms for 

beginning writers. For details, see the Handwriting Systems section in this article.  

 

Manuscript writing is a kind of handwriting most often learned by school children who 

are just beginning to write. It looks much like printing in a book. Each letter is straight 

up-and-down, and not joined to the next.  

 

Teachers find that learning to write is not always easy for young children. Most teachers 

prefer a way of writing that places as little strain as possible on a child's first efforts to 

put ideas down on paper.  

 

Young children find manuscript easier to learn than cursive writing, the more difficult 

method used by adults. Manuscript writing is easier, chiefly because it makes only 

limited demands on the ability to use arm, hand, and eyes together effectively. Young 

children can easily make the simple curves and straight lines of manuscript letters. They 

can learn clear, easy-to-read handwriting quickly.  

 

Manuscript also comes naturally from a young child's experiences with printed words. A 

youngster usually begins to do some reading before learning to write. Children read their 

teacher's manuscript writing on the chalkboard. In books, they read printed words that 

look much like manuscript words. So they know the letters with which they begin their 

own manuscript. At the same time, learning manuscript helps them learn to read and to 

spell. By the time children begin cursive writing, usually they can write fairly well in 

manuscript.  

 

Cursive writing is used by most adults. Boys and girls usually learn cursive writing after 

they have mastered manuscript writing. The word cursive means running. In cursive 

writing, the letters join, or run together, instead of being separated as in manuscript. Also, 

the letters are slanted.  

 

Some people use both manuscript and cursive writing. They may use manuscript to make 

signs, labels, and charts. They use cursive writing for their personal letters and notes. 

 

3.3 Learning to Write  
Beginners should aim for easy-to-read handwriting. At the same time, they should try to 

attain a fair degree of speed. But teachers advise caution in trying to gain speed. Too 

much pressure to increase speed may hamper both clear writing and careful thinking.  
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i. Writing readiness 

Children usually begin to learn to write in kindergarten or first grade. Sometimes children 

learn some handwriting even before entering school. If so, parents or teachers should 

make sure that children learn in the same way they will learn later in school. Also, they 

should be sure that the child is ready to learn.  

 

A strong interest in writing is one of the most important signs of a child's readiness to 

learn to write. This interest often results from seeing adults and other children write at 

home and in school. But interest is not enough. Eye, hand, and arm control must be 

developed so that the child can manage paper and pencil. Coloring, drawing, and many 

kinds of play help build control. Puzzles, nesting toys, lacing frames, and similar 

playthings can help. A child also needs a strong sense of left and right. Otherwise, reverse 

writing or other problems may occur. Games and simple dances help develop a sense of 

left and right. Most of all, the child must want to say something on paper and must be 

able to read what was written down. A child's readiness to read is usually an important 

clue that readiness to write will soon appear.  

 

ii. Learning manuscript writing 

When handwriting instruction begins, teachers usually encourage boys and girls to 

express their own ideas in writing. This kind of learning is called functional, because it 

puts handwriting to work at once. Teachers hold practice periods on letters only as long 

as necessary. These practice periods help students learn the different shapes and strokes 

required for letters.  

 

In this kind of learning, children sometimes use oversized pencils. But many handwriting 

experts believe that ordinary pencils serve just as well. The writing paper has lines 1 inch 

(2.5 centimeters) apart. Halfway between these lines, there may be lines of another color, 

or dotted lines, that help in writing both capital and lower case (small) letters. Often, the 

teacher writes model letters on the chalkboard for the children to practice. The students 

may practice new letter shapes and words on the chalkboard before trying them on paper.  

 

The opportunity to watch the teacher writing is important in learning manuscript writing. 

The teacher shows in clear, easy-to-follow strokes just how to write. Each letter is made 

with the same strokes in the same order every time it is written. The teacher may use the 

same words each time to name the strokes for the students. For example, when making 

the letter "a", the teacher may say, "Around, straight down." In general, the curves and 

straight lines that make up the letters are made from the top of the letter downward. The 

children learn to check the shape, size, and spacing of the letters.  

 

The child should hold the chalk or pencil in a way that fits the hand naturally. No two 

children can hold pencil or chalk exactly alike. Some have hands that are long and thin. 

Others have short, wide hands. The paper is placed straight up-and-down for manuscript 

writing. For cursive writing, the paper slants to the left for people who are right-handed. 

For left-handed people, the paper slants to the right. The child should sit up straight, 

squarely in front of the table or desk, with both feet flat on the floor.  
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iii. Learning cursive writing 

Children should make the shift from manuscript to cursive writing only after they have 

gained a fair mastery of manuscript. The change usually occurs in the late second or third 

grade. In some cases, a later time makes the shift less difficult. At any grade level, the 

shift should be made gradually. It may require an average of four to six weeks. But 

children with varying abilities should be permitted considerable difference in the required 

time.  

 

Learning cursive writing once consisted of practicing individual letters. Children 

practiced until they could make an exact copy of the letter from the chart, manual, or 

chalkboard. Today, the goal is still the development of clear, well-formed letters. But the 

child begins writing stories and reports soon after learning the letters. In this way, the 

child makes practical use of writing skills as soon as possible instead of delaying while 

striving for perfect letter shapes.  

 

As in manuscript writing, students learn the most about cursive writing by watching a 

teacher write well. They can see how the paper is slanted to give slant to the writing. 

They learn which letters are made differently in cursive writing than in manuscript. The 

students also learn how to make the joining strokes between letters. They are taught not 

to raise the pencil from the paper until an entire word is finished. Then, they dot the "i's" 

and cross the "t's." 

 

3.4 Handwriting Systems 
Teachers can use one of several systems to teach handwriting. Materials for these systems 

are prepared by various companies.  

 

Since the mid-1900's, some companies have developed writing systems that combine 

manuscript and cursive letter forms for beginning writers. One of the best-known systems 

combining letter forms is D'Nealian handwriting, which was introduced in 1978. 

D'Nealian manuscript letters are oval and slanted. They more closely resemble cursive 

writing than conventional manuscript. This resemblance is intended to make cursive 

writing easier for children to learn. D'Nealian cursive letters look like those of other 

writing systems.  

 

Research concerning handwriting techniques has shown no evidence that one particular 

system of handwriting is better than any other. Researchers have concluded that the 

individual instructor's skill plays the most important role in teaching a child to write. 

 

3.5 Common Handwriting Problems  
 The main goal for easy-to-read handwriting consists of good letter formation. The 

letters a, e, r, and t seem to cause difficulty. But in all letter forms, a few strokes 

determine whether or not a letter will be clear. Too much spacing between letters 

and irregular slanting of letters may also result in poor handwriting.  
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 In general, a person who wants improved handwriting should correct these 

common problems. But someone may have to help the person find the difficulties 

and correct them in the right way. 

 About 12 percent of all people are left-handed. When left-handed children begin to 

learn to write manuscript, they may need some special help from the teacher. A 

left-handed child should hold the pencil so that the fingers are at least 1 inch (2.5 

centimeters) from the point. This grip gives the child a better view of the paper 

while writing. Sitting at a desk or table that is slightly lower than normal height 

also may help. Left-handed children should be encouraged to keep the left arm 

close to the body when writing. 

 A left-handed child learning cursive writing may place the writing paper toward the 

left side of the desk, turned in a clockwise direction. Because it is difficult for left-

handed children to slant their writing to the right, they should be allowed to write 

without a slant or to slant their writing to the left. 

 Teaching methods for left-handed children may include group lessons with a left-

handed person demonstrating the writing technique. Practicing at the chalkboard 

also may be useful. 

 

3.6 Calligraphy Vocabulary 
Calligraphy - from the Greek word for “beautiful writing”20 – is lovely to look at and a 

joy to create. Even in today’s word of text messaging and digital printing, beautifully 

written words have a special place. Let’s define the parts of the letters and the names of 

the lines used in calligraphy.  

 

 

 

 

 

 

 

First, let’s talk about the x-height. This will help you understand a few other terms. 

a) x-height the height of the lowercase “x” and of all the small lowercase letters, 

such as the a,c,e,m,n, but not the b or the hor the y. 

b) ascender the upper part of the lowercase (minuscule) letters that extends above the 

x-height (for example, the top of the b and the h) 

c) ascender line the guide line that marks the top of the minuscule letters with 

ascenders (For example, the top of the b,h, and k will touch the ascender line.) 

d) baseline the line that most letters “sit” on (All lowercase except those with 

descenders rest on the baseline.) 

e) descender the lower part of the minuscule letters that extends below the baseline 

(for example, the bottom of the g,j, and y) 

f) descender line the guide line that marks the bottom of the minuscule letters with 

desccenders. 

                                                           
20(Gauthier, 2010) 
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g) minuscule a lowercase letter (We use both terms, minuscule and lowercase) 

h) waistline the line that marks the top of the x-height space. 

i) bookhand a style of calligraphy used for writing the text of a book (before printing 

was invented, all books were written by hand.) 

j) calligraphy beautiful writing 

k) counter the “inside” of a letter 

l) entrance stroke the small stroke that many letters begin with (sometimes called 

the “beginning stroke”) 

m) exit stroke the small stroke that many letters end with (also called the “ending stroke”) 

n) guards sheet a piece of paper used to protect the paper you are writing on 

o) guide lines the lines that you either draw on your paper or put under your paper to 

help you make your letters the correct size 

p) hairline the thinnest stroke your pen can make  

q) hand a style of calligraphy 

r) majuscule a capital letter  

s) nib the pen point  

t) pen angle the relationship between the edge of 

the nib and the baseline 

u) spacing the space between letters in a word 

v) stroke any mark or line made with your pen 

 

3.7 Calligraphy Tools 
Calligraphy requires focus, practice and use of the correct tools21. Tools can be found at 

hobby shops and art supply stores or can be ordered from specialty shops on the Internet. 

i. Refillable Pens 
 Refillable pens are the professional calligrapher's most important tool. These pens 

are dipped in ink which then fills the reservoir. These pens must be cleanly wiped 

before the calligrapher begins to write, or blotting will occur. Nibs are the pen tips 

used on refillable pens. These come in many different styles and sizes and can be 

changed out on the same pen, as desired. They are usually steel and are available 

for both right- and left-handed calligraphers. Coit nibs are those with splits in them. 

They are usually larger and are used for large, decorative letters or border designs. 

The reservoir holds the ink and is the section the calligrapher holds when writing. 

These also come in various shapes and sizes. 

 

ii. Natural Product Pens 
 Certain natural products can be carved into calligraphy pens. Quills, bamboo stalks 

and reeds are the most popular natural products for calligraphy pens, as they are 

hollow enough to hold ink, strong enough to be grasped and hard enough to have 

their ends carved into the desired shape. Most calligraphers consider natural 

product pens to be the most challenging pens to use. As such, only the most 

dedicated and talented of calligraphers use them. 

 

                                                           
21(Worth) 
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iii. Filled Pens 
Fountain pens pre-filled with ink, and come with a permanently affixed nib. They 

are often used by beginners because the need to refill and wipe the pen is 

eliminated. Felt tip pens are the ultimate beginner's tool. They are the least 

expensive of the calligraphy pens and also the easiest to handle. They often come 

pre-packaged in sets of popular sizes with practice sheets and instructional booklets 

or DVDs. They are similar in style to the chisel-tip markers found in office supply 

stores. 

 

iv. Other Tools 
 Calligraphers employ a variety of other tools in addition to pens. While various 

papers may be used, the paper of choice for most calligraphers is parchment. This 

thin, smooth paper allows for crisp character creation, and is transparent enough to 

make drawing board lines easy to see. A drawing board is a large, flat board printed 

with straight lines. When thin calligraphy paper is placed over this board in a 

strong light, the calligrapher can see the lines through the page and follow them to 

ensure that his writing is straight. Some drawing boards include affixed lights or 

are back-lit. A sharpening stone is used to sharpen steel nibs. Nibs can become 

dull, which leads to imprecise character formation. Paperweights are used to hold 

the edges of the paper flat against the surface. These come in many sizes and 

varieties. 

 

3.8 Styles of Calligraphy 
Styles of Calligraphy22, the art of beautiful lettering, comes in many forms and styles. 

When writing in calligraphy, you can use the delicate curlicues of Copperplate, as 

Regency ladies did, or choose the more forceful and just as intricate Black letter style. 

You can even choose a plain, Roman 

style — or something in between. 

Your calligraphy choices are limited 

only by your imagination. The 

following samples offer a glimpse of 

the varieties available. 

 

i. Italic or Chancery:  

 

 

 

                                                           
22(Bennett, 2013) 
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ii.  Blackletter: 

 

 

 

 

 

 

iii.  Roman: 

 

 

 

 

 

 

 

 

iv.  Bookhand or 

Foundational Hand: 

 

 

 

 

v.  Uncial: 

 

 

 

 

 

 

 

 

vi. Copperplate: 
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3.9 Calligraphy: An Islamic Art 
Calligraphy, Another characteristic feature of Islamic art23 is the wide use of Arabic 

script, which lends itself to calligraphy, the art of beautiful writing. Arabic, which is 

written from right to left, is the most widely used language in the Middle East. Its script 

was adopted for Persian, Turkish, Urdu, and most other languages used by Muslims. 

Excerpts from the Islamic holy book, called the Qur'an, and nonreligious writings often 

appear on the walls of religious buildings and on art objects. These writings, in various 

styles, are beautifully executed. Sometimes they are combined with floral or geometric 

designs, but only rarely with animal or human figures. 

 

Common styles of Arabic calligraphy include Kufic and Neskhi. Kufic, the formal and 

angular style of the two, received its name from the city of Al Kufah, Iraq, where this 

type of writing developed. Islamic scribes used Kufic for inscriptions until the 1100's. 

They used it for copying the Qur'an from the late 600's to about 1000. Neskhi was a 

flowing script that was sometimes set against a background of arabesque designs. 

Beginning in the 1100's, Neskhi calligraphy was increasingly used for writing the Qur'an. 

Kufic was reserved for chapter headings. Other, more elaborate, writing styles developed 

especially in Iran and Turkey and were also used for literature. 

 

3.10 Activities 
a. Prepare a folder containing calligraphy tools along with detail of their attributes. 

b.   Try this piece of calligraphy: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
23(Grabar, 2012) 
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4. MASKS AND PUPPETS 

 
 

          
 

 

4.1 Introduction to Puppetry 
Puppetry is an old, traditional art, which is still active in almost every culture, used in 

many different contexts, for spiritual, cultural and educational teaching24. As puppetry is 

primarily a visual art, it can communicate to people who are not literate or who do not 

understand spoken language and it has been used in this way for thousand years. 

 

Puppets is a form of theater or performance which involves the manipulation of puppets. 

It is very ancient, and is believed to have originated 3000. Puppetry takes many forms but 

they all share the process of animating performing objects. Puppetry is used in almost all 

human societies both as an entertainment – in performance – and ceremonially in rituals 

and celebrations such as carnivals. Most puppetry involves storytelling. 

 

The impact of puppetry depends on the process of transformation of puppets, which has 

much in common with magic and with play. Puppetry is a very ancient art form, thought 

to have originated about 3000 years ago. Puppets have been used since the earliest times 

to animate and communicate to ideas and needs of human societies. Some historians 

claim that they pre-date actors in theatre. There is evidence that they were used in Egypt 

in those days. When string-operated figures of wood were manipulated to perform the 

action of kneading bread, wire controlled, articulated puppets made of clay and ivory 

have also been found in Egyptian tombs, “Walking statues” being used in Ancient Egypt 

religious dramas. 

 

Puppets are an aspect of our history and everyday lives. In their different forms they 

appeal to both entertaining and captivating. Young children can believe and relate to 

them; they can enter and explore the fascinating inventive world that puppets create. 

 

                                                           
24(Narayanan, 2012) 
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4.2 The Importance of Puppets 
Puppetry is an old, traditional art, which is still active in almost every culture, used in 

many different contexts, for spiritual, cultural and educational teaching. As puppetry is 

primarily a visual art, it can communicate to people who are not literate or who do not 

understand spoken language and it has been used in this way for thousands of years. 

Puppets are an aspect of our history and everyday lives. In their different for msthey 

appeal to both old and young alike, represent different customs and traditions and are 

valuable educational tools. Puppets are both entertaining and captivating. Young children 

can believe and relate to them; they can enter and explore the fascinating inventive world 

that puppets create. Learning through play is fundamental to our young children’s 

education, helping them to develop the necessary skills in life. Puppets can stimulate 

children’s imagination, encourage creative play and discovery and are a wonderful 

interactive way to introduce narrative to even the most reluctant reader. They can be a 

powerful way of bringing story time to life; puppets can provide a focus for role play, 

encouraging the child’s imagination and involvement in activities and can play a 

fundamental part in the recitation of stories and verse. In addition, hand puppets with 

workable mouths and tongues are an excellent motivational resource to inspire the 

teaching of phonics within literacy. According to Jean Piaget theory, puppet play helps 

young children develop creative and cognitive skills by forcing them to use their 

imaginations. They make up the roles, the rules, the situations and the solutions. It is 

through imaginative play that children come to understand the differences between 

fantasy and reality. The real world becomes more real to children who have opportunities 

to pretend. Any puppet can encourage the quietest of children to start talking. Puppets can 

break down barriers and provide an effective means to initiate communication. The 

young child trusts the puppet and doesn’t feel threatened by it, making it a perfect neutral 

medium through which they can discuss sensitive issues. The child can express thoughts, 

fears and feelings through the puppet that they might otherwise find difficult to voice to 

an adult. Puppets can assist young children with special educational needs. They can 

motivate and support children with difficulties in communication and interaction. They 

can help to develop their social and motor skills, and can meet the visual, tactile and 

emotional needs of the individual child. Large human puppets with glove hands and 

fingers can be used in conjunction with the different 

varieties of signing, adding a further dimension in 

helping children with both hearing difficulties and 

learning disabilities. 

 

4.3 A Brief History of Puppetry 
While the general definition of a puppet is that of an 

object manipulated by someone, the history of puppets 

is in fact a long and varied one25. While today they are 

widely considered to be entertainments for children, 

more and more people are discovering that puppets 

have always held a place in entertainment for all ages. 

                                                           
25(Nelson, 2013) 
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By taking a look at the history of puppets, you'll be able to see that the contribution of 

puppets and puppeteers to the arts has been inestimable. 

 

While it is impossible to be certain, puppetry had its birthplace in India, almost a 

thousand years B.C. From this era, you can find stick puppets that were used to play out 

the Indian epics like the Maha-Bharata and the Bala-Ramayana. 

While these puppet shows described very sacred and beloved texts, there was still a very 

real element of entertainment in them. The performances, far from being solemn affairs, 

were loud and boisterous. This aspect of puppetry would be continued by Indonesians, 

with their use of the walang puppets. The Indonesian puppet shows would be opened 

with a speech from a holy person and treated with a certain degree of seriousness. 

There are many reasons why the use of puppets might develop. Centuries later, bunraku 

puppets, large, extremely expressive Japanese puppets were handily replacing human 

actors on the stage. Legend has it that a famous playwright grew tired of actors 

demanding that their parts be enlarged and that his plays could be much better acted by 

wood puppets. 

To accommodate the historical dramas and deeply emotional love stories that were 

current in this era, the puppets themselves were highly sophisticated. There could be as 

many as three men designated to each puppet; each man would be clothed and hooded in 

black and though they were in plain sight of the audience, were simply not 

acknowledged. 

In the 19th century, puppets were divided from actor theaters forever and puppeteers took 

their places as buskers and wanderers, sharing the same social class as jugglers, gypsies 

and other foreigners. At this point, puppetry would start to compete with vaudeville and 

music hall theater, both venues that were considered low-brow entertainment compared 

to the classical acting tradition. Like other performers in these venues, puppeteers grew 

very adaptable and versatile, coming up with new routines overnight and often finding 

their talents of use at places like seaside resorts, which had only recently opened up. 

There was an interest in leisure during the 19th century and puppetry played strongly to 

that. 

