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FORWARD 
 

 The scale of current economic and social change, the rapid transition to a 

knowledge-based society and demographic pressures resulting from a growing younger 

population in Pakistan are all challenges which demand a new approach to education and 

training, within the framework of lifelong learning. 

 Distance learning opportunities should be available to all citizens on an ongoing 

basis.  In practice this should mean that citizens each have individual learning pathways, 

suitable to their needs and interests at all stages of their lives.  The content of learning, 

the ways learning is assessed, and where it takes place may vary depending on the learner 

and their learning requirements. 

 Lifelong learning is also about providing “second chances” to upgrade basic skills 

opportunities at more advanced levels.  All this means that formal systems of provision 

need to become much more open and flexible, so that such opportunities can truly be 

tailored to the needs of the learner, or indeed the potential learner.  

 In all developing countries like Pakistan the need for providing opportunities for all 

forms of adult learning is a first priority.  At present, as in past, much emphasis is placed 

on content and subject matter, ideas, information, skill and techniques, but often critical 

social issues are generally overlooked. 

 However for full national development, educational programmes are normally 

considered as basic to their economic developments and political independence.  Such 

developments require the participation of both men and women, young and old, either 

directly or through economic and social groups in continuous development programmes. 

 This course is a part of the specialization of MS Leading to Ph. D programme of 

the Faculty of Education.  It is designed to focuses on the nature of adult learning in adult 

and literacy education settings and what this means for establishing an effective lifelong 

educative environment.  This course examines theoretical perspectives on adult learning 

and teaching, including wider institutional and structural considerations.  It also 

incorporates practical implementation activities.  Further the field of adult education is 

examined in terms of critical social issues.  Students will be introduced to frameworks 

from which to better understand current trends, social and political events in lifelong 

learning. 
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PREFACE 
 

 Adult and lifelong education Ph. D Education course, an attempt has been made to 

provide an historical background of adult education in general and various programmes 

in particular, discussion on their success and failures, their strengths and weaknesses.  

Separate units have been devided to the concept qualitative quantitative process, 

framework, programme evaluation, report writing, courses and quality assurance and 

techniques of adult teaching and learning.  Introduction provides an overview and 

rationale for different espects of adult education. Each sub-heading guide a sequence of 

vignettes.  These illustrate how evaluations of programmes are planned structured, 

staffed, conducted, interpreted and used.  Second attempts have been made to explain the 

meaning, scope, nature and functions of non-formal and adult education.  Its importance 

has been dwelt upon as a potential instrument of national development.  Although 

historical development of non-formal education in Pakistan has been discussed, more 

deliberations have been made on methods, media and materials necessary for this 

education.  Various methods and techniques of evaluation and monitoring have been 

enunciated and have been pointed out for deducting some guidelines for their action in 

making non-formal education a success. 

 

 Although adult education is an old programme, it assumes new importance and 

dimensions and seeks to adopt innovative strategies and new methods for combating the 

national discriprencies of adult illiteracy.  Non-formal is an emerging concept with new 

hopes and aspirations.  Both adult and non-formal education are essential not only for 

eradication of illiteracy but do for the universalization of elementary education, and for 

making lifelong education a way of life and for bringing about the cultural revolution for 

the learning society.  There alternatives are inter-related and inter-dependent and both 

should, therefore go hand in hand for achieving the desired objectives. 

 

 Department has tried to avail all the resources and having keen interest in 

completion of this course at this juncture.  No doubt it is a success for not only the 

department but also for the faculty when such material may be of use for generation 

awareness and developing new plans and strategies for success of the course. 

 

 

 

  (Dr. Rehana Masrur) 
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Introduction of the Course 
 

 Adult education is the practice of teaching and educating adults.  This often 

happens in the workplace, through ‘extension’ or continuing education, coursed at 

Secondary Schools, at a college or university.  Other learning places include folk high 

schools, community College, and lifelong learning centers.  The practice is also often 

referred to as “Training and development”.  It was also been referred to as andragogy to 

*(to distinguish) it from pedagogy.  A difference is made between vocational education, 

mostly undertaken in workplace and frequently related to upskilling, and non formal 

adult education including learning skills or learning for personal development.  Inspite of 

it lifelong education is a from of pedagogy often accomplished through distance learning 

or e-learning, continuing education, home schooling or correspondence courses. 

 

 This course focuses on the nature of adult learning.  Units 1 attempts to bring out 

into the open certain assumptions about the emerging role and technology of adult 

education.  Unit 2 presents about who adult educators really one.  Unit 3 is a highly 

personal statement of a beginning theory about learning.  Some units constitute a kind of 

how to do it manual for applying the principles of adnragogy to the organization and 

administration of comprehensive programs of adult learning.  There is some units for 

each phase of adnragogical process historical perspective:   Psychology of adult learner:  

Teaching Adults: Lifelong Education and professionalization in Adult and lifelong 

education. 

 

 This course aims to facilitate our students to be aware of the Adult & Lifelong 

Education.  It is also hoped that the course will equip the students with necessary 

knowledge and skill which will help them to complete this programme successfully. 

 

 

 

  Dr. Amtul Hafeez Chaudhary 

  Course Coordinator 
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Objectives of the Course 
 

 Hopefully, on the completion of the course, the student will be able to:- 

 

1. Explain the nature, need, philosophy and scope of adult education. 

2. Discuss the growth, development and historical perspective of adult 

education.  

3. Explain the concept of learning process. 

4. Discuss the common teaching methods of adult education. 

5. Discuss different programmes and efforts improvement of literacy. 

6. Compare the rate of literacy in different provinces of Pakistan. 

7. Discuss the nature and philosophy of life long education. 

8. To identify significance trends that are indicative of the ways in which 

systems of education are responding to new social demands. 

9. Evaluate the role of technologies in Adult Education and life long learning. 

10. Explain the concept and scope of evaluation in adult and life long education. 

11. Discuss the evaluation process of adult and life long education programme. 
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1.1 Introduction 

 

 Adult education aims at promoting all round betterment of the people .  This 

includes individual, social, economic and cultural development. Adult education is 

closely linked with the life of the masses, the programme of adult education must be 

dynamic and varied and reflect the needs of the society.  The priorities and emphases in 

adult education should be re-arranged to meet the challenges of the society during the 

particular period.  The adult education programmes must, therefore be re-oriented to meet 

the various challenges. 

 The role of adult education is to help adults to learn how to do better, it should also 

help them to discover values in life and the desire to achieve them. 

 Adult education empresses all forms of educative experiences needed by men and 

women according to their varying interest and requirements,  at their differing levels of 

comprehension and ability and their changing roles and responsibilities throughout life 

(http://data.opi.state.mfus/bills MCA/20/7/20 -7-701 htm) Dated 22-06-09). 

 This unit is to describe and interpret the field of adult education and the knowledge 

base that constitutes the foundations of professional practice.  It also attempts to provide 

a context for those that follow by looking closely at what adult educations is and is not 

and how it differers in both theory and practice from the preparatory education of 

children and young people.  This unit also begins with a  brief consideration of the 

changing character of education in general.  Adult education is defined and described and 

considered in relation to other human service professions. 

 In the broad and rapidly developing field of adult education, what constitutes the 

foundations of practice is not at all self-evident.  Indeed in this unit, our view is that 

disciplined inquiry in adult education is the source of the knowledge that is important for 

understanding all advancing professional action.  This unit emphasizes concept, philosophy 

historical perceptive participants and role of agencies.  This unit is not inclusive in all 

respects.  Because it is intended as an introduction, important work in specialized areas such 

as group dynamics, social change and organizational behviours has been omitted.   

 In short, this unit focuses on the professional field of adult education, its 

development, and current status, sub-headings deal with the philosophy of adult 

education development, participation in adult education and programmes. 

 

1.2 Objectives of the Unit 
  

 After studying the unit, it is hoped that students will be able to: 

1. Explain the nature, need philosophy and scope of adult education. 

2. Discuss the growth, development and historical perspective of adult education. 

3. Overview of different dimensions of participation in educational activities by adults. 

4. Specify the role of agencies and programmes of adult education. 

 

1.3 Concept 
  

 Adult education is the practice of teaching and educating adults.  This often happens in 

the workplace, theory “extension” or continuing education” courses at secondary schools, at a 
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college or university.  Other learning places include folk high schools, community colleges, and 

lifelong learning centres.  The practice is also often referred to “as training and development”.  

