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OBJECTIVES 

 

 
After studying this course the students would be able to: 

 

1. Review the development of theories and methods to capture the human activities in 

educational settings. 

 

2. Learn how to work with various kinds of research data, including official 

documents, conversations, Classroom Interaction, focus group, interviews etc. 

 

3. Apply discourse analysis method (s) in research based semester assignments. 
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INTRODUCITON TO THE COURSE 
 

 

 This study guide “Discourse Analysis” is designed for the students of PhD 

program.  The main purpose of this study guide is to introduce students with the 

fundamental concepts of Discourse Analysis and the underlying theories.  The study 

guide and web material will highlight the methods and techniques used by the researchers 

for their qualitative as well as quantitative research.  Students are desired to summarize 

and debate the ideas and main claims of contemporary and historical issues in qualitative 

paradigm.  This activity will provide an opportunity to the students to compare qualitative 

and quantitative techniques enabling them to use the best practice for their own problem 

of interest. 

 The nine units of this study guide are empowered by the web based material on 

CD.  The guide has been designed to achieve the following general objectives. 

 

1. To introduce the concept and meaning of discourse analysis, discussed in unit 1. 

2. To elaborate the theoretical review of the different theories of discourses, 

comprehensively addressed in unit 2 and accompanying web based material on CD. 

3. To understand the methodological issues like validity and reliability in discourse 

analysis, discussed in unit 3. 

4. To shed light upon the concept of critical discourse analysis and transcribing 

language data in the light of critical discourse theories, presented in units 4 & 5. 

5. To foster thinking about strategies in text production, consequently helpful to 

analyze the discourse critically, given in unit 6. 

6. To develop the understanding of interaction analysis and conversation analysis, 

discussed in units 7 & 8. 

7. To enlighten the pros and cons of focus group discussion, placed in unit 9. 

 

Many sources have been explored in the preparation of this study guide.  A lot of material 

has been collected from the internet sources and is placed in different folders for quick 

use.  With little bit extra effort towards the use of technologies the students can use this 

material efficiently and can navigate through the articles quickly. 

 

 

 

    Prof. Dr. Rehana Masrur 
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FOREWARD 

 

 

The analysis of qualitative data, texts and interview material is a key research 

skill and a crucial part of training in research methods. This need has been very well 

addressed in the ‘Discourse Analysis’ course. It will provide them an opportunity to 

summarize and debate on the current and classic readings of discourse analysis, and will 

learn about the methods and principles of discourse analysis. It is expected that while 

reviewing the varied traditions around meaning-making, including conversation analysis, 

critical discourse analysis, analysis of transcribed material, and focus group discussion 

analysis, the student will be able to produce quality research work.  The writers of this 

course have tried to provide related and current web material for each unit on CD along a 

list of  web sites for further exploration of related knowledge. The citation of references 

in the relevant topics and sub topics have been done skillfully.   

 

I congratulate Prof. Dr. Rehana Masrur Khan, Dean Faculty of Education, course 

development coordinator and writer of this course towards her keen interest and efforts in 

meeting the challenge. I congratulate all the team members (unit writers, reviewers, 

editor) for their contribution in the completion of this course. 

 

 

 

 

 Prof. Dr. Mahmood Ul Hassan But 

 Vice Chancellor 

    2009 
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1.1 Introduction 

 

 We feel pleasure to offer a course on Discourse Analysis, this course is designed 

for students so that they will have the basic competency to conduct the research using this 

technique. This will help the students to conduct the qualitative studies and will be 

beneficial to them to explore the meaning from the text or verbal expression uttered by 

the persons in their natural settings. 

 The first unit of this course "Introduction to Discourse Analysis" will provide 

learner an opportunity to understand the meaning of discourse, analysis and Discourse 

Analysis. It will shed light on the nature of the discourse analysis, and examples and 

activities related to the topics will help him/her to understand the nature of discourse 

analysis. The third section of this unit focus upon the social concept of discourse, all the 

discourses are embedded in the social life of the persons and its analysis underpin the 

words uttered, text written, dialogue spoken. The fourth section of the unit addresses the 

structure of the discourse and the final portion review the historical developments and 

background of the discourse analysis. 

 Discourse Analysis has been used by the researchers to answer the diverse nature 

of the questions that underpins linguistic competence and its meanings, meaning of the 

words, utterance and sentences, language change, ways to learn language, structure of the 

words and many more that are explained in this unit. 

This unit is prerequisite for the readers; a careful reading of this unit will help to 

understand the remaining units more accurately. After reading this unit you will feel 

comfortable with the method of discourse analysis. The examples given the self 

assessment questions and activities given in this unit will lead to develop proficiency in 

the use of this technique to the problem under investigation. Therefore it needs a vigilant 

and careful reading of the unit.  

 

1.2 Objectives 
 

After reading this unit, the students will be able to: 

1 Understand the terms discourse, analysis and discourse analysis jointly. 

2 Have the knowledge of the nature of the discourse analysis. 

3 Discuss the social concept of the discourse in relationship with the personal life of 

the human beings. 

4 Identify the major developments in discourse analysis over the period of time. 

 

1.3 Nature and Meaning of Discourse Analysis 
 

 Researchers from many disciplines, with very diverse nature of research projects 

and problems like to use the technique of discourse analysis. Defining the term discourse 

analysis is not an easy task because there is no universally accepted definition of 

discourse analysis, most practitioners use “discourse” to mean any actual talk, writing, or 

signing. To those who use the term, “discourses,” in the plural, are conventional ways of 

talking that create and perpetuate systems of ideology, sets of beliefs about how the 

world works and what is natural. 
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 Analysis involves various ways of systematically taking things apart or looking at 

them from multiple perspectives or in multiple ways, differentiating different parts to 

grasp the meanings. Discourse analysis is thus a methodology that is useful in answering 

many kinds of questions, both questions that linguists traditionally ask and questions 

asked by people in other humanistic and social-scientific disciplines. 

 Discourse analysis is basically concerned with the meaning of language, but there is 

disagreement so for its definition is concerned. At first we shall look upon different 

definitions of the discourse analysis. And then these definitions will be related with the real 

life discourses to understand the meaning and nature of the discourse analysis. 

 In the following lines different definitions are given to understand the nature and 

grasp the meaning. Laffey and Weldes defined discourse as the structures and practices 

that are used to construct meaning in the world. Whereas, Crawford argues that discourse 

is “the content and construction of meaning and the organization of knowledge in a 

particular realm.”  

 These definitions are different from Lowe’s definition of discourse as a 

“probabilistic content analysis model” or “a theory of what is more or less likely to be 

said, and of what the conceptual elements are that generates and constrains these 

possibilities” (Herrera and Braumoeller, 2004). 

 According to Hardy, Harley and Phillips (2004) discourse analysis is a methodology for 

analyzing social phenomena that is qualitative, interpretive, and constructionist. 

 It explores how the socially produced ideas and objects that populate the world 

were created and are held in place. It not only embodies a set of techniques for 

conducting structured, qualitative investigations of texts, but also a set of assumptions 

concerning the constructive effects of language (Burman & Parker, 1993).  

 Geertz, (1977) is of the view that discourse analysis differs from other qualitative 

methodologies that try to understand the meaning of social reality for actors in that it 

endeavors to uncover the way in which that reality was produced. So, while it shares a 

concern with the meaningfulness of social life, discourse analysis provides a more profound 

interrogation of the uncertain status of meaning. Where other qualitative methodologies work 

to understand or interpret social reality as it exists, discourse analysis tries to uncover the way 

that reality is produced (Hardy, Harley and Phillips, 2004). 

 Discourse analysis assumes that it is impossible to slip discourse from its broader 

context. Hardy, Harley and Philips while addressing discourses commented that 

discourses have no inherent meaning in themselves and, to understand their positive 

effects, researchers must locate them historically and socially. The meanings of any 

discourse are “created, supported, and contested through the production, dissemination, 

and consumption of texts; and emanate from interactions between the social groups and 

the complex societal structures in which the discourse is embedded” (Hardy, Harley and 

Phillips, 2004). 

 While concluding the discussion Hardy, Harley and Phillips, (2004) put forward the view 

of Wood & Kroger that discourse analysis is thus more than a method: it is a methodology 

based on two primary assumptions. First, discourse analysis is founded on a strong social 

constructivist epistemology. Social reality is not something that we uncover, but something that 

we actively create through meaningful interaction. The study of the social thus becomes the 
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study of how the objects and concepts that populate social reality come into being. 

 Second, discourse analysis grows out of the belief that meaning, and hence social 

reality, arise out of interrelated bodies of texts – called discourses – that bring new ideas, 

objects and practices into the world.  

 The following article on the CD in folder-1 will help to understand the nature of the 

discourse analysis. 

 

Article 1.1: Discourse Analysis and Content Analysis: Two Solitudes, by Hardy, 

Harley and Phillips, in Qualitative Methods, Spring 2004. 

 

Activity#1 
The students will observe the persons discussing any social issue and will take note 

and try to investigate the meanings of the different words uttered by the persons. They 

are required to write narrative on the discussion in their own words. 

 

 In order to develop in-depth understanding of the term discourse analysis, the 

nature of the words discourse and analysis are presented in the following lines. 

 

1.3.1 Discourse 

 To discourse analysts, “discourse” usually means actual instances of communication in 

the medium of language. “Discourse” in this sense is usually a mass noun. Discourse analysts 

typically speak of discourse rather than discourses, the way we speak of other things for which 

we often use mass nouns, such as music (“some music” or “three pieces of music” rather than 

“three musics”) or information (“the flow of information;” “a great deal of information” rather 

than “thousands of informations”). Communication can of course involve other media besides 

language. Media such as photography, clothing, gesture, architecture, and dance are meaningful, 

too, and discourse analysts often need to think about the connections between language and 

other such semiotic systems. 

 

1.3.2  Analysis 

 The most familiar use of the word “analysis” is for processes, mental or 

mechanical, for taking things apart. Chemical analysis, for example, involves using a 

variety of mechanical techniques for separating compounds into their elemental parts. 

Mental analysis is also involved, as the chemist thinks in advance about what the 

compound’s parts are likely to be. Linguistic analysis is also sometimes a process of 

taking apart. Discourse analysts often find it useful to divide longer stretches of discourse 

into parts according to various criteria and then look at the particular characteristics of 

each part. Divisions can be made according to who is talking, for example, where the 

paragraph boundaries are, when a new topic arises, or where the subject ends and 

the predicate begins. Are grammatical patterns different when social superiors are 

talking than when their subordinates are? Does new information tend to come in the first 

sentence of a paragraph? Are topic changes indicated by special markers? Do sentence 

subjects tend to be slots in which events or actions or feelings can be presented as 

objects? Discourse can be taken apart into individual words and phrases, and 

concordances of these - sets of statistics about where a particular word is likely to occur, 

Article_1.1.pdf
Article_1.1.pdf
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how frequent it is, what words tend to be close to it - can be used to support claims about 

how grammar works or what words are used to mean. 

 

1.3.3 Discourse Analysis 

 As we have seen, discourse analysis has been used in answering many different kinds of 

questions. Some of these questions have to do with the processes of language itself. What is 

linguistic competence? How do words, sentences and utterances have meanings? How does 

language change? How do people learn language? Linguists have long been interested in the 

structure of words (morphology) and sentences (syntax). Discourse analysis has moved the 

description of structure up a level, looking at actual stretches of connected text or transcript and 

providing descriptions of the structure of paragraphs, stories, and conversations. Language 

scholars also ask questions about meaning (semantics), and in a natural progression from work 

in semantics and syntax, discourse analysts have asked about what goes where in longer 

stretches of talk than words or phrases.  

 Discourse analysts have shed light on how meaning can be signaled via the 

arrangement of chunks of information across a series of sentences or via the details of 

how a conversationalist takes up and responds to what has just been said. Discourse 

analysis sheds light on how speakers indicate their semantic intentions and how hearers 

interpret what they hear, and on the cognitive abilities that underlie human symbol use. In 

the field of pragmatics, discourse analysts looking at corpora of actual talk have helped to 

describe the basic interpretive principles on which understanding is based and how 

people use utterances to perform actions. Work on cohesion examines the meanings of 

utterances in their linguistic contexts.   

 

Article 1.2: The following reading may lead you to be conversant with the Discourse 

Analysis. Chapter 1: Introduction 

 

Activity#2 
Discourse Analysts try to answer the questions, like “Why is this text the way it is? 

Why is it no other way? Why these particular words in this particular order?” in order 

to answer these question go through the Article 1.2 and find the six aspects of shaping 

the test, and then reflect on the importance of these aspects 

 

1.4 The Social Concept of Discourse 
 

 Hardy, Harley and Phillips, (2004) viewed discourse analysis as socially produced 

ideas and objects that populate the world were created and are held in place. The meaning 

of any discourse can be created and discriminated for the social groups and therefore 

these are embedded in the complex social structure. Whenever a discourse will be 

analyzed it context can not be separated from it. It will rather look meaningless with the 

societal structure in which that discourse is uttered or written. 

 Hardy, Harley and Phillips, (2004) further discriminated the two basic assumption 

of the discourse analysis, according to them the methodology of the discourse analysis 

based on the assumptions namely: 

 

Article_1.2.pdf
Article_1.2.pdf
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 First, discourse analysis is founded on a strong social constructivist epistemology. 

Social reality is not something that we uncover, but something that we actively 

create through meaningful interaction. The study of the social thus becomes the 

study of how the objects and concepts that populate social reality come into being. 

 Second, discourse analysis grows out of the belief that meaning, and hence social 

reality, arise out of interrelated bodies of texts – called discourses – that bring new 

ideas, objects and practices into the world. 

 

 Crawford (2004) has presented the same idea of social concept of discourses in the 

way that discourse analysis assumes that discourse (the content and construction of 

meaning and the organization of knowledge in a particular realm) is originated from the 

social and political life. Discourses set the terms of intelligibility of thought, speech, and 

action. Therefore, in order to grasp the meaning of the discourse is to understand the 

logic and locus of the political and social organizations. The discourses without 

recognition of the locus or arena are not natural and therefore meaningless.  

 According to Van Dijk the social representations are difficult to define without reference 

to the groups. These representations are based upon the norms associated with the group 

members. This means that we need to bridge the gap between such social cognitions and the 

personal cognitions (such as personal knowledge and experiences) underlying individual text 

and talk. Through other social representations, such as attitudes and socio-cultural knowledge, 

ideologies also influence this specific knowledge and beliefs of individual language users. 

These personal cognitions, represented in mental models of concrete events and situations 

(including communicative situations), in turn control discourse, for instance in storytelling about 

personal experiences, or in argumentation about personal opinions. 

 

1.5    Discourse Structure 

 

 Discourse structures are very important to understood, otherwise it may be difficult 

to analyses the discourses; these have complex theoretical frame work. Therefore it is 

necessary to elaborate the properties and highlight the methodological implications of 

this inquiry. Many researchers and writers tried to highlight the links between the 

discourse structures and socio-cultural dimensions. Here it is tried to establish this link to 

develop the understanding of the discourse structures. 

 In defining discourse structures its is necessary to focus on the aspects of talk and text, 

methodologically it is very important to stress structures, functions and their reproduction 

embedded in socio-cultural and political context. Van Dijk in article Analyzing Racism 

through Discourse Analysis reported that discourse structures are often disintegrated in to two 

categories, namely; surface structures and deep structures or underlying structures.  

 

1.5.1 Surface Structures 

 Surface structures are usually associated with the forms of language use one can 

see or hear, such as sounds, intonations, gestures, letters, graphic displays, words, and the 

order of words in a sentence where as abstract structures are of course invisible. These 

surface structures are typically accounted for in such linguistic or semiotic sub disciplines 

as phonology, morphology, and syntax, or in the still unnamed discipline of written or 
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graphical structures of discourse. 

 

1.5.2 Deep or Underlying Structures 

 Underlying structures are usually associated with meaning, or (inter)action, and 

sometimes with cognitive phenomena, such as mental representations or strategies of 

understanding and production. With this scholarly metaphor of surface versus underlying 

structures, common in many disciplines, we assume that the underlying structures, such 

as meaning or action, are being expressed or realized in surface structures.  

 There are so many other properties of discourse structures such as syntax 

structures, lexical style, meaning and perspectives. These are necessary components in 

order to comprehend the discourse structures fully. The following article may help to 

grasp the understanding of discourse structures. 

 

Article 1.3: Analyzing Racism through Discourse Analysis: Some Methodological 

Reflections by Van Dijk. 

 

 The following article will provide an example of discourse analysis you might 

better understand the structure of the discourse after reading this entire article. 

 

Article 1.5: “A Carefully Measured Piece”: A Critical Discourse Analysis of Jack 

Straw’s op-ed on the full veil by AL-HEJIN 

 

Activity#3 
Students are required to identify the surface and deep structures involved in the above 

article. Also critically analyses this article. 

 

 Van Dijk reported that "emphasis" is a very general structural notion, and may 

apply to the following levels. 

 phonological structures (stress, pitch, volume, intonation) 

 graphical structures (headlines, bold characters) 

 overall ordering and size (first and later, higher and lower, bigger and smaller, 

primacy and weakness) 

 syntactic structure (word order, topicalization, clausal relations: main and 

subordinate, fronted or embedded; split constructions) 

 semantic structures (explicit vs. implicit, detail and level of description, semantic 

macrostructures vs. details) 

 lexical style (positive vs. negative opinion words) 

 rhetoric (under- and overstatement, euphemism, litotes; repetition) 

 schematic or superstructures (expressed or not in prominent conventional 

category, e.g., Headline or Conclusion; storytelling and argumentation) 

 pragmatic (assertion vs. denial; self-congratulation vs. accusation) 

 Interactive (turn-taking: self-selection and dominance; topic maintenance and 

change; non-verbal communication: face, gestures, etc.) 

 

Article_1.3.pdf
Article_1.3.pdf
Article_1.4.pdf
Article_1.4.pdf
Article_1.4.pdf
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 Discourses have a wide range of structural possibilities that all depending upon 

emphasis and de-emphasis. The in-group and out-group talks and text also play a significant 

role to delineate the discourse structures. In such cases discourse structures may be assumed 

to contribute to the desired mental models of events: All emphasized information or opinions 

thus tend to be construed in a prominent position in the mental model.  

 The following reading will help you to better understand the in-group, out-group 

structures in detail. 

 

Article 1.5:   "Ideological Discourse Analysis" by Van Dijk 

 

1.6 Historical Background 
 

 Not only in the humanities but also in the social sciences, this prominent role of  

discourse is increasingly becoming recognized and subjected to systematic study-so much 

so, however, that confusion about the theories, goals, and methods of discourse analysis 

has become as widespread as their application in various disciplines. Indeed, most often 

fashionable postmodern uses of the concept of discourse have not always contributed to 

our understanding of the complex structures, strategies, mechanisms, or processes of text 

and talk in their socio-cultural or political contexts. Therefore, we also need to 

summarize some of the backgrounds, goals, and approaches of what we see as the more 

explicit, critical, and relevant discourse-analytic approach to racism.  

 Although discourse studies historically go back to classical rhetoric, most 

contemporary approaches find their roots between 1965 and 1975, in the new structuralist or 

formalist approaches to myths, folktales, stories, and everyday conversations in anthropology, 

ethnography, semiotics, literary studies, and micro-sociology. Much of this work was 

influenced by the sophisticated methods and concepts of linguistics, which itself also went 

beyond the self-imposed boundary of isolated sentences in order to explore the more complex 

grammatical and other structures of whole texts, and especially those of naturally occurring 

talk. Similar developments took place, as from the early 1970s, in the new cognitive 

psychological approaches to the mental processes of text comprehension. Other disciplines, 

such as social psychology and media and communication studies, followed suit in the 1980s, 

which also brought increasing multidisciplinary overlaps, influences, and integration. 

 Thus dialogic interaction or other texts in courtrooms, classrooms, parliaments, or 

doctors offices, among many other contexts, came to be studied by sociolinguists, 

ethnographers, sociologists, communication scholars, psychologists, legal scholars, and 

political scientists alike (for an introduction to and survey of the different methods, fields, 

and applications of discourse analysis, see the contributions in van Dijk, 1985b). 

 According to Hampton, Stygall and Barton, (2002) in recent years, several closely-related 

forms of discourse analysis have emerged which promise to satisfy this need: critical discourse 

analysis, social linguistics, and social semiotics. These three approaches embody the generic 

features that any critical rhetoric, must satisfy that they share the same critical spirit. 

 

Article1.6: The article "Critical Discourse Analysis and the Discourse of 

Condescension" by Huckin, T. (2002) will help you to create the link between 

discourse and critical discourse analysis. 

Article_1.5.pdf
Article_1.5.pdf
Article_1.6.pdf
Article_1.6.pdf
Article_1.6.pdf
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1.7 Summary  
 

 Researchers from many fields make use of discourse analysis, but still it lacks a 

universal definition. To most of the research scholars discourse refers to pieces of text, talk or 

signing. The plural discourses means ways of talking that create ideology, set of beliefs or 

values lying in the natural world. Analysis means breaking down discourses to generate 

meaning considering multiple aspects. The discourse analysis is therefore a methodology to 

answer many kinds of questions, both questions that linguists traditionally ask and questions 

asked by people in other humanistic and social-scientific disciplines. 

 Apart from this discourse analysts work outward from texts to an understanding of 

their contexts, trying to uncover the multiple reasons why the texts they study are the way 

they are and no other way. To insure that systematic attention is paid to all the possible 

reasons for a text’s having the form and function it does, it is useful to refer to an 

analytical heuristic: a set of broad questions to ask about the texts with which we work. 

This helps insure that we do not just find out what we hope or plan to find out, and it 

results in analyses that are multidimensional and as sensitive as possible to all the many 

reasons why human language sounds, looks, and works in the ways it does.  

 

1.8       Self Assessment Questions 

 

1- Define discourse, analysis and discourse analysis. Give uses of discourse analysis 

methodology. 

2- Briefly explain the method of discourse analysis, how it is different from 

qualitative research methodology? Give examples to differentiate between two. 

3- Briefly explain the discourse structures and what role the surface and underlying 

structures play in varied context? 

4- Discuss discourse analysis in different social contexts. Comment the statement that 

same word or sentence has different meanings in the different context. 

5- Write a brief note on the historical development in discourse analysis, how 

discourse analysis is related with critical discourse analysis. 

 

1.9 Suggested Readings 
 

Bloome, D., Carter, S. P., Christian, B. M., Otto, S. (2004). Discourse Analysis & the 

Study of Classroom Language & Literacy Events: A Microethnographic Perspective. 

Mahwah, NJ: Erlbaum. 
 

Gee, James P. (1999). An Introduction to Discourse Analysis. New York: Routledge. 
 

Locher, M. (2004). Power and Politeness in Action. New York: deGruyter. 
 

Rogers, R. (2004). An introduction to Critical Discourse Analysis in Education. Mahwah, 

NJ: Erlbaum. 
 

Wethrerall, M., Taylor, S. & Yates, S. (2001). Discourse Theory and Practice. Thousand 

Oaks, CA: Sage. 
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1.10 List of Websites 
 

 www.wcfia.harvard.edu/sites/default/files/870__symposium.pdf 

 www.unm.edu/~wac/Fall2005/DA-C01.pdf 

 discourses.org/.../Analyzing racism through discourse analysis.pdf  

 educatingbandar.com/Documents/Straw_OpEd_(Al-Hejin 2007).pdf 

 www.discourses.org/OldArticles/Ideological discourse analysis.pdf 

 www.writing.ucsb.edu/wrconf08/Pdf_Articles/Huckin_Article.pdf 
 

 

http://www.wcfia.harvard.edu/sites/default/files/870__symposium.pdf
http://www.unm.edu/~wac/Fall2005/DA-C01.pdf
http://www.discourses.org/OldArticles/Ideological%20discourse%20analysis.pdf
http://www.writing.ucsb.edu/wrconf08/Pdf_Articles/Huckin_Article.pdf
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2.1 Objectives  
 

After reading this unit, students will be able to:  

 Understand the structure of modernism and post modernism.  

 Evaluate the theories and assumptions of discourse. 

 Explore the theoretical relation of different theorists and researchers.  

 Understand the developing relationship of different theories.  

 

2.2 MODERNISM 
 

 According to Vermeersch (1911), the term modernism means an exaggerated love 

of what is modern. The modern ideas of which we speak are not as old as the period 

called “modern times”. A full definition of modernism is very difficult. Modernism is not 

a term to which a single meaning can be ascribed. It may be applied both to context and 

the form of a work.  

 The term modernism describes a set of cultural tendencies and an array of 

associated cultural tendencies and changes which occurred in the Western Society in the 

late nineteenth and early twentieth centuries. Modernism rejected the outdated and 

traditional forms of literature, art, social, economic and political conditions. 

  

2.2.1 Introduction 

 Modernism is a cultural movement which includes art, architecture and literature. 