Even at the beginning of the nineteenth century, there were those who praised puppetry 

as being a finer art, and there were discussions of the advantages of puppets over real 

human actors. There was an essay written by one Heinrich von Kleist called "On the 

Marionette Theatre" where puppets were praised as being less self-conscious than 

humans, and therefore would always be the better choice. There was the argument made, 

one that is still recurrent in several forms of media today, that while the human actor 

imitates the emotion, the puppet, by virtue its unchanging nature, always expresses that 

key emotion. 
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Despite the history of puppets going back so far, it is interesting to note that puppetry is 

still a thriving medium in our world today. There has been a resurgence of interest in 

puppetry in the twentieth century, and it is possible to see puppets in many different 

places... 

The Muppets, as created by the Jim Hensen company, are one immediately recognizable 

fixture of the puppetry scene and with even that one word, many people have a certain 

image called to mine. The satirical movie Team America: World Police was produced 

entirely using puppets, for much the same reason that bunraku puppets were used in 

Japan; the producers simply did not want to deal with human actors. (Although of course, 

puppets need puppeteers). 

I have touched on thousands of years in the history of puppets. As you can see, puppetry 

has a great deal to offer in terms of art and entertainment, and though it has been with us 

for a very long time, it has shown no signs of slowing down. Puppetry is a constantly 

evolving art form, and only time will show us where it will go next! The "History of 

Puppets" continues today... 

 

4.4    History of Masks26 

The mask is an object worn over or in front of the face to hide the identity of a person 

and by its own features to establish another being. This essential characteristic of hiding 

and revealing personalities or moods is common to all masks. As cultural objects they 

have been used throughout the world in all periods and have been as varied in appearance 

as in their use and symbolism. 

 

Masks have been designed in innumerable varieties, from the simplest of crude "False 

Faces" held by a handle to complete head coverings with ingenious movable parts and 

hidden faces. Among the substances utilized are woods, metals, shells, fibbers, ivory, 

clay, horn, stone, feathers, leather, furs, paper, cloth, and cornhusks. With few 

exceptions, the morphological elements of the mask derive from natural forms. Masks 

with human features are classified as anthropomorphic and those with animal 

characteristics as the riomorphic. Masks usually represent supernatural beings, ancestors, 

and fanciful or imagined figures, and can also be portraits. 

 

The wearer of a mask is considered to be in direct association with the spirit force of the 

mask and is consequently exposed to personal danger of being affected by it. For his 

protection, the wearer is required to follow certain sanctioned procedures in his use of the 

mask. He plays the role of an actor in cooperation or collaboration with the mask. 

Without his performing dance and posturing routines, which are often accompanied with 

music, the mask would remain a representation without a full life force. After putting on 

the mask, the wearer undergoes a psychic change and as in a trance assumes the spirit 

character depicted by the mask. 

 

                                                           
26(History of Masks, 2013) 
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There could be mentioned many examples from different civilizations where a variety of 

masks were used for social and religious reasons through centuries. However we will 

significantly mention the following: 

 

i.  Theatrical Masks 

Masks have been used almost universally to represent characters in theatrical 

performances. The mask as a dramatic device first emerged in Western Civilization from 

the religious practices of Ancient Greece. In the worship of Dionysus, god of fertility and 

the harvest, the communicants' attempt to impersonate the divinity by donning goatskins 

and by imbibing wine eventually developed into the sophistication of masking. When a 

literature of worship appeared, a disguise, which consisted of a white linen mask hung 

over the face (a device supposedly initiated by Thespis, a 6th-century-BC poet who is 

credited with originating tragedy), enabled the leaders of the ceremony to make the god 

manifest. Thus symbolically identified, the communicant was inspired to speak in the 

first person, thereby giving birth to the art of drama. 

 
 

Greek Tragedy mask Pharaoh Tutankhamen (Egypt) 

 

 

ii.  Masks used against diseases 

 
North American Indian mask Tibetan drama mask 
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iii.   Festival Masks 

Masks for festive occasions are still commonly used today. Absurd, grotesque, or 

superficially horrible, festival masks include the “Halloween” (England), “Mardi Gras” 

(France), or "masked ball" variety. The disguise is assumed to create a momentary, 

amusing character, often resulting in humorous confusions, or to achieve anonymity for 

the joker or ribald reveler.  

 
Mexican Festival Mask Clown Mask                        Ghost Mask 

 

4.5 Making a Simple Mask 
 

i. Preparing the Work Space and 

Subject27 

Choose a room where you have a lot of space to 

spread out, since working with plaster can get 

messy. Lay newspapers or a drop cloth on the 

floor. Have paper towels handy in case a stray 

drip lands outside the covered area. 

 

ii. Prepare your supplies 

Cut bandage plaster into strips. You will need 

enough strips to make three layers of plaster 

over the face.The strips should be about 2-3 

inches wide by 3 inches (5-7.5 cm x 7.5 cm) long.Make some strips longer, shorter, 

wider or thinner. You'll need strips to cover all areas of the face.Place the strips in a 

bowl. Set out a second bowl filled with warm water that you will use to wet the strips. 

 

iii. Prepare your subject 

The person whose face you are using to mold the mask should wear clothing that he or 

she doesn't mind getting wet with drips of plaster. 

                                                           
27(Summer Lei D'Anna, 2009) 
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Decide how much of the subject's face you plan to cover. It's best to have a conversation 

with your subject about his or her comfort level. If you wish to cover the entire face, 

make sure the nostril area is left clear so that the subject can breathe freely. 

 

The process is easiest if the subject lies on the floor, but if he or she prefers to sit in a 

chair, wrap towels around his or her neck and shoulders. 

 

Ask your subject to tie back his or her hair, and to pin bangs away from the face. 

 

iv. Constructing the Mask 

Ask your subject to get into position. Again, it's easier to work with a subject who is 

lying on the floor face up. Whether the subject chooses to lie on the floor or sit in a chair, 

instruct him or her to keep still throughout the process. Laughing or moving the face will 

distort the mask. 

 

v. Fixing the Mask 

Rub petroleum jelly all over the subject's face. Place it especially at the hairline, on the 

eyebrows, and around the sides of the nose. Don't skip this step, since it prevents your 

subject from experiencing pain when the mask is removed. 

 

vi. Construct the first layer of the mask. Working one strip at a time, dip strips in the 

bowl of warm water, then run your fingers over the strips to remove excess water. The 

strips have more plaster on one side than the other; lay them on the subject with the side 

with less plaster face down. Create an even base layer, and avoid leaving gaps between 

strips. 

 

Dampen a smaller strip and lay it diagonally along the nose, starting above the left 

eyebrow and ending next to the right nostril. Ensure the subject is able to breathe freely at 

all times.Dampen another strip and place it diagonally in the opposite direction, forming 

an "X" across the bridge of the nose. 

 

Dampen and place a larger strip across the forehead, overlapping the tops of the "X", 

smoothing the plaster as you go.Add the remaining strips. Avoiding the triangle from the 

tip of the nose to the midpoint of the upper lip, repeat the dampening and placement of 

strips until there are none left. Cut any strip to size as needed. 

 

vii. Examine the base layer for weak areas. Check to see if any skin shows through. 

Check to see that the pieces are overlapping properly and are not too spread out. 

 

viii. Make the second layer. Focusing first on the weak areas, begin layering on more 

strips. This time use larger strips and try to create a uniform layer with as few bumps as 

possible. 

 

ix. Take a break and let the mask set. Cut strips or clean up a bit before applying the 

third layer, as you want the mask to set, but not start drying. 
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x. Commence the third layer. Begin at the edges, and fold the tails of the strips down 

around the edges of the mask to smooth them out. This gets rid of the sharp corners left 

by the initial layers.Begin building prominent features. Create a bigger nose, eyebrow 

ridges, and so on to add character to the mask. Do this by adding narrow pieces in layers 

and smoothing into shape. Regardless of what features you build, make sure to reinforce 

weak areas, like the nose and eye areas, by adding extra strips there. 

 

Allow the mask to begin drying. After about fifteen minutes, your subject's face will 

begin to feel itchy. Ask the subject to gently move his or her face - lift eyebrows, crinkle 

the nose, and so on - to start loosening the mask. 

 

xi.  Remove the mask. When the subject no longer feels "stuck" to the mask, gently 

slide your fingers along the edges to lift it away, moving your fingers inward toward the 

center of the mask as you lift.While the mask is still pliable, use a hole punch or awl to 

poke holes about an inch back from the eyes, to run ribbon or string through. 

Place the mask on a rack to dry, preferably overnight. 

 

xii.  Finishing the Mask 

Attach additional elements with more strips. You may add additional features by 

attaching and coating them with additional plaster strips using the same overlapping 

techniques you used for the base. Consider adding such appendages as a beak (fold a 

paper plate in half) or horns (use cotton candy/fairy floss tubes or cones), or big bumps 

(use scrunched up newspaper balls). Cover them completely with plaster strips. 

For natural-looking features, such as higher cheekbones or a pointy nose, use paper-based 

modeling clay. Spread a base layer of the clay onto the mask, then sculpt features with 

the clay. Cover with plaster strips and allow to dry overnight. 

 

xiii.  Smooth the surface of the mask. Use sandpaper to smooth the bumps from the 

surface of the mask.You may also choose to cover the mask with white tissue paper; 

spread the mask with glue, lay on the tissue paper, and allow it to dry. 

 

Smooth and cover the back of the mask, too, since you won't want rough plaster directly 

touching the wearer's face. 

 

xiv.  Decorate the mask. Use a variety of paints, or glue on feathers, sequins, beads and 

other decorative items.If you want to paint the mask, brush it with a layer of gesso first. 

Allow the gesso to dry before you start painting.When you are finished decorating the 

mask, slip a ribbon or string through the two holes and knot the ends, so you'll be able to 

fasten the mask to someone's face. 

 

xv.  Tips 

Hobby varnish can be used to seal the mask if you want to weatherproof it or simply 

preserve it.The best way to create facial features is to build on what's already there, rather 

than trying to make sweeping changes from the beginning of the mask. Once you have a 

nose to work from, "feel" how you want to change it and go from there. 
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For a half-mask, follow the bottom edge of the cheekbones for a nice looking line. 

Many masks today are attached to a headband with wire, allowing the wearer to easily 

remove the mask without losing it. 

 

xvi. Warnings 

Never cover a subject's nostrils with plaster. 

If you plan to do an ambitious mask with many layers, you may want to give your subject 

a small roll of cloth or an old pillow for neck support. Make sure that you get a very 

patient subject. 

 

Test a little of the bandage plaster on the back of the wrist of your subject 24 hours before 

making the mask. If your intended subject has a bad reaction, this is probably an allergic 

reaction, and you should find another subject. 

 

xvii. Things You'll Need 

 Bandage plaster (available at hobby stores or pharmacy) 

 Water 

 Newspaper or drop cloth to protect clothing and floor 

 Vaseline/petroleum jelly 

 White paper-based modeling clay (available at hobby stores) - optional, only used 

for editing mask after finished 

 Gesso, if painting the mask 

 Paints and other decorative items 

 String or ribbon 

 

4.6   Puppet Making 
You can find sources for puppet designs and their production on the internet. Many 

theatre groups have web sites with photos and clips from performances on YouTube. Of 

course it isn't possible to see details and technical aspects of the puppet. 

 

 Designing a marionette 

According to Trejtnar 201328, you should find answer to the following questions before 

designing a puppet: what kind of show are you designing the puppet for? 

Are performers skilled? 

How many people are performing? 

Where - what kind of space will be used for performing? 

How big is the audience? Some general guidelines: 

How much time do you have to make the puppets? 

What's the budget? 

 

                                                           
28(TREJTNAR, 2013) 
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 Sketching, drawing, coloring and finalizing the design and strings 

 
  

 Technical drawing 

 
 Cutting, formatting and gluing the wooden 

pieces 

 

 

 

 

 Shaping, carving and coloring of different parts: 

 
 

 Assembling the puppet 

 Making costumes, fixing them on puppets 

  

http://www.puppetsinprague.eu/instructions/carving/big/head33.jpg
http://www.puppetsinprague.eu/instructions/carving/big/head3.jpg
http://www.puppetsinprague.eu/instructions/cutting_wood/big/block.jpg
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4.7 Tools of Puppet making 

If you don´t have big machines, all operation can be done with small tools. It will just 

take more time. You will also see variety of hand tools for different operations on you 

puppets during all process of puppet production. 

 

 

 

 

 

Puppets also can make with cotton or silk cloth, wool, threads and other stuff like this. 

You might have seen many home-made dolls for child’s play, yet you need to 

differentiate those dolls from the puppets, moved and controlled by strings. 

http://www.puppetsinprague.eu/instructions/tools/big/tools1.jpg
http://www.puppetsinprague.eu/instructions/tools/big/tools2.jpg
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4.8   Activities 

a. Make a few stuffed or wodden puppet and make them act on a short peom/play. 

 

 
 

 

 

b. Look at this owl mask. Make other birds & animal masks toform a safari-club with 

your fellows.  
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5.   DRAWING AND PAINTING 
 

Drawing (verb) is the act of making marks on a surface so as to create an image, form or 

shape29. Mostly used define lines.  The produced image is also called a drawing (noun). A 

quick, unrefined drawing may be defined as a sketch. In simplistic terms, drawing is 

distinct from painting, perhaps more so in the Western view. Drawing is generally 

concerned with the marking of lines and areas of tone onto paper. The term drawing 

suggests a process and intent that is distinct from the traditional act of painting. While 

there are drawings that are finished artworks, drawing is often exploratory, with 

considerable emphasis on observation, problem solving and composition, often as a 

means of preparation for a painting. In contrast, traditional painting is often a means of 

execution or finishing an artwork. It is fair to note that modern painters often incorporate 

methods of drawing in their painting process, particularly in the early stages of a painting. 

 

5.1 Introduction to Drawing 
Drawing is the act of making a design or image30, using line or tone, on any suitable 

surface. The design or image itself is also 

called a drawing. Drawings can be made 

for artistic or technical purposes. 

 

i. Purposes: Artists create drawings for 

a variety of purposes. Many artists make 

preliminary drawings to help them develop 

the composition of a painting or sculpture. 

They also produce drawings as finished 

works of art. Artists may use drawings to 

record information for future use. For 

example, an artist may draw a detailed sketch of a tree 

and refer to the drawing later when incorporating the tree into a painting. Art students 

draw figures and objects to gain skill with line and form.  

 

ii. Materials and techniques: Artists draw with chalk, charcoal, crayon, or pencil. 

They may use a liquid, such as ink, applied with a brush or pen. Artists also scratch 

drawings into a surface. For example, a silverpoint drawing is made by scratching into 

specially coated paper with a silver instrument or silver wire.  

 

iii. Manufacturers produce chalk and ink in a wide range of colors. Brushes, pencils, 

and pens are made in a variety of widths to create different kinds of lines. Artists can add 

tone to a drawing by applying a thin layer of liquid color called a wash. They also may 

combine several materials and techniques in one drawing.  

                                                           
29(Taptara, 2011) 
30(Ward, 2012) 
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Almost any surface can be used for a drawing. Prehistoric people drew on clay and stone, 

and the ancient Chinese used silk cloth. In the Middle Ages, many artists drew on 

parchment. Since the 1400's, paper has been the most popular surface because it is 

inexpensive and easy to carry. Drawing paper is made in many colors and textures, and in 

various degrees of absorbency.  

 

iv. History. People have made drawings since prehistoric times. This art form first 

gained popularity among European artists during the 1400's, when paper became 

generally available. Since then, each century has produced artists who have created great 

drawings. 

 

Masters of drawing in the 1400's and 1500's included Leonardo da Vinci, Albrecht Durer, 

Michelangelo, and Raphael. During the 1600's, Claude, Nicolas Poussin, Rembrandt, and 

Peter Paul Rubens created important drawings. In the 1700's, great drawings were 

produced by Jean Honore Fragonard, Francisco Goya, Giovanni Battista Tiepolo, and 

Antoine Watteau. The masters of drawing during the 1800's included Paul Cezanne, 

Jacques Louis David, Edgar Degas, Theodore Gericault, Jean Ingres, Odilon Redon, 

Henri de Toulouse-Lautrec, and Vincent van Gogh. Great drawings in the 1900's were 

created by Max Beckmann, Willem de Kooning, Arshile Gorky, Edward Hopper, Paul 

Klee, Oscar Kokoschka, Kathe Kollwitz, Henri Matisse, Jules Pascin, and Pablo Picasso.  

 

5.2 Introduction to Painting31 

Painting is one of the oldest and most 

important arts. Since prehistoric times, 

artists have arranged colors on surfaces 

in ways that express their ideas about 

people, the world, and religion. The 

paintings that artists create have great 

value for humanity. They provide people 

with both pleasure and information. 

 

i. What painters paint? It would be 

very difficult to find a subject that no one 

has ever tried to paint. Artists paint the 

things they see around them-people animals, nature, and objects. They also paint 

dreamlike scenes that exist only in the imagination. An artist can reach back into the past 

and paint a historical event, a religious story, or a myth. Some artists paint pictures that 

show no recognizable subject matter at all. Instead, they arrange the paint in some way 

that expresses feelings or ideas that are important to them. 

                                                           
31(Ann Friedman, 2012) 
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5.3 Brief History of Painting 
i. Prehistoric Painting   

No one knows exactly why artists painted pictures on cave walls. Scholars agree, 

however, that cave paintings were not just decorative. Most paintings are in dark and 

nearly inaccessible parts of caves, difficult places to paint or see the pictures. The art may 

have served as magical aids in hunting or fertility, as part of initiation rites, or in other 

ways that were important to early peoples. Between about 8000 and 3000 B.C., during 

the Neolithic Period, or New Stone Age, artists painted pictures for the first time on the 

walls of religious chambers or shrines, and on objects, such as 

pottery. 

 

ii. Egyptian painting 

Egyptian artists painted figures in flat colors without shading. 

Egyptian artists normally carved scenes in low relief on tomb 

walls and then painted the reliefs. The scenes depicted Egyptian 

deities and daily life. The Egyptians believed these subjects 

were necessary to ease a person's journey to the land of the dead 

and to provide for that person in the afterlife. 

 

iii. Aegean painting 

Aegean artists painted subjects from nature, including scenes of plants and animals of 

both land and sea. Mycenaean and Cycladic painting includes scenes that depict warfare. 

For example, Aegean artists normally painted faces in profile, with a frontal eye. 

 

iv. Greek painting 

The earliest Greek painting dates from the 1000's B.C. and is found on vases. Early 

painters preferred pure ornament, such as lines, circles, and other patterns. They drew 

figures in black silhouette but based the figures on geometric shapes. The period from 

about 900 to 700 B.C. is known today as the geometric style. Basically, however, artists 

still showed figures in the old Egyptian style. The 400's and 300's marked the great age of 

Greek wall painting, but none of these paintings has survived. 

 

v. Roman painting 

By the late 100's B.C., Rome had conquered Etruria and Greece, incorporating both 

regions into the Roman Empire. From these conquered lands, Rome inherited traditions 

that formed the foundation of its artistic style. The Greeks and Etruscans had limited 

large-scale painting to public buildings and tombs. However, the Romans used painting 

primarily to decorate the walls of their houses. 

 

vii. Asian painting  

Asian paintings have been created by many cultures that differ from each other in time, 

geography, and social values. There are three main artistic traditions in Asian painting. 

One developed in southern Asia, especially India, but also in Indonesia, Sri Lanka, Nepal, 

and Tibet. Another tradition emerged in east Asia, primarily China, Korea, and Japan. 
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The third comes from the Islamic countries that range from Spain to central Asia and 

northern Africa. 

 

The Muslim Mughal (or Mogul) dynasty 

conquered India in 1526 and reigned until the mid-

1800's. Painters working in this dynastic period 

introduced new subjects-illustrated histories, 

literary works, and portraits. Under the Mughals, 

both Indian and Persian artists created a distinct 

style of manuscript illustration. The style 

combined Indian intensity and feeling for nature 

with Persian technical refinement and European 

realism. 

 

5.4 Types of Painting 
i.  Religious subjects dominated painting in 

some parts of the world for hundreds of years. A large number of all the pictures ever 

painted in Asia are religious. European painters of the Middle Ages and the Renaissance 

painted more religious pictures than any other kind.  

 

ii.  Landscapes and seascapes 

depict the appearance, power, and 

atmospheric effects found in 

nature. Landscapes and seascapes 

also reflect the importance of land 

ownership and seafaring.  

