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INTRODUCTION TO THE COURSE 
(Programming and Planning for Exceptional Youth) 

Course Code: 4780 
 
 
The theme of the course is based on the prerequisite need of the exceptional youth i.e. 

programming and planning which eventually help them in transition to work in larger 

community. Educational programming for exceptional children and youth has come a 

long way in these past 35 years. All of the answers have not yet been found; challenges 

are still present; and there still remains the quest to provide better ways to educate all 

children, and youth especially those with exceptionalities. 

 

This course is designed to equip students with the attitudes, conceptual frameworks and 

skills to develop appropriate recreational activities for young people with special needs. 

Students will be able to program such activities to facilitate leisure, educational and 

therapeutic goals. The reciprocal responsibilities of the family, school and community for 

youth’s welfare and education are stressed. Strategies to improve communication and 

collaboration within family, school and community are emphasized with a focus on 

school systems, community services, advocacy groups and other factors that impact 

adolescence and their families. 

 

Comprising 9 units, the course creatively and effectively address these needs through the 

creation of collaborative community partnership program. Each unit is formatted in such 

a way which encourages the students to carry out the situational analysis and exploration 

through critical thinking. Allied Material is being provided with this study guide as to 

motivate the students to research the queries and implement the findings.  
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OBJECTIVES OF THE COURSE 
 
 

The objectives of the course “Programming and Planning for exceptional Youth” are to 

enable you to, 

 Comprehend the significance of identification and assessment of youth with 

exceptionalities and the types of assessment procedures especially tailored for youth. 

 Have awareness on the current practices of placement, intervention strategies and 

service delivery models for exceptional youth. 

 Understand the issues and problems involved in defining and identifying learning 

disabilities and develop the individualized education plan and family support 

program for such population. 

 Find out the international longitudinal transition planning, local community 

transition studies and sharpen the skills for market surveys to guide the youth and 

their families for transition process. 

 Find out the procedures of financing of special education services, globally and at 

the national level along with the understanding of issues involved in driving the 

financial reforms resources. 

 Highlight the role and significance of media for positive portrayal of exceptional youth. 

 Understand and emphasize the role of schools to act as community for parenting 

the youth with exceptionalities in terms of family involvement, parent-professional 

relationships, significance of pressure groups and organization and management of 

recreational activities. 

 Comprehend the importance of counseling and guidance as a need for exceptional 

youth in terms of providing guidance for career development, psychopathology and 

diagnosis and program development for guidance and counseling. 
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FOREWORD 

 
A key insight behind educational thinking is to encourage self-development and broaden 

the educational basis of the students. The oft-repeated dictum that “parents are the prime 

educators” has a serious meaning and cannot remain a catch-cry or mere aspirational 

statement as first level education is obtained from parents only. Education is not 

something centred in the home or the school, but rather is to be seen a phenomena carried 

out by three interventions, the home, the school and the society around us. These 

interventions remain centred in the student education 

 

Students live in a rapidly changing and increasingly complex world. Our students are 

future family, community and career leaders and citizens. As citizens of tomorrow, they 

need to be able to synthesize information, utilize prior knowledge, work cooperatively, 

and apply critical thinking skills as they progress along their divergent paths. 

 

This course is deigned keeping in view the need of the time and will certainly provide 

students with a broad foundation of the knowledge, skills, attitudes and interventions 

necessary to promote quality growth and development of exceptional youth. 

 

The contents of the course have been woven in such a way that it would enhance the 

analytical and research skills of the students for the exceptional youth, based in the 

foundation and development of their respective communities and globally on the larger 

scale. Students will develop understanding of the diversity of families and how diversity 

impacts parenting choices, outcomes and for their planning and placement. 

   

In congratulate Dr. Tanzila Nabeel, the Course Coordinator and the writers of the course 

for preparing it in the most befitting manner. 

 

   Dr. Nazir Ahmed Sangi 

   (Vice Chancellor) 
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1.1 Introduction 

The students with disabilities have diverse and complex difficulties in processing 

information, social and psychological adjustment and academic areas. The disabilities 

either hidden or subtle affect learning of the students. The impact of disability is lifelong 

and affected by the environment. The identification and assessment are recommended to 

know strengths of students with disabilities, and to ensure appropriate educational 

supports and assistance to minimize these affects. The best possible approach is early 

identification and assessment and continuum of services throughout the school years in 

collaboration with student, her/his parents and school administration. It is an ongoing 

process which facilitates planning, implementation, monitoring, adjustments, and follow 

up activities to enhance success of student’s with disabilities. The identification and 

assessment provide information about student strengths and needs that help in canalizing 

his accommodations.  

 

This unit provides you with the rationale for early identification and assessment, 

knowledge on current practices and problems in identification and assessment, types of 

assessment process, special considerations in the identification and assessment, sources 

of information, practical strategies and tools. 

 

Visiting following websites will further enrich your knowledge on “Identification and 

Assessment of Students with Disabilities”  

http://futureofchildren.org/futureofchildren/publications/docs/06_01_02.pdf (Reading 1.1) 

http://rehabcouncil.nic.in/pdf/idnt_ass_dis.pdf (Reading 1.1.1) 

http://www.liverpool.gov.uk/Images/tcm21-101518.pdf (Reading 1.1.2) 

 

1.2 Objectives 
The successful completion of this unit will assist you to: 

 

1. Define early identification and assessment 

2. Describe rationale of early identification and assessment 

3. Outline some current practices and problems in identification and assessment. 

4. Describe assessment procedures being used to identify students with disabilities. 

5. Indicate usefulness of specific assessments of academic achievement.  

6. Analyse technical information that is necessary to collect through identification and 

assessment  

7. Interpret data (gathered in an assessment) for decisions making about the 

placement of students with special needs. 

 

1.3 Rationale for Early Identification and Assessment 
We have studied in Reading 1.1.2, criteria for identification and assessment of special 

educational needs used by Liverpool children’s services to assess “whether a child 

qualifies for special education services and, if eligible, to decide what services will be 

provided. Thus identification is described as a process used to decide if a child may have 

a disability and, therefore, need assessments to determine eligibility and identify the 

child's educational needs”. 

http://futureofchildren.org/futureofchildren/publications/docs/06_01_02.pdf
http://rehabcouncil.nic.in/pdf/idnt_ass_dis.pdf
http://www.liverpool.gov.uk/Images/tcm21-101518.pdf
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In some countries or states within the countries assessment results also affect how much 

funding assistance the school will receive from the government to meet the students’ 

having special needs.  

 

Likewise special education classification is not uniform across countries. Students with 

identical characteristics can be diagnosed as disabled in one country or state or region but 

not in another. Children with established conditions are usually recognized during the 

first weeks of life, children at risk for delay or disabilities can be identified at any time 

between the age of birth and five. It depends upon the identification and assessment team/ 

Individualized Education Program (IEP) team of the region to decide that child may have 

a disability and needs special education. Usually, most disabilities with a clear medical 

basis are recognized by the child’s physician or parents soon after birth or during the 

preschool years. At later stage, majority of students with disabilities are initially referred 

by their classroom teacher (or parents), when they feel and observe the child as deficient 

in developmental milestone(s) or lacking in achievement or shows behavioural problems. 

 

There is evidence that the prevalence of some disabilities varies by age, the high-

incidence disabilities such as learning disabilities and speech-language disabilities occur 

primarily at the mild level, the mild disabilities exist on broad continua in which there are 

no clear demarcations between those who have and those who do not have the disability, 

and even “mild” disabilities may constitute formidable barriers to academic progress and 

significantly limit career opportunities. 

 

Problems with the current classification system include stigma to the child, low 

reliability, poor correlation between categorization and treatment, obsolete assumptions 

still in use in treatment, and disproportionate representation of minority students. 

Parents or other individuals who are concerned about a child's development may make a 

referral. A service coordinator from one of the participating agencies will then contact the 

family to arrange for the intake process to continue. Evaluations are completed to 

determine if the child is eligible for early intervention services. Health and developmental 

needs may be identified in the areas of: 

 

 Hearing  

 Speech  

 Language  

 Physical Development  

 Cognitive Development  

 Social-Emotional Development  

 Self Help Skills  

 

Children are eligible to receive services if they have a developmental delay, a typical 

development likely to result in subsequent delay, or a diagnosed condition that has a high 

probability of resulting in developmental delay. (Retrieved on 15.1.2010, from 

http://www.howard.k12.md.us/special/identification.html)  

 

http://www.howard.k12.md.us/special/identification.html
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The identification and assessment to receive appropriate interventions and support 

services, if starts at an early stage have a positive impact on developmental outcomes 

including improved language, cognitive, social, and motor skills of children with 

established disabilities as well as for those who are considered to be “at risk” of 

disabilities. The recent advances in medical expertise and technology have improved the 

information process of identification for health care, education, training and rehabilitation 

of persons with disability. Early identification comprised assessment and related 

management services made available to families and their children under three years old 

who have, or are at risk for having, a disability or delay in developmental milestones with 

the hope for improvement. 

 

Children identified as at-risk or high-risk, such as those from neonatal intensive care 

units, should be tested early and at regular intervals. Other risk factors include diagnosed 

medical conditions, such as chronic ear infections; biological factors, such as fetal 

alcohol syndrome; genetic defects, such as Down Syndrome; neurological defects, such 

as cerebral palsy; or developmental disorders, such as delayed language. Children with no 

obvious high risk factors should be evaluated if their speech and language is not similar 

to that of other children of the same age  

 

Evaluation may be formal or informal and include any combination of standardized tests; 

direct observation of play and interaction with caregiver; reports by parents, teachers, or 

physicians; and collection and detailed analysis of spontaneous speech samples. Several 

sessions as well as ongoing evaluation may be required to obtain enough information to 

make an accurate diagnosis. The early intervention team may consist of the speech-

language pathologist, audiologist, psychologist, neurologist, electro physiologist, 

otolaryngologist, pediatrician, nurse, and social worker. Because speech-language delays 

and disorders may be due to a variety of causes, each professional makes valuable 

contributions to the evaluation. (Retrieved on 12.12 2009, from: 

 http://www.ldanatl.org/aboutld/parents/early_childhood/identification.asp) 

 

We have already studied identification and assessment of children with disabilities in 

Readings 1.1, 1.1.1 and 1.1.2 in the introduction of this Unit, To further enrich our 

knowledge let us visit the following websites; 

 

http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journa

lid=57&articleid=339&sectionid=2266 For detail reread (1.1)  

http://education.alberta.ca/media/513285/unlock_4.pdf (Reading 1.3.1) 

http://www.acf.hhs.gov/programs/opre/hs/national_academy/reports/early_child_assess/e

arly_child_assess.pdf (Reading 1.3.2) 

http://www.kidsource.com/kidsource/content/early.intervention.html (Reading 1.1.6) 

http://www.unicef.org/barbados/spmapping/Implementation/ECD/2007_EarlyIdentificati

onOECS.pdf (Reading 1.1.1.1) 

http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journa

lid=57&articleid=339&sectionid=2266 (1.7) 

http://www.ericdigests.org/1993/practices.htm (1.5) 

http://www.ldanatl.org/aboutld/parents/early_childhood/identification.asp
http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journalid=57&articleid=339&sectionid=2266
http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journalid=57&articleid=339&sectionid=2266
http://education.alberta.ca/media/513285/unlock_4.pdf
http://www.acf.hhs.gov/programs/opre/hs/national_academy/reports/early_child_assess/early_child_assess.pdf
http://www.acf.hhs.gov/programs/opre/hs/national_academy/reports/early_child_assess/early_child_assess.pdf
http://www.kidsource.com/kidsource/content/early.intervention.html
http://www.unicef.org/barbados/spmapping/Implementation/ECD/2007_EarlyIdentificationOECS.pdf
http://www.unicef.org/barbados/spmapping/Implementation/ECD/2007_EarlyIdentificationOECS.pdf
http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journalid=57&articleid=339&sectionid=2266
http://www.princeton.edu/futureofchildren/publications/journals/article/index.xml?journalid=57&articleid=339&sectionid=2266
http://www.ericdigests.org/1993/practices.htm
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Activity 2 
 

Visit  

http://www.scie.org.uk/publications/briefings/briefing27/index.asp Or read 

(Activity 1) 

 The Authors Wolstenholme, Boylan and Roberts have given six key messages. Give at 

least three arguments in the context of each message. Discuss your thoughts with 

fellow scholars. 

 

1.4 Current Practices and Problems in Identification and Assessment 
Identification and assessment is an important component of early childhood intervention, 

the procedure rely on sensitivity to the age of the child as well as the nature of his delay 

or disability. As we studied earlier, the early years for children with disabilities are 

critical for a number of reasons as briefed by Bruder (2002). “First, the earlier a child is 

identified as having a developmental delay or disability, the greater the likelihood that the 

child will benefit from intervention strategies designed to compensate for the child's 

needs. Second, families benefit from the support given to them through the intervention 

process. Third, schools and communities benefit from a decrease in costs because more 

children come to school ready to learn”. (Retieved from  www.bridges4kids.org. on 

12.12.2009) 

  

With the increased interest in providing services to children with learning disabilities in 

mainstream, early intervention is believed to be started as soon as possible to minimize 

the effects of disability on overall performance of the child through appropriate services. 

No doubt the early diagnosis and access to services can reduce the intensity of service 

required later in a child’s life but it depends upon the appropriateness and technical 

adequacy of the identification and assessment practices of decision making for referral, 

eligibility, classification, intervention and evaluation. The children who are identified and 

referred for educational or therapeutic intervention services may usually grouped as 

children at established risk, who are diagnosed with conditions known to result in 

disability or delay for example, genetic conditions; children at biological risk because of 

prenatal, preinatal or postnatal histories suggesting increased vulnerability to disability or 

delay for example, prematurity or birth trauma; and children at environmental risk 

because of conditions in their surroundings which might result in disability or delay for 

example, poverty. At this stage read (1.1) to refresh your knowledge. 

  

There is nothing denying the fact that parents’ primary role is parenting children; they 

can better identify exceptional needs and may bring unique resources to address through 

early childhood intervention. Consequently, the prevailing principle of identification and 

assessment is the involvement of parents, as an equal partner in facilitating their child's 

development. This offers a unique opportunity to parent for participation and partnership 

in the intervention process. 

 

We know numerous professionals/experts are involved in identification and assessment 

of infants and young children with disabilities. The collective wisdom and collaborative 

http://www.scie.org.uk/publications/briefings/briefing27/index.asp
http://www.bridges4kids.org/
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efforts of the team of experts recommend appropriate provisions or service delivery 

models for young children with disabilities. This team may be identified as 

multidisciplinary, interdisciplinary and transdisciplinary. An assessment process includes 

collecting of information through a variety of standardized and criterion references 

instruments about a wide range of a child's abilities including cognition, fine and gross 

motor development, receptive and expressive communication development, social-

emotional development and self help. However the instruments used must match the 

intended outcomes of the assessment purpose i.e; screening, eligibility for services and 

program planning. Now visit the following website to acquaint yourself about current 

practices of assessment in various countries. Read chapters on assessment and 

identification in early education settings from report submitted to the National Council 

for Special Education.  

 

Since the assessment of students with disability is often time consuming there are various 

problems and issues like teacher bias, peer tolerance, socioeconomic background, 

characteristics, pre-referral efforts, assessment variability, uncertainty in definitions and 

criteria for diagnosis, and placement decision-making. Owing to it John, quotes Reynolds 

& Clark, 1983 who say,“the team of professionals should meet before data are gathered 

to consider: (a) the nature of the data base desired; (b) the potential use of the data; (c) 

specific measurement techniques or modifications of traditional measures; (d) who 

should present the items; (e) the method of data collection; (f) appropriate response 

modes and/or equipment; (g) position(s) for testing; (h) stamina and fatigue factors; (i) 

the order in which professionals will conduct the testing; (j) implications of medications 

for test performance and for the best time of day to test; (k) how data will be shared when 

evaluations are completed; and (l) the nature of nontraditional measures that should be 

incorporated in the assessment”. (Retrieved on 15.12.2009 from                 

http://www.parentpals.com/gossamer/pages/Detailed/689.html) 

         

One of the main considerations is the use of the team approach in developing and 

carrying out a child's educational program. The team generally includes the parents, 

teachers, medical professionals, and health-related professionals such as a physical 

therapist. Parents are critical members of the team and should be involved in all 

educational decisions interdisciplinary services such as occupational and physical therapy 

and speech and language therapy are of prime importance for youngsters who have 

physical disabilities. Sirvis (1988 p. 400 ) noted that the team should design a program 

that meets the needs of the student in five basic goal areas: "(a) physical independence, 

including mastery of daily living skills; (b) self-awareness and social maturation; (c) 

communication; (d) academic growth; and (e) life skills training".  

  

|http://www2.warwick.ac.uk/fac/soc/cedar/projects/current/intreview/desforges_and_linds

ay_report_final_version_21_jan_2010_2.pdf Reading 1.4.1 

http://www.teachernet.gov.uk/_doc/3724/SENCodeOfPractice.pdf   Reading 1.4.2 

(Chapters 4-7)  

 

 

http://www.parentpals.com/gossamer/pages/Detailed/689.html
http://www2.warwick.ac.uk/fac/soc/cedar/projects/current/intreview/desforges_and_lindsay_report_final_version_21_jan_2010_2.pdf
http://www2.warwick.ac.uk/fac/soc/cedar/projects/current/intreview/desforges_and_lindsay_report_final_version_21_jan_2010_2.pdf
http://www.teachernet.gov.uk/_doc/3724/SENCodeOfPractice.pdf
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Activity 3 
 

Visit http://www.cehd.umn.edu/EdPsych/Faculty/Current-Assessment-Practices.pdf (I.4.3) 

Functional Assessment of Academic Behavior is given in Captions. Elaborate these 

topics quoting examples, and then discuss your vision with fellow scholars. 

 

1.5 Types of Assessment Process 
Hopefully you have gone through the Report by Dr Martin Desforges submitted to the 

National Council for Special Education on Diagnostic and Assessment Procedures used 

to Diagnose a Disability and to Identify Special Educational  Needs (Reading 1.4.1) and 

became awareness about the  processes involved in identification and assessment of SEN. 

The assessment finds out what the child's needs are, and what special help they need? It is 

necessary to introduce appropriate provision or educational setting or the help he needs. It 

answers the questions, whether children require an assessment; how to appraise 

educational provisions for children who have experienced the assessment process and 

how to collect the views of parents, professional and pupils on assessment decision. The 

types of assessment include; Baseline: This is the initial assessment on entry into the 

school. Children are assessed against the early learning goals according to developmental 

milestones. All achievement through the school is then measured against this baseline to 

check that each child’s progress through their school life is on track. Formative: ongoing 

assessment of the child’s progress; Summative: medium or long term –for inclusion in 

reports, to inform staff and help with target setting decision, transfer information; 

Diagnostic: highlighting areas for specific help or intervention. 

 

Assessment may take place in a wide range of situations and for a variety of purposes, for 

example: 

 

 A teacher’s assessment of a child’s educational attainment at key stages of the 

national curriculum, to determine future learning plans. 
 

 A paediatric assessment to ensure that a child has reached the appropriate 

developmental milestones and to monitor progress. 
 

 A Connexions personal adviser’s assessment of a young person’s strengths and 

barriers to participate in learning to provide feedback and motivation. 
 

 An educational psychologist’s assessment of a child or young person’s special 

educational needs to identify their educational strengths and needs. 
 

 A social worker’s assessment of a child’s home situation, to determine if they are at 

risk of harm.(http://www.leedsinitiative.org/children/page.aspx?id=5546) 

 

Let us fairly assume that each type of assessment has a clearly defined purpose, thus role 

and function of assessment may vary according to the perspective. For example purpose 

of ‘assessment for learning’ differs from purpose of ‘assessment of learning’. With this 

perception of the assessment process, just recall your knowledge about educational 

provisions made for children with SEN, the roles of people involved in the assessment 

http://www.cehd.umn.edu/EdPsych/Faculty/Current-Assessment-Practices.pdf
http://www.leedsinitiative.org/children/page.aspx?id=5546
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process, the identification of a child’s SEN and the educational provision made for 

children as a consequence of their assessment. You also studied in previous readings that 

in most of the countries a request for assessment would usually be made by the school for 

early years setting, but can be made by the child’s parent as well. The parents are made 

aware about the SEN of their children and the ssupporting strategies used to minimise the 

child’s difficulties. This responsibility is mainly performed by special educational needs 

coordinator (SENCo) at schools. 

 

Though we donot have such a systemetic arrangements in Pakistan,yet teachers are 

performing this job on behest of their Headteacher or on their own in some schools. 

 

A child is reffered for statutory assessment in most of the developed countries, if after 

appropriate intervention and support from school, child needs additional specialized 

support. After collecting the relevant information from a range of professionals, the SEN 

team/ panel decides whether a statement of special educational needs be issued or not. 

The panel also considers level and amount of support or type of placement most 

appropriate for the child’s needs. The statement of special educational needs issued to a 

special child specify the type and amount of support to be provided, and the final 

statement will also name the child’s school.  

 

“In case the statement of special educational needs is not issued, the panel will instead 

issue a note in Lieu of a statement, briefly describing the child’s special educational 

needs and specifies the provision to be made by the school from its own resources. The 

local authority seeks to meet pupils’ special educational needs within mainstream schools 

as far as possible, and all parents have the right to have their child educated in a 

mainstream school”.  (Retrieved on 20
th
 December 2009 from: 

http://www.towerhamlets.gov.uk/lgsl/1-

50/8_special_educational_needs/special_educational_needs_asse.aspx) 

 

To further enrich your understanding pertaining to types of assessment process read the 

following. 

http://www.gov.pe.ca/photos/original/ed_StAsPrStanGu.pdf  Reading 1.5.1) 

http://www.leedsinitiative.org/uploadedFiles/Children_Leeds/Content/Standard_Pages/Le

vels_of_Need/holistic%20assessment.pdf (Reading 1.5.2) 

http://www.reading.gov.uk/Documents/education/SEN/CriteriaforSENInterventionMay%

202008.pdf (Read 1.5.3) 

 

Activity 4 
 

Visit  
 In Reading 1.5.1 at page 9, it is emphasized that assessments are conducted by persons 

who have the training, experience and knowledge to do so. Three levels of assessments 

and qualifications which can be used to determine competence is given. Suggest a 

phase wise in service training programme(s) to develop desired competencies in 

special educators in Pakistan.  

http://www.towerhamlets.gov.uk/lgsl/1-50/8_special_educational_needs/special_educational_needs_asse.aspx
http://www.towerhamlets.gov.uk/lgsl/1-50/8_special_educational_needs/special_educational_needs_asse.aspx
http://www.gov.pe.ca/photos/original/ed_StAsPrStanGu.pdf
http://www.leedsinitiative.org/uploadedFiles/Children_Leeds/Content/Standard_Pages/Levels_of_Need/holistic%20assessment.pdf
http://www.leedsinitiative.org/uploadedFiles/Children_Leeds/Content/Standard_Pages/Levels_of_Need/holistic%20assessment.pdf
http://www.reading.gov.uk/Documents/education/SEN/CriteriaforSENInterventionMay%202008.pdf
http://www.reading.gov.uk/Documents/education/SEN/CriteriaforSENInterventionMay%202008.pdf
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1.6 Special Considerations in the Identification and Assessment  
You have studied in the previous readings that children are considered to have special 

needs if their education cannot be met within the normal range of classroom activity. 

That is for example, they have a significantly greater difficulty in learning than the 

majority of children of the same age; or they have a disability which either prevents or 

hinders them from making use of the educational facilities provided. The special 

consideration and procedures for identification and assessment of special educational 

needs are explained in the SEN Code of Practice (Reading 1.6.3), Code of Practice on the 

Identification and Assessment of Special Educational Needs (Northern Ireland) Order 

1996 ( Reading 1.6.2 ) and in the Criteria For Identification And Assessment Of Special 

Educational Needs Liverpool Children’s Services (Reading 1.6) . Let us recall that 

“children with special educational needs all have learning difficulties or disabilities that 

make it harder for them to learn or access education than most children of the same age. 

These children may need extra or different help from that given to other children of the 

same age. Many children will have special educational needs at some time during their 

education. Schools can help most children overcome their difficulties quickly and easily, 

but some children will need extra help for some or all of their time in school”. (IDEA)   

 

Special educational needs could mean that a child has difficulties with: 

 All of the work in school 

 Reading, writing, number work or understanding information 

 Expressing themselves or understanding what others are saying 

 Making friends or relating to adults 

 Behaving properly in school 

 Organising themselves 

 Some kind of sensory or physical needs which may affect them in school.  

 http://www.teachernet.gov.uk/wholeschool/sen/parentcarers/senwhatitmeans/ 

(Retrieved on 3.1.2010.)  

 

Having gone through the above mentioned SEN, one may easily understand the targets 

for considerations of identification and assessment either of medical nature or social 

nature or both. The medical disabilities are visual impairment or orthopedic disabilities, 

whereas social problems represent behavior, intelligence, communication abilities, or 

other characteristics that deviate significantly from the norm, which are generally 

diagnosed during the school years. The identification and assessment help in finding out 

solutions to minimize the above mentioned difficulties particularly in mainstream early 

education setting or placement in school. The parent partnership service, child health 

services, social services and local voluntary organizations, (mainly charities) together 

with teachers can help sort out many worries and problems of children with disabilities. 

 

The teachers are expected to choose alternative strategies to address specific difficulties 

of children with SEN.  In this endeavor they need help of other professionals as well. The 

early years of children are very important for their physical, emotional, intellectual and 

social development. We must remember, children make progress at different rates and 

learn in different ways. Teachers are expected to take account of this while teaching, they 

http://www.teachernet.gov.uk/wholeschool/sen/parentcarers/senwhatitmeans/


11 

may consider their options and choose the most appropriate ways to facilitate and help 

each child learn from a range of activities. This is often described as 'differentiating the 

curriculum'.  

 

Apart from above, in developed countries, schools also make every effort to identify as 

early as possible any child who do not perform up to the desired level or facing difficulty 

acquiring basic skills or cooping with studies, such children are referred for an 

appropriate course of action on the basis of observation and mutual decision of related 

teacher and SEN coordinator. 

 

To further enhance your knowledge, visit the following website: 

http://www.stpetershigh.org.uk/TeacherPages/PolicyDox/SEN.html 

 

Activity 5 
 

Visit  
Imagine yourself as SEN coordinator and suggest what would you like to include in the 

process of identification and assessment of SEN. Make a list of considerations, 

responsible person and expected outcomes.  

 

 

1.7 Sources of Information and Tools 
There are many summative, formative and diagnostic assessment techniques and assessment 

tools which are used by a medical doctor, health visitor, school staff, teaching support staff, 

an educational psychologist, a social worker or education welfare officer to identify children's 

special educational needs. In each case parents are involved in discussions before any action 

is taken. These sources of information and tools generally include; 

 

–  Observation (e.g. of classroom behaviour).  