Some divide the 20
th
 century into modern and postmodern period, where as other see 

them as two parts of the same large period. The modernist movement emerged in the mid 

19
th
 century in France and was rooted in the idea that “traditional” forms of literature, 

social organization and daily life had become outdated.  

 Modernism encouraged the re-examination of every aspect of existence which was 

“holding back” progress. In short, the modern movement argued that the new realities of 

the 20
th
 century were permanent and that people should adopt themselves according to 

new world. In the beginning of 1890s and with increasing force, a strand of thinking 

began to assert that it was essential to push aside previous norms completely, it would be 

necessary to make more comprehensive changes.  

 Historians have suggested various dates as starting points for modernism. William 

Everdell has argued that modernism began with Richard Dedekind’s division of the real 

number line in 1872 and Boltzmann’s statistical thermodynamics in 1874. Clement 

Greenberg called Immanuel Kant “the first real Modernist”. Modernism emerged in the 

middle of the last century and rather locally, in France, with Baudelaire in literature and 

Manet in painting. At first, modernism was called the “avant grade” and the term 

remained to describe movements which identify themselves as attempting to overthrow 

some aspects of tradition. Cultural and artistic movements were rooted in the changes in 

Western Society at the end of nineteenth and beginning of the twentieth century.  

 Broadly Speaking, modern means a series of reforming cultural movements in arts 

architecture and literature which emerged in the decades before 1914. The term 

modernism encompasses the works of artists, thinkers, critics, philosophers, and writers 

who rebelled against nineteenth century. Traditions confronted with the new social, 
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economic and political order of a new world with scientific inventions and discoveries. 

When traditional norms of society become stale and outdated, then people start thinking 

about substitute and other options. Such thinking and necessity gives birth to modern 

thoughts and ideas. People like to find refuge in new theories and concepts, they welcome 

new ideologies. In essence, modern movements argue that the industrial and mechanized 

age is permanent and ever lasting. 

 

Article 2.1 folder 2 ‘Definition of Modernism’ 

 

2.2.2 How modernism began?  

 In 1890s, with the forceful strand of thinking, it became necessary to push aside 

previous social, political and economical norms completely. The need for thorough 

revision was badly felt and demanded. In the first two decades of the twentieth century a 

number of writers, philosophers and artists made the break with traditional methods. The 

pressures of communication, transportation and more rapid scientific development began. 

The rise of cinema and moving pictures gave birth to the modern movement. This 

development gave a new meaning to what was termed “Modernism”.  

 

The Explosion of Modernism 1910 – 1930 

 

 In the 19
th
 century, artists tended to believe in “Progress” writers like Charles 

Dickens and Tolstoy, painters like Turner and musicians like Brahms were not “radicals” 

but were instead valued members of society who produced art and music. It must be 

noted that the Modernist Philosophy and art were viewed only a part of the larger social 

movement.  

 In the 1920s, modernism came to define the age. In the beginning, the movement 

was undertaken by those individuals who were part of the establishment. However, with 

the passage of time, the mood began to shift towards a replacement of the older hierarchy 

with one based on new ideas, traditions and methods. All the modernists stressed new 

methods to produce new outcomes. New literary works, scientific developments, cinema, 

art and theater, all these served to cement in the public view that the world was changing 

and progressing. But all these changes met with hostile resistance. Paintings were spat 

upon. Many others organized riots against the new method.  

 At the same time, the 1920s were known as the “Jazz Age” and all the 

advancement of mechanization met with public embrace. The modernist demanded that 

people should not merely change their habits, but their fundamental aesthetic sense 

should also be replaced with new change. Ironically, by the time, these concepts were 

being accepted by the general masses, modernism itself against changed. There was 

reaction against the pre-1918 modernism, which stressed upon its continuity with a past 

even as it rebelled against it, and against the aspects of that period, which seemed highly 

mannered and irrational.  

 By 1930, Modernism had entered popular culture “The Jazz Age” which had 

started making systematic challenges to previous ideas. By this time, modernism had 

developed its self-conscious theory of its own importance. It has started focusing on the 

realities of mass production. Modern ideas were introduced and presented in 
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commercials. One of the visible changes during this period is the adoption of objects of 

modern production into daily life. The kind of disruptive movement which was known to 

only few in 1880s became a common occurrence. The kind of speed of communication 

reserved for the stock brokers of 1890 became part of family life. The period of 1945 is 

often described as “High Modernism” whereas it has to still explore the most extended 

consequence of modern ideas.  

 The expansion of rail and road networks, the sky scrapers and vast empires meant that the 

societies of Europe, America and Japan were thrust into the modern, and modernist, world. The 

period of 1945 is described as “High Modernism” because many modernists beloved that by 

rejecting tradition, they could discover radically new ways of progress. Many modernists did 

see themselves as part of a revolutionary culture. However, many at the same time, rejected 

conventional politics as well as artistic conventions. Many modernists were also found only 

concerned with revolutionizing their own field.  

 The most debatable issue of modernism was the rejection of tradition. This 

dismissal of tradition also involved the rejection of conventional expectations.  

 Modernism always stresses freedom of expressions and radicalism. Modernism 

expanded mainly in capitalist societies, though its proponents often rejected capitalism. 

High Modernism began to merge with consumer culture after World War II, especially 

during 1960s. Some writers comment that modernism has lost its power as a 

revolutionary movement. Many interpret this transformation as the beginning of the 

phase known as post-modernism. In general, it can be said that the effects of modernism 

remained stronger and persistent in some fields than others. 

  

2.2.3 Roots of Modernism 1890 – 1910 

 The roots of modernism can be found in the middle of the nineteenth century in 

France with Charles Baudelaire in literature and Edouard Manet in painting. The “avant-

grade” was what modernism was called at first and the term remained to describe 

movements. 

 In 1890, it was badly felt to push aside the previous norms completely, instead of 

merely revising past knowledge in the light of current techniques. So in the first twenty 

years of the 20
th
 century a number of writers made through with traditional means and 

social norms. The theories of Freud were greatly influenced with the strong wave of 

modernity who propounded the idea that the mind had a basic and fundamental structure 

and that the subjective experience was based on the interplay of the parks of the mind.  

 The break through with the past tired to redefine various forms of art in a radical 

manner. Some leading figures in the field of literature are James Joyce, Franz Kafka, 

D.H. Lawrence, Marianne Moore, Ezra Pound, Wallace Stevens, Virginia Woolf, and 

W.B. Yeats among others.  

 Composers such as Schoenberg, Stravinsky, and George Antheil represent 

Modernism in music. Artists such as, Picasso, Mondirian, and the movements Les 

Fauves, Cubism and the Surrealists represent various strains of Modernism in the visual 

arts, while architects and designers such as Le Corbusier, Walter Gropius, and Mies van 

der Rohe brought modernist ideas into every day urban life.  

English Modernists  

Popular English Modernists include the following:  
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 James Joyce – Most experimental and famous work, Ulysses.  

 Virginia Woolf – To the Lighthouse, strays from conventional.  

 Stevie Smith – Novel on Yellow Paper.  

 Aldous Huxley – Brave New World protest against the dangers and nature of 

modern society.  

 D.H. Lawrence – His novels reflected effect of modern society.  

 T.S. Eliot - Although American Eliot’s The Wasteland emphasizes the emptiness of 

Industrialism. 

 

Article 2.2 folder 2 ‘The Explosion of Modernism’ 

Article 2.3 folder 2 ‘Modernism’ 

 

2.2.4 Modernism’s Controversy  

 The most debatable issue of Modernism was, and still persists, its rejection of 

tradition. Modernists stress on freedom of expression, experimentation, radicalism and 

disregard conventional norms. In literature, modern writers often involved in the rejection 

of plots or characterization in novel and poetry as well. The Soviet Communist 

Government rejected modernism on the grounds of alleged elitism. No doubt Modernism 

flourished in capitalist societies but its proponents rejected consumerism itself. This 

collaboration of consumer and high version of modernist culture let to a transformation of 

the meaning of modernism. Some writers also labeled it as “post avant – grade” declaring 

that modernism had lost its power as a revolutionary movement. 

  

2.2.5 Thematic Characteristics of Modernism  

 The following characteristics of Modernism answer the questions what is Modernism?  

 Modernists believed that life is disordered.  

 Modernists concerned themselves with the sub conscious.  

 Modernism was by a strong break with tradions and norms.  

 Modernists did not like to subscribe to absolute truth.  

 Modernists felt no relation with history or institutions.  

 Rejection of history.  

 Rejection of outdated social system.  

 Objection to traditional thought and traditional moralities. 

 Objection to religious thoughts.  

 Breakdown of social norms.  

 

2.2.6 Formal Characteristics of Modernism:  

 Seeks freedom from traditional genre on form 

 Contains elements of creation and destruction  

 Experimental  

 Complex 

 Presents detached point of view 

 Elliptical  

 Allusive 
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2.3    POSTMODERNISM 
 

2.3.1 Introduction 

 We must understand the world around us to understand the patterns of thought and culture. 

Post modernistic theory informs more of the current culture than ever before. It is driving force 

behind the politics, religion and culture. Modernism refers to a certain period of cultural, artistic 

and sociological history. Modernism is a vague term which refers to a period of change in the 

western world. This refers mainly to an alternative in thinking and development of different views 

of reality. The First World War brought a radical change in thinking due to its devastation on a 

large scale. People thought that something is wrong with modernism which exterminated an entire 

generation of young Englishmen for no real purpose. The world and the views of reality which 

had been dominant in western society were questioned and overturned. New disciplines emerged 

as a reaction. Postmodernism is related to “modernism”. “Post” means to come after. Post modern 

thought emerges from modernistic thought. Postmodernism thinking is an attempt to think beyond 

the confines of the past. It covers a wider range of disciplines and general areas of thought. 

Postmodernism rejects all boundaries including the boundaries between different forms and 

genres of art. Post modern thought sees simultaneous views not as contradictory but as an integral 

part of the completed patterns of reality.  

 

2.3.2 Postmodernism  

 Modernity takes its Latin origin from “modo” which means “just now”. The post 

modern, then literally means “after modernity”. “It refers to actual dissolution of those 

social reforms associated with modernity” (Sarup 1993). Modernism is very closely 

related to post modernism.  

 “There is a sense in which if one sees modernism as the culture of modernity 

postmodernism is the culture of post modernity” (Sarup 1993).  

 “Modern, overloaded individuals, desperately trying to maintain rootedness and 

integrity… ultimately are pushed to the point where there is little reason not to believe 

that all value-orientations are equally well-founded. Therefore increasingly, choice 

becomes meaningless. According to Baudrillard (1984:38-9), we must now come to 

terms with the second revolution, “that of the twentieth century, of postmodernity, which 

is the immense process of the destruction of meaning equal to the earlier destruction of 

appearances. Whoever lives by meaning dies by meaning” (Ashley 1990).  

 Ryan Bishop in his article in the Encyclopedia of cultural Anthropology (1996), 

defines post modernism as a movement, which has its origin in aesthetics, architecture 

and philosophy. Post modernity concentrates on the differences and similarity emerging 

from the process of globalization, the frequent cross-cultural interactions and 

intersections of global knowledge. 

 

Article 2.4 folder 2 ‘Postmodernism’ 
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Here are some proposed differences between modern and postmodern thought. 

Contrast of Modern and Postmodern Thinking 

 Modern Postmodern 

Reasoning From foundation upwards Multiple factors of multiple levels 

of reasoning. Web oriented.  

Science Universal Optimism Realism of Limitations 

Part/Whole Parts comprise the whole The whole is more than the parts 

God Act by violating “natural” 

“laws” or by “immanence” 

in everything that is 

Top Down causation 

Language Referential Meaning in Social context 

through usage.  

 

Source:http://private.fuller.edu/-clameter/phd/postmodern.html 

 

 Baudrillard(1984) breaks down modernity as the period between Renaissance and 

industrial Revolution, modernity as the beginning of Industrial Revolution, and 

Postmodernity as the period of mass media. 

 Foucault’s study of power and its shifting patterns is one of the foundations of 

postmodernism. Focult is considered a postmodernist who upset the conventional 

understanding of history as a chronology of inevitable facts. 

 Derrida (1930) is a skeptical postmodernist whose writing is concerned with the 

deconstruction of texts and probing in the relationship of meaning between texts. 

 The term postmodernism is used in a confusing variety of ways. For some, it means 

anti-modern: for others it means the revision of modernist premises. Postmodernism is a 

much broader term and encompasses different theories of art, culture, architecture and so 

forth. In relation to literary study the term has been defined by different researches.  

 

Hassan’s views differ in several ways from others. 

 

Modernism Post Modernism 

Purpose Play 

Design Chance 

Hierarchy Anarchy 

Hypotactic Paratactic 

Totalization Deconstruction 

Presence Absence 

Root/Depth Rhizome/Surface 

Synthesis Antitheses 

Urbanism Anarchy & fragmentation 

Elitism Anti Authoritarianism 

 

2.3. 3 Characteristics of Postmodernism  

 Postmodernists believe that the nation of truth is misused by people. 
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 Truth and error are synonymous.  

 Facts are too limiting to determine anything what is fact today, can be false notion 

tomorrow. 

 Self-conceptualization and rationalization Postmodernists prefer to rely on opinions 

rather than facts  

 Traditional authority is false. Postmodernists don’t support the religious and 

secular authority. 

 Ownership: Postmodernists believe that collective ownership mostly administrate services.  

 Disillusionment with modernism.  

 Morality is personal.  

 Globalization: Postmodernists also believe that national boundaries are a hindrance 

to human communication as nationalism wage wars. Thats why supports of 

postmodern theory often support unity among all nations.  

 All religious are valid.  

 Pro-environmentalism:  

 Postmodernists blame western society for its destruction. Postmodern thinking is 

visible in our culture, media and politics. We cannot understand what is going on in the 

world until we don’t understand the following Characteristics  

 There is no absolute truth.  

 Facts and falsehood are interchangeable.  

 Frustrated with modern thinking.  

 Rationalization is the norm.  

 Global community is more important than nationalism.  

 All religions should have equal recognitions.  

 Morality is individualistic.  

 

 Modernism was a reaction to the perceived world view of the time and the 

condition of modern civilization. But many philosophers realized that modernism had 

certain restrictions and modernistic thought relied upon the past. For example, Jacques 

Derrida believes that modernistic thinking still take place in rational frame work. People 

were changing outer layer of ideas but did not leave the basic precepts that lay the 

foundation of old thought.  

 One of the main characteristic of post modern thinking is that the world is seen as 

uncertain place where reality is no longer determined. All truth within a postmodern 

context is relative to one’s specific point of view only and not a final truth.  

Postmodernism is an attempt to define it is a theory which appears in a wide disciplines 

or areas of study including art, music, architecture, literature, sociology, fashion and 

technology. It hard to locate its historically because its not clear exactly when it began.  

  

2.4 STRUCTURALISM 
 

2.4.1 What is structuralism?  

 Structuralism is the name given to wide range of discourses. From the point of 

view of structuralism all texts, all meaningful events and all signifying practices can be 
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analyzed for the structures. Such analysis would unveil the patterns which characterize 

the system that makes such texts possible. It would be awkward for us if we were aware 

at all times of the structures that make our signifying practices possible. Structuralism, 

therefore, offers insights into what makes us the way we are. The structuralist theory 

suggests that the structure of human thought process remains the same in all cultures 

(Winthrop p.1991). It has been found that structuralists’ aims to understand the meaning 

involved in human thought as expressed in cultural acts. All elements of culture are not 

explanatory themselves.  

 

Article 2.5 folder 2 ‘Structuralism’ 

 

2.4.2 Where does structuralism come from? 

 Structuralism appears as a specific discourse. It is a theory of literature that focuses 

on the codes and conventions that under grid on the system of language. Structuralism 

deliberately ignores the historical origins of the various elements of language. It sees 

language as a system of differences without any positive terms.  

 Without an understanding of the fundamental concept of “structure”, it is very 

difficult to come to arrive an understanding of the intellectual movement reoffered to as 

structuralism. The words “structure” and “structures” refer to models built after concrete 

reality. By following this approach, structuralism is an attempt to build models which 

may help understand or, as structuralist would put it explicate the materials at hand.  

 The most difficult aspect of structuralism is that these structures do not base on 

concrete or physical phenomena but based on cultural realities. These structures and their 

structuralist models exist only in human minds. Different renowned structuralists include 

Ferdinand de Saussure, Michel Focault and Jacques Lacan. To understand the surface 

structure one has to understand the deep structure. The work done by structuralist is 

diverse, extensive and difficult.  

 The use of the concept of “structure” in anthropology is far old.  

 Structuralism is an approach which appeared in academia in the second half of the 

20
th
 century. It is an approach to the human sciences which has become one of the most 

important and popular approaches with the analysis of language, culture and society. 

Structuralism is not only applied in literary theory but there are also structuralist theories 

which exist within philosophy of science, anthropology and in society. 

Assister says there are four common ideas regarding structuralism:  

 The structure is what determines the position of a whole.  

 Structuralists believe that every system has a structure.  

 Structuralists are interested in structural laws.  

 Structures are the “real things” which lie beneath the surface or the appearance of 

meaning.  

 

2.4.3 Structuralism in Anthropology & Sociology 

 According to structural theory, a structuralist studies various activities such as religious 

rites, literary and non-literary texts to discover the structures which produce the meanings and 

reproduce within a culture. The biogenetic structuralism group for instance argue that some kind 

of structural foundation must exist which lay the foundation for a more complete scientific 
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account of cultural similarity and variation. In literature, the structuralists claim that there must 

be a structure in every text. They believe that everything that is written to be governed by 

specific rules. If a structuralist reading focus on multiple texts, there must be some way in which 

those texts unify themselves into a coherent system.  

 

Article 2.6 folder 2 ‘Feminist Theories 

 

2.4.4 Structural Linguistics 

 Structuralism states that human culture should be considered as a system of signs. 

Structuralists’ tried to develop a system to sign Ferdinand de Saussure was the originator 

of the 20
th
 century. Structuralism not only focuses on the use of language or speech but 

also on the underlying system of language. He named his theory as “Semiology”. This 

theory focused on examining how the elements of language are related to each other in 

the present. He also argued that linguistic signs were composed of two parts i.e., the 

sound pattern of a word and the concept or meaning of the word. This theory was quiet 

different from previous approaches.  

 Structuralism leads us to see everything as “textual” which is composed of signs 

and governed by conventions of meanings according to the pattern of relationship. It 

enables us to approach text historically in a disciplined way.  

 Some structuralists propose that the individuality of the text disappears in favour of 

looking at patterns, systems and structures. Generally structuralist readings ignore the specificity 

of actual texts and treat them as if they were like the same patterns produced by the iron filings 

moved by the magnetic force. Structuralists are not interested in how literary forms may have 

changed or developed. Rather show their keen interest only in the structure that forms it. They 

do not show their interest in a text’s production. Basically we don’t originate language; rather 

we inhabit a structure that enables us to speak. Every word or every sentence we speak or write 

is made up of the “already written”. It is very important to note that the language, as a system or 

structure does not have a center and holds it all together. Linguistics say that language is always 

shifting and moving. 

 

Article 2.6 folder 2 ‘Web sites-Structuralism’ 

 

Leading Figures 
Claude L-Strauss: “Father of Structuralism;”  

 Ferdinand de Saussure: Swiss linguist whose work in structural linguistics and 

semiology greatly influenced L鶩-Strauss (Winthrop 1991; Rubel and Rosman 1996). 

 Roman Jakobson: structural linguist whose work influenced L鶩-Strauss; colleague 

of L鶩-Strauss at the New School 

 Marcel Mauss: taught L鶩-Strauss and influenced his thought on the nature of 

reciprocity and structural relationships in culture (Winthrop 1991). Edmund Leach: 

 Roland Barthes: French literary philosopher whose ideas were influenced by 

structuralism, but who would be opposed at being labeled a “structuralist” because that 

would impose one line of thought for this eclectic (Sturrock 1981). 

 Jacques Lacan: French literary critic largely influenced by Freudian 

psychoanalysis; would also not admit to being a “structuralist,” but whose work reflected 
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some of the same principles of structuralism. Known as an arrogant academic who also 

did not enjoy being associated with one paradigm, he did not collaborate with any of his 

French contemporaries (Sturrock 1981). 

 Jacques Derrida: French social philosopher and literary critic who may be labeled 

both a “structuralist’ and a “poststructuralist;” wrote critiques of his contemporaries’ 

works, and of the notions underlying structuralism and poststructuralism (Culler 1981). 

 Michel Foucault: French social philosopher whose works have been associated 

with both structuralist and poststructuralist thought, more often with the latter. 

 

Criticisms 

 Static, historical nature of theory (Seymour-Smith 1986)  

 Theory does not account for human individuality  

 Theory does not account for independent human acts  

 Theory does not address dynamic aspects of culture  

 A Genealogy of Foucault 

 

2.5 FEMINISM 
 

2.5.1 Introduction:  

 Feminist Theory aims to understand gender inequality and focuses on gender 

politics and power relations. Since 1960, the writings of many women have been 

rediscovered, considered and collected in large anthologies such as The Norton 

Anthology of Literature by women.  

 Showatter (1988) is an American literary critic who has described three phases of 

development of feminist theory. Feminists believe that much less knowledge has been 

produced about women than about men. It is important to note that U.S. Feminist 

philosophy was influenced by feminist philosophical work In other countries. For 

example, the analytic feminism in U.S was benefited from the work of feminist 

philosophers in the U.K and Canada. At the same time it is also important to note that the 

work of feminist philosophers in Asia, Africa and Russia had not been the focus of 

attention of most American Feminist Philosophers.  

 

2.5.2 HISTORY OF FEMINISM 

 In terms of history, feminism might be categorized into three general groups:  

1. Theories which include psycho analytic and French feminism.  

2. Those theories which aim at establishing a feminist literary canon or theories 

seeking to interpret.  

3. Theories which focus on several differences including gender, studies, cultural 

feminism and radical feminism.  

 Some valuable literary books which were written by many critics about cultural, 

sexual, intellectual stereotypes about women are:  

 Betty Friedan’s The Feminist Mystique (1963), Kate Millet’s Sexual Politics 

(1970), Teresa de Lauretis’s Alice Doesn’t: Feminism, Semiotics, Cinema (1984), 

Annette Kolodny’s The Lay of the Land (1975), Judith Fetterly’s The Resisting Reader 

(1978), Elaine Showalter’s A Literature of Their own (1977), or Sandra Gilbert and 
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Susan Gubar’s The Madwoman in the Attic (1979).  

 Here are few terms which have been used in different literary works to describe and 

delineate women and their role in society.  

 Androgyny: Used more frequently in the 1970’s, this term was used to describe 

combination of gender roles so that neither masculinity or femininity is dominant.  

 

Backlash: A term originated with Susan Faludi, referring to a movement (ca.1980’s) 

away from or against feminism.  

Ecriture Feminine: Ecriture feminine, literally women’s writing is a philosophy that 

promotes women’s expressions and feelings to the point that it strengthens the work.  

Gynocentries: A term coined by the feminist scholar-critic Elaine Showalter to define 

the process of constructing to develop new models based on the study of female 

experience, rather than to adapt to make models and theories.  

Jouissance: This term is most commonly associated with Helence Cixous (seek-sou), 

whose use of the word may have derived form Jacques Lacan which argues that a child 

must separate from its mother’s body (the Real) in order to enter into the Symbolic. 

Because of this, Cixous says, the female body is general becomes unrepresentable in 

language; it’s what can’t be spoken or written in the phallogocentric Symbolic order. 

Cixous here makes a leap from the maternal body to the female body in general; she also 

leaps from that female body to female sexuality, saying that female sexuality, female 

sexual pleasure, feminine jouissance, is unrepresentable within the phallogocentric 

Symbolic order.  

Patriarchy: Patriarchy almost by definition exhibits androcentrism, meaning male 

centered. Coupled with patriarchy, androcentrism assumes that male norms operate 

through out all social institutions and become the standard to which all persons adhere.  

Second and Third Wave Feminism: Second wave feminism refers to a period of 

feminist thought that originated around the 1960s and was mainly concerned with 

independence and greater political action to improve women’s rights. Third wave 

feminism is a feminist movement that arguably began in the early 1990s. unlike second 

wave feminism which largely focused on the inclusion of women in traditionally male-

dominated areas, third wave feminism seeks to challenge and expand common definitions 

of gender and sexuality.  

 The semiotic level includes rhythms and sounds and the way they can convey 

powerful yet indefinable emotions.  

 

Historical Background 

Feminist have divided the history into three “waves”  

1. The first wave is mainly concerned with women’s right to vote.  

2. The second wave refers to the ideas associated with the women’s liberation 

movement.  

3. The third wave is basically a reaction to the second wave feminism which began in 

1990s. 

 Cott (1987) presence a difference between modern feminism and its antecedents. 