 

Chinese artists portrayed the 

beauty of mountains in landscapes 

painted in ink on paper or silk and 

mounted on scrolls. Sometimes 

artists used landscape paintings as 

extensions of real nature. Many Roman gardens had landscapes painted on their walls to 

extend the real garden by means of make-believe.  

 

iii.  Still-life paintings are close-ups of objects. The objects can be natural, such as 

fruits and vegetables, or manufactured, such as bottles and rifles. Many still lives express 

the bounty of nature and the harvest, or the wealth of patrons or the artist's society.  

 

iv. History paintings show important events from the artist's own times or from the 

past. Such paintings can portray significant occasions in a nation's history. 

 

v. Mythology paintings tell stories of gods and goddesses. 
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vi. Social expression has been a common theme 

throughout art history. Many artists have painted 

pictures that express political beliefs or attack social 

ills, such as war and poverty. 

 

vii. Decoration has been an application of painting 

since prehistoric times. Almost all ancient Greek 

paintings that survive are those that decorate pots, 

vases, and other ceramics. For centuries, people 

have hung paintings on the walls of homes as 

decoration. Wall paintings decorated the interiors of 

many palaces and public buildings during the 

Renaissance in Italy. 

 

viii.  Abstract painting deliberately omits 

recognizable subject matter. Instead, the artist 

explores form, color, design, pattern, and texture. Some abstract paintings still express a 

meaning, even without identifiable subject 

matter. 

 

5.5      The Elements of Painting 
Paintings consist of many artistic elements. The 

most important elements are (1) color, (2) line, 

(3) mass, (4) space, (5) texture, (6) composition, 

and (7) light and shade. These artistic elements 

are as important to a painter as words are to an 

author. By stressing certain elements, a painter 

can make a picture easier to understand or bring 

out some particular mood or theme. For example, 

an artist can combine certain colors and lines in a painting to produce intense excitement. 

The same artistic elements can also be combined in a different way to create a feeling of 

peace and relaxation.  

i. Color is one of the most versatile elements of painting. The Spanish artist Pablo 

Picasso and the French artist Raoul Dufy used blues to create contrasting moods. Picasso 

evoked a sense of sadness and loneliness in The Old Guitarist. Dufy produced a cheerful, 

airy scene in Le Haras du Pin.  

ii. Line is one way in which artists build up forms in their paintings. Line also defines 

space and creates perspective, the illusion of depth and distance. Some paintings, such as 

Chinese landscapes, are composed almost entirely of lines. The Dutch artist Piet 

Mondrian used lines to define shapes in such abstract paintings as Composition with Red, 

Yellow and Blue. 

iii.  Mass allows an artist to express the feeling of weight in a painting. Mass helps the 

viewer believe they are looking at three-dimensional objects even though the picture is 
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two-dimensional. The German-born 

artist Richard Lindner created a 

sense of power and threatening 

strength by painting the female 

figure in Disneyland with a massive 

lower body. 

iv.  Space is the arrangement of 

lines and colors to create the 

impression that the flat surface of a 

painting is actually a window into a 

three-dimensional world. An 

emphasis on empty space in a painting can carry emotional meanings. The American 

painter Andrew Wyeth created a sense of loneliness and abandonment through the skillful 

rendering of space in Teel's Island. 

v. A painting with a restricted amount of space can establish a closed-in feeling. The 

Italian artist Jacopo Pontormo created a dramatic, uneasy feeling through the use of 

confined, distorted space in Supper at Emmaus. 

vi. Texture refers to the appearance of the painting's surface. The paint may be thin 

and smooth or thick and rough. The Dutch artist Vincent van Gogh painted The Starry 

Night with thick, swirling brushstrokes to portray a sensation of excitement and agitation. 

vii.  Composition refers to how elements are arranged in the painting. The artist can 

choose to compose a flat abstract painting or the artist can create three-dimensional 

space. Composition determines how the painter wants a viewer to "read" a painting. 

Sometimes the composition emphasizes the most important people or elements by putting 

them front and center or on a larger scale. Composition can contribute to the mood of a 

painting. 

viii.  Light and shade can be used to define form and mass, to direct the eye within the 

composition, to create space, and to change colors. 

 

5.6   Materials and Techniques  
From prehistoric times to the present day, the painting process has remained basically the 

same. Artists use powdered color called pigment combined with a binder that holds the 

particles of pigment together. The artist may think the paint, usually with water or 

turpentine, so it can easily be applied with a brush or brush like implement onto a 

support. The support is a surface that could range from a prehistoric cave wall to a 

modern piece of canvas. The process of painting has not changed over time, but the 

materials and techniques have changed greatly. Today, artists have many more pigments 

available to them than they did in ancient times and a much wider variety of binders, 

thinners, brushes, and supports. Depending upon what choices the artists make among 

these materials, they can achieve an almost limitless variety of effects.  
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i. Pigments. Good painting pigment should be permanent. It must be capable of 

withstanding normal changes in atmospheric conditions, including light, temperature, and 

even pollution. 

ii. Binders protect the pigment from changes in atmospheric conditions and serve as 

an adhesive to anchor the paint to the support. Common binders include vegetable gum 

Arabic and linseed oil. 

iii. Thinners reduce the viscosity (thickness) of a paint so the paint can be more easily 

applied to the support. Different binders require different thinners. Water is used to thin 

water color and paints made of synthetic resins. But because oil and water do not mix, 

water cannot thin oil paint. Painters should wear goggles and gloves when handling most 

of thinners. 

iv. Supports. Almost any surface can serve as a support for a painting-a wall; a piece 

of bark; a panel of wood; or a sheet of fabric, paper, metal, or glass. For much of the 

history of painting, walls and ceilings were the primary supports. But such surfaces have 

a basic limitation. The painting, once in place, cannot be moved.  

v. Grounds. Grounds also make the support surface smoother or more uniform in 

texture. Many grounds, especially white grounds, increase the brightness of the final 

picture. The three most common grounds are (1) oil ground, (2) glue gesso, and (3) 

polymer gesso.  

vi. Painting brushes and knives. Artists apply paint with brushes and painting 

knives. Brushes come in many sizes and shapes. Bristle brushes are made from the hair 

running down the spine of a hog from neck to tail. Sable brushes are made from the hair 

of ermine, martens, and weasels. 

vii. Encaustic painting is made by combining pigment with a hot wax binder-pure 

beeswax is preferred. Encaustic is one of the oldest techniques in painting. It was widely 

used in ancient Greece, though few paintings from that period survive. 

viii. Fresco painting is a wallpainting technique. The artist applies pigment to a lime 

plaster wall. When the paint, mixed with water, is applied to a freshly plastered wall, the 

process is called buon fresco (good, or true, fresco).  

ix. Tempera is a technique in which dry pigment is mixed with a little water to make 

a paste. Fresh egg yolk is then added equal to the amount of paste. The artist carefully 

applies the paint with the tip of a fine brush, preferably sable, to a smooth ground 

prepared with gesso.Tempera painting uses fine, crisp brushstrokes that produce detailed 

images of extreme clarity and precision.  

x. Oil painting. Unlike tempera, oil paint can be blended on the painting surface to 

create a continuous scale of tones and hues. Many shades, especially darker ones, were 

impossible before the invention of the technique. Using oil paint, the artist can render 

subtle changes in light and achieve realistic three-dimensional effects. Even more 
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important for the artist, oil paint dries slowly, allowing the artist to work almost endlessly 

to perfect the image. Oil paint is made by mixing powdered pigments with a binder of 

vegetable oil, usually linseed oil. In oil paint, artists are free to express their personalities 

through their brush marks.  

xi. Pastel is the painting technique closest to drawing. The artist uses a colored chalk 

pastel stick. Holding the stick like a pencil, the artist can work rapidly to create broad 

strokes of color or short, crisp lines. Because there is no liquid binder to hold the pigment 

to its ground, pastel colors rub off easily. To protect the colors, a solution of glue or resin 

called a fixative can be sprayed over the finished picture.  

xii. Water-color painting is made by applying pigments suspended in a solution of 

water and gum Arabic to a ground of dampened paper. The paint is transparent. The more 

water added to the paint, the greater its transparency and the softer its tone. Water color 

readily spreads through the fibers of the paper, making the edges of the broad painted 

areas, called washes, characteristically soft and fluid. Harder and more precise lines can 

be achieved by applying relatively undiluted color with a pointed brush, or even by 

drawing on the painting with a pencil or with pen and ink.  

xiii. Acrylic paint can be used on almost any surface. It dries rapidly and is extremely 

durable. Painters seeking a longer drying time to simulate some of the effects of oil 

painting add retarders to the paint. But even then the paint normally dries within an hour. 

Because acrylic paints are water-based, they are far less toxic than oil paints and safer to 

use in closed environments.  

 

5.7 Activities 
a. The beautiful piece of art is painted by Erica Hopper.  

 

 
 Search for the work and vision of the artist and add in your sketchbook.
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b. Draw a daisy with help of following steps: 

 Step 1      Step 2 

    
 Step 3      Step 4 

    
Step 5   

Images Credit: Publications International, Ltd. 
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6. SUMMARY 
 

People throughout the world enjoy origami. Thousands of objects including toys, shapes, 

flowers and containers can be created with this technique. It’s an ancient art which is 

growing day by day … Origami is more than paper-folding now. Tissue paper, crepe 

paper, fabric, towel and currency notes, bendable wires are used word wide for enhancing 

this mode of art and craft. The idea is to make a work of art by folding just one sheet of 

paper. All you need is a clean, clear work space, clean hands and some paper! 

 

Once you understand the paper requirement for paper art and how to take instructions 

from symbols you can enjoy hundreds of objects making easily. Origami books are 

available on book stores and on net. Online videos and instructions are also available for 

kids and adults. Technical Origami is the advance stage of paper folding like 3d origami 

and origami based computer programs. 

 

  
   2D Paper-folding       3D Paper-folding 

 

Stencils allow us to decorate our environment with our own personal style. It is really a 

useful technique even for those who cannot draw well. Stencil industry is providing 

unbelievable range of stencils which could be used for decorating all sort of fabric, food, 

furniture, walls, even the human body-e.g. tattoos, nails beautification, mehndi designs 

and much more…Stencils, nowadays, are being prepared by machines called stencil 

makers. In this age of computer you can save a lot of time and energy with help of 

programs and gadgets designed by specialists of any certain field. Before beginning a 

project get all information about the material, paint and tools for stenciling and don’t go 

for an expensive or big project at once. Most latex and acrylic paints work great and seem 

to have ideal qualities for stenciling. Innumerable pre-cut stencils are available in the 

market and downloadable patterns are also there to just trace and cut. Moreover you can 

change the pattern by your own choice and convenience, or can design your own. Still 

little practice is required to get familiar with stenciling. Later this art can be used for 

personal satisfaction, home decoration and also on commercial basis. 
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Good handwriting is a unique and valuable asset and calligraphy is art to beautify it. In 

ancient times it was considered a great human skill yet it has its importance is undeniable 

even in 21st century. It’s also important because everyone has a unique handwriting just 

like fingerprints. 

Children are given special attention for handwriting. Teachers and parents find 

manuscript easier to than cursive writing, which is also found in printed books. 

Cursive writing is learnt after children have mastered manuscript writing. 

Teachers can use one of several systems to teach handwriting. Materials for these systems 

are available in markets. 

Researchers say that every handwriting style has its own features. Moreover, the 

individual instructor's skill plays the most important role in teaching calligraphy to a 

child. There are a few common handwriting problems. One who wants improved 

handwriting should correct these common problems. Left-handed children need some 

special help from the teacher. 

Mastering calligraphy vocabulary and tools is must for a calligraphy teacher. Keeping the 

child’s tendency to writing, a teacher should guide him towards the path of success in this 

art. Here come the styles of calligraphy which are many. 

Calligraphy as an Islamic Art is very much rich. Arabic script was adopted for Persian, 

Turkish, Urdu, and most other languages used by Muslims. Islamic calligraphy is also 

combined with floral or geometric designs as human and animal figures are not 

appreciated in Islam. Common styles of Arabic calligraphy include Kufic and Neskhi. 

As a teacher we know the importance of handwriting very well. So keeping this life-long 

learning in mind, even a non-calligraphy teacher should try to improve his/her 

handwriting to help the students in acquiring this essential skill. 

Masks and Puppets are visual and traditional arts with multi-purpose practice. They have 

great impact especially on children. Their potential for educating language and norms are 

unquestionable in all cultures. Some scholars agree puppetry as an art form started in 

China with the introduction of the shadow puppet. On the other hand the oldest puppet 

found in Museums belongs to Harrapan civilization (Indus valley). 

Masks and puppets present certain characters could be real or imaginary. Still it’s human 

psychology what makes all the characters work even if they are alien. For children it’s a 

great interactive source to learn with fun as well. 

Variety of material is used in mask and puppet making i.e. woods, metals, shells, fibers, 

beads, ivory, clay, horn, stone, feathers, leather, furs, paper, cloth, and cornhusks etc. 

Mostly it depends on the requirements and creativity of the artist.  
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Drawing and Painting are not same things but very much connected to each other 

especially in art and craft work. Usually drawing turns into 

painting. Sketches and drawings can be made for artistic or 

technical purposes. Drawings and paintings are created to 

preserve the pressent for future generations, also producedas 

finished works of art. For an artist it’s indispensible to understand 

thethe basics of drawing. Drawing and painting has a rich 

historical background. As we all know human mind is 

unpredictible and there’s no limits to it’s imagination hence it’s 

almost impossible to detemine the subjects in this field. Still we 

catogorize it for better understanding as figures, landscapes, abstract etc. 

As we already have studied in this unit, the painting process has remained basically the 

same from prehistoric times to the present day. Purposes of making drawings and 

paintings are also same. Guidance about materials and techniques could be found in art 

books, web stores and sites. Nevertheless an art teacher’s assistance is necessary for 

beginners.  

 

SELF-ASSESSMENT QUESTIONS 
 

i. Is there any type of tools used in paper art? Do the research to find answer. 

ii. What is this ? Find out and make a chart of instrictuions to illustrate. 

iii. “Stenciling is a solution for those who cant draw and paint.” Discuss. 

iv. Research and find about the personalities and work of top ten calligraphy artists in 

today’s Islamic world. 

v. Which calligraphy style is the best for youngsters in your opinion? Write a 

paragraph in beautiful handwriting to defend your favourite style. 

vi. What is calligraphy vocabulary? How it helps us in learning this art. 

vii. Highlight the different utilities of mask and puppets in their historical perspective. 

viii. How you think puppets are useful in education? Elaborate your answer with 

examples. 

ix. Write a note on history of drawing and painting. 

x. Get more information about material and techniques of painting and compile a file 

with your notes. 
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INTRODUCTION 
 

Creating art expands a child’s ability to interact with the world around them and provides a 

new set of skills for self-expression and communication. Not only does art help to develop the 

right side of the brain, it also cultivates important skills that benefit a child’s development. 

But art goes far beyond the tangible statistics measured by studies. It can become pivotal 

modes of uninhibited self-expression and amazement for a child. Art matters the same way 

language matters, or the way breathing matters! it is a fundamental component of what makes 

us uniquely human. 

 

When we discuss art, painting is the most prominent and basic element of it. Painting has 

existed as an artistic tradition for thousands of years. From the cave painting of Lascaux to the 

great masterpieces of Davinci, it has played a historical and aesthetic role in the different ages 

of existence; schools of painting were developed as well as many various texts discussing the 

art form. Mural painting and fresco launched the theory painting into classical societies. Out 

of this came the development of several styles of painting. Historical, allegorical, religious, 

portraiture, landscape and still life are all different forms of painting that have developed over 

the years. 

 

Although these are generally accepted terms for artiste painting, the components that 

determine its value aesthetically varies. In different time periods the values of true art shift, 

even with its alterations the general guideline still remains. It has been said that there is no 

one distinction that results in a successful painting. 

 

Going back to Renaissance theory art is the true depiction of nature and its ultimate beauty. 

This idea was established in many writings of the Renaissance and still holds true in some 

aspects of the various styles painting have evolved into. 

 

Painting has gone through many shifts over the centuries and the only obvious similarity is 

that all involve some type of pigment on a surface and even that varies from time to time. If 

we rely on the theories and philosophies of the old masters we cannot accept the majority of 

20th century art. 

 

So where can one go to determine the true essence of painting as an art? How can one define 

it? It is the artists’ depiction of their soul on a canvas that creates the masterpiece? Is it 

technical skill and classical styles that create the great masterpieces or just common earthly 

beauty depicted through the artist’s vision? These questions have reverberated throughout 

history and now they plague us again. 
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OBJECTIVES 

 

When you have gone through this unit, you should be able to:  

1. Define the concept of painting, different elements of painting. 

2. Compare the different painting styles. 

3. Understand different painting Medias. 

4. Elaborate and identify the various types of paintings. 

5. Know the history and techniques of still life painting style. 

6. Define the landscape painting style, its techniques and rules. 

7.  Know the color techniques for landscape and coloring terms. 

 
 

 

1.   BASIC TECHNIQUES, RULES AND 

APPLICATION OF PAINTING 
 

1.1 Definition of Painting 
 Painting is the practice of applying paint, pigment, color or other medium to surface. The 

medium is commonly applied to the base with a brush but other objects can be used. In art, 

the term painting describes both the act and the result of the action. However, painting is also 

used outside of art as a common trade among craftsmen and builders. Painting may have for 

their support such surfaces as walks, papers, canvas, wood, glass, lacquer and may 

incorporate multiple other materials including sand, clay, paper, gold leaf as well as objects. 

 

Painting is a mode of creative expression and the forms are numerous. Drawing, composition 

or abstraction and other aesthetics may serve to manifest the expressive and conceptual 

intention of the practitioner. Paintings can be naturalistic and representational as in a still life 

or landscape painting, photographic abstract, be loaded with narrative context, symbolism, 

emotion or be political in nature. 

 

A portion of the history of painting in both eastern and western art is dominated by 

spiritual motifs and ideas, examples of this kind of painting range from artwork depicting 

mythological figures on pottery to Biblical scenes rendered on the interior wall and 

ceiling of the Sistine chapel, to scenes from the life of Buddha or other images of eastern 

religious origin. 

 

Painting only can describe’ everything which can be seen and suggest every emotion which 

can be felt. 



137 

1.2  History of Painting 
The oldest known painting is at the Grotte Chauvet in France, claimed by some historians to 

be about 32,000 year old. They are engraved and painted using sad ochre and black pigment 

and show horses, rhinoceros, lions, buffalo, mammoth, abstract designs and what are possibly 

partial human figures. However, the earliest evidence of the act of painting has been 

discovered into rock-shelters in Arnhem Land, in Northern Australia. 

 

In the lowest layer of material at these sites there are used pieces of Ochre estimated to be 

60,000 years old. Archaeologists have also found a fragment of rock-shelter in the Kimberley 

region of North-Western Australia that is dated 40,000 years old. There are examples of cave 

paintings all over the world in India, France, Spain, Portugal, china Australia, etc. 

 

In western cultures oil painting and water color painting have rich and complex traditions in 

style and subject matter. In the East, ink and color ink historically pre-dominated the choice 

of media with equally rich and complex traditions. 

 

The invention of photography and a major impact on painting: In 1829 the first 

photograph was produced from the mind to late 19th century, photographic process improved 

and as it became more widespread, painting lost much of its historic purpose to provide and 

accurate record of the observable world. There began a series of art movements into the 20th 

century where the Renaissance view of the world was steadily eroded, through 

impressionism, post-impressionism, fauvism, expressionism, cubism and Dadaism. Eastern 

and African painting, however, continued a long history of stylization and did not equivalent 

transformation at the sometime. 

 

Modern and contemporary art has moved away from the historic value of craft and 

documentation in favour of concept, this led some to say in the 1960s that painting as a 

serious art form, is dead. This has not deterred the majority of living painters from continuing 

to practice painting either as whole or part of their work. 

 

The vitality and versatility of painting in the 21st century belies the premature declarations of 

its demise. In an epoch characterized by the idea of pluralism, there is no consensus as to a 

representative style of the age. Important works of art continue to be made in a wide variety 

of styles and aesthetic temperaments, the marketplace being left to judge merit. 