–  Interviews (e.g. with teachers, the student concerned and parents).  

–  Physical and Psychiatric Diagnosis (e.g. where a physical or mental illness is 

suspected).  

–  Attainment Tests (e.g. the analysis of reading, speaking, writing, comprehension 

and numeracy   achievement).  

–  Ability Tests (e.g. intelligence tests).  

 

To enrich your understanding on sources of information, you are referred to visit the 

following: 

 

http://www.tsbvi.edu/Education/IAER-ASS.html For Vision Impairment (Reading 1.7.3) 

http://www.tsbvi.edu/recc/assessment.htm 

 

http://specialed.about.com/od/assessment/a/Formalstandardized.htm 

  
 http://www.ncwd-youth.info/assets/guides/assessment/ AssessGuideComplete.pdf 

http://www.stpetershigh.org.uk/TeacherPages/PolicyDox/SEN.html
http://www.tsbvi.edu/Education/IAER-ASS.html
http://www.tsbvi.edu/recc/assessment.htm
http://specialed.about.com/od/assessment/a/Formalstandardized.htm
http://www.ncwd-youth.info/assets/guides/assessment/AssessGuideComplete.pdf
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Self Assessment Questions 
1.  What are the approaches to early identification of students with learning 

disabilities? Discuss the advantages and disadvantages related to early 

identification and assessment. Provide example based on your own teaching 

experiences or on your understanding. 

2.  If you were teaching an intervention program in early childhood for children with 

learning disabilities, which sort of program would you implement? Why would you 

choose this particular program? 

3.  Describe the various trends and controversies in early childhood education. State 

your opinion on each controversy, giving a rationale for your position in each case. 

4.  Why should observation, screening and assessment be a component of an early 

childhood education programme? What considerations should the professional 

address when developing recommendations for an intervention progamme? 

5.  What factors should be considered in carrying out an effective assessment? What 

does collaborative decision-making involve? 

6.  How can we identify children's special educational needs earlier, and ensure that 

appropriate intervention addresses those needs? 

7.  Are you satisfied with the existing arrangements for identification and assessment 

of SEN in our schools. If not, how might they be improved? 

8.  How can we make sure that parents receive the support they need at all stages of 

their child's education in Pakistan? 

9.  How can we encourage dialogue between parents, schools and local education 

authorities and resolve disputes about special educational needs as early as 

possible? 

10.  What priority measures should we take to include more pupils with special 

educational needs within mainstream schools? Will it be helpful to develop and 

implement a Code of Practice to meet SEN in mainstream schools. 

11.  How can we help special schools to develop their role, working more closely with 

mainstream schools to meet the needs of all pupils with SEN? 

12.  How can we promote partnerships in in-service teacher training to raise the level of 

teachers' expertise in meeting special educational needs in mainstream schools? 
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2.1 Introduction 

Before making decisions of placement for students with disabilities in special or regular 

school it looks appropriate to consider, the student 's educational needs; in which set up or  

system of education (regular or special) the student can be educated satisfactrily; the benefits 

if placed in a regular class, and the benefits if placed in a special education class; the 

potentially positive or negative effects of such placement on the student having special needs 

or the other students who do not have special needs in the class; the appropriateness and 

availability of provisions both human and material. It is necessary to carefully examine each 

placement option as it exists and possibility to make modification appropriate for addressing 

special needs and to create least restrictive environment to accommodate needs of each 

student with disability. Although we have mentioned placement of  students with disability 

both in regular class and special class but our emphasis will more on inclusive pratices, it 

does not mean that each child must be placed in the regular classroom before other placement 

options are considered. Therefore, in this unit we will discuss placement practices in regular 

and special school just to apprise you about  both the systems; the effectiveness of special 

education programs; planning and organization of effective interventions in regular 

classrooms; service delivery approaches; monitor, review and evaluate SEN 

Policy/Provisions and arranging physical environment. Please visit this website on inclusion 

of students with disabilities in regular schools, it proposes goals of inclusion and strategies 

necessary to achieve conceived goals.  

(http://www.education.tas.gov.au/school/health/disabilities/supportmaterials/deptresource

s/inclusion.) Visit theses websites to wider your vision on various aspects of placement of 

children having SEN. 

http://ed.gov/about/offices/list/ocr/504faq.html (Reading 2) 
 

Reading 2, is about  introduction, interrelationship of Section 504 and the Education 

of Children with Disabilities, protected students, evaluation, placement, procedural 

safeguards and terminology.  
http://www.edfacilities.org/pubs/disabilities.pdf  Reading 2..1) 
 

Reading 2..1, is about Planning and Designing for Students with Disabilities. 

http://www.cenmi.org/Documents/d3d5566d-f2a7-48ea-b782-

392a6f9fa4e5.PrivPlace05.pdf  (Reading 2…1) 

Reading 2…1, is about Public Agency Placement of Students with Disabilities 

In Private Schools. 

  

2.2 Objectives 
When you have studied this unit, you should be able to: 

i. Explain practices in regular and special education  

ii. Outline effectiveness of special education programs  

iii.  Summarize planning and organization of effective interventions in regular classrooms 

iv. Describe major changes that have affected service delivery approaches to meet 

SEN in regular schools over recent years. 

v. Express technical information that is necessary to monitor, review and evaluate 

SEN Policy/Provisions 

vi. Recognise necessary factors for arranging physical environment. 

http://www.education.tas.gov.au/school/health/disabilities/supportmaterials/deptresources/inclusion
http://www.education.tas.gov.au/school/health/disabilities/supportmaterials/deptresources/inclusion
http://ed.gov/about/offices/list/ocr/504faq.html
http://www.edfacilities.org/pubs/disabilities.pdf
http://www.cenmi.org/Documents/d3d5566d-f2a7-48ea-b782-392a6f9fa4e5.PrivPlace05.pdf
http://www.cenmi.org/Documents/d3d5566d-f2a7-48ea-b782-392a6f9fa4e5.PrivPlace05.pdf
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2.3 Practices in Regular and Special Education 
Basically the concept of including students with disabilities in regular classrooms is derived 

from the concept of least restrictive environment and accelerated with the introduction of 

Federal law PL 94-142, which offered all children with disabilities equal educational 

opportunities. Since its beginning inclusive education is a controversial issue, particularly, 

“Age- and grade-appropriate placement is the most controversial component of inclusion 

because it is based on ideals, values, and goals that are not congruent with the realities of 

today's classrooms. Proponents of full inclusion assume that the general education classroom 

can and will be able to accommodate all students with disabilities, even those with severe and 

multiple disabilities. They assume that such students can obtain educational and social 

benefits from that placement. Those who oppose full inclusion argue that, although methods 

of collaborative learning and group instruction are the preferred methods, the traditional 

classroom size and resources are often inadequate for the management and accommodation of 

many students with disabilities without producing adverse effects on the classroom as a 

whole. Some special education experts, however, believe that some students are unlikely to 

receive appropriate education without placement into alternative instructional groups or 

alternative learning environments, such as part-time or full-time special classes or alternative 

day schools." (Kochhar and West.1996) 

 

Any placement is based on the setting or environment being safe for both students with 

disability and without disability, where all students can succeed enjoying educational benefits. 

Remember, the notion of success in any type of placement leads us to consider many factors 

such as type and nature of disability, provision of services and accessibility. After assessment 

and determining educational services for a student with disability, an appropriate placement 

decision in line with best professional practice and available resources may work well. 

However, if with provision of supplementary aids and services a student cannot achieve 

perceived level of performance due to the nature or severity of the disability in a regular 

school he/she may be recommended for other placement options. 

 

Let us study the following justification for placement of students with disabilities given 

by Sevier County School System  

 

1. Skills are below age and grade expectancy and the student/child requires a 

structured special education program to remediate the specifically identified areas 

of concern. Services can be appropriately provided in the regular education 

classroom setting with supplemental aids and services.  

2.   The student/child's present level of educational performance requires curricular 

modification and individualized instructional strategies. These services can be 

appropriately implemented in the regular classroom with direct service from special 

education personnel for a portion of the day.  

3.     Academic and cognitive skills are deficient to a level that requires specialized 

instruction provided in a small group setting for part of the day. This service can be 

appropriately implemented in a regular classroom with pullout service from special 

education personnel.  
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4.     The severity, frequency and consistency of the student/child's behavior indicate the 

need for a structured behavior management program that must be provided in a 

special education classroom. Implementation of the behavior program in the 

regular classroom has been unsuccessful.  

5. The student/child's present levels of educational performance require total 

curricular modification and individualized instructional strategies. These services 

can be appropriately implemented in the regular classroom with direct service from 

special education personnel for the entire day.  

6. The student/child's academic, social, motor, and independent living skills indicate 

the need for a highly structured environment. Services can only be appropriately 

implemented in a special program outside the student/child's home school.  

7. A more restrictive placement is required to protect the health or safety of the 

student/child based on documented medical needs. Instruction can best be provided 

in the home or hospital. 

8. The student/child's behavior is so disruptive in a regular school environment, even 

with extensive support from special education staff, including the use of 

supplemental aids and services and implementation of positive behavioral support 

strategies, that the student/child must be placed in an institution for instructional 

purposes. (Retrieved on January 13, 2010 from 

 http://www.slc.sevier.org/justplac.htm ). Please visit the following websites to 

further enrich your knowledge:    

 

http://www.nichcy.org/EducateChildren/placement/Pages/overview.aspx (2....1)  

http://www.nichcy.org/EducateChildren/placement/Pages/placement-LRE.aspx  

(Reading 2.....1) 

http://www.nichcy.org/EducateChildren/placement/Pages/disciplineplacements.aspx 

(Reading 2......1) 

http://www.nichcy.org/EducateChildren/placement/Pages/disc-details.aspx Reading 2.......1) 

 

Activity 1 
 

Having gone through the information from the above web-based material, your 

enhanced knowledge needs to be disseminated. Let us visualize the existing scenario of 

Special Education in Pakistan and, predict impacts of evolutionary phases on 

placement modes and approaches to include children with special needs in mainstream. 

Note down your predictions (evolutionary phases) and discuss your views with your 

tutor and fellow students to enrich your understanding about future of  special children.                   

 

Since the creation of Pakistan several initiatives have been taken for the education, 

training and rehabilitation of persons with disability. The pioneer work is done by the 

non-government organization (NGOs). With the passage of time, the Government of 

Pakistan and International Non-governmental Organizations (INGO,s)  strengthen these 

efforts. We know that children learn and develop in different ways and at different paces, 

but these differences become more obvious if the individuals have special needs. We 

have already studied that education of children with disability is a multifaceted task 

http://www.slc.sevier.org/justplac.htm
http://www.nichcy.org/EducateChildren/placement/Pages/overview.aspx
http://www.nichcy.org/EducateChildren/placement/Pages/placement-LRE.aspx
http://www.nichcy.org/EducateChildren/placement/Pages/disciplineplacements.aspx
http://www.nichcy.org/EducateChildren/placement/Pages/disc-details.aspx%20Reading%202.......1
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requiring involvement, collaboration and cooperation of multi-professionals both in 

special schools and regular schools (in inclusive setup). Above all is the creating 

conducive environment for addressing special educational needs. To teach students with 

disabilities in inclusive settings is at the stage of infancy in Pakistan. To further study 

placement practices for children with disabilities in regular schools and special schools of 

Pakistan, visit this website. http://www.unicef.org/rosa/InclusivePak.pdf (Reading 2.3.1) 

 

After visiting above, mentioned website and going through examples of inclusive 

education in Pakistan we may conclude that: 

 

 The existing system of special schools and regular schools (mainstream) are 

working in isolation. At federal level recognition for inclusion exists but, 

apparently no such serious movement in the country for inclusion is launched. 

Though efforts have been made for inclusion of children with special needs in 

mainstream at the federal level and in a few schools working under private sector in 

big cities, but non existence of legislation and plan of action, comprehensive data, 

infrastructure, trained manpower, learning material and appropriate financial 

support from the government inclusion have not been fully incorporated in practice. 
 

 As we mentioned earlier that inclusive education is a multifaceted task requiring 

involvement and mutual understanding of parents, teachers and related 

professionals from other disciplines, inside and outside the school. There is a lack 

of coordination among related professionals and institutions. 
 

 The attitudinal barriers among special educators and regular school teacher, student with 

disability and without disability their parents/community are the hindrances in inclusion. 
 

 Lack of awareness in public about available facilities; need in-depth research to 

investigate the constraints and difficulties faced by the teachers, parents, students 

and staff, deficiency in provision of services and in the schools where children with 

disabilities are included; and dissemination of successful practices on the basis of 

research. 

 

In United State of America, the student placement in elementary and secondary schools is 

looked after by the Office for Civil Rights (OCR) in the U.S. Department of Education 

(ED). This office enforces Section 504 of the Rehabilitation Act of 1973 in programs and 

activities that receive assistance from ED. OCR also enforces Title II of the Americans 

with Disabilities Act of 1990 (ADA), which is applicable to state and local governments. 

To study evaluation and placement procedure in United State of America visit this 

website http://www2.ed.gov/about/offices/list/ocr/docs/placpub.html. 

 

You have visited the websites on placement practices and procedure in Pakistan and USA 

or might be reviewed literature on your own, now we are in a position to decide possible 

placement provisions for students with disabilities. Just to refresh our knowledge let us 

read the following: 

 

 

http://www.unicef.org/rosa/InclusivePak.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/placpub.html
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Inclusion Class 
In an inclusion class, or mainstream placement, your child will be in a regular education class 

with his age peers. In addition to the regular teacher, there will ideally be a special-education 

teacher whose job it is to adjust the curriculum to your child's abilities. Inclusion placements 

have the benefit of keeping children in the mainstream of school life with higher-achieving 

peers, but may not be able to provide the intensive help some students need. 

 

Resource Room 
Students who need intensive help to keep up with grade-level work in a particular subject 

may be placed in the Resource Room, where a special-education teacher works with a 

small group of students, using techniques that work more efficiently with a special-needs 

population. Resource Room placements have the benefit of providing help where needed 

while letting the student remain generally with the mainstream, but they lack the structure 

and routine of a self-contained classroom. 

 

Self-Contained Class 
Placement in a self-contained classroom means that your child will be removed from the 

general school population for all academic subjects to work in a small controlled setting 

with a special-education teacher. Students in a self-contained class may be working at all 

different academic levels, with different textbooks and different curricula. Self-contained 

classes offer structure, routine, and appropriate expectations, but some students may 

require a higher level of specialization. 

 

Out-of-District Placement 
While a self-contained class may require your child to go to a school outside your 

neighborhood, an out-of-district placement places her in a specialized school specifically 

designed to address special learning or behavioral needs. These schools have the benefit 

of providing the highest degree of structure, routine, and consistency throughout the 

school day. However, they remove any possibility of interacting with regular education 

students, and they are extremely costly for school districts. 

 

So Which Class Is Right for Your Child?  
That's a question that needs to be answered based on your child's particular, individualized 

needs. Ask yourself what kind of setting your child learns best in, and what kind of setting is the 

least productive. Think about whether he has friends he wants to keep in touch with in the 

mainstream, or whether the mainstream has been dangerous and unfriendly. Think about 

whether he needs structure and routine, or enjoys being with different teachers and kids. Think 

about whether there are one or two areas in which she needs academic help, or every moment in 

school is a struggle. Speak to your child's teachers, other parents, special education personnel, 

advocates in your area, and most importantly to your child, and try to gauge what setting would 

be the most productive, most beneficial, most stimulating and least threatening place for your 

child to learn. Then monitor the situation closely. Your child's placement is not set in stone, and 

you can always move your child if a placement becomes too hard or too easy. (Retrieved 

http://specialchildren.about.com/od/specialeducation/p/specialedrooms.htm 0n 18. 1.10. 

(Reading 2.2) 

http://specialchildren.about.com/od/specialeducation/p/specialedrooms.htm
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The following interesting information on placement process and options retrieved from website: 

(http://www.pleasanton.k12.ca.us/EducationalServices/SpecialEducation/ Eligibility.cfm) of 

Pleasanton Unified School District of California will further enhance your knowledge: 

 

“Children with disability from birth to age 22 may be eligible for special education 

services if the condition of disability interferes with success in the regular education 

program. An Individualized Educational Planning (IEP) team determines a student's 

placement in a special education program. At the IEP meeting, the team first determines a 

student's eligibility for services based upon one of the fourteen categories The Federal 

Government defines fourteen categories of disabilities that qualify students for special 

education. These include:  

 

 Autism 

 Deaf-blindness 

 Deafness 

 Emotional Disturbances (ED) 

 Established Medical Disability (EMD) 

 Hard of Hearing (HH) 

 Mental Retardation (MR) 

 Multiple Disabilities (MD) 

 Orthopedic Impairment (OI) 

 Other Health Impairment (OHI) 

 Specific Learning Disability (SLD) 

  Speech or Language Impairment (SLI) 

 Traumatic Brain Injury 

 Visual Impairment, including Blindness 

 

Once a student's eligibility for services is established, learning goals and objectives are 

determined. Then, placement options are reviewed to determine the appropriate type of 

level of service. Students of any disability may be served in any placement option. 

However, students classified as speech impaired are most often enrolled in the Speech 

and Language program. Students who are determined to have a specific learning 

disability are often enrolled in the Resource Specialist Program (RSP). The Preschool 

Center houses special education preschool programs and the preschool diagnostic team. 

Major placement options for eligible students are:    

 

– General education class       

with aids/modifications 

– State special school 

– General education class 

– Residential program              

with public school.  

– Residential program 

with school on-site 

– Home/Hospital 

– General education class 

with specialist services 

– Special class with   

mainstreaming.  

– Special class in 

another distirct 

– Nonpublic, 

nonsectarian school  

– Special class on 

integrated campus” 

 

http://www.pleasanton.k12.ca.us/EducationalServices/SpecialEducation/Eligibility.cfm
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For further study visit the following websites. 

www.vcu.edu/ttac/inclusive_practice/doc/rationales.doc   (Reading 2.2.1) 

http://www.vcu.edu/ttac/inclusive_practice/doc/inclusion_manual.doc ( Reading 2.2.2) 

 

Activity 2 
 

 After going through the rationale for integrated placement options for students with 

disabilities and inclusive practices manual, you are acquainted with how to plan for 

and begin providing inclusive supports. Suggest a plan for inclusion in your school or 

division, begins with the formation of a school- or division-based planning team. How 

members of this team educate themselves about the ways in which students with 

disabilities may access the regular education curriculum and the steps in planning for 

this access in their school? How can you as a facilitators guide them to build the 

rationale and support for inclusion options and (2) ensure that the options are research-

based. Discuss your plan with your colleagues in the workshop and school. 
 

2.4 Effectiveness of Special Education Programs 
In simple words placement decision is a determination of where a student’s 

individualized education plan will be implemented. In preceding pages we have studied 

various program models for placement of students with disabilities, both in special 

education and general education. These programs have more or less positive academic 

and social impact for students having disabilities. We may not say that these provisions 

are designed to eliminate the disability; however such provisions have positive impact on 

minimizing the affects of disability. The researches have documented effectiveness of 

these programs for enhancing the child’s overall performance and development which 

increase educational gains and decrease dependence upon social institutions; to provide 

support and assistance to the family by increasing ability to cope with the presence of a 

child having disability; and to maximize the child's and family's benefit to society by 

strengthening eligibility for employment. 

 

The effectiveness of placing students having disability for education basically depends on the 

satisfaction level of the parents and considerable investment to deploy human and financial 

resources to make school accessible and friendly to address SEN, including time and effort. 

Effectiveness may be considered compairing appropriateness of the placement, i.e; benefits in 

the regular class and the benefits in the special class. For example, social and academic 

benefits from social interaction of the students having disability with children without 

disability, and its benefits to other children placed in special education programme or in 

inclusive education. We discussed inclusive education practices in public and private sector in 

Pakistan, to what extent  these practices are meeting the aims of inclusive education is yet to 

be evaluated. To accomplish this purpose we need to be acquainted with some criteria or 

standard. For this purpose visit these websites. 

 http://www.futureofchildren.org/futureofchildren/publications/docs/06_01_04.pdf (Reading 

2.4.1) 

http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_pr

ovision.pdf (Reading 2.4.2 /2.7.2) 

http://www.vcu.edu/ttac/inclusive_practice/doc/rationales.doc
http://www.vcu.edu/ttac/inclusive_practice/doc/inclusion_manual.doc
http://www.futureofchildren.org/futureofchildren/publications/docs/06_01_04.pdf
http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_provision.pdf
http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_provision.pdf
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http://www.docstoc.com/docs/14708033/Special-Education (Reading 2.4.3) 

http://www.scotland.gov.uk/Resource/Doc/158117/0042777.pdf (Reading 2.4.4) 

 

Activity 3   
 

Visit any four special education school and four regular/general education schools in 

your district. Compare both the systems in the light of (Reading 2.4.1), how special 

education differs from general/ regular education. Discuss the effectiveness of special 

programmes as well.     

 

2.5 Planning and Organization of Effective Interventions in Regular 

Classrooms 
There is nothing denying the fact that without proper planning and organizing appropriate 

interventions in regular classroom, students’ special educational needs cannot be 

addressed properly. 

 

Snell and Janney (1993) say, inclusion is not "trying to fit students with special needs into the 

mainstream; instead it means creating a mainstream where everyone fits." (P. 220). 

 

In Pakistan, generally speaking we are just housing students having SEN in regular schools 

without making the student and classroom fit. No doubt, providing an appropriate fit for the 

student having SEN is a challenge everywhere to everyone involved, due to variety and 

nature of individual differences, lack or scarcity of resources both human and material and 

accessibility of services the inclusion may not always exist in its ideal form. However, to 

facilitate the process of inclusion many researches recommended the following:  

 

1. Appropriate classroom management. 

2. Positive feedback during the instruction. 

3. Creating appropriate conditions for instruction. 

4. General supportive environment  

 

The modification in classroom management according to the individual learning 

characteristics of students within a heterogeneous classroom  in order to meet individual 

differences need to be planned and implemented by the teacher on recommendation of 

the IEP team. It is the teacher who understands the observations and guidelines given by 

IEP team. He manages and addresses the individual’s needs by planning and 

implementing effective classroom management and intervention strategies for 

accommodating students having SEN in the classroom. 

 

The instructions need to be designed accommodating expectations of constructive 

contribution from individual and groups or peer pair sharing groups. Teachers are 

encouraged to plan instructions that scaffold into smaller chunks of learning easy to 

access and understand, interest arousing and leading to satisfaction or success so that 

students having special needs feel valued and included in the learning process. The 

http://www.docstoc.com/docs/14708033/Special-Education
http://www.scotland.gov.uk/Resource/Doc/158117/0042777.pdf
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students feel more win-win moments and fewer lose-lose moments if teacher assist, 

encourage and give positive feedback during the mastery of each learning chunk. Use of 

assistive technology or other learning aids or assistive devices/tools promote coducive 

learnable environment to compensate unique needs of the student for academic and 

behavioural achievements. At this stage, it looks appropriate to visit following website 

for more information on the topic. http://www.brighthub.com/education/special/articles/3 

0787.aspx#ixzz0seZJmPRj 

Read more about organization of appropriate strategies to place a student with SEN in 

regular school visiting: http://www.brighthub.com/education/special/articles/30787. 

aspx#ixzz0t3PsJByX 

 

Activity 4 
 

Barbra says, “in creating effective classroom management strategies for special 

education students, it is important to remember that a one size behavioral intervention 

may not meet the needs of any students operating within the constructive framework of 

an IEP (Individualized Education Plan)”.  Draw a ‘Chart of Intervention Strategies’  

for placement of a student having low vision in regular classroom under these headings; 

1. Appropriate classroom management. 

2. Positive feedback during the instruction. 

3. Creating appropriate conditions for instruction. 

4. General supportive environment.  

 

2.6 Service Delivery Approaches  
Since the introduction of educational placement of students having SEN in regular schools, 

the demands to provide appropriate services have been increased. The schools are trying to 

meet these increased demands with available resources; however they differ in service 

delivery approaches. Special education services assures technical assistance facilities like 

information and guidance on promising practices, their availability and how to avail these 

services; arranging training and technical assistance programs for personnel development, 

community participation and parent training; organization of awareness campaigns etc.  

 

For appropriate delivery of services, it is essential to determine what related services a 

student needs. The student is assessed in all areas related to his suspected disability, so as 

to identify SEN and related services needed. The IEP team review all of the information 

collected through assessment, evaluate it to identify SEN and any related service(s) the 

child needs, and to include them in the IEP. While writing the goals for IEP related 

service are also identified with the specification when the service will begin; how often it 

will be provided and for what amount of time; and where it will be provided. (Remember, 

to change the amount of services listed in IEP another meeting of IEP team is required, 

however minor adjustments may not matter a lot, if required to facilitate the child 

education. We are frequently using the phrase ‘related service’; according to the 

Americans with Disabilities Act and Section 504 of the Rehabilitation Act related 

services can include, but are not limited to, any of the following: 

http://www.brighthub.com/education/special/articles/30787.aspx#ixzz0seZJmPRj
http://www.brighthub.com/education/special/articles/30787.aspx#ixzz0seZJmPRj
http://www.brighthub.com/education/special/articles/30787.aspx#ixzz0t3PsJByX
http://www.brighthub.com/education/special/articles/30787.aspx#ixzz0t3PsJByX
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 speech-language pathology and audiology services 

 interpreting services 

 psychological services 

 physical and occupational therapy 

 recreation, including therapeutic recreation 

 early identification and assessment of disabilities in children 

 counseling services, including rehabilitation counseling 

 orientation and mobility services 

 medical services for diagnostic or evaluation purposes 

 school health services and school nurse services 

 social work services in schools 

 parent counseling and training 

 

It would not be out of context to mention here the above mentioned list of related services 

is not exhaustive and may include other supportive services if required to assist a child 

having SEN; moreover, each child with a disability may not require all of the services 

listed above. For more detail read the booklet on Special Education Services published by 

Board of Education of the City of New York.  

http://schools.nyc.gov/NR/rdonlyres/2BCCCF14-9EAE-4506-BD3E-

42E9789BCE99/28444/ContinuumofServices.pdf (Reading 2.6.4) 

 

To further enrich your knowledge visit the following:  

Reading 2.6.1: http://www.seattleschools.org/area/speced/risers/Risers%202008-  

09%20Elem%20SpEd%20Service%20Delivery%20Continuum%2020071127%20%282

%29.pdf  

Reading 2.6.2: http://www.new-hampton.k12.ia.us/DIS/curriculum/ddp-2009.pdf  

Reading 2.6.3: http://education.qld.gov.au/studentservices/learning/docs/ 

inclusedstatement2005.pdf                    

 

Activity 5 
 

Visit special education institutions catering for education of children with Visual 

impairment, Hearing impairment, Mental retardation, Physical handicaps and health 

impairments. Draw a chart on “Service Delivery Approaches” for the following: 

speech-language pathology and audiology services 

psychological services 

physical and occupational therapy 

counseling services, including rehabilitation counseling, including parent counseling  

and training  

orientation and mobility services 

medical services for diagnostic or evaluation purposes 

school health services and school nurse services 

social work services in schools. 