She agrees that the earlier women movement was about woman as a universal entity. 

Whereas during last two decades it transformed itself into one primarily concerned with 
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social differentiation and diversity. New issues deal more with woman’s condition as a 

social construct and gender identity.  

 

Article 2.7 folder 2 Feminism, nature and Discursive Ecologies 

 

2.5.3 Phases of Feminist Theory 

 According to Showalter (1988), the development of feminist theory has a number of phases:  

1. First Phase:  Feminist Critique 

2. Second Phase:  Gynocritics 

3. Third Phase:  Gender Theory   

 

 According to Maggie Humm and Rebecca Walker, history of feminism can be 

divided into three waves:  

 The first wave was in the nineteenth and early twentieth centuries.  

 The second was in the 1960s and 1970s. 

 And the third is from 1990s to the present.  

 

2.5.4 Feminist Disciplines  

 Following are the same distinct feminist discipline in which experts apply feminist 

techniques and principals to their own fields.  

 Psychoanalysis  

 Julia Kristeva, Luce Irigaray and Bracha Ettinger has largely influced feminist theory 

and the general field of psychoanalysis. Psychoanalytic feminism is based on Freud 

and his psychoanalytic theories. He states that gender is not biological but is based on 

the psycho – sexual development of the individual. During the last three decades, the 

French psychoanalytic theories refer to sexual differences rather than to ender.  

 

Article 2.8 folder 2 ‘Web Research Material’ 

 

 Literary Theory  

 Feminist literary criticism before 1970s was concerned with the politics of 

women’s authorship and the representation of women’s condition within literature. 

The history of feminist literary criticism has been varied from classic works of 

female authors. Such as George Eliot, Virginia Wolf and Margaret Fuller to cutting 

edge theoretical work in women studies.  

 Film Theory 

 Feminist film theory of the last two decades is greatly influenced by the general 

transformation in the field of aesthetics.  

 Art History  

 Kristeva has offered deep insights into art history with special regard to 

transgeneration memory in the works of women artists.  

 Feminist Geography 

 Feminist geography is often take as a part of broader post modern approach which 

focuses on the real experience of individuals in their localities in which they live.  
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 Feminist Philosophy: 

 The Feminist Philosophy involves attempts to use methods of philosophy to further 

the feminist movement. The women who have been the driving force behind the 

feminist theory are Judith Butler, Rosi Braidotti and Donna Haraway.  

 Feminist Legal Theory 

 The goals of feminist legal theory consist of understanding and exploring female 

experience and figuring out what changes can be committed to.  

 

Article 2.9 folder 2 ‘Biographical Information’ 

 

2.6 Self Assessment Questions 
 

Q.1 What are the roots of Modernism? Differentiate between thematic characteristics 

and formal characteristics of Modernism. 

Q.2 Discuss differences between modernism and post modernism with example. 

          Describe the role of these movements in the process of discourse. 

Q.3    Analyze the ideas of structuralism.  

Q.4    Describe the phases of Feminism theory.  

Q.5    Make a comparison among different theories of discourse and their   

 implications in educational research. 

 

2.7 Bibliography 

 
A. Modernism 

 External Links 

 J.G. Ballard on Modernism  

 (http://arts.guardian.co.uk/features/story/0,,1734913,00.html) arts.guardian.co.uk 

 Modernism: back when it mean something by  John Habber 

 (http://www.haberarts.com/mytime2.htm#modern) – www.haberarts.com. 

 J.G. Ballard on Modernism – arts.guardian.co.uk.  

 Modernism: back when it meant something by John Haber  - www.haberarts.com. 

 Modernist literature at the Open Directory Project.  

 Picturing Literary Modernism Photographs of artistic and literary Americans at 

home and abroad throughout the Modernist period from the collection of the 

Beinecke Rare Book and Manuscript Library at Yale University.  

 

References:  

 Vermeersch, A (1911), Modernism in the Catholic Encyclopedia. New York: 

Robert Appleton Company. Retrieved on October 05, 2009 from New Advent: 

http://www.newadvent.org.cathen/104159.htm 

 Retrieved from http://en.wikipedia.org/wiki/Modernism  

 Josepth Conrad’s Heart of Darkness was published in 1902 and T.S. Eliot’s The 

Wasteland in 1922. See linked pages and their sources for corroboration of their 

importance as Modernist.  

http://arts.guardian.co.uk/features/story/0,,1734913,00.html
http://www.haberarts.com/mytime2.htm#modern
http://www.haberarts.com/
http://arts.guardian.co.uk/features/story/0,,1734913,00.html
http://www.haberarts.com/mytime2.htm#modern
http://www.newadvent.org.cathen/104159.htm
http://en.wikipedia.org/wiki/Modernism
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B:   Postmodernism  

 Bishop, Ryan (1996). Postmodernism. In David Levinson and Melvin Ember (eds), 

Encyclopedia of Cultural Anthropology. New York: Henry Holt and Company.  

 Sarup, Madan (1993). An Introductory Guide to Post Structuralism and 

Postmodernism. Atlanta: University of Georgia Press.  

 

Suggested Readings 

 Benjamin, Walter. Illuminations and Reflections.  

 Baudrillard, Jean. Simulacra and Simulation and Cool Memories.  

 Doherty, Thomas, ed. Postmodernism: A Reader.  

 Foster, Hal. The Anti-Aesthetic: Essays on Postmodern Culture.  

 Hassan, Ihab. The Dismemberment of Orpheus: Toward a Postmodern Literature.,  

 Paracriticisms: Seven Speculations of the Time, The Right Promethean Fire:  

 Imagination, Science and Cultural Change. 

 Hutcheon, Linda. A poetics of Postmodernism.  

 Huyssen, Andreas. After the Great Divide: Modernism, Mass Culture, 

Postmodernism. 

 Jameson, Fredric. Postmodernism, or the Cultural Logic of Late Capitalism.  

 Lyotard, Jean-Francois. The Postmodern Condition: A Report n Knowledge.  

 McHale, Brian. Postmodern Fiction.  

 

Suggested Websites:  

 “Postmodernism” – Dr. Mary Klages (University of Colorado at Boulder) 

 “Postmodernism” – Pomono College.  

 “Postmodernism” – Georgetown University.  

 “Postmodernism” – Johns Hopkins Guide to Literary Theory & Criticism.  

 “Postmodernism” – Dr. Martin Ryder – University of Colorado at Denver.  

 “Postmodernism” – Paul Newall, Galilean Library.  

 

C  Structurlism 

 Clarke, Simon (1981) The Foundations of Structuralism. The Harvester Press: 

Sussex.  

 Durkheim, Emile and Marcel Mauss (1963) Primitive Classification. University of 

Chicago Press: Chicago.  

 Hage, Per and Frank Harary (1983) Structural Models in Anthropology. Cambridge 

University Press: Cambridge.  

 Lane, Michael (1970) Introduction to Structuralism. Basic Books, Inc.: New York.  

 L-Strauss, Claude (1963) Structural Anthropology, Volume I. Basic Books, Inc.: 

New York.  

 L-Strauss, Claude (1976) Structural Anthropology, Volume II. Basic Books, Inc.: 

New York.  

 L-Strauss, Claude (1963) The Elementary Structures of Kinship. Beacon Press: 

Boston.  
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 L-Strauss, Claude 1966) The Savage Mind. University of Chicago Press: Chicago.  

 Mauss, Marcel (1967) The Gift: Forms and Functions of Exchange in Archaic 

Societies. Norton: New York.  

 Merquior, J. G. (1986) From Prague to Paris: A Critique of Structuralist and Post-

Structuralist Thought. Thetford Press: Thetford, Norfolk.  

 Millet, Louis and Madeleine Varin d’Ainvelle (1965) Le Structuralisme. Editions 

Universitaires: Paris.  

 Pettit, Philip (1975) The Concept of Structuralism: A Critical Analysis. University 

of California Press: Berkeley.  

 Saussure, Ferdinand de (1959) Course in General Linguistics. Charles Bally et al, 

eds. McGraw-Hill: New York.  

 Sturrock, John (1986) Structuralism. Paladin Grafton Books: London.  

 

Relevant Web Sites 

 Elements of Structuralism  

 Structuralism  

 A Mini-Guide to Structuralism and Hermeneutics  

 Biogenetic Structuralism  

 Poststructuralism  

 Structuralism and Poststructuralism: Background Summary and Analysis  

 Claude Levi-Strauss  

 

D      Feminism 

 Cott, N.F (1987). The Grounding of Modern Feminism. New Haven: Tale 

University Press.  

 Showalter, E (1988); Towards a Feminist Poetics: Essays on Women, Literature 

and Theory, Random House. ISBN 9780394726472 

 Humm, M (1990). The Dictionary of Feminist Theory Columbus: Ohio State 

University Press.  

 Walker, R (1992). “Becoming the Third Wave”, MS (January/February), PP:39-41. 

 

Further References 

 Flax, Jane. Thinking Fragments: Psychoanalysis, Feminism and Postmodernism in 

the Contemporary West, 1990.  

 Gallop, Jane. The Daughter’s Seduction: Feminism and Psychoanalysis, 1982. 

 Grosz, E.A. (Elizabeth A) Sexual Subversions: Three French Feminists. Boston: 

Allen & Unwin, 1989. 

 Kristeva (kris-TAYV-veh), Julia. The Kristeva Reader. Ed. Toril Moi 1986. 

 Marks, Elaine, and Isabelle de Courtivron, eds. New French Feminism. Brighton: 

Harvester, 1980.  

 Moi, Toril. Sexual/textual Politics: Feminist Literary Theory. London; New York: 

Methuen, 1985. PN98.W64 M65 1985 

 Oliver, Kelly, ed. French Feminism Reader. Rowman & Littlefield, 2000. 

 Irigaray, and Kristeva. “The Poetics of Gender. Ed. Nancy K. Miller, 1986.  

http://www.brocku.ca/english/courses/4F70/struct.html
http://pratt.edu/~arch543p/help/structuralism.html
http://www.classics.cam.ac.uk/Faculty/structuralism.html
http://www.carleton.ca/~claughli/biogen.htm
http://www.philosopher.org.uk/poststr.htm
http://www.panix.com/~squigle/vcs/structuralism.html
http://emuseum.mnsu.edu/information/biography/klmno/levi-strauss_claude.html
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Further References on Liberal Feminism:  

 Eisenstein, Zillah R. The Radical Future of Liberal Feminism, 1981. 

 Showalter, Elaine. “Feminist Criticism in the Wilderness. “ 1985. 

 Wollstonecraft, Mary A.A Vindication of the Rights of Women. 

  

Further References on Gender Studies, and Socialist/Materialist Feminism:  

 Brooks, Ann. Post Feminisms: Feminism, Cultural Theory, and Cultural Forms, 

1997. 

 Crow, Barbara A., ed. Radical Feminism: An Historical Reader, 1999. 

 Daly, Mary. Quintessence… Realizing the Archaic Future: A Radical Elemental 

Feminist Manifesto, 1999. 

 Heller, Dana, ed. Cross-Purposes: Lesbian Studies, Feminist Studies, and the 

Limits of Alliance, 1997. 

 Specter, Judith, ed. Gender Studies: New Directions in Feminist Criticism, 1986. 

 Vicinus Martha, ed. Lesbian Subjects: A Feminist Studies Reader, 1996. 

 

Suggested Websites  

 Approaches to Feminism – Stanford Encyclopedia of Philosophy 

 “What is Feminism and Why do we have to talk about it so much?” by Dr. Mary 

Klages – University of Colorado at Boulder 

 Feminism and Women’s Studies – Carnegie Mellon U  

 Women’s Studies Online Resources (Dr. Joan Korenman – Univ. of Maryland, 

Baltimore County)  

 Feminist Theory Website by Kristin Switala (Virginia Tech University)  

 Women’s Studies Website – Karia Tonella, University of Iowa 

 Feminist Theory: An Overview – Elisabeth Lee – The Victorian Web 

 Feminist Majority: Foundation  

 Feminist Theory – Wikipedia 

 Feminist Theory Resources 

 

External Links: 

 Feminst Theory Website (http://www.cddc.vt.edu/feminism) (Center for Digital 

Discourse and Culture, Virginia Tech)  

 Feminist Theories and Anthropology (http://lit.polylog.org/2/eah-en.htm) by Heidi 

Armbruster  

 [2] (http://www.redletterpress.org/rwmanifesto.html) The Radical Women 

Manifesto: Socialist Feminist Theory, Program and Organizational Structure 

(Seattle: Red Letter Press, 2001) 

 N.Paradoxa: International Feminist Art Journal: Feminist Theory And 

Contemporary Women Articles (http:///www.ktpress.co.uk/)  

 Pembroke Center for Teaching and Research on Women 

(http://www.pembrokecenter.org/) Brown University.  

 

http://www.cddc.vt.edu/feminism
http://lit.polylog.org/2/eah-en.htm
http://www.redletterpress.org/rwmanifesto.html
http://www.ktpress.co.uk/
http://www.pembrokecenter.org/
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Internet Resources 

 The Society for Women in Philosophy (SWIP) 

 Association for Feinist Ethics and Social Theory (FEAST) 

 Association for Feminist Epistemologies, Methodologies, Metaphysics and Science 

Studies (FEMMSS) 

 Feminist Theory Website  

 Society for Analytical Feminism.The following are links to essays: 

 Analytic Feminism  

 Continental Feminism  

 Pragmatist Feminism  

 Feminist Approaches to the Intersection of Pragmatism and Continental Philosophy  

 

Internet Resources 

 The Society for Women in Philosophy (SWIP)  

 Association for Feminist Ethics and Social Theory (FEAST)  

 Association for Feminist Epistemologies, Methodologies, Metaphysics, and 

Science Studies (FEMMSS)  

 Feminist Theory Website  

 Society for Analytical Feminism  

 

Related Entries 

feminism, approaches to: continental philosophy | feminism, approaches to: intersections 

between analytic and continental philosophy | feminism, approaches to: intersections 

between pragmatist and continental philosophy | feminism, approaches to: pragmatism | 

feminist (interventions) | feminist (interventions): aesthetics | feminist (interventions): 

bioethics | feminist (interventions): environmental philosophy | feminist (interventions): 

epistemology and philosophy of science | feminist (interventions): ethics | feminist 

(interventions): history of philosophy | feminist (interventions): moral psychology | 

feminist (interventions): philosophy of biology | feminist (interventions): philosophy of 

language | feminist (interventions): philosophy of law | feminist (interventions): 

philosophy of religion | feminist (interventions): radical feminism | feminist (topics) | feminist 

(topics): perspectives on class and work | feminist (topics): perspectives on reproduction 

and the family | feminist (topics): perspectives on science | feminist (topics): perspectives on 

sex markets | feminist (topics): perspectives on sexuality | feminist (topics): perspectives on the 

body | feminist (topics): perspectives on the self 
 

 

http://plato.stanford.edu/entries/femapproach-analytic/
http://plato.stanford.edu/entries/femapproach-continental/
http://plato.stanford.edu/entries/femapproach-pragmatism/
http://plato.stanford.edu/entries/femapproach-prag-cont/
http://www.uh.edu/~cfreelan/SWIP/
http://www.afeast.org/
http://depts.washington.edu/femmss/
http://depts.washington.edu/femmss/
http://www.cddc.vt.edu/feminism/enin.html
http://www.ku.edu/~acudd/safhomepage.htm
http://plato.stanford.edu/entries/femapproach-continental/
http://plato.stanford.edu/entries/femapproach-analy-cont/
http://plato.stanford.edu/entries/femapproach-analy-cont/
http://plato.stanford.edu/entries/femapproach-prag-cont/
http://plato.stanford.edu/entries/femapproach-prag-cont/
http://plato.stanford.edu/entries/femapproach-pragmatism/
http://plato.stanford.edu/entries/feminism-aesthetics/
http://plato.stanford.edu/entries/feminist-bioethics/
http://plato.stanford.edu/entries/feminist-bioethics/
http://plato.stanford.edu/entries/feminism-epistemology/
http://plato.stanford.edu/entries/feminism-epistemology/
http://plato.stanford.edu/entries/feminism-ethics/
http://plato.stanford.edu/entries/feminism-femhist/
http://plato.stanford.edu/entries/feminism-femhist/
http://plato.stanford.edu/entries/feminism-moralpsych/
http://plato.stanford.edu/entries/feminism-language/
http://plato.stanford.edu/entries/feminism-language/
http://plato.stanford.edu/entries/feminism-law/
http://plato.stanford.edu/entries/feminist-religion/
http://plato.stanford.edu/entries/feminist-religion/
http://plato.stanford.edu/entries/feminism-topics/
http://plato.stanford.edu/entries/feminism-class/
http://plato.stanford.edu/entries/feminism-class/
http://plato.stanford.edu/entries/feminism-family/
http://plato.stanford.edu/entries/feminism-family/
http://plato.stanford.edu/entries/feminist-sex-markets/
http://plato.stanford.edu/entries/feminist-sex-markets/
http://plato.stanford.edu/entries/feminism-self/
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3.1 Introduction 
 

 Discourse means either “written or spoken communication” or “a formal discussion 

or debates”. The term discourse is often used in semantics and discourse analysis. 

Discourse Analysis is a way of approaching and thinking about a problem. It reveals the 

hidden motives behind a text. It is difficult to give a single definition of Discourse 

Analysis as a research method. 

 Studies of discourse have been carried out between language and structure 

including ethnography, anthropology, cultural studies, literacy theory and history of 

ideas. 

 Originally the word “discourse” comes from Latin “discourse” which denotes 

“conversation”, “speech”. However, it refers too wide area of human life. Some 

linguistics use it in reference to texts, while others claim it denotes speech.  

 The word “discourse” refers to a single, particular conversation or news report. We 

can also use the plural, “discourses” when referring to several instances of text or talk. 

We can infer general or particular meaning of the text, however, we should be aware of 

the theoretical difference between the abstract use of “discourse” and the specific use 

when we deal with concrete examples or text or talk.  

 Discourse can be found and observed in the use of spoken, written and multimedia 

forms of communication. Discourse is also thought to be a way of thinking that can be 

exhibited through language. Discourse can also be found closely linked to different 

theories of power and stat.  

 According to Cook (1990, 7) novels, as well as short conversations can be named 

as discourses.  

 In his early, the Archaeology of knowledge (1972), Michel Foucault developed an 

entirely original notion of discourse. Lara Lessa summarizes Foucault’s definitions of 

discourse as “System of thoughts composed of ideas, attitudes, courses of actions, beliefs 

and practices that systematically construct the subject and the worlds of which they 

speak” 

 Discourse according to Foucault (1977, 1980. 2003) is related to power. He further 

adds that power and knowledge are interrelated.  

 The terms discourse integrates a range of occasionally contradictory meanings in 

its daily and philosophical uses. Fair Clough (1992:3) has also offered different ways in 

which the concept appears.  

 In discursive psychology “discourse” refers to the totality of signs that carry 

meaning: the mind is seen as the product of the signs encountered, including non verbal 

signs.  

 Discourse analysis is basically linguistic study which examines the use of language 

by its native people who investigate language functions with its forms both oral and 

writing. The study of discourse analysis is not only the result of linguistic, but also of 

researchers engaged in other fields of inquiry, particularly sociology, psychology and 

psychotherapy. 

 

Read Article 3.1 Discourse Analysis in folder 3 
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3.2 Objectives 
 

After going through this unit, you will be able to:  

1. Understand the structure and role of inquiry in the study of discourse.  

2. Compare the advantages and disadvantages of discourse analysis.  

3. Evaluate the issue of reliability and validly in discourse analysis project.  

4. Evaluate aims and assumptions of discourse analysis.  

 

3.3 Learning Outcomes 
 

By the end of this unit, you should be able to: 

 Understand the structure and role of inquiry in the study of discourse; 

 Differentiate the advantages and disadvantages of discourse analysis; 

 Describe the issue of reliability and validity in discourse analysis project; 

 Examine aims and objectives of discourse analysis. 

 

3.4 What is inquiry based learning? 
 

 Inquiry implies involvement that leads to understanding. Involvement in inquiry 

based learning implies possessing skills that allow you to find out resolutions to questions 

while you construct new knowledge.  

 “Inquiry” is defined as “seeking for truth” knowledge and information”. The 

process of inquiry has been in progress since man was born. This process begins with 

gathering information and data through applying human senses. Unfortunately, our 

traditional educational system discourages the process of inquiry. Our students are made 

bound to listen and repeat the expected answers. 

 Now a days, facts change frequently. We need understanding why and how things 

change. Our researchers and educators need to go beyond data and information 

accumulation and move towards useful and applicable knowledge. The range of inquiry 

of discourse analysis not only covers linguistic issue, but is also concerned with other 

matters.  

 Traditionally, our institutions stress the accumulation of information and do not 

support skill development of nurturing inquiry based habits of mind. Today modern 

society is faster paced, globally networked and technologically oriented. We need to 

change our approach to education to produce students who can excel the modern world. 

The world has changed in new ways of acting and thinking. We should educate students 

to develop personal identities in the settings of inquiry learning. Teachers should keep the 

following four things in mind while developing learning plans. These four outcomes are 

the essence of inquiry learning and modern standards of education.  

1. Content of subjects. 

2. Content in larger conceptual frame work.  

3. Information processing skill; and  

4. Nurtured habits of mind.  

 

Read Article 3.3 Inquiry-based Learning in folder 3 
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3.4.1 Students and Inquiry Learning  

What is inquiry based learning? What does it look like? Can it be applied to all subjects? 

The following list describes some of what inquiry based learning look like is practice: 

 Students view themselves as learners in learning process.  

 Students willingly engage in an exploration process.  

 Students raise questions and propose explanation.  

 Students plan and carryout learning activities.  

 Students criticize their learning practice.  

This is a modified list based on “Inquiry based science, what does it look like?” published 

in Connect Magazine, March – April 1995. 

 

3.4.2 Teacher’s Role as Facilitator in an Inquiry 

 The teacher makes plans for inquiry learning  

 The teacher plans ways to encourage and enable the learner to take responsibility for 

his learning.  

 The teacher focus on setting content learning in a conceptual frame work.  

 The teacher asks questions and encourages critical thinking that leads to more queries.  

 The teacher prepares classroom environment with learning tools, materials and 

resources for active participation of the learner.  

 

With the help of inquiry based learning, students learn how to develop learning habit. 

They can exercise this ability without any support from any source.  

 

3.5 Key Principle of Inquiry Based Learning 

 

 All learning activities should focus on using information processing skill and to 

learn content in a broader conceptual context.  

 In the process of inquiry learning the teacher should act as a guide and facilitator.  

 Inquiry based learning puts the learner at the center of an active learning process.  

 A lot of emphasis needs to be placed to assess the development of information 

processing skill and conceptual understanding.  

 

 Through the process of inquiry, learners develop much of their understandings. 

Inquiry is not so much seeking the right answer rather it seeks appropriate solutions to 

questions and issues. Inquiry implies emphasis on the development of inquiry skills that 

enables individuals to continue the quest for knowledge and information. Through 

inquiry every researcher and learner can better develop his skills and nurture the 

inquiring attitudes to continue the generation of knowledge.  

 

3.6 The application & Outcomes of Inquiry  
 

 Inquiry learning can be applied to all disciplines. Inquiry learning includes the application 

of certain “specific rules” that ensure the integrity of the various disciplines. One of the most 

important outcomes of inquiry should be useful knowledge and information about natural 
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world. Inquiry helps to organize the content and provide a relevant and accumulation frame 

work for effective learning. Search for answers and questions are extremely essential parts of 

inquiry. Well designed inquiry based learning activities focus on conceptual context so as to 

help students to gather information and knowledge.  

 New and emerging technologies must be used to enhance learning. Administrators 

and educational leaders must develop the necessary support system and appropriate 

instructional resources must be made available.  

 

Read Article 3.4  and 3.5 Inquiry in folder 3 

 

3.7 Advantages and Disadvantages of Discourse Analysis  
 

 Advantages 

Some important advantages of discourse analysis are: 

1. Discourse analysis is applicable to every problem, situation and every subject. 

2. Discourse analysis allows personal development and high level of creativity. 

3. Discourse analysis leads to fundamental changes in an institution and society as well. 

4. Discourse analysis can be applied to text. 

 

 Disadvantages 

Following are few disadvantages of discourse analysis: 

1. Discourse analysis does not provide definite answers and solutions to the questions. 

2. Discourse analysis is knowledge based on continuous debate and argumentation. 

3. In discourse analysis there are no specific guide lines.  

 

3.8 Characteristics of Discourse 

 

 Discourse analysis can be applied to any text, any problem or situation. 

 Discourse analysis can be used as an interpretive. 

 Discourse analysis expands our personal horizons. 

 Through discourse analysis, we come to know our short comings. 

 Discourse analysis is used in answering different kinds of questions. 

 Discourse analysis provides descriptions of the structure of conversations. 