 

1.3 Elements of Painting 
Following are the two basic elements of painting: 

1. Traditional 

2. Non-traditional 

 

Traditional elements of painting: Intensity, color and tone, and rhythm are the traditional 

elements of painting. 

 

Intensity: Perception and representation of intensity enables painting. 
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Every painting in space has different intensity, which can represent in painting by black 

and white and all the gray shades between. In practice, painters can articulate shapes by 

juxtaposing surface of different intensity by using just color (of the same intensity) one 

can only represent symbolic shapes. 

 

Thus, the basic means of painting are distinct from ideological means, such as 

geometrical figures, various points of view and organization perspective and symbols, for 

example, a paint perceives that a particular white wall has different intensity at each 

point, due to shades and reflections from nearby objects, but ideally, a white wall is still a 

white wall in pitch darkness. In technical drawing, thickness of line is also ideal, 

demarcating ideal outlines of an object with in a ideal outlines of an object with in a 

perceptual frame different from the one used by painters. 

 

Color and tone: Color and tone are the essence of painting as pitch and rhythm are of 

music. Color is highly subjective, but has observable psychological effects, although 

these can differ from one culture to the next. Black is associated with mourning in the 

west but in the east, white is. 

 

Some painters, theoreticians, writers and scieptists including Goethe, Kandinsky and 

Newton have written their own color theory. Moreover, the use of language is only a 

generalization for a color, equivalent. The word ‘red for example, can cover a wide range 

of variations on the pure red of the visible spectrum of light. There is not a formalized 

register of different colors in the way that there is a agreement on different notes in 

music. 

 

For a painter, color is not simply divided into basic and derived (complementary or 

mixed) colors (like red, blue, green, brown etc.) painters deal practically with pigments, 

so ‘blue’ for a painter can be any of the blues. Phtalocyan, Paris blue, indigo, cobalt 

ultramarine, and so on, psychological, symbolical meanings of color are not strictly 

speaking means of painting. Colors only add to the potential, derived of this the 

perception of painting is highly subjective. The analogy with music is analogous to light 

in painting, “shades” to dynamics and coloration is to painting as specific timbre of 

musical instruments to music though these do not necessarily form a melody, but can add 

different contexts to it. 

 

Rhythm: Rhythm is important in painting as well as in music. If one defines rhythm as a 

“pause incorporated into a sequence”, then there can be rhythm in paintings. These 

pauses allow creative force to intervene and add new creations form, melody, coloration. 

 

The distribution of form, or any kind of information is of crucial importance in the given 

work of art and it directly affects the esthetical value of that work. This is because the 

esthetical value is functionality dependent, i.e. the freedom (of movement) of perception 

is perceived as beauty. Free flow of energy, in art as well as in other forms of “techno” 

directly contributes to the esthetical value. 
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Non-traditional elements: Modern artists have extended the practice of painting 

considerably to include, for example, collage, which began with cubism and is not 

painting in the strict sense. Some modern painters incorporate different materials such as 

sand cement, straw, or wood for their texture. Examples of this art the works of jean 

Dubuffet and Anselm Kiefer. There is a growing community of artists who use computer 

to paint color on to a digital canvas using programs such as Adobe Photoshop, Corel 

Painter and many other. These images can be printed on to traditional canvas if required. 

 

1.4 Theory of Painting 
Aesthetics is the study of art and beauty; it was an important issue for such 18th and 19th 

century philosophers as Kant or Hegal. Classical philosophers like Plato and Aristotle 

also theorized about art and painting in particular; Plato disregarded painters (as well as 

sculptors) in his philosophical system, he maintained that painting cannot depict the truth. 

It is a copy of reality and is nothing but a craft; similar to shoemaking or casting.  

 

By the time of Leonardo painting had become a closer representation of the truth than 

painting was in Ancient Greece Leonardo da Vinci, on the contrary, said that “Painting is 

a thing of the mind”. 

 

Kant distinguishes between beauty and the sublime, in terms that clearly gave priority to 

the former. Although he did not refer particularly to painting, this concept was taken up 

by painters such as Turner and Caspar David Friedrich. 

 

Hegal recognized the failure of attaining a universal concept of beauty and in his 

aesthetic essay wrote the painting is one of the “three romantic” arts, along with poetry 

and Music for its symbolic, highly intellectual purpose. Painters who have written 

theoretical works on painting include Kandinsky and Paul Klee. 

 

Kandinsky in his essay maintains that painting has s spiritual value and he attaches primary 

colors to essential feelings or concepts, something that Goethe and other writers had already 

tried to do. Iconography is the study of the content of paintings, rather than their style. 

 

Erwin Panofsky and other art historians first seek to understand the things depicted then 

their meaning for the viewer at the time and then analyze their wider cultural, religious 

and social meaning. 

 

In 1890, the Parisian painter Maurice Denis famously asserted, remember that a painting 

before being a warhorse, a woman or some story or other is essentially a flat surface 

covered with colors assembled in certain order. Thus, many 20th century development in 

paintings, such as Cubism were reflections on the means of painting rather than on the 

external world, nature, which had previously been its core subject. A recent contribution 

to thinking about painting has been offered by the painter and writer Julian Bell. 

 
“A work of art seeks to hold your attention and keep it fixed” a history of art urges 

it’s onwards, bulldozing a highway through the homes of the imagination”. 
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1.5 Painting Styles 
 Style is used in two senses; it can refer to the distinctive visual elements, techniques and 

methods that typify and individual artist’s work. It can also refer to movement or school 

that a stem from an actual group that the artist was consciously involved with or it can be 

a category in which art historians have placed the painter. The word ‘style’ in the latter 

sense has fallen out of favor in academic discussions about contemporary painting, 

though it continues to be used in popular contexts. Such movements or classification 

include the following: 

 

Western 

 

Modernism: Modernism describes both a set of cultural tendencies and any of associated 

cultural movements, originally arising from wide-scale and far-reaching changes to 

western society in the late 19th century and early 20th century. Modernism was a revolt 

against the conservative values of realism. The term encompasses the activities and 

output of those who felt the “traditional” forms or art, architecture, literature religious 

faith, social organization and daily life were becoming outdated in the new economic, 

social and political conditions of an emerging fully industrialized world. 

 

A salient characteristic of modernism is self-consciousness. The often let to experiments 

with form, and work that draws attention to the processes and materials used and to the 

further tendency of abstraction.  

 

Impressionism: The first example of modernism in painting was impressionism, a school 

of painting that initially focused on work done, not in studios, but outdoors. Impressionist 

paintings demonstrated that human beings do not see objects, but instead see, light itself. 

The school gathered adherents despite internal divisions among its leading practitioners, 

and became increasingly influential. Initially rejected from the most important 

commercial show of the time, the government – sponsored Paris Salon, the impressionists 

organized yearly group exhibitions in commercial venues during the 1870s and 1880, 

timing them to coincide with the official salon. A significant event of 1863 was the salon 

des refuses, created by the Emperor Napoleon III to display all the painting rejected by 

the Paris Salon. 

 

Abstract styles: Abstract painting uses a visual language of form, color and line to create 

a composition which may exist with a degree of independence from visual references in 

the world. Abstract expressionism was an American Post World War II art movement 

which had a combination of the emotional intensity and self-denial of the German 

Expressionists with the anti-figurative aesthetic of the European abstract schools such a 

Futurism, the Bauhaus and Synthetic Cubism and the image of being rebellious, anarchic, 

and some feel. 

 

Action painting: Sometimes called “gestural abstraction” is a style of painting in which 

paint is spontaneously dribbled splashed or smeared onto the canvas rather than being 
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carefully applied. The resulting work often emphasizes the physical art of painting itself 

as an essential aspect of the finished work or concern of its artist. The style was 

widespread from the 1940s until the early 1960s and is closely associated with abstract 

expressionism. Expressionism, cubism and pop art are some other modernist styles.  

 

Other styles: 

a. Outsider Art: The term outsider art was coined by art critic – Roger Cardinal in 

1972 as an English synonym for art brut, (raw art or rough art), a label created by French 

artist Jean Dubuffet to describe art created outside the boundaries of official culture.  

Dubuffet focused particularly on art by insane – asylum inmates. Outsider art has 

emerged as a successful art marketing category. The term is sometimes misapplied as a 

catch - all marketing label for art created by people outside the mainstream “art world”, 

regardless of their circumstances or the content of their work. 

 

b. Photorealism: Photorealism is the genre of painting based on using the camera and 

photograph to gather information and then from this information, creating a painting that 

appears to be very realistic like a photograph. The term is primarily applied to paintings 

from the United States art movement that began in the late 1960s and early 1970s. As a 

full fledge art movement, photorealism evolved from pop Art and as a counter to Abstract 

Expressionism.  

 

c. Surrealism: Surrealism is a cultural movement that began in the early 1920s and is 

best known for the visual art works and writings of the group members. Surrealists art 

works features the elements of surprise, unexpected juxtapositions and non sequitur; 

however, many surrealist artists and writers regard their work as an expression of 

philosophical movement first and foremost, with the works being an artifact. Leader 

Andre Breton was explicit in his assertion that surrealism was above all a revolutionary 

movement. 

 

Islamic: 
 

Persian Miniature: A Persian miniature is a small painting on paper, whether a book 

illustration or a separate work of art intended to be kept in an album of such works called 

a Muraqqa. The techniques are broadly comparable to the Western and Byzantine 

traditions of miniatures in illuminated manuscripts. Although there is an equally well-

established Persian tradition of wall-painting, the survival rate and state of preservation 

of miniatures is better, and miniatures are much the best-known form of Persian painting 

in the West, and many of the most important examples are in Western, a Turkish, 

Museum. Miniature painting became significant Persian genes in the 13th centuries, 

receiving Chinese influence after the Mongol consequents, and the highest point in the 

tradition was reached in 15th and 16th centuries. The tradition continued, under some 

Western influence, after this, and has many modern exponents.  

 

The Persian miniature was the dominant influence on other Islamic miniature tradition. 

Persian art under Islam had never completely forbidden the human figure, and in the 
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miniature tradition the depiction of figures, often in large numbers, is central. The bright 

and pure coloring of the Persian miniature is one of its most striking features. 

 

Mughal painting: Mughal painting is a particular style of South Asian, generally 

confined to miniatures either as book illustration or as single works to be kept in albums, 

which emerged from Persian miniature painting, with Indian Hindu, Jain and Buddhist 

influences and developed largely in the court of the Mughal empire (16th – 19th centuries), 

and later spread to other Indian courts, both Muslim and Hindu and later Sikh. 

 

Mughal-style miniature paintings are still being created today by a small number of 

artists in Rajasthan concentrated mainly in Jaipur. Although many of these miniatures are 

skillful copies of originals, some artists have produced modern works using classic 

methods with, at times remarkable artiste have produced modern works using classic 

methods with at times, remarkable artistic effect.  

 

Ottoman miniature: Ottoman miniature or Turkish miniature was an art form in the 

Ottoman Empire, which can be linked to the Persian miniature tradition, as well as strong 

Chinese artistic influences. It was a part of the Ottoman book together with illumination 

(tezhip), calligraphy (hat), and marbling paper called Nakkashane. The miniatures were 

not signed. Reason is that the works were not created entirely by one person. The 

Ottoman miniature painting was also different from that of European Renaissance 

painting tradition. 

 

Paint: Paint is any liquid, liquefiable, or mastic composition which after application to a 

substrate in a thin layer is converted to an opaque solid film. It is most commonly used to 

protect, color or provide texture to objects. 

 

 

2.   DIFFERENT PAINTING MEDIUMS 
 

2.1 Definition of Paint 
Paint is any liquid, liquefiable, or mastic composition which after application to a 

substrate in a thin layer is converted to an opaque solid film. It is most commonly used to 

protect, color or provide texture to objects. 

 

2.2  Painting Mediums 
Different types of paints are usually identified by the medium that the pigment is 

suspended or embedded in, which determines the general working characteristics of the 

paint, such as viscosity, miscibility, solubility drying time etc. 

 

There are different mediums in paintings that are used today. Artist’s uses different kinds 

of mediums, they includes acrylic, pastels, fresco, gouache, oil tempura, water color, ink, 

hot wax, enamel, spray paint, tempera, water miscible oil paint, glass paints. 
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i. Oil: Oil painting is the process of painting with pigments that are bound with a 

medium of drying oil – especially in early modern Europe, linseed oil. Often an oil such 

as linseed was boiled with a resin such as pine resin or even frankincense. These were 

called “varnishes” and were prized for their body and glass-oil paint eventually become 

the principal medium used for creating art works as it advantages became widely known. 

The transition began with early Netherland painting in northern Europe and by the height 

of the Renaissance oil painting techniques had almost completely replaced tempera paints 

in the majority of Europe. 

 

Oil is a type of slow dying paint. It consists of particular pigments suspended in a drying  

oil. This kind of medium does not dry quickly. It blends into the surroundings and allow  

the blending of color. It produces vivid colors with a natural sheen and distinct context.  

It provides a surface translucency similar to human skin making it an ideal for portrait 

painting. 

 

ii.  Pastel: Pastel is a painting medium in the form of a stick, consisting of pure 

powdered pigment and a binder. Pastel comes in three different types, the soft pastels, the 

hard pastels and the pastel pencils. The soft pastels are the most widely used; it has a 

higher portion of pigments and less binder. The hard pastel has a higher portion of binder 

and less pigment.  

 

The pastel pencils are pencils with pastel leads. The color effect of pastels is closer to the 

natural dry pigments than that of any other process. Because the surface of a pastel 

painting is fragile and easily smudged its preservation requires protective measures such 

as framing under glass. It may also be sprayed with a fixative. Nonetheless, when made 

with permanent pigments and properly cared for, a pastel painting may endure unchanged 

for centuries. Pastels are not susceptible, as are paintings made with a fluid medium to 

the cracking and discoloration that result from changes in the color, opacity or 

dimensions of the medium as it dries. 

 

iii.  Acrylic: Acrylic paint is fast drying paint containing pigment suspension in acrylic 

polymer emulsion. Acrylic points can be diluted with water, but become water resistant 

when dry. Depending on how much the point is diluted (with water) or modified with 

acrylic gels, media, or pastes, the finished acrylic painting can resemble a water color or 

an oil painting, or have its own unique characteristics not attainable with other media. 

The main practical difference between most acrylics and oil paints is the inherent drying 

time. Oils allow for more time to blend colors and apply even glazes over under 

paintings. This slow drying aspect of oil can be seen as an advantage for certain 

techniques but in other regards it impedes the artist trying to work quickly. 

 

So we can say acrylic is a fast drying paint. It contains pigments suspended in polymer 

emulsion. Acrylic paints are usually diluted with waters. 

 

iv.  Water color: Water color is a painting method in which the paints are made of 

pigments suspended in a water soluble vehicle. The traditional and most common support 
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for watercolor paintings is paper; other support includes papyrus, back papers, plastics, 

vellum or leather, fabric, wood and canvas. 

 

The art of water color extremely began in the cave paintings of the Paleolithic Europe 

used in manuscript illumination by the Egyptians and continuous to flourish in the 

renaissance. Water color paint consist of four principle ingredients: 

 
Colorant (commonly pigment), binder, the substance that holds the pigment in 

suspension and fixes the pigment to the painting surface, additives, substance that 

alter the viscosity, hiding, durability or color of the pigment and vehicle mixture, 

lastly, the solvent, the substance use to thin or dilute the paint for application and that 

evaporates when the paint hardens or dry. 

 

In East Asia, watercolor painting with links is referred to as, brush painting or scroll 

painting. 

 

In Chinese, Korean and Japanese painting it has been dominant medium, often in 

monochrome black or browns. India, Ethiopia and other countries also have long 

traditions. Finger painting with water color paints originated in china. 

 

v.  Ink: In paintings are done with a liquid that contains pigments and/or dyes and is 

used to color a surface to produce an image, text or design. Ink is used for drawing with a 

pen, brush or quill. Ink can be complex medium, composed of solvents, pigments, dyes, 

resins, lubricants, surfactants, particulate matter, fluoresces and other materials. The ink’s 

carrier, colorants and other additives control flow and thickness of the ink and its 

appearance when dry. 

 

vi.  Hot wax: Encaustic painting also known as hot wax painting, involves using 

heated beeswax to which colored pigments are added. The liquid/paste is then applied to 

a surface – usually prepared wood; though canvas and other materials are often used. The 

simplest encaustic mixture can be made from adding pigments to beeswax, but there are 

several other recipes that can be used some containing other types of waxes dammar 

resin, linseed oil, or other ingredients.  

 

vii.  Fresco: Fresco is any of several related mural painting types, done on plaster on 

walls or ceilings. The word fresco came from the Italian word fresco (Fresh). There are 

three types of fresco, the Buon fresco, which consists of painting pigments mixed with 

water on a thin layer of plaster. Seuo, which done in dry plaster. The pigment requires a 

binding medium such as egg (tempura, glue or oil to attach pigments). The mezzo - 

fresco. In this type, the pigment should only penetrate slightly on a plaster. 

 

viii.  Gouache: Gouache, derived from Italian guazzo, water pan, splash or body color. 

This medium is also dilute in water. It differs from water color considering that its 

particles are larger, the ratio of pigment to water is much bigger and white pigment such 

as chalk is present on it. 
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ix.  Enamel: Enamels are made by painting a substrate, typically metal, with frit, a 

type of powdered glass. Minerals called oxides provide coloration. After firing at a 

temperature of 750 – 850 degrees Celsius (1380 – 1560 degrees Fahrenheit) the result is a 

fused lamination of glass and mental. Enamels have traditionally been used for 

decoration of precious objects but have also been used for other purposes. In the 18th 

century, enamel painting enjoyed a vogue in Europe, especially as a medium for portrait 

miniatures. In the later 20th century, the techniques of porcelain enamel on metal has been 

used ad durable medium for outdoor murals.  

 

x.  Spray Paint: Aerosol paint (also called spray paint) is a type of paint that comes in 

a sealed pressurized container and is released in a fine spray mist when depressing a 

value button. A form of spray painting, aerosol paint leaves a smooth evenly coated 

surface. Standard sized cans are portable, inexpensive and easy to store aerosol premier 

can be applied directly to bare metal and many plastics. 

 

Speed, portability and permanence also make aerosol paint a common graffiti medium. In 

the late 1970s, street, graffiti writers’ signatures and murals became more elaborate and a 

unique style developed as a factor of the aerosol medium and the speed required for illicit 

work. Many now recognize graffiti and street art as a unique art form and specifically 

manufactured aerosol paints are made for the graffiti artist. A stencil can be used to 

protect a surface except the specific shape that is to be painted. Stencils can be purchased 

as movable letters, ordered as professionally cut logos or hand-cut by artists. 

 

xi.  Tempera: Tempera, also known as egg tempera, is a permanent, fast-drying 

painting medium consisting of colored pigment mixed with water – soluble binder 

medium (usually a glutinous material such as egg yolk or some other size). Tempera also 

refers to the painting done in this medium. Tempera painting are very long lasting, 

examples from the first centuries AD still exist. Egg tempera was a primary method of 

painting until after 1500 when it was superseded by the invention of oil painting. A paint 

which is commonly called tempera consisting of pigment and glue size is commonly used 

and referred to by some manufactures in America as poster paint. 

 

xii.  Water miscible oil paint: This is a modern variety of oil paint. One of its features 

is that it can be thinned and cleaned up with water. The water solubility comes from the 

use of oil medium in which one end of the molecule has been altered to bind loosely to 

water molecules. 

 

xiii.   Glass paints: The water colors tend to be water or gum Arabic based, and can be 

applied with a brush in a method similar to the way water colors are applied. In most 

cases, these paints are fired onto the glass using a kiln. There are several major types of 

traditional stained glass paints, including vinegar trace paint, matt paint, silver stain and 

oil based paints. 
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2.3  Types of Painting 
Following are the different forms of painting: 
1. Allegory 
2. Bodegon 
3. Body painting 
4. Figure painting 
5. Illustration painting 
6. Portrait painting 
7. Veduta 
8. Still life 
9. Landscape painting 
 

Allegory: Allegory is a figurative mode of representation conveying meaning other than 

the literal. Allegory communicates its message by means of symbolic figures, actions or 

symbolic representation. Allegory is generally treated as a figure of rhetoric, but an 

allegory does not have to be expressed in language; it may be addressed to the eye, and is 

often found of a simple visual allegory is the image of the grim reaper. Viewers 

understand that the image of the grim reaper is a symbolic representation of death.  
 