It has also been referred to as andragogy to distinguish it from pedagogy.  A difference is made 

between vocational education, mostly undertaken in workplaces educating adults differs from 

educating children in several ways. 

 Adult education is the process by which men and women seek to improve 

themselves or their society by increasing their skill, knowledge, or sensitiveness.  Or it is 

any process by which individuals, groups or institutions try to help men and women to 

improve in these ways.  The fundamental system of practice of the field, if it has one, 

must be discerned by probing beneath many different surface realities to identify a basic 

unity of process. For further detail now let us study the following material. 

 

Usha Devi, M.D (2004) Adult Education Ashish Publishing New 

Delhi House pp.12-29 

1.1 

  

 According to Jarris (p-46)  

 “The term education of adults is a broad term that encourages the development of a 

separate sphere of study within education” Adulthood is reached when individuals are 

treated by others as if they are socially mature and when they consider themselves to 

have achieved this status 

 This approach does not really enrich the debate about the adult learner, nor does it 

contributes much to the theory of adult learning. 

 There has been a lot of controversies in defining the concept of adult education, 

Shah (1981, p.2) remarked as  

 “Adult education is different to describe and almost impossible to define because it 

is found in so many different forms under sponsorship of a wide variety of institutions 

and agencies” 

According to Jerris,  (2004, p-45) 

  “The concept of education claimed that clarification of term adult education much 

more difficult because it is used with at least three different meanings: the process of 

adult learning: a set of organized activities carried out by a variety of instruction to 

achieve specific educational objectives: a field of social practices”. 

 So “Both adult education and continuing education have contested broader or 

modern, radical or conservative meaning” (Tight .2003, p-62) 

 

Scope 
  

 Adult education encompasses a broad perspective of life long education.  Its scope 

extends from basic literacy to life long learning and includes wide range of themes of human 

resource development and social justice such as universal education, poverty alleviation, 

gender equality, environmental sustainability and reduction of HIV/AIDS. Adult educators as 

change agents, train adult learners for informed responsible and active citizenship at the 

community level.  In order to accomplish these tasks they need to enhance their 

understanding and skills inadequate understanding of new issues, constrains their ability to 

meet the technical challenges of a vast and expanding domain like adult education and 
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lifelong learning.  A specialized course can enable them to take up programmes that are 

action oriented, practical and relevant to the adult learners directly.  

 Adult education is  both a field of practice and a field of study (discipline within 

social sciences with its own body of knowledge derived from research and critical 

reflection).  Both the academic and non academic agencies are engaged to varying 

degrees, in providing some form of training to trainers either for its members or wider 

community or both.  International organizations and donors are involved in policy 

dialogue about adult education and literacy.  They mobilize and transfer resources; and 

share global experiences.  Such agencies also need to be strengthened for supporting and 

promoting regional and sub-regional networking in the area of adult education.  Adult 

education and life long learning is, therefore a specialized task. 

 

 According to Press, (2003, p.351) 

 “Adult education is a voluntary activity; it embraces a great variety of interests and 

activities and therefore can not be planned on any narrow or sectional basis nor can it be 

confined within the limits of efficient programmes for it is related to the freely expressed 

demands who are to participate in it.   

 

For further detail you can visit the following material 

 

http://www.priaeducation.org/idac//php 1.2 

 

1.4 Historical Perspective 
 

 Historically speaking the emergence of adult education as a system is much earlier 

as compared to the formal system.  But there are also great variations in adult education 

systems from country to country.  In fact the adult education systems in the industrialized 

countries of the west are much different from the adult education prevailing in the 

developing world.  The systems in these developed and the developing world not only 

differ with regard to objectives and methods, there is difference in the level of funding 

also.  The growth in the adult education, philosophy, methodology, training and 

production of literature is very significant in the developed world.   While as there is 

much that can be made use of the Western model of adult education, the developing 

countries are just at the periphery of the problem. 

 

Understanding the Scope of Adult Education’s History 

 

 According to BASS,  (2007, p-39)  

 “The history of adult education is very rich, yet it is often difficult to understand.  

Most people who enter the field come with a limited background in history because of its 

complexity, and because scholars and students have often overlooked the potential of 

history for informing the contemporary field, the topic is often minimized or neglected in 

the study of adult education.  It is our belief that history provide an invaluable source of 

ideas and insights”. For further detail you study the following material: 

 

http://www.priaeducation.org/idac/php
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James, T, (1993) Adult Literacy and New Technologies Washington, 

DC U.S Government Printing Office pp.129-137 

1.3 

 

1.5 Philosophy: 
 

 Philosophy is more reflective and systematic than common sense.  Philosophy 

raises questions about what we do and why we do it, and it goes beyond individual cases 

and phenomena to treat questions of a general nature, when considering the 

interrelationship of philosophy and action, it is learnt that philosophy inspires one’s 

activities and gives direction to practice the power of philosophy lies in its ability to 

enable individuals to both understanding and appreciate the activities of every day life. 

 The philosophy of education involves the systematic examination of the 

assumptions that underline practice.  How one analyzes and interprets practice in adult 

education depends upon the philosophical orientation one brings to the task.  Just as adult 

education in the United States is characterized by a diversity of programmes, sponsors 

and clienteles: a wide range of thought characterizes the philosophy of adult education.  

There exists no single conceptual framework, no single set of basic assumptions and 

principles from which all educators view the field.  This diversity in both the theory and 

practice of adult education is not particularly supporting.  Institution movements and 

philosophies evolve from sociocultural  contexts. 

 Several writers have noted the desirability of formulating a philosophy of adult education.  

Roberts (2000) Suggests that it is needed because those in adult education are too often 

concerned with what to do without examining sufficiently why they should do it.” 

 White 2004 notes that “philosophy has an immediate and intense attraction” to adult 

educators because, like adult education it is concerned with “such basic problems as freedom 

and social justice, equal opportunity in civil rights and power and participation of citizens in 

great decisions.  Bergevin (2004) while recognizing that adult education philosophies vary, 

feels that there is value in having some basic philosophy to establish a common point of 

reference, an integrated view point, towards. certain beliefs, ideas, attitudes and practices. 

 Many adult education practitioners engaged in the daily tasks of programme 

planning, administration, or teaching have little time to reflect upon the meaning and 

directions of their activity.  Philosophy does not equip a person with knowledge about 

what to do or how to do it; it is concerned with the why of education and with the logical 

analysis of the various elements of the educational process. 

 Apps’s monograph towards a working philosophy of adult education presents a 

rational for why philosophy can be of use to adult educators: 

 The adult educator  needs a foundations for looking at the relationship of 

educational problems. 

 The adult educators needs to see the relationship of adult educator activities to 

society 

 A well developed working philosophy can provide the adult educator with an 

approach for dealing with such long standing and basic questions as what is reality, 

what is the nature of man, what is education, etc. 

 In a broader, personal sense, development of a working philosophy can provide a 

deeper meaning to the adult educator’s life 



 7 

 The relationship between theory and practice in adult education provides a rationale for 

engaging in philosophical inquiry.  Prior to looking at what various writers and schools of 

thought have said about the overall purpose of adult education.  One should examine the 

concept of adult education which presents, in itself, an important philosophical issue.  

Philosophy is interested in the general principles of any phenomenon, object, or process.  

Philosophy strives, as Schaffer notes, for a maximum of vision and a minimum of mystery. 

 The concept of adult education and adulthood can be approached philosophically.  

One’s assumptions about these concepts affect both practice and theory. 

 So, the philosophies of adult education tends to highlight the differences in aims, 

content, and instructional process.  There are some similarities among the principal 

schools of thought, Powell and Benne (1989) have delineated several beliefs held in 

common by most adult educators. 