 Discourse analysis helps to answer questions about the role of language in human 

cognition. 

 Discourse analysis helps to under stand how people adapt language to specified 

situations.  

 Discourse analysis helps in answering any question which could be asked about 

humans in society. 

 

3.9 Types of Discourse Analysis  

 
Most prominent types “theories” propounded by renowned scholars and researchers are: 

 Deconstruction by Jacques Derrida; 



43 

 Genealogy and Social Criticism by Michael Foucault; 

 Marxist Analysis of Postmodernism by Fredric Jameson. 

 

3.10 Planning a discourse analysis project 
 

While writing a research proposal use the following set of headings:  

 Title of the Project 

 Purpose of the Project 

 Research Questions 

 Background Literature Relevant to the Project.  

 Research & Method to be used for the Project.  

 Significance of the Project.  

 Resources for the Project.  

 

 Developing a discourse analysis project before planning a discourse analysis 

project, a number of issues need serious consideration. A good research project always 

contains well focused research question. Cameron (2001) suggests that a good research 

project contains a “good idea”. It must highlight something that is worth finding out 

about the research project.  

 

3.11 Kinds of Discourse Analysis Projects:  
 

 There are a number of different kinds of projects that can be carried out from a 

discourse analysis perspective. Some of these are given together with details of the data 

which was collected for each of these projects.  

 

 Replication of previous discourse studies  

 Mostly the findings of many studies are not tested by further studies which follow 

the same methodology and similar data set. Such replication of studies is a serious 

weakness applied in linguistic studies.  

 Samraj’s (2005) study of research article abstracts is an example of a replication 

study. She intended to test the result of the previous research into the discourse structure 

of research article. 

 She also tried to examine whether the discourse structure of the research article 

abstract was as different as previous research. For her study, she randomly selected some 

research articles and research abstracts from two journals. She analyzed and compared 

her data using models which had been used in the previous research. She compared her 

findings with the result of the previous research. She then compared her data to examine 

similarity in terms of discourse organization and function.  

 

 Using different discourse data but the same methodology:  

 This type of research methodology enables to compare and contract findings with 

those of the original study. 
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 Analyzing Discourse Data from a Different Perspective:  

 This is another possibility to take data that already has been analyzed from one 

discourse perspective and analyze it from another. 

 

 Considering the Validity of a Previous Claim: 

 Another possibility is to design a project which considers the validity of a previous 

claim in the research.  

 

 Focusing on Un-Analyzed Genres:  

 There is another possibility to focus on data that has not been analyzed before by 

anyone.  

 

 Mixed Methods Discourse Studies: 

 Mixed methods studies combine techniques which increase validity as well as help 

to gain greater insights.  

 Ohashi’s (2000) study of the speech is an example of a discourse study which 

combines different research techniques. He carried out four data based studies which 

were contrasted with the findings of the other data.  

 

3.12 Criteria for Developing a Discourse Analysis:  
 

 Johnstone (2000) in her book “Qualitative Methods in Sociolinguistics” lists a 

number of criteria to develop a workable research topic. All these can be applied equally 

to discourse analysis projects as well.  

These criteria include: 

 Competent in the ways of collecting the discourse data for the project.  

 Competent in the methods of analysis.  

 A well focused idea about spoken or written discourse that is phrased as a question.  

 Ability to collect the discourse data required for the research project.  

 Being familiar with the location where discourse analysis project will be carried out.  

 To understand why research questions are important in wider context and their 

worth to the world at large.  

 

3.13 Evaluating a Discourse Analysis Project 
 

 Taylor (2001) suggests a number of criteria which help to evaluate discourse 

studies. These criteria should be an integral part of any discourse analysis project and 

should guide readers in their evaluation of it. Key issues in this regard are reliability and 

validity.  

 

Reliability:  

 Reliability means the consistency of the results obtained in the project. It is 

comprised of two kinds of reliability i.e. internal reliability and external reliability. 

Internal reliability refers to the consistency of the data collection, analysis of the data and 
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interpretation of the data and interpretation of the results. It also checks how much 

researcher was consistent in what he did.  

 External reliability refers to the extent to which another researcher could reproduce the 

study, by applying the same discourse analysis procedure, and obtain the similar results to those 

obtained previously in the same study. The researcher should provide sufficient information 

about the approach he used and his categories of analysis so that anyone else approaching his 

data, in the same way, would come up with the same findings.  

 

Validity:  

 It refers to the extent what research actually investigates, what it will investigate 

and the accuracy being made by the researcher. There are two types of validity. Internal 

validity refers to “how far claims about cause are “true” in the situation being studied” 

(Taylor 2001, p.318). 

 External validity refers to the extent to which the result of the study can be 

generalized from the sample population. The validity of  one’s research depends on the 

force and logic of one’s arguments .Well structured  and logical arguments remain 

authoritative over time . 

 

3.14 Delimiting Discourses  
  

 When we closely look at everyday reality of discourse, we may encounter many 

complications which cannot be solved with common sense notion of discourse, in such 

case, we need theoretical notions that define the beginning or the end of text, intentions 

of speakers or writers of text, intertextual relations and other areas of the communicative 

context in most cases we identify and delimits a particular discourse. In communicative 

event, we can easily understand whether we have one or more discourses. But in certain 

cases it is less obvious. In case of a television serial, a continuous debate on an issue by 

parliament, speakers of ministers and secretaries, there is always complication to 

distinguish between “simple” and compound discourses. 

 

Read Article 3.6 Six Analytical Shortcomings in folder 3 

 

3.15 Conclusion 
 

 This chapter has looked at discourse analysis from a number of social and other 

perspectives. It has introduced several notions that are important for discussions of 

language from a discourse perspective. It has also aimed to show how some of these 

notions are currently viewed in discussions of the use of spoken and written discourse. 

The chapter which follows looks at discourse from a pragmatics perspective and provides 

further detail on how language does what it does, and means more than it says, in the 

context of our day to day communications.  

 

Questions 

Q:1 What are effective ways to support student groups in their inquiry process, 

especially in the exploitation of authentic scientific knowledge sources?  
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Q:2 Chose a topic and develop a proposal for a discourse analysis project?  

Q:3 Draw up a short list of 10 possible research topics, write a paragraph about each 

topic discussing, practicality, originality, focus and scale of the project?  

Q;4 What kind of learning outcomes is expected from an inquiry experience? 

Q:5 How can we effectively and appropriately asses student outcomes of an inquiry 

experience and use this assessment to ensure continued student success?   

Q:6 How can technology be applied to better enhance and manage inquiry learning? 

Q:7 Develop the support structure for inquiry learning? 

 

Discussion Questions 

1. To What extent do you think texts reflect hidden and “often out of sight” values? 

Choose a text which you think illustrates this and explain in what way you think 

this is done through the use of the discourse.  

2. To what extent do you think that the way a text is “framed” encourages a certain 

reading of it. Choose a text which you think illustrates this. Discuss framing, 

foregrounding, back grounding and the presuppositions that under lie the way the 

text is presented to its audience.  

3. Choose a text which you feel encourages a certain reading from its use of 

illustrations, pictures, layout and design, etc. How do you feel each of these 

resources aim to “position” the reader in a particular way?  

4. What factors influence the way you use language when you speak? Is your use of 

language influenced by your level of education, your age, your gender or your 

occupation? How do you think your language reflects these sorts of categories?  

 

ACTIVITIES 
 

Data Analysis Projects: 

1. Choose a text which you feel would be useful to examine from a critical 

perspective. Analyze it from the point of view of genre and framing. Link your 

analysis to a discussion of how you feel the text aims to “position” its readers. 

Read Huckin (1997) on critical discourse analysis to help with this.  

2. Choose a text which you feel uses multimodal discourse such as layout design and 

images to communicate its message to its audience. Analyze your text highlighting 

the ways in which it does this look at Van Leeuwen’s (2005) Introducing Social 

Semiotics for suggestions on how to do this.  

3. Can you think of situations in which the ways you interact is influenced by your 

gender? Tape record a conversation between you and someone else where you 

think this is relevant. Analyze your conversation and identify aspects of the 

conversation which you think reflect your gendered identity”. This might, for 

example be through the use of a particular voice quality, or the ways in which you 

interact linguistically with the person you are speaking.  

4. Think of a situation where your gender is less important than other factors in the 

way you interact. Tape-record a conversation between you and someone else where 

you think this is relevant. Analyze your conversation and identity aspects of the 
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conversation which you think reflect your most prominent identity in the 

conversation.  

5. Choose a spoken or written text which you think reflects certain views of how 

people interact and their views on certain issues. Analyze the text according to the 

following categories:  

  Foregrounding 

  Backgrounding  

  Presuppositions 

  Agency  

 To what extent do you think the text reflect certain presuppositions and ideologies?  

 

RELATED MATERIAL FOR FURTHER READING 
 

Examples of Discourse Analysis:  

 Budd, John and Douglas Raber. “Discourse Analysis: Method and Application in the 

Study of Information”. Information Processing & Management 32 (1996): 217-226. 

 This paper provides an evaluation of Discourse Analysis and its application in the 

field of Library and Information Science.  

 Cameron, D. (2001), Working with Spoken Discourse. London: Sage. Chapter 12, 

Designing your research project.  

 This chapter of Cameron’s book discusses the planning of a discourse analysis 

project from an initial idea to the final stage of writing up the project. Different 

kinds of studies are suggested, with examples from Cameron’s student’s work.  

 Hughes, R. (2002), Teaching and Researching Speaking, Harlow, UK: Longman. 

Section III: Researching, speaking, Section IV: Reference and further information. 

 Hughe’s book discusses issues in researching spoken discourse. It gives examples 

of spoken discourse projects, discusses new directions in researching spoken 

discourse as well as gives ideas for spoken discourse projects. The book concludes 

with a chapter on resources for investigative spoken discourse.  

 Hyland, K. (2002b), Teaching and Researching Writing, Harlow, UK: Longman. 

Section III: Researching writing, Section IV: Reference and resources. 

 This section of Hyland’s book discusses issues and practices in the researching of 

written text. It describes a number of sample studies as book includes a list of key 

sources for reading further on researching written discourse.  

 Wray, A., Trott, K. and Bloomer, A. (eds) (1998) Projects in Linguistics: A 

practical Guide to Researching Language, London: Arnold/New York: Oxford 

University Press.  

 This book provides advice on how to choose a research topic, how to collect data, 

how to analyze data and how to write up the results. Many ideas are given for 

possible research projects and lists of key references are provided for following up 

on each of the topic discussed.  

 Websites for looking for theses and dissertations which take a discourse 

perspective:  
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 Borg, E, (2003), “Key concepts in ELT: Discourse Community”, ELT Journal, 57 

(4), 398-400 

 In this article Borg provides an accessible introduction to the notion of discourse 

community. He suggests ways in which the notion of discourse community is a 

useful one for language teachers, especially for people working in the area of 

English for specific purpose.  

 Cameron, D.(2001), Working with Spoken Discourse, London: Sage, Chapter 11. 

Identity, differences and power: locating social relations in talk.  

 This chapter of Cameron’s book discusses identity and power in discourse. She 

focuses on the idea of socially constructed selves’ and the ways in which people 

continually construct and reconstruct their identity through their encounters with 

other people and their use of discourse. Cameron also discusses the notion of “co-

constructed selves” pointing out that communication, and indeed identity 

construction is a two way process. It involves not only the construction of a 

particular identity, but also the recognition of that identity by others.  

 Eckert, P. and McConnell-Ginet, S. (2003), Language and Gender Cambridge: 

Cambridge University Press.  

 While largely about language and gender, this book starts from a very broad base, 

elaborating on many of the social aspects of spoken and written discourse that have 

been presented in this chapter. Eckert and McConnell-Ginet discuss in detail the 

social constructionist view of  discourse; that is, the way in which what we say and 

do contributes to the construction of particular (in this case gendered) identities.  

 Sunderland, J. and Litosseliti, L. (2002), “Gender identity and discourse analysis: 

Theoretical and empirical considerations, in J. Sunderland and L. Litosseliti (eds), 

Gender Identity and Discourse Analysis. Amsterdam: John Benjamins, pp.1-39. 

 This chapter is a clear and accessible introduction to the topics of discourse and 

identity and discourse and gender. Sunderland and Litosseliti discuss identity as 

something that is both multiple and fluid and how identities are both realized and 

constructed as people “do identity work” in this use of spoken and written 

discourse”. 
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List of Web material 

 

 The Networked Digital Library of Theses and Dissertations (www.nbltd.org/)  

 UMI Pro Quest Digital Dissertations (www.lib.umi.com/dissertations/)  

 The Australian Digital Theses Program (adt.caul.edu.au/) 

 Journals for looking for examples of studies which take a discourse perspective:  

 Discourse Processes 

 Discourse and Society 

 Discourse Studies 

 Educational Linguistics 

 Functions of Language 

 Annual Review of Applied Linguistics 

 Australian Review of Applied Linguistics 

 Critical Inquiry in Language Studies  

 International Journal of Applied Linguistics  

 Journal of English for Academic Purpose 

 Journal of Second Language Writing 

 Language, Identity and Education 

 Journal of Politeness Research 

 Journal of Sociolinguistics 

 Language and Education 

 Language in Society 

 Language Teaching 

 TESOL Quarterly 

 Text and Talk  

 Written Communication 
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4.1 Introduction 

 

 Critical Discourse Analysis, CDA, as it is commonly abbreviated, is a type of 

discourse analytical research. It primarily studies text and talk in the social and political 

context. CDA has counter parts in “Critical” developments in Sociolinguistics and the 

Social Science. It aims to offer a different “mode” analysis and application. According to 

Fairclough & Wodak (1997), Critical Discourse Analysis addresses social problems. 

Theorists and practitioners of critical discourse analysis use the term CDA with different 

shades of meanings. There are many types of critical discourse analysis. Critical analysis 

of conversation can be different from an analysis of lessons and teaching at school level. 

Many kinds of CDA raise questions about how the specific discourse structures are 

employed in the reproduction of social dominance whether they are part of conversation 

or other genres and contexts.  

 It has been generally observed that most people have active control over every day talk 

with family members, and colleagues but passive control over media usage. There are many 

cases where ordinary people are more or less passive targets of text or talk such as bureaucrats, 

police officers, political leaders, judges who simply ask people what to do or not.  

 Basically critical discourse analysis describes and interprets discourse in context. It 

further offers an explanation of why and how discourses work (Rogers 2004).  

 Hyland (2005) observes that acts of meaning making are always realized by those 

who enact them.     

 Rogers (2004, p.6) also puts it as, ‘discourse are always socially, politically and 

economically loaded’. Critical discourse analysis only examines the use of discourse in 

social and cultural issues and identifies why the discourse is used in a particular way.  

 

4.2 What is Critical Discourse Analysis? 
 

 CDA is a contemporary approach that consist of a number of approaches including 

developed by Roger Flower (Flower etal. 1979: Flower 1991) and Norman Fairclough 

(1989, 1985), who have their own respective methodologies. It focuses how social 

relations; knowledge, identity and power are constructed through written and spoken 

texts in communities, schools and classrooms.  

 The word “Critical” is found attached to a variety of nouns; i.e. ‘critical theory’, 

‘critical literacy’, ‘critical approaches’, ‘critical applied linguistics’ and many more. 

Wodak says that “Basically, critical is to be understood as having distance to the data, 

embedding the data in the social, taking a political stance explicitly, and a focus on self 

reflection as scholars doing research” (2001 p. 9). 

 According to Weiss and Wodak (2003 p.12), “Studies in CDA are multifarious 

derived from quite different theoretical background and orientated toward very different 

data and methodologies”.  

 Norman Fairclough (1995, p.132) is one of the founders of critical discourse 

analysis. He describes that CDA aims to systematically explore relationship of causality 

and determination between discursive practices and texts.  

 

Read Article 4.1 and 4.2 Critical Discourse Analysis in folder 4 
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4.3 Objectives 
 

After reading this unit, you will be able: 

(i) To compare the difference between Discourse Analysis and Critical Discourse 

Analysis; 

(ii) To understand the theory of Critical Discourse Analysis and how to conduct it; 

(iii) To explore opaque relationships of causality and determination between (a) events 

and texts and (b) social and cultural structures;  

(iv) Be able to measure the impact of CDA on Inter-textuality. 

 

4.4 Understanding the Theory of CDA  
 

 There are different theories of CDA. Actually it is very difficult to present a unified 

and comprehensive opinion about it. 

 Fair Clough and Wodak (1997) describe a number of principles for Critical 

Discourse Analysis which include many of the studies conducted in this area.  

 

 In the use of Discourse Analysis Social & political issues are reflected and 

constructed.  

 Social relations are reproduced.  

 New ideologies are produced and reflected.  

 

 A critical analysis mostly explores issues of gender, ideology and identify and how 

these are reflected in a particular text.  

The Chart below summarizes this  

Discourse, infact, involves each of these dimensions.  

 

 

 

 

 

 

 

 

 

 

 

 

 

The relationship between texts, discourse practices and cultural practices in a critical 

perspective (adapted from Fair Clough 1992, p.73) 

 

 A critical analyst tries to decide what discourse or genre the text presents. He may 

try to consider to what extent the writer has gone beyond the normal boundaries to create 

a particular effect. At the sentence level, he tries to consider what has been put at the 

Texts 

 

 

 
Discourse Practices 

 

 

 

 

 

 
Sociocultural Practice 
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beginning of the sentence to indicate what it is about. At the word level, the analyst might 

be considering the choice of words which express certain attitude and intention expressed 

in the text. CDA takes the analyst beyond the surface level to understanding level of 

texts.  

 Van Dijik (1998) argues that many ideologies are constructed, reinforced and 

reproduced. So Critical Discourse Analysis provides some of the hidden and “out of 

sight” social, cultural and political values which underlie the text.  

 Another way of doing a critical discourse analysis is to examine the way in which 

the context of a text is framed. It means how the content of the text is presented to the 

audience through critical discourse analysis foreground, background in the text, angle and 

slang the writer or speaker is using, it also examines what the author has chosen to 

emphasize.  

 

4.5 Principals of Critical Discourse Analysis 
 

 Critical Discourse Analysis is a rapidly developing area of language study. The key 

figures in this area includes Fair Clough (1992 a, b, c) 1993 1995 a, b, 1996, 1998, 2000, 

2001, 2003) Van Dijik (1993, 1997, 1998 a, b, 1999, 2001), Gee (1999, 2005), and 

Wodak (1996, 2000, 2001).  

 It is generally agreed that CDA cannot be classified into a single method but is 

viewed as an approach, which consist of different methods for studying the relationship 

between the use of language and social context.  

 Many theorists in Critical Discourse Analysis have presented the general principles 

of CDA in their own terms (Van Dijk 1993; Fairclough & Wodak, 1997; Meyer 2001).   

 According to Fairclough & Wodak (1997: 271-80) the main principles of  

 

Critical Discourse Analysis are as follows:  

1. Discourse is a form of social action and does ideological work.  

2. Discourse is historical and comprises of society and culture.  

3. Discourse analysis is interpretative.  

4. Critical Discourse Analysis addresses social problems.  

 (For details about these aims)  

 e.g. (Caldas Coulthard and Coulthard 1996: Fair Clough 1992a, 1995a, Fair Clough 

and Wodak 1997, Fowler et al. 1997; Van Dijik 1993) 

 

 Read Article 4.3 Principles of CDA in folder 4 

 

4.6 Theoretical Approaches to CDA 
 

 Fairclough and Wodak (1997) give eight theoretical approaches to CDA.  

(1) Critical Linguistics (2) Socio-Cognitive Studies (3) Social Semiotics (4) French 

Discourse Analysis (5) Socio Culture Change (6) Discourse-Historical Method (7) 

Reading Method (8) Duisburg School.  

 These approaches vary in a number of ways. Critical Discourse Analysis is not a 

homogeneous method, not a school of paradigm, but at most a shared perspective on 
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doing linguistics, semiotics or discourse analysis” (Van Dijk, 1993a, p.131). 

 The terms used in Fair Clough’s approach (Fair Clough, 1992 a, b, c, 1993, 1995 a, 

b, 2000, 2001, and 2003 of CDA are as under: 

 The first of CDA is text, which refers to “the written or spoken language produced 

in a discursive event” (Fairclough 1993, p.138). Here Fairclough emphasizes the multi 

semiotic character of texts.   

 Another important term is genre, which, for Fairclough is “the use of language 

associated with a particular social activity” (Fairclough, 1993, p.138) for Lim, 

genre is a means of textual structuring.  

 Discourse is used as an abstract noun, which refers to the “language use conceived 

as social practice” (Fairclough, 1993 p.138). If discourse is also used as countable 

noun, then it refers to a “way of signifying experience from a particular 

perspective” (Fairclough, 1993, p.138) 

 A discourse event refers to text, discursive practice (production and interpretation 

of text), and social practice (situational and institutional practice). 

 

4.7 Critical Discourse Analysis & Identity  
 

 In Critical Discourse Analysis how identify is constructed in the use of discourse is 

also an area of interest. Online communities are an example, where through people’s 

participation, identities are constructed. Emotions such as laughing, smiling, excitement 

and amazement are created by the use of screen names and emotions in online 

communities and participants. The online participant’s identities may be in conflict with 

offline identities.   

 

4.8 Critical Discourse Analysis and Multi Modality 
 

 Many texts develop their rich impression not only by the use of words but also by 

the combination of words and other modalities. Pictures, sound effect and video images 

develop ever-lasting impression upon one’s mind. The event of 9/11 in USA carved long 

lasting memory but people were much affected by the images and sound effect produced 

by the media or television. The horrible sights moved the people. The use of video 

footage put the viewer “right there” in the scene of suffering. The viewers found 

themselves there but powerless to act (Chouliara Ki 2004). 

 

4.8.1 Critical Discourse Analysis and the World Wide Web  

 Texts on the web are also likely subject to change than many other pieces of 

writing. Texts on the web often rely on just words to get their message across. 

Sometimes, it is very difficult to see who is writing on the web.  

 

4.8.2 Discourse & Text  

 The term discourse has been defined in a number of ways. For example, it can be 

defined as a formal speech or an essay on a particular subject (Penny Cook 2001, 

Paltridge 2000): state 
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 Discourse is an abstract noun which particularly emphasis on large units of 

language such as paragraphs, texts or genres. 

 Hodge and Kress (1988) present a difference between message, text and discourse. 

They say message is characterized with a goal and purpose where as texts and 

discourses are broad in sense. Texts have their place in social system of signs 

where changes take place frequently. We can say that a text is a product, which has 

been produced in a particular time and place, which can be analyzed and described. 

A text is always linked to a society’s linguistic system. 

 

A rhetorical approach to text can be stated in a nutshall in the following points:  

 Texts are constructed to achieve desired results. 

 Texts are generated by contexts. 

 Texts relate to language feature as structure, syntax and diction.  

 

 The principal unit of analysis for critical discourse analysis is the text. Basically 

texts are taken to be social actions, meaningful and coherent instances of spoken and 

written language use.  

 Different studies of UK and USA classrooms have focused on how classroom talk 

can shape and reshape social relations and textual practices. Class room discussions are a 

primary medium through which teachers as well as students construct ‘readings’ of text 

books and reshapes text structures, and knowledge into authoritative interpretations.  

Lexical and grammatical characteristics of texts have the following identifiable functions:  

 They portray the social and natural world.  

 They construct the social relation.  

 They develop conventions as coherent identifiable text.  

 Kress (1989) argues that written and spoken texts represent selective views of the 

world. We can also analyze texts of social relations how they are stipulated between 

human subjects. 

 Thus we can sum up that CDA employs technique of text analysis to look at how 

texts construct social identities and social relationships.  

 CDA has been used to view a range of formal and informal spoken texts which 

include classroom talk, staff room talk and parent teachers’ discussions.  

 Critical Discourse Analysis is also being used for the instruction of “Critical 

Language Awareness” and “Critical Literacy” to students in Australia and UK (Fair 

Clough 1992a). 

 Critical Discourse Analysis makes out the grounds for rethinking, pedagogical 

practice and outcomes as discourse. CDA suggests that mastering of discourse is the 

principle educational process and outcome, which can be reshaped to introduce teachers 

and students to critical analysis of text, based cultures. CDA provides a mean for 

educational sociology to examine new texts, genres and discourse, new social identities 

and new communities. There is a dire need for study of how and to what end youth are 

using texts and discourse to construct and reconstruct new committees. 

 

Read Article 4.4 Text and Gener in folder 4  
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4.8.3 Criticism of Critical Discourse Analysis  

 Many critics have levelled much criticism on Critical Discourse Analysis. It is 

blamed that CDA is very similar to previous stylistic analysis took place in the area of 

literacy criticism. It is argued by Widdowson (1998, 2004) that a critical analysis should 

include discussions with consumer of texts. He should not depend on the analyst’s view 

of what a text might mean alone. CDA has also been criticized for not providing 

sufficiently detailed schematic analysis of the texts.  