Bodegon: In Spanish art bodegon is a still life painting depicting pantry items, such as 

vituals, game and drink, often arranged on a simple stone stab and also a painting with 

one or more figures, but significant still life elements, typically set in a kitchen or tavern. 

Starting in Baroque period, such paintings became popular in Spain in the second quarter 

of the 17th century. The tradition of still life painting appears to have started and was far 

more popular in the contemporary Low Countries, today Belgium and Netherlands than it 

ever was in southern Europe. 
 

Northern still life had many sub genres the breakfast piece was augmented by the trompe-

loeil, the flower bouquet, and the vanitas. In Spain there were much fewer patrons for this 

sort of thing, but a type of breakfast piece did become popular, featuring a few objects of 

food and tableware laid on a table. 
 

Body painting: Body painting is a form of body art. Unlike tattoo and other forms of 

body art, body painting is temporary, painted onto the human skin and lasts for only 

several hours, or at most a couple of weeks. Body painting that is limited to the face is 

known as face painting. Body painting is also referred to as temporary tattoo; large scale 

or full-body painting is more commonly referred to as body painting, while smaller or 

more detailed work is generally referred to as temporary tattoos.  
 

Figure painting: Figure painting is a form of the visual arts in which the artist uses a live 

model as the subject of a two-dimensional piece of art work using paint as the medium. 
 

It is analogous in most respects to figure drawing, which is usually done in crayon, ink 

pencil, water color or mixed media on paper. Some artists well know for figure paintings 

are Peter Paul, Rubens, Edgar Degas and Edouord Manet. 
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Illustration painting: Illustration painting is those used as illustration in books, 

magazines and theater or movie posters and comic books, today, there is a growing 

interest in collecting and admiring the original art work. Various museum exhibitions, 

magazines and art galleries have devoted space to the illustrators of the past. In the visual 

art world, illustrators have sometimes been considered less important in comparsion with 

fine artists and graphic designers. But as the result of computer game and comic industry 

growth, illustrations are becoming valued as popular and profitable art works that can 

acquire a wider market than the other two. 

 

Portrait painting: Portrait paintings are representation of a person, in which the face and 

its expression is predominant. The intent is display the likeness, personality and even the 

mood of the person. The art of the portrait flourished in Ancient Greek and especially 

Roman sculpture, where setters demanded individualized and realistic portraits, even 

unflattering ones. One of the best known portraits in the western world is Leonardo da 

Vinci’s painting title Mona Lisa, which is painting of an unidentified woman. 

 

Veduta: A veduta is a highly detailed usually large-scale painting of a cityscape or some 

other vista. This genre of landscape originated in Flanders, where artists such as Paul 

Brill painted vedute as early as the 16th century. As the itinerary of the Grand Tour 

became somewhat standardized vedute of familiar scenes like the Roman forum or the 

Grand Canal recalled early ventures to the continent for aristocratic English man. In the 

later 19th century, more personal impressions” of cityscapes replaced the desire for 

topographical accuracy, which was satisfied instead by painted panoramas.  

 

Important points: 
1. Painting is the prominent and basic element of Art. 

2. Historical. Allegorical, religious, portraiture, landscape and still life are different 

forms of painting that have developed over the years. 

3. Painting is the practice of applying paint, pigment, color or other medium to 

surface. 

4. Intensity, color and tone and rhythm are the traditional elements of painting. 

5. Traditional and Non-traditional are the two basic elements of painting. 

6. Julian Bell said, “A work of art seeks to hold your attention and keep it fixed” a 

history of art urges it’s onwards, bulldozing a highway through the homes of 

imagination. 

7. Acrylic, pastels , fresco, gouache, oil, tempura, watercolor, ink, hot wax, enamel, 

spray paint, tempera, water miscible oil paint, glass paints are the different 

mediums used in paintings by Artist. 

8. Allegory, Bodegon, Body painting, figure painting, veduta, still life, landscape 

painting. 
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2.4 Self-Assessment Questions-1 
1.  Answer the following Questions in few lines. 

I) What is painting? Define in your own Words. 

II) What do you mean by color and tone as traditional elements of painting? 

III) Differentiate between Impressionism and Surrealism as style of painting. 

IV) What is the difference between painting styles and painting mediums? 

V) Enlist different types of painting which one is your favorite and why? 

 

2.  Write a comprehensive note on painting, its different techniques and mediums 

 

3. How can the history of painting helps in learning painting techniques and styles. 

Discuss. 

 

 

3.   BASIC TECHNIQUES AND RULES OF STILL LIFE 
 

 

3.1  Still life 
Still life is work of art depicting mostly inanimate subject matter, typically common 

place, objects, which may be either natural (food, flower, plants, rocks, or shall) or man-

made (drinking glasses, books, vases, jewelry, coins, pipes and so on) with origins in the 

middle ages and ancient Greek/Roman art, still life paintings give the artist more leavay 

in a in the arrangement of design elements within a composition than do paintings of 

other types of subjects such as landscape or portraiture. Still life paints, particularly 

before 1700, often contained religious and allegorical symbolism relating to the objects 

depicted. Some modern still life breaks the two dimensional barrier and employs three 

dimensional mixed media, and uses found objects, photography, computer graphics, as 

well as video and sound.  

 

3.2 History of Still Life Painting 
 

A. Antecedents: Still life paintings often adorn the interior of ancient Egyptian 

Aombs. It was believed that food objects and other items depicted there world in the 

afterlife, become real and available for use by the deceased. Ancient Greek vase paintings 

also demonstrate great skill in depicting everyday objects and animals. Similar still life, 

more simply decorative in intent, but with realistic perspective has also been found in the 

Roman wall paintings and floor mosaics. 

 

B. Middle ages and Renaissance: By 1300, starting with Giotto and his pupils, still 

life painting was revived in the form of fictional niches on religious wall paintings which 

depicted everyday objects. Through the middle ages and the Renaissance, still life in 

western art remained primarily an adjunct to Christian religious subjects and convened 

religious and allegorical meaning. 
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The development of oil painting technique by Janvan Eyck and other Northern European 

artists made it possible to paint everyday objects in this hyper realistic fashions owing to 

the slow drying, mixing, and layering qualities of oil color. 

 

The 16th century witnessed an explosion of interest in the natural world and the creation 

of lavish botanical encyclopedias recording the discoveries of the new world and Asia. It 

also prompted the beginning of scientific illustration and the classification of specimens. 

Natural objects began to the appreciated as individuals objects of study apart from any 

religious or mythological associations. 

 

C. Seventeenth century: Even though Italian still life painting was gaining in 

popularity, it remained historically less respected than the “grand manner” painting of 

historical religious and mythic subjects. Prominent Academicians of the early 17th 

century, such as Andrea Sacchi, felt that genre and still life painting did not carry the 

“gravitas” merited for painting to be considered great. On the other hand, successful 

Italian still life artists found ample patronage in their day. Furthermore, women painters, 

few as they were commonly chose or were restricted to painting still life.  

 

Still life developed as a separate category in the Netherlands in the last quarter of the 16th 

century and the English term derives from still even, still life, which is calque while 

romance languages lend to use terms meaning dead nature. 

 

Still life painting give the artist full control over his subject provided the still life 

compositions, have been setup properly with a steady light source north facing  window, 

or artificial lights and reflectors then at the artist is free to concentrate on rendering what 

he sees. 

 

3.3 Rules, Techniques and Their Application 

Direction of Light: In western society, we read from left to right, and seem to read 

pictures the same way. So, when you paint a still life, it seems to work better if the light 

enters from the left and the right side is more shadowed. Also, the focal point should be 

in the right side of the picture. 

 

Composition: In still life grouping of items is a focal point but that would be an over 

simplification and a mistake that is often made by self-taught painters. There will be a 

small section that is emphasized as focal point. 

 

Setting up a still life for painting is not a matter of throwing few objects onto a table top 

and the starting. For a successful still life, you want to put some thought.  

 

One of the biggest mistakes that most amateurs make when they try to paint a still life is 

to casually setup their props and start to paint. They rarely spend any serious thought 

about the setup, the lighting, the mood or concept they intend to convey.  
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Position of easel: The ideal is for your still life and easel to be setup so you can see the 

objects and your canvas or paper without turning you head too much. The still life also 

wants to be at the right height for the viewpoint you are going to be painting. You don’t 

want to have to bend or move every time you are looking at the objects. 

 

To ensure is that the composition is indeed how you want it. To make doubly sure, you 

may wish to draw careful sketches, since the effect of a painting is very different from 

simply looking at the subject source. Then you will properly want to analyze the tonal 

values and ensure you have a pleasing pattern of dark and light. Then come the color 

schemes, where you will work out the palette beforehand, either making oil sketches or at 

least lying out the main colors in a rough approximation to their arrangement in the final 

painting. 

 

Now you will need to finalize the composition and check the lighting is correct. Many 

artists will not want to paint exactly what they see infect, probably won’t be able to 

unless aiming at photorealism but it is very difficult to paint anything that cannot be seen 

properly spend a good time on the setting up your still life compositions, therefore, it’s 

crucial. 

 

Still life pencil drawing: Still life is the best subject in art for learning and teaching the 

skills of drawing and painting. It teaches you how to look at objects and see them like an 

artist with a perceptive awareness of their outline, shape proportions, tone, color, texture 

form and composition. 

 

I) Materials for still life lesson: 

For this still life lesson you will need: 

a. 2B pencil 

b. An eraser 

c. An A3 sheet of stiff cartridge paper, or a paper of similar quality, around 180 

grams. 

 

II)  Starting the drawing: 

In any still life you should start to draw the objects as if they are transparent wire frame 

forms with visible lines of construction. This technique helps you to be fully aware of the 

shape of each individual form and its position in relation to the other forms. It is 

important to sketch the objects lightly as this makes it easier to change any mistakes and 

erase any lines of construction. 

 

III)  Creating an interesting composition: 

When composing a still life try to introduce the qualities that make an interesting 

arrangement. You need to be aware of the abstract structure of your arrangement. Its 

rhythms and contrasts of line, shape, tone, color, pattern, texture and form. 
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IV)  Cleaning up the image: 

Once you happy with the shape, proportion and composition of the still life, you can 

erase the lines of transparent construction. This will leave you with an accurate visible 

outline of each form and the confidence that all the objects are positioned correctly. You 

are now ready to work on the details of each object. 

 

V)  Adding the details in line: 

Now lightly sketch in the shapes of any shadows or reflections onto each object.  

  

Important points: 
1. Still life is work of art depicting mostly inanimate subject matter, typically 

common place, objects, which may be either natural or manmade.  
 

2. In still life light enters from the left and the right side is more shadowed. 
 

3. While setting still life consider serious thought about the setup the lighting, the 
mood or concept they intend to convey. 

 

4. Still life is the best subject in art for learning and teaching the skills of drawing and 
painting. 

 

3.4 Self Assessment Questions–2 
1. Answer the following questions in few lines. 

I) Define the word Still Life as oldest type of painting. 

II) Discuss the Dramatic affects of light in still life. 

III) How can you explain “Renaissance age and Still life painting”. 

 

2.  Highlight the basic still life painting techniques and rules in detail.  

 

 

4.    BASIC TECHNIQUES AND RULES OF LANDSCAPE ART 

 
4.1  Definition of Landscape 
The word landscape is from the Dutch, landscape originally meaning a patch of cultivated 

ground, and then an image, the word entered the English language at the start of the 17th 

century, purely as a term for works of art, it was not used to describe real vistas before 

1725. If the primary purpose of picture is to depict an actual, specific place, especially 

including buildings prominently, it is called a topographical view. Such views extremely 

common as prints are often seen as inferior to fine art landscapes, although the distinction 

is not always meaningful. 

 

4.2  History of Landscape 

The earliest forms of art around the world depict little that could really be called landscape, 

although ground lines and sometimes indications of mountains trees or other natural features 

are included. The earliest “pure landscapes” with no human figures are frescos from Minoan 

Greece of around 1500 BCE. Hunting scenes, especially those set in the enclosed vista of the 
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read beds of the Nile Delta from Ancient Egypt, can give a strong sense of place, but the 

emphasis is on individual plant forms and human animal figures rather than the overall 

landscape setting. For a coherent depiction of a whole landscape, some rough system of 

perspective, or scaling distance, is needed and this seems from literary evidence to have first 

been developed in Ancient Greece in the Hellenistic period, although no longer-scale 

examples survive. More ancient Roman decorating rooms that have been preserved at 

Pompeii, Herculaneum and elsewhere and mosaics.  

 

The Chinese ink painting tradition of Shan Sui (Mountain-water), or “pure” landscape in 

which the only sign of human life is usually a sage, or a glimpse of his hut, uses 

sophisticated landscape backgrounds to figure subjects, and landscape art of this period 

retains a classic and much-imitated status within the Chinese tradition. 

 

Both the roman and Chinese traditions typically show grand panoramas of imaginary 

landscapes, generally backed with a range of spectacular mountains – in China often with 

waterfalls and in Rome often including sea, lakes or rivers. These were frequently used, 

to bridge the gap between a foreground scene with figures and a distant panoramic vista, 

a persistent problem for landscape artists. The Chinese style generally showed only a 

distant view, or used dead ground or mist to avoid that difficulty. 

 

A major contrast between landscape painting in the West and East Asia has been while in 

the West until the 19th century it occupied a low position in the accepted hierarchy of 

genres, in East Asia the classic Chinese mountain – water in painting was traditionally 

the most prestigious form of visual art. Aesthetic theories in both regions gave the highest 

status to the works seen to require the most imagination from the artist. In the West this 

was history painting, but in East Asia it was imaginary landscape, where the most famous 

practitioners were, at least in theory, amateur literati, including several emperors of both 

China and Japan. They were often also poets whose lines and images illustrated each 

other. However, in the west, history painting came to require an extensive landscape 

background where appropriate, so the theory did not entirely work against the 

development of landscape painting – for several centuries landscapes were regularly 

promoted to the status of history painting by the addition of small figures to make a 

narrative scene, typically religious or mythological. 

 

4.3 Rules, Techniques of Landscape Painting 
A. General techniques: Most early landscapes are clearly imaginary, although from 

very early on townscape views are clearly intended to represent actual cities, with varying 

depress of accuracy. Various techniques were used to simulate the randomness of natural 

forms in invented compositions: the medieval advice of Cennino Cennini to copy ragged 

crags from small roug rocks was apparently followed by both Poussin and Thomas 

Gainsborough, while Degas copied could forms from a crumpled hand kerchief held up 

against the light.  
B. Color Techniques: Adding color to a landscape design makes a plan come alive. It 
also communicates depth, texture and interest to a plan and helps the viewer to better 
visualize the finished landscape. The follow report reviews color palettes, explain various 
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media available to the designer and presents tips for improving technique for using color 
in landscape designs. 
 
The best method for adding color is to use a simple color palette for each project and 
emphasize only the essential elements within the design, leaving details to the 
imagination. Over use of color may result in a gaudy plan that is too busy and detracts 
from the design itself. While surfaces in the foreground need to be correctly rendered, in 
the distance, these same materials will appear only as values. Even highly sunlight an 
eraser can become the best tool in eliminating extraneous details and adding highlights. 
 
Definition of Coloring Terms: 
1. Primary colors:  Red, yellow and blue from which all other colors may be mixed. 
 

2. Secondary colors: Orange, green and purple, made by mixing adjacent primary 
colors on the color wheel. 

 

3. Tertiary colors:  Colors located between primary and secondary colors on the 
color wheel, created by mixing and adjacent primary and secondary color. 

 

4. Hue:  The clearest form of any color, without the addition of black, white or its 
complement. 

 

5. Chroma: The intensity, strength or saturation of a color. The intensity of a hue can 
be reduced by its complementary for instance; the intensity of green can be reduced 
by adding red. The eventual result being a neutral gray. 

 

6. Value: The lightness or darkness of a color e.g. light or dark blue. 
 
7. Shade: A color darkened by adding black. 
 
8. Tint:  A color lightened by adding white. 
 
9. Complementary color: Colors opposite each other on the color wheel. Mixing 

complementary colors will produce gray. 
 
10. Monochromatic: A color scheme using values of only one color. Sepia (reddish-

brown) is a common choice in illustration. 
 
11. Analogous: A scheme using two or three adjacent color on the color wheel. 
 
 

 Example: 
 Yellow, yellow-green, green or blue, purple, violet. This scheme is equally useful 

in creating a simple palette for on illustration or a garden design. 
 
12. Warm color: Generally thought of as yellow, orange and red, which seem to advance 

toward the viewer? However, this distinction may also be made of blue and greens. 
 

 Example: 
 Ultramarine blue is warmer’ than cobalt blue Willow green is “Warmer” than sage 

and cadmium red is “Warmer” than carmine.  
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C. Direct painting techniques: 

If your approach is direct painting, then some of these rules will helpful. 
1. In composition, objects can either go across a shallow depth of field into the 

canvas. 
 

2. Decide on center of interest. Don’t light all object equally. 
 

3. Decide on the concept, e.g. movement through space give the object mass paint the 
shadows. 

 

4. Everything has a distinctive shape. Get these in first and don’t lose them. 
 

5. Start with your center of interest. 
 

6. Remember that for objects to be lighted, the surface on which they rest also has to 
be lighted. 

 

7. If the still life looks somewhat dull and monochrome, then add another color; try to 
complement. 

 

8. Understand your subject. Decide what it is you want to bring out. Next how you 
will do it. Then paint that process. 

 

9. The ground plane is important. Establish this early and work up from it.  
 

10. Objects have a line of shadow beneath them, which is commonly the darkest in the 
picture. 

 
Important points: 
1. Landscape art is a term that covers the depiction of natural scenery such as 

mountain, valleys, trees, rivers, and forests. 
 

2. The word landscape is from the Dutch, landscape originally meaning a patch of 
cultivated ground and then an image.  

 

3. Colors communicate depth, texture and interest to a plan and help the viewer to 
better visualize the finished landscape.  

 
4.4 Self Assessment Questions–2 
1.  Answer the following Questions in few lines. 

I) How can you define the “Landscape” as an important type of painting? 
II) What are the differences among the Primary, Secondary, and tertiary colors? 
III) Paint a color wheel. 

 

 Draw3 strips consist of 12 boxes (1`x 1`inches) in which paint the lightest to 
darkest color tones of the primary  

 
2.  Write an essay on “Landscape history”. 
 
3. As an art teacher enlist the general and specific techniques of landscape painting. 
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INTRODUCTION 
 

In Pakistan clay work is very famous since thousands of years ago. The clay vases for 

decoration are exported to other countries of the world and clay pots are being used in 

rural & urban areas of Pakistan. Many cities of Pakistan as Sindh, Peshawar, Multan, 

Texila and Bhawalpur are very popular for polished and painted clay pots, jugs, cups and 

plates. The clay of brick colour is used by nomadics to make toys, pots and sculpture of 

dogs etc. 

 

By watching children we come to know that the desire to create something with clay is 

almost universal and at schools all pupils are potential creators, but in varying degrees 

and in varying modes. Nevertheless, they are all capable and eager to express themselves 

and these expressions help to solution of their many educational problems and 

educational needs.  

 

OBJECTIVES 
 

Dear student in this unit technical information has been given on the efficient handling 

and application of clay work. After reading this unit you will be able: 

1. to perceive about clay work, 

2. to know about different kinds of clay, 

3. to process clay for modeling, 

4. to develop clay work activities 
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1.    CLAY WORK 
 

The different verities of clay which are usually obtained from river-beds and fallow land 

are classified according to their texture, colour & composition.  
 

1.1 Kinds of Clay 
For toy making there are three kinds of clay. You can choose any one according to your need. 
 
Moist Clay. It is natural earth clay which must be kept moist in air tight containers, and 
kept moist while working with it. Earth clay has a very soft coolness that makes touching 
it very pleasant. 
 
Self-Hardening Clay. It is also natural earth clay with a special drier added. It is more 
expensive than moist clay, but it dries very hard and does not need to be baked. 