  

1. Adult are different from young people 

2. Education is an activity that emphasizes learning rather than teaching. 

3. There is some interplay between the intellectual and emotional elements in learning 

4. A primary vehicle of adult learning is the group, and 

5. Emphasis is placed on the individual as a learner. 

 

Bassm, J (2007) The Profession and Practice of Adult Education 

John Wiley & Sons. Inc. Printed in the USA 

pp.27-30 

1.4 

 

1.6 Participation 
 

 In adult education the effectiveness and survival of educational programs depends 

on a thorough understanding of the needs, problems, attitudes and performances of its 

clientless and potential clienteles.  Participation research is also important for public 

policy reasons.  If quality of educational opportunity for persons of all ages is to become 

a reality, an understanding of the forces that affect educational participation by adults is 

essential for the design of effective polices and programmes to promote opportunity for 

disadvantaged groups such as the old and poor consequently the questions and issues that 

fall under the general rubric of participation were of considerable importance. 

 

 Who one the participants? 

 How many people participate in adult education in any given year? This is not easy 

to answer.  A national survey conducted by the educational testing service found that 

nearly one out of every three adults between the ages of 18 and 60 participated in some 

form of about education, including self education.  

 The NCEs figures almost certainly underestimate the actual rate of participation, 

even in organized adult education settings.  The difficulty in determining a firm figure 

increases if we turn to the “clinical”, in depth studies of “learning projects”  Research by 

Tough, and others who have replicated his work, suggests that as many as 9 of every 10 

adult engage every year in one or more “highly deliberate” efforts to learn, most of which 

are self directed. 
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 Thus if we emphasize any  purposeful and sustained learning, including that which 

is self planned or self directed, it is probable that the majority of adults are continuously 

engaged in adult education.  On the other hand, if we emphasize the more conventional 

conception of education, then in any one year most adults are non participants.  

Nonetheless, even the most conservative estimate of one out of adults or 18 million 

people, is an impressive figure.  It is more than twice the number of full time college 

students and tow-fifths of the total number of children and young people enrolled in the 

public schools. 

  Adults who take point in literacy or job training programs are very different from 

those who engage in part time study in universities, and those in both groups are very 

distinct from the average or statistically typical participants. 

 When one considers participants in general, and compare them to non participants, 

one find differences in such characteristics as amount of previous schooling, age sex, 

occupation, race, place of residence income, and employment status (Seetharamll, 2004).  

Many of these differences are slight but those related to amount of schooling and age are 

significant. 

 Obstacles participation can be classified into four general categories 

a. Situational 

b. Institutional 

c. Informational 

d. Psychosocial 

 Situational barriers relate to ones’ individual’s life context to particular time, 

institutional barriers are lack of attractive or appropriate courses and institutional policies 

an practices.  The category of informational barriers is sometimes construed simply to 

men institutional failure in communicating information on learning opportunities to 

adults.  Finally, psychosocial barriers are individually held beliefs, values, attitudes, or 

perceptions that inhibit participation in organized learning activities.  Adults who cite as 

barriers “lack of interest” or state that they “one too old to learn” do not enjoy studying 

while many of these factors might be considered psychological in nature.  The term 

psychosocial in is employed to emphasize the role of social forces and maintaining 

attitudes towards participation in education. 

 

Chapman, J (2006) 

 

Lifelong Learning Participation and Equity 

Australia. Pp.155-160 

1.5 

 

1.7 Adult Education and Reconstruction 
 

 Adult education is a basic human right.  It is an opportunity provided by a open 

society to its members for learning and continuously practicing the art of discussion of all 

issues and problems that continually confront the society.  It begins with literacy and 

unnecessary and  though the acquisition of literacy and numeracy in relatively less 

structured situation and through informal techniques it not only makes the members 

aware of issues and problems in certain soft areas of individual and social life such as 

those of nutrition, health, hygiene, population, environment, etc, but also extends to 

critical issues in economy, society and polity such as those of land reforms, appression, 
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injustice, inequality, rural, urban imbalances, altercities, women’s status, corruption in 

public life, etc.  (Seetharomu, 2004, p-9). 

 The construction of adult education is an effort to distinguish a particular kind of 

learning in adulthood from other forms learning.   Whether in childhood or even in 

adulthood.  The value of an construction of reality lies in its precision and in its ability to 

illuminate, what is it precisely that we point to when we speak of adult education?  The 

concept has been construed in a variety of ways one construct emphasized an 

individualistic and psychologistic perceptive (androgogy vs pedagogy), while another 

emphasized a construction of adulthood which demands different approaches to 

education and learning. 

 

http://www,nl.edu/academics/cas/ace/faculty papers 7/15/2009 1.6 

 

1.8 Role of Agencies: Go and NGOs 
 

 Familiarity with the organizational dimension of adult education is important 

because the role of adult educator is defined in part by the settings in which the work of 

adult education goes forward. 

 The contexts of adult  education comprise a continuum,  on end of which can be 

labeled highly informal and the other highly formal we might consider adult education as 

highly informal and purpose full, systematic, and  sustained learning activity that is not 

sponsored, planned or directed by an organization.  Thus, highly informal adult education 

occurs in “natural” social settings. 

 Many adult educators are employed by organizations, such as colleges and 

professional associations that sponsor classes, workshops and other formal educational 

activities.  Informal adult education is less visible and perceived by adult educators as 

less urgent or serious.  Informal adult education as conceived goes beyond individual, 

self directed learning (Jarvis 2004, p.43. 

 Private instruction has been significant role in adult education since the early 

eighteenth century.  Adults sometimes learn from each other at no cost through group that are 

independent of any organization.  Adult education is not confined to the courses, workshops, 

lecture series, or other activities sponsored by organizations.  Adult can and do learn on their 

own though private instruction, and in loosely structured informal groups. 

 

Types of Agencies 

 

Independent Adult Education Organizations 

 Independent adult education organizations are  numerous and diversified.  In terms 

of numbers of adults served, the proprietary and correspondence schools have long plays 

a major role. 

 

Community – Based Agencies 

 This category include nonprofit locally or regionally oriented adult schools, 

residential adult education centres, learning exchanges, free universities, and other grass 

roots are sometimes found in communities, where the public school are unable or 

http://www,nl.edu/academics/cas/ace/faculty%20papers%207/15/2009
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unwilling to support adult education.  Free universities offer no credits are often located 

near regular universities.  These universities usually provide a wide range of offering in 

the arts and crafts and practical skills, along with courses in a more sophisticated topics 

such as energy, the environment, women’s issues, and political and society ideology. 

 Finally, it is important that private literacy education organizations those are 

organized nationally but operate at the local level through state or regional branches. 

 

Proprietary Schools 

 Proprietary schools include business schools, technical schools, correspondence 

schools.  Many young people just out of high school enroll in these institutions on a full 

time basis.  Thus, about 8 percent of all adults participating in organized educational 

activities were enrolled in proprietary and  correspondence schools. 

 

External Degree Agencies 

 The term external degree refers to a wide variety of institutions and practices that 

sometimes seem to have little in common other than being nontraditional.  There are, 

however some general characteristics of these agencies that differentiate them from more 

traditional educational forms.  Adults who can not attend regular college classes are able 

to study independently when, where and at a pace they themselves determine. 

 

Public School Adult Education 

 The importance of public adult schools as providers of adult education varies from 

state to state.  Among the factors affecting the role of the public schools in adult 

education are history and tradition, state financial support for public school adult 

education well established programs with a b road range of offerings, adequate facilities, 

reasonably secure funding, and a nucleus of fulltime professional staff are likely to 

continue to flourish.  

 

Community Colleges 

 In adult education community colleges may offer adult basic education, high 

school equivalency, noncredit personal development courses, English as a second 

language, vocational training, and continuing professional education for a variety of 

occupational groups, including in some cases lawyers, dentists, engineers and other 

practitioners with advanced university degrees.  They often provide as well programs for 

such special groups as senior citizens, reentry women, prisoners, civic leaders, single 

parents and recovering alcoalcies to mention but a few. 

 

Four year Colleges and Universities  
 In small colleges, non-credit adult education is organized on an informal, 

decentralized basis, often as a supplement to a department’s regular offerings.  However, 

non-credit adult education is provided through a special administrative unit, usually 

designated “continuing education” but sometimes to as a division or school of general 

studies, community services, evening studies, or extension.  In terms of the type of 

programming offer, as well as instructional methods and delivery systems, noncredit 
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activities in colleges and universities are generally similar to such activities in community 

colleges and universities are generally similar to such activities in community colleges. 