Writers discuss discourse analysts to be more critical of their tests of analysis of the 

claims they make. 

 

4.9 Inter Textuality:  
  

 The term “inter textuality” was derived from the Latin “intertexto” which means to 

intermingle while weaving. In essays such as ‘Word, dialogues and novel’, she breaks 

with traditional notions of the author’s “influences” and the text’s “sources”. She argues 

that a literacy work is not simply the product of a single author, but it has relationships to 

other texts and to the structures of language itself. She adds that “any text” is the 

absorption and transformation of authors. For many hypertext authors and theorists inter 

textuality provides an apt description of the type of textual space which like the figure 

“Bordando el Manto Terrestre”, find himself weaving a type of tapestry and the tapestry 

is the world. 

 

Read Article 4.5 CDA and Intertextuality in folder 4 

 

Why Discourse, Narrative and Genre?  

 Inter textuality was coined by Julia Kristeva in 1966.It has many meanings as many 

uses. For Kristeva, “the notion of inter textuality replaces the notion of inter subjectivity”.  

 

4.9.1 Opinion of Experts: 

 

Michal Bakhtin “Dialogism” 

 “By ‘dialogism’, Bakhtin suggests the open-ended, back and forth play between the 

text of the sender (subject), the text of the addresses object and the text of culture”, Here 

he introduces a dynamic instability which is not allowed in traditional structuralism  

 

Bakhtim Comments  

 Life by its very nature is dialogic to live, means to participate in dialogue to ask 

questions to respond, to agree and so forth.  

 

Julia Kristeva 

 Julia Kristeva explains that inter textuality--- has two dimensions, the inter play 

namely, the web of relations that produce the structure of the text (subject), and the out 

play, the web of relations linking the text subject with other discourse.  

 Baktin argues that no word or text is ever spoken in isolation. It calls to mind many 

other pertaining utterances or words to the same theme. He further adds that the text 
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comes alive only by coming into contact with another text (with context). Bakhtin is of 

the opinion that the real meaning of the text develops on the boundary of two texts. The 

meaning cannot be found in one text alone, but in the midst of the dialogue of interacting 

voices. Thus such a meaning created by dialogical interaction, is entirely new.  

 He argues that words or utterances are integrally dialogical in nature, which means 

no word, or text can be heard or read in isolation. Our each word or utterance responds in 

one form or another to utterances that precede it. One word always calls to mind other 

words or texts pertaining to the same theme or idea. 

 Bakhtin remarks that there are no limits to the dialogic context as it extends to the 

boundless past and the boundless future. In the development of the dialogue, there are 

immense, boundless masses of forgotten contextual meanings.  

 Kristeva, influenced by the work of Bakhtin, outlines a three dimensional textual 

spaces whose three” coordinates of dialogue” are the writing subject, the addresses, and 

the exterior texts. Kristeva refers to texts in term of two axes: a horizontal axis 

connecting the author and reader of a text, and a vertical axis, which connects the text to 

other texts (Kristeva, 1980, p.69). 

 Scholars from different field are roughly categorized into two groups. The first 

group of scholars is from semiotics i.e. literacy semiotics. The prominent scholars of this 

group include Kristeva (1981), Frow (1986), Smith (2002) and Chandlar (2005). These 

scholars strive to explore the complex literary works. The second group is from the area 

of discourse analysis and critical discourse analysis such as Fairclough (1992, a, b 1995 

a, b) Bazerman (1993, 2004) and White 2002). The prime concern of this group is with 

non-literary works. According to Bazerman, there are many reasons for doing inter 

textual analysis. He distinguishes different levels at which a text invokes another text and 

depends on other text as a source.  

 Bazerman (2004, p.94) states that “intertextuality is not just a matter of which other 

texts you refer to, how you use them, what you use them for, and ultimately how you 

position yourself as a writer to them to make your own statement.  

 Bazerman’s (2004) perspective on inter textuality identifies six levels of inter 

textuality which emerge in a text.  

They are:  

1. Prior text as a source of meaning to be used at face value. 

2. Explicit social dramas of prior texts engaged in discussion. 

3. Background, support and contrast.  

4. Beliefs, issues, ideas, statements generally circulated. 

5. Recognizable kinds of language, phrasing and genre.  

6. And ‘resources of language’. 

 All these levels can be recognized in a text through employing certain techniques. 

These techniques begin with direct quotation and indirect quotation to “mentioning a 

person, document, or statements” and comment on a statement or text.  

 In his article Bazerman (2004) outlines the following procedures.  

 Identify you objective for conducting inter textual analysis and what problem you 

expect to resolve.  

 Identify “Corpus” i.e. the specific text you intend to examine.  

 Identify the traces of other texts and others.  
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 Identify what the other another try to convey in relation to the context.  

 Identify clues for your analytical purpose.  

 Identify a pattern which you can employ developing a conclusion.  

 

4.9.2 An Analytical framework of inter textuality  
 

[Adapted from White (2002a) and Bazerman (2004)] 

Purpose-- to examine how writers draw on outside source for the writing of their own 

texts. 

1. Inter textual representation (How writers include outside source in a text) 

 Direct quotation 

 Indirect quotation 

 Paraphrasing  

 Description 

2. Source type (What type of source writers use) 

 Attributed 

 Personal or Impersonal  

 Identified or Unidentified 

 Specific or Generic 

 Singular or Plural  

 Status Neutral or High/ Low Status 

3. Source function (What writers use outside source for)  

 Background information 

 Evidence  

 Beliefs, ideas, issue circulated 

 Others. 

4. Endorsement (How the writers position themselves as writers in relation to outside 

sources?)  

 Non endorsement (neutral) (responsibility delegated) 

 Endorsement (positive) (responsibility reclaimed/shared) 

 Dis-endorsement (negative) (responsibility delegated)  

 Some times inter textuality is taken as plagiarism as in the case of Spanish 

writer Lucia Eixebarria whose poem collection was found to contain 

metaphors and verses from Antonio Colinas. She claimed that she admired 

him and applied inter textuality.  

 Some examples of inter textuality in literature include: 

 Easte of Eden (1952) by John Steinbeck: A retelling of the story of Genesis 

set in the Salinas Valley of Northern California.  

 Ulysses (1918) by James Joyce: A retelling of Homer’s Odyssey set in 

Dublin.  

 The Dead Fathers Club (2006) by Matt Haig: A retelling of Shakespeare’s 

Hamlet set in modern England. 

 A Thousand Acres (1991) by Jane Smiley: A retelling of Shakespeare’s King 

Lear set in rural lowa.  
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 Perelandra (1943) by C.S. Lewis: Another retelling of the story of Genesis, 

also learning on Melton’s Paradise Lost, but set on the planet Venus.   

 Fair Cough (1992 b, c 1995 b) states that inter textuality points how texts can 

transform prior texts and restructure existing conventions (genre) to generate 

new ones (Fairclough, 1992b p.270). Inter textuality is concerned how new 

texts are produced in relation to prior tasks.  

 A famous “text” or “texts” have a history of readings; all literary works are 

“rewritten” if only unconsciously, by the societies which read them. Texts 

are framed by others in a variety of ways. Texts provide contexts within 

which other texts may be created or interpreted.  

 Inter textuality makes a bridge or interface between the context of culture 

and the text. Infact inter textuality is crucial to understanding. The use of 

genre rules has influenced the production of a text. Inter textuality helps us to 

see the “bigger picture” of a text in terms of what it means and how to relate 

to other meanings held in the society as framing a particular text. The 

concept of inter textuality reminds us that texts owe more to other texts than 

to their own developers. Each text exists in relation to others.  

 

4.10 Self Assessment Questions: 
 

Q:1 Choose a text, which you feel, would be useful to examine from a critical 

perspective. Analyze it from the point of view of genre & link your analysis to a 

discussion of how you feel the text aim to ‘position’ its readers. Read Huckin 

(1997) on critical discourse analysis to help you with this.  

Q: 2 Choose a spoken or written text which you think reflects certain views of how 

people interact and their views on certain issues. Analyze the text according to the 

following categories:  

 Foregrounding 

 Backgrounding  

 Presuppositions 

 Agency  

 To what extent do you think the text reflect certain presuppositions and ideologies?  

 

4.11 WEB RELATED MATERIAL AND SUGGESTED BOOKS 
 

Critical Discourse Studies: Where to from here? Bernard McKenna (2004) 

Critical Discourse Studies. Vol 1, 

 

Critical Discourse Analysis: Critical Concepts in Linguistics Edited by Michael 

Toolan. Series: Critical Concepts Routledge. 

 

Comprehensive review of seminal works on concepts in linguistics as they relate to CDA. 

It is divided in 3 volumes that trace origins and precursors of CDA, leading advocates, 

and current analyisis and debates. 
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Principles of CDA. Van Dijk In Wetherell, Taylor, and Yates 2001. p. 300-317 

 

What CDA is about -a summary of its history, important concepts, and its 

developments. Wodak, Ruth (2001). In R. Wodak & M. Meyer (Eds.), Methothods of 

critical discourse analysis (p. 1-13). London: Sage 

 

Critical Discourse Analyisis (REVIEW) Annual Review of Anthropology Oct 2000, 

Vol. 29, pp. 447-466 Jan Blommaert Chris Bulcaen e-mail: Jan.blommaert@rug.ac.be 

Full text available at umass e-journals http://www1.tdnet.com/frames.asp 

 

The Theory and Practice of Critical Discourse Analysis. Widdowson, H. (1998). 

Applied Linguistics, 19, 136-151.  

 

Critical Discourse Analysis and the Study of Reading and Writing [REVIEW] David 

Bloome, Susan Talwalkar. Reading Research Quarterly. Newark: Jan-Mar 1997. Vol. 32, 

Iss. 1; pg. 104, 9 pgs Full text available at umass e-journals www1.tdnet.com/frames.asp  

 

Critical Discourse Analysis. Fairclough, N. and Wodak, R. . In Van Dijk 1997. 

Discourse as social interaction. P. 258-284 
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5.1 Introduction 
 

 Researchers in phonetics, socio-linguistics, corpus linguistics, clinical linguistics, 

and field linguistics rely on transcripts of speech to gain insights into how language 

works at a variety of levels, from the production of speech sounds to the structure of 

interaction. Transcription in action collects and disseminates information about the 

transcription of spoken interaction, which includes theories, tools and research. 

 The term Jeffersonian Transcription is used for a scheme of annotating traces; 

speech, acts texts and performance which comprise vocal utterances, interaction between 

actors, content and context. Gail Jefferson is accredited in the Conversation Analysis 

(CA) community with developing this systematic scheme for encoding transcripts. The 

principal system of transcription used by conversation analysis was developed by 

Jefferson which highlights features of the delivery of talk. Jeffersonian system has 

become increasingly standard in the research literature. Reasons for using Jefferson 

system include:  

a) It attempts to capture the talk as it is heard to participants;  

b) It is necessary for performing an adequate interactional analysis;  

Jeffersonian transcription may initially seem complex and difficult to read but the given 

system is built on familiar ideas. 

 

5.2 Objectives 
 

After reading this unit, you will be able to;  

1. Compare different theories of transcription and understand transcription layout; 

2. Understand basic symbols for discourse transcription by topic; 

3. To understand ‘whether’ and ‘what’ to describe in conversation transcription; 

4. Gain insight how language works at variety of levels.  

 

5.3 Gail Jefferson 
 

 Jefferson’s research into talk in interaction has set the standard for what became 

known as Conversation Analysis (CA). Her work on transcription has greatly influenced 

the sociological study of interaction, especially linguistics and anthropology. 

 Jefferson had some previous experience in transcription when she was hired in 

1963 as a clerk typist at the UCLA to transcribe sensitivity training session for prison 

guards. She was able to develop her lectures with the recordings which she did. Later on, 

she was able to shape the transcriptions of the really fine detail which includes the detail 

of laughter capturing as closely as possible precisely what is said and how it is said, 

rather than glossing things in the talk. The distinctiveness of Jefferson’s research was to 

focus on the machineries through which interaction is constructed. Her last paper, 

delivered at a conference in Sweden, was about the machinery for laughter.  

 The Jeffersonian Transcription system was developed by Gail Jefferson with a 

view of conversation analysis. So the roots of this system stem from this particular type 

of analysis. Jefferson argued that transcribing plays fundamental role in the process of 

conversation analysis (CA) as it gives the researcher knowledge of the data which helps 
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him in taking notes which may be missed when simply listening to the recordings 

 

5.4 The Jeffersonian Transcription System 
 

 The transcription system propounded by Gail Jefferson uses standard punctuation 

marks like comma, full stop and question mark. Arrows are used for more extreme 

intonational contours and should be used sparingly.  

 

 [ ]  

Square brackets mark the start and end of overlapping speech. 

They are aligned to mark the precise position of overlap as in the 

example below.  

↓ 

Vertical arrow precede marked pitch movement, over and above normal 

rhythms of speech. They are used for notable changes in pitch beyond 

those represented by stops, commas and question marks.  

→ 
Side arrow are used to draw attention to feature of talk that are 

relevant to the current analysis.  

Underlining  
Indicates emphasis; the extent of underlining within individual 

words locate emphasis and also indicate how heavy it is.  

Capitals 
Mark speech that is hearably louder than surrounding speech. This is 

beyond the increase in volume that comes as a by product of emphasis.  

(0.4) 

Numbers in round brackets measure pauses in seconds (in this case, 4 

tenth of a second). If they are not part of a particular speaker’s talk they 

should be on a new line. If in doubt use a new line.  

(.) A micro pause, hearable but too short to measure.  

((staccato))  
Additional comments for the transcriber, e.g. about features of 

context or delivery.  

She wanted 
Colons show degrees of elongation of the prior sound; the more 

colons, the more elongation. 

Hhh Aspiration (out breaths); proportionally as for colons.  

.hhh Inspiration (in breaths); proportionally as for colons.  

Yeh, 
‘Continuation’ marker, speaker has not finished; marked by fall 

rise or weak rising intonation, as when delivering a list.  

y’know? 
Question marks signal stronger, ‘questioning’ intonation, 

irrespective of grammar.  

Yeh. 
Full stops mark falling, stopping intonation (‘final contour’), 

irrespective of grammar, and not necessarily followed by a pause.  

bu-u- Hypens mark a cut-off of the preceding sound. 

>he said< 
‘Greater than’ and ‘lesser than’ signs enclose speeded up talk. 

Occasionally they are used the other way round for slower talk. 

Solid.= = We had 
‘Equals’ sign mark the immediate ‘latching’ of successive talk, 

whether of one or more speakers, with no interval.  

Heh heh  
Voice laughter. Can have other symbols added, such as 

underlining, pitch movement, extra aspiration, etc.  

Sto(h)p i(h)t Laughter within speech is signaled by h’s in round brackets.  
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Additional notion for crying and similar “emotional expression”  

From Hepburn 2004) 

 

.shish Wet sniff 

.skush Snorty sniff 

Sorry Very high pitch – represented by one or more upward arrows. 

k(hh)ay 
Aspiration in speech – an ‘h’ represents aspiration: in parenthesis 

indicates a sharper more plosive sound. 

Hhhelp Outside parenthesis indicates a softer more breathy sound. 

Huhh. Hhih 
Sobbing- combinations of ‘hhs’, some with full stops before them 

to indicate inhaled rather than exhaled, many have voice vowels.  

Hhuyuhh Some also have voiced consonants.  
 

Read Article 5.1 What is Transcription? Read Article 5.1 Considering CA 

 

5.5 Transcription layout 
 

 The readability and usefulness of transcript is affected by a number of things, 

including layout, white space, font, and line numbers.  

 

1. Layout 

 A good simple convention is to use 1 inch all round as the margin. Extracts should 

always be given an extract number (for ease of reference).  

2. White Space 

 Single spacing is OK, but leave plenty of white space to the right of the transcript 

(for ease of reading and to write comments on).  

3. Font 

 Courier New 10pt is just about ideal.  

4. Line Numbers 

 The simple way to do this in Microsoft Word is: 

a. Put a continuous section break before and after you extract (use the 

Insert>Break menu).  

b. Click inside the extract.  

c. Go onto line numbers on Page Setup. That is: File>Page Setup> 

d. Layout>Line number. Tick the Add Line Numbering box, and then select 

‘Restart Each Section’.  

 If you are familiar with Word you will find things speeded up by making your own 

transcription button bar. This can have common symbols (all the arrows, the degree symbol), 

insert section break, and then a button that runs a macro that inserts the line numbers.  
 

Read Article 5.2  Transcribing Procedure 

 

5.6 Jefferson Transcript Notion:  
 

 The following annotation conventions are adapted from G. Jefferson. Transcription 

Notation, in J. Atkinson and J. Heritage (eds), Structure of Social Interaction, New York: 
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Cambridge University Press, 1984. A copy is also provided in Transana’s Help: 

Transcript Notation Section.  

 

SYMBOL NAME USE 

[text] Brackets 
Indicates the start and end points of 

overlapping speech. 

= Equal Sign 
Indicates the break and subsequent 

continuation of a single utterance. 

(# of seconds) Timed Pause 
A number in parenthesis indicates the time, in 

seconds, of a pause in speech. 

(.) Micropause A brief pause, usually less than .2 seconds. 

. or down arrow 
Period or Down 

Arrow 
Indicates falling pitch or intonation. 

? or up arrow 
Question Mark or 

Up Arrow 
Indicates rising pitch or intonation. 

, Comma 
Indicates a temporary rise or fall in 

intonation. 

! Hypen 
Indicates an abrupt hault or interuption in 

utterance. 

>text< 
Greater than/Less 

than symbols 

Indicates that the enclosed speech was 

delivered more rapidly than usual for the 

speaker. 

<text> 
Less than/Greater 

than symbols 

Indicates that the enclosed speech was 

delivered more slowly than usual for the 

speaker. 

O Degree symbol 
Indicates whisper, reduced volume, or quiet 

speech. 

ALL CAPS Capitalized text Indicates shouted or increased volume speech. 

Underline Underlined speech 
Indicates the speaker is emphasizing or 

stressing the speech. 

::: Colon or Colons Indicates prolongation of a sound. 

(hhh)   Audible exhalation. 

 

Source: http://mis.ucd.ie/wiki/Jeffersonian Transcription 

 

5.7 KEY TO TRANSCRIPTION SYMBOLS 
 

[] 
[ ]

 
Overlapping talk 

=  "Latched" or nearly overlapping turns at talk 

( ) Transcription of questionable or inaudible talk 

(( )) Transcriber’s description 

(0.6) Intervals between utterances, timed in tenths of a second 

(.)       Very brief untimed intervals of silence 

http://mis.ucd.ie/wiki/Jeffersonian
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-           An abruptly ended or "cut off" utterance 

Underscore Stressed sounds or syllables 

: or :: Stretched sounds or syllables 

. 
Cascading intonation that rises at the beginning and falls at the end of 

an utterance (not necessarily the end of a sentence) 

, 
Cascading but continuing intonation (not necessarily the end of clause 

or phrase) 

? 

Rising intonation (not necessarily indicative of a question) 

Rising intonation within a continuing utterance, not as pronounced as ? 

Rise in pitch (e.g., shrill voice) 

 Drop in pitch (e.g., deep voice) 

CAPS Talk that is louder than surrounding talk 

° ° Talk that is quieter than surrounding talk 

> < Talk said more quickly than surrounding talk 

< > Talk said more slowly than surrounding talk 
.
h Inhalation 

H Exhalation 

$ Smile voice 

~ Shaky voice 

Based on the transcription system developed by Gail Jefferson (1984) 

 

5.8 Comparison  
 

 This Table presents a comparison between three sets of conventions for symbols 

used to represent basic transcription categories.  

The three sets are: 

 DT1 Discourse Transcription conventions as in the original version 

 (Du Bois 1991, Du Bois et al. 1992, Du Bois et al. 1993) 

 DT2 Discourse Transcription conventions as currently revised 

 CA Conversation Analysis conventions as currently revised (Jefferson 2002) 

 A careful comparison of these transcription systems reveals both similarities and 

differences. A meaningful evaluation of such similarities and differences must penetrate 

deeply beyond mere surface differences in symbols to consider the symbol’s function and 

meaning in terms of transcription categories and transcription practices. The use of the 

same or a similar symbol does not guarantee an identical transcription category. If 

transcription practices differ in comparison, the effective meaning of the categories and 

symbols used is likely to differ as well. 

 It can be said in many cases that the similarity suggested in a given row of 

compared symbols is real, even if the notations may differ.  

 

5.9 Transcription as a Research Method 
 

 With the induction of mechanical recording of social and communicative 

interactions, the focus is on how this technology expanded precision of language data. 
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Different writings on transcription as research method reveals the following progression 

of perspectives:  

 Neglect of transcription as a topic.  

 Research for conventions.  

 Acceptance of a multiplicity of conventions.  

With the passage of time, it became evident that there were many decisions to be made:  

 How should one organize the page?  

 How transcript preparation procedures be designed?  

 Should orthographic or phonic transcription be made?  

 What should constitute basic unit in the transcript, i.e. utterances, tone or 

something else?  

 If we probe in the history, we will find that the transcriptions were transcribed  on 

either Jeffersonian System or CHAT. Later on it was found that both systems had 

different advantages. The Jeffersonian System had a fine and broad foundation which 

could cater to a variety of analysis. The CHAT system was more specialized towards 

child and disordered speech. Today, still both systems are well recognized within the 

field of language. The CHAT system has more flexibility and depth, but the extent to 

which this is capitalized upon is entirely up to the researcher. By combining the 

Jeffersonian Transcription system, CHAT and SFS, the UCLASS – CA transcription 

system was developed to cater the needs of research in conversational data. 

 Transcription is both a method and a craft. Researchers should employ selectively 

in deciding what to include in a transcript. Psathas and Anderson (1990) state   that the 

process of transcribing includes analysis at some level. They say that methodical re-

listening to and reviewing the recorded interactions is the process through which details 

become visible.  

 Gumperz and Berenz’s (1993) give explanation on transcription. They say that 

standardized transcription is helpful in the comparison and sharing of language data. 

Transcription methods developed in conversation analysis can be seen from its theoretical 

commitments.  

 There is need to examine how researchers create different representations, how 

these representations follow from their purpose, and how these representations structure 

the interpretations they can desire from their data. 

 Different methods of recording, transcribing and analyzing language interactions 

are employed by researchers in various fields   such as speech-language pathology, 

education and counseling. Transcription is an integral process in the qualitative analysis 

of language data, and is employed in basic and applied research in a number of 

disciplines and professional practice fields.  

 Lapadat and Lindsay (1994) state that transcription decisions are linked to 

interpretive consequences. The choice researches make about transcription enact the 

theories they hold and the interpretations they can draw from their data Transcription as a 

process warrants further investigation. When quoting directly from transcripts, 

researchers sometime, include a footnote to label idiosyncratic transcription conventions 

(J.A. Edwards 1936). 

 (Psathas & Anderson, 1990) state that researchers make choice about “whether” 

and “what” to describe and how to represent it. In basic research which employs language 
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as data involve audio and video taping communicative interaction followed by 

transcription and analysis. 

Read Article 5.3 Transcription Issues in Current Linguistic Research 

 

5.10 Reflections of Transcription 
 

 Apparently, transcription seems simple, but linguistics knows that there is more to 

it, to the extent that linguistic theory is inherently bound up in the process. Transcription 

system differs in the specific sets of analytic choice, the offer for representing the spoken 

language data and the set of available transcription choice may lead different analysts to 

see different things in the same recorded data.  

 DU Boise tall (1993) has given the following updated versions of symbol conventions used 

in the discourse transcription approach referred as the “Discourse Transcription” (DT). Some of 

the conventions have been updated and revised to make the transcriptions simpler to the eye.  