Critically analyse the situation and suggest make up to bridge the gaps, if any.  

http://schools.nyc.gov/NR/rdonlyres/2BCCCF14-9EAE-4506-BD3E-42E9789BCE99/28444/ContinuumofServices.pdf
http://schools.nyc.gov/NR/rdonlyres/2BCCCF14-9EAE-4506-BD3E-42E9789BCE99/28444/ContinuumofServices.pdf
http://www.seattleschools.org/area/speced/risers/Risers%202008-%20%2009%20Elem%20SpEd%20Service%20Delivery%20Continuum%2020071127%20%282%29.pdf
http://www.seattleschools.org/area/speced/risers/Risers%202008-%20%2009%20Elem%20SpEd%20Service%20Delivery%20Continuum%2020071127%20%282%29.pdf
http://www.seattleschools.org/area/speced/risers/Risers%202008-%20%2009%20Elem%20SpEd%20Service%20Delivery%20Continuum%2020071127%20%282%29.pdf
http://www.new-hampton.k12.ia.us/DIS/curriculum/ddp-2009.pdf
http://education.qld.gov.au/studentservices/learning/docs/inclusedstatement2005.pdf
http://education.qld.gov.au/studentservices/learning/docs/inclusedstatement2005.pdf
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2.7 Monitor, Review And Evaluate SEN Policy/Provisions 
The procedure and process of monitoring, review and evaluation SEN provisions differ 

from country to country according to the statutory framework. Just have a look into this 

Audit Commission report titled “Statutory Assessment and Statements of SEN: In Need 

of Review” (2002), on monitoring SEN resources in schools. It states that LEAs in 

England and Wales spend almost £3.6 billion each year on SEN provision. This will help 

you to understand statutory framework as well. Now visit this website;  

http://www.eriding.net/resources/inclusion/051001_gjones_sen_monitoring_resources_O

ct_2005.doc (Reading 2.7.1) 

 

Monitoring is undertaken to improve the functioning of services while in action. It 

provides constant feedback on the satisfaction and progress of the services. Whereas, 

evaluation studies the intended outcomes, impact, benefits or effectiveness of provisions.   

However, these activities mainly aim at increasing access to educational provisions and 

related services available to students with disability; secure the entitlement of all eligible 

children, ensure achievement of teaching and learning aims; protection of approved 

standards particularly in relation to staff capacity and students’ performance, certify 

availability of suitable resources and their appropriate utilization, and enhance co-

ordination between school and community. 

 

At this stage it looks appropriate to study Gill Henderson report titled “Monitoring the 

Effectiveness of Special Educational Needs (SEN) Provision”. This report is a joint venture 

of the West Midlands Regional Partnership (WMRP). An Action Plan 2005/6, which referred 

to the production of a Minimum Standards document to monitor SEN. It highlighted 

successful strategies being used in various LAs, and derived a tool, in the form of a self-

assessment schedule, intended for the LAs to use to evaluate the effectiveness of the 

provision they make for children and young people with SEN and to support further 

development, for monitoring and evaluating the effectiveness of SEN provision. Let us visit 

the following website to acquaint ourselves with the skills of monitoring, reviewing and 

evaluating the provisions available to students with SEN in our country. 

http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_pr

ovision.pdf (Reading 2.7.2) 

 

The monitoring and evaluation (ME) may be both general or focused. In general, overall 

progress in terms of input and output is examined whereas; in focused monitoring and 

evaluation some priority areas are purposefully selected for reviw. The ME team 

observes, whether the recommended guidelines for services/ provisions are 

observed/implemented fairly and consistently according to policy; identify lacunas and 

noncompliance; suggests corrective measures including financial, human and material 

resources for improvement. To sum up the discussion we may say that evaluation, review 

and monitoring are effective techniques to provide constant feedback on appropriateness 

of provisions, to identify potential problems at an early stage and propose possible 

solutions; to monitor the accessibility of services to intended population; to examine 

internal efficiency of all involved; and to provide guidelines for the improvement. 

 

http://www.eriding.net/resources/inclusion/051001_gjones_sen_monitoring_resources_Oct_2005.doc
http://www.eriding.net/resources/inclusion/051001_gjones_sen_monitoring_resources_Oct_2005.doc
http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_provision.pdf
http://www.westmidlandsrp.org.uk/files/reports_monitoring_the_effectiveness_of_sen_provision.pdf
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This is an era of inclusive education, school authorities are responsible to plan, 

implement, monitor and evaluate educational provisions to address diverse needs, secure 

the entitlement of all students and maintain the educational standard. The management of 

all these activities needs to be performed in sophisticated manner, so that all involved are 

made aware about their defined responsibilities and available provisions for students 

having SEN. For this purpose provision mapping is a brief and precise way of showing 

the provisions available in the school. An effective provision map gives a clear link 

between provision and pupil progress, thus it helps in self evaluation as well. You are 

anxious to know more about the provision mapping, let us visit the following websites.  

http://www.bing.com/search?q=Monitoring+and+evaluating+provision%3A+self-

evaluation%2C+data+analysis+and+provision+mapping+2.3&form=MSNH14&qs=n&x

=139&y=15 (Reading 2.7.3) 

http://www.neath-porttalbot.gov.uk/PDF/sen_sen_report1.pdf (Reading 2.7.4) 

http://www.bing.com/search?q=Why+Monitoring+and+evaluating+provision%3A+self-

evaluation%2C+data+analysis+and+provision+mapping+2.3&go=&form=QBRE3 

(Reading 2.7.5. 

 

Activity 6 
  

Visit http://www.worldenable.net/bmf2005/policypakistan.htm to read “National 

Policy for Persons with Disabilities Pakistan, 2002 and “ Action Plan” to accomplish 

mission, and aims of the Policy. Suppose yourself as a monitor and reviewer of the 

Policy and Action Plan. Discuss the progress with some of the Directors /Principals 

working under the umbrella of Directorate General of Special Education to evaluate 

provisions for the children having SEN in the light of all commitments made in the 

above mentioned documents. Prepare a report on the gaps between promises and 

achievements, discuss it with your tutor and fellow students to develop consensus on a 

workable solution as a future strategy. Visiting this website will also help you to reach 

the decisions; info @ visionoffice.com 

 

2.8 Arranging Physical Environment 
The physical environment of the classroom influences the students’ achievement, their 

self-esteem and fosters optimal growth and development which ultimately improve 

opportunities for creative thinking and effective learning. The conducive learnable 

classroom climate prevents problem behaviors before they occur. Properly arranged 

physical space and instructional material of the classroom promotes the level of 

participation of children in the lesson and the quality of interaction between teacher and 

children and children to children. In a well managed child friendly classroom a variety of 

activities throughout the day can be accommodated to meet the teacher’s instructional 

goals effectively. The main actor in creating classroom atmosphere is the teacher, so 

he/she must be caring about the feelings of the students, both students with disability and 

without disability. He/she must be aware about students’ special needs. Thus we may 

conclude that teacher is responsible for organizational environment as well as for social 

environment of the classroom. The physical environment of the inclusive classroom must 

be arranged in such a manner that it accommodates diverse population of children with 

http://www.bing.com/search?q=Monitoring+and+evaluating+provision%3A+self-evaluation%2C+data+analysis+and+provision+mapping+2.3&form=MSNH14&qs=n&x=139&y=15
http://www.bing.com/search?q=Monitoring+and+evaluating+provision%3A+self-evaluation%2C+data+analysis+and+provision+mapping+2.3&form=MSNH14&qs=n&x=139&y=15
http://www.bing.com/search?q=Monitoring+and+evaluating+provision%3A+self-evaluation%2C+data+analysis+and+provision+mapping+2.3&form=MSNH14&qs=n&x=139&y=15
http://www.neath-porttalbot.gov.uk/PDF/sen_sen_report1.pdf
http://www.bing.com/search?q=Why+Monitoring+and+evaluating+provision%3A+self-evaluation%2C+data+analysis+and+provision+mapping+2.3&go=&form=QBRE3
http://www.bing.com/search?q=Why+Monitoring+and+evaluating+provision%3A+self-evaluation%2C+data+analysis+and+provision+mapping+2.3&go=&form=QBRE3
http://www.worldenable.net/bmf2005/policypakistan.htm
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disability. The space and material must be adjusted to facilitate barrier free conducive 

learnable atmosphere for all the children in the class. 

For example, to accommodate students with physical disabilities, teacher has to set up 

classroom arrangements observing the following:  

 “Create student supply boxes that contain basic materials such as pencils, notebooks, 

tape, stapler and glue. If you create supply boxes for all students, you can have them 

create name tags to attach to their classroom working boxes for assignments or group 

projects. Make this activity an inclusive one for your students. 

 Use an open cabinet with wide shelves to store student supply boxes. Make sure 

that you store boxes at arms length or closer to the floor for students using 

wheelchairs or other assistive devices to get around the classroom. 

 Location, location should be the motto in classroom arrangement of desks, tables or 

working stations for students who need to be able to turn wheelchairs or store 

crutches at student work centers. Try putting student working stations in an open 

corner of the room next to a window, so that the area feels open and larger for 

students who may need to move around the work station to work with peers. 

 Make sure that computer stations are arranged on tables that allow easy 

maneuverability for students using a wheelchair to go from the computer to his/her 

working area. 

 Teachers must check with Administration and the Registrar to insure that classrooms 

rosters that contain students with disabilities are not overscheduled during registration. 

Students with physical disabilities may need space and lots of it in having easy access 

to learning supplies and to peers during group work.” 

http://www.brighthub.com/education/special/articles/44472.aspx (Retrieved on 6.1.2010) 

 

For further study visit the following websites;  

http://www2.scholastic.com/browse/article.jsp?id=4134 (Reading 2.8) 

http://www.virginia.edu/studenthealth/lnec/Faculty_%20Guide_to_Accommodating_Stud

ents_with_Disabilities_outreach_handout.pdf (Reading 2.8.1) 

http://www.uiowa.edu/~eod/education/publications/assisting-students.html (Reading 2.8.2)  

http://www.articlesbase.com/education-articles/creating-conducive-classroom-climate-

256406.html#ixzz0sveSo5kT  

 

Activity 7 
 

The physical environment in and outside the classroom contributes tremendously for 

positive development and learning of children having SEN in a regular school.  

Visualizing mainstreaming of a visually impaired student what sort of changes would 

you like to make for arranging space, desk placement, environmental preferences and 

designing classroom space.                                                                                                      

Discuss your predictions with your tutor and fellow students to enrich your 

understanding on classroom organization to make it friendly for a student with visual 

impairment.  

 

http://www.brighthub.com/education/special/articles/44472.aspx
http://www2.scholastic.com/browse/article.jsp?id=4134
http://www.virginia.edu/studenthealth/lnec/Faculty_%20Guide_to_Accommodating_Students_with_Disabilities_outreach_handout.pdf
http://www.virginia.edu/studenthealth/lnec/Faculty_%20Guide_to_Accommodating_Students_with_Disabilities_outreach_handout.pdf
http://www.uiowa.edu/~eod/education/publications/assisting-students.html
http://www.articlesbase.com/education-articles/creating-conducive-classroom-climate-256406.html#ixzz0sveSo5kT
http://www.articlesbase.com/education-articles/creating-conducive-classroom-climate-256406.html#ixzz0sveSo5kT
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2.9 Self Assessment Questions    
1.   Discuss existing placement practices for children with special needs in regular 

schools and special school. 

2. Analyse the existing situation of inclusive education in Pakistan. Identify the 

strength and weaknesses of existing inclusive education programs. Give 

suggestions for further improvement.   

3. Describe parameters for effective planning and organization of effective 

interventions in regular classrooms. 

4. Discuss major changes that have affected service delivery approaches to meet SEN 

in regular schools over      recent years. 

5. Express technical information that is necessary to monitor, review and evaluate 

SEN Provisions. 

6. List and describe factors necessary for promoting and maintaining child friendly 

classroom to address SEN.  
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3.1 Introduction 
Disability refers to the social effects of physical or mental impairment. This definition, 

known as the ‘social model’ of disability, makes a clear distinction between the 

impairment itself (such as a medical condition that makes a person unable to walk) and 

the disabling effects of society in relation to that impairment. In simple terms, it is not the 

inability to walk that prevents a person entering a building unaided but the existence of 

stairs that are inaccessible to a wheelchair-user. In other words, ‘disability’ is socially 

constructed. The ‘social model’ is often contrasted with the ‘medical model’ ( please read 

the components of social model of disability and medical model of disability in the 

section 3.1 of the Allied Material) which sees ‘disability’ as synonymous with 

‘impairment.’ If we talk about disability or a handicap, we are measuring people with the 

yardstick of our society., “A person who has, for instance, lost one arm or leg, is branded 

‘disabled’ only because it might prevent him from doing a certain type of work that his 

employer or society in general, might expect of him. Therefore, the negative word 

‘disabled’ comes to be used only because ‘able-bodied’ people are taken as a norm. 

Maladjustment may shortly be described as ‘inability to react successfully and 

satisfactorily to the demands of one’s environment’. It encompasses a wide range of 

physical, psychological and social conditions, but most often implies an individual’s 

failure to meet social or cultural expectations. 

 

3.2 Objectives 
The objectives of the unit are to enable the students to: 

1. Know the status of persons with special needs in different societies. 

2. Be acquainted with the issues of persons with special needs such as social 

adjustment, medical treatment, psychological adjustment and vocational training. 

3. Enable the students to understand how, when and where adaptations in the 

curriculum may be made for special students. 

4. Have an overview of the special education policies of Government of Pakistan. 

5. Assess the differences in policies and practices for persons with special needs.  

6. To make recommendations for appropriate changes in policies of Government. 

7. To make recommendations for organization of provisions and placement for special 

needs. 

 

3.3 Consideration in Selecting an Early Intervention Strategy: 
Early interventions for children and young people and their families should be evidence-

based, developmentally appropriate and address key risk and protective factors known to 

be associated with positive child outcomes.  

 

Early interventions can be broadly grouped into three categories: 

i. Parenting programs, 

ii. Child-focused programs and 

iii. Multi-component programs. 

 

Parenting programs are short-term interventions which primarily target the parent or 

family and provide parenting education or skills training. Child-focused programs target 
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the child or young person directly and typically involve instructional or skills-based 

approaches delivered in the school settings. Multi-component programs involve more 

than one intervention and may target the entire school, the home and/or the community in 

addition to the child. 

 

Reading of the Section 3.3 of the Allied Material would provide a detailed account on the 

Early Intervention strategies for special people. 

 

Activity 
 

Read the text given on the site www.community.nsw.gov.au/.../research_ei_strategies 

These two readings would provide you with a comprehensive overview on Early 

Intervention. Now prepare an early intervention program for a family having special 

child. Now write the reasons and justifications on which this particular program had 

been developed. 

 

3.4   An Analysis of Key Issues 
Persons with a disability have traditionally formed a socially excluded minority. The 

problems associated with social exclusion are many and complex. The resolution of these 

problems is challenging and requires imaginative and multifaceted actions. Some of the 

problems are directly related to limitations preventing the child from enjoying normal 

contacts with other children and social and educational activities typical for his or her 

age. The barriers in the society can be mainly classified into two:  

 

 The environmental & 

 Attitudinal, whereas 

 Lack of information is another major barrier faced by Disabled People. 

 

The major environmental barriers are of two types: Architectural and Communication.  

The real issue behind these barriers is the disability insensitive attitude of the society. 

Even a stringent law can do very less unless there is a change in the mindset of people 

and a willingness to accept and respect (disabled) people. There is an attitude of relating a 

disabled person with his or her disability and not to his/her abilities. The society should 

be dynamic enough to Accept all Differences, as the world exists only because of its 

differences and the natural balance among them. . The parent’s attitude towards the 

disabled child is among the most important factor determining the future adjustment of 

the child in the society. Such attitudes depend upon many factors such as parent’s 

personality, their previous experiences with disability and the severity of disability. 

Inadequate and inappropriate attitudes may result in over-protection of the child and 

cause emotional problems such as dependence and immaturity. These consequences tend 

to become worse as time passes unless appropriate measures are taken to reduce them. 

 

Moreover, there are many other issues which hinder the adjustment of persons with 

special needs, in society such as Abuse, Mobility, Education and Access to resources. 

 

http://www.community.nsw.gov.au/.../research_ei_strategies
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i. Social Adjustment 
The current attitude of most people towards the wheelchair-bound can be adequately 

summed up in two words – apathetic and ignorant. In terms of ignorance, it would 

explain that most people do not know and hence are not able to help in any way. Due to 

discrimination, lack of understanding and over sympathy people with special needs are 

often segregated ironically. 

 

To read more details on the social adjustment of special needs as a key issue, please read 

the section 3.2.1 of the Allied Material and browse through the following websight to 

have an analytical perspective of the problems of social adjustment of persons with 

special needs. 

 

Activity 
 

Discuss the problems of social adjustment with special people and develop a draft on 

strategies which can minimize the barriers by involving his/her community.  

 

ii. Medical Treatment 
A study by June Isaacson Kailes, (given on www.dotmed.com/news/story/4759/ ) 

associate director of the Center for Disability Issues and the Health Professions at the 

Western University of Health Sciences in Pomona, CA, found in a national survey that 

people with a variety of limitations can't follow the usual instructions of sitting on an 

examining table, reading an eye chart, staying still, etc. Therefore these people tend not to 

get the treatment that they need. In the national survey Kailes found that disabled people 

have problems using X-ray machines, rehabilitation equipment, scales and scanning 

devices, like MRIs. She also discovered that the most common problem was getting onto 

an examining table and that most doctors don't consider this a problem, because they feel 

that an examination in a wheelchair is adequate. Kailes argues that, in fact, the physician 

is missing half of a person's body and can't perform a thorough examination of certain 

areas of the body. 

 

Activity 
 

 Interview a person with physical disability/visual impairment/hearing impairment, 

what type of problems they come across while seeking the medical treatment. 

 Interview a parent having child with physical disability/visual 

impairment/hearing impairment, what type of problems they come across while 

seeking the medical treatment. 

 Interview a medical doctor who deals with people having physical 

disability/visual impairment/hearing impairment, what type of problems they 

come across while dealing with them. 
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iii. Psychological Adjustment 
Apart from the apparent physical barriers that most individuals on wheelchair would 

inadvertently experience in an attempt to carry on a normal life, the more pertinent 

matters which are often neglected by the public are those related to the individual’s heart 

and soul, or more formally, his/her psychological development. 

 

Activity 
 

Study the psychological impacts of disability (A case Study). 

 

iv. Vocational Training: 
Generally many people including potential employers are still prejudiced against the 

disabled who are often stereotyped as incapable and have no abilities to manage work. 

Such an orthodox perception is still prevalent. Disabled are seen as an economic liability 

and have no potential. (Report of the Committee on Employment, 1988). 

 

Generally, the disabled who are trainable lacked the vocational skills for work in the 

manufacturing and commercial sectors. There are many problems related with vocational 

training of persons with special needs such as, 

 

 Vocational training programs for the disabled are not relevant to the job 

requirements in the industries hence it is more difficult to place the disabled on the 

jobs. 

 Vocational training programs for the disabled have not made progressive changes 

in the delivery of services. Rehabilitation and training programs have not kept in 

tandem with the changes of the job market. Most of the skills and training 

programs including the tools used are antiquated.  

 The transportation problem is one of the major issues facing the disabled. Without 

a customized transportation system to the training institutes or places, many 

disabled are confined to their homes.  

 Another common phenomenon is social stigmatization. Many disabled who are 

stigmatized are seen as not normal. People exercise a lot of discrimination and 

rationalize a number of ways for not giving appropriate treatment to the disabled. 

 

The website given below, would give you a preview on the vocational training programs 

and vocational training strategies of different countries. 

www.ilo.org/public/english/region/asro/bangkok/.../egmphilippines.pdf 

 

The following site is on Pakistan Country Report presented at ASIAN AND PACIFIC 

DECADE OF DISABLED PERSONS, 2003-2012 BIWAKO MILLENNIUM 

FRAMEWORK PROGRESS ON THE MID OF THE DECADE 

www.worldenable.net/bmf5/paperpakistan.htm -   

 

http://www.worldenable.net/bmf5/paperpakistan.htm
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A visit to the following website would help you know the status of vocational training 

program for disabled in Pakistan. 

prr.hec.gov.pk/Chapters/828-0.pdf 

 

Activity 
 

The reading of the text on the following site would give you a comprehensive view on 

the issues related to the vocational training of special people, strategies to overcome 

the problems and recommendations for the appropriate training of people with special 

needs. 

www.fas.ie/en/pubdocs/disability/Vocational_Training_Strategy.pdf 

 

  

3.5 Components of an Exemplary Model Adaptations in Curriculum 
Modifying existing general curriculum has been an effective way to create more 

accessible learning environments to support all students and their teachers in various 

educational contexts. Switlick (1997) explains that the purpose of modifying curriculum 

is "to enable an individual to compensate for intellectual, physical, or behavioral 

challenges" (p. 236) and to create learning environments which "allow the individual to 

use existing skill repertoires while promoting the acquisition of new skills and 

knowledge" (p. 236). 

 

There are many terms in use regarding changes made to curriculum, such as 

enhancements, accommodations, overlapping, and adaptations. Comfort (1990) defines 

curriculum modification as "the adapting or interpreting of a school's formal curriculum 

by teachers into learning objectives and units of learning activities judged most 

reasonable for an individual learner or particular group of learners" (p. 397). Curriculum 

modification involves change to a range of educational components in a curriculum, such 

as content knowledge, the method of instruction, and student's learning outcomes, 

through the alteration of materials and programs (Comfort, 1990; King-Sears, 2001; 

MacMackin & Elaine, 1997; Reisberg, 1990). Although some may distinguish instruction 

from curriculum and argue that mere instructional modification should not be considered 

as curriculum modification, defining curriculum modification requires us to understand 

curriculum as a broad concept which involves various educational components and 

people involved in the educational processes. After all, contents, instruction, input and 

output inseparably construct daily teaching and learning. Reisburg (1990) lists examples 

of the modifications of content, such as teaching learning strategies, simplifying concepts 

or reading levels, teaching different sets of knowledge and skills needed by students, and 

setting up specific objectives and examples of modifications to instructional methods, 

including reducing distractions, altering the pace of lessons, presenting smaller amounts 

of work, clarifying directions, and changing input and response modes. All of these 

teaching events should be considered as examples of curriculum modification. 

King-Sears (2001) identified four types of curriculum modification: (a) accommodation, 

(b) adaptation, (c) parallel curriculum outcomes, and (d) overlapping curricula on a 

continuum.  

http://www.fas.ie/en/pubdocs/disability/Vocational_Training_Strategy.pdf
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 This categorization represents the relation between modified curriculum and general 

curriculum in terms of differences and similarities in educational input including content 

knowledge and conceptual difficulty, educational output including educational goals, and 

methods of instruction. 

Now read the section 3.3 of the Allied Material for details. 

 

Activity 
 

Take the curriculum of Grade 1,5 and 6 for Mathematics and Social Studies. What 

adaptation/accommodations/enhancements would you suggest for a child with mild 

intellectual deficiencies/visual impairment/hearing impairment and Why? 

 

3.6 Recommendations for Changes in Policy and Practice 
For this topic students are suggested to read the following documents of Government of 

Pakistan and section 3.6 of the Allied Material and carryout the following activities. 

 

Activity 
 

 Prepare a critique on the policies of Government of Pakistan, for special people. 

 Take any section of the latest policy of Government of Pakistan and watch out its 

extent of implementation in your community. 

 

3.7 Organization of Provisions 
Services play a vital role in meeting the needs of disabled children and their families and 

in ensuring that they are not excluded from the opportunities that most non-disabled 

Children and their families take for granted. A common theme from parents’ and 

children’s accounts is the desire for an ordinary and reasonable quality of life. Social 

attitudes and limited and variable service provision continue to exclude disabled children 

from many opportunities, and to constrain the lives of their families. The assessment of 

children’s and families’ needs and the development of services to meet those needs are 

vital steps towards well-being. 

 

A reason for high levels of unmet need is lack of co-ordination between different 

agencies and professionals providing services for disabled children, so that no holistic 

view of the child and family is obtained. Parents report ‘a constant battle’ to find out 

about what services are available and the roles of different agencies, and to get 

professionals to understand their needs.  

 

Much research highlights the needs of parents for information about services, about their 

child’s condition, and about how they can support their child’s development. Children 

also speak of the need for information about their condition and treatment, about how to 

live with the condition and how to overcome disabling barriers. In many cases these 

needs have not been met. Ideally a system/network of resources should be developed 

which should start at the time of the birth of the child from where intervention must start. 
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All the needs of persons with special needs and their parents should be addressed through 

a well developed system which would be self-directed where Education, Health, 

Employment, Community-based Services are automatically organized where learning 

conditions (to study, to receive a good education at ordinary secondary schools and 

kindergartens) for children with disabilities; develop provision of special needs 

education; establish favorable conditions of social- psychology, inclusive education for 

children with disabilities. 

 

In a study given on the website (www.ncbi.nlm.nih.gov/pmc/articles/PMC1372271/) 

parents of special children propose a three dimensional model of good practice: 

 

 Short directories of local services and support networks, which are regularly   

updated 

 More in-depth and informative booklets covering local and national services 

 Support from locally based facilitators or key workers to guide parents through the 

information. 

 

The reading of the material on the website (www.un.org/esa/socdev/enable/disa54e1.htm) 

would acquaint you with an  

 

 Overview of recent policy and programme activities i.e. 

  Activities of Governments 

Activities of the United Nations system 

Activities of Non-governmental Organizations 

  International Norms and Standards related to Persons with Disabilities 

 Data and Statistics Concerning Persons with Disabilities 

Activities of the United Nations Statistics Division 

 Selected Activities of Non-governmental Organizations 

 Accessibility at United Nations Headquarters 

 United Nations Voluntary Fund on Disability 

 

Activity 
 

Browse through the following website. After reading the text on these, prepare a set of 

recommendations to organize the existing provisions in the community, how can we 

fully utilize the existing provisions and how the required provisions be organized to 

fully include the people with special needs in all walks of life. 