 

Cooperative Extension Services (CES) 

 Cooperative extension service is based on a system of joint funding and program 

planning involving federal, state and local units of government.  The cooperative 

extension service is administered by land grant universities, its unique purpose and 

structure as well as its great significance in the development of adult education justify 

treating it as a special case of continuing education in colleges and universities. 

 

 CES is a commitment to the development and dissemination of practical 

knowledge, research is undertake by agricultural experiment stations and  other units in 

the universities cooperative extension service is organized into four major programmes 

areas: agricultural and natural resource; home economic 4-H youth development; and 

more recently community resource development. 

 

Non Educational Organizations 
 These organizations utilize education to enhance the achievement of such goals as 

making money, curing the sick, rehabilitating prisoners, or advancing the economic 

interests of workers.  Most government. agencies, prisoners, various and hospitals are not 

primarily educational organizations. 

 

Business and Industry 

 The number of adult to who one participating an educational activities sponsored 

by business and industry can be only estimated, A particularly significant statistic is that 

one fourth of all adult education participate on 1978 reported that cost of their education 

was paid by their employers. 

 

Government Agencies 

 The rate of participation in organized educational activities appears to be higher 

among government workers than employees in private business and industry.  Education 

for state level employees tends to be paralled that at the federal level.  Federal agencies 

concerned with commerce, labor, housing, education and health.  Training for employees 

of local government is often conducted in cooperation with educational institution 

particularly state universities and community colleges. 

 

Armed Forces 

 Military provides counseling and testing services, adult literacy instruction, human 

relations training, and many other educational services to its uniformed personnel.  It is 

also heavily engaged in educational research and development education in the military 

which today employees about two million men and women, is immense and exceedingly 

varied enterprises.  In peace time the major activity of most military, personnel, a side 

from other work assignment is learning while much of this learning is job related, it has 

wider significances in that some 90 percent of all military occupational specialties are 

transferable to civilian jobs.  (Tight 2002, p.64) 
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Unions 

 There are basically three dimensions to union related education: apprenticeship 

training, labor or worker’s education, and studies.  Apprenticeship training, which is 

required before one can practice certain crafts and trades.  Labor education refers to non 

vocational training designed to enable workers to functions more effectively as unionists.  

For further study you go through the following material: 

 

Hamilton & E, 

(1992) 

Adult Education for Community Development 

Greenwood Press New York. Westport 

Connecticut London. Pp.41-48 

1.7 

 

1.9 Adult Education for Disabled 
 

 Adult education is not an activity of teaching by those who know to those who do 

not know.  It is a mutual obligation of members of a community to each other.  They 

fulfill this obligation through learning, participation, discussion and concerted action. 

 For disable persons it is to be seen whether the centre-based project approach is 

feasible as an instrument to realize the goals of adult education for disabled. 

 Therefore, Adult Education assumes an important role in realizing the ideals of 

human quality and dignity.  Through adult education, man can develop and master an 

adaptability to change in our society may be linked into the modes of our transportation.  

We need to be continually repairing the old roads (Remedial Education), to be building 

new roads (degree completion programmes), and to be experimenting with new and 

better ways of travel through research to catch up, keep up and forgo ahead are the goals 

of adult education for disabled. 

For further study you go through the following material: 

 

Usha Davi, M.D (2004) Adult Education New Delhi Ashish 

:Publishing House. Pp.130-139 

1.8 
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1.10 Activities 
 

2 Please prepare a chart about indicating the scope and role of adult education 

in Pakistan 

  ____________________________  

  ____________________________   

  ____________________________  

 

3 Draw below a diagram indicating the adult education in Pakistan in historical 

perspective. 

  ____________________________  

  ____________________________  

  ____________________________  

 

4 Discuss with your peers the possible characteristics and advantages of adult 

literacy in Pakistan. 

  ____________________________   

  ____________________________  

  ____________________________  

 

5 Identify the Go and NGO in your locality and enlist the role of the manager 

of these organization. 

   ____________________________  

   

   

 

1.11 Self Assessment Questions 
 

Q.No.1 Critically examine the concept and need of adult education. 

 

Q.No.2 Describe historical perspective of adult education in Pakistan 

 

Q.No.3 Discuss the expending role of adult education in modern society. What 

challenges adult has to face in developing countries like Pakistan. 

 

Q.No.4 Give a critical analysis that adult education should be relevant to fulfill 

national objectives and helps the adult to solve his personal, social economic 

and political problems of life. 

 

Q.No.5 Give an overview of the philosophies of adult education. 



 14 

 

1.12 Bibliography 
 

Bass, J (2207).  The Profession and Practice of Adult Education John Wiley & 

Sams Inc. 

 

Jarvis, P (2004) Adult Education and Life Long Learning 3
rd

 edition Theory and 

Practice London & New York  Routledge Flamer Taylor & Francis group. 

 

Press, R (2003) Adult education a comparative study London and New York 

Routledge Flamer Taylor & Francis group. 

 

Tight, M (2002) Key Concept in Adult Education and Training London & New 

York 2
nd

 edition Routledge Flomer Taylors Francis group 

 

Seetharamu, A.S & Usha Devi, M.D (2004).  Adult Education New Ashish 

Publishing House. 

 

James, AT. (1993)  Adult Literacy and New Technologies. Washington, DC, US 

Government Printing Office. 

 

Champaman, J. (2006) Life Learning Participation and Equality, Australia 

Academic Publishers.  

 

Hamilton (1992) Adult Education for Community Development New York, 

Greenwood Press. 

 

 

 

 

 



 15 

 

Unit–2 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

PSYCHOLOGY OF ADULT LEARNER 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Written by 

 Dr. Muhammad Javed Iqbal 

 

 Reviewer 
  Dr. Nabi Bux Jumani



 16 

 



 17 

 

2.1 Introduction 
 

 Autonomy means empowering students; classroom may be restrictive but 

technology can help.  Principles of autonomy are: moving from teaching to 

learning/affordability of maximum influence to learners, encouragement and need for 

peer support and cooperation, making use of self peer assessment, requires and ensure 

100 % different action.  

  There is no differentiation no fixed line between adolescence and adulthood 

when begins, one can not say precisely but it can be divided into three major periods: 

young adulthood (20-40), middle age (40-65) and old age (65-  ) Crider, Rta;. 1983) Lake 

any other phases of life adulthood has its own characteristics, significant of these 

personal development, marriage and parents job and careers, family life and these 

changes lead to death.  Pehaps most characteristics or adulthood “show down”. But an 

adult in his middle years is at his intellectual prime.  When cognitive decline occur it may 

be result of Biological, environmental and emotional factors. 

 Stress is a pattern of disruptive physiological and psychological reactions to events 

that threatens a persons’ ability to cope one might face stress at one or other time but can 

not be completely free of the stress.  For successful life one has to cope with the stress 

ability, to cope with stress depends upon a combination of problem solving ability and 

emotional self regulation. 

 Needs to Adulthood also change the fundamental needs, psychological needs and 

self actualization needs (Maslow) but there is variation.  Human psychologists emphasis 

the human potential for growth, creativity and spontaneity.  Self concept of a person 

in adulthood also changes as the ideas about self is derived from interaction with others. 

  

2.2 Objectives 
 

 After completion of this unit you will be able to: 

 

1. Discuss psychology aspects of aging 

2. Narrate how identify is developed in adulthood. 

3. Apply theories of learning. 

4. Analyse the  theories of self. 

5. Cope with stress  

 

2.3 Development of Identity in Adulthood 
 

 Adult is biological grown or mature person capable of production or reached 

legally fixed age of majority.  Usually adulthood begins with appearance of secondary 

sex characteristics. Biologically most of medical and English Dictionaries acknowledge 

the adulthood with puberty.  With the social construct of adolescence, adulthood is split 

into two forms.  Social adulthood and biological adulthood, but there is no scientific 

agreement as when physical natural completes.  Usually accepted range is 19-21 but it 

depends upon what part of Human body is under focus.  In modern society social 

adulthood some what corresponds to the completion of physical maturation.  In western 
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society, young people in grade school are not usually adult (up to about 12 years of age), 

those in junior school (11-15) and high school (14-18) are biological adults but for social 

purposes not social adults.  Those who have graduated from high school (>18 years) are 

both biological as well as social adults. 