 
Meaning Old Notation: DT1 New Notation: DT2 

1. Unintelligible (syllables)  X # 

2. Uncertain hearing (words) <X you’re kidding X>  #you’re #kidding 

3. Pseudograph (fake name, address etc.) Jill  ~Jill 

4. Real name, address, etc.  #Jill  Jill 

5. Long-scope features (various)  <A two words A>  <A> two words </A> 

6. Laughter during speech (1-5 words)  <@ two words @>  @two @words 

7. Laughter during speech (6+ words)  <@ six words @>  <@> six words </@> 

8. Overlap, 3rd instance  [3 word word word 3]  [3word word word] 

9. Overlap, 2nd instance  [[word word word]]  [2word word word] 

10. Vox: voice of another  <Q words Q>  <VOX> words </VOX> 

11. Word truncation/cut-off with no glottal  wor-  wor– (en dash) 

12. Word truncation/cut-off with glottal  wor-  wor%– (en dash) 

13. Intonation unit truncation  --  — (em dash) 

14. Morpheme boundary   - (hyphen) 

15. Extra-long IU indent    (word wrap) 

16. Pause, timed  ...(1.2)   (1.2) 

17. Pause, short (< 150 milliseconds) ..  .. 

18. Pause, untimed (> 150 milliseconds)  ...  ... 

19. Pause location (if at IU boundary)  [line-initial]  [on separate line] 

20. Latching  (0)  = 

21. Speaker label  J:  JILL; 

22. Reset  Capital letter  ⊦  

23. Sentence start   Capital letter 

24. Repair/editable  <word>  ×word 

OPTIONAL COMPUTER-ORIENTED OF SPECIALIZED CONVENTIONS: 

Meaning Old Notation New Notation 

25. Timestamp (start time)  00:01:06:21  <T=66.21> 

26. Timestamp (start and end time)  00:01:06:2100:01:07:39 <T=66.21_67.39

> 

27. Duration (of region, e.g. long laughter)  @(9.3)  @_<DUR=9.3> 

Read Article 5.4 Reflections on Transcription 
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5.11 Gail Jefferson's latest Publications 
 

5.11.1 Co-Authored Publications 

(2002) Is 'no' an acknowledgment token? Comparing American and British uses of (+)/(-) 

tokens. Journal of Pragmatics, 34, 1345-1383. 

(2003)  A Note on Resolving Ambiguity. In Phillip J. Glenn, Curtis D. LeBaron, and Jenny 

Mandelbaum (Eds.) Studies in Language and Social Interaction (pp.221-240). New 

Jersey: Lawrence Erlbaum Associates. 

(2004) A Note on Laughter in 'Male-Female' Interaction. Discourse Studies, 6(1), 117-

133.(2004) Glossary of Transcript Symbols with an Introduction. In Gene H. Lerner 

(Ed.) Conversation Analysis: Studies from the First Generation (pp. 13-23). 

Philadelphia: John Benjamins. 

(2004) A Sketch of Some Orderly Aspects of Overlap in Natural Conversation (1975). In  

Gene H. Lerner (Ed.) Conversation Analysis: Studies from the first generation 

(pp.43-59). Philadelphia: John Benjamins. 

(2004) 'At First I Thought' A Normalizing Device for Extraordinary Events. In Gene H.  

Lerner (Ed.) Conversation Analysis: Studies from the First Generation (pp.131-167). 

Philadelphia: John Benjamins. 

(2007) Preliminary notes on abdicated other-correction. Journal of Pragmatics, 39, 445-461. 

 

5.11.2 Web-based Material 

 The following materials are available for free download in pdf. All materials 

on this page are copyright © John W. Du Bois 2006.  

Transcription Delicacy Hierarchy for Discourse Transcription (handout from Linguistic 

Society of America presentation, Albuquerque, NM, Jan. 2006)  

 Basic Symbols for Discourse Transcription by Topic 

 Transcription Symbols by Delicacy: Levels 1-4 

 Comparison of Transcription Symbols 

 Transcription Convention Updates  

 Unicode Characters for Discourse Transcription (selected) 

 Transcribing Procedures 

 Transcription Format 

 Ethnographic Documentation 

 

5.11.3 Transcription Useful Links / Refs  

 The “Jeffersonian” notation system is used in Conversation Analysis, and 

increasingly in many forms of Discourse Analysis/ Discursive Psychology. Many of Gail 

Jefferson’s publications are available at:  

http://www.liso.ucsb.edu/jefferson/ 
 

 The “Transcription in Action” Project at the University of California offers many 

useful resources, including an excellent bibliography:  

http://www.linguistics.ucsb.edu/projects/transcription/index.html 
 

 Charles Antaki’s online Conversation Analysis tutorial includes an excellent guide 

to the reasons for the use of the Jeffersonian System in CA: 

http://www.liso.ucsb.edu/Jefferson/Acknowledgment_token.pdf
http://www.liso.ucsb.edu/Jefferson/Acknowledgment_token.pdf
http://www.liso.ucsb.edu/Jefferson/Laughter_in_male-female.pdf
http://www.liso.ucsb.edu/Jefferson/Transcript.pdf
http://www.liso.ucsb.edu/Jefferson/atfirst.pdf
http://www.liso.ucsb.edu/Jefferson/Abdicated_Other_Correction.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A01delicacy.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A02asymbols.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A02bsymbols.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A04comparison.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A05updates.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A06unicode.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A07procedures.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A08format.pdf
http://www.linguistics.ucsb.edu/projects/transcription/A10.1ethnographic.pdf
http://www.liso.ucsb.edu/jefferson/
http://www.linguistics.ucsb.edu/projects/transcription/index.html
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http://www.staff.lboro.ac.uk/~sscal/transintro1.htm 
 

 Jonathan Potter’s website includes a page of resources of transcription which are 

particularly useful for Discursive Psychology:  

http://www.staff.lboro.ac.uk/~ssjap/transcription/transcription.htm 
 

 Another CA transcription tutorial can be found on Emmanuel Schegloff’s site:  

http://www.sscnet.ucla.edu/soc/faculty/schegloff/TranscriptionProject/index.html 

 

5.11.4 Web Resources 

 Emanuel Schegloof has a wonderful transcription tutorial on his website. It is 

probably the first place to start:  

http://www.sscnet.ucla.edu/soc/faculty/schegloff/TranscriptionProject/index.html 
 

 The Loughborough DARG website has some papers where the sound files are 

available alongside of the transcript. If you go to audio and video materials you will find 

sound, video and transcript as well as the finished article.  

http://www.lboro.ac.uk/departments/ss/centres/darg/audio_video_materials.htm 
 

 If you want to transcribe from a digested file, and if you want to digitize your recordings the 

ideal software for PC users is Adobe Audition (available from the Adobe website). However, there is 

an excellent and easy to use free piece of freeware called Audacity. It is available at:  

http://www.audacity.sourceforge.net/about.php 
 

 This can be used to digitize sound using your PC soundcard and for transcription it 

allows to scroll through the file, cut and paste extracts, zoom in and out, time pauses, an 

save as MP3 to make the compact for transporting between computers.  

 

5.12 Self Assessment Questions 
 

Q No:1 (A): Why transcription is called transcription?  

 (B):  What does transcription entail?  

Q No:2 (A):  If you want to become a transcription, what do you need to do? 

 (B):  How does one can do transcription? 

Q No:3 (A):  What is ‘Conversation Analysis? (B):What is the meaning of 

transcription?  

Encoding questions 

1. Transpositions 

2. Corrections in the manuscript 

3. Discontinuous sections 

4. Fusion of words 

5. Chapter headings inline 

6. Chapter headings in the margin 

7. Interlinear glosses 

8. Punctuation at the beginning of a line 

9. Superfluous hyphens 

10. Split words 

11. Names in the margin 

http://www.staff.lboro.ac.uk/~sscal/transintro1.htm
http://www.staff.lboro.ac.uk/~ssjap/transcription/transcription.htm
http://www.sscnet.ucla.edu/soc/faculty/schegloff/TranscriptionProject/index.html
http://www.sscnet.ucla.edu/soc/faculty/schegloff/TranscriptionProject/index.html
http://www.lboro.ac.uk/departments/ss/centres/darg/audio_video_materials.htm
http://www.audacity.sourceforge.net/about.php
http://www.menota.org/guidelines-2-add/recomm.page#id391484823127
http://www.menota.org/guidelines-2-add/recomm.page#id391484823263
http://www.menota.org/guidelines-2-add/recomm.page#id391484823376
http://www.menota.org/guidelines-2-add/recomm.page#id391484897263
http://www.menota.org/guidelines-2-add/recomm.page#id391484897374
http://www.menota.org/guidelines-2-add/recomm.page#id391484883367
http://www.menota.org/guidelines-2-add/recomm.page#id391484897631
http://www.menota.org/guidelines-2-add/recomm.page#id391484897702
http://www.menota.org/guidelines-2-add/recomm.page#id391484897755
http://www.menota.org/guidelines-2-add/recomm.page#id391484897827
http://www.menota.org/guidelines-2-add/recomm.page#id391484897892
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By Tone Merete Bruvik (Aksis, Unifob) and Odd Einar Haugen (University of Bergen) 

  

1. Transpositions 

Question: Sometimes words, phrases, sentences or stanzas are transposed. How 

should this be encoded? 

Question: Sometimes words, phrases, sentences or stanzas are transposed. How 

should this be encoded? 

 

1. Corrections in the manuscript 

Question: Sometimes words are corrected by the scribe, using signs like '/:' , '/.' or '' ' ' 

'' (examples from GKS 2365 4to). How should these signs and the 

corrected text be encoded? 

2. Punctuation at the beginning of a line 

Question: Sometimes a line begins with a punctuation mark. How should this be 

encoded? 

3. Superfluous hyphens 

Question: The line sometimes end with a superfluous hyphen. How should this be encoded? 

3. Split words 

Question: Sometimes the encoder believes that a word has been split, but there are no 

signs of transpositions indicating that the scribe (or any later hand) was 

aware of it. How should this be encoded in a lemmatized text? 
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6.1 Introduction 
 

 Reisigl & Wodak (2001) defined strategy as intentional plan of practices (including 

discursive practices) adopted to achieve a particular social, political, psychological or linguistic 

aim. Text production strategies lie at the base of critical discourse analysis. Many of the 

discourse analysts are of the view that only the discourse can be understood in a better way 

when the reader/analyst is well aware of the context and text production strategies. For this 

purpose at first introduction to the CDA, its approaches, relationship of discourse and text and at 

last different strategies for text production are presented in this unit. 

 According to van Dijk (2001a) Critical Discourse Analysis (CDA) is a research 

enterprise which critically analyses the relation between language, ideology and society. 

Whereas critical discourse analysts want to understand, expose and resist social inequality as it 

is expressed, communicated and constituted in language use are the text produced.  

 As a research enterprise according to Weiss and Wodak (2003), CDA is 

multifarious, comprising several different theoretical and methodological approaches 

directed toward a variety of data. Four mainstream approaches have been mentioned by 

the researcher so for:  

 critical linguistics  

 socio-cultural approach  

 discourse-historical approach  

 socio-cognitive approach  

All these approaches are not mutually exclusive and cannot be separated from each other. 

 

 As this unit is intended to different strategies of text production therefore it is essential to 

differentiate between text and discourses. According to Foucauldian notions, ‘discourse’ in 

linguistics refers to language-use, is the act of analyzing and producing text either in spoken or 

written form.  Here the aim of this view is to differentiate between CDA and Foucauldian 

discourse analysis and Critical Theory. CDA accounts for the structures, strategies and 

functions of text (van Dijk 2001b: 96). ‘Text’ is used to refer to particular language usages 

(discourse) with an identifiable beginning and end situated in time and place. Text can be 

considered the outcome of discourse. That is, we can make a process/product distinction and 

consider discourse a process which produces texts. Discourse analysts are of the view that there 

is dialectical relationship between discourses and text. 

 But Weiss and Wodak (2003) said that  the terms ‘discourse’ and ‘text’ are used 

very differently by researchers within the same and separate academic cultures.  

 Texts can consist in different registers and genres. There remains much debate on 

the definitions of these two concepts, the distinction between them and how they relate to 

one another. Register is described in terms of a configuration of linguistic features 

(phonetic, syntactic, semantic) typically chosen by text-producers in particular situations. 

There are three aspects of situation that determine register: field, tenor and mode.  

 Field refers to the activity in which the text-producer is participating. Tenor refers 

to the social relations held between text-producer and text-consumers. And mode refers 

to the medium by which the text is produced.  

 In contrast to register, what captures the genre of a text is not its linguistic features but 

rather the context itself in which the text is produced. This context can also be defined according 
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to the three aspects of situation that constrain register choice (field, tenor and mode). So for 

example, newspaper reports and political speeches are distinct text genres. Producing a 

newspaper report and a political speech are two different social activities. In each case, there are 

different social and power relations held between the text-producer and text-consumers. And 

both are delivered via different mediums: written versus spoken respectively. Register is a 

linguistic characteristic of genres. And of course, diachronically, particular configurations of 

linguistic features become the conventional register of particular genres, which in turn, 

synchronically constrain register choice.  

 Most of the critical discourse analysts agreed and conform that clear understanding 

of functional grammar is key for complete understanding of CDA and consequently 

generating relevant and meaningful text. 

 Finally, the textual function of language is concerned with organising ideational 

and interpersonal meaning. In its textual function, language acts cohesively to relate text 

to co-text, but the textual function also relates texts to context and other texts. In this 

sense, texts are pragmatically, socio-historically and inter-textually situated.  

 

6.2 Objectives 
 

After studying this unit, the students will be able to: 

 Use referential strategies to produce text 

 Use evaluative strategies to produce text 

 Apply legitimizing strategies in production of text 

 Apply denial strategies for text production 

 Generate text of high quality 

 Understand the different methods of text production 

 Make meanings of the text after analyzing the context in which text is grounded 

 

6.3 Strategies in Discourse  
 

 The systemic functional linguistics is central to CDA, CDA is theoretically 

eclectic. This is reflected in its various theoretical approaches, the most recognised of 

which are critical linguistics and the socio-cultural approach, both of which draw heavily 

of Hallidayan linguistics. Elsewhere however, pragmatics and argumentation theory have 

provided insights into the strategies behind discourse and their manifestation in text. 

Following Reisigl and Wodak (2001: 44), the term ‘strategy’ can be taken to mean ‘a 

more or less intentional plan of practices (including discourse practices) adopted to 

achieve a particular social, political, psychological or linguistic aim’. Various strategies 

have been identified across the literature. The analysis of the textual structures in Enoch 

Powell’s ‘Rivers of Blood’ speech in order to understand different strategies involved in 

production of this significant texts is given in the following sections. 
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6.4 Referential Strategies 
 

  The most fundamental strategy found in immigration discourse is referential (or 

nomination) strategies. Referential strategies are used by text-producers to represent social actors 

(participants) in a given context. Typically, this involves the construction and polarization of an in-

group versus an out-group, where a particular characteristic shared by individuals is selected and 

fore grounded to represent the out-group (Blackledge 2005: 21). Such features include national, 

linguistic, ethnic, cultural, economic, citizenship, legal or religious characteristics (ibid.). 

Referential strategies, then, are achieved through categorization, and manifested in text, for 

example, in the form of toponyms (‘England’ versus ‘the Commonwealth’) and ethnonyms (‘the 

English’ versus ‘the Commonwealth immigrants’). Referential strategies are also reflected in 

particular lexicalisations, for example:  

 

(1) Paragraph 6  

 The significance and consequences of an alien element introduced into a country  

 

 Two of the most important textual structures manifesting a referential strategy, though, are 

pronouns and possessive determiners. First person plural versus third person plural pronouns and 

determiners (we, us, our versus they, them, their) in particular can be used to represent group 

identity in terms of an in-group/out-group dichotomy (Chilton and Schäffner 2002: 30). 

Immigrants, of course, are usually denoted by ‘they’, ‘them’ or ‘their’ and are thus represented as 

members of the out-group. Consider Powell’s following words:  

 

(2) Paragraph 4  

 In fifteen or twenty years, on present trends, there will be in this country 3 1/2 

million Commonwealth immigrants and their descendants.  

 

In this example, the determiner ‘their’ refers to the participant group given cotextually as 

the ‘Commonwealth immigrants’ and serves to categorize the commonwealth immigrants 

as the out-group.14 Powell further states:  

 

(3) Paragraph 5  

 As time goes on, the proportion of this total who are immigrant descendants, those 

born in England, who arrived here by exactly the same route as the rest of us, will 

rapidly increase.  

 

 Here, the use of ‘those’ versus ‘us’ serves to distinguish between English citizens 

in terms of individuals born to immigrants (‘immigrant descendants’) versus individuals 

born to non-immigrants, again constructing a dichotomous representation of in-group 

versus out-group. 

 

Note: These paragraph numbers are as given in the article 6.1 in folder Unit#6 on CD. 

The Article 6.1 is pre-requisite for this Unit. 
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Article 6.1: Critical Discourse Analysis 

 

Activity 6.1 
Select any piece of text from the newspaper and comment whether it is compatible 

with the referential strategies of text production. 

 

6.5 Evaluative Strategies 
 

 According to Reisigl and Wodak (2001) and Wodak (2001) evaluative (or 

predication) strategies are those manifested in the positive representation of the in-group 

and the negative representation of the out-group. The in-group, for example, is typically 

represented as moral, tolerant and fair. Members of the in-group are presented as the 

model citizen, as in (4) and (5):  

 

(4) Paragraph 2  

 A week or two ago I fell into conversation with a constituent, a middle aged, quite 

ordinary working man employed in one of our nationalized industries. 

  

(5) Paragraph 3  

 Here is a decent, ordinary fellow Englishman Immigration, on the other hand, is 

presented as having an inherently negative effect.  

 

The following sentences presuppose that immigration will have negative consequences:  

 

(6) Paragraph 1  

 By the same token, they attract little attention in comparison with current troubles.  

 

(7) Paragraph 6  

 The significance and consequences of an alien element introduced into a country.  

 

 Evaluative strategies may be further manifested in text with a range of topoi or 

standard arguments, which represent premises that are taken for granted as self-evident 

and leading to self-fulfilling conclusions. Such standard arguments include the topoi of 

number, displacement and danger. An argumentation schema defined as topos of number 

is one in which immigrants are represented as coming in large numbers, resulting in the 

conclusion that immigration must be reduced or stopped. The topos of number works in 

conjunction with other topoi, for example, the topoi of displacement or danger. It works 

on the basis that ‘if the numbers prove a specific topos, a specific action should be 

performed or not be carried out’. The topos of number can be found across a number of 

text units within the ‘Rivers of Blood’ text. Consider the examples below:  

 

(8) Paragraph 4  

 In fifteen or twenty years, on present trends, there will be in this country 3 1/2 

million Commonwealth immigrants and their descendants.  
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(9) There is no comparable official figure for the year 2000, but it must be in the range 

of 5-7 million, approximately one-tenth of the whole population, and 

approaching that of Greater London. 

 

(10) Paragraph 7  

  We must be mad, literally mad, as a nation to be permitting the annual inflow of 

some 50,000 dependants, who are for the most part the material of the future 

growth of the immigrant-descended population.  

 

The topos of displacement is closely related to that of number. It predicates that 

eventually the out-group will come to be greater in number than the in-group. Chilton 

(2004), was of the view that this argument has an emotional effect of arousing fear of 

numerical domination.  

 

The following text units are examples of the topos of displacement:  

 

(11) Paragraph 2  

 In this country in fifteen or twenty years' time the black man will have the whip 

hand over the white man.  

 

(12) Paragraph 5  

 As time goes on, the proportion of this total who are immigrant descendants, those born 

in England, who arrived here by exactly the same route as the rest of us, will rapidly 

increase. Already by 1985 the native-born would constitute the majority.  

 

(13) Paragraph 12 

 For reasons which they could not comprehend, and in pursuance of a decision by 

default, on which they were never consulted, they found themselves made 

strangers in their own country.  

 

The topos of displacement is not only used in terms of basic in-group relative to out-

group proportions but also with regard to access to social and economic resources such as 

health, housing, education, and employment:  

 

(14) Paragraph 12  

 They found their wives unable to obtain hospital beds in childbirth, their 

children unable to obtain school places.  

 

 According to Wodak (2001) the topos of danger is another typically found in 

immigration texts where immigration is presented as some kind of ‘threat’. It is based on 

the principle that ‘if there are specific dangers and threats, one should do something 

against them’. Consider the examples below, noting the lexicalization which further 

contributes to the effectiveness of the argument:  
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(15) Paragraph 1  

 The supreme function of statesmanship is to provide against preventable evils. 

  

(16) At all events, the discussion of future grave but, with effort now, avoidable evils is the 

most unpopular and at the same time the most necessary occupation for the politician.  

(17) Paragraph 8  

 But the prospective size of this element in the population would still leave the basic 

character of the national danger unaffected. Typically, immigration is presented as 

a threat to cultural identity, the norms and values of the in-group.  

 

(18) Paragraph 3  

 In the areas that are already undergoing the total transformation to which there is 

no parallel in a thousand years of English history. 

  

(19) Paragraph 12  

 They found ... their homes and neighborhoods changed beyond recognition.  

 

 Notice that the topos of danger in this context implies that danger can be avoided if 

immigration is prevented; hence, ‘preventable’ and ‘avoidable evils’. The topos of danger 

found in immigration texts, therefore, usually also presents the ‘danger’ posed by 

immigration as imminent and thus requiring immediate counter measures: 

 

(20) Paragraph 5 

 As time goes on, the proportion of this total who are immigrant descendants, those 

born in England, who arrived here by exactly the same route as the rest of us, will 

rapidly increase. Already by 1985 the native-born would constitute the majority. It 

is this fact above all which creates the extreme urgency of action now.  

 

(21) Paragraph 7  

 In these circumstances nothing will suffice but that the total inflow for settlement 

should be reduced at once to negligible proportions, and that the necessary 

legislative and administrative measures be taken without delay. 

 

The students are advised to read the following article 6.2 in folder Unit 6 on CD, it will 

help you to better understand the structures involved in the texts. 

 

Article # 6.2: Critical Discourse Analysis in EFL Context 

 

Activity 6.2 
Select any advertisement from an English Newspaper and identify the structures in the 

text. Highlight pieces of the text in which evaluative strategy is used. Produce a text of 

your own for advertisement in your own area of interest. 
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6.6 Legitimizing Strategies 
 

 Text-producers may use legitimizing strategies to lend validity/credibility to their 

arguments and the seemingly natural conclusions which arise from them. Chilton (2004) 

further divided these strategies into two categories.  

 Epistemic legitimizing strategy 

 Deontic legitimizing strategy 

 

6.6.1 Epistemic Legitimizing Strategy 

 Epistemic legitimizing strategies have to do with the text-producer’s claim to have 

knowledge of the ‘real’ facts, based on commitment and evidence. Here the claims are 

supported by lists, statistics and sources that the text-producer presumes the text-

consumer will accept as authentic. Numbers, for example, are a primary means of 

persuasively displaying objectivity.  

 

6.6.2 Deontic Legitimizing Strategy 

 This strategy involves presenting the source of information as some moral 

authority. One standard argument in text which realizes an epistemic legitimizing strategy 

is the topos of populism, where the text-producer presents their arguments as reflecting 

public opinion.  

 This strategy can be achieved by two types: first, inter-textually quoting a member 

of the public, itself a deontic legitimizing strategy; and second, equating this particular 

member of the public’s view with that of the rest of the electorate:  

 

(22) Paragraph 2  

 A week or two ago I fell into conversation with a constituent, a middle-aged, quite 

ordinary working man employed in one of our nationalized industries.  

 

(23) Paragraph 3  

 What he is saying, thousands and hundreds of thousands are saying and 

thinking.  

 

 Another is the typos of truth, which involves the inter-textual presentation of 

‘official’ statistics from ‘reliable’ sources, thus providing objectivity to the text-

producer’s arguments and allowing them to be justified as ‘based on fact’:  

 

(24) Paragraph 4  

 In fifteen or twenty years, on present trends, there will be in this country 3 1/2 

million Commonwealth immigrants and their descendants. That is not my 

figure. That is the official figure given to Parliament by the spokesman of the 

Registrar General's office.  

 

 One further standard argument with which epistemic legitimizing strategies are 

realized is the typos of rationality, which involves text-producers grounding their 

assertions in rationality:  
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(25) Paragraph 6  

 The natural and rational first question with a nation confronted by such a prospect 

is to ask: 'How can its dimensions be reduced?'  

 

 This argument serves two important functions. It leads to the conclusion that the 

course of action Powell is proposing is rational for it is founded upon rational thought:  

(26) Paragraph 6  

 The answers to the simple and rational question are equally simple and rational: by 

stopping or virtually stopping, further inflow, and by promoting the maximum outflow.  

 

 Perhaps more significantly, though, it leads to the conclusion that any alternative 

course of action (including no action at all) is irrational. Indeed, Powell reinforces this 

inference in the subsequent paragraph:  

 

(27) Paragraph 7  

 We must be mad, literally mad, as a nation to be permitting the annual inflow of 

some 50,000 dependants.  

 

(28) So insane are we that we actually permit unmarried persons to immigrate for the 

purpose of founding a family. 

 

For further explanation read the article given Below. 

 

Article No. 6.3: Read the article No. 6.3 on CD in Folder Unit No. 6 “A CDA 

approach to the translations of taboos in literary texts within the historical and 

socio-political Turkish context”. 

 

Activity 6.3 
Students are required to comment on the argument “texts offer a readily available and 

reliable source of research to bring ideology to the surface and to explore social and 

political conditions in a given society at a given time” and then summarize your view.  

 

6.7 Denial Strategies 
 

 Van Dijk states that ‘given the dominant norms (and laws) that prohibit 

discrimination and expressions of racial hatred, most parliamentary delegates will refrain 

from overt, blatant expressions of prejudice’. Wodak and Sedlak (2000) expressed the 

same thought in the words that prevalent political parties and their members must present 

themselves as tolerant and fully in favour of human rights despite proposing and 

enforcing highly restrictive measures. As such, racist ideas may even be expressed in text 

where they are simultaneously denied.  