 

Plastic Modeling Material. This material sometimes called plasteline or plasticene 
available in art supply stores. It is oily, plastic clay that can be used. Over and over again, 
fat it never completely dries out. It does not need to be kept covered and moist. Because 
it remains soft, the objects you make can be changed to something also.  

 

No matter how dry or how sticky clay gets you can make it soft and pliable again. If it is 
sticky and moist, put it on a dry board, then roll and twist and press until it feels just right.  
 

If the clay is too dry, punch holes in it and squirt water in to the holes (one of the old 
perfume atomizers is just right for this. If you are working with a large piece of clay, a 
spray gun can be used). Put the clay on a damp board this time, then roll and knead the 
clay until it is soft again.   
 
1.2 Processing of Clay 
The essential ingredients required for toy making are clay, Temper and colour.  These are 
almost freely, locally available. There are three standard methods of processing clay.  

 

Cleaning. It includes the process of removing pebbles, fine gravels, roots and other 
impedimental materials from the fully desiccated and pulverized clay which may destroy 
the toy or pot. After cleaning this prepared clay is then ready for the process of mixing 
and kneading. 

 

 Mixing. As all types of clay are not suitable for pottery, therefore, sometimes we mix 
two or more varieties in certain proportions. The quality of clay can be improved by 
adding tempers such as, ash, sand and cattledung. 

 

The temper counter acts excessive shrinkage, warping or splitting that may occur crucial. If 

more temper is added than required, clay becomes short and losses its adhesiveness; if it is too 

little, there is the possibility of the toys/pots cracking. The ingredients of the temper vary 

according to the types of ware that we are preparing. Sometimes two different mixtures are to 

be used for the preparation of a single toy/pot. For instance the potters of the Kashmir valley 

take two separate clay lumps for preparing a cooking pot. The bottom of the pot is made of 

hard clay mixed with 50% sand and the body had only 10% sand.  
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The mixing of clay and temper is done when both the ingredients are dry. The mass is 

then thoroughly mixed by sprinkling water at intervals and finally brought to kneading. 

(B-2, P-6)  

 
 

Kneading and Wedging. First of all we parceled the whole mass of clay into chunks and 

then these will be meticulously kneaded by both hands and foot. The process of kneading is 

exactly the same as in the preparation of dough, clay chunks are continuously sliced and 

mixed over and over again through a rotary movement of the foot. During this process of 

through kneading, if any foreign material is discovered, it is discarded forth with.  

 

 
 

Clay may be kneaded stiff or soft, as it is required. However each time the clay is used, 

before beginning any kind of modeling, it should be wedged. Throw the clay down hard 

on the table or a board, cut it in half with a wire and slam it together. Do it again. Throw 
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it down hard, cut it in half and slam it together. Keeping doing this until you think clay is 

soft and firm enough to do anything you want it to. Then the clay is ready for working. 

 

1.3 Activity–1 
Collect some samples of clay from different areas and find out the impedimental 

materials, which may destroy the toy or a pot. 

 

1.4 Important Points 
1. In Pakistan, many cities as Sindh, Peshawar, Multan, Texila and Bhawalpur are 

very famous for polished and painted clay pots. 

2. Different varies of clay are usually obtained from river beds and fallow land. 

3. For toy making there are three kinds of clay i.e. moist clay, self-hardening clay and 

plastic modeling clay. 

4. Clay is classified on the basis of its texture, colour and composition.  

 

There are three standard methods of processing clay, cleaning, mixing and kneading. 

 

1.5 Exercise–1 

1. Answer the following questions in few lines: 

(i) Why plasteline clay is suitable for classroom activities? 

(ii) How can dry and sticky clay can be made soft and pliable again? 

(iii) How can we improve the quality of clay for modeling? 

(iv) Why it is necessary to knead the clay, before beginning and kind of 

modeling? 

(v) How the clay can be wedged for making toys any clay pots? 

 

2. What is the most popular cities rewarding clay work in Pakistan? Explain briefly 

different kinds of clay? 

 

3. What are essential ingredients required for clay toy making? Explain standard 

methods of processing the clay for toy making.  

 

 

2.   CLAY MODELING 
 

The handmade pots area always distinguishable from those that are made by using the 

wheel. The instances of individual hand-modellers have been found at various places of 

Pakistan. It should be pointed out that at some places, hand-modellers employ revolving 

base or turnnette which must not be mistaken for a wheel or even as a substitute, because 

it cannot perform the specific function of transmitting the centrifugal force generated by 

the rotary motion of a wheel.  
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It is interesting to know that Egyptians made glazed pottery of clay as early as 3000 B.C. 

Chinese people have been making pottery for thousands of years. This photograph shows 

how a Chinese sculptors modeled ponies for polo. This was done thousands of years ago, 

but sculptor today still try to show the same action and graceful motion when they model 

with clay. Hand modeling is an exciting work for children, because it is concerned with 

the personal experiences and feelings of the pupils while being exciting as a teacher 

means exploring, stimulating, creating and showing. 
 

 
 

In the classroom children today can create shapes out of many other materials – such as 

soap, paper, wood, wire, straw or even blocks of salt. But clay is used for modeling more 

than any other material.   
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It has many acetic uses and is a very important raw material. In the classroom the hand 

modeling with clay plays an important role to teach a skill, therefore for us it is necessary 

to have knowledge about various techniques of hand-modeling. These techniques may be 

classified into three major types (A) pressing, (B) Molding and (C) the strip method. 

 

Pressing: 

A lump of clay is pressed in the hand between the thumb and the fingers. It is further 

treated by different tool so as to give the desired form. The Hatere (Kumhar) make 

varieties of earthenware by the press method, but others use it mostly for making lamps, 

images and toys. 

 
 

The press method which is presumably believed to be the earliest method of shaping a 

pot, is now being employed in modern ceramic at in the name of press work. 

 

Molding:  

Pots are built by skillful pressing of clay in a mould. Some of the hand-modellers 

manufacture cooking pots and water-jars exclusively by mounding. The moulding of 

ornamental water-jars, called “surahis”, is popular in Punjab, Sindh and Kheber Pakhton 

Khawa. 

 

The technique of molding, which appears to have originated from pressing, offers many 

complex shapes which cannot be ordinarily formed on the wheel. It has been greatly 

improved in recent years. Instead of the red clay biscuit moulds, which the peasant 

potters use, the plaster of paris moulds are now being employed in ceramic factories. 
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Strip-Method 

This is the most widely prevalent technique employed in the making of hand modelled 

pots. Each Circuit of a pot is formed by a separate strip of clay ranged one upon another 

and pressed into union. In this method the rolls of clay are spirally turned around to form 

the walls of the pot and when one roll of clay is used up, another is joined to its end, so 

that the work continues till the desired height is achieved. One common way to join the 

two rolls is to slit one end link the tail to the mouth, as it were. The strip method is in 

practice, almost everywhere, for making jars etc. 

 
 

2.1 Finish and Decoration 
Modeling by hand may provide only shape to the pot which requires further treatment to 

turn in to a finished product. This treatment includes various processes as shaving, 

slipping, polishing, painting, engraving, stamping and inlay.  

 

Shaving 

Some of the smaller pots need shaving which is done on the surface either to pare off the 

additional clay or to abstain a good profile. Shaving of pots, small cups and smoking 

pipes is carried at when they are leather-hard. It may be done either on the wheel or 

without a wheel.  

 

Slipping 

Most pots when dry are coated with a “Slip”, as it is often used in glazing. The slip 

constituent is yellow or red ochre which, when applied, gives either a bright red or a 

black colour to the pot, depending on the method of firing. 
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The method of slip preparation varies with the type of ochre. For example, the earthy 

forms of hematite and limonite are powdered and mixed with water before their solution 

is directly applied on the pot. In order to obtain better results, some potters prepare a slip 

by boiling or souring levitated ochre mixed with catechu and caustic soda  or some other 

ingredients like the bark of the mango tree, the green leaves of bamboo and rhea (a saline 

efflorescence composed of a mixture of sodium carbonate, soleplate and chloride together 

with varying proportions of calcium and magnesium salts). At any rate, a slip may be 

applied when thick or thin, depending upon the requirements of the potter. If it is 

prepared thin, the pot may be dipped in to it completely, but a thick slip is always applied 

by a mop. The purpose of slipping is to do away with the excess of porosity in the vessel 

and another purpose is to give lustre to the pot. 

  

Polishing 

The main purpose of polishing is to brighten the surface of the pot. In the simplest form, 

slipped pots are burnished by a piece of cloth, a pebble, glass beads, or any other tool 

specially made for this purpose. Polishing is done in much the same way as one polishes 

a shoe, but sometimes instead of anointing the surface of the pot, oil is applied directly on 

to the polishing tools.  

 

Painting  

Pots may be painted either before or after firing, depending on the type of colour used. If 

pots are painted before firing, any inorganic colour such as the common red ochrous clay, 

haematite or other natural earths may be used. These mineral pigments produce mainly 

black, red and white colours of different shades. The pigments are powdered, and water is 

added to obtain the required consistency. A thin solution is always preferred, because 

with a thick solution fine lines cannot be drawn. For the use of different colours, separate 

paint brushes or a variety of weights of paint brushes, brushes with fine and pointed 

bristles or those with thick bristles, etc are required. 

 

Stamping and Inlay 

Pots may be stamped or sealed as soon as they are firm to the touch and can be impressed 

upon. The impressions obtained by pressing stamps directly on the soft wall of the green 

pots are also used as a basis for inlay. Mica powder or even dry line may be inlaid in to 

the hollows. Some potters use white silvery powder, which is a mixture of mercury and 

lead, usually applied on fired pots.  

 

Engraving  

Engraved crisp decorative patterns are made on green ware by various types of sharp and 

pointed engraving tools, which are used when the wall of the pot is leather – hard.  

 

Cut Facets 

Another method of decoration is that of cut surface. It is done on half-dried pots by 

means of a sharp instrument, which has a knife-like blade. This technique is similar to the 

one used in incising wood or ivory.  
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Perforation  

Many ceremonial pots are required to be perforated. The number of perforations depends 

upon the ritualistic prescription. A sharp needle is used for perforating green pots, when 

they are firm to the touch. 

 

Relief Designs 

Drying 

The last stage of final drying comes after the pots have been treated with a slip and 

decoration. All pots ready for firing must be fully dried or else they will blow up at the 

time of firing.  

 

Storage 

For some times weather and local conditions or time may not permit firing the pots which 

have already been sun-dried, because if these are exposed to unfavorable weather, they 

are likely to crack and break. The potters store these green ware and processed clay in the 

underground chamber or in the dark room.  

 

2.2 Methods of Firing 
To a potter the heat of the fire is just as important as the condition of the clay. Primitive 

people fired their pottery in outdoor kilns. However some tribes take their clay bowls in 

the ovens that are made inside their homes. The different techniques and methods of 

firing fall into three broad types, open firing, oven-firing and kiln-firing. 

 

Open Firing 

In this method, pots are piled up on a flat piece of ground, on a raised platform, or in a 

dug-out hallowed ground. The fuel is placed below, among and/or above the pots. This 

method has following three sub-types: 

 

Apical Fire-Channel 

In this type of open-firing, the pots are piled with their mouths inverted in circular 

fashion in three to four layers, so that the pile finally takes the form of a dome. While 

piling, a hollow is left in the centre which form the vertical channel that opens at the top 

of the dome, the fuel placed among and in –between the layers of pots is connected with 

this apical channel. The entire pile is then covered by weathered grass or hasks to be 

finally plastered with mud by weathered grass or tasks to be finally plastered with mud, 

but leaving the top hole open through which fire is kindled.  

 

When fuel in the apical channel is ignited, it gradually spreads to all the corners of the 

pile. The duration of firing and cooling varies between three and ten days, depending 

upon climate conditions and the method of piling. 

  

Horizontal Fire-Channel 

In this type of open firing the pots are piled up in radial rows at the bottom within a circular 

base allowing for a narrow passage in between every two rows which functions as a fire-

channel, and it runs straight across diametrically opposite. One both sides of the fire-channel 
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stoke – holes are prepared, using old and worn-out pots. Fire is kindled through all the stoke-

holes simultaneously by one or two persons. The fire which is slow in the beginning 

gradually flares up when it is stocked with a poker. It then spreads evenly due to good 

circulation of air inside the pile. The arrangement of fuel inside the pile remains the same as 

in the case of apical channel. The process usually takes twelve to twenty-four hours.  
 

No Fire-Channel 

The Open Firing i.e. without fire channel is the simplest form; here pots are burnt on a 

flat or dug-out hollow ground. The bottom of the pit is evenly filled with dry cattle-

during or straw upon the pots are arranged in a circular fashion. The pile it’s then covered 

by spilt bamboo, withered sapling, pot-shreds, mud paste or any other thick cover in 

order to prevent draughts of cool air and to conserve heat properly. 
 

The heat is kindled from all sides at once, so that as the fire sets in, it is continuously fed by 

adding more fuel until the process is complete. Fire is kept burning for one to three hours.  
 

Generally, a rapid-burning fuel such as cattle dung, straw, refuse, husks, dry leaves or 

brushwood is used. But charcoal and coke are never used. The fire kindles slowly in the 

case of above two fire-channels, but when the pots are fired without a fire channel, 

sometimes, preliminary hearing is done before they are fired intensely. The temperature 

obtained under all types of open firing varies from about 400 C to 700 C.  
 

Oven Firing 

In this method, pots are fired in either a temporary or permanent oven made of bricks, clay 

or stone. They are piled up close in the oven which is with or without an enclosure. The 

piling up of well-dried pots, with their mouths inverted, starts from around the stoke-hole 

(s) towards the rear in now. Dry cattle-dung and strips of wood are stuffed into the pots. 

Fuel is also put in the gaps left in between the pots before the pile is finally insulated. The 

pile is then evenly covered by pot-sherds, and fire is ignited slowly for some time and its 

intensity then steadily increased. The slow fire continues generally for four to five hours, or 

the potter makes certain by waiting for a sort of simmering sound inside the oven. The oven 

is left for cooling and the pile is usually dismantled on the second day. 
 

Kiln-Firing 

In a kiln, draught is controlled and heat is introduced by means of muffling. A simple 

type is the up-draught kiln in which pots are piled up in a chamber formed by a circular 

wall and fired normally one a perforated floor which protects them from direct contact 

with the flame. Fire is lit at the stoke-hole, just beneath the floor, and flames find their 

way up through the piled up pots in a vertical direction. Seven to eight hours are required 

to complete the process.  
 

Firing by reduction method 

In above three methods firing is done in an oxidizing atmosphere, i.e. firing is done in such 

a manner that combustion is complete and in subsequence the burning gorses are amply 

supplied with oxygen, which carouses metals in clay to give their oxide colours. Under this 

type of firing, the pots become grey or red, depending upon the typed of slip used.  
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In another method of firing known as reduction, the combustion is incomplete or smoky 

(as the carbon present having the effect of reducing oxides to their respective metal 

forms) in which the pots turn out black.  

 

Activity-1 Create some shapes from of soap and rubber.  

 

Important Paints Activity-2 Make a bowl of clay by using strip method. 

(i) Hand modelling is an exciting work for children. 

(ii) Techniques of hand-modelling may be classified into three major types.  

(iii) Now-a-days press methods is used in modern ceramic as a press work.  

(iv) In ceramic factories, (plaster of pairs moulds) are being used) instead of the red 

clay biscuit mould. 

(v) In ceramic factories, plaster of pores moulds is being used, instead of the red clay 

biscuit moulds.  

(vi) The famishing & decoration of clay pots indudes the process of shaving, shipping, 

polishing, painting, engraving, stamping and inlay. 

 

2.3 Exercise–2 
1. Give short answers of the following: 

(i) Write down the names of major types of techniques for hand-modelling.  

(ii) What is the technique of pressing in hand modelling? 

(iii) How a clay pot can be formed by spirally arranged rolls of clay? 

(iv) How can brighten the surface of clay pot by polishing? 
 

2. What is the importance of hand modeling of clay work? Explain different 

techniques of hand-modelling. 
 

3. Describe briefly the various processes of clay pots, decoration. 
 

4. Give detail of the techniques used for firing the clay pots.  
 

 

3.    CLASS ROOM CLAY-WORK ACTIVITIES 
 

In clay work modeling and signing are simultaneous. Therefore, the most common 

techniques in cloy work; result from habits of design, such as always working around a 

figure. Dear student when you begin to work with clay you will need to know about some 

words used with clay work and clay modeling tools.  

 

3.1 Words used with Clay-Work 
Commonly words used with clay are as follows: 

(i) Armature a frame work, usually of wire for supporting clay when you model. A 

clay piece made with an armature cannot be fired.  

(ii) Bisque Ware—Clay that is fired only once with no glaze it is sometimes called biscuit.  

(iii) Bone Dry— the state of clay piece when all the moisture has evaporated from it.  
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(iv) Carve—to shapes a piece of clay be cutting away parts of it. 

(v) Fire—to make clay very hard by baking it in a kiln 

(vi) Glaze — a mixture of finely ground materials that fours a protective surface when 

it is pried.  

(vii) Green ware—clay that has not been fired. 

(viii) Kiln (pronounced kill) —an oven for firing clay. 

(ix) Leather hard—the state of a clay piece when most of the moisture has evaporated 

for it.  

(x) Model— to shape a piece of clay with your hands by adding more clay to it, 

pinching it, pulling it, squeezing it.  

(xi) Relief—figures and forms that stand out from a flat surface but remain attached to 

that surface 

(xii) Score—to scratch the surface of clay to make it rough.  

(xiii) Slip—a liquid clay that is used like paste. It is made with powdered clay and water, 

mixed together until the clay is ere Amy.  

(xiv) Three—dimensional—having height, width and depth. A three dimensional object 

may be viewed from all sides.  

(xv) Two—dimensional –having height and width e.g; a painting may be viewed from 

only our side. 

(xvi) Wedge—to out the air bubbles that form inside a lump of lay. This is done by cutting 

the clay in two with a wire, then slamming the two pieces against each other.  

(xvii) Wedging table—a board or tale with a cement or plaster top.  

(xviii) Wedging wire—a taut wire attached at each end to a wooden handle.  

 

3.2 Clay Modeling Tools  
You can find dozens of clay modeling tools at art supply stores, though most of the tools 

are the same, but in different sizes & combinations.  

 
Tools have one purpose to move clay in ways that fingers cannot. Since your fingers are 

most important tools, it is a good rule not to rely on other implements too much.  
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Flat, blade-like tools are used for an important technique called paddling. Paddling 

creates surface which is smoother than a scraped or hand-flattened surface. The object of 

paddling is not to beat the clay into shape, but to cause it to sift and flow together, as 

flour spiffs Incan when the can is gently tapped; Dabs of clay can be paddled in to a 

figure without kneading and without disturbing the surrounding surface.  

 

Most of the other tools meant to be used intuitively, for gouging, spreading, burring or 

pressing the clay.   

 

3.3 Clay Work Activities in the Classroom 
After choosing a kind of clay and making it to behave, keep it moist. If the clay stats to 

dry, use small pieces of wet sponge to sprinkle or dab water. If you have to wait until the 

next day to finish, wrap damp cloth all around the clay and put it in a covered air tight 

container. You can make different objects with clay because clay twists and bends and 

flattens, and does what you want it to do. Before making any object with clay see 

carefully and feel the real object e.g. if you want to make a bowl, or a dish, put one in 

front of you and feel it with your fingers so you will know where to press and mould the 

clay to get the shape you want. 

 

A Brick 

Put the clay on the damp board, roll it and then give it the shape of a stab brick. On one 

side of the brick draw an outline of a dog, a bird or a person etc. Now cut the extra clay 

away from the lines (but save it to be used again).  

 

Press gently but firmly, and model the clay to make the flat form look around. You can 

twist it, pat it, squeeze it, play with it until it looks just right. No need to make the surface 

slick or shiny. At first, don’t try to make the nose or eyes look real. Try to make the 

texture rough or smooth.  
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A Man 
Hold a lump of clay in your hand. Squeeze and twist, then squeeze and twist again. Hold 

it up in your hands about eye level. Turn it around and around. What do you see? A bird? 

A seal? A man? You will see some kind of form. 