 

www.hrc.co.nz/report2/chapters/recommendations1.html -  

en.wikipedia.org/wiki/No_Child_Left_Behind_Act - 

books.google.com.pk/books?isbn=0710070128 

 

http://www.un.org/esa/socdev/enable/disa54e1.htm#top#top
http://www.un.org/esa/socdev/enable/disa54e1.htm#B#B
http://www.un.org/esa/socdev/enable/disa54e1.htm#C#C
http://www.un.org/esa/socdev/enable/disa54e2.htm
http://www.un.org/esa/socdev/enable/disa54e3.htm
http://www.un.org/esa/socdev/enable/disa54e3.htm#top
http://www.un.org/esa/socdev/enable/disa54e3.htm#B
http://www.un.org/esa/socdev/enable/disa54e4.htm
http://www.un.org/esa/socdev/enable/disa54e5.htm
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Exercise 
1. What are the essentials of early intervention programs for disabled? 

2. What considerations should be taken into account before recommending an early 

intervention program to parents of a child with special needs? 

3. What is meant by adaptations in curriculum? 

4. Describe the social model of disability. 

5. Describe the medical model of disability/ 

6. What are the main sections of all the policies of Government of Pakistan for 

Special people? 

7. What recommendations were given in the 38
th
 session of International Labor 

Organization for the vocational rehabilitation of disabled? 

8. Differentiate between curriculum modification and instructional modification? 

9. Explain the extent of changes involved in the four types of curriculum modifications, 

as explained by categorized by King-Sears (2001) and Switlick (1997)? 

 

Questions to be researched 
1. What are the differences in the policies of Government of Pakistan and any 

developed and developing country? 

2. Why problems in service design and delivery for persons with special needs exist 

in our society? 

3. How does the legislation support persons with special needs? 

4. What are the reasons of gaps existing in the policies and practice in Pakistan? 
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4.1 Introduction 
Learning disability is a general term that describes specific kinds of learning problems. A 

learning disability can cause a person to have trouble learning and using certain skills. 

The skills most often affected are: reading, writing, listening, speaking, reasoning, and 

doing maths. 

  

Learning disabilities (LD) vary from person to person. One person with LD may not have 

the same kind of learning problems as another person with LD. Researchers think that 

learning disabilities are caused by differences in how a person's brain works and how it 

processes information? Children with learning disabilities usually have average or above 

average intelligence. It is only that their brains process information differently. Learning 

disorders are intrinsic to the individual which are presumed to be due to central nervous 

system dysfunction which can result from such factors as anatomical differences, genetic 

factors, neuromaturational delay, neurochemical / metabolic imbalance, severe nutritional 

deficiency or trauma. 

 

The common characteristics of learning disabilities can be listed as; 

 Perceptual problems : discrimination of auditory and visual stimuli , auditory and 

visual closure and sequencing 

 Oral language difficulties: listening, speaking, vocabulary, linguistic competencies 

 Reading difficulties: Decoding, basic reading skills, reading comprehension 

 Written language difficulties: spelling , handwriting, written comprehension 

 Mathematic difficulties: Quantitative thinking, arithmetic, time, space , calculations 

 Motor difficulties:  Problems with movement and coordination whether it is with 

fine motor skills (cutting, writing) or gross motor skills (running, jumping). 

Physical abilities that require hand–eye coordination, like holding a pencil , 

threading a needle 

 Inappropriate social behavior:  Social perception, emotional behavior, establishing 

social relationship 

 

Each learning disability condition has different symptoms and behaviors associated with 

it. A learning disability, or learning disorder, is not a problem with intelligence. Learning 

disorders are caused by a difference in the brain that affects how information is received, 

processed, or communicated. Children and adults with learning disabilities have trouble 

processing sensory information because they see, hear, and understand things 

differently.   Their brain process information differently. The World Health Organization 

(WHO) has précised learning disabilities as “a state of arrested or incomplete 

development of mind”. 

 

4.2 Objectives 
The objectives of the units are to: 

1. Provide the students with an overview on learning disabilities in terms of its 

definition, categorization, causes and identification. 
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2. Give an understanding of reading difficulties, its causes, types, characteristics and 

remedial strategies. 

3. Enable the students to develop Individualized Education Plan (IEP) for Dyslexics. 

4. Develop a family support program for children with learning disabilities in 

Pakistani scenario. 

 

4.2.1 Problems in Defining Learning Disabilities 
The recognition of specific learning disabilities as a type of handicap is relatively recent. 

The term became popular in 1963 when representatives of several parent organizations 

dealing with brain-injured and severely handicapped children met in Chicago to discuss 

their mutual problems and to establish a national organization. The concept and label 

were introduced to include a large group of children who did not fit other categories of 

handicapping condition but did need help in acquiring school skills. 

 

In the year since 1963, many people have tried to define learning disabilities, but no one 

has yet developed a definition that is acceptable to everyone. Professionals, working with 

learning disabled students tended to define learning disabilities from their own 

professional point of view. Different definitions therefore emphasized different aspects of 

learning disabilities such as neurological damage in the central nervous system, academic 

failure, visual perceptual disorders, language disorders, psychological process 

dysfunction, behavioral symptoms and impaired learning efficiency. 

 

The Definition of learning disabilities which is most widely used is the one incorporated 

in Public Law (PL) 94-142, the Education for All Handicapped Children Act (U.S. office 

of Education, Aug.23,1977) and is a basis for federal and state law) states as: 

 

“Children with specific learning disabilities means those children  who have a disorder 

in one or two of the psychological processes involved in understanding or in using 

language, written or spoken, which disorder may manifest itself in imperfect ability to 

listen, think, speak, read, write, spell or do mathematical calculations. Such disorder 

include conditions as perceptual handicaps, brain injury , minimal brain dysfunction, 

dyslexia and developmental aphasia. Such terms does not include children who have 

learning problems which are primarily the result of visual, hearing or motor handicaps 

of mental retardation, emotional disturbance or environmental, cultural or economic 

disadvantage”  has helped reduce the number of terms and definitions in use , but this 

definition has serious limitations. 

 

Another definition which had been influential was proposed by national Joint Committee 

on Learning Disabilities (NJCLD) in 1981 states as:  

 

Learning Disability is a generic term that refers to a heterogeneous group of disorders 

manifested by significant difficulties in the acquisition and use of listening, speaking, 

reading , writing, reasoning and mathematical abilities. These disorders are intrinsic to 

the individual and presumed to be due to central nervous system dysfunction. Even 

though a learning disability may occur concomitantly with other handicapping condition  
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(e.g. sensory impairment, mental retardation, social and emotional disturbances) or 

environmental influences (cultural differences or inappropriate instructions, 

psycholinguistic factors), it is not the direct result of those conditions or influences. 

 

Many definitions evolved over the period such as the most widely used resource for 

physicians and psychologists- the Diagnostic and Statistical Manual for Mental Disorders 

(third version in 1980) referred Attention deficit Disorders as a diagnostic symptom for 

learning disabilities. 

 

There are number of reasons why educators have difficulty with identifying children with 

specific learning disabilities. 

 

First, many people have equated learning disabilities with any kind of problems. This has 

tended to obscure the target population. 

 

Second, there is no single observable characteristic or syndrome of behaviors which is 

typical of a learning disabled child because these children present a variety of diverse 

behavioral symptoms. 

 

Third, each child has his or her own unique learning pattern. The behavioral system 

depends on the kind of disability, its severity, the child’s intact abilities and how the child 

tries to cope with the problem. 

 

Fourth, some of the behavioral system of specific learning disabilities might also arise 

from visual. or hearing problems, mental retardation, emotional disturbances, social 

maladjustment, health problems, cultural differences or family problems. 

 

Fifth, when a child is multiply handicapped and has other problems in addition to a 

specific learning disability, the presence of learning disability may be overlooked because 

attention is drawn to the more obvious problems in health, vision, hearing etc. The more 

subtle learning disability sometimes remains undetected. 

 

Having a single term to describe this category of children with disabilities reduces some 

of the confusion, but there are many conflicting theories about what causes learning 

disabilities and how many there are. The label "learning disabilities" is all-embracing; it 

describes a syndrome, not a specific child with specific problems. The definition assists 

in classifying children, not teaching them. Parents and teachers need to concentrate on the 

individual child. They need to observe both how and how well the child performs, to 

assess strengths and weaknesses, and develop ways to help each child learn. It is 

important to remember that there is a high degree of interrelationship and overlapping 

among the areas of learning. Therefore, children with learning disabilities may exhibit a 

combination of characteristics.  

 

For reading the details of different versions of definitions of Learning Disabilities, 

read the section 4.1 from the material.  



48 

Activity 
 

 Analyze the concepts included in NJCLD definition of learning disability and 

those given in the federal definition and write down the common elements given 

in both the definitions. 

 Conduct a survey in the nearby schools of your residence, how many primary 

school teachers know about Learning Disabilities. 

 

4.3 Identification of students with learning disabilities 
By now you must have understood that identification of learning disables include the 

screening of such individuals on a much wider continuum as no one characteristic is specific 

to the condition. Students who have learning disabilities may exhibit a wide range of traits, 

including problems with reading comprehension, spoken language, writing, or reasoning 

ability. Hyperactivity, inattention, and perceptual coordination problems may also be 

associated with learning disabilities. Other traits that may be present include a variety of 

symptoms, such as uneven and unpredictable test performance, perceptual impairments, 

motor disorders, and behaviors such as impulsiveness, low tolerance for frustration, and 

problems in handling day-to-day social interactions and situations. So the problem should be 

identified cautiously on a wider range of symptoms. 

 

Let’s go through the symptoms of learning disabilities which are the signs of concern for 

parents and teachers in identifying and reaching such individuals. 
 

Among the symptoms commonly related to learning disabilities are:  

 poor performance on group tests  

 difficulty discriminating size, shape, color  

 difficulty with temporal (time) concepts  

 distorted concept of body image  

 reversals in writing and reading  

 general awkwardness  

 poor visual-motor coordination  

 hyperactivity  

 difficulty copying accurately from a model  

 slowness in completing work  

 poor organizational skills  

 easily confused by instructions  

 difficulty with abstract reasoning and/or problem solving  

 disorganized thinking  

 often obsesses on one topic or idea  

 poor short-term or long-term memory  

 impulsive behavior; lack of reflective thought prior to action  

 low tolerance for frustration  

 excessive movement during sleep  

 poor peer relationships  
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 overly excitable during group play  

 poor social judgment  

 inappropriate, unselective, and often excessive display of affection  

 lags in developmental milestones (e.g. motor, language)  

 behavior often inappropriate for situation  

 failure to see consequences for his actions  

 overly gullible; easily led by peers  

 excessive variation in mood and responsiveness  

 poor adjustment to environmental changes  

 overly distractible; difficulty concentrating  

 difficulty making decisions  

 lack of hand preference or mixed dominance  

 difficulty with tasks requiring sequencing  
 

When considering these symptoms, it is important to remain mindful of the following:  

1. No one will have all these symptoms.  

2. Among LD populations, some symptoms are more common than others.  

3. All people have at least two or three of these problems to some degree.  

4. The number of symptoms seen in a particular child does not give an indication as 

whether the disability is mild or severe. It is important to consider if the behaviors 

are chronic and appear in clusters. 
  

4.4 Common Problems of Learners with Dyscalculia 

 When writing, reading, and recalling numbers, may make mistakes: number 

additions, substitutions, transpositions, omissions, and reversals 

 Difficulty with abstract concepts of time and direction 

 Inability to recall schedules and sequences of past or future events 

 May be chronically early or late 

 Inconsistent results in addition, subtraction, multiplication, and division 

 Inability to visualize, appear absent-minded, or lost in thought 

 Difficulty remembering math facts, concepts, rules, formulas, sequences, and procedures 

 Inconsistent mastery of math facts 

 Difficulty with left and right orientation 

 Difficulty following sequential procedures and directions in math steps 

 Slow in understanding math concepts in word problems 

 Confuse operations signs or perform them in the wrong order 

 Confuse part to whole relationships 

 Difficulty keeping score during games  

 Limited strategic planning ability  

 

Source: http://www.dyscalculia.org/calc.html 

 

For more details on the identification of learning disabilities, read the section 4.2 from 

the material. 
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Activity 
 

 Let’s brows through the following site and find out the potential causes of 

Dyscalculia and strategies which can be used to minimize the impacts of 

problem on the individual. 

 http://www.ldinfo.com/dyscalculia.htm 

 Keeping in mind the characteristics of individuals with learning disabilities, 

develop a Performa which can be a tool for screening children with learning 

disabilities at primary level.  

 

4.5 Students with Deficit in Basic Reading Skills 
Dysfunction in basic reading processing is typically referred to as a form of dyslexia. 

“Dyslexia “means a disorder of constitutional origin manifested by a difficulty in learning to 

read and spell, despite conventional instruction, adequate intelligence and socio-cultural 

opportunity. These students typically have difficulty recognizing and remembering the 

relationships between sounds and the letters used to represent them. As a result, they cannot 

decode words or use phonics skills to sound words . The difficulties of a student identified as 

having dyslexia occur in phonemic awareness and manipulation, single word decoding, 

reading fluency, reading comprehension, spelling and/ or written composition. These 

difficulties are unexpected for the student’s age, educational level or cognitive abilities. 
  

There are three major type of Dyslexia: 

1. Phonological Dyslexia 

2. Surface Dyslexia 

3. Mixed Dyslexia 
 

Phonological Dyslexia is an impairment in reading aloud unfamiliar words (i.e., an 

impairment of the subword reading system) This is often assessed using a naming task 

that presents participants with novel letter strings). People with pure phonological 

dyslexia often display little or no difficulty in reading aloud regular words or exception 

words, presumably because the whole-word reading system is intact. Surface dyslexia is 

impairment in reading aloud exception words (i.e., an impairment of the whole-word 

system) and the production of regularization errors (e.g., ONE pronounced as OWN). 

However, there is no difficulty in reading aloud regular words or novel letter strings in 

cases of pure surface dyslexia, presumably because the subword reading system is intact. 

Finally, mixed dyslexia involves characteristics of surface dyslexia and phonological 

dyslexia subtypes, whereby individuals demonstrate problems with both whole-word and 

subword reading skills. (Castles and Coltheart, 1993) 
 

Learning disability in basic reading likely involve difficulty with language processing 

and visual reasoning centers of the brain. So true learning disabilities are the result of 

neurological differences. 
 

For more details on the types ,causes, characteristics and treatment and management 

strategies of learning disabilities ,let’s go through the section 4.3 of the material which 

provide a comprehensive overview on the deficits of reading skills. 
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Activity 
 

 Study the anatomy of brain. 

 Find out the anatomical changes related with brain which are the potential causes 

of reading disabilities. 

 Collect information about how the brain in LD students work differently than the 

brain of non –LD students? 

 Identify children with reading problems at grade 4, categorize them as learning 

difficulties or learning disabilities. 

 

4.6 Developing Individualized Education Plan 
An individualized education plan (IEP) is an individual program tailored to the student’s 

special educational needs. It identifies learning expectations that are modified from the 

expectations given in the curriculum policy document for the appropriate grade and 

subject and any special education services and material used to assist the students in 

achieving the set goals and expectations. 

 

To create an effective IEP, parents, teachers, other school staff--and often the student--

must come together to look closely at the student’s unique needs. These individuals pool 

knowledge, experience, and commitment to design an educational program that will help 

the student be involved in, and progress in, the general curriculum. The IEP guides the 

delivery of special education supports and services for the student with a disability. 

Without a doubt, writing and implementing an effective IEP requires teamwork. The IEP 

also help teachers monitor the student’s progress to provide a framework for 

communication with parents. An IEP should include the following information to make 

sure, the most can be done to improve the student’s learning capabilities: 

 

 The student's present level of performance using the student profile.  

 Short-term objectives associated with each goal.  

 The special education and related services to be provided to the student.  

 The extent of the student’s participation in regular education.  

 The projected date for initiating the program.  

 The anticipated duration of services specified by the IEP team.  

 Regular evaluation procedures done by the IEP team.  

 

Let’s go through the section 4.4 of the compiled material to have more information on 

the development of IEP, its essentials and while developing IEP how strengths and 

weaknesses of the child are kept forefront. 

 

Activity 
 

 Study the Individuals with Disabilities Education Improvement Act of 2004 

(IDEA-2004). 

 Develop an IEP for a student who has learning disability in the reading area.  
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 Form mock IEP team for a particular case study where each person should 

assume an appropriate role (e.g., parent, special education teacher etc.), in a role-

play, you will then discuss the specific needs of the student in the case and 

complete appropriate pieces of the IEP given at the end of the unit. 

 

4.7 Developing family support program 
Parents and families with disabled and non-disabled children have special challenges in 

meeting the special needs of individuals and family as a whole. While every family 

struggles with meeting everyone’s diverse needs, families with disabilities present may 

have more challenges. Many parents experience predictable period of stress as they adjust 

to the demands of parenting a learning disabled child.  

 

Let’s go through the common stages of challenge and acceptance parents of learning 

disabled children experience. 

 

4.7.1 Denial of the Child’s Learning Disabilities 

Some parents deny their child's learning disability. A parent in denial will avoid talking 

about the disability and will make up excuses and alternate explanations of the problem. 

The parents may behave as if everything is okay and ignore the child or his learning 

problems. Alternately, the parent may blame the child for his poor school performance 

and believe the problem is the child's laziness or lack of effort. A child whose parents are 

in denial is at-risk for being punished for his poor school performance, which is 

inappropriate and may cause psychological damage to the child. This stage is especially 

difficult to deal with when spouses disagree on the child's disability and how the 

academic problems should be handled.  

 

4.7.2 Anger about the Child 

Anger is another common reaction in parents of children with learning disabilities. 

Parents struggling with anger may become argumentative, demanding, and verbally 

aggressive when dealing with a child's underachievement. They may project their anger 

toward a teacher, their spouse, or their child. Some may also be angry with themselves 

over the child's disability and their inability to "fix" the problem.  

 

4.7.3 Blaming Others for the Learning Disability 

Some parents of children with learning disabilities attempt to cope by blaming others for 

the learning disorder. The parent in the blaming stage may believe or say that:  

 the child is not learning because the teacher is not doing her job;  

 a spouse is making excuses for the child, whom the parent believes is not making 

the effort he should in school; or  

 incompetent teachers and school staff as a whole have caused the problem.  

 

This stage is especially difficult and stressful when spouses disagree about the child's 

disability. Further, the blamer may be unable to get past blaming to focus on resolving 

the child's learning problems. 

 



53 

4.7.4 Grief and Parents of Learning Disabled Kids 

Some parents of learning disabled children go through a grieving process that begins 

when they learn about the disability. Parents who grieve over their children's disabilities 

are usually concerned that their children may struggle for the rest of their lives. They may 

worry that the child will not be successful in life because of the disability. Parents may 

feel new grief over the years if their children have difficulty at various milestones when 

other children succeed.  

 

4.7.5 Parents of LD Children and Worry 

Worry and grief often go hand-in-hand in parents of learning disabled children. Parents 

may worry about:  

 their child's self esteem;  

 achievement and ability to make it through school;  

 whether the child will learn to read, do math, or perform other important life skills;  

 whether the child will be able to attend college or a vocational program;  

 the child having a successful career; and  

 the child developing life skills needed to have a family and a normal adult life.  

 

4.7.6 How to Cope with the Stress of Parenting a Learning Disabled Child 

Coping with the stress of parenting a learning disabled child can be a challenge, but it is 

also a skill that can be learned and strengthened with practice.  
 

“Family support" means goods and services needed by individuals or families to care for 

themselves or their family members with mental retardation or related disabilities or head 

injuries, spinal cord injuries, or similar disabilities and to enjoy a quality of life 

comparable to other community members.  
 

"Family Support Program" means a coordinated system of family support services 

administered by the department directly or through contracts with private nonprofit or 

governmental agencies across the State, or both.  
 

For details on the needs of Family Support Program for families having children with 

learning disabilities, read the section 4.5 from the material. 

 

Activity 
 

 Brows through the following sites and find out what type of  Family Support 

Program are available in other countries and how these programs are helpful for 

such families and individuals.  

 www.chsfs.org/Family_Life_Education.html - 

 www.friendsnrc.org/download/children_disabilities.pdf 

 http://www.emersondickman.org/ 

 http://www.emersondickman.org/ 

 Find out some Family Support Programs working in Pakistan for the betterment 

of individuals with special needs and how such programs are being worked out. 



54 

4.8 Exercise 
1. What is the difference between a person with LD and a slow learner? 

2. Working with learning disabled students is both rewarding and challenging. As a 

teacher which techniques would you adopt that work well with learning disabled 

students and are equally effective for their nondisabled classmates. 

3. List down the characteristics of learning disabilities and elaborate how these 

characteristics impede the student’s learning. 

4. Analyze the definition of learning disabilities given in Public Law 94-142, the 

Education for All Handicapped Children Act, and point out the limitations 

associated with these. 

5. Develop an overview on the definitions of learning disabilities, came up during 

different eras. 

6. What are the documentation criteria for a learning disability? 

7. How can learning disabilities be remediated? 

8. What is involved in learning disabilities testing?  

9. Write down the paragraph on the reasons why reading difficulties are associated 

with neurological differences? 

10. What is the difference between dysgraphia and dyslexia? 

11. What methodology should you use to teach reading to a child having learning disability? 

12. How and why do people have dyscalculia? 

13. How would you support learners having learning disability and help him/her with 

numeracy skill development? 

14. What are the essentials of Individualized Education Plan?  

15. What is the process of developing IEP? 

16. What are the components of family support program? 

 

4.9 Research the following questions: 
1. What kind of psychologists might diagnose learning disabilities? 

2. How does labeling affect the lives of people with learning disabilities? 

3. What rights does a parent have for a child that was not diagnosed with a learning 

disability in his/her school though the parents kept on asking and has been privately 

diagnosed? 

4. How would you promote the rights of people with learning disabilities? 

5. How does Learning Disability create a gap between ability and performance in a child? 
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4.11 IEP Form 
 

IEP for School Age Children 

(taken from: 

 

School:  .........................................................  .................................................................  

Student Name: ............................................... Student ID# .............................................  

Age:  ............................................................. Date of Birth:...........................................  

Disability Classification: ...............................  .................................................................  

  

Student Information:  
Address: ........................................................  .................................................................  

Phone: ........................................................... Alternate Phone: ......................................  

Current Grade: ..............................................  .................................................................  

Ethnic Group: ................................................  .................................................................  

Gender: ..........................................................  .................................................................  

Native Language: ..........................................  .................................................................  

Medical Alerts: .............................................  .................................................................  

Additional Information: ................................  .................................................................  

Parent/Guardian Information ........................  .................................................................  

  

General IEP Information 

Date of Initial Referral: ...................................................................................................  

Date of Initial IEP Meeting: ............................................................................................  

Date IEP Initially Implemented: .....................................................................................  

Projected Date of Next Review:  ....................................................................................  

  

Current Meeting 

Date:  ...............................................................................................................................   

Type of Meeting: ............................................................................................................  
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Initial  ...............................................................................................................................  

Requested Review ...........................................................................................................  

Annual Review ...............................................................................................................  

Attendees: .......................................................................................................................  

  

If Requested Review, Reason for Request: .....................................................................  

  

Current Student Needs 

Student Strengths: ...........................................................................................................  

Parent Concerns: .............................................................................................................  

Teacher Concerns: ..........................................................................................................  

Student Needs 

Specific Student Needs: (list assistive technology, use of Braille, etc.) 

Specific Ways Disability Interferes with Academic Abilities: 

Transitional Needs: (based on student’s age) 

  

Current Student Performance and Accommodations 

  

(Please attach copy of most recent evaluations, report card and state or district 

performance tests.) 

Current level of knowledge, level of intellectual functioning, expected rate of progress, 

current accommodations: ................................................................................................  

Social Development and Current Accommodations: ......................................................  

Physical Development and Current Accommodations: ..................................................  

 

Annual Goals 

Goal:  ...............................................................................................................................  

Evaluation Criteria: .........................................................................................................  

Procedures for Evaluation: ..............................................................................................  

Evaluation Schedule: ......................................................................................................  

  

Goal:  ...............................................................................................................................  

Evaluation Criteria: .........................................................................................................  

Procedures for Evaluation: ..............................................................................................  

Evaluation Schedule: ......................................................................................................  
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Goal:  ...............................................................................................................................  

Evaluation Criteria: .........................................................................................................  

Procedures for Evaluation: ..............................................................................................  

Evaluation Schedule: ......................................................................................................  

  

Goal:  ...............................................................................................................................  

Evaluation Criteria: .........................................................................................................  

Procedures for Evaluation: ..............................................................................................  

Evaluation Schedule: ......................................................................................................  

  

Recommendation Services and Programs 

(Include Special Education Services, Related Services, Modifications/Accommodations, 

Assistive Technology, Aids) 

Service: ...........................................................................................................................  
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UNIT 5 
 
 
 
 
 
 
 
 

Transition from School  
to Work or College 

 
 
 
 
 
 
 
 
 
 

 
 

Written by: Mrs. Shaista Majid 
Reviewed by: Dr. Muhammad Mahmood Hussain Awan 
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5.1 Introduction 
Transition is defined as a comprehensive process, which includes the event of transfer 

and attends to the medical, psychosocial and educational/vocational needs of young 

people and the needs of their parents. 

 

Transition is a challenging and complex process for individuals with disabilities because 

comparatively youth with disabilities sometimes take longer time (or have more 

difficulty) in completing high school than youth without disabilities.   

 

Unlike their normal age mates such youth also have to face the challenges of 

unemployment, further education or adjustment in the community after completing the 

school years. These challenges are accompanied by a lack of information and 

understanding about the available support services for them in the society and lack of 

system-wide integration and coordination. 

 

Research offers the following suggestions to help in making the transition out of high 

school as smooth as possible: 

 

1.  Put in place a number of practical work situations where employment learning 

opportunities and community participation are possible. 

2.  Help youth develop a variety of skills that would be relevant in different 

employment situations. Youth require a variety of generic skills to keep up with the 

ever-changing job market. 

3.  Ensure youth have access to information, counselling and opportunities for post-

secondary education and employment. Present them with a variety of options in 

order to find one that suits their needs. 

4.  Ensure the continuation of skills training and special education opportunities.  

 Youth with disabilities require formalized and inclusive processes to support their 

successful transitions (Alberta, 2007). 

 

The special education system is now providing transition support by coordinating 

different services designed to address a handicapped person’s life domains such as post-

secondary education, employment, independent living, and community adjustment.  

The transition support practices usually begin in the middle school years including 

coordination across systems and involving socioeconomic and community factors. (C.M., 

Lehman, et al., 2002).  

 

This unit deals with transition of handicapped individuals from pre- school to school and 

from school to after school life.  It provides details of the international/national 

longitudinal Transition study. It includes material on planning and organizing effective 

interventions for successful transition. This unit throws light on local/community study.  