 In text, the denial of racism is manifested in disclaimers, which permit text-

producers to express racist ideas whilst avoiding charges of blatant racism. Consider, by 

way of illustration, part of a speech delivered in Telford by Michael Howard more than 

thirty years after Enoch Powell’s. 
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(29) Paragraph 1  

 As I travel round Britain, time and time again I hear one question. Talk to people 

and whatever their background, religion or the colour of their skin - they ask 

the same thing: ‘Why can't we get a grip on immigration?’  

 

(30) Paragraph 2  

 These are the people who are always ready to welcome genuine refugees to Britain, 

or families who want to work hard and make a positive contribution to our 

country. But today they feel that the British sense of tolerance and of fair play is 

quite simply being abused. And I agree.  

 

(31) Paragraph 3  

 For too many years immigration has been a no go area for political debate. If you said 

you thought that too many people were coming here, you were branded a racist. Well - 

let's be clear. It's not racist to talk about immigration. It's not racist to criticize the 

system. It's not racist to want to limit the numbers. It's just plain commonsense . . .  

 

 Three typical disclaimers found in the text are transfer, apparent concession and 

apparent denial. Clearly related to legitimizing strategies, transfer involves a shift, 

attributing the text-producer’s assertions not just to his self but to others also. This can be 

seen in (29). Further reinforcing the denial of racism, notice here that Howard shifts his 

assertions onto people ‘whatever their background, religion or the colour of their skin’. 

Apparent concession occurs in (30). This disclaimer involves ascribing some positive 

qualities to immigration and to some immigrants. And finally, occurring three times in 

(31), apparent denial involves a straightforward rebuttal. Again, further reinforcing the 

denial, notice the tag ‘it’s just plain commonsense’. 

 

 At the end of this unit the following reading with specific reference to English as a 

second language will help you to understand the strategies in text production and identify 

the patterns in the texts. 

 

Read the Article No. 6.4 and article No. 6.5 on CD in folder Unit No. 6 

 

Article No. 6.4: “Critical Discourse Analysis and hybrid texts: Analyzing English as 

a Second Language (ESL)”. 

 

Article#6.5: Contextual knowledge management in discourse production: A CDA 

perspective 

 

6.8 Self Assessment Questions 
 

1- Define critical discourse analysis: Select any article from a magazine and critically 

analyze the text to identify the referential and evaluative strategies used in this text. 
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2- Conduct an interview of any political leader and then analyze it to identify 

legitimizing and Denial strategies used by the interviewee. 

 

6.9 Suggested Readings 

 

Fairclough, N. (2001). Language and Power. 2nd edition. London: Longman 
 

Reisigl, M. and Wodak, R. (2001).  Discourse and Discrimination: Rhetorics of Racism 

and Antisemitism. London: Routledge. 
 

Sunderland, J. (2004). Gendered Discourses. London: Palgrave Macmillan. 

 

6.10 List of Websites 

 

1- hartcda.org.uk/sitebuildercontent/sitebuilderfiles/chapterone.cda.pdf 

 

2- www.nkjosieradz.pl/pub/critdisc.pdf 

 

3-  www.ling.lancs.ac.uk/pgconference/v02/04-Isbuga-Erel.pdf - 

 

4-  eprints.qut.edu.au/8091/1/8091.pdf 

 

5- www.discourses.org/.../Contextual%20knowledge%20management.pdf 

 

 

http://www.nkjosieradz.pl/pub/critdisc.pdf
http://www.discourses.org/.../Contextual%20knowledge%20management.pdf
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7.1 Introduction 
 

 This unit deals about students and teachers and how they interact in classroom. In 

educational setting the most of the interaction takes place between teacher and student 

and among learners. Classroom refers to wide range of learning contexts, where learners 

and teachers interact in second language acquisition class, multimedia labs, one-to-one 

tutoring, classes in schools, etc. No one can deny the significance of classroom for 

meaningful learning. It becomes imperative for teachers to design classroom research for 

academic purpose and reflection. Therefore this unit discusses the student-teacher and 

learner-to-learner interaction and that how to design classroom research. The classroom 

research involves compilation, analysis, and interpretation of data.  

 

7.2 Objectives 
 

After studying this unit the students will be able: 

1. To design classroom research. 

2. To compile and analyze classroom interaction data. 

3.  To interpret classroom research.  

4. To know the academic significance of classroom interaction research. 

 

7.3 Teacher Interactions with Learners 
 

 What teachers do in classrooms has been the major focus of classroom interaction 

studies.  There are a number of tools developed by researchers for classroom observation. 

They instrument also include that how teachers interact with students. Over twenty 

instruments have been developed for studying classroom interaction in second language 

classes. The topics that were studied by researchers were: 

 Teacher questions 

 Teacher error corrections 

 Teacher explanations 

 Teacher ‘wait-time’ for student response 

 Quantity of teacher speech  

 On-task and off-task student-teacher interaction   

 You may be required to design a small scale research, collect data, and analyze data keeping 

view the topics as mentioned above. It is also suggested to tape record data. Because, it is not 

possible to record spoken data word by word in written form. One cannot write as fast as people can 

speak. A tape recorder allows a researcher to check his notes and add new comments such as vocal 

tone, pauses, loudness, etc. They may also find useful to use video recording so that non-verbal 

signals ______ gestures, facial expressions, body postures, participant spacing, etc.  Video or audio 

recorders are even not required in case of hiring a transcriber who transcribes the data.  

 

Read Article 7.1 on ‘Interaction’, teacher-learner interaction, learner-learner interaction 

 Read Article 7.2 and 7.3 for further explanation 

Read Article 7.4 on ‘Classroom Teacher Language for Teacher and Learner Interaction’ 
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Responsibilities in the Teacher/Learner Relationship 

 

Responsibilities of teachers 

1. Treat all learners with respect and fairness. 

2. Treat all learners equally regardless of age, gender, race, ethnicity, national origin, 

religion, disability, or sexual orientation. 

3. Provide current materials in an effective format for learning. 

4. Be on time for didactic, investigational, and clinical encounters. 

5. Provide timely feedback with constructive suggestions and opportunities for 

improvement/remediation when needed. 

 

Behaviors Inappropriate to the Teacher-Learner Relationship 

 These behaviors are those which demonstrate disrespect for others or lack of 

professionalism in interpersonal conduct. Although there is inevitably a subjective element in 

the witnessing or experiencing of such behaviors, certain actions are clearly inappropriate and 

will not be tolerated by the institution. These include, but are not limited to, the following: 

 unwanted physical contact (e.g. hitting, slapping, kicking, pushing) or the threat of 

the same;  

 sexual harassment (including romantic relationships between teachers and learners 

in which the teacher has authority over the learner’s academic progress) or 

harassment based on age, gender, race, ethnicity, national origin, religion, disability 

or sexual orientation;  

 loss of personal civility including shouting, personal attacks or insults, displays of 

temper (such as throwing objects);  

 discrimination of any form including in teaching and assessment based upon  age, 

gender, race, ethnicity, national origin, religion, disability, or sexual orientation;  

 requests for others to perform inappropriate personal errands unrelated to the 

didactic, investigational, or clinical situation at hand;  

 grading/evaluation on factors unrelated to performance, effort, or level of achievement. 

 

7.4 Learner-to-learner Interactions 
 

 In the previous section you have read classroom interaction research with reference 

to teacher-learner interaction. The other major type of classroom interaction is between 

learners and learners. In communicative methodology, increasing emphasis is placed on 

learning of different tasks which involve pair work, and group work or team work. Most 

learner-to-learner interaction takes place in cooperative learning.  It is hypothesized that 

such interactions serve as catalyst in learning. Interaction patterns and learning outcomes 

have been studied extensively in late twenties in the learning of different school subjects 

specifically in language acquisition, Mathematics, Social Studies in cooperative learning 

context. Research studies conducted in the are of cooperative revealed promising results. 

These studies revealed that students who work in groups tend to achieve higher grades, 

higher self-esteem, develop positive social skills and they showed greater comprehension 

of the content and skills they are studying.  
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Higher interaction takes place during second language acquisition. For example a class 

can be divided in different groups and an activity can be organized. In this activity 

learners may be a set of pictures and asked to arrange the pictures in a logical sequence. 

In picture sequencing a set of four or more pictures following some plot line is presented 

in random order. Either following teacher dictation or group discussion, learners organize 

the pictures in what they feel to be their correct or logical order. Following steps may be 

taken while recording learner to learner interaction in picture sequencing activity. These 

steps will help in compiling and analyzing the data; 

1. Divide the class into equal groups of at least four persons. (can be more than four 

persons but not less than four) 

2. Form pairs in each group (at least two pairs in each group). 

3. One pair will arrange the pictures in a sequence and the other pair will serve as class 

observer. They may use tape recorder for the observations of interactions of class. 

4. Each individual of a pair will be observed by the other individual of observer group.  

5. The picture sequencer will lay out the pictures and then to organize them through discussion. 

6. The observer will use a pre defined set of codes for recording the conversation of 

the picture sequencing pair in shorthand notes. A practice  or training is required 

for observer before starting the actual activity.   

7. In the next step both observers pool their codes and shorthand notes for the purpose 

of transcription.  

8. The group of four should discuss the coding and transcriptions. 

9. What patterns emerged in the interaction? Were their any utterances that could not 

be coded?  

10. Now the role of sequencer and observer will be reversed. It  is also suggested that 

make assign more observers than picture sequencers. 

11. Repeat the same activity. And find out the differences between first interaction and 

second interaction.  

 

 Learner to learner interaction has been studied in different settings. For example 

‘Learner –to-learner interaction in collaborative learning’ and ‘The impact of Educational 

Technology on Learner’s interaction:  A multiple case study of elementary classrooms’ 

are few examples.  

 

Read  Articles 7.5, 7.6, and 7.7  in folder 7 of web based material.    

 

Responsibilities of learners 

1. Treat all fellow learners and teachers with respect and fairness.  

2. Treat all fellow learners and teachers equally regardless of age, gender, race, 

ethnicity, national origin, religion, disability, or sexual orientation.  

3. Commit the time and energy to your studies necessary to achieve the goals and 

objectives of each course.  

4. Be on time for didactic, investigational, and clinical encounters.  

5. Communicate concerns/suggestions about the curriculum, didactic methods, 

teachers, or the learning environment in a respectful, professional manner. 
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7.5 Compiling Classroom Research Data 
 

 The data obtained through the activity explained in section 7.4 now needs to be 

compiled. A table as shown in below can be constructed with codes and their description 

with the following instructions. 

1. Collect coding notes and other notes made at the time of observation. 

2. Record the gaps between the observers. 

3. Record any exchanges that were difficult or impossible to code. 

4. Write down any particular problems in the sequencing of first picture, last picture, 

sequencing of similar pictures. 

 

Picture 

Sequencer 

     Interaction (said) Code Pic.no. descriptions 

A This looks like the start P
-
 C Look at pics, don’t say anything 

B Mmmm F C B Looking at other pictures. 

     

     

     

 

7.6 Analyzing Classroom Interaction Data 
 

 What type of data is required while observing classroom interaction? This has been 

remained the focus of early studies on interaction analysis. Researches indicate that most 

of the time teachers kept on talking in the classroom. It clearly depicts that classroom 

interaction in one sided. Teachers talk and talk and also now and repeat the answers. 

Specially in language classes some major questions arise: 

1. Do teachers correct errors committed by the learner? 

2. What types of learner errors are teachers most likely to correct? 

3. Do teachers and learners have similar or different preferences in respect to error 

correction feedback? 

4. What are some of the patterns of interaction in learner-to-learner communication in 

carrying out cooperative classroom tasks? 

5. How do different interaction patterns facilitate or hinder learner to learner 

communication and the language learning of individual learner? 

 

7.7 Designing Classroom Research 
 

 In this context, the selection of topic and the research techniques are the main 

considerations of a researcher who is conducting the research. The researchers beliefs about 

good teaching and about effective learning are the main issues in designing the classroom 

research. Most teachers and non- teachers alike have views about what constitutes good 

teaching.  Often these views are widely shared and held to be axiomatic. Many of these axioms 

are built into teacher preparation programmes. For example these axioms are: 
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1. Learners learn more effectively when positive feedback is given e.g praise, 

approval etc. than negative feedback e.g. criticism, disapproval. 

2. Learners learn from hearing, reading, and interacting well through communication. 

3. Giving learner time to think after teacher’s question is a good thing and will 

produce longer and more thoughtful learner responses. 

4. The learner will learn more in class, provided they are given more opportunities. 

 

Activity I 
Consider the four axioms stated above and ask your friend the following questions: 

Do you agree or disagree with these? How strongly? 

0 = Strongly disagree 

1 = Disagree 

2 = No opinion 

3 = Agree 

4 = Strongly agree 

i. Compare your friends rating with other teachers if possible. Which items do most 

people concur on? 

ii. On which items do people not concur? 

 

 Researchers have conducted studies on these axioms and have reported both 

positive and negative evidence of effects on learner achievement. From researcher point 

of view it is not imperative to say that these axioms are good or bad. Such principles are 

often hard to confirm consistently. Because of the fact that what actually takes place in 

classroom is hard to find. Being a teacher we know, there are complex interactions going 

on simultaneously in any classroom. It has been also observed that classroom 

practitioners are reluctant to prescribe or proscribe teaching practices.   

 

Selection of Topic for Classroom Interaction Research:  

 The ongoing discussion on interaction research has indicated that there are number 

of potential topics on which a researcher can conduct his/her own classroom interaction 

research. As you know there are number of factors that affect on teaching and learning 

process. For example: 

 

Antecedent Conditions 

                                                                                            Teacher cognitive processes 

Information related to Teachers Information selection  

 Students Characteristics & integration   
 Ability Attitudes Attributions 

 Participation Conception of subject matter Heuristics               

 Behavior problems Cognitive Complexity Availability                       

   Representativeness 

   Anchoring 

   Saliency 

   Conflict/stress  

 



104 

Nature of Instructional Task Inferences 

Goals  Judgments 

Subject matter  Expectations                           

Students  Hypotheses 

Activities  Decisions 

 

Classroom /School environment 

 

Groupness 

Evaluative climate                              Consequences for Teachers planning instructions 

Extra-class pressures  Selection of content 

  Grouping of students 

  Selection of activities 

  Interaction with students 

  Teaching routines 

  Behavior problems 

Teacher Evaluation   

Of judgments 

Of decisions 

Of teaching routine 

 

 It has been indicated earlier that classroom interaction research is extremely active 

and important area of second language research. You have seen in above paragraphs 

different factors that exist in classroom. Therefore the inter relationship of these variables 

can produce potential topics for research.  

 

Activity 
If you are interested to conduct a research on classroom interaction choose at least five 

factors which are related to your area of interest: 

Discuss with your friend why you chose those factors and also discuss any factors you 

found confusing to see if you can come to a better understanding of them. 

                     

7.8 Interpreting Classroom Research  
 

There are number of techniques that can be used for collecting classroom interaction data e.g: 

Check list diaries action research case studies 

Field notes interviews observation questionnaire 

Journals                ethnographic record formal experiment simulated classroom 

data 

Protocol analysis simulated recall 

 

 Different qualitative and quantitative methods are used for analyzing data collected 

through above stated techniques.  Last step in this regard is interpretation of findings obtained 

through analysis. What the reader sees is a very reduced version of original data. Interpretations 

are strongly influenced by the selection of data collected at different points. Another way of 
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interpretation of data is to look into interpretation techniques used by other classroom 

interaction researchers.  Because researchers try to interpret their own research findings in 

relation to what is already known, to the research that has preceded their own.      
 

7.9 Significance of Classroom Research      
 

 There are three areas in which classroom interaction studies have had major 

influence on pedagogy. These areas are: 

 Student-student interaction 

 Student-teacher interaction 

 Student-content interaction. 

 Besides these areas, classroom interaction research has addressed variety of key 

issues in classroom instruction using a variety of observational and reporting techniques. 

Almost everyone has experienced many years of life as a classroom learner.  Therefore, 

will be very well aware that teacher talk took up most of the interactional time and that 

most of that time, teachers asked questions.  There has been a growing interest in the 

further professionalization of teaching, including involvement of classroom teachers in 

the process of research. The classroom is the teachers’ home territory, a place where 

teachers are experts in their field and masters of their environment.  Therefore, the 

classroom seems the ideal setting for more rigorous inquiry by teachers. And on the other 

hand the classroom has the features that make it an attractive environment for the study 

of talk in general. Classrooms represent a strong marked local social system in which 

relationships and situations are allowing researchers to study these relationships. 
 

For more understanding Read articles 7.8, 7.9, and 7.10  
 

7.10 Self Assessment questions  
 

Q.1 Write down the types of classroom interactions. In which type the more interaction 

takes place? Explain how?  

Q.2. Write the role of an elementary teacher in language teaching classroom. 

Q.3. What is the significance of classroom interaction in the development of cognitive 

and behavioral aspect of a learners? 

Q.4 What is your understanding about the importance of learner-to-learner interaction 

on the academic achievement of the learners.  

Q.5 Discuss the teaching methods which involve more teacher-learner and learner-

learner interaction. 

Q.6 Critically analyze the merit and demerits of all types of classroom interactions. 
 

7.11 Suggested readings  
 

Read articles referred in the reference list of each article.  
 

7.12 List of websites 
 

www.cal.org/resources 

http://www.uscg.mil/hq/tcpet/training.htm 

http://www.cal.org/resources
http://www.uscg.mil/hq/tcpet/training.htm
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8.1 Introduction 

 

 Inspired by ethno-methodology, CA was developed in the late 1960s and early 

1970s principally by the sociologist Harvey Sacks and his close associates Emanuel 

Schegloff and Gail Jefferson. Today CA is an established research method used in 

sociology, anthropology, linguistics, speech-communication, education and psychology. 

It is particularly influential in interactional sociolinguistics, discourse analysis and 

discursive psychology, as well as being a coherent discipline in its own right.  

 It refers to the analysis of natural conversation in order to discover what the 

linguistic characteristics of conversation are and how conversation is used in ordinary 

life. Derived from the principles and beliefs of ethno-methodology it is now a significant 

domain that interprets the patterns through which people handle conversations. Everyday 

conversation is one of the indispensable functions of a language. And the understanding 

of the flows and structures of everyday language is essential to language learning. 

Therefore, incorporating conversation analysis into research class is important in that it 

could facilitate learners' understanding of how real-world communication happens and is 

carried on. In the following sections, key issues of conversation analysis are discussed 

and its significance and pedagogical implications for research students are addressed. 

 

Read Articles 8.1, p.1073 and 8.3, pp.213-215 from Web Based Material for 

further details 

 

8.2 Objectives of the Unit 
 

After studying this unit, students may be able to: 

1. Define conversation analysis and its basic percepts. 

2. Identify key features, methods and stages of conversation analysis. 

3. Describe basic structures of conversation analysis. 

4. Use transcription notation conventions for conversation analysis. 

5. Apply conversation analysis as a research method/tool. 

6. Conduct research using conversation analysis. 

 

8.3 Basic Percepts of Conversation Analysis 
 

 Conversation analysis is the study of talk in interaction (both verbal and non-verbal 

in situations of everyday life). CA generally attempts to describe the orderliness, structure 

and sequential patterns of interaction, whether institutional (in school, a doctor's surgery, 

court or elsewhere) or in casual conversation.   

 

 CA is now a settled discipline, developed since the pioneering work in the sixties by the 

sociologist Harvey Sacks. To understand the features of conversation analysis, a clear 

distinction should be drawn between it and discourse analysis. To study the sequential 

organization in human utterances, discourse analysis mainly involves employing 

methodological and theoretical rules, while conversation analysis moves directly from empirical 

data to theoretical conclusion, without making any intervening assumptions. In other words, 

http://en.wikipedia.org/wiki/Gail_Jefferson
http://en.wikipedia.org/wiki/Sociolinguistics
http://en.wikipedia.org/wiki/Discursive_psychology
http://en.wikipedia.org/wiki/Conversation
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conversation analysis adopts a bottom-up inductive research method in comparison to the top-

down, deductive procedures typical of discourse analysis. 

 It is important to note, however, that the concept ‘conversation analysis’ goes far 

beyond what its name suggests. It is applied not only to everyday conversation, but also 

to other forms of interactive talk. Deborah (2001) briefly listed some areas which fall into 

the scope of conversation analysis such as "talk in professional and workplace settings", 

"political speeches" and "radio phone-in programmes" (p. 89). Schegloff, Koshik, Jacoby 

and Olsher (2002) also included some nonlinguistic items like body language and facial 

expression into the field of conversation analysis.  

 

Read Article 8.3, pp.213-215 from Web Based Material for further details 

 

8.4 Key Features of Conversation Analysis 
 

 One of the prominent features of conversation analysis is its focus on ordinary 

conversation. It is proposed that tape-recorded conversation can provide the authentic and 

reliable data needed for a variety of analyses (Schiffrin, 1994). Therefore, CA researchers 

emphasize collecting actual facts from recordings of natural conversation and avoid any 

temptation to instantly sort and categorize such data with premature ideas. Moreover, 

conversation analysis typically relies on the details of transcriptions of daily-life 

conversation, making no alterations or modifications. CA researchers collect and analyze 

data, but do not make hasty judgment on it. In other words, its emphasis is on what can 

actually be found to occur, not on what one would guess would be odd (or acceptable) if 

it were to do so. 

 Conversation analysis handles the context in its own particular way. On the one 

hand, the arrangement of the utterances in the transcriptions in conversation analysis is 

indexical. According to Schiffrin (1994), speakers' utterances usually make little sense 

when the context they take place in is not considered. Conversation analysis stresses the 

relevance of participants' utterances, which could be perceived as the micro context. On 

the other hand, conversation analysis usually excludes the consideration of those social 

relations or the social order that is the macro context, which generally occupy the 

attention of other sociologists. Again, this reflects the stance of ethnomethology that 

"premature generalizations and idealizations" (Schiffrin, 1994, p. 235) shall be avoided. 

CA practitioners overwhelmingly rely on conversation data to analyze individuals' 

actions in their own right and reject the use of any information that is irrelevant to 

account for the on-going interaction of the interlocutors themselves (Deborah, 2001). 

 

Read Article 8.3, pp.213-215 from Web Based Material for further details 

 

8.5 Methods and Stages of Conversational Analysis 
 

 The method normally involves making tape-recordings or video recordings of 

conversations, which are then subjected to detailed analysis—for example, noting the 

number of times one person interrupts another, how conversations are initiated, how turns 

to talk are allocated, and counting the duration of pauses, silences, and speech in seconds. 
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Conversation analysts study conversations - of all kinds. They are happy to put under the 

microscope anything from diagnosing schizophrenia to answering questions in court, and 

from talking over family matters at dinner to guiding a pilot through fog. All are done 

through talk.  So the conversations studied are perhaps not just the ones that you might 

first think of - casual chat among friends - though the conversation analyst is interested in 

those too. Social life, business life, healthcare, education, leisure, politics - in all of these, 

talk makes things happen, and the conversation analyst has something to say about how.  

 Like in all research a CA research is started by setting up a research problem. The 

data collected for CA is video or audio recorded conversations. The data is collected 

without researchers' involvement, often simply by adding a video camera to the room 

where the conversation takes place (e.g. medical doctors consultation with a patient). Out 

of the audio or video recording the researchers makes a detailed transcription (ideally no 

detail undermined). After the transcription the researches do inductive data-driven 

analysis aiming at to find recruiting patterns of interaction. Based on the analysis the 

researcher develops a rule or model to explain the occurrence of the patterns. 

 

Read Article 8.1, pp.1082-1095 from Web Based Material for further details 

 

8.6 Basic Structures of Conversation Analysis 
 

The basic structures involved in conversation analysis are given as follows. 

 

A. Turn-taking Organization 

 This is the set of practices by which conversation is done in and through turns. 

Turn-taking is one of the fundamental organizations of conversation. In Conversation 

Analysis, the turn-taking system consists of two components: the turn constructional 

component and the turn allocational component. While CA does not explicitly claim that 

turn-taking is universal, as research is conducted on more languages, it is possible that if 

there were any basis for a claim to universality in language, turn-taking is a good 

candidate. The turn-taking model for conversation was arrived at inductively through 

empirical investigation of field recordings of conversation and fitted to such 

observationally arrived at fact as overwhelmingly, participants in conversation talk one at 

a time, while managing to minimize gaps between turns at talk, and overlapping turns. 

i. Turn Constructional Component 

  The turn constructional component describes basic units out of which turns are 

fashioned. These basic units are known as turn constructional units or TCUs. 