 

Once you decide what it looks like, start working with the idea. Pinch and push and pull 

until you are satisfied with the shape. When you have finished the form, see what you can 

do to make it unique.  
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A line scratched on the clay will make a mouth, and two lines for eye brows can make 

your figure look happy or sad. The hair is made by taking a small ball of soft clay and 

pressing it through a piece of screen wire. Then, take the pieces that squeeze out through 

the screen (clay look like little worms) and stick them on the head. 

 

The Links 
To make the sausage like shape, roll the clay in to a long fat roll. Then cut the roll in half 

lengthwise. After that cut one-half roll into four separate parts and roll these smaller 

pieces and the other half roll in to link sausage shape. 

 

Now use the largest sausage for the body, and the four smaller sausages for the arms and 

legs. To make sure the arms and logs stay connected to the body score the clay and use 

slip for paste. You can make so many things out of these sausages like shapes. 
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A Slab 
Take a lump of clay and 

roll it flat with a rolling 

pin or a round bottle, 

until it is as thick as your 

little finger. Now draw a 

figure on the flat piece of 

clay, then cut around the 

figure with a nail or a 

dull knife. The flat figure 

can become a figure 

sitting up, standing, 

running or in resting 

position. After having the 

shape you can add 

buttons, a nose, a hat, or 

whatever you decide. 

Roll up little balls of clay 

and press them into place 

with slip.  

 

By knowing the use of 

brick, ball, slab or link of 

clay, you can make a clay shape tall, short, fat or thin. The slab can become the base, the 

ball or brick can become the body and the links become the legs. It is just the beginning 

with clay. 
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In modeling, an armature is used for supporting the clay. An armature is a wire 

framework. You can bend or twist the wire into all kinds of shapes. There are 

different types of wires but at school, it will be better to use soft copper or aluminum 

wire. 

 

You can twist a wire head to look up, 

down or sideways. The legs can be 

running or sitting, and the arms can be 

up or down. When the armature is 

ready put on the clay pinch off small 

pieces and press them over and around 

the wire. Press firmly and build up the 

shape you want. If the clay cracks as 

you are working, sprinkle it with water. 

 

The Utensils 

It would be exciting to create some 

utensils of clay in the classroom.  

 

A Bowl 

Shape the clay into a ball about the size 

of a grapefruit. Drop it on a board so 

new side flattens out to make the 

bottom of the bowl. By holding the ball 

of clay in both hands, press with your 

thumbs into the center of the ball. Then 

press out all around the sides, turning 

the ball as you work with your fingers, 

to keep it even and round work up from 

the bottom and pinch with your thumbs 

and fingers until the sides are about ¼ 

inch thick all around.  

 

For a plain, smooth surface, smooth it 

all over with wet fingers or a damp 

sponge. Then draw designs on the sides of the bowl with a nail or pointed stick. 
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A Tray 

On a board roll out a layer of clay and make it smooth by a rolling pin. Cut a rectangular 

piece of clay and four narrow strips. Score the edges and attach the strips to the 

rectangular with slip.  
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You can make trays that are round or oval or square and make the eyes smooth or 

irregular. Leave the center of the tray smooth and plain, or add designs.  

 

A Trivet  

A trivet is a plate to put under hot dishes on a table. Take a large ball of clay and lay two 

sticks, about three-quarters of an inch high, on its two sides. By using a rolling pin roll 

out the clay until it is as high as the sticks. Then take away the sticks and cut out the 

shapes with a dull knife.  

 

When the trivet became leather-hard, turn it over and add balls of clay for feet or glue as 

piece of pressed wool (felt) on the back so it won’t scratch the surface of a table. A trivet 

can also be used as a wall decoration. To make a decoration designs can be made by 

pointed pin or stick or some leaves or stems can be pressed in to the moist clay for 

beautiful and delicate impressions.  

 
Painting and Glazing 

The clay is grey or reddish brown before it is fired. Grey clay changes to a cream colour, 

or white in the kiln. The other clay changes to a brilliant red or a yellow red, called “terra 

cotta” two Latin words that mean “cooked earth”. After clay has been fired once it is 

called bisque ware. 
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Bisque ware is not water proof, but you can make it so by giving it a coat of glaze. 

Designs can be painted on green ware or bisque ware with water paints, then covered 

with shellac or varnish for a protective finish.  

 
 

By putting the glaze on the clay you can make your clay pieces more beautiful and 

attractive, “Glaze” is a mixture of finely ground materials almost as fine as powdered 

sugar. When this mixture is heated to the melting point it forms a protective surface. 

Glaze can be poured over the fired clay object, it can be painted on with a brush or these 
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objects can be dipped into the glaze then put back into the kills to be fired again and the 

glaze hardens into a glossy coating.  

 

 
 

Glazes come in powdered form must be mixed with water. There are many different 

recipies for mixing glazes but you can buy clear glaze, white glaze or a molest any colour 

glaze, that you want.  

 

3.5 Substitutes for Clay 
There are several substitutes for 

clay. For example acrylic 

modeling paste and liquids, self 

hardening metal are inadequate 

for clay-like modeling. Victory 

wax is a good substitute, and 

more durable than you might 

expect. Although it does not 

handle as easily as clay, it yields 

an interesting and light diffusing 

surface.  
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To make victory wax pliable, heat a lump of it in a gallon can or pail over a very low 

flame. When half of the wax has become liquid, remove it and let it cool enough to hold. 

Knead the remaining solid wax together with the soft wax until all is soft. Victory wax 

will remain workable for some time, but you cannot prepare enough and keep all of it 

pliable while modeling a figure.  

 

Plasteline is another substance which is easier to use as a substituted for natural clay. 

Plasteline is a kind of clay that stays soft, and is always ready to use over and over again. 

 

Can be painted on green ware or bisque ware with water paints, then covered with shellac 

or varnish for a protective finish.  

 

By putting the glaze on the clay you can make your clay pieces more beautiful and 

attractive. “Ghaze” is a mixture of finely ground materials almost as fine as powdered 

sugar. When this mixture is heated to the melting point it forms a protective surface. 

Glaze can be poured over the fired clay object, it can be painted on with a brush or these 

objects can be dipped into the glaze then put back in to the kiln to be fired again and the 

glaze hardens in to a glossy coating. 

 

Glazes come in powdered form must be mixed with water. There are many different 

recipes for mixing glazes but you can buy clear glaze, white glaze or almost any colour 

gazle, that you want. 
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3.6 Activities 
1. Make stamps of clay in the shape of heart, apple or mango etc.  

 

2. Make a shape of the bird with clay. 

 

3.7 Important Points 

(i) The clay modeling tools are used to move clay in ways that fingers cannot. 

(ii) After making the clay to behave, wrap a damp cloth all around it and put it in air 

light conserver. 

(iii) By knowing the use of brick, ball, slop or link of clay we can make a clay shape 

tall, short, fat or thin.  

(iv) An aeroculture is a from work of wire usually soft copper or abortion wire. 

(v) When the clay has been fired once, it is called bisque ware. 

 

3.8 Exercise–3 

1. Give short answers of the following questions? 

(i) What is meant by paddling in clay modelling? 

(ii) How can we make the sausage like shapes with clay? 

(v) Give the procedure of press method to shape the clay ball into a bowl? 

(vi) How a victory wax can be made pliable? 

 

2. How can we make a shape of man by using a brick, a slob and the links of clay? 

 

3. Briefly explain the creation of any two utensils with moist clay. 
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INTRODUCTION 

 

 

This unit is related to process of Recycling and its implementation through Art and Craft 

techniques. 

 

Recycling has become a global campaign to save our planet and its natural environment. 

In this unit you will learn how recycling can help you to save money, energy and 

environment .we will discuss what is recycling? Why it is important? How it is possible? 

How you can think creatively by adapting Art and Craft recycling techniques? 

 

We hope that after studying this unit you will be able to think creatively and analytically 

to get maximum from already used materials. 

 

 In this unit technical information has been given on Recycling of different kinds of 

materials. 

 

 

OBJECTIVES 
 
 

After reading this unit you will be able: 

1. to define  recycling, 

2. to understand process of recycling, 

3. to understand importance and need of recycling, 

4. to explore Art and craft as strong medium of expression, 

5. to enhance  creative thinking, 

6. to understand how techniques of recycling can be applied in everyday life, 

7. to apply your knowledge to save environment. 
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1.   RECYCLING 

 

Recycling has many possible definitions, relating to the different processes that recycling 

can be involved with. Recycling can be defined as, 

 

 “Recycling is the process of re-using a given product (beyond its intended 

use), or producing a new product from a recyclable material.” 

OR 

 “Recycling is the process of separating, collecting and remanufacturing or 

converting used or waste products into new materials. The recycling involves 

a series of steps to produce new products.” 

 

The above definitions explains how Recycling can be as simple as re-using a given 

product beyond its intended use. This can be as simple as passing old clothes on to 

charities, friends, or relatives, in order for someone else to make use of the items. 

Recycling is more commonly associated with the process where old goods are re-

manufactured, allowing them to be turned into new products.Recycling has a lot of 

benefits and importance not only to us humans but especially to our planet that we will 

discuss later in the same unit. 

 

1.1    Concept of 3R 

The Concept of 3R stands for the three words, Reduce Reuse, and Recycle. 

The term "reduce, reuse, recycle" is commonly used to provide simple guidance for 

people wishing to do their part in saving environment. 

(a) Reduce. We need to reduce the amount of the earth's resources we use to make 

products which may not be essential.  

(b) Reuse. We need to adopt the habit of reusing products. Don't just throw an item 

away, instead, why not see if a friend, relative, or charity can make use of the item.  

(c) Recycle. We need to be able to identify old products which could be made into 

something new. Is the product recyclable? 

 

Some materials are much harder to recycle than others. Plastic based products can be 

very hard to recycle, when compared with paper based products. So we should try to use 

those products that are easily recyclable. For example we should not use plastic shopping 

bags instead we should encourage use of fabric or paper bags. 

 

For materials which are hard to break down, if we need these products for a vital purpose, 

then we should purchase durable goods which will last for a very long time, reducing the 

need to replace the item in the near future. 

 

 

 

 

 

http://www.benefits-of-recycling.com/recyclingbenefits.html
http://www.benefits-of-recycling.com/recyclingbenefits.html
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To identify recyclable products, the universal recycling logo/symbol was introduced. 

 

.      This is the universal recycling logo/symbol. 

    

 

1.2    Process of Recycling 
The recycling process is a cycle and is composed of three stages. 

 

 

 

    

 

 

 

 

                                                                                                                       

 

 

 
(a) Collecting and sorting stage. In this stage, waste materials are collected and then 

processed and sorted according to its type and use. After these materials are sorted, 

they are ready for the second stage, which is the manufacturing stage.  

 

(b) Manufacturing stage. Is the phase where the collected and sorted materials are 

processed into new reusable products. Finally, after new products are 

manufactured, the next stage follows which is the selling of the recycled products 

to consumers. 

 

(c) Selling of the Recycled products to consumers. Finally, after new products are 

manufactured, the next stage follows which is the selling of the recycled products 

to consumers, follows when the product that the consumers bought already served 

its purpose, the recycling process will then again continue as these products are 

collected. 

 

1.3 Need and Purpose of Recycling 
Recycling has a lot of benefits that can help people and save the environment as well. Its 

importance can be observed in many different ways. Here are some great reasons why 

recycling is important? 

(a) Recycling Saves the Earth: Recycling different products will help the environment. 

For example, we know that paper comes from trees and many trees are being cut down 

just to produce paper. By recycling it, we can help lessen the number of trees that are 

Collecting and sorting stage 

Manufacturing stage 

Third stage is selling of the recycled products to consumers 

http://www.clean-energy-ideas.com/recycle/recycle_logo_symbol.html
http://www.clean-energy-ideas.com/recycle/recycle_logo_symbol.html
http://www.benefits-of-recycling.com/helptheenvironmentbyrecycling.html
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cut down. Products made from raw materials that came from our natural resources 

should be recycled so that we can help preserve the environment. 

 

(b) Recycling Saves Energy: It takes less energy to process recycled materials than to 

process virgin materials. For example, it takes a lot less energy to recycle paper 

than to create new paper from trees. The energy from transporting virgin materials 

from the source is also saved. Saving energy also has its own benefits like 

decreasing pollution. This creates less stress on own health and our economy. 

 

(c) Recycling Helps Mitigate Global Warming and Reduce Pollution: By saving 

energy in industrial production through recycling, the greenhouse gas emissions 

from factories and industrial plants are lessened and the use of fuels that emit 

harmful gasses during production is also minimized. Recycling non-biodegradable 

waste (rather then burning it) will contribute a lot to help reduce air pollution and 

greenhouse gasses that depletes the ozone layer. 

 

(d)  Recycling Reduces Waste Products in Landfills: Landfills are mostly composed 

of non-biodegradable waste which takes long time to decompose. By recycling, we 

can lessen the waste materials that are placed into landfills and we are able to make 

the most out of these materials. If we don’t recycle, more and more garbage will go 

to landfills until they all get filled up. If that happens, where will the rubbish be 

placed? How would you like a land fill in your backyard? 

 

(e) Recycling Helps you Save Money: Recycling provides ways to save money. We 

can sell recyclable materials to organizations that are willing to buy it. Using 

products that are recycled lessens expenses. Products that are made from recycled 

materials are less expensive than products made from fresh materials.  

 

At home, we can recycle biodegradable waste like eggshells, vegetable and fruit peelings 

and use them to fertilize plants. By doing a little research and getting creative you can 

save money and trips to the market while being kind to the planet. 

 

As the population of the world increases Recycling is becoming increasingly more 

important. Our technologically advanced societies are creating more and more products 

and packaging that look good and are indestructible, but can take centuries to break 

down.  

 

1.4  Materials for Recycling 
We can list so many recycle able materials. Few of the material are listed below: 

 

(a) Paper and cards: All types of newspapers, rapping papers, gift papers, writing 

papers, decorative papers, cards, chat papers etc are recyclable material. Recycling a 

tone of papers saves almost 13 trees. It saves 2.5 barrel of oil, 4100wh of electricity. 

 

  

http://www.benefits-of-recycling.com/alternativeformsofenergy.html
http://www.benefits-of-recycling.com/globalwarminggreenhouseeffect.html
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(b) Metals: Metals like iron, aluminum, steel etc are recyclable material. Things made 

of these metals are also recyclable. We can make best use of these metals by 

crafting them into new things. the energy it takes to make one new aluminum  can 

is enough to make 20 recycled ones.  

 

(c) Plastics: Plastic is difficult medium for recycling but, many things made of plastic 

are recyclable. 

 The energy saved by recycling 1 bottle will power a computer for 25 minutes.  

 

(d) Textiles: All types of textile items are recyclable materials. Old cloths could be 

given to charities. Non-wearable items are used for filling materials, wipe cloths or 

the fibers are reclaimed. 

 

(e) Glass: All kinds of glass are recyclable material.  

 

(f) Green waste: Vegetable, fruit peelings and garden waste make up almost a third of 

your bin, composting this material improves the quality of your garden soil. Green 

waste could be recycled as fertilizer of your garden. 

 

1.5  Activities 
1. Look around you and jot down list of items from our everyday life that can be re-use. 

2. List items that can be Reduce, Reuse and Recycle. 

3. Find and list products with the Logo of Recycling. 

 

1.6  Important Points 
1. Recycling is the process of re-using a given product (beyond its   intended use), or 

producing a new product from a recyclable material. 

 

2. The Concept of 3R stands for the three words, Reduce Reuse and Recycle. 

 

3. Process of recycling involves three stages: 

 Sorting and collecting. 

 Manufacturing stage. 

 Selling the recycle products to the consumer stage. 

 

4. We need to recycle material for the following purposes: 

 Recycling Saves the Earth.  

 Recycling Saves Energy. 

 Recycling Helps Mitigate Global Warming and Reduce Pollution. 

 Recycling Reduces Waste Products in Landfills. 

 Recycling helps you Save Money. 

 

5. Paper and card, metals, plastics, textiles, glass, green waste, residual waste are the 

materials for recycling. 



 

189 

 

      

1.7  Exercise–1 
Answer the following questions: 

1. Discuss process of Recycling? 

 

2. Discuss in detail Need and Purpose for Recycling? 

 

3. Write a note on Recyclable materials. 

 

 

2.   RECYCLING IN ART AND CRAFT 
 

Recycling in Art and Craft means to produce creative products through recycled 

materials. These materials range from glass to fabric, paper to metals etc. We can craft 

creative products through Recycling of materials. 

 

2.1  Techniques of Recycling in Art and Craft 
There are so many recycling techniques of art and craft, which are used to recycle 

different types of materials. These techniques are very easy and effective. We can make 

creative, low cost projects by using these techniques. 

 

Few of these techniques are listed below: 

 Collage 

 Paper collage 

 Mosaic 

 Origami 

 Creative weaving 

 Paper Mache 

 Glass painting 

 Patch work 

 Puppetry 

 Pinwork 

 

Collage: “Collage” means to create a design or composition by joining pieces of different 

kind of materials. For example straws, dried flowers, strings, button, bottle caps, pieces 

of metal glass, papers, etc. we can create so many beautiful wall hangings by using 

collage as recycling technique in Art and Craft. 
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Beautiful composition made in collage           Collage made with dried flowers & leaves 

 

Activity-1: Recycle different materials by using collage as recycling technique. 

 

Paper collage: “Paper collage” means to create a design or composition by joining 

different kind, size and colour of paper pieces. We can craft book covers, greeting cards, 

posters, wall paintings, table top, boot marks, photo frames, etc with paper collage 

technique. 

 

       
 

Two beautiful wall panels made in paper collage. 

 

Activity-2: Prepare project of own choice in paper collage technique. 
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Mosaic:  In this technique different type and size, pieces of marble, glass, tile, and stone 

are joined to create design. Plaster of parries is usually used to join these pieces. Mosaic 

is used to make wall decorations, murals, table tops, counters, floors etc. 

Creative ideas in mosaic 

 

              Table top made in mosaic                                              Fish in mosaic technique 

 

 

Activity-3: Make some designs by using different mosaic techniques. 
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Origami: Origami is also known as paper craft. In this technique three dimensional 

objects are made with the help of papers. We can make paper bags, packaging boxes, gift 

boxes, mobiles etc. 

 

 

 
                     

Human figures crafted in origami technique. 

 

              
                                            
                                               Beautiful flowers in origami. 
 

 

Activity-4: Make any craft in origami technique. 

 

Creative weaving 

Creative weaving means to produce fabric by interlacing of different types of threads. 

These threads could be natural and manmade. For example straws, stems, leafs, bark, 

strings, wool, ribbons, laces, lather strips, fabric stripes etc. we can make rugs, runners, 
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foot mats, place mats, pouches, wallets, mobile covers, decorative wall hangings, book 

covers, album covers using weaving technique. 

 

 

Weaving in process 
 

 

Place mate made in weaving 

 

 

Activity 5: Explore creative weaving and craft your ideas. 
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Glass painting 

In this technique glass and mirrors are painted and renovated or recycled for example we 

can paint used bottles and jars and use them as penholders, storage jars etc. we can also 

paint decorative wall panels in glass and  mirrors. 
 

  Glass painted wall panel Bottles are beautifully recycled with glass painting 

                                             

Activity-6: Paint some bottles by using glass painting techniques. 

 

Patch work: Patches of fabrics are joined together to create patterns or designs. These 

designs made of patches then stitched into quilts, bedspreads, cushion covers, table cloths etc. 

In Pakistan patch work is known as “Rali work”. We can recycle fabrics and cloths by 

patching then and creating beautiful geometric, floral designs. 

 

                                    

            A beautiful pattern made in patchwork A frock made in patchwork 
                 

Activity-7: Recycle cloths and fabrics in patchwork. 
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Pin work: All types of pins such as, paper pins, common pins, safety pins, hair pins 

could be crafted into three dimensional objects. We can prepare wall hangings, name 

tags, decoration pieces with the help of pin work. 

 

         

 

 

Creative use of pins 

 

Activity 8: Collect and recycle pins into project. 

 

 

Paper Mache:  Paper Mache is very interesting technique. In this technique paper is 

soaked in water and then grinded and converted in clay. This clay is called pulp. We can 

recycle all kind of paper and get pulp; pulp is then molded into different shapes. 
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We can craft decorative projects, face masks, pots, lamps, etc. 