The market survey and the follow up have also been discussed.  
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5.2 Objectives 
Upon completion of this unit, you will able to; 

 

1. discuss the transition of handicapped youth from school to work or college 

2. explain international and national longitudinal transition studies 

3. describe the effect of planning and organization of effective interventions practices 

on transition outcomes 

4. discuss the available intervention practices at school and community 

5. integrate transition practices into the IEP process. 

6. decide the need of market survey and follow up of handicapped individuals. 

 

5.3 National Longitudinal Transition Study 
In 1983, a national study of special education students' experiences with transition out of 

school and into adult life was mandated by the U.S. Congress. The Office of Special 

Education Programs (OSEP) of the U.S. Department of Education contracted with SRI 

International for this study design. 

 

In April 1987, SRI began data collection under a separate contract, for The National 

Longitudinal Transition Study of Special Education Students, 1987-1991 (NLTS).  

 

In 2001, the U.S. Department of Education funded the National Longitudinal Transition 

Study-2 (NLTS2) to provide a national picture of the characteristics, experiences, and 

outcomes of secondary school students with disabilities as they transition to young adulthood. 

 

This study (NLTS2) included a sample of more than 11,000 youth of ages 13 through 16 

receiving special education services in seventh grade or above in the 2000-2001 school year. 

 

The information regarding out-of-high school youth with disabilities in several key 

domains provided in this report includes mainly the following: 

 

 Postsecondary education enrolment and educational experiences, such as major 

field of study and support services received. 

 Employment status and characteristics of youth’s current or most    recent job. 

 Productive engagement in school, work, or preparation for work. 

 Residential independence; the prevalence of marriage, parenting, and sexual 

behavior; and aspects of their financial independence. 

 Social and community involvement, including friendship activities and community 

participation in both positive and negative ways 

 

Let us read the following complete report on NLTS-2 to enhance our knowledge; 

 

Reading No. 1: The Post-High School Outcomes of Youth with Disabilities up to 4 

Years After High School: A Report From the National Longitudinal Transition Study-2 

by Newman, Lynn, et al. SRI International.  
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Note: - Details of SRI International research institute and its mission is briefly narrated in 

the suggested reading; 

 

Let us further read the following article to understand the complication regarding the 

transition from school to the post-school environment for individuals with a disability. 

 

Reading No. 2: ‘Transition from school for youths with a disability: issues and 

challenges’ by Winn, Stephen and Hay, Ian. 

 

Let us do an exercise to check our knowledge. 

 

5.4 Exercise  
Q.1 Write down a summary of the National Longitudinal Transition Study-2. 

Q.2 Describe the focus group of the National Longitudinal Transition Study-2. 

Q.3 Summarise the findings of NLTS-2. How these findings are generalized? 

Q.4 Explain the data sources for youth with disabilities in NLTS-2. 

Q.5 Review the issues and challenges that the individuals with disability face during the 

transition from school to the post-school environment. 

 

5.5 Planning and Organizing Effective Interventions 
Repetto, Jeanne B. And Correa, Vivian I. (1996) expanded views on transition by saying 

that many issues such as school restructuring, inclusive education, and school-community 

linkage reform movements affect the development of effective transition planning models 

for early childhood and secondary education of students with disabilities. Thus the 

effective transition planning for both early childhood and secondary levels must address 

the ecological perspective and include home, community, and school coordination and 

collaboration.  

 

The transition services are defined as a coordinated set of activities designed in an outcome-

oriented process. The school to post-school activities such as vocational training, 

employment, college, adult services, independent living, and community participation, 

include the development of objectives for employment and other aspects of adult living, to be 

achieved through instruction, related services and community experiences. 

 

The Individualized Education Program (IEP) for students of 14 years of age, include a 

statement of school and post-school goals and indicate the planning for this transition. 

The Post-School Goals identify what the student will be doing after high school and upon 

completion of transition activities. At the age of 16 years, the students begin to receive 

the actual transition services that would lead to the achievement of these goals. Annual 

goals, transition activities, and other IEP components, are developed to support the 

student in reaching his or her desired post-school goal(s).  

 

Transition-focused IEP planning must include recommendations of school counselors, 

vocational or career assessment personnel, vocational educators, employment specialists 

or job coaches, rehabilitation providers, and representatives of community transition 
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committees, independent living centers, agencies serving mental health or mental 

retardation, postsecondary programs, employment agencies, local business and industry. 

(IDEA, 1997). 

 

The success and benefit of service coordination in health care, mental health and mental 

retardation services have gained the attention of educators and policy makers. (Kochhar-

Bryant, Carol A., et al., 2009, PP.131). 

 

Community resources and other agencies provide services for youth with disabilities, 

such as vocational rehabilitation, mental health and mental retardation agencies, 

Independent living centers, Postsecondary education and training providers, Community 

resources and organizations, employers, etc.  

 

Community resources and other agencies that serve youth with disabilities generally use a 

set of following effective transition practices.  

 

 Emphasize self-determination and self-advocacy. 

 Make planning person-centered and individualized. 

 Involve family and support networks 

 Maintain high expectations and aspirations. 

 Focus on community outcomes. 

 Cultivate interagency collaboration (Grossman, 2006) 

 

These practices should be followed by all youth programs providers. 

 

Success of each program for disabled youth depends upon its smooth running but 

different issues limits its full utilization. The Workforce Investment Act (WIA) youth 

programs offer services that enhance youth development and meet the needs of youth 

with disabilities. It suggests that WIA programs and other youth programs should deal 

with the following specific issues to effectively serve youth with disabilities: 

 

– Attitudes of staff and vendors staff should be educated about the range of 

disabilities 

– Disclosure of invisible disability ensure information about disabilities is not 

inappropriately disclosed. 

– Privacy law access to health, school, and vocational rehabilitation information 

– Accommodations in employment provision of work experience or summer 

employment opportunities 

– Accessibility to funded program equal access to programs, activities, and services 

to youth with disabilities: 

– Physical access ramps for wheelchairs, automatic door openers 

– Website access compatible with commonly used assistive technology 

– Access to communications; publications in alternative formats (Braille, 

audiotapes), interpreters for the deaf (Grossman, 2006) 
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Let us read the following article to enhance our knowledge: 

 

Reading No. 3: Effective Practices in Early Intervention Planning Transitions to 

Preschool by Minor, Lavada 

 

The following reading emphasizes the need for intermediaries by focusing on the 

strategic and coordinated use of the available resources; 

 

Reading No. 4: Making the Connections: Growing and Supporting New Organizations: 

Intermediaries, Info Brief, National Collaborative on Workforce and Disability, issue 8, 

May 2004.  

 

The design features of successful transition programs for persons with mental health 

needs are discussed in the following study; 

 

Reading No. 5: Successful Transition Models for Youth with Mental Health Needs: A 

Guide for Workforce Professionals, Info Brief, National Collaborative on Workforce and 

Disability, May 2009 - Issue 23.  

 

Let us have a look on the common elements of effective intervention programs described 

in the following readings;  

 

Reading No. 6: CHAPTER IV: General Approaches to Intervention Methods for Young 

Children with Autism by New York State Department of Health, Early Intervention 

Program 

 

Reading No. 7: The National Early Intervention Longitudinal Study (Neils): Design 

Overview by Hebbeler, Kathleen and Wagner, Mary  

 

Reading No. 8: 7.00 Transition Planning and Services-Overview 

Let us do an exercise to check our knowledge. 

 

5.6 Exercise  
Q.1 Transition is a change from one service or program to another, comment. 

Q.2 Youth with disabilities is continuously experiencing high unemployment as well as 

insufficient opportunities to obtain competitive employment despite a number of 

pieces of supportive legislation and identified effective practices, why?  

 

Q.3 (a) Explain the conceptual framework of The National Early Intervention 

Longitudinal Study (NEILS). 

 (b) Describe the common elements of effective intervention programs. How 

interventions are generally implemented? 

 

Q.4 Describe different stages involved in planning a transition program. 
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5.7 Local/Community Transition Study 
Good practice for transition planning involves specific service provision including 

multidisciplinary, holistic, planned and anticipatory. The specific services must provide 

an element of continuity. A survey found that planning of transition programmes must be 

based on clinical protocols for young people with chronic illness. (SCIE research briefing 

4, April 2005). 

 

According to Kochhar-Bryant, et al. (2009, PP.131) the community based services must 

be linked with education to provide a comprehensive system of educational options for 

capable youth and young adults moving into post secondary system. 

 

The Statement of transition service needs in a transition plan indicates an adult and 

community linkages for support and services to achieve identified activities that reflect 

and lead toward meeting the student’s desired post-school goals. 

 

Cobb, R. Brian and Alwell, Morgen (2009) systematically reviewed and explored the 

relationship between transition planning/coordinating interventions
 
and transition outcomes 

for secondary-aged youth with disabilities by using the transition intervention framework of
 

Kohler and Field (2003). They reviewed 31 studies
 
intervening with 859 youth with a wide 

variety of disabilities. 
 
The findings of this review supported the efficacy of student-focused 

planning and student-development
 
interventions in improving the transition-related outcomes 

for
 
youth with disabilities.  They pointed out that the studies did not meet the minimal 

standards of methodological adequacy
 

to assess the efficacy of family involvement, 

collaborative
 
service delivery, and program structure interventions.  

 

The coordination of interagency services is necessary to make the participation of 

community resources possible (IDEA, 1997).  The requirements of interagency 

collaboration and shared responsibilities mean that; 

 

1. school must develop a seamless system of supporters to assist the student to make a 

successful transition to post secondary school life  

2. the students and family must be engaged in transition planning well before 

graduation and 

3. school and cooperative agencies must have formal interagency agreements.  

 Through the formal interagency agreements school and agencies define the 

expected results of their collaboration (outcomes) for students and families 

involved in transition services, these outcomes may be in the form of the following;     

– Increased participation in community based work experiences 

– Greater percentage of students with disabilities who receive the general 

education diploma 

– Increased enrolment of students with disabilities in 2 and 4 years colleges 

– Increased rate of entry into employment after graduation  

– Greater percentage of students living independently 

– Greater percentage of seniors who access needed adult services. 
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Such a coordination approach requires that school reach out beyond their boundaries and 

seek a shared responsibility from the many agencies in a country that provide services 

that support students in transition. (Kochhar-Bryant, Carol A., et al. (2009), PP.131, 134). 

 

The following article discusses the current transition best practices for youth with 

emotional disturbance (ED) and documents the transformation of transition services for 

youth with disabilities from a systems-driven to a youth-centered support approach. 

Reading No. 9: Transition from School to Adult Life: Empowering Youth Through 

Community Ownership and Accountability by Lehman, Constance M. et al. (2002).  

 

 Bullis, Michael et al. (2002) examine the facility-to-community transition provided to 

support incarcerated youth when they return to the community.   

 

Reading No. 10: Life on the "outs"—examination of the facility-to-community transition 

of incarcerated youth by  Bullis, Michael et al. (2002) 

 

The following reading describe the transition for adjudicated youth with disabilities 

 

Reading No. 11: Using primary and secondary stakeholders to define facility-to-

community transition needs for adjudicated youth with disabilities by Unruh, Deanne
.
  

 

Let us do an exercise to check our knowledge. 

 

5.8 Exercise  
 

Q.1 Describe the transition policies in their historical perspective. 

Q.2 How goal of the needs assessment was achieved by Unruh, Deanne in his research 

(Reading No.11) 

Q.3 Explain the key findings and recommendations from community and technical 

college visits and discuss the suggested actions to better assist students with 

disabilities in attaining positive employment outcomes. (to answer this question 

please read the suggested reading on Career-Focused Services)   

 

5.9 Market Survey and Follow Up  
The market transition studies usually address to those who have formerly

 
privileged 

during the market transformation. In such a study, Verhoeven, Willem-Jan, et al. (2008) 

analyse that the unemployed have the lowest income and
 
that the income of retirement 

and disability pensioners is relatively
 
protected, especially during the early transformation 

years. 

 

deFur, Sharon H. (1999) suggests that students need planning for education after high 

school. This planning along with assessment, programming, training and placement, must 

emphasize follow along services, which monitor progress of the students in the 

postsecondary setting, monitor changing need for natural supports, monitor changing 

need for services and advocate for changes and adjustments, as needed. As far as 

http://findarticles.com/p/search/?qa=Michael%20Bullis
http://findarticles.com/p/search/?qa=Michael%20Bullis
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employment of disabled students is concerned the follow up strategy must monitor the 

progress and readiness for job advancement, the changing need for natural supports and 

should also make adjustments, if needed.  

 

Let us read the following article to enhance our knowledge: 

 

Reading No. 12: Labour Market Disadvantage amongst Disabled People:A Longitudinal 

Perspective by Rigg, John 

The following paper examines the current literature and implications of follow-up studies 

of students with emotional/behavioral disorders (EBD) and discusses the perspective of 

transition and postschool outcomes for youths with EBD. 

 

Reading No. 13: Students with emotional/behavioral disorders and transition Planning: 

what the follow-up studies tell us by Wood, Susan j. and Cronin, Mary e. 

Let us do an exercise to check our knowledge. 

 

5.10 Exercise  
 

Q.1 Examine the labour market progression of disabled people in Britain along several 

dimensions: earnings growth, low-pay transition probabilities, changes in labour 

market participation, the rate of training and the rate of upward occupational 

mobility. 

 

Q.2 Discuss the synthesis of the literature on follow-up studies done by Wood, Susan j. 

and Cronin, Mary e. Do you agree with the general conclusion drawn by them? 

How the re-evaluation of school programs suggested by them could be carried out?  

 

Activity 
 

Design the features of successful program for effective transition of youth with 

disability. 

 

5.11 Self Assessment Questions 
Q.1 For what purpose the National Longitudinal Transition Study-2 (NLTS2) was 

funded by the National Centre for Special Education Research at the Institute of 

Education Sciences, U.S. Department of Education?  

Q.2 Describe the NLTS2 design, sample, and analysis procedures? 

Q.3 NLTS2 findings generalize to youth with disabilities nationally/ internationally, 

Discuss. 

Q.4 How could interventions be made effective, what is the role of school and family in 

fulfilling the intervention needs of special needs children? 

Q.5 How transition service planning with/within schools should occur? What are the 

school responsibilities in providing effective transition services to special education 

students? 
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Q.6 Analysis the extent of heterogeneity in the labour market progression of disabled 

people with respect to differences in age, education, occupation and disability 

severity.  

Q.7 Explain the five major findings and of the follow-up studies and discuss the 

implications of these findings?  

 

5.12 Suggested Readings 
Sri international . retrieved on August 25, 2009 from http://sri.com/about/. 

The National Collaborative on Workforce & Disability for Youth and Workforce 

Strategy Center (2009). Career-Focused Services for Students with Disabilities at 

Community Colleges, Washington, D.C.: Institute for Educational Leadership. 

 

Wood, David L. Et al. (2008). Health Care Transition for Youth with Cerebral Palsy. 

Northeast Florida Medicine, Vol. 59, No. 4, 2008.  www . DCMS online . org  

 

5.13 Web Addresses 
 

http://sri.com 

http://www.nlts2.org/ 

http://www.nlts2.org/reports/2009_04/nlts2_report_2009_04_complete.pdf 

http://www.nlts2.org/reports/2009_04/nlts2_report_2009_04_complete.pdf 

http://www.york.ac.uk/inst/spru/pubs/rworks/july2009-04.pdf 

www.ncwdyouth.info. 
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6.1 Introduction  
In our routine activities finance can take many different forms. For some people finance is 

simply managing their personal earnings and spending or maintenance of their bank accounts, 

expenditure on their own education or education of their children or wards. Investment in 

education is financing in education, investment in business is business finance, likewise home 

finance, car finance, and many other types of finance are very common these days. Whereas 

for professionals financing is not such a simple activity because they know the technical 

limitations of the term which demands creating sophisticated  relationship between demand 

and allocation of funds which require concentrated efforts to look at several different aspects 

of money management. The Webster’s Third New International Dictionary describes finance 

as, “Finance is the science of funds management”, where funds are resources both financial 

and human and management stands for appropriate allocation of resources. Thus financing is 

the systematic management of money and other assets. The general areas of finance 

according to Encyclopedia Britannica are “business finance, personal finance, and public 

finance”. Public finance is a field of economics concerned with paying for collective or 

governmental activities, and with the administration and design of those activities. The field is 

often divided into two questions; what the government or collective organizations should do 

or are doing (targets) and, how to pay for those activities (funding/allocation) . The broader 

terms, public economics, and the narrower term, government finance, are also often used. 

“Public finance deals with the ways government acquires and spends financial resources to 

run the affairs of the government. Similar to corporate finance, public finance is the blood 

circulating in the national economy. Efficient and well-allocated financial resources are an 

essential component of a functioning public sector.”http://fincon-services.com/our-core-

areas/public-finance/  (Retrieved on 6.12.2009)  

 

Human capital is widely seen as a key to economic growth therefore, every nation 

emphasizes extended investment in human capital to pick up the pace with economic growth. 

There is nothing denying the fact that neither economic nor social change is likely to occur 

without a literate and healthy population, thus education is a major determinant of 

development worldwide. The developing country like Pakistan where rapid economic growth 

is the priority of government may not ignore to devote adequate investment on education to 

produce an educationally adequate society. To support the agenda of Education For All 

(EFA) and achieving the Millennium Development Goals (MDGs), Pakistan is trying its best 

to finance education within the available resources.  

 

Without involving ourselves in a discussion, whether education is given due priority as it 

demands, let us concentrate on financing of education in Pakistan. However for those 

interested in this debate here is an article of Mr. Siddidi, enjoy it visiting; 

http://www.interface.edu.pk/students/June-08/Financing-education.asp  

(Retrieved on 12 .10.09)  

 

“Education in Pakistan is a provincial subject. According to the National Finance 

Commission Award, provinces receive funds from the federal divisible pool in 

accordance with a formula, largely based on the provincial shares of population. The 

http://fincon-services.com/our-core-areas/public-finance/
http://fincon-services.com/our-core-areas/public-finance/
http://www.interface.edu.pk/students/June-08/Financing-education.asp
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provinces then, along with their own resources, allocate funds across various sectors, 

depending on their respective priorities”. 

http://mpra.ub.uni-muenchen.de/2722/1/MPRA_paper_2722.pdf   (Retrieved on 6.12.09). 

 

The Federal Ministry of Education assists as the hub of basic educational activities like 

curriculum development, accreditation and to some extent financing of research in 

Pakistan.  

 

Financing special education in most of the countries is responsibility of the country, state, 

district government, county, local education authority, city or municipality. In Pakistan, 

Ministry of Social Welfare and Special Education (MSWSE) is working at federal level, 

whereas Directorates/Departments of Social welfare look after the special education in all 

the provinces except the Province of Punjab. The provincial Ministry of Special 

Education takes care of special education in Punjab. All these institutions are concerned 

with well being of neglected, disadvantaged, underprivileged and persons with 

disabilities. Some attached departments like Directorate General of Special Education, 

National Council for Rehabilitation of Disabled Persons, National Council of Social 

Welfare and National Trust For Disabled, Trust for Voluntary Organizations(TVO) and 

Pakistan Bait-ul-Mal are also working in collaboration with MSWSE for the education, 

training and welfare of Persons with Disabilities (PWD). You may visit 

www.moswse.gov.pk for more detail. 

 

Special education institutions are working under Federal Government, Provincial 

Governments and Non-Government Organizations (NGOs).  The financing of special 

education is the responsibility of Federal Government, Provincial Governments, (District 

Governments) and the NGOs. However, NGOs’ meet their finances through fund raising 

campaigns, donations from national and international donars and financial assistance 

from the government. 

 

In United States of America, “four basic funding approaches to funding special education 

have been embraced by the states. First, a resource-based system, allocates funds based 

on specific education resources such as teachers or classroom units. A pupil weight 

formula, expressed as a multiple of regular education aid is a second method utilized. 

Other states receive a flat grant that is a fixed funding amount per student or per unit. 

And finally, states may fund special education programs through a percentage 

reimbursement scheme that allocates money based on specific education resources. It is 

important to note that many specific characteristics of these programs are not reflected in 

the four general typologies. For example some districts have more latitude in policy 

decisions once funds are allocated which allows for increased efficiency in the 

distribution of capital”. http://www.uvm.edu/~vlrs/doc/special_education.htm  

 

In this unit, we shall study sources of funding for special education; identify issues 

driving financing reform efforts; summarize planning; organization and utilization of 

financial resources and recapitulate fund raising techniques and maintenance of account. 

 

http://mpra.ub.uni-muenchen.de/2722/1/MPRA_paper_2722.pdf
http://www.moswse.gov.pk/
http://www.uvm.edu/~vlrs/doc/special_education.htm
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6.2 Objectives 
 The successful completion of this unit will assist students to: 

1. Describe sources of finance for special education. 

2. Make financial decisions based on financial information 

3.   Identify issues driving financing reform efforts. 

4.   Summarize planning, organization and utilization of financial resources. 

5.   Recapitulate fund raising techniques and maintenance of account 

  

6.3 Sources of Funding for Special Education  
We know rising aspirations of people for the education of children having disabilities in 

regular schools are placing more demands on financial resources. Whereas, the 

government has its own priorities to cut the coat according to available cloth, this has 

made the public finance management increasingly vital, as it includes generation and 

mobilization of resources in an appropriate manner, wise prioritization, proper allocation, 

efficient utilization and exercising controls of the resource. 

 

In Pakistan, the Federal government is the principal grant-making agency for social 

sector development. Other funding sources include income from investments and 

supplementary grants from government, institutional and private sector partners as well 

as donations from individuals and national and international donor institutions around the 

world. However, the Ministry of Finance Pakistan and Economic Affairs division 

monitors the overall financial affairs of the government / public sector investment. The 

Ministry carries out its operations by maintenance of financial discipline from 

preparation of budget, its presentation, and approval. Its implementation is assured 

through various government departments. To see the Financing of Education (Special 

Education in Pakistan) in public sector visit this website; 

http://planipolis.iiep.unesco.org/upload/Pakistan/Pakistan%20Financing%20of%20educat

ion%20public%20sector.pdf  

 

On the whole funds for education, training and rehabilitation of persons with disabilities 

in public sector are basically provided by the government. In most of the countries these 

funds are allocated on the basis of merit/performance and needs in three major areas, 

such as instruction, support and capital. 

 

Instruction: includes cost of instructional programs and services comprising salaries of 

principals, teachers and instructional support staff, the costs of study material, equipment 

and related resources. 

 

Support: includes costs of plant operations and maintenance, governance or system of 

administration, student transportation boarding and lodging of students. 

 

Capital: comprises funding to lease, upgrade, and modernize and construction of school 

buildings etc.  

 

http://planipolis.iiep.unesco.org/upload/Pakistan/Pakistan%20Financing%20of%20education%20public%20sector.pdf
http://planipolis.iiep.unesco.org/upload/Pakistan/Pakistan%20Financing%20of%20education%20public%20sector.pdf
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The financing for providing special education services in mainstream is an increasing 

concern at all levels of public education due to change in trends from segregation to 

inclusion. It is legitimate to know what is/would be the actual cost of meeting special 

needs in a regular school. Whether special education cost will be met out by diverting 

funds from general education programs or extra financial provisions will be made 

available for this purpose. In this unit discussion related to the sources of funding for 

special education, issues driving financing reform efforts, planning, organization and 

utilization of financial resources, how and from where sufficient resources from the 

economy are collected in an appropriate manner, fund raising techniques and 

maintenance of account, the efficient and effective allocation and use of these resources 

for special education would enrich your  knowledge and prepare you to better answer 

these concerns. For this purpose we will look into successful practices worldwide 

particularly in United Kingdom, United State of America and South Asia, to further 

enhance your knowledge visit this website; 

http://www.ecs.org/clearinghouse/48/92/4892.htm (Reading 6)                

 

In UK “local authorities receive their schools’ funding through a Dedicated Schools 

Grant (DSG), a ring-fenced grant paid by DCSF.  It is for each local authority to 

distribute funding – in consultation with a local Schools Forum – to its schools using its 

locally agreed formula and it is for schools’ governing bodies to decide how to spend 

their available resources.  DSG provides most funding for special educational needs 

provision in schools.  

 

Local authorities and their Schools Forums decide how much money will be retained 

centrally by the local authority for core services (like the educational psychology service) 

and how much will be delegated to schools (for example, funding that schools can use to 

provide additional support to children with special educational needs).  It is for governors 

and head teachers to decide how much of their school’s delegated funding will be spent 

on SEN services.    

 

In some cases, funding for pupils with statements are delegated to mainstream schools; in 

other cases, local authorities retain these budgets and fund the required provision in 

schools. 

 

Special schools are funded according to local authority formulae, usually according the 

agreed number of places at the school, and also have delegated budgets. 

 

DCSF has published guidance for local authorities on “The management of SEN 

expenditure”.  

http://www.european-agency.org/country-information/united-kingdom-england/national-

overview/complete-national-overview (Retrieved on 12.12.2009)  

 

In the United States public schools are financed through a system of fiscal federalism, 

that is, the funds used for their operation have been appropriated on the federal, state, and 

local levels.  

http://www.ecs.org/clearinghouse/48/92/4892.htm
http://www.european-agency.org/country-information/united-kingdom-england/national-overview/complete-national-overview
http://www.european-agency.org/country-information/united-kingdom-england/national-overview/complete-national-overview
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The best available data indicate that approximately 12% of K-12 public education 

budgets are allocated to special education and that the cost per student is about 2.3 times 

the cost of regular education. About 8% of special education funds come from the federal 

government, 56% from state governments, and the remainder from local school districts. 

However, the division of fiscal responsibility between state and local sources varies 

considerably from state to state. Fiscal pressures on special education have increased 

markedly in recent years as a result of increasing overall school populations, increasing 

proportions of students found eligible for special education services, and increasing fiscal 

pressures on schools. At least six states have recently adopted, and the federal 

Department of Education has recently recommended, special education funding based on 

census counts of total school populations rather than on the number of students identified 

for special education services. Proponents of census-based funding foresee greater 

efficiency of services, while opponents fear a loss of services targeted to individualized 

needs. An additional proposal is that census-based funding be modified to increase 

funding to jurisdictions with higher rates of poverty. Criteria for evaluating state special 

education funding formulas are proposed. http://www.ncbi.nlm.nih.gov/pubmed/8689256  

(Retrieved on 12.12.2009)  

 

In Pakistan the private sector has also emerged as a strong force to expand and improve 

educational services for students with special needs. All good practice models in special 

education identified by this study are in the private sector (Hamza Foundation Academy for 

the Deaf, Lahore; Amin Maktab for Mentally Retarded Children, Lahore; Pakistan Society 

for the Rehabilitation of Disabled for Physically Handicapped Students, Lahore; Dewa 

Academy for Deaf, Karachi; Ida-Rieu School for the Blind and Deaf, Karachi; ABSA School 

for the Deaf, Karachi). These schools are spacious, financially sound, and have good physical 

and educational facilities. The government provides partial financial assistance and 

comprehensive professional support to these institutions. Funding also comes from Bait-ul-

Mal, and national and provincial trusts for people with disabilities. All these developments 

have markedly changed the standard of special education in Pakistan during the last 20 years. 