 Erikson (idea of development), Daniel Levinson, Gail Sheehy and Bernice 

Neugraten are best known for their research on adult development.  Erik Erikson theories 

on identity development have influenced modern ideas.  How humans develop through 

their life cycle.  Erikson identified tasks that individuals must master from until late life 

as they become elderly.  Erikson identified seven stages of human development as 

 

1. Erksons’ oral – sensory basic trust vs basic mistrust. 

2. Eriksons’ Muscular – Anal stage autonomy vs shame and doubt 

3. Eriksons’ Locomotor genital stage Initiative vs. gult. 

4. Eriksons’ Latency stage 

5. Eriksons’ Adult stage include. 

6. Intimacy vs Islolation 

7. Middle Adult Hood 

8. Eriksons’ Maturity stage of the aging year. 

 

Erik Erikson is art the earliest psychology, she who were interested in identify.  His 

frame of work is based upon distinction among a the psychological serve of continuity 

ego identify. 

 Adulthood is time of accepting responsibilities in work and in social relationship 

and the challenges of adult are love, work, and play so, adulthood is not the end of the 

process of development.  Developmental changes continues throughout adulthood 

(Lahey, 2003).  Physical changes is continuous process but this process slows down and 

declines early adulthood e.g. use of glasses for near vision, decline in high pitched tone 

but rate and extent of decline vary.  As for cognitive abilities are concerned some 

improve, some decline the development changes in emotions, social relations and 

personalities occur. Yes or no.  

 Major personality dimensions remain stable (Roberts eal, 2001) but in spite of 

keeping of rank order relative to others over time but predictable changes occur during 

part of life span. 

 

Now let us study the following pages. 

National Long Term 

Care Ombudsman 

Resource Centre 

The Aging Process Common Illness and conditions  

File://G:National%20long%20Care%20 

Ombudsman% 

2.1 

 

2.4 Psychological Aspect of Aging  
 

 Aging is usually seen as negative process characterized by more conservative,   less 

active phases.  Aging is partly a biological process, as indicated earlier over years body 

detriates.  Besides biological process aging involves many psychological aspects also.  

Older are different from younger as they are experienced.  Adult usually have children 
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while in late adults living is usually without parents and children.  Villant and Mukamal 

(2001) have identified that happy aging is associated with. 

 

a) Whether one stays active and engaged in life’s’ activities. 

b) Whether one believes the myths about old age  

c) Whether one avoids smoking and excessive drinking. Research reports that older 

individuals who continue to be actively engaged in meaningful activities are the 

happiest.  These activities may be family hobbies, sports, politics, or employment, 

other key is ignoring the relative myth and strong believe in Allah. (S.W.T) 

 

 In the midlife, there is a development state of physical and psychological distress 

so adulthood is probably not a period of stability but a period of emotional and 

motivational change (Elark-Sewet, 1988, p.53).  Erikson has asserted that stages of 

psychological development are essentially alike for men and women.   Erikson and 

Levinson define made as defining seleves by growing independent in their relationship.  

Gender seems to have a strong influence on how individuals relate to other. 

 Depression in the aged is a significant problem Changes is physical abilities and 

diseases, loss of loved ones can cause depression. Without any purpose, old may not like 

to get out of bed in the morning.  About 1 -2% of people of 65 years and older have this 

disorder.  Symptoms may include. 

 

 Weight loss/gain 

 Changes in appetite 

 Feeling restless 

 Fatigue 

 Feeling of quilt 

 Difficulty in concentrating, remembering, decision making. 

 Recurrent thought at death, suicide 

 

 Depression may be result of situation, neural cause or psychological cause.  The 

elderly are at the risk of situational depression.  Important is when, How long, and how 

serve the symptoms are.  Treatment may made through cognitive – behavioral therapy, 

supportive psychotherapy, problem solving therapy, interpersonal therapy, and education. 

 

Suzanna 

Waters 

Castillo,  

Ph. D 

Perspective on Aging IV: Social Psychological Aspects of 

Aging. 

University of Wisconsin Madison Seastillo@wise.edu. 

2.2 

 

2.4.1 Abraham Maslow 

 There are many psychological and social theories who stress on the importance of 

intra-psychic and environmental influence on behaviour but these are limited as they 

ignore biological needs.  But there is holistic theory which accommodates biological 

social and intra –psychic approach to motivation and this is Maslows theory of “self 
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actualization” Hierachy of this theory ranges from simplist biological motives to most 

complex of intra-psychic and social desires. (Maslow 1971). 

 Self actualization means to reach your greatest potential but this first can be gained 

only if fist four stages have been achieved. 

1. Biological Needs: This is lowest level. One has to satisfy his physical wants before 

one can take care of any social or psychological need.  Primary biological needs are 

to be fulfilled before to move up to motivational ladder. 

2. Safety Needs: Once basic needs are satisfied, child moves to explore physical 

environment 

3. Belongingness and love Needs: After having satisfied safety needs one looks for 

belongingness as no one is complete to itself.  To be human being we need others 

round us, therefore according to Maslow there is innate need for affection and love.  

One has to affiliate with other so one perceive as a part of the world. 

4. Easteem Needs: Other people are needed as they help us in setting our life goals.  

Groups offer external feedback on how close we are to our goals.  The nearer to 

goal the more eastern one fed.  According to Maslow “easteem need are just as 

important for human life as food and? 

5. Need for self-actualization:  Until one has achieved self eastern, one probably will 

not feel secure enough to become a fully functioning person.  Unless you have 

confident in your yourself, you will not express your self in your unique way and 

will not find strong urge to help others.  Maslow based his theory on the study of 

highly successful people in the western world so might not be equally applicable to 

other societies. 

 

A.H. Maslow 

(1943) 

A  Theory of Human Motivation  

York University Toronto, Ontario ISSN 1492-3713 

2.3 

 

2.4.2  Rogers Theory: 

 Humanistic Psychology was developed in American society.  Humanistic 

psychologists such a Carl Rogers and Abraham Maslaw emphasized the conscious 

determinants of behavior. Assumption of these are that all Human beings have a positive 

drive towards good mental health.  Need is to provide environment for growth if such an 

environment is provided, client will acquire self-actualizations, Carl Rogers developed a 

psychological method which is well known as “client centred theory.  In his 

psychotherapy, this client is given top priority.  Initially, Rogers spelled client as person 

who approaches the therapist in a warm and non threatening environment to share his 

feelings and thought 

 While in 1951, Rogers rephrased his definition of client as a person who… added 

fifth principle : The client is one who comes actively and voluntarily to gain help on a 

problem, but without any notion of surrendering his own responsibility for the 

situation”(Rogers, 1951). 

 Client who receives Rogers therapy shows these major characteristics  

 First:  Client is fully functioning  

 Second: Client has ability to live in an existential fashion 
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 Third: Client has increased trust in his organization. Carl Rogers rejects any 

therapist control but question is How Non-Directive is” Actually unconscious 

shaping is there because of healthy self statements.  

 

2.5 How Adults Learn 
 

 Adults learning refers to all opportunities those help adult to achieve personal 

fulfillment enterprise, enjoyment, employability and adaptability, citizenship and social 

cohesion.  Adult learning have different degrees and types  of engagement, formal, 

informal and work based.  Before proceed further one should be familiar with.  

 

1. Physical Characteristics of Adults. 
i) Adults are more sensitive to their learning environment and discomforts than 

children (take care of comforts) 

ii) Adults are declining physically 

iii) Adults can discuss and learn if they can see each other. 

 

2. Mental Characteristics of Adults 
i) Adults attend because they wants to learn 

ii) Adults are problem oriented 

iii) Time is important factor: More specific topics are preferred than broad one. 

 

3.  Social Characteristics of Adults 
i) Adults posses a variety of expertise 

ii) Reduce the number of associations with formal schooling in the style and approach of 

teacher.  

 Learning is individual responsibility.  Teacher can help to learn, such help will 

facilitate the learning.  