Unit types include: lexical, clausal, phrasal, and sentential. These are 

grammatically and pragmatically complete units, meaning that in a particular 

context they accomplish recognizable social actions. Note that not all unit types 

may exist in all languages. Further, it is possible that there are units in other 

languages, such as particles in Asian languages that may not exist in English. 

ii. Turn Allocational Component 

  The turn allocational component describes how turns are allocated among 

participants in a conversation. The three ordered options are: Current Speaker selects 

Next Speaker; Next Speaker Self-selects as Next; or Current Speaker Continues. 
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Read Articles 8.1, p.1078; 8.5, pp.801-804 and 8.6, pp.5-17 from Web Based 

Material for further details 

 

B. Sequence Organization 

 Sequence organization concerns how actions are ordered in conversation. The 

detail of sequence organization is given as follows. 

 i. Adjacency Pairs 

  Talk tends to occur in responsive pairs; however, the pairs may be split over 

a sequence of turns. In pragmatics, a branch of linguistics, an adjacency pair 

is an example of conversational turn-taking. An adjacency pair is composed 

of two utterances by two speakers, one after the other. The speaking of the 

first utterance (the first-pair part, or the first turn) provokes a responding 

utterance (the second-pair part, or the second turn). 

  For example, a question such as "What's your name?" requires the addressee 

to provide an answer in the following turn, thus completing the adjacency 

pair. A satisfactory response could be "I'm James". To provide an irrelevant 

response, or to fail to complete the pair, is noticed as a breach of 

conversational maxim. A reply like "I'm allergic to shellfish" would not 

satisfy the adjacency pair, as it violates Grice's conversational maxim of 

relevance. 

ii. Pre-sequences 

 A pair of turns understood as a preliminary to the main course of action. For 

example, "guess what"-"what" (as a preliminary to an announcement of some 

sort) or "what are you doing"-"nothing" (as a preliminary to an invitation or a 

request). 

iii. Preference organization 

  There are structural (i.e. practice-underwritten) preferences for some types of 

actions (within sequences of action) in conversation over other actions. For 

example, responsive actions which agree with, or accept, positions taken by a 

first action tend to be performed more straightforwardly and faster than 

actions that disagree with, or decline, those positions. One consequence of 

this is that agreement and acceptance are promoted over their alternatives, 

and are more likely to be the outcome of the sequence. Pre-sequences are 

also a component of preference organization and contribute to this outcome 

(Schegloff, 2007). 

 

Read Article 8.5, p.800 from Web Based Material for further details 

 

C. Repair Organization 

 Repair organization describes how parties in conversation deal with problems in 

speaking, hearing, or understanding. Repair is classified by who initiates repair (self or 

other) and by who resolves the problem (self or other) as well as by how it unfolds within 

a turn or a sequence of turns. Conversation analysts have identified a general 

conversational practice, repair, which may be of particular relevance to understand error 

in aviation and how it is managed. Repair refers to those points in spoken interaction 
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where participants deal with communicative problems of some sort. Conversation 

analysts have found that in everyday conversation people do not normally correct each 

other. There is a marked tendency for self-repair, and the opportunity to do so by the 

other person. Conversation analysts have shown that participants distinguish between the 

initiation of the repair (i.e., showing that there is a problem) and actually doing the repair 

(i.e., fixing the problem). So, even where the other might initiate the repair, there is still 

the tendency for self-repair. This ‘preference’ for ‘self-repair’ is seen in data for flight 

crews (Nevile, 2004). Conversation analysts have shown that, when another person both 

initiates and performs a repair (called other-initiated other-repair), that repair is typically 

delayed, hedged or qualified in some way. 

 

Read Articles 8.3, p.218 and 8.4, pp.13-14 from Web Based Material  

for further details 

 

8.7 Transcription Notation Conventions in CA 
 

 You'll see a certain variety of notation symbols in CA, but the great majority will 

be based on what is often called the "Jefferson system" after its developer, Gail Jefferson. 

There is a comprehensive account in Atkinson and Heritage, and more abbreviated 

accounts in the books by Hutchby and Wooffitt. The list below is fairly representative of 

the most widely-used symbols.  

 

  (.) Just noticeable pause 

  (.3), (2.6) Examples of timed pauses 

  ↑word,↓word  
Onset of noticeable pitch rise or fall (can be difficult to 

use reliably) 

A:  

B: 

word  [word  

      [word  

Square brackets aligned across adjacent lines denote the 

start of overlapping talk. Some transcribers also use "]" 

brackets to show where the overlap stops  

  .hh, hh  
in-breath (note the preceding fullstop) and out-breath 

respectively. 

  wo(h)rd  
(h) is a try at showing that the word has  "laughter" 

bubbling within it 

  wor- A dash shows a sharp cut-off 

  wo:rd 
Colons show that the speaker has stretched the preceding 

sound. 

  (words) A guess at what might have been said if unclear 

  (   ) 
Unclear talk. Some transcribers like to represent each 

syllable of unclear talk with a dash 
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A:  

B: 

word= 

=word 

The equals sign shows that there is no discernible pause 

between two speakers' turns or, if put between two 

sounds within a single speaker's turn, shows that they run 

together 

  word, WORD Underlined sounds are louder, capitals louder still 

  ºwordº  material between "degree signs" is quiet 

  
>word word< <word 

word>  
Inwards arrows show faster speech, outward slower 

→  Analyst's signal of a significant line 

  ((sobbing)) 
Transcriber's go at representing something hard, or 

impossible, to write phonetically 

 

Page retrieved from http://www-staff.lboro.ac.uk/~ssca1/notation.htm 

 

Read Articles 8.1, p.1084; 8.2, pp.79,87  and 8.4, p.25 from Web Based Material 

for further details 

 

Activity No. 1 

After reading section 8.7 and its allied web based material, record a live conversation 

and apply the transcription notation conventions for its analysis. 

 

Activity No. 2 

After reading unit-8 and its allied web based material, conduct a research using 

conversation analysis as a research method/tool. 

 

8.8 Self Assessment Questions 
 

 Attempt the following questions for better understanding of the topic: 

Q.1 Define conversation analysis, its basic percepts and brief history. 

Q.2 What are the key features, methods and stages of conversation analysis? 

Q.3 Describe and elaborate the basic organizational structures of conversation analysis. 

Q.4 Give a brief introduction to the transcription notation conventions of conversation 

analysis with the symbols used in it. 

 

8.9 Suggested Readings/References 
 

Deborah, C. (2001). Working with Spoken Discourse. London: Sage. 

Jefferson, G. (1972). Side Sequences: Studies in Social Interaction, ed. by David 

Sudnow, 294-338. New York: Free Press. 

Levinson, S. C. (1983). Pragmatics. pp 284-370. Cambridge University Press: 

Cambridge. 

http://www-staff.lboro.ac.uk/~ssca1/notation.htm
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Markee, N. P. (2000). Conversation Analysis. Mahwah, NJ: Erlbaum. 

Nevile, M. (2004). Beyond the Black Box: Talk-in-interaction in the airline cockpit. 

Aldershot: Ashgate. 

Psathas, G. (1995). Conversation Analysis. Thousand Oaks: Sage.  

Sacks, H. (1992). Lectures on Conversation. Oxford: Basil Blackwell. 

Schegloff, E. A., Koshik, I., Jacoby, S., & Olsher, D. (2002). Conversation Analysis and 

Applied Linguistics. American Review of Applied Linguistics, 22, 3-31. 

Schegloff, E. A. (2007). Sequence Organization in Interaction: A Primer in Conversation 

Analyis. Cambridge University Press: Cambridge.  

Schiffrin, D. (1994). Approaches to Discourse. Oxford: Blackwell. 

 

8.10 List of Related Websites 
 

http://unjobs.org/tags/conversation-analysis  

http://www-staff.lboro.ac.uk/~ssca1/sitemenu.htm  

http://tesl-ej.org/ej16/r19.html  

http://en.wikipedia.org/wiki/Conversation_analysis 

http://www.encyclopedia.com/doc/1O88-conversationanalysis.html 

http://www2.fmg.uva.nl/emca/mica.htm  

http://www.cambridge.org/catalogue/catalogue.asp?isbn=9780521883719 

http://www.benjamins.com/cgi-bin/t_bookview.cgi?bookid=Z%20118 

http://www.ashgate.com/Default.aspx?page=1815 

http://www.uk.sagepub.com/booksProdDesc.nav?prodId=Book229124 

 

 

 

 

http://unjobs.org/tags/conversation-analysis
http://www-staff.lboro.ac.uk/~ssca1/sitemenu.htm
http://tesl-ej.org/ej16/r19.html
http://en.wikipedia.org/wiki/Conversation_analysis
http://www.encyclopedia.com/doc/1O88-conversationanalysis.html
http://www2.fmg.uva.nl/emca/mica.htm
http://www.cambridge.org/catalogue/catalogue.asp?isbn=9780521883719
http://www.benjamins.com/cgi-bin/t_bookview.cgi?bookid=Z%20118
http://www.ashgate.com/Default.aspx?page=1815
http://www.uk.sagepub.com/booksProdDesc.nav?prodId=Book229124
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9.1 Introduction 

 

 In qualitative research Focus Group Discussion is one of the very useful methods in 

which a group of people are asked about their attitude towards a service, concept, idea, 

product or program etc. Focus groups are traditionally known as a market research 

technique, as marketing departments are often more familiar with focus groups than with 

usability testing or contextual interviews.  

 A focus group is mostly recognized as a marketing research tool in which a small 

group of people (typically eight to ten individuals) engages in a roundtable discussion of 

selected topics of interest in an informal setting. The focus group discussion is typically 

directed by a moderator who guides the discussion in order to obtain the group's opinions 

about or reactions to specific products or marketing-oriented issues, known as test 

concepts. While focus groups can provide marketing managers, product managers, and 

market researchers with a great deal of helpful information, their use as a research tool is 

limited in that it is difficult to measure the results objectively. 

 In addition, the cost and logistical complexity of focus group research is frequently 

cited as a deterrent, especially for organizations of smaller size or for small scale 

researches. Nonetheless, many small organizations find focus groups to be useful means 

of staying close to clients and their ever-changing attitudes and feelings. By providing 

qualitative information from well-defined target audiences, focus groups can aid in 

decision making and in the development of strategies and future development plans. 

 Focus group discussions are now largely being used in social sciences and are 

considered as a useful tool of data collection particularly where qualitative data and 

analysis is being adopted. Like any other method of study the size of population as well 

diversity of the respondent group determines the size and number of focus group 

discussions to be held in a single study. Sometimes focus group discussion is also used as 

a supplement to other methods of data collection. 

 

9.2 Objectives: 
 

After completing this unit you will be able to: 

1. Realize the significance of Focus Group Discussion as a research method in the 

field of education 

2. Identify the focus group discussion as a tool of evaluation 

3. Realize the discursive experience within a focus group discussion 

4. Adopt appropriate ways of designing and conducting focus group discussions 

5. Recognize various strategies and skills required for moderatos 

6. Discover  useful ways of analyzing the data gathered from focus group discussion 

 

9.3 What is a Focus Group? 
 

 A focus group is a moderated discussion among eight to 12 respondents (there can 

variations in size as per requirement). A typical focus group lasts about two hours and 

covers a range of topics that the researcher decides on beforehand.Group discussion 

produces data and insights that would be less accessible without interaction found in a 
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group setting—listening to others’ verbalized experiences stimulates memories, ideas, 

and experiences in participants. This is also known as the group effect where group 

members engage in “a kind of ‘chaining’ or ‘cascading’ effect; talk links to, or tumbles 

out of, the topics and expressions preceding it” (Lindlof & Taylor, 2002) 

 Focus groups are a somewhat informal technique that can help you assess the needs 

and feelings both before and after implementation of a program.  In a focus group, 

researcher brings together a small group of people to discuss issues and concerns about 

the features of a program. The group typically lasts about two hours and is run by a 

moderator who maintains the group's focus upon the significant issues. For participants, 

the focus-group session should feel free-flowing and relatively unstructured, but in 

reality, the moderator must follow a preplanned script of specific issues and set goals for 

the type of information to be gathered. Although focus groups can be a powerful tool in 

system development, it is not advisable to use it as the source of information.  Focus 

groups often bring out spontaneous reactions and ideas and let the researcher observe 

some group dynamics as well.  

 The focus group discussion can provide variety of information whether it is about 

the program, or a system or the respondents might simply be asked to discuss how they 

perform activities that span many days or weeks i.e. something that is expensive or 

impossible to observe directly. Since there are often major differences between what 

people say and what they do, direct observation of one user at a time always needs to be 

done to supplement focus groups.  

 Focus groups are designed variantly as per need of the study. Various types of 

focus groups include: 

 Two-way focus group - one focus group watches another focus group and 

discusses the observed interactions and conclusion 

 Dual moderator focus group - one moderator ensures the session progresses 

smoothly, while another ensures that all the topics are covered 

 Dueling moderator focus group - two moderators deliberately take opposite sides 

on the issue under discussion 

 Respondent moderator focus group - one or more of the respondents are asked to 

act as the moderator temporarily 

 Client participant focus groups - one or more client representatives participate in 

the discussion, either covertly or overtly 

 Mini focus groups - groups are composed of 4 to 6 members. 

 Teleconference focus groups - telephone network is used 

 Online focus groups - computers connected via the internet are used 

 

Read Article 9.1 for Further Details: 

Basics of Conducting Focus Groups 

Carter McNamara 

 

ACTIVITY I:  

Think of some topics within the field of educational research for which focus group 

discussions can be a suitable method of collecting information. List the topics and 
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suggest what type of Focus Group will be suitable: 

 

Topic Type of Focus Group 

  

  

  

  

  

 

9.4 Using Focus Group for Evaluation 
 

 Within the field of educational research Focus Group has recently been used to 

assess the satisfaction level of the stake holders at any educational program or services 

being provided to them. Focus group discussions are also now being applied for system 

and program evaluation. 

 The common goal of most evaluation studies is to provide "useful feedback" to a variety 

of audiences including sponsors, donors, client-groups, planners, managers and other relevant 

constituencies. Most often, feedback is perceived as "useful" if it aids in decision-making. But 

the relationship between an evaluation and its impact is not a simple one -- studies that seem 

critical sometimes fail to influence short-term decisions, and studies that initially seem to have 

no influence can have a delayed impact when more congenial conditions arise. Despite this, 

there is broad consensus that the major goal of evaluation should be to influence decision-

making or policy formulation through the provision of empirically-driven feedback. An 

empirically driven feedback can be reached at most successfully through many qualitative 

research methods and focus group discussion is one of those.   

 What can the evaluator get from a focus group?  

 Group discussion produces data and insights that would be less accessible without 

interaction found in a group setting—listening to others’ verbalized experiences stimulates 

memories, ideas, and experiences in participants. This is also known as the group effect where 

group members engage in “a kind of ‘chaining’ or ‘cascading’ effect; talk links to, or tumbles 

out of, the topics and expressions preceding it” (Lindlof & Taylor, 2002, p. 182) 

 The focus group discussion mainly provides information about respondents' reactions to 

ideas or to prototype. However, the techniques produce different kinds of information. In a typical 

focus group, participants talk and discuss some issues that the researcher provides them; the 

researcher hears them, and they tell about their experience and their perspectives. Users' attitudes, 

beliefs, desires. It helps the evaluator to have multidimensional assessment.   

 

 What the evaluator can not get from a typical focus group? 
 If the number of members of a focus group is not large enough to be a 

representative sample of a population; thus, the data obtained from the groups is not 

necessarily representative of the whole population, unlike in opinion polls.  

 A fundamental difficulty with focus groups (and other forms of qualitative 

research) is the issue of respondent and recorder dependency: the results obtained are 

influenced by the researcher, raising questions of reliability.  
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For further understanding please refer to Article 9.2 

USING FOCUS GROUPS FOR EVALUATION 

Mary Marczak & Meg Sewell 

 

ACTIVITY II 

Discuss within the group and identify at least five evaluation studies where Focus 

Group is the best option. (See some evaluation studies in Library or at internet) 

 

9.5 Focus Group as Discursive Events 
 

 The word discursive means to shift from one topic to another without any 

predetermined order but by reasoning or argument rather than intuition. A focus group 

discussion itself can become a discursive event if it centers the attention on spinning 

around the topics or themes of discussion.  

 It largely depends upon the researcher or the moderator to what extent the focus 

group becomes a discursive events as a focus group discussion is mainly an interaction 

being manipulated directly or indirectly by the moderator as well as the researcher. 

Digging out the reality from people's "talk" bears striking resemblances to the therapeutic 

interactions. But the difference mainly lies with the approach of a practitioner and a 

moderator. The practitioner manipulates the discussion usually with informed 

interruptions during the conversation while a moderator tries to keep the conversation as 

natural and as spontaneous as possible and let it be a discursive event for the participants. 

 The moderators' role is to facilitate a conversation that fosters participation with the 

goal of generating relevant, varied and useful opinions. A good moderator ensures that 

participants should feel free to express their ideas. This process should be kept as 

informal and improvised as possible but with a strategic position that moves people in 

particular directions. A good focus group is one that produces plenty of useful opinions 

through the participation of all focus group participants.  

 

For further understanding please refer to Article 9.3: 

Focus Group Practices: Studying Conversation 

Gonzalo Bacigalupe 

 

ACTIVITY III 

Suppose you are a moderator and you have been asked to conduct a focus group 

discussion to assess the satisfaction level of B.Ed students after attending the 

Teaching Practice Workshop of AIOU. Write a paragraph to explain how would 

you make this discussion a discursive event? 

 

9.6 Moderator's Skills & Role of Assistant Moderator 
 

 Moderators play an important role in determining the success of focus groups. 

Well-trained moderators can provide a great deal of added value in terms of their past 

experience, skills, and techniques. On the other hand, poorly trained moderators are likely 
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to fail to generate quality output from their focus groups. In addition to professional, full-

time focus group moderators, other types of individuals who often serve as moderators 

include professional researchers, academicians, marketing consultants, psychologists or 

psychiatrists, and company representatives. 

 Focus group moderators serve as discussion leaders. They try to stimulate discussion 

while saying as little as possible. They are not interviewers. They usually work from a guide 

that provides them with an outlined plan of how the discussion should flow. The guide includes 

topics to be covered together with probing questions that can be used to stimulate further 

discussion. Moderators try to include everyone in the discussion. They allocate available time to 

make sure the required topics are covered. When the discussion digresses, it is up to the 

moderator to refocus the group on the topic at hand. 

 It's also important for the moderator to be aware of participants' energy and 

concentration levels and provide short breaks if necessary. The moderator should 

encourage free-flowing discussion around the relevant issue(s). 

 

Other tips for running focus groups include: 

 Start on an issue people have strong feelings about and are familiar with  

 Phrase issues in terms people will be familiar with  

 Let participants know their contributions are valuable (both through what you say 

and also your body language)  

 

It's also important that the moderator realizes that: 

 It may be necessary for them to step in and keep the session on-track  

 Disagreements and debates are useful when they lead to new and interesting ideas, 

but have to be managed carefully  

 Issues of power and privacy need to be managed sensitively  

 

Focus groups should end with the moderator winding-up the session by stressing all that 

has achieved and casting it in a positive light. 

 

For further understanding please refer to Article 9.4: 

Everything in Moderation 

George Silverman 

 

ACTIVITY IV 

Develop a tool for selecting a Moderator. 

List some characteristics and score them according to the significance. 

 

9.7 How to Conduct Focus Group Discussion? 
 

 Following are some useful tips to conduct a focus group discussion: 

 Select participants as per need of discussion 

 

  The success of focus groups mainly depends upon the composition of the group 
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in terms of the participants' age, gender, and product usage. Focus group participants are 

generally selected on the basis of their use, knowledge, attitudes, or feelings about the 

products, services, or other test concepts that are the subject of the focus group. In 

selecting participants, the objective is to find individuals who can knowledgeably discuss 

the topics at hand and provide quality output that meets the specified research objectives. 

 

 Decide the themes and topics first and write a "script" for the moderator to follow: 

 

 The moderator is not supposed to know the research objectives and all the 

background knowledge. Therefore it important for the researchers to make notes and 

develop a script for the moderator which may clearly describe which details are required 

and which are the major themes and topics to be necessarily discussed 

 

 Select a skilled moderator  

 

 To facilitate the discussion so that everyone participates and the group stays on 

track it is essential to select a suitable moderator.  The moderator's selection is also based 

upon the objectives of the study as well as the type of group that is going to participate. 

The selection ok skilled moderator must be criterion based. 

 

 Allow the moderator flexibility in using the script.  

 

 The script usually gives the moderator questions to ask and topics to cover. The 

moderator may change the order of questions and topics to keep the discussion flowing 

smoothly. The moderator has to be a good judge of time to decide when to encourage 

more discussion on a topic and when to move on.  

 

 Record the sessions  

 

 It is always a good option to record (audio and video) the focus group discussion 

and have one or more people take good notes. This is also true of other data gathering 

techniques. Good notes are critical to making sense of what you see and hear in all these 

techniques.  

 

A properly conducted focus group discussion only can ensure useful information 

generation and proper analysis for research purposes.  

 

For further understanding please refer to Article 9.5: 

Structured focus groups 
Bob Dick   

 

ACTIVITY V 

Think discuss and add to the four major tips given above: 
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1. In addition to what is written under any of the four tips: 

 _______________________________________________________________________  

 _______________________________________________________________________  

 _______________________________________________________________________  

 _______________________________________________________________________  

 

2. Any additional tip and its explanation:  

 _______________________________________________________________________  

 _______________________________________________________________________  

 _______________________________________________________________________  

 _______________________________________________________________________  

 

9.8 Focus Group Analysis Tips 
 

 The focus group data are tough to analyze because the talking is in reaction to the 

comments of other group members; observers and moderators, and groups are quite 

variable and can be tough to get together.  By the time the researcher gets to the analysis 

of data, most of the really difficult and baseline work has been done such as to: define the 

research problem; develop and implement a sampling plan; conceptualize, operationalize 

and test your measures; and develop a design structure. If this work has been done well, 

the analysis of the data is usually a fairly straightforward affair. 

 In Focus group discussion like in other methods of social research the data analysis 

involves three major steps, done in roughly this order: 

 Cleaning and organizing the data for analysis  

 It involves checking or logging the data in; checking the data for accuracy; entering 

the data into tables or in data sheets in computer; transforming the qualitative data 

into quantitative (if required); and developing and documenting a database 

structure that integrates the various measures. 

 Describing the data  

 This provides with simple summaries about the sample and the measures. Together 

with simple graphics analysis it forms the basis of virtually every quantitative 

analysis of data. The descriptions can only be in narratives or also in numerical by 

using descriptive statistics 

 Drawing Conclusions and Inferences 

 To draw conclusions one can base upon the descriptive analysis  only but to draw 

inferences and generalizations,  inferential statistics are used  to make judgments of 

the probability that an observed difference between groups is a dependable one or 

one that might have happened by chance in this study.  

 

 In most research studies, the analysis section follows these three phases of analysis. 
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The analysis report must be brief and comprehensive while the extensive analysis details 

are appropriately relegated to appendices, reserving only the most critical analysis 

summaries for the body of the report itself. 

 

For further understanding read article 9.6 

The Focus Group Report 

Thomas L Greenbaum 

 

 

9.9 Self Assessment Questions: 
 

Q.1 Keeping in view all other methods and tools of inquiry being used in educational 

research how useful do you think the focus group discussion is? Give a detailed 

comparative analysis 

Q.2 Having you or your colleagues ever conducted an evaluation study in the field of 

education, comment upon what difference would it make to your study now if you 

use focus group discussion in addition to other methods? 

Q.3 How would you differentiate the role of a researcher only from a moderator? 

Q.4 How would you relate the method of focus group discussion with your course of 

Discourse Analysis? 

 

9.10 Suggested Readings 
 

Krueger, R. A., and Casey, M. A. (2000). Focus groups: A Practical Guide for Applied 

Research (3
rd

 edition.) Thousand Oaks, Calif.: Sage. 

 

Fern, E.F. (2001). Advanced Focus Group Research. Thousand Oaks, Calif: Sage. 

 

Morgan, D. L. (editor) (1993). Successful Focus Groups: Advancing the State of the Art. 

Newbury  Park, Calif.: Sage. 

 

9.11 Websites 
 

1-http://managementhelp.org/evaluatn/focusgrp.htm#anchor913016 

2-http://ag.arizona.edu/fcs/cyfernet/cyfar/focus.htm 

3-http://www.qualitative-research.net/index.php/fqs/article/view/474/1016 

4-http://mnav.com/evmod.htm 

5-http://www.scu.edu.au/schools/gcm/ar/arp/focus.html#a_sfg_abs 

6-http://www.groupsplus.com/pages/qmr1297.htm 

7-http://www.extension.iastate.edu/Publications/PM1969B.pdf 

http://www.scu.edu.au/schools/gcm/ar/arp/focus.html#a_sfg_abs
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