You may read more on the role of present government by visiting; 

http://www.pak.gov.pk/Promise%20Policy%20Performance/Downloads/socialwelfare.pdf.  

 

Further more here is a statement of  Provincial Minister for Special Education Punjab 

reported by Correspondent of the ‘News’ daily, on June 22, 2009, indicating the 

commitment of government. 

 

Provincial Minister for Special Education Malik Iqbal Channar has said that the Punjab 

government is paying special attention to education and rehabilitation of special children 

and for this, Rs 1000 million has been allocated in Annual Development Programme 

(ADP) for the Special Education Department. 

 

A DGPR handout issued on Sunday said that the minister while talking to a delegation of 

PML workers added that allocation for the ADP 2009-10 was 65.5 per cent more than the 

revised allocation of Rs 604.74 million for year the 2008-09. 

http://www.ncbi.nlm.nih.gov/pubmed/8689256
http://www.pak.gov.pk/Promise%20Policy%20Performance/Downloads/socialwelfare.pdf
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The minister further stated that school-going disabled children had been provided 

educational opportunity in 15 District Centres for Special Education and Plans for the 

establishment of International Standard Rehabilitation Centres for the disabled children 

have been finalized. 

 

The department is emphasizing skill development and the rehabilitation of physically 

challenged children.  

 

He said the department had also introduced incentive for increasing enrolment including 

nutrition, stipends, free uniform, free boarding and lodging facilities, free textbooks and 

Braille books, free pick and drop facility and merit scholarships. 

http://www.thenews.com.pk/daily_detail.asp?id=184244 (Retrieved on 6.12 09) 

 

To further enrich your knowledge about financing of special education in international 

perspective visit the following websites.  

 

http://csef.air.org/publications/csef/state/statpart1.pdf (6.2.1) 

 

http://www.marshall.edu/cber/research/Alternate%20_Approaches_to_Support_Special_

Education.pdf (6.2.2) 

 

http://www.sedl.org/policy/insights/n16/4.html (6.2.3) 

 

http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-

1132326511753/Pak-EQ-Session3-2.pdf (6.2.4) 

 

Activity 1 
 

While going through the information from the above web-based material, you are 

acquainted with the financing systems of UK, USA and Pakistan. Let us visualize the 

existing scenario of financing general education in Pakistan and, predict financial impact of 

evolutionary phases on placement modes of children with special needs in mainstream. 

Note down your predictions and discuss your views with your tutor and fellow students to 

know your understanding about financing inclusive education in Pakistan. 

 

6.4 Issues Driving Financing Reform Efforts 

We are aware that special education services are designed to meet the special educational 

needs (SEN) of exceptional children either in restricted environment (segregation/ special 

institution) or in least restrictive environment leading to mainstream or inclusion. 

However, the credibility of provisions to meet SEN based on appropriate financing/ 

funding and to ensure that students having SEN receive the services they need either for 

shorter or longer periods during their stay either in a day school or residential school. We 

as a developing nation are facing problems of scarce resources and increased demand for 

services in social sector, the situation is not commendable in some sector, particularly for 

socio-economic betterment of the vulnerable. The special education is multifaceted 

http://www.thenews.com.pk/daily_detail.asp?id=184244
http://csef.air.org/publications/csef/state/statpart1.pdf
http://www.marshall.edu/cber/research/Alternate%20_Approaches_to_Support_Special_Education.pdf
http://www.marshall.edu/cber/research/Alternate%20_Approaches_to_Support_Special_Education.pdf
http://www.sedl.org/policy/insights/n16/4.html
http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-1132326511753/Pak-EQ-Session3-2.pdf
http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-1132326511753/Pak-EQ-Session3-2.pdf
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activity involving multi-professional and various department/institutions from early 

identification, detection and prevention. The financing system for education, training and 

rehabilitation of children with disabilities must be credible, simple and flexible in term of 

services and rules. Since the introduction of inclusive education in Pakistan (though it is 

at infancy stage) some positive initiatives have been taken. These initiatives along with 

awareness creating, include commitment for providing educational and related services to 

accommodate children with SEN in mainstream/ regular schools. Obviously there would 

be more financial input to accomplish this aim in future. Presently, the organizations, 

parents of PWDs and other related persons working for education, training and 

rehabilitation of persons with disabilities are not satisfied with the existing provisions and 

facilities.. They feel, due to the dual administrative structure (special schools system and 

mainstream school system) national education policy and plan for accommodation of 

children with special needs within ordinary schools does not exist, therefore, the special 

schools are under funded or inequitably funded. Further more, the services available to 

PWDs are incredible, complicated and inflexible. The situation analysis leads us to 

following issues directly or indirectly related to financing reforms; however, these issues 

may vary from country to country according to the environment, type of disability and 

the nature of the services or provision. 

 

1. Policy and Plan, 

2. Legislation,  

3. Identification of needs, 

4. Allocation of resources, 

5. Effective and efficient use of resources, 

 

To address these issues at all levels the first step should be to ensure that national policies 

and plans for various services in Pakistan must include services for persons with special 

needs; this would provide basis for legal coverage to demand appropriate financial 

support. Although the National Policy for Persons with Disabilities 2002, which was 

formalized after a lengthy consultative process involving the relevant Ministries, such as 

Education, Health Labour and Manpower, Housing and Works, Science and Technology 

and Planning and Development, their recommendations were further incorporated in the 

Action Plan (2006) to implement the Policy as well but the commitments could not be 

materialized yet(by the mid of 2010). It would not be out of place to mention here that 

apart from the above the Provincial Social Welfare and Education Departments and the 

prominent NGOs were also consulted to finalizing these documents. The National 

Education Policy 2009 describes one of the aim under ‘Aims and Objectives; as “to 

equalize access to education through provision of basic facilities for girls and boys alike, 

under-privileged/marginalized groups and special children and adults”(P.21); that 

indicates national commitment for inclusive education. This commitment added to 

growing awareness to include special educational provisions in regular school system to 

accommodate children with special needs in mainstream. Secondly, to ensure allocation 

of appropriate resources both human and financial, need assessment is necessary so that 

suitable distribution of funds and their efficient utilization is ensured. 
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Let us study the concept of financing reform in the context of family and children’s 

services as described by Friedman (2000) by visiting http://resultsaccountability.com/ 

reforming_finance-financing_reform.htm 

 

At this stage, to further enrich your knowledge on financing reforms, you are referred to 

go through the report of the American Institute of Research on Special Education Finance 

by visiting following websites; http://www.glp.net/c/document_library/ get_file? folderId 

=12858&name=DLFE-1170.pdf  (6.4) 

 

http://www.vbschools.com/administration/MGTReport-071508.pdf (6.3.5) 

 

Activity 2 
 

Having gone through the financing reforms explained by Friedman and the report of 

American Institute of Research from the above web-based material, you are now well 

aware about most of the issues driving financing reform. Identify five such issues 

which need to be addressed to improve the situation of families having special children 

in Pakistan, suggest viable strategies to bring reforms in the family support system. 

Discuss your views with your tutor and fellow students to enrich your understanding 

about such issues driving financing reform efforts. 

 

6.5 Planning, Organization and Utilization of Financial Resources 
The planning is visualizing plausible future (today, next week/month/year, over the next five 

years, etc. and developing plans to finance the activities accordingly, whereas organization 

and utilization of financial resources is implementation of financial plans to ensure maximum 

use of resources to derive successful carrying out of plans. The mechanism of financial 

planning depends on the organizational and legal structure of the establishment and in 

accordance with the principles of estimated funding. The financial plan is prepared on 

established observing the standard norms in the form of incomes and expenditures estimates 

for submission to participate or contest in the programme for procurement of resources from 

supreme governing body or donors. Visit following website to acquaint yourself with the 

guidelines for preparation of Plans for the Special Education Sector. 

http://www.pdssp.gop.pk/downloads/publications/Guidlines/g-speduc.pdf  (Reading 6.5) 

 

Organization and utilization of financial resources is implementation of strategies to 

derive maximum output by utilising the available resources successfully to carry out 

targets of the envisaged plans. Organization and utilization of resources are activities 

which takes place in accordance with certain policies to achieve clearly defined 

objectives, which means it streamlines the interlocking functions of controlling, and 

directing the resources to achieve the policy's objectives. In order to make any progress in 

our discussion we must begin by recognizing the sources of income; as we have already 

described, the traditional sources of funding special education are, Government 

subvention, Registration and admission fees paid by students, Donations by private 

individuals or groups or international donors, for example the Sightsaver, ODA, USAID, 

and JICA, etc; facility/ service user fees or other income generation activities. The 

http://resultsaccountability.com/%20reforming_finance-financing_reform.htm
http://resultsaccountability.com/%20reforming_finance-financing_reform.htm
http://www.glp.net/c/document_library/%20get_file?%20folderId%20=12858&name=DLFE-1170.pdf
http://www.glp.net/c/document_library/%20get_file?%20folderId%20=12858&name=DLFE-1170.pdf
http://www.vbschools.com/administration/MGTReport-071508.pdf
http://www.pdssp.gop.pk/downloads/publications/Guidlines/g-speduc.pdf
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income from these sources in most of the cases is grossly inadequate. Although, over the 

years, innovations particularly in the applications of technology have changed quality of 

the education; training and rehabilitation of persons with disabilities but their use and 

maintenance has added to the financial responsibilities as well. Generally speaking 

appropriate organization and utilization of resources help in taking corrective actions to 

maintain quality of the services through appropriate internal control; ensure sound 

utilization of school funds in accordance with the school policies and other funding 

organization; identify the irregularities and suggest workable solutions; provide with 

financial information to internal and external stakeholders in the interest of institution and 

ensure optimal utilization of funds.  

 

To further enhance your knowledge read Part IV and V of the Plan referred as Reading 6.5 

 

Activity 3 
 

You know, the process of planning, organization and utilization of financial resources 

proceeds systematically to derive maximum output by utilising the available resources   

to meet the targets. In Part III, under Situation Analysis of the Guidelines (Reading6.5) 

“Budgetary Allocation and Utilization’ and, ‘Public – private Partnership”, you studied 

exiting situation. Visit a special education school in your locality and discuss this 

situation with the teachers and administrator, collect and analyse their opinions on each 

of the above mentioned concepts to see their vision bout this most important process. 

In the light of conclusions you have drawn from this survey, suggest a model for 

Budgetary Allocation and Utilization’ through Public – private Partnership, justify 

each step of the model and involvement of the stakeholders. Do not hesitate to discuss 

the model with fellow students and tutor. 

 

6.6 Fund Raising Techniques and Maintenance of Account 
After going through the above mentioned situation of resources, we may conclude that the 

traditional sources of funding provided to special education institutions are grossly inadequate 

for delivering the services in befitting manner. This requires soliciting funds from other 

sources as well, obviously financing special education need to be spread out so that others in 

society can contribute. For this purpose we need to adopt mechanisms of fund raising, 

however whatever financing management strategies we propose, we always have to be 

mindful of the issue of quality assurance. We should not worry, if we do not have experience 

in organising a fundraising campaign. Let us step forward to be the pioneer; there are many 

successful examples of such movements of trying something new. It is just to plan the things 

in an appropriate way with the determination to achieve the goal; however you have to work 

hard to engage the people in your mission. The art of fundraising lies in knowing why 

someone gives and the right gift at the right time. The process involves identification of 

donors, education of   prospective donor through appropriate material, cultivation of relation 

building activities, seeking cooperation of others through meaningful activities and 

continuous personal contact. To make fundraising process a success, the people involved 

must represent community at large and they are given autonomy to choose the role they like 

and be given training accordingly, particularly in maintenance of account. We have just share 
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the basic information on fundraising techniques, to study the process in detail you are referred 

to visit the following websites. 

http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-

1132326511753/Pak-EQ-Session3-2.pdf (6.6.) 

http://www.rotary6400.org/download/club/Techniques.doc (6.6.1) 

 

Activity 4 
 

In Readings 6.6 and 6.6.1 you have gone through various fundraising techniques, their 

pros and cons. Suggest some fundraising techniques suitable in your locality to support 

vocational rehabilitation of persons with disabilities. Discuss it with your colleagues, 

relatives and friends, make a list of events and assign responsibilities to explore the 

sources of financing the conceived project. 

 

6.7 Self Assessment Questions 
1. Critically discuss sources of funding special education in Pakistan? Suggest 

effective and efficient use of scarce resources to make the financing system 

credible, simple and flexible in term of services and rules for education, training 

and rehabilitation of children with disabilities. 

2. How can we establish a financing system of special education at district levels in 

Pakistan in the light of guidelines published by DCSF system for local authorities 

on “The management of SEN expenditure”. 

3. Critically discuss how following issues are directly or indirectly related to 

financing reforms; 

i. Policy and Plan 

 ii. Legislation 

 iii. Identification of needs 

 iv. Allocation of resources.  

4. How much money should states and districts spend on special education     

programs, and at what cost to non-disabled students? And to what extent should 

special education funds come from the federal, state and local levels, respectively? 

5. The Government of Pakistan has taken initiatives to introduce inclusive education,          

which include awareness creating, provision of education and related services to 

accommodate children with SEN in mainstream/ regular schools. Obviously, it will 

increase a burden on public exchequer. Suggest ways and means to nicely meet the   

financial and human resources by promoting partnership of private and public 

sector. 

6. Being an Administrator of a special school, how will you analyse and evaluate the 

financial performance of your institution. Suggest measures to improve the 

identified problems. 

7. Discuss some techniques for fund raising and maintenance of accounts which can 

be implemented successfully in your locality.  

   

 

 

http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-1132326511753/Pak-EQ-Session3-2.pdf
http://siteresources.worldbank.org/PAKISTANEXTN/Resources/293051-1132326511753/Pak-EQ-Session3-2.pdf
http://www.rotary6400.org/download/club/Techniques.doc
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7.1 Introduction  
The UN Convention on the Rights of the Child (CRC), adopted in 1989 and ratified by all but 

two countries, clearly spells out the rights to which all children everywhere are entitled. It 

contains four basic principles to guide political decision-making affecting the child: 1) the 

best interests of the child should be a primary consideration in such decisions; 2) opinions of 

children themselves should be heard; 3) child development, not only survival, should be 

ensured; 4) each child should be able to enjoy his/her rights, without discrimination. 

 

Several of the CRC's key articles deal with the media and children. Article 17 spells out 

the important role of media to disseminate information that promotes the child's well-

being in the broadest sense, giving states specific tasks: 

 

States Parties recognize the important function performed by the mass media and shall ensure 

that the child has access to information and material from a diversity of national and 

international sources, especially those aimed at the promotion of his or her social, spiritual 

and moral well-being and physical and mental health. To this end, States Parties shall: 

 

(a) Encourage the mass media to disseminate information and material of social and 

cultural benefit to the child and in accordance with the spirit of Article 29; 

(b) Encourage international cooperation in the production, exchange and dissemination 

of such information and material from a diversity of cultural, national and 

international sources; 

(c) Encourage the production and dissemination of children's books; 

(d) Encourage the mass media to have particular regard to the linguistic needs of the 

child who belongs to a minority group or who is indigenous; 

(e) Encourage the development of appropriate guidelines for the protection of the child 

from information and material injurious to his or her well-being, bearing in mind 

the provisions of articles 13 and 18. 

 Article 12 of the Convention on the Rights of the Child recognizes the right of the 

children to express their own views in matters affecting them. 

 Article 13 enshrines the right to freedom of expression: 

 

"(…) This right shall include freedom to seek, receive and 

impart information and ideas of all kinds, regardless of 

frontiers, either orally, in writing or in print, in the form of 

art, or through any other media of the child's choice." 

 

Article 17, together with Articles 12 and 13, should contribute not only to the 

development of well-informed citizens, but to young people's voices being heard more 

and more through the mass media. It sends a clear message that children should be both 

participants in and beneficiaries of the information revolution. Do visit this website to 

enrich your knowledge about exceptional youth rights. http://www.leeds.ac.uk/disability-

studies/archiveuk/morris/Disabled%20children,%20the%20Children%20Act%20and%20

human%20rights.pdf. You are also referred to following article to further update your 

knowledge. 

http://www.leeds.ac.uk/disability-studies/archiveuk/morris/Disabled%20children,%20the%20Children%20Act%20and%20human%20rights.pdf
http://www.leeds.ac.uk/disability-studies/archiveuk/morris/Disabled%20children,%20the%20Children%20Act%20and%20human%20rights.pdf
http://www.leeds.ac.uk/disability-studies/archiveuk/morris/Disabled%20children,%20the%20Children%20Act%20and%20human%20rights.pdf
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Jenny Morris (1999) Disabled children, the Children Act 

and Human Rights 

1.1.0 

  

7.2 Objectives 

After going through this unit you will be able to: 

 Highlight the role of media use in the life of exceptional youth 

 Describe the new trends in media use for the exceptional youth 

 Analyze the role of media in school achievements of youth 

 Check the relationship between media and aggression, fear and anxiety. 

 Identify the training activities in the outdoor environment  

 Characterize the social marketing campaigns and children’s media usage. 

 

7.3 Trends in Media Use for Exceptional Youth 
A look at the world media landscape for exceptional youth immediately presents two 

opposing themes: opportunities and risks. For example, globalization of media brings 

opportunities to broaden youth’s outlooks and provide more equal access to information, 

but it also threatens their identification and potentials. Technological advances bring the 

promise of new skills and greater youth participation in society, but also increase the risk 

of youth exploitation and informational divides. There is an urgent need for societies to 

both protect exceptional youth and empower them to shape their own media 

environments, as spelled out by the United Nations Convention on the Rights of the Child 

and increasingly by media experts and educators around the globe. (Rio, 2004) 

 

The unit positive portrait through media concerning young exceptional people and the 

media is based on a broad review of existing print and electronic sources, surveys, 

researches from different regions, and analysis of surveys in transitional and developing 

countries. The unit highlighted here—from young exceptional people’s media options 

and behavior, to the quality and influence of media aimed at them—all point to the need 

for more effective use of the vast positive potential of mass media and new technologies 

to advocate for, and enrich the lives of exceptional youth. 

 

At this stage, you are referred to study these articles and enlist the current trends in media 

use of Pakistani exceptional youth. 

 
By Bocksnick, Jennifer 

(2002) 

Trends in Exceptional Youth 1.1.1 

Susan Gigli (2004) Children, Youth and Media Around the 

World: An Overview of 

Trends & Issues 

1.1.2 

Donald F. Roberts and 

Ulla G. Foehr (2008) 

Trends in Media Use 1.1.3 
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7.4 Media and Attention, and School Achievement 
Like their elders, America’s youth have an almost dizzying assortment of entertainment 

technology from which to choose. Children and adolescents, however, are a special 

media audience, in part because they are developmentally vulnerable and in part because 

they are among the earliest adopters and heaviest users of entertainment technology. 

Adolescents in particular have widely adopted the use of digital media for daily life 

activities. Indeed, the stereotypical view of many Americans is that teenagers spend their 

lives immersed in electronic media. While adolescents are doing homework on the 

computer, with a word-processing program open for text, they are surfing the Internet. 

Simultaneously they are instant messaging with friends about events at school, about who 

likes whom, who “dissed” whom, or what a pain the homework assignment is. 

Meanwhile, television is on in the background, and they are listening to music on their 

iPods. At least some evidence confirms this picture, as Donald Roberts and Ulla Foehr 

describe in their article in this volume.  

 

Though concerns about the influence of media and technology on American youth are many 

and varied, especially prominent are fears that they impair cognitive development and 

academic achievement. Critics of television have long blamed the medium for various ills, 

including declines in standardized test scores, mental inactivity, and reduced attention and 

concentration. Video games, computers, and the Internet have drawn similar charges. 

 

To further enrich your knowledge read the following:  
Marie Evans Schmidt and 

Elizabeth A. Vandewater 

(2008) 

Media and Attention, Cognition, and School 

Achievement 

1.2.1 

Marie Evans Schmidt and 

Elizabeth A. Vandewater 

(2009) 

Marie Evans Schmidt and Elizabeth A. 

Vandewater 

1.2.2 

Jason B. Peake, Gary Briers, 

Tim Murphy (2005) 

Relationships between Student Achievement 

and Levels of Technology 

Integration by Texas AgriScience Teachers 

1.2.3 

 

7.5 Media and Children’s Aggression, Fear, and Altruism 
Children develop their emotional and social capabilities through a complex process. To 

participate effectively in their culture, they must acquire the norms, rules, and values that 

will enable them to form connections and function in families, peer groups, and the 

broader society. They learn about emotions and about relationships from parents, friends, 

teachers, and siblings. They also bring their own personalities, temperaments, and 

cognitive abilities to each social situation. Electronic media too play a role in children’s 

socialization. Television programs, movies, and even the Internet provide children with a 

window into popular culture. Children can come to appreciate norms and standards of 

conduct by watching social actors in fictional stories and can even experience emotional 

and social situations in a vicarious way through the media. 

 

Two themes emerge in this review. First, electronic media can have both positive and 

negative effects on children’s development. It is thus simplistic to argue that the media 
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are detrimental or valuable to children. Much of the effect depends on the content to 

which children are exposed. Some media messages can teach children positive, pro-social 

lessons, while others can lead children to be fearful or even to behave antisocially. What 

children are watching on screen makes a crucial difference, perhaps even more than how 

much time they spend in front of that screen. Second, not all children are influenced by 

the media in the same way. A child’s age or developmental level makes a difference, for 

example. In some situations, younger children are more susceptible to media influence 

than older children are. But older children and teens are certainly not immune. In fact, 

media content that is complex or highly abstract is likely to affect only those with more 

sophisticated cognitive skills who can comprehend the message. A child’s gender, race, 

temperament, and home life also come into play. Throughout this article, I will highlight 

which groups or types of children are more susceptible to media’s influence on emotional 

and social development. 

 

Children need emotional skills to form relationships with others. Indeed, the capacity to 

recognize and interpret emotions in others is a fundamental building block of social 

competence. Developmental psychologists and media scholars alike have argued that 

screen media play a crucial role in children’s emotional development. Yet few studies 

address this larger issue, in part because researchers have given so much empirical 

attention instead to media’s impact on maladaptive or antisocial behaviors. 

 

Children can not only witness and share emotions experienced by media characters, but 

also respond directly to emotionally charged events depicted in the media. Much of the 

research on the media’s capacity to evoke children’s emotions has focused narrowly on 

its ability to arouse their fears and anxieties. Recent movies such as Monster House, 

Corpse Bride, and Harry Potter and the Order of the Phoenix are just a few examples of 

horror-filled content that is targeted to children. Even programs not designed to be scary 

sometimes cause fear among younger age groups.  

 

The range of media to which children have access has grown rapidly in this generation.  

Take the books, newspapers, magazines, films, radio, tapes, records, and broadcast 

television familiar to children of the previous generation, then add dozens of cable TV 

channels, thousands of videos and video games, and millions of Internet sites.  The result 

is a dense electronic bath in which children are immersed daily.  This is true not only in 

the industrialized countries but increasingly in all societies of the world. 

 

Noting that the social and emotional experiences of American children today often 

heavily involve electronic media, experts take close look at how exposure to screen 

media affects children's well-being and development. They concluded that media 

influence on children depends more on the type of content that children find attractive 

than on the sheer amount of time they spend in front of the screen. 

 

The experts begun by reviewing evidence on the link between media and children's 

emotions. They pointed out that children can learnt about the nature and causes of 

different emotions from watching the emotional experiences of media characters and that 
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they often experience empathy with those characters. Although research on the long-term 

effects of media exposure on children's emotional skill development is limited, a good 

deal of evidence shows that media exposure can contribute to children's fears and 

anxieties. Both fictional and news programming can cause lasting emotional upset, 

though the themes that upset children differ according to a child's age. 

 

Wilson (2008) explored how media exposure affects children's social development. 

Strong evidence reflected that violent television programming contributes to children's 

aggressive behavior. And a growing body of work indicates that playing violent video 

games can have the same harmful effect. Yet if children spend time with educational 

programs and situation comedies targeted to youth, media exposure can have more pro-

social effects by increasing children's altruism, cooperation, and even tolerance for 

others. Wilson also showed that children's susceptibility to media influence can vary 

according to their gender, their age, how realistic they perceive the media to be, and how 

much they identify with characters and people on the screen. She concluded with 

guidelines to help parents enhance the positive effects of the media while minimizing the 

risks associated with certain types of content. 

 

Activity 
 

Read articles from 1.3.1 to 1.3.7. Discuss effect or impact of media on youth. In the 

light of findings and conclusions of these articles; discuss the impact of media on 

youth behavior, and attitude.  Also discuss suggestions for the Pakistani media for the 

development of positive behavior of exceptional youth.  

 

7.6 Social Marketing Campaigns and Children’s Media Use 
Commercial marketing is central to the USA, Canada, European Countries and Japan, 

indeed the global, economy. Since the early twentieth century, marketing strategies have 

grown in reach and influence as media channels have proliferated and people’s exposure 

to media has increased. At its core, marketing is about an exchange of value between the 

marketer and consumer. If the marketer can promote a product or service to make the 

consumer perceive sufficient value, the consumer is more likely to purchase it. In the past 

thirty-five years, marketers have begun to use the same powerful idea in a new way—not 

to sell products and services but to promote socially beneficial causes and behaviors. A 

growing body of evidence shows that marketing is highly effective in this arena as well. 

 

Marketing is perhaps best exemplified by the strategy of “branding” products, services, 

organizations, and ideas. Brands, recognition of brands, and the relationship between 

brand and consumer largely explain the tremendous success of product advertising and 

the growth of the American and global consumer economy over the past century. 

Marketers use brands to build relationships that enhance the value of products and 

services for consumers. By providing additional value for consumers, brands can instill a 

sense of loyalty and identification that causes consumers to continue purchasing the 

branded products and services over competitors. Brands project a personality with which 

consumers identify and seek to associate themselves through owning and using the 
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branded products and services. Very much like reputations, brands precede the individual 

or organization and shape how the world responds.  

 

Social marketing uses the principles and processes of commercial marketing, but not with 

the aim of selling products and services. Rather, the goal is to design and implement 

programs to promote socially beneficial behavior change. In public health, social 

marketing attempts to increase healthful behaviors in a population by using such proven 

marketing techniques as market research to understand audience attitudes and beliefs that 

may affect behavior in response to a health message. Social marketers analyze their com-

petition and use persuasive techniques such as creating social models to engage in the 

promoted behavior. In some cases, marketers can even create messages tailored for 

individuals using information about personal preferences and behavior just as online and 

direct mail commercial marketers do. In recent years, social marketers have successfully 

branded such health behaviors as being a nonsmoker, being physically active, or using a 

condom in an effort to encourage those behaviors. 