(Based on Training Curriculum Family Nutrition Programme, Purdue University 

Cooperative Extension, 2001) 

 

Core Adult Learning principles include: learners need to know (Why, What, How)  

Self concept of the learner (autonomous self directing) 

Prior experience of learner (life related developmental task) 

Orientation to learning (problem centered contextual) 

Motivation to learn (intrinsic value personal payoff) 

 

 How these principles can be applied to ensure that adults learn as desired? Elaine 

Biech suggests four main approaches, which are given below 

 Create a safe haven for learning  

 Create a comfortable environment 

 Encourage participation 

 Facilitate more than your lecture 
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 Greet participants, share objectives, demonstrate respect for each individually 

ensure confidentiality, use sincere reinforcement, try to provide most comforts, plan for 

ample break, establish rapport, creates small discussion groups, share personal 

experiences, encourage participants to have self evaluator, creating experimental model, 

role of facilitator is to engage the learner in learning cycle which has four phases. 

1. These is an experience 

2. Engage learner in reflecting his experience 

3. Then ask the learner to consider what the experience means and to draw a 

conclusion from the experience. 

4. And finally, ask learners to become involved in an application or practice activity 

which draws their attention to how the learning applies to a “real world” situation.  

This cycle is repeated as required.   

For further study, read this 

 

Darkenwald, G (1998) Adult Education’ Foundations of Practice 

New York Harper & Row Publishers pp.99-

111 

2.4 

 

2.6 Theories of Self – Concept 
   

 Self concept is normally defined as the totality of individual thoughts and feelings 

having reference to himself as an object (Sirygy, 1982, While 1989). Others define it as 

cognitive appraisal of attributes about one self concept includes physical, normal personal 

family and society situation dimensions.  Self concept is influenced by our sence of 

identity.  It is influenced by the opinions and judgments, other people make of us and 

second by social comparison perceptions of way in which you are similar to and different 

from other people. Different aspects of social environment cause different people to 

attend to different images so it might be a waste of time of talk about accuracy in social 

perception.  Self concept comprises of variety of role identities, personal attributes, 

relationships, fantastes, possessions and other symbols that individuals use for the 

purpose of self creation and self understanding so self concept is the total picture one has 

of himself.  This picture emerges as a combination of traits, values thoughts and feelings 

that we have for overselves. 

 The self is an old scholarly concern and clearly focused  the issues of self which led 

to the establishment of psychology as a separate discipline.  Question about self goes 

back to Greeks, particularly Aristotle.  His writing on physical and non physical aspects 

of Human functioning led other philosophers to think about nature of consciousness, 

thought and knowledge desecrates reinforced the Aristotle distinction  between physical 

and non physical aspects of Human functioning.  His famous statement “I think, therefore 

Dexist” distinguishes between mind and body at the same time develops a relationship 

between these two also. Questions concerning body and minds, the nature of self 

knowledge, and the relationship between conscious knower and what knower knows have 

continued to perplex philosophies like Wilhelm Wundt and William James.  James 

(1892) most made distinction was between “the self as known or  the me, the empirical 

ego, and the self as knower or the I, the pure ego.  James discussion of me, its constituent 
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parts, the material me, the social me, and spiritual me and in particular his treatment of 

self eastern and the multiplicity of social selves remain highly influential 100 years later 

(Geothals and Strauss, 1999). Goley (1902) contribution was the general notion that self 

concept on grew out of social interaction Cooly proposed that children develop a 

“looking of lass self” a reflected appraisal based on other imagined appraisal. 

 At the glass of 20
th
 century Freud’s monumental interpretation of dreams and 

Freud’s theories and scholars within the psychodynamics tradition made an enormous 

impact on theorizing about self .  Freud has no clear theory of self but his concept of ego, 

and various extensions, modifications and revision of Freud’s treatment of the ego, 

remained central in the debate of self.  Freud’s ego and ego ideal portion of super ego 

seems aspects of self.  This Freudian work is also seen in Eriksons’ writing. 

 Another psychodynamics Karen Horney (1950) emphasized the ways neurotic 

trends, much as self alienation and perfectionist striving serve to impede self acceptance 

and expressions of true self. Sullivan (1953) another psychodynamics emphasized the 

issues of self acceptance and management of anxiety that threatened self eastern.  Carl 

Jungs (1939) concept of self was unique and paved the way for Humanistic psychologists 

Heinz Kohut (1971. 1978) thought self needed to be added to Freuds’ tripartite id, ego, 

and suergo model.  Freuds’ discussion on ego, egodefenses and superego lead others to 

have more detail on self – conscious and self actualization .  Notions of self actualization 

given out of work of neuro psychiatrist kurt Goldstein (1940). Goldstein emphases on self 

actualization was consistent with Jungs but their bases for proposing were quite different. 

 Self may be defined as totality of a complex and dynamic system of learned beliefs 

which each individuals holds to be true about his or her personal existence and which 

gives consistency to his or her personality passion considered as unique individuals. “one 

own self” (used as a combining form) relating to of by or to  from or for the self “self 

knowledge “self proclaimed.“Self Induced” (Wordnetweb. Princetion. Edu/perl/wbwn) 

 In sociology, the self refers to an individual person.  From the perspective of that 

person it is individual conception of himself or herself and underlying capacity of persons 

mind or intellect which formed the conception.  Self is composed of those qualities which 

make the person different from others. 

 

2.7 Group Dynamics 
 

 A group can be defined as individuals who come together to accomplish a 

particular task or goal.  Vaughan and Hogg (2002) define group as two or more people 

who share a common definition and evaluation of themselves and before in accordance 

and have such a definition (p.200).  Group is collection of people who interact with one 

another, accept rights and obligations as members and who share a common identify.  So 

group might include more than one criterion. Human beings exhibits some characteristic 

behaviour pattern.  Groups members themselves can benefit from theories and practical 

experiences those help them in understanding people’s behaviour in groups.  When group 

patterns are combined with study of individuals development, then group dynamics can 

be applied to education and therapy. Group dynamics refers to the attitudinal and 

behaviouristics characteristics of a group so group dynamics is concerned with group 

formation, its structure, process and function.  Groups may be highly dynamic because 
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individuals influence groups and groups influence individuals.  The way in which leader 

or member communicates has a influence on the climate that exists in the group.  For 

classroom teacher, it is important to understand how these behaviours contribute towards 

the whole climate of the groups in which there is increased or reduced willingness to 

communicate with others.  Theoretically, balance is desired between content discussion 

and task and maintenance focus i.e. about 80 percent content, 10 percent task process and 

10 percent maintenance process over life of the group. 

 In organizational development (OD), or groups dynamics, the phrase “groups 

process” refers to the understanding of the behaviour of people in groups, such as task 

groups such that are trying  to solve a problem or make a decision Theorists of group 

dynamics include: 

 Gabrial Trades’ Les lois de imitation (1980) translated as the law of initiation 

conceives sociology as based on small psychological imitation among individuals, the 

fundamental forces. 

 

 Gustave Le Bon: The Growd: A study of popular mind (1896). 

 

 Kurt Lewin (1943, 1948, 1951) : oined Word Group dynamics 

 

 William Schutz (1958, 1960) ;looked at interpersonal relations from the perspective 

of three dimensions: inclusion, control and affection. 

 

 Wilfred Bion (1961): Published his work in many books specially: Experience in 

Groups, 

 

 Burce Tuckman (1965): Proposed Four stage  

 Forming 

 Storming  

 Norming 

 Performing  

 

 Tuckman later added fifth stage. Adjourning (Based on Wikepedia Free 

Encyclopedia)  

 

 Group can not automatically function effectively, it needs facilitation.  It is 

conscious process of assisting a group to successfully achieve its task.  To facilitate 

effectively, facilitator needs to 

 Understand what is happening within a group 

 Be aware of his/her own personality 

 Know how to facilitate 

 Structure team including goals, moles, procedures, relationship. 

 Make clear the pattern of authority  

 Practice elements of motivation 

 Understand conflict and how to resolve it 
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 Observe and provide feed back 

 Set up comfortable and safe environment for open communications to members. 

 Encourage group members for brain storming 

 

 Now study these pages for further enrichment. 