 

       
 

Projects made in paper Mache technique 

 

 

     
 

   Bangles made in paper Mache            Globe of the world made in paper Mache 
 

 

Activity-9: Mold pulp into beautiful projects. 
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Puppetry: Puppets are made with recycled materials. Puppets could be stuffed with 

recycled materials. We can shape them with the help of Paper Mache technique or with 

the help of paper bags. We can even stitch characters of different kind. Puppets are very 

expressive medium for teaching children in the classroom. 

 

                

Children love to play with puppets 

    

 

Puppets are made with recycled materials 

 

  

Activity-10: Prepare puppets to tell a story for primary level children. 

 

 

 

 

 



 

198 

 

2.2  Important Points 
Following are techniques of recycling in Art and Craft. 

1. Creative weaving, glass painting, origami, paper Mache, pin work, collage, paper 

collage, puppet making, patch work, mosaic. 

2. “Collage “means to create a design or composition by joining pieces of different 

kind of materials. 

3. “Paper collage” means to create a design or composition by joining different kind, 

size and colour of paper pieces. 

4. In” Mosaic” technique different type and size, pieces of marble, glass, tile, and 

stone are joined to create design 

5. “Origami” is also known as paper craft. In this technique three dimensional objects 

are made with the help of papers. 

6. “Creative weaving” means to produce fabric by interlacing of different types of 

threads. 

7. In “Glass painting” glass and mirrors are painted and renovated or recycled.  

8. In “Patch work”, Patches of fabrics are joined together to create patterns or designs. 

These designs made of patches then stitched into quilts, bedspreads, cushion 

covers, table cloths etc. 

9. All types of pins such as, paper pins, common pins, safety pins, hair pins could be 

crafted into three dimensional objects. 

10. In “Paper Mache” technique paper is soaked in water and then grinded and 

converted in clay. This clay is then molded into different shapes. 

11. “Puppets” could be stuffed with recycled materials. We can shape them with the 

help of Paper Mache technique or with the help of paper bags. 

 

2.3   Exercise-2 
1. Discuss in detail techniques of recycling in art and craft. 

2. What is difference between collage, paper collage and mosaic technique? 

3. Write short note on patchwork. 

4. Fill in the blanks. 

o The clay called ______________ is molded into different shapes. 

o In ______________ technique glass and mirrors are painted and renovated or 

recycled. 

o ______________ is also known as paper craft. 
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o Creative weaving” means to produce ______________ by interlacing of 

different types of threads. 

o  “Paper collage” means to create a design or composition by joining different 

kind, size and colour of______________. 

 

 

3.    SUMMERY OF THE UNIT 

 
1. Recycling is the process of re-using a given product (beyond its intended use), or 

producing a new product from a recyclable material...” 

2. Reduce: We need to reduce the amount of the earth's resources we use to make 

products which may not be essential.  

3. Reuse: We need to adopt the habit of reusing products. Don't just throw an item 

away, instead, why not see if a friend, relative, or charity can make use of the item. 

4. Recycle: We need to be able to identify old products which could be made into 

something new. Is the product recyclable? 

5. Process of recycling involves three stage 

a. Sorting and collecting. 

b. Manufacturing stage. 

c. Selling the recycle products to the consumer stage. 

6. We need to recycle material for the following purposes 

7. Recycling saves the earth. 

8. Recycling saves energy. 

9. Recycling helps mitigate global warming and reduce pollution. 

10. Recycling reduces waste products in landfills. 

11. Recycling helps you save money. 

12. Following are the materials for recycling 

13. Paper and card, metals, plastics, textiles, glass, green waste, residual waste. 

14. Following are techniques of recycling in art and craft. 

15. Creative weaving, glass painting, origami, paper Mache, pin work, collage, paper 

collage, puppet making, patch work, mosaic. 
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16. “Collage “means to create a design or composition by joining pieces of different 

kind of materials. 

17. “Paper collage” means to create a design or composition by joining different kind, 

size and colour of paper pieces. 

18. In” Mosaic” technique different type and size, pieces of marble, glass, tile, and 

stone are joined to create design 

19. “Origami” is also known as paper craft. In this technique three dimensional objects 

are made with the help of papers. 

20. “Creative weaving” means to produce fabric by interlacing of different types of 

threads. 

21. In “Glass painting” glass and mirrors are painted and renovated or recycled.  

22. In “Patch work”, Patches of fabrics are joined together to create patterns or designs. 

These designs made of patches then stitched into quilts, bedspreads, cushion 

covers, table cloths etc. 

23. All types of pins such as, paper pins, common pins, safety pins, hair pins could be 

crafted into three dimensional objects. 

24. In “Paper Mache” technique paper is soaked in water and then grinded and 

converted in clay. This clay is then molded into different shapes. 

25. “Puppets” could be stuffed with recycled materials. We can shape them with the 

help of Paper Mache technique or with the help of paper bags. 
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INTRODUCTION 
 

 Good teaching demands that evaluation be an integral part of the total educational 

process. Taken in this context, it focuses on what we are teaching, why we are teaching, 

how well we are teaching and what can be done to improve the teaching-learning 

situation. And how we can assess and evaluate the worth of art and craft work of a child, 

it is an important and different from other subjects. A child's art work, first of all, makes 

a personal statement. Secondly, it displays the use of art concepts and technical skills. It 

is a combination of subjective elements like feelings, thoughts and objective elements as 

art concepts, media skills. Evaluation is not so concerned with content which means 

personal statement, but with the process of making art. 

 

At each grade level, certain concepts and skills are introduced or emphasized. The order 

in which they are introduced and pace, the interest in and need for acquisition of them is 

not an exact science and varies from child to child. In a single class, students will use 

concepts and skills as they require them to enhance their personal visual expression. 

These concepts and skills assist the child's expressive intention. 

 

Every child's effort in visual expression is worthy of respect and appreciation. Art making is a 

valuable pursuit, regardless of the level of sophistication or degree of accomplishment. 

Through art making, children explore themselves and their environment. Making art 

encourages introspection and reflection. It promotes the recognition of individual differences 

and respect for those differences. And this is the overall purpose of evaluation in art and craft. 

It is further explained in the types of evaluation also. 

 

OBJECTIVES 
 

After reading this unit you will be able to: 

1. Understand the value of exploring art and craft activities in the physical, 

intellectual, social, emotional and linguistic development of children. 

2. Appreciate that participation in art and craft activity forms an essential part of a 

child’s overall development. 

3. Plan and organize age and developmentally appropriate art and craft activities with 

emphasis on the learning process for the child.  

4. Understand the purpose of evaluation and practical outcomes of evaluation evaluate 

the child art work by using different techniques. 

5. Evaluate the child art work by various methods. 
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1.    TYPES OF EVALUATION 
 

As you know that there are two major types of evaluation the first one is formative and 

then the summative. 

 

1.1 Formative Evaluation 
Formative evaluation is typically conducted during the development or improvement of a 

programme or product or person/student and it is conducted, often more than once. The 

reports normally remain in-house; but serious formative evaluation may be done by an 

internal or an external evaluator or preferably, a combination; of course, many 

programmes are, in an informal sense, constantly doing formative evaluation. 

 

The purpose of formative evaluation is to validate or ensure that the goals of the 

instruction are being achieved and to improve the instruction, if necessary, by means of 

identification and subsequent remediation of problematic aspects. 

 

A Summative Evaluation, on the other hand, looks at more than one learner's 

performance to see how well a group did on a learning task that utilized specific learning 

materials and methods. By looking at the group, the instructional designer can evaluate 

the learning materials and learning process — hence the name Summative Evaluation. 

 

1.2 Summative Evaluation 
This type of evaluation i.e. summative is often done at the end of a specified period of 

instruction, for example, at the end of the year or semester.   Important as this may be, 

there are still many other aspects of evaluation which cannot be ignored.   When 

evaluation makes no contribution to the improvement of learning and instruction and 

when it does not monitor the enroot success of students as they work toward specific 

learning objectives, then it is not fulfilling its intended purpose. 

 

There are many ways of assessing student progress in art. The main sources of 

information are the students' images, their talk about their art and the art of others, their 

technical skills, and their attributes. Evaluation should address only the individual child 

and his/her development; it does not involve comparison with other children especially in 

formative evaluation. Here are some modes and techniques of evaluating child art and 

craft work. Art teacher can evaluated their students’ art work by adapting following 

modes and techniques.   

 

2.   MODES AND TECHNIQUES IN EVALUATION 
 

2.1 Portfolios  
Portfolios contain samples of individual student work, selected over a period of time. All 

work should be dated to see the improvement and progress. A review of work will 

indicate development in terms of visual awareness, application of art concepts, 

refinement of skills, and refinement of expression. 
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 Personal growth may be reflected in the use of a broader range of media techniques, and 

subjects. Students will be interested in seeing their own progress. A teacher-student 

review of the portfolio is excellent for stimulating discussion about the work and may 

give the student a sense of direction for future work. 

 

2.2 Observation Checklists   
 Checklists of learning objectives, specifically for particular lessons or general enough to 

encompass the objectives of the program, can be created. Checklists should be developed 

by individual teachers to suit their needs. 

 

(a) Sample Teacher Checklist for students Evaluation 

 Date: 

 Lesson:  

 

Names of students /    O                S                      U          

  

Mohsan Ali  

Muhammad Ali. 

Bakhtawar Iftikhar 

Ahasan Mehdi  

Key O-(outstanding) S- (satisfactory) U-(unsatisfactory)    

 

(b)  An Overview of Student Evaluation Checklist  

There is an overview of checklist prepared specifically for classes’ 6-8 evaluation.  

i) Image Development 

 The students use information gathered in the study of craft examples to develop 

their own images for craft protects; 

• Uses unique and imaginative ideas to solve problems of image development. 

• Represents a culture or cultural aspect with his or her own images; makes 

images for the purpose of advertisement, decoration and illustration with ease 

and fluency.  

         

ii) Elements and Principles of Design 

 Elements and principals of design are the student 

•    works with different types of line to simulate texture and/or pattern; 

•  draws different objects, emphasizing their distinctive linear qualities;  

•    uses analogous and complementary colors; 

•   uses pattern as decoration to enhance an object. 

 

iii) Processes and Materials 

 The student: 

•  experiments with different approaches to each art material. 

•  shows resourcefulness in working with a combination of materials.  

• is able to handle a number of tools and materials with an increasing  
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degree of competence; 

•  shows respect for art materials and co-operates at clean-up time. 

 

iv) Responding to Art 

 The student 

•  identifies and describes art and craft examples from around the world using art 

terminology; 

• states personal feelings, meanings, and reactions resulting from the  

analysis of an image; 

• forms judgments regarding artistic skill and craftsmanship. 

 

2.3 Written and Oral Assignments  
Language is important to learn art. Written or oral activities can be creative and employ a 

problem-solving approach. The development of an art vocabulary, as well as an 

understanding of concepts and art appreciation skills, can be best evaluated verbally. 

Through research and report activities and through discussion, the teacher can assess the 

child's art vocabulary, understanding of art concepts and ability to talk about art images.  

 

2.4 Reporting 
Reports to parents ultimately reflect the child's growth in art However, quite frequently 

these reports have done little to inform parents of what their children are doing in art, let 

alone how they are progressing. Comments that address the child's strengths and 

weaknesses are perhaps the most useful. Specific concepts, technical skills, vocabulary, 

and topics should be named in the report where possible. Some of the issues teacher’s 

comments may address are listed below: 

i) Development of the Image 

•  Is interested in making images about (topic) 

•  Explores (topic) from many angles 

•  Exhibits increased visual awareness (specify if possible) 

•  Exhibits increased use of detail in images (specify if possible) 

•  Shows marked development in composition 

 

ii) Design Concepts 

•  Identifies design concepts (may be specified) 

•  Applies design concepts in work  

•  Relates meaning to design concepts  

 

iii) Materials and Processes 
•  Identifies art materials (may be specified) 

•  Uses art materials effectively 

•  Improvises with art materials 

•  Demonstrates (drawing, painting, etc.)  

 

iv) Talking About Art 

•  Respects art materials  
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•  Uses art vocabulary  

•  Describes art works  

• Analyses art works 

•  Expresses personal response to art works 

•  Makes informed judgments’ about art works 

 

v) Work Habits and Attitudes  

•  Shows initiative 

•  Demonstrates independence  

•  Demonstrates resourcefulness  

•  Attempts new experiences  

•  Completes works 

•  Cleans own work area  

•  Expresses own ideas  

•  Expresses ideas freely 

•  Appreciates own work 

•  Appreciates work of others  

•  Exchanges ideas with others  

•  Appreciates individual differences 

•   Weighs suggestions and reaches own conclusions 

 

2.5 Anecdotal Reports 
An anecdotal report contains brief observations of the child's attitude, working habits, 

and understanding or application of information. Comments may deal with knowledge, 

attitudes, or skill development. Discussion periods provide a good opportunity for 

observing children's ability to use art terminology, their understanding of art concepts, 

and their appreciation of other points of view.  

 

Art activity provides the ideal opportunity for the teacher to observe whether the child 

can apply art concepts. Regular observations can provide an adequate basis for 

summative evaluation. 

 

2.6 Responding to Art 
It should be main focus of the art teacher to judge his/her students in responding to art in 

following ways.  

•  identifies and describes art and craft examples from around the world using art 

terminology; 

•  states personal feelings, meanings, and reactions resulting from the analysis of an 

image; 

•  forms judgments regarding artistic skill and craftsmanship. 

 

2.7 Sharing the Art Programmes 
Art Programmes can be shared through various ways like exhibitions and displays.  

(a)  Displays 

(b)  Exhibitions 
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Through displays students, teachers, administrators, and parents will be able to see what 

children are doing in art classes. A wide range of student work and a variety of solutions 

to problem-solving exercises should be exhibited. Labels can pose questions that force 

viewers to study the works closely. 

 Labels can also explain the objectives of  an exercise or describe processes 

 Competitions, prizes, and awards should be avoided. Instead, general exhibits 

should be encouraged. See display hints on pages 100–102. 

 

2.8 Letters to Parents 

Letters may be sent to parents periodically throughout the year to inform them about 

activity in the class, to advise them about encouraging their child in an, to report on the 

general objectives of the program, etc. 

 

2.9 Open Invitations 

Neighboring schools and colleges can be invited for exhibitions and displays and to share 

the art and craft work.   

 

3.   ASSESSMENT AND EVALUATION TECHNIQUES 
 

Here are some important assessment and evaluation techniques which teacher can utilize 

to evaluate the art and craft work done by the students. 

 

3.1 Assignment  

 

An exercise carried out in response to a brief with specific guidelines and 

usually of short duration. 

 

Each assignment is based on a brief provided by the internal assessor. The brief includes 

specific guidelines for candidates. The assignment is carried out over a period of time 

specified by the internal assessor or teacher. Assignments may be specified as an oral 

presentation, case study, observations, or have a detailed title such as sketching of flora, 

painting of still life etc. 

 

Collection of Work 

 

Using guidelines provided by the internal assessor or teacher, students compile a 

collection of their own work. The collection of work demonstrates evidence of a range of 

specific learning outcomes or skills.   

 

A collection and/or selection of pieces of work produced by candidates 

over a period of time that demonstrates the mastery of skills. 
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The evidence may be produced in a range of conditions, such as in the learning 

environment, in a role play exercise, or in real- life/work situations. This body of work 

may be self- generated rather than carried out in response to a specific assignment e.g. art 

work, weaving work etc. 

 

3.2 Examination 
Examinations may be: 

• practical, assessing the mastery of specified practical skills demonstrated in a set 

period of time under restricted conditions 

• interview-style, assessing learning through verbal questioning, on one-to-one/group 

basis 

• aural, testing speaking and listening and interpretation skills, very important for art. 

• theory-based, assessing the candidate’s ability to recall and apply theory. 

• Requiring responses to a range of question types, such as objective, short answer, 

structured, essay.  

 

These questions may be answered in different media such as in writing, orally etc. 

 

3.3 Learner Record 
 

 

 

Candidates compile a personal logbook/journal/diary/daily diary/ record/laboratory 

notebook/sketch book. The logbook/journal/diary/daily diary/record/laboratory 

notebook/sketch book should cover specified aspects of the learner’s experience in art 

and craft. 

 

 

 

 

 

3.4 Project 
  

A substantial individual or group response to a brief with guidelines, 

usually carried out over a period of time 

 

Projects may involve: 

 

Research – requiring individual/group investigation of a topic process for example 

design, performance, and production of an art effect/event. 

 

Projects will be based on a brief provided by the internal assessor or negotiated by the 

candidate with the internal assessor. The brief will include broad guidelines for the 

candidate. The work will be carried out over a specified period of time. Projects may be 

A self-reported record by an individual, in which he/she describes 

specific learning experiences, activities, responses, skills acquired 

A means of assessing a candidate’s ability to recall and apply skills, 

knowledge and understanding within a set period of time (time 

constrained) and under clearly specified conditions 



210 
 

undertaken as a group or collaborative project; however the individual contribution of 

each candidate must be clearly identified. 

 

The project will enable the candidate to demonstrate:  

 understanding and application of concepts in (specify area) 

 use/selection of relevant research/survey techniques, sources of information, 

referencing, bibliography 

 ability to analyze, evaluate, draw conclusions, and make recommendations 

 understanding of process/planning implementation and review skills/planning and 

time management skills 

 ability to implement/produce/make/construct/perform 

 mastery of tools and techniques 

 design/creativity/problem-solving/evaluation skills 

 presentation/display skills 

 team work /co-operation/participation skills. 

 

3.5 Demonstration or Presentation 
 

Assessment of mastery of specified practical, organizational and/or 

interpersonal skills 

 

These skills are assessed at any time throughout the learning process by the internal 

assessor/another qualified person in the centre for whom the candidate undertakes 

relevant tasks. 

 

The skills may be demonstrated in a range of conditions, such as in the learning 

environment, in a role-play exercise, or in a real-life/work situation. Examples of skills: 

laboratory skills, computer skills, coaching skills, interpersonal skills. 

 

The candidate may submit a written report/supporting documentation as part of the 

assessment. 

 

3.6 Evaluation Tips for Art Teacher 
It is important for an art teacher that letter or percentage grades in art at the 

primary and elementary levels are inappropriate and potentially damaging in 

formative assessment because of following reasons. 

 Art is a form of personal expression and personal expression is highly 

individual. 

 It is based on individual experiences and interests.  

 Personal expression cannot be graded. 

 Highly representational art is often considered to indicate superior artistic 

ability.    
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Not only is this inaccurate, but it is discouraging to students who have the 

inherent but undeveloped ability to create representational art and those who are 

neither interested in nor able to create this type of art. The acquisition of skills and 

concepts is promoted for the purpose of allowing the child to realize his/her full 

potential expression for concepts and skills are used according to the child's purpose.   

Since their application is not standardized and each concept or skill is not in evidence 

in all children’s work at the same time, it is be difficult to grade them. 

 

3.7 Important Points 
1. Evaluation and assessment in art and craft is quite sensitive and technical aspect. 

2. Teacher should have mastery over all the methods and techniques.   

3. In art at the primary and elementary levels are not appropriate.  

4. It may potentially damage the students’ aesthetic sense in formative and continuous 

assessment.  

5. An anecdotal report contains brief observations of the child's attitude, working 

habits, and understanding or application of information.  

6. Comments may deal with knowledge, attitudes, or skill development.  

7. Discussion periods provide a good opportunity for observing children's ability to 

use art terminology, their understanding of art concepts, and their appreciation of 

other points of view.  

8. Art activity provides the ideal opportunity for the teacher to observe whether the 

child can apply art concepts.  

9. Regular observations can provide an adequate basis for summative evaluation. 

 

SELF-ASSESSMENT QUESTIONS (SAQs) 
 

1. How you keep records of art and craft work improvement of your student? 

 

2. How can you assess the skills of your students necessary for the art and craft 

activities? 

 

3. Justify as an art teacher that grading in art and craft work is damaging for students  

progress and development. 

 

4. What is the best way of assessing students through his/her own evidences of work 

record and why?   

 

5. How you can help your students to improve their art work? 
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Activity 

Write a plan to arrange an exhibition in your school for your art and craft class. 
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