 

Social marketing has been widely and successfully used to affect health and other social 

behaviors related to children and adolescents.  

 

Social marketing efforts aimed directly at pre-adolescents or adolescents—exhorting 

them not to start smoking, for example, or to exercise regularly—have evolved in recent 

years. Since the early 1990s, social marketing to children and adolescents has begun 

directly taking on the commercial marketing competition, countering unhealthful product 

marketing and social messages and providing young people with positive behavioral 

alternatives. 

 

7.7 Arranging Learning Activities in the Outdoor Environment  
Well planned play, both indoors and outdoors, is a key way in which young children 

learn with enjoyment and challenge. In playing, they behave in different ways: sometimes 

their play will be boisterous, sometimes they will describe and discuss what they are 

doing, sometimes they will be quiet and reflective as they play. 

 

Much of the psychological and brain research available today highlights the act that a 

variety of learning styles exist. Whilst all learners can flourish outdoors, research shows 

that those children with a kin-esthetic learning style often boys) benefit from quality 

outdoor provision. Such children may struggle indoors but then really ‘shine’ outside 

where more physical and ands-on experiences are provided. 

 

Effective teaching requires the practitioner to provide opportunities for regular and 

frequent physical activity indoors and outdoors where possible, practitioners should allow 

children to move spontaneously between indoor and outdoor environments. Children will 

improve their co-ordination, control and ability to move more effectively if they can run, 

climb, balance, swing, side, tumble, throw, catch and kick when they want to and are 

motivated and interested in doing so. Where buildings and/or outdoor areas are limited, 
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practitioners should arrange visits to parks and sports or leisure centres so hat children 

can enjoy the freedom of large scale movement. 

 

Practitioners should also ensure that space is safe to use, and that outdoor clothing is safe 

and sensible and make good use of outdoor space so that children are able to learn by 

working on a larger, more active scale than s possible indoors. 

 

If the outdoor environment is to be regarded as part of the Foundation Stage classroom, 

then it must be incorporated in written plans. Practitioners need to ask when planning 

“where might be the most effective place to teach this?” and consider the possibilities 

presented by the space available outdoors. 

 

Curriculum planning for outdoors will also be more effective if thought has already been 

given to the layout and component areas of the outdoor space (see “Designing the 

outdoor learning environment” and “Planning the layout”). 

There are a variety of ways of planning for outdoors but these should always start with 

our observations and knowledge of our children. 

 

 Planning for ‘spontaneous’ events: plan resources that can be used regularly 

outside e.g. weather boxes containing activity ideas, materials, books and songs for 

windy days/wet days etc. 

 

 Topic planning: integrate indoor topic ideas with outside ideas e.g, an indoors 

shop could be complemented by bikes and trucks outside which become different 

types of delivery vehicles. 

 

 Focused activity plans: plan small group activities for outside, with specific 

learning intentions in mind. 

 

 Games and songs: build up a resource list of ring games and songs, laminate it and 

keep it displayed outside. Plan learning intentions for these games as they teach so 

many different attitudes, skills and concepts. 

 

 The following pages give suggestions for covering the six areas of learning outside 

and are intended as starting points for planning (space has been left for you to add 

your ideas) Page references refer to the “Curriculum Guidance for the Foundation 

Stage.” You should include outdoors in your existing written plans but some 

samples of useful curriculum planning proforma are included in the appendices at 

the end of this booklet. 

 

Importance/Advantages of Outdoors 
 Outdoor play experiences can be as effective as indoor play in stimulating young 

children’s development (Henniger, 1993). 
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 Outdoor environment is a unique learning setting which supports an array of activities 

different from those provided by the indoor setting (Talbot & Frost, 1989). 

 Children experience a great sense of freedom in the outdoor settings (Davies, 1996). 

 The large spaces provide opportunities for children to use their whole body to 

explore, plan and to implement these plans without limitations on noise and activity 

(Perry, 2003). 

 Playgrounds are better than indoor classroom settings for activities that are messy 

or loud (Greenman, 1988). 

 More friendly, nonviolent, rough and tumble play and limited superhero or war 

play that are discouraged indoors can be accommodated outdoors (Frost, Wortham 

& Reifel, 2001). 

 

Designing the Outdoor Learning Environment 
The early childhood playground should be considered an extension of the classroom. 

Much time is taken in thinking through the indoor environment to maximize learning and 

social interaction but far less time is given to the design of the outdoor environment. If 

outdoor learning is to truly reflect and complement indoor learning, the same care needs 

to be taken in designing outdoor play space. Some considerations: 

 

Clarify the purpose of your outdoor space 
What are the objectives for your outdoor environment? For example: 

 Encourage interaction with and respect for nature 

 Provide variety in the curriculum (covering all 6 foundation stage areas) 

 Allow space for release of energy 

 Challenge children’s physical abilities 

 Encourage co-operative social play 

 Foster autonomy and initiative 

 Integrate children with special needs 

 Promote language skills 

 Foster creativity 

 Provide opportunities for problem solving 

 Foster child/adult interaction 

 Any others.......... 

 

Are the objectives of your outdoor environment consistent with your overall philosophy? e.g. 

If your setting places particular emphasis on social play, you will want to provide indoor and 

outdoor experiences/activities that encourage children to work and play together. 

 

In what ways can the outdoor area best supplement the indoor environment? For example: 

 Bringing inside resources outdoors often sparks new interest in them and provides 

opportunities for different ways of experimenting with them 

 Outdoors should also be different from indoors, somewhere which provides a 

change of pace from inside, where children can enjoy independence, play hard and 

be noisy! 
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Assessing children’s outdoor play patterns and needs 
How do children currently use the outdoor space provided? 

If you do not have an outdoor play space yet, try visiting another setting which does and 

observe how children use the space and resources. 

 

Try to: 
1. Observe one child for a set time, his movements, social interaction, the quality of 

this play, creative, social, cognitive, physical. 

2. Note how the whole group of children uses space, their interactions with each other 

and adults. 

3. Look at, whether the space is shared with other groups. How is this organized? 

4. Consider whether, there is special provision for children or staff with mobility and 

other impairments. 

5. Apply your observations to your own outdoor space. 

 

Assessing the outdoor environment 
Think about the kind of space you are working with, look at your space and carry out an 

audit. It is important to consider the size of your area and which permanent features you 

have to incorporate or work around (e.g. walls, slopes, shrubs, trees) 

 Check plants in the area are non-toxic 

 Are any areas particularly affected by the weather, sun, wind and shade? 

 (implications for providing shelter different surfaces underfoot, need for windbreaks) 

 Is there excessive noise from local traffic/businesses? 

 Is it a shared area or for the sole use of the setting? 

 

Use the audit form provided to help you assess the possibilities of your existing area and 

then decide what you might develop. 

 

Audit of Outside Play Areas 
 

What have we got? What are the Educational 

Possibilities 

ELGs covered 
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Audit of Outside Play Areas 

An example of a completed outside audit sheet 
 

What have we got 
What are the Educational 

Possibilities 
ELGs covered 

 

 An area rarely used 

by other groups 

 

 A bed they could dig 

for plants 

 

 A paved safe path 

from hall to south 

facing garden 

allowing 

independent access 

for children between 

indoors and outdoors 

 

 A triangle of grass 

8m x 7m High 

padlocked gate to 

pavement and road 

 

 Concrete path 

around grass and 

wider concrete area 

by gate 

 

 Slight gradient 

 

 Brick wall of 

building and fencing 

by gate 

 

 Tree in corner of 

grassy area 

 

 

 

 

 

 Permanent storage 

structure? 

 

 Possibility of growing 

flowers, vegetables, 

earth for worms, ants, 

snails, etc. 

 

 South facing wall for 

making shadows on 

sunny days of bodies, 

hands, puppets, paint.  

Path with water 

(evaporates in sunshine) 

 

 Space for climbing frame 

or clear for running 

 

 Visible road for traffic 

surveys 

 

 Good for chalking, 

perhaps zebra crossings, 

ride on toys. 

 

 Pushing uphill/downhill 

Forces 

 

 Different textures for 

rubbings, fence for 

weaving, hanging out 

washing, long rolls of 

paper for painting 

 

 Hang mobiles from bird 

feeders, collect leaves, 

make shade in 

sunshine/dens quiet 

area/book corner. 

PSE: select and tidy away 

equipment independently 

 

KUW: find out about 

features of living things 

 

KUW: look closely at 

patterns and change 

 

Creative: explore texture, 

shape, form and space in 

two dimensions 

 

Physical: move with 

control and co-ordination 

 

Maths: count reliably up 

to10 everyday objects eg red 

cars 

 

CLL: mark making 

 

Physical: show awareness 

of space, themselves and 

others 

 

KUW: forces, push and 

pull , notice differences – 

ask why things happen 

 

Creative: exploring 

textures, using the senses, 

exploring 

what happens when colors 

are mixed 

 

CLL: mark making 

 

CLL: enjoy an increasing 

range of books 
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How do you plan outdoor learning activity for youth with special needs? 
 

Outside Area Action Plan 
 

What are we going to develop? 

 

 

 

 

 

How will we do this? 

 

 

 

 

What resources will we need? 

 

 

 

 

Roles and responsibilities 

 

 

 

 

Time scale 

 

 

 

 

Evidence of Success 

 

 

 

 

 

To further enrich your knowledge read the following: 

  

South Gloucestershire 

Council (2008) 

Out Door Play/Learning: The unique 

value of the outside environment 

1.5.1 

Anders Szczepanski 

(2006) 

Outdoor Education - Authentic 

Learning in the Context of 

Landscape Literary education and 

sensory experience. 

1.5.2 
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8.1 Introduction 
Three decades of research have demonstrated that parent/family involvement 

significantly contributes, in a variety of ways, to improve student outcomes related to 

learning and school success. These findings have remained fairly consistent despite the 

fact that families have undergone significant changes during that time, and schools 

“operate in very different times than those of a decade or two ago” (Drake, 2000, p. 34). 

One of the eight goals included in the 1994 Goals 2000 legislation was dedicated to this 

critical area: “Every school will promote partnerships that will increase parental 

involvement and participation in promoting the social, emotional, and academic growth 

of children” (U. S. Department of Education, 1994). The importance of parent/family 

involvement was reaffirmed in 1997 when the National PTA, in cooperation with 

education and parent involvement professionals, developed six National Standards for 

Parent/Family Involvement Programs (White, 1998). Although family involvement has 

reached a "new level of acceptance" today as one of many factors that can help improve 

the quality of schools, “acceptance does not always translate into implementation, 
 

Commitment, or creativity” (Drake, 2000, p. 34). Much remains to be done. “Our society 

has simply become too complex for support entities to continue to function individually” 

(Buttery & Anderson, 1999). Schools, communities, and parents/families must cooperate 

and work collaboratively to improve the learning experience of all children. 
 

Schools that recognize the “interdependent nature of the relationship” between families 

and schools and value parents as “essential partners” in the education process will realize 

the full value of this collaboration. Such an approach recognizes the “significance of 

families” and the “contributions of schools” as a “necessary framework” for working 

together in “complementary efforts toward common goals” to maximize success for 

students as learners (Christenson & Sheridan, 2001). 
 

8.2 Objectives 
The objectives of the units are to enable the students, to 

1. understand the role of school in protecting the needs and rights of young children 

with SEN in the community. 

2. emphasize the commitment to resource the needs of children with SEN in the 

community. 

3. highlight the importance of pressure groups in creating awareness and mobilize the 

community for accommodating the disables according to their rights, in the community. 

4. understand the role of schools in developing and strengthening parents – 

professional partnerships to accommodate the youth with SEN in the community. 

5. organize and manage the recreational activities for students with special needs. 
 

8.3 Organization of SEN Team 
What do you think of when you hear the word "team"? Does the word conjure up images 

of individuals working hard toward a mutual goal?  
 

Can you make a list of these members who play vital role in looking after the special 

needs?  
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Let’s start with the personnel, who should be there to cater for special needs,  

 

The School Psychologist: If the child has mental health challenges, the psychologist is 

the person who will give the child IQ tests and other psychological surveys as part of the 

assessment process and planning.  

 

The Learning Specialist: The learning specialist is the person who will give the child 

tests that assess level of educational achievement and ability.  

 

The Social Worker: The social worker is the person who will take down a family history 

during the assessment process. Should the child need special assistance with peer 

relationships and conflicts, the social worker may be able to arrange appropriate 

programs. 

 

The Special Education Teacher: The special education teacher has to concentrate for 

seven developmental fields to make the best educational conditions:  

 

1. Behaviour 

2. Social Skills 

3. Language Skills 

4. Emotional Skills 

5. Self-Care Skills 

6. Cognitive Skills 

7. Academic Development  

 

To make all these, the special-teacher has to work together with others like doctors, 

psychologist, social-workers etc. to make a team, to do a teamwork. To make the best 

developmental plan for the child and to understand each other, the special-teacher need a 

greater amount of knowledge about anatomy, neurology, pathology, psychology and 

sociology etc. It means they must have a special knowledge of many different sciences 

and that is why they call it a "Complex Science". 

 

(Please read the section 8.1 of the allied material to comprehend the role of special 

teacher, in detail which highlight the multifaceted roles and responsibilities of a special 

teacher).  

The Regular Education Teacher: To the maximum extent practicable individuals with 

disabilities shall be educated along with children who do not have disabilities and shall 

attend regular classes. However, teacher in the regular classroom having children with 

special needs, have a right to request that special materials, equipment, aides or 

consultation be provided to assist them in accommodating such student. 

 

If you go to the website http://www.practicalpress.net/modcurr.html For Middle 

School and High School General Education and Special Education Teachers, it would 

provide you with a comprehensive reading on Modifying Curriculum for the Special 

http://www.practicalpress.net/modcurr.html
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Needs Student in the Regular Classroom, 2nd Edition by Lynne Chalmers. This book will 

help the regular classroom teacher or the special education teacher to: 

 Create effective study guides for use by special needs of students.  

 Modify instructional material to assist the special needs learner.  

 Help the student find alternative methods for gaining lecture information (note taking).  

 Teach the special needs student effective test taking strategies and modify existing 

tests, where necessary, to better help the student.  

 Develop realistic expectations for the special needs learner in the general education 

classroom.  

 Use alternative student grouping practices to enhance achievement by all students.  

 Interact more effectively with the special needs of student in the classroom.  

 Use clear and practical procedures for dealing with the problems encountered by 

the general and special education teacher in dealing with special needs of students.  
 

Therapists: Therapy is often a major part of a program for special needs. Therapists are 

concerned with how your child speaks, understands, and moves. And technically, they 

can only be concerned with those things as much as they affect schoolwork.   
 

The Speech Therapist: The speech therapist works with the child on receptive and 

expressive language. This includes both types of articulation -- the proper production of 

speech sounds, and the proper forming of thoughts into words.  
 

The Physical Therapist (PT): The physical therapist works on your child's gross motor 

skills, the movement of major muscle groups to make big movements like walking, 

running, catching a ball or kicking it 
 

The Occupational Therapist (OT): As the PT looks at gross motor, the OT deals with 

fine motor skills, those small precise movements, we all take for granted and our kids 

can't do if you paid them.  
 

Paraprofessional 
If you visit the website www.ct-asrc.org/docs/paraprof.pdf, Stacy Hultgren highlights in 

her newsletter, the role of paraprofessionals by Cathy Riggs presented in a workshop of 

Special Education Resource Center (SERC). The workshop was not intended to provide 

suggestions for daily service provision, but to look at the expectations and realities of 

paraprofessional responsibilities in general and how those have changed over time. 

 

The section 8.2 of the Allied Material will provide you with the details of the referred material.  

 

Activity 
Visit the following sites to comprehend the importance and significance of SEN team to 

get the youth with special needs adjusted in the community. 

 

www.ehow.com/facts_6126868_role-special-education-teachers-classroom_.html  

www.matsuishi-lab.org/specialteacher.htm  

www.ehow.com/facts_6126868_role-special-education-teachers-classroom_.html  

 

http://www.practicalpress.net/authors.html#chalmers
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8.4 Parents and Families Involvement 
Good relations between the teacher and the parents are essential for reducing the 

consequences of disabilities. Parents do have many worries and fears about the child’s 

attitude and teachers and peers attitude towards the child such as the child may be rejected by 

other children, or that the teacher may not be ready or able to pay proper attention to their 

child. The relief of such feelings and anxiety can be realistically expected if good teacher-

parent relations are established. This relationship can be established by gathering additional 

data about the child and talking to the parents and the family members, about the student. The 

parents are in position to provide key information on the capabilities, character, specific 

needs, experience and health of their child. In addition, family members know best what the 

child likes or not, what he/she is able or unable to do, and what his/her position in the family 

and wider environment is like. Susanne Carter (2000) in her publication The Impact of Parent 

/ Family Involvement on Student Outcomes: An Annotated Bibliography of Research from the 

Past Decade distils the twelve key findings of research published during the past decade. 

These researches evaluate the effectiveness of school-based programs and interventions that 

intended to promote parent/family involvement on student outcomes; studies that evaluate 

family behaviors and characteristics and their effect on student outcomes; and studies that 

analyze parent/family involvement research. The details of the study are given in Section 8.2 

of the Allied Material. 

 

Suggested Reading 
 Promoting Positive Behavior: Guidance Strategies for Early Childhood Settings 

 Suzanne K. Adams, Joan Baronberg , 2005 

www.infibeam.com/.../Suzanne-K-Adams/Promoting-Positive-

Behavior.../0131408097.html- Cached - Similar 

 www.education.com/.../importance-family-involvement/  

 lifestyle.iloveindia.com/.../importance-of-family-10723.html 

 www.education.com/.../importance-family-involvement/  

 

8.5 Formation of Pressure Groups 
Pressure group is generic term for any kind of group seeking to influence the Government to 

adopt or change particular policies. Pressure groups try to gain public support and sympathy 

for their cause in the hope that they will influence people's decisions or lives, depending on 

the issue they are focusing on, usually this is done via the media and especially nowadays, the 

internet. These are the organizations of people who all believe in the same cause.  

 

Section No.8.3 of the Allied Material would provide you a reading of Simoni 

Symeonidou article, published in International Journal about Parents in Education, 2007 

by European Network about Parents in Education, 2007, Vol. 1, No. 0, 164-173 ISSN: 

1973 – 3518, 164. “Parental associations and education politics” regarding disability: the 

case of Cyprus. Within this rich theoretical context, parents’ role in shaping their disabled 

children’s every-day lives and influencing developments at political level can be 

conceptualized through different angles. As far as the education of disabled children is 

concerned, parents are now expected to be among the protagonists of the road to 

inclusion. Their role is not merely restricted in supporting the education of their children. 

http://www.amazon.com/Suzanne-K.-Adams/e/B001KD7SLU/ref=ntt_athr_dp_pel_1
http://www.amazon.com/Suzanne-K.-Adams/e/B001KD7SLU/ref=ntt_athr_dp_pel_1
http://www.amazon.com/s/ref=ntt_athr_dp_sr_2?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Joan%20Baronberg
http://ww.infibeam.com/.../Suzanne-K-Adams/Promoting-Positive-B
http://ww.infibeam.com/.../Suzanne-K-Adams/Promoting-Positive-B
http://webcache.googleusercontent.com/search?q=cache:DFqHSYM9zY0J:www.infibeam.com/Books/info/Suzanne-K-Adams/Promoting-Positive-Behavior-Guidance-Strategies-for-Early/0131408097.html+promoting+positive+behavior,+Suznne+K+Adams&cd=3&hl=en&ct=clnk&gl=pk
http://www.google.com.pk/search?hl=en&biw=800&bih=509&q=related:www.infibeam.com/Books/info/Suzanne-K-Adams/Promoting-Positive-Behavior-Guidance-Strategies-for-Early/0131408097.html+promoting+positive+behavior,+Suznne+K+Adams&tbo=1&sa=X&ei=Md31TPj7FIrXrQeRicmIBw&ved=0CCkQHzAC
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They are now expected to be alert in on-going developments regarding education in order 

to safeguard fundamental rights and place, prospective political changes in the 

appropriate philosophical and theoretical context.  

 

Suggested Reading 

 Disability advocacy organizations: a descriptive framework: 

 2003, Vol. 25, No. 8 , Pages 380-392 (doi:10.1080/0963828021000058521) 

 McColl MA and Boyce W     Queen's University Kingston ON Canada K7L-3N6 

 The purpose of this paper is to offer a descriptive framework to analyze the 

participation of people with disabilities in policy advocacy over the past 20 years 

 NGO Influence on National Policy Formation in Zimbabwe by Harold Sibanda, 

IDR Reports Vol.11 No.2, Page 3 

 www.worlded.org/docs/Publications/idr/pdf/11-2.pdf - 

 

Activities 
Collect information on the Government and Non-Government Organizations working for 

the cause of disability since the inception of Pakistan, and analyze the mandates, 

activities and achievements. 

 

8.6 Developing Parents-Professional Partnership 
Parents know their children better than anyone, and have a right to take part in decisions 

about their child's education. The closer a parent works with their child's teachers and school, 

the more successful any special help will be. In order for children with special health care 

needs to be adequately cared for, a variety of integrated, coordinated services are needed to 

support the children and their families. To facilitate optimal coordination of care for these 

children, it is imperative that the professionals who serve them engage in a partnership of care 

with parents or other family members. The notion of the importance of empowerment for 

parents, power sharing in order for this to occur, honest and open channels of communication, 

trusting and respecting one another as well as the importance of listening have all emerged in 

a variety of contexts and from a number of different points of view. Fraser (2000) 

understands the importance of partnership and its impact when she wrote: 

 

“Teachers who value partnership work to make it happen. They 

realize that there is nothing to lose and much to gain by sharing and 

collaborating. They learn to listen carefully and attend courses that 

enable them to become more effective communicators. They value 

the input of parents, and other professionals and seek to keep the 

focus on the students and their needs and strengths”.  

 

The detail of this presentation may be read at this site, 

barbara.perry@stonebow.otago.ac.nz 
 

For more reading, following sites should be visited, 

www.aare.edu.au/03pap/per03409.pdf. 

www.isec2005.org/isec/abstrcts/paper_p/perry_b.ppt 

http://informahealthcare.com/action/doSearch?action=runSearch&type=advanced&result=true&prevSearch=%2Bauthorsfield%3A(MA%252C%2BMcColl)
http://informahealthcare.com/action/doSearch?action=runSearch&type=advanced&result=true&prevSearch=%2Bauthorsfield%3A(MA%252C%2BMcColl)
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Activity 
Conduct a critical review of the conceptual and methodological literature in order to 

assess parent involvement and its significance in relation to behavior of children and 

school achievements. 

 

8.7 Organization and Management of Recreational Activities 
People with disabilities are much more likely to lead sedentary lives and, therefore, more 

likely to develop a secondary condition but many of these conditions can be reduced or 

prevented with regular exercise. By removing the barriers to exercise that people with 

disabilities usually face, these people can choose to take actions that can significantly 

improve their health. Parents of children with disabilities have similar dreams and 

aspirations as their counterparts and recognize that involvement in recreation activity will 

benefit their child in the same way as it does non-disabled kids. While the approach to 

meeting these needs might look a little different, recognize that all kids have unique 

needs and abilities they bring into a recreational setting that a good recreation provider 

will recognize and address. 

 

Following websites provide you knowledge about different physical and recreational 

activities and programs being run in different communities and may be adapted and 

implemented in your community. 

 www.buzzle.com/.../list-of-different-recreational-activities.html 

 www.outdoor-sport-leisure.net/disabled.htm 

 www.disabledandproductive.com/.../recreational-activities-for-disabled-people/ 

 www.blindreaders.info/sports.html 

 

Exercise 
Q.1 Give job description of all the members of SEN team who are involved with 

children in the school setting. 
 

Q.2 Devise a plan which would encourage the involvement of parents in the curricular 

and co-curricular activities at school. 
 

Q.3 Describe the administrative structure of a special school in your community and the 

role of parents, if any, in the governance of the school. 
 

Q.4 Lay out a plan for parent-teachers collaboration through the lens of family 

involvement, discuss how you would include families in the school activities. Try 

to be creative and original. Remember that not all parents are able to be physically 

present in your classroom, and that involvement should be bidirectional. 
 

Q.5 Give the historical perspectives of development of recreational activities for people 

with special needs? 
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9.1 Introduction 

Guidance covers the whole process of education which starts from the birth of the child. 

Guidance is defined as a process of interpersonal relationship that is designed to 

influence the attitude and subsequent behavior of the person.   

 

Guidance touches all aspects of life and it tries to help the individuals in solving 

problems, whereas counseling represents only one of the services to be found in guidance 

program. Counseling helps the persons to understand themselves by knowing more about 

their abilities, aptitudes, interests and limitations. It also helps in recognizing gifted and 

slow learners and students having special needs and helping them to develop proper 

attitude and make maximum use of their potential ability. 

 

The day by day changing modern life has made it very difficult for the disabled 

youngsters to cope well with their responsibilities. They need skills and competencies to 

overcome increasing complexities of technologically advanced life coming in their way.  

The end results of integrating into the society will be much beneficial, if the acquired 

skills and competencies relate to the mastering of available adequate information helpful 

to progress in their chosen careers. 

 

We know that without providing guidance and counseling services at schools, the 

achievement of goal could not be possible. Not only disabled infants, children, and youth 

require guidance but their families also require guidance and counselling.    

 

The counseling and guidance services are no more only the optional sport but they are 

becoming real part and parcel of overall education process. 

 

These services; interpret implications of disability for overall development, facilitate 

understanding of society's attitudes, assist  students  and  families  to  formulate  their  

responses  to  misconceptions, lowered expectations, and prejudice, identify functional, 

academic, and vocational potential, and  Plan for adult life by exploring options for 

college, technical or trade school, job coaching programs, industrial enclaves, and other 

post-secondary placements, as well as identifying independent living arrangements in the 

community.      

 

The Individuals with Disabilities Education Act (IDEA) of 1997 requires public schools 

in the United States to provide the related services that are necessary to help students 

with disabilities benefit from special education (American School Counsellor Association 

-ASCA, 1998). 

 

This unit deals with describing the counselling relationship and the consultation process. 

It highlights the required counselling skills for the counsellors, need of counselling and 

guidance in career development, assessment and diagnosis in counselling. The ethical 

issues and standards have also been discussed.  Emphasize has been given to the school 

counselling program development, management and their implementation at different 

levels.   
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9.2 Objectives 
Upon completion of this unit, you will be able to: 

1. explain the concepts of guidance and counselling; 

2. identify the need for guidance and counselling in special education 

3. explain the role of counselling in improving the well-being and achievement of 

handicapped children and youth in general; 

4. explain the relationship between counsellor and the client 

5. develop a conceptual framework for guidance and counseling 

6. carry out exercises of guidance and counselling on individual and groups of 

learners 

7. aware about the ethical issues and standards of guidance and counseling 

8. help each student develop a positive and realistic concept of self and others, a       

recognition and acceptance of their potential and limitations, and self-discipline 

9. describe  and apply the various counselling techniques 

10. differentiate between various types of tests applicable for diagnostic purposes 

11. explain why appraisal is important in guidance and know the basic steps in the 

appraisal process 

12. develop a testing programme for a school. 