 

 Groups Dynamics (pp.1-7) 

File//grup%20dynmics/groupdynamics%20%Group  

2.7 

 Unit – 10 Group Dynamics 

pp. 1 – 9  

 

 

2.8 Coping with Stress 
 

 Stress is situation which challenges you beyond your ability to adapt (kranz 9861).  

This may be physical, psychological, social or combination of these.  Concept of stress 

was first linked with emotion’s little more than 40 years ago.  Hanselye was probably the 

first to outline the physical response of body to stressful situations.  According to your 

reaction to stress always follows same adoption pattern, he name this as “General 

adaptive syndrome (GAS), and GAS has three stages namely  

 

Stage 1: Alarm Reaction 

Stage 2: Resistance 

Stage 3: Exhaustion 

 

 Stress is emotional and physical reaction to change.  Every one faces stress at one 

or other time.  Stress may be positive and motivate for a person or may be unhealthy and 

cause problem.  Stress may be for short period or may not affect very much but if stress 

prolongs over a time it can cause heart disease, stroke, high blood pressure, diabetes, 

irritable bowel syndrome, asthma etc.  Causes of stress varies from person to person. 

Common causes are death of beloved one, change of relationship, too pressure, even long 

wait, load shedding of power may cause stress natural disaster. 

 One can not control many of these but despite of these, one should try to avoid 

stress.  Stress is mental problem.  In mind there are conditions which are constantly, 

circulating around certain concerns, these concern may be seemingly mundane but 

concern keep recurring until they push out all other thoughts in the brain and create their 

own mass of worry.  This is self propagating because stress tends to create themselves as 

stress causes the mind to condition itself when mind is conditioned, it quietly returns to 

stress.  Stress as there is some evidence that stress conditioning may begin when we are 

too young, suggests that if one facess a great deal of stress will find ones of mind altered 

that they will quickly return to state of stress at the slightest provocation.  This all creats 

serious problems not for mind but also for body.  Stress puts great many demands on the 

body, when mind is over taxed body which is controlled by mind is has implications. 

 One can decide not to be over stressed you can change your mind and let things 

slide away.  Constantly thinking about work, environment economy or politics will not 
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change them.  Focus on the things which you can change.  Life is pretty, age of stress is 

our own creation. 

 Accept you self as an imperfect human beings 

 Believe that you have value and  you can make a contribution to humanity. 

 Accept responsibility for your self and your behaviors 

 Take exercise 

 Eat well balanced meals 

 Get enough rest 

 Avoid using tobacco and alcohol 

 Cultivate a hopeful attitude 

 Develop effective communication 

 Foster  sense of humor 

 Seek out and maintain at least one close personal friend  

 

 Watch for signs of stress, when these occure, try to change the cause or change 

your way of reaction. 

 

 Do some things that relax you: e.g. deep breathing, yoga, message, listening to 

music, hot both shower, prayer 

 Learn to accept things as they occur as you can not change these 

 Get 8 hour sleep each night 

 Think positive 

 Get help from professional if you need it.  Counseling might be helpful 

 

 Internal stress factors come from within individuals and include attitude, 

perceptions are not assumptions and expectations e.g. when expectations about parenting 

met, stress begins. Parents should identify their own themselves, to accept themselves 

External stress come from financial pressure, working with spouse and children, difficult 

behaviours of people etc.   

 

Consider the impact of 

self concept development 

and self esteem on 

teaching and learning 

http://uk.geocities.com/gdstrudley/education/) 2.8 
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3.1 Introduction 
 

 Learning occupies a very important place in our life.  It is again very important for 

teachers and educators to be familiar with the basic theories and their implications in an 

instructional setting.  In this unit an effort has been made to discuss the concept of 

learning, learning process and different learning theories and types of learning to be used 

by the educational practitioners.  Moreover in this unit it is tried to explain the individual 

learning and its role in distance education. 

 The concepts of motivation, transformative learning, global virtual classroom were 

explained to achieve an overview of the whole process and at the end of the unit a link is 

created between education and world of work.  

 

3.2 Objectives of the Unit 
 After studying this unit, it is hoped that you will be able to: 

 

(i) discuss the concept of learning. 

(ii) explain the learning process. 

(iii) discuss the types of learning. 

(iv) elaborate the individual learning in Distance Education. 

(v) elaborate the outcomes of learning. 

(vi) analyse the individual learning in Distance Education 

(vii) explain the importance of motivation in  Learning. 

(viii) describe the transformative learning 

(ix) explain the global virtual class room 

(x) link the education with world of work. 

 

3.3 Learning 
 

 Learning occupies a very important place in our life.  It can be defined as the 

ability to modify behaviour as a result of experience’ this ability allows us to adapt to 

area changing environmental conditions.  This unit describes key learning concepts that 

are commonly used in explanations of how learning occurs in adults. 

 The term learning broadly speaking, stands for all those changes and modifications 

in the behaviour of the individual, which an individual under goes during his or her life 

time.  However, this term has not been always interpreted in the same way by the 

numerous thinkers and psychologists as may be seen from the following definitions: 

 The term learning covers every modification of new behaviour or strengthening or 

weakening of old behaviour as the result of experience. Any activity can be called 

learning so far as it develops the individual (in any respect good or bad) and makes 

him/her alter behaviour and experiences different from what they would other wise been. 

Learning is the process by which behaviour (in broader sense) is originated or change 

through practice or training. Learning is an episode in which a motivated individual 

attempts to adapt his behaviour so as to succeed in a situation which he or she perceives 

as requiring action to attain a goal.  Learning is the acquisition of habits, knowledge and 
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attitudes.  It involves new ways of doing things, and it operates in an individual’s 

attempts to overcome abstracts or to adjust to new situations. 

 Learning is a relatively permanent change in behaviour potentially that occurs as a 

result of reinforced practice. 

The above definitions reveal the following facts. 

1. Learning is a process and not a product. 

2. It involves all those experiences and training of an individual (right from birth) 

which help him/her to produce changes in his/her behaviour. 

3. Learning leads to changes in behaviour but this does not necessarily mean that 

these changes always bring about improvement or positive development.  One has 

equal chance to drift to the negative side of human personality also. 

4. Learning prepares an individual to any adjustment and adaptation that may be 

necessary. 

5. Learning is purposeful and goal oriented.  In case there is no purpose, there would 

definitely be hardly any learning. 

6. The scope of learning is too wide to be explained in words. It is way 

comprehensive process which covers nearly all field. Conative, cognitive and 

affective of human behaviour. 

7. Learning is universal and continuous.  Every creature that lives, learns.  In human 

being it is not restricted to any particular age, sex, race or culture.  It is a 

continuous, never ending process that extends from the womb to the tomb. 

8. Learning does not include changes in behaviour on accounts of maturation, fatigue, 

illness or drugs etc.  

 

 We can summarized it as; is an process which brings relatively permanent changes 

in the behaviour of a learner through experience or practice. 

 Learning is the process by which we receive and process sensory data, encode such 

data as memories within neural structures of our brain, and retrieve those memories for 

subsequent use.  The variety of information stored within such memories is enormous 

including such items as: how to control our muscles until a socially appropriate 

occasions, how to ride a bicycle, what is shortest path to friend’s house etc. 

 All learning takes place within the brain, and as our understanding of the 

underlying structures and processes of the brain increase we can begin to apply that 

knowledge to improve our construction of learning environment. 

 Our brain consists of more than 100 billion neurons and the associated structures 

that organize, nourish and protect their functioning.  Each neuron may have between 

5000 and 50,000 connections to other neurons, forming a dense connective mat that 

allows the storage of enormous amounts of information.  It is important to remember that 

structures within the brain continue to develop until late adolescence and that neurons 

will continue to grow connections to other neurons through out adult life. 

  

The basic structures in the brain that are important for bodily functions and for learning 

and memory are: 
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a. The brain stem is primarily concerned with basic survival functions and regulation 

of body system. 

b. The cerebellum is involved in the performance of automatic movement patterns 

(walking, running, touch, typing and other physical skills that can become part of 

automatic procedural memory) 

c. The limbic systems is responsible for processing of short term memory as well as 

the generation and regulation of emotions. 

d. The cerebral cortex is the area of the brain in which sensory data is received and 

analyzed, decisions are made, and behavuioral responses are activated. 