13. provide a program which encourages students to participate in society as  

responsible family members and citizens; 

14. develop effective leadership and group skills which foster and sustain relationships 

with others in culturally diverse work, community, and family settings; 

 

9.3 The Counselling Relationship: Counsellor, Individual and Families   
Guidance helps the individual to achieve personal and social adjustment through a better 

understanding and use of his abilities. The process of guidance and counselling involves 

realistic self understanding, the establishment of goals in accordance with abilities and 

disabilities, and realistic plans for the achievement of these goals. 

 

The disabled youth may have trouble dealing with certain situations or emotions; either in 

education or choosing a profession as a career or getting an employment or getting out of 

the depression, worries, frustration, and troubles or in requiring facilities and resources to 

move ahead. Sometimes it may be difficult for them to cope with all of the changes 

coming their way. At such instances counseling can be helpful in sorting out things and 

getting the solution of the problems and troubles. 

 

Counsellors are trained to understand feelings and behaviors of the individuals and know 

ways to help people through difficult times. 

According to the provisions of the Individuals with Disabilities Education Act (IDEA) of 

1997, the counseling is a related service. The school counselors are trained and qualified 

to provide these related services.  

 

American School Counsellor Association-ASCA has developed a list of functions for the 

school counselor's role in accordance with Public Law 94-142. According to this 

document, one of the major school counselor functions is to provide guidance and 
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counseling services for students with disabilities that are the same as the services that are 

provided for students without disabilities (ASCA, 1998). 

 

Guidance counsellors assist students of all levels, from elementary school to college. The 

counselling specialties deal with people who are seeking career, vocational and academic 

advice and guidance in a school or career-related capacity. 

 

Moon, Sidney M. et al.(1997) in their research “Specialized Counseling Services for 

Gifted Youth and Their Families: A Needs Assessment” studied 335 parents, school 

personnel,
 

and related counseling professionals and surveyed to determine
 

their 

perceptions of the specialized counseling needs of gifted
 
children and adolescents as part 

of a needs assessment for a
 
proposed university-based counseling center.  The results 

indicated
 
that all groups of the respondents believed that gifted and talented

 
youth have 

important social, emotional, family and talent and
 
career development needs that can best 

be met by differentiated
 
counseling services; and that such services are not readily

 

available to gifted youth. 

 

Let us read the following material to enhance our knowledge on counselling relationship. 

Reading No. 1: The Counseling as Part of the Contemporary School System by D.A., 

Iskrev 

 

Reading No. 2: Counselling Children with Special Needs (Chapter 19) 

Let us read intervention needs of exceptional children from the following reading: 

 

Reading No. 3: Intervention Needs for Exceptional Populations 

The following study investigated the kinds of curricula taught in school programs for 

preparing counsellors to work with exceptional students (ES). It also highlighted the 

competencies, field experiences and the educators' level of satisfaction with current 

program requirements; 

 

Reading No. 4:  School counselor preparation to meet the guidance needs of exceptional 

students: a national study. (Counselor Preparation). 

 

Let us read the need of parent connection with their children’s School Counselor; 

Reading No. 5: Understanding the School Counselor-Parent Connection. 

According to the Individuals with Disabilities Education Act (IDEA) 1997 parental 

involvement is necessary for education and training of exceptional children. The 

counselors at the school are likely to be designated to work with special education 

personnel to encourage parental involvement. They help special educators by creating 

opportunities for regular conferences. Counselors can do so by inviting parents to such 

meetings, by making phone calls, and by encouraging informal meetings between 

teachers and parents periodically.  

 

The parent-teacher meetings help the parents in diffusing anxiety that is so often seen 

during more formal meetings (e.g., placement meetings). Management and proper record 
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of these meetings ensure that parents of children with special needs are involved as much 

as possible in their child’s educational planning.  In addition, establishing contact with 

parents to share positive feedback is important (Heward, 2000).  

 

Let us read Zimbabwe culture as an example of provision of counselling services to 

parents of children with disabilities given in the following reading. 

 

Reading No. 6:  Counseling Parents of Children with Disabilities by  

Charema, John and Ngazimbi, Evadne E. 

 

Siblings of disabled children have specific needs that require attention at different stages of 

their lives, for example relief of isolation, information, and strategies for coping with the 

situations they find in themselves. The following reading enhances the lives of siblings by 

providing them with information and support, and by influencing service provision. 

 

Reading No. 7: Developing a service for siblings of disabled children by Sibs 

 

Let us do an exercise to check our knowledge. 

 

Exercise  
Q. 1 (a) What is counselling? 

 (b) Highlight the helping relationships. 
 

Q.2 Discuss the role of advice in families and communities. 
 

Q.3 Discuss with example of Zimbabwe culture on provision of parental involvement. 
 

Q.4 Describe the intervention needs for exceptional populations. 
 

Q.5  Explain specific needs of siblings that require attention at different stages of their lives. 

 

Activity 
Identify an institution in your locality which may be providing ‘counselling’. Describe 

‘the counselling’ which it offers. 

 

9.4 Philosophical Aspects of Guidance and Counselling 
School is not an isolated organisation. The community and home are also part and parcel 

of it as both share in the development and operation of the functional educational 

programs of schools. 

 

The school personnel are responsible to discover, develop and channelize the students’ 

talents and abilities for the welfare and benefit of the individual and society. 

 

The underlying belief of the guidance and counselling is making the individual student’s 

realistic life choices in keeping with ability and interest. 

 

http://jtc.colstate.edu/vol3_1/Gillam/Gillam.htm#Heward, W.L. (2000)
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The schools afford all students through guidance and counselling program an opportunity 

to address their individual personal/social, academic, and career development needs. 

Special emphasis is placed on the prevention of problems by providing students with 

developmentally age-appropriate skills and information, developing career awareness and 

ambition to become future productive members of society. 

 

Teacher and counsellors at school provide sound education that develops individual 

personal/social, academic, and career development needs which lead to respect for 

learning, a desire for knowledge, and the development of collaborative contributors in a 

culturally diverse world. The educational programs are designed for each student to 

prepare for advanced study or the world of work. 

 

Guidance services must be concerned with aiding the individual in developing a healthy 

personality so that he may be able to make the necessary adjustments in relation to his 

abilities and the demands of the environment. This is particularly true for handicapped 

children and youth. (William Cruickshank, G. Orville Johnson, 1958, p. 611) 

 

Let us read the Person-Centred, Rational-Emotive and Behavioural Counselling theories 

of counselling given in the following module. 

 

Reading No. 8: MODULE2, Counselling, UNESCO (UNIT 4, Theories of Counselling, 

pp. 15 - 27 ).   

Let us read the following material to enhance our knowledge on aspects of developmental 

counselling. 

 

Reading No. 9: Thoughts on Developmental Counseling Infancy through Early 

Adulthood. 

Let us do an exercise to check our knowledge. 

Exercise  

Q.1 Explain the Client-Centred or Person-Centred Theory of counselling; 

Q.2 What does Rational-Emotive Theory explain? 

Q.3 Describe the main theme of Behavioural Counselling. 

Q.4 Explain the developmental approaches to counselling. 

 

9.5 Counselling Strategies 
School counselors are an integral link in the chain that supports our children’s pursuit of 

academic, emotional, and social success. They work with school faculty, staff, students, 

parents, and the community to plan, implement, and evaluate a developmental guidance 

and counseling program. (Hensley, Andrea) 

 

Group work is a useful intervention strategy. The School counsellors use a variety of 

group counseling approaches and techniques to work with students having disabilities. 

For example, cooperative learning; behaviorally based group counseling; and social skills 

training, along with play therapy. 

 

mailto:hensan@mansfieldisd.org
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The group work help the students who have mild disabilities maintain academic and 

personal/ social progress, help them resolve conflicts appropriately, and provide them 

with support and encouragement from peers.  Small group counseling helps meet the 

needs of safety and support for students with disabilities. These groups provide students 

with the opportunity to test social skills, to share feelings with others, to give and receive 

feedback, and to help in the formulation of critical identity features. 

 

Arman, John F. (2002) in his article introduces a brief group counseling model to 

increase resiliency of students with mild disabilities. This model provides a template for 

school counselors to use in providing brief and supportive group counseling for middle 

school students with mild disabilities. This brief group model helps and assists students 

with mild disabilities to be successful in inclusive as well as exclusive special education 

school environments. As school counselors' roles and functions continue to change, this 

model of group counseling can be adapted for a variety of students with disabilities. 

 

Let us read the following paper to enhance our knowledge on group counselling 

techniques. 

 

Reading No. 10: Group Counseling in Schools: Effective or Not? by Hayes, B. Grant 

 

Reading No. 11: Article 24; Improving Teaching and Learning: A Counseling 

Curriculum Model for Teachers by Gouleta, Eirini 

 

Let us go to the reading 8 on Module 2, Counselling of UNESCO to read the following 

unit 4: 

 

ReadingNo. 8: UNIT 4, Peer Counselling and Self-Help Group from Reading No. 8  

 

The following reading emphasizes the approaches of guidance and counselling at higher 

education.  

 

Reading No. 12: MODULE 8: The Guidance and Counselling Role of the Teacher in 

Higher Education. 
 

Technological advances involving quick and inexpensive resources have now come into 

the use of communication via internet. Distance counseling or e-counseling is a method 

of service delivery with potential to supplement traditional face to face counseling. 

Although e-counseling will not replace the conventional mode of counseling service 

delivery, it will only be an essential component to improve the profession of counselling. 

(Zamani, Zainah Ahmad, 2009) 

Let us read useful Vocational Guidance Strategies given in the following reading. 

 

Reading No. 13: Strategies for Vocational Guidance in the Twenty-first Century 

Let us do an exercise to check our knowledge. 
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Exercise  
Q.1 Give an account on group and individual counselling 
 

Q.2 (a) Differentiate between academic, social, personal and career guidance at 

higher education 

 (b) Describe the major service areas of guidance and counselling 
 

Q.3 Discuss the counselling approaches and techniques used in higher education 

 

9.6 Counseling in Career Development 
The youth with disabilities may need family, educational, social, and economic supports 

in order to be self-sufficient and healthy, to have good family and social relationships, 

and to contribute to their community and society generally.  

 

Without adequate supports, youth in transition who have disabilities are more likely to; live in 

poverty and be dependent on public assistance, be unemployed or underemployed, be 

dependent on family members for housing and finances.  In most of the cases this youth was 

found twice as likely to drop out of high school and half as likely to attend or finish college. 

Those who do finish high school are more likely to have taken a less rigorous course load 

than their non-disabled peers (National Collaborative on Workforce and Disability for Youth, 

2005). To overcome the problems of educational and career challenges the youth with 

disabilities need proper guidance and counselling services at schools and colleges.  

 

Counsellors offer guidance and counselling services in: 

 

– Career planning and exploration through the career developing program  

– Individual planning to help students plan, monitor and manages their own 

academic, personal and career development goals and progress towards them  

– Exploration of post- secondary options for students, including career/technical 

training, two and four-year college, military and school-to-work transitions 

– Personal and crisis counselling and referrals to appropriate community resources     

 

Counselling and Guidance counselors evaluate students' abilities, interests and 

personalities to develop realistic academic and career goals. They use interviews, 

counseling sessions and aptitude assessment tests to evaluate and advise students. They 

also provide career information and implement career education programs. These 

counselors also work with younger students who have academic and social development 

problems or other special needs. They assist them in finding special education programs, 

agencies or organizations who can help prepare them for a future career despite their 

disabilities (Become a Guidance Counselor).  

 

Let us read the following material to enhance our knowledge on career development 

counselling. 

 

Reading No. 14: Career Counselling for the Academically Gifted Student by John B. 

Stewart Problems relating to career of schoolchildren with severe physical disabilities 

http://www.allpsychologyschools.com/faqs/school-counselor.php
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and their alternative solutions as taken by the school counsellor have been discussed in 

the following article: 

 

Reading No. 15: Career-Related Needs of Schoolchildren with Severe Physical 

Disabilities by Chubon, Robert A. 

 

Let us enhance our knowledge on factors relating to the career development at primary 

and secondary level by reading the following article; 

 

Reading No. 16:  The influence of school and family to the formation of career 

development of primary and secondary education students? by Dimakakou,D. 

Sidiropoulou,et al.  

 

Youth with learning disabilities have a higher dropout rate than their non-handicapped 

peers. How are these children given transition services that focus on their career 

counselling? Let us read. 

 

Reading No. 17:  Career Counselling of Youth with Learning Disabilities by Hutchinson, 

Nancy L.   

 

Let us do an exercise to check our knowledge. 

 

Exercise  
Q.1 Give an account on disability and career development.  

Q.2 Discuss the disability related problems in the light of views of Chubon, Robert A. 

Q.3 Describe the Employability Factors. 

Q.4 Explain Career counseling group interventions using cognitive instruction 

 

9.7 Counseling Skills 
Counsellors are the heart of the school. They are skilled and professionally trained 

personnel in; 

– Creating a safe school environment where children can learn,  

– helping students to develop thinking skills and decision making, 

– helping students to learn anger management, conflict resolution, and meditation 

skills,  

– providing a comprehensive guidance program available for all students,  

– collaborating with administrators, faculty, and supporting staff in meeting students' 

needs,  

– coordinating referrals to outside agencies, 

– serving as a liaison between home, school, and community,  

– enhancing student career awareness and development. 

 

The specific functions of counsellor’s include: 

i) Orientation of students 

ii) Students appraisal 
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iii) Educational and occupational information service 

iv) Holding counseling interviews 

v) Placement 

vi) Research and evaluation 

 

Let us go to the reading 8 again on Module 2, Counselling of UNESCO to enhance our 

knowledge on counselling skills given in the following unit 3: 

 

ReadingNo. 8:  Unit 3, Counselling Skills.  PP. 28 – 36, Reading No. 8: Module2, 

Counselling, UNESCO 

Now read the example of Clear Creek Independent School District's (CCISD) regarding 

the counselling skills exhibit from the following reading. 

 

Reading No.18:  Chapter 2, Educational Service Delivery  

 

The following Position Paper explains the responsibility of the teacher of students with 

visual impairments; 

 

Reading No. 19:  The Role and Function of the Teacher of Students with Visual 

Impairments by Spungin, Susan Jay and Ferrell, Kay Alicyn. 

The foundational skills and competencies for the beginning school counsellor are given in 

the following reading. 

 

Reading No. 20:  Best Practices for School Counseling in Connecticut 

All students at the middle school level look for the support of someone trustworthy, who 

friendly listen to them and care for them very personally. The students require such an 

adult at schools because they face problems in growing up, keeping up with their studies, 

and planning for their careers. The following article has lined up the ways to directly 

involve the teachers in developmental guidance through a teacher advisor program 

(TAP). 

 

Reading No. 21:  Counselors and Teachers as Student Advisors. Highlights: An 

ERIC/CAPS Digest. 

Let us do an exercise to check our knowledge. 

 

Exercise  
Q.1 Discuss the role and function of the teacher (as a counsellor) of students with 

Visual Impairments? 

Q.2 Give an account on the counsellor’s role at schools. 

Q.3 (a) What would a teacher advisor program involve? 

 (b) What should be included in a guidance curriculum? 

 

9.8 Ethical Standards and Issues in Counseling 
Ethical codes or standards reflect the norms of the society. These are designed to provide 

guidelines for behaviour. Self-regulation is measured through ethical codes and the given 

http://www.window.state.tx.us/tspr/clearcreek/ch02.htm
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standards. They protect members from practices that may result in public criticism. They 

help to protect counsellors if they are blamed by the public or client. 

  

UNESCO (February 2000) enlisted some of the following unethical behaviour: 

1. Incompetence;  

 The inadequate knowledge and the absence of skills necessary for professional 

behaviour. 

2. Lack of integrity;  

 Moral commitment and sound professional judgement to follow acceptable 

standards of right and wrong action.  

3. Violating confidences;  

 Information presented in a counselling relationship is confidential. 

4. Exceeding the level of professional competence;  

 Counsellors must recognize their strengths and limitations in serving their clients in 

the most competent manner or refer them to other experts. 

5. Imposing values on clients;  

 It is a responsibility of counsellors to be aware of his/her values and of their impact 

on others. 

6. Improper advertising;  

 Especially advertising that presents the counsellor as one who has the skills, 

competence and/or credentials, that he, or she, does not actually possess. 

7. Charging fees for private counselling to those who are entitled to free services 

through the counsellor's employing institution, and/or using one's job to recruit 

clients for a private practice. (UNESCO, February, 2000) 

 

Let us read the following material to enhance our knowledge on details of ethical 

standards: 

 

Reading No. 22: Ethical Standards for School Counselors by Webb, Dr. Jerry E. and 

Amos, Dr. John W. 

 

The following paper examines the ethical implications in reference to a minor’s informed 

consent within the context of the therapeutic relationship. 

 

Reading No. 23: Ethical Implications Regarding Minors and the Therapeutic 

Relationship: The Appropriate Age of Consent by Boucher, Michelle.  

The importance of knowing the contents of professional codes of conduct and the related 

legal issues has been explained in the following reading: 

 

Reading No. 24: Ethical and Legal Issues in School Counseling by Huey, Wayne C. 

Remley, Theodore P., Jr. 
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Let us do an exercise to check our knowledge. 

 

Exercise  
 

Q.1 Why are ethical standards designed to be used in counselling?  

Q.2 Have you accepted the standards because they were always there? 

Q.3     Are the standards in accordance with your own value system? 

Q.4 What are the rewards and payments, a counsellor can obtain from his/her work, 

 

9.9 Testing Procedures in Counselling  
An initial information gathering exercise is required to be carried out before guidance and 

counselling of the children to ascertain the needs of the disabled child and his/her family. 

On the basis of these information a guidance and counselling program is prepared.  

 

The Schedule 2 of the Children Act 1989 has set out that a local authority must: 

 

1. Identify children in need in its area and provide information about services; 

2. Maintain a register of disabled children; 

3. Provide services for disabled children which minimise the effect of their disabilities 

and give them the opportunity to lead lives as normal as possible; 

4. Provide for children living with their families the following: 

a.  Advice, guidance and counselling; 

b.  Occupational, social, cultural or recreational activities; 

c.  Home help (which may include laundry facilities); 

d.  Facilities for or assistance with travel to and from home, to take advantage of 

services; 

e.  Assistance to enable child and family to have a holiday.(Disability Law 

Services, DLS, 2009) 

 

Let us enhance our knowledge on factors relating to the diagnostic testing in guidance by 

reading the following material. 

 

Reading No. 25:  UNESCO, (February 1998). MODULE 1- GUIDANCE- Unit 5- Use 

of Tests in Guidance (137- 154). Botswana, Printed in France. 

A developmental approach to career counselling of clients with severe mental illness has 

been described in the following article. 

 

Reading No. 26:  Career counseling with clients who have a severe mental illness By Kiselica, 

Mark S. Testing in vocational counseling has been described in the following article: 

 

Reading No. 27: COUNSELLING: self clarification and the Helping Relationship by 

Patterson, C. H. Let us have knowledge about a school guidance and counselling test, its 

purpose, topics covered and sample test items from the following example: 

 

Reading No.28: School guidance and counselling (0420) by Educational Testing 
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Service (2000). Let us do an exercise to check our knowledge. 

 

Exercise  
Q.1 Highlight the purpose of testing in counselling?   

Q.2 Why psychological tests should be used in guidance? List the different types of 

tests that can be used in guidance. How is appraisal made by using test scores? 

Q.3 (a) Highlight the career barriers of clients who have a severe mental illness.  

 (b) Discuss the developmental career considerations of children with severe 

mental illness. 

Q.4 Discuss the uses of occupational information in counselling. 

 

Activity  
Use personality and achievement tests to the special needs of the student and prepare a 

profile for that student. Discuss the results with the student. Outline a guidance program. 

 

9.10 Programme Development and Management  

 (school counselling emphasis)  
 

The Comprehensive guidance and counseling programs and services are so planned at 

schools that they systematically meet the needs of all students as well as are inculcated 

into the daily activities of schools. The major aims and objectives of the these programs 

include; i) to support student learning in areas of personal/social, educational and career 

development, ii) to respond to the unique and special needs of all students from 

Kindergarten to Grade 12, iii) to  provide a range of guidance/counseling services from a 

developmental/preventive focus to a responsive/remedial focus. (Manitoba Education). 

 

The issues of diversity and inclusion should be considered in planning a counselling 

program to address the varied needs of all students. The plan should also identify and 

schedule the required related services for the children. 

The involvement of key stakeholders in the process of planning and including students, 

school staff, families, and the community in a meaningful way would be beneficial. 

Planning for comprehensive guidance and counselling programs and services should 

include: 

 A statement of vision and mission  

 Identification of priorities or key target areas  

 Statements of expected outcomes  

 Strategies and activities to achieve the outcomes  

 Measurable indicators of success (strategies for evaluating the effectiveness of 

activities).  

 

Special consideration in planning is given to the role of guidance and counseling in 

Manitoba Education and Youth to support and contribute the following priorities:  

 Improving outcomes especially for less successful learners  

 Strengthening links among schools, families and communities  
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 Strengthening school planning and reporting  

 Improving professional learning opportunities for educators  

 Strengthening pathways among secondary schools, post-secondary education and work  

 Linking policy and practice to research and evidence.  

 

According to Manager Callaghan, Jo (n.d) the school psychologists assist teachers in 

developing effective educational, social-emotional, adaptive and behavior management 

programs for the classroom.  School Psychologists lead building teams in considering 

special education referrals and planning and evaluating pre-referral interventions for a 

range of learning and behavior problems. .  The ultimate goal is to ensure that all students 

attain the knowledge and skills to become responsible citizens, to contribute to their own 

economic well being and that of their families and communities, and to enjoy productive 

and satisfying lives.  

 

Let us read the program structure, design and implementation from the following reading: 

 

Reading No. 29: Comprehensive guidance and counselling by Department of education, 

student services. 

 

A model of the counseling program in Texas is given in the following reading. This 

developmental guidance and counseling program plays a vital role in assisting teachers 

and other staff in the integration of guidance objectives with other instructional goals. 

The comprehensive, developmental guidance and counseling program model described in 

this document comparatively differs from historical models. Let us have a look on it. 

 

Reading No. 30: The Basis for the Texas Comprehensive, Developmental 

Guidance and Counseling Program: SECTION I 

  

The following Statement highlights the components of an effective precollege guidance 

and counseling program: 

 

Reading No. 31: Statement on Precollege Guidance and Counseling and the 

Role of the School Counselor by National Association for College Admission 

Counselling (Approved by the Executive Board, June 1990). 

Let us read an example of Kenya regarding planning for special needs children given in 

the following article: 

 

Reading No. 32:  A Framework of Guidance and Counselling Programme 

For students with Sepcial Educational Needs in Kenya by Wamocho, Fransciscah Irangi, 

Dr. et al.  

 

Let us enhance our knowledge on implementing a coordinated transition program. 

Reading No. 33:  'Implementing the Transition Mandate', Special Services in the Schools 

by Test, David W. (2000). 

Let us do an exercise to check our knowledge. 
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9.11 Exercise  
Q.1 The provision of ‘‘best practice’’ transition services may be mosteffectively 

achieved by implementing a coordinated program. How? 

Q.2 Sketch a framework of guidance and counselling programme 

Q.3 Describe the role of the school counselor in precollege guidance and counseling 

program 

Q.4 How will you outline the Proposed Programme Framework for children with 

special needs? 

 

9.12 Activity  
Design a comprehensive guidance and counselling program for the disabled youth in your 

locality. 

 

9.13 Self Assessment Questions 
Q.1 Explain the purpose of personal and social counselling. Identify areas where 

counselling must be provided for young boys and girls. 

Q.2 Describe the useful strategies for vocational guidance in the twenty-first century. 

Q.3 Evaluate the influence of school and family on career development of primary and 

secondary education students? 

Q.4 Explain the developmental counselling approach applied from Infancy through 

early adulthood. 

Q.5 Discuss the characteristics of youth with learning disabilities which may contribute 

to their difficulties in career development. 

Q.6 Describe the foundations for establishing a professional identity for school 

counsellors. 

Q.7 Explain the different theories of counselling. 

Q.8 Explain the testing procedures and use of test results in vocational counsellig  

Q.9 Describe the need of precollege guidance and counseling. Elaborate the 

components of precollege guidance and counseling program and highlight the role 

of school counselor in precollege guidance. 

Q.10 Discuss ethical standards and legal issues in counselling?  

Q.11 What does a comprehensive, developmental guidance and counseling program 

model describe? 

 

9.14 Suggested Readings 
Bacon, Ellen H. and Dougherty, A. M. (1992) Consultation and Coordination Services 

for Prekindergarten Children. Elementary School Guidance and Counselling, October 

1992, Vol. 27. pp. 24-32.       

 

Disability Law Services, (DLS, 2009). Assessments and Services for Disabled Children. 

Disability law services, Offering Free, Confidential Legal Advice and Representation for 

Disabled People. 
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Guez, Wilma and Allen, John (ed.) (February 2000). MODULE8: Guidance and 

Counselling Programme Development. UNESCO, BOTSWANA. Retrieved on 

November, 2009 from www.harare.unesco.org/heresource/WORD/New-8.doc 

Lankard, Bettina A. (n.d). Parents and the School-to-Work Transition of Special Needs 

Youth. ERIC Digest #142. Retrieved on November, 2009 from  

http://www.kidsource.com/kidsource/content4/special.needs.trans.html 

McGannon, Wendy, Carey, John and Dimmitt, Carey (May, 2005). The Current Status of 

School Counseling Outcome Research, Center for School Counseling Outcome Research, 

School of Education, University of Massachusetts, Amherst. Research Monograph, 

Number 2.  

Shearer, C. Branton and Luzzo, Darrell Anthony (2009). Exploring the Application of 

Multiple Intelligences Theory to Career Counseling. Career Development Quarterly, 

Sept, 2009.  

Webb, Jerry E. Dr. and Amos, John W. Dr. (2005). Guidance and Counseling Curriculum 

Guide Grades K-12, Pittsylvania County Schools Chatham, Virginia. 

 

9.15 Web Addresses 
http://dx.doi.org 

http://www.sde.ct.gov/ 

http://pdfserve.informaworld.com 

http://www3.interscience.wiley.com 

http://www.pcs.k12.va.us/ 

www.counseling.org 

http://www.school-counselors.com/counselors_11.pdf 

http://www.coe.ufl.edu/ 
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