 

 Information is received from the major five sensory organs of the body: eyes, ears, 

nose, tongue and skin and is held briefly in sensory memory.  The further processing of 

that information appears to be dependent upon the state of emotional arousal of the brain 

and the utility of such information or potential survival.  Long term memories are 

generated through the growth and spread of neural connections between those modular 

structures that contain the memory.  The more often such structures are activated and the 

stronger the connections become to associated structures, the more easily such memories 

are retrieved and used by the brain in decision making and conscious thoughts. 

 Because the process of creating connections between ideas and memories is 

essentially carried out through a process of rehearsal and review, learners should be 

encouraged to review knowledge that is being learned and attempt to build connections to 

that knowledge that is already easily retrieved from long term memory. 

 Learning is search for meaning.  Therefore, learning must start with the issues 

around which individuals are actively trying to construct learning.  The purpose of 

learning is to construct one’s own meaning, not to have the “right” answers by repeating 

someone else meaning.  Learning is inherently inter disciplinary and only valuable 

assessment that is part of the learning process and that provides students with information 

on the quality of their learning. 

 

For further details, please read the below referred material. 

 

Tomar, M & Sharma, S.K 

( 2005) 

Learning and Teaching 

Learning Process 

New Delhi, Isha Books. pp. 1-40 

3.3 

 

3.4 Learning Process 
 

 What goes into the process of learning? How does an individual learn a set of facts 

and figures, skills, habits interests, attitudes and similar other things in his or her life?  

Such questions have always been a subject of enquiry and investigations to psychologists 

and as a result, a number of theories have come into existence.  These theories may be 

broadly classified under two major heads.  Connectionist or behaviorist theories and 

cognitive theories. 

 Connectionist or behaviorist theories belong to the school of behaviorism.  They 

interpret learning in terms of connection or association between stimulus and response 
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under this category, we may include theories. like Thorndike’s theory of trial and error 

learning, Guthrie’s  continuity  theory of learning, Hull drive reduction theory of 

learning, classical and operant conditioning  etc. 

 Cognitive theories, on the other hand, belongs to the school of Gestalt psychology and 

cognitive psychology.  In place of purely mechanical or instrumental approach these theories 

emphasize the role of purpose, insight, understanding, reasoning, memory and other cognitive 

factors in the process of learning.  Under this category, theories like the theory of insightful 

learning, Lewin’s field theory of learning.  Tolman’s  theory etc. may be included.  Here we 

shall discuss the following two broad theories of learning in this unit. 

1. Trial and Error theory of Learning (Behaviourist point of view) 

2. Theory of Insightful Learning (Cognitvitst point of view) 

 

1. Trial and Error Theory of Learning (Behaviourist Point of View) 

 

 The famous psychologist Edward L. Thorndike (1874 – 1949) was the initiator of 

the theory of trial and error based on the findings of his experiments on chickens, rats and 

cats. 

 Based upon these experiments major theoretical principles which form basis of 

Thorndike theory of learning are summaries as under. 

a. Learning involves trial and error or selection and correction. 

b. Learning is the result of the formation of connection. 

c. Learning is incremental not insightful 

d. Learning is direct, not mediated by ideas 

 

Thorndike propounded the following laws of learning on the basis of his theoretical 

notions about learning process. 

i. The law of readiness 

ii. The law of effect 

iii. The law of exercise 

 

2. Theory of Insightful Learning (Cognitivitist Point of View) 

 

 The views propagated by behavourists & in form of an association between stimuli and 

responses for understanding learning faced great difficulty in explaining the learning process or 

behaviour involving high cognitive abilities. Dissatisfied with the approach of behaviourists, the 

cognitive psychologists tried to see learning as a mere deliberate and conscious effort of 

individual rather than a product of mere habit formation or stimulus response machine-like 

mechanism. Thinking alongwith these lines a group of German psychologists called Gestalists 

originated a theory named as insightful theory. Infact, the focus of Gestalt theory has been 

the idea of grouping, i.e. characteristics of stimuli cause to interpret a visual field or problem in 

a certain way.  The primary factors that determine grouping are: 

i. Proximity 

ii. Similarity 

iii. Closure 

iv. Simplicity 
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Gestalt psychology is primarily concerned with the nature of perception.  According to it, 

an individual perceives a thing as a whole while the behaviourists define perception so as 

to make it analogous with the taking of a photograph. 

 

The below referred material provides information about learning theories 

 

Mangal, S.K 

(2003) 

Advance Educational Psychology 2
nd

 Edition, 

New Delhi Prentice Hall of India 

pp.170-245 

3.4 

 

Clive M & Fraser & D, (2005) has described following learning theories 

1. Behavirourist 

2. Developmental 

3. Humanistic 

4. Social Constructivist 

5. Enactivist 

 

For further elaboration you can read following refered material. 

 

Ctive, M & 

Fraser, D, 

(2005) 

The professional Practice of Teaching South Mertourne, 

Victoria, Australia pp.35-66 

3.4 

 

3.5 Learning Styles 
 

 As it is described earlier that learning, defined as a process of bringing about 

relatively permanent change in the behaviour of an organism. It may be classified into a 

number of categories depending upon. 

a. The domain or specific area of the behaviour in which changes are introduced. 

b. In terms of the methods or techniques that are employed for the introduction of 

behavioural changes. 

 

If we follow the former criterion, learning can be classified as 

i. Verbal learning 

ii. Signal Learning 

iii. Concept learning 

iv. Affective learning 

v. Cognitive learning 

vi. Problem solving 

 

In terms of later criterion, may be categorized as 

i. Trial and error learning. 

ii. Classical conditioning. 

iii. Operant conditioning 

iv. Chain learning 
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v. Learning through generalization 

vi. Learning through discrimination 

vii. Serial learning 

viii. Associate learning 

ix. Insightful learning etc. 

 

By taking into consideration a specific hierarchical order, Gagne (1970) classified 

learning into following types. 

 

i. Single learning or classical learning 

ii. S. R Learning or instrumental or operant conditioning 

iii. Chain learning 

iv. Verbal associate learning 

v. Multiple discrimination 

vi. Learning of concepts. 

vii. Learning of principles. 

viii. Problem solving 

 

For further details, please read the below referred material. 

 

Mangal, S.K  

(2003) 

Advance Educational Psychology 2
nd

 Edition, New 

Delhi Prentice Hall of India  

pp.175-177 

3.5 

 

3.6 Individual Learning – Distance Education 
 

 Individual learning is defined as the capacity to build knowledge through 

individual reflection about external  stimuli and sources, and through personal re-

elaboration of individual knowledge and experience in light of interaction with others and 

the environment. In individual learning, the learning objectives and content preferences 

are not uniform one learner may wish to maximize the amount of content for the allowed 

time, the other will look for the most enjoyable way of doing it.  Content may be studied 

in depth or scanned to evaluate the coverage of the course. 

  

 Individual students differ from one another in various ways.  A summary of them follow: 

1. Cognitive differences 

(i) Intelligence 

(ii) Creativity 

(iii) Cognitive/learning style 

(iv) Pace of learning  

(v) Concentration 

 

2. Personality differences 

(i) Self concept 

(ii) Locus pf control 
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(iii) Level of aspiration and performance motivation 

 

 A large component of individual learners are formed by adult learners who are 

either forced to study further by the demands of their work, or studies for self 

actualization or enjoyment.  When considering these learners it is important to remember 

the following aspects:  The learner 

 Have different backgrounds, expertise, goals and priorities 

 Need freedom in activities an learning material selection. 

 Need flexible interaction with resource facilitating the construction and elaboration 

of their learning strategies. 

 Need to require an overall learning experience, develop learning abilities and 

qualities necessary for effective autonomous learning. 

 

3. The Role of Instructor: 

(i) Create an environment for successful learning 

(ii) Assist learning through discussion and recommendation 

(iii) Motivate 

(iv) Inspire 

 

4. Positive Aspects of Individual Learning 

(i) Good for introverts and shy learners  

(ii) Builds self confidence 

(iii) Safe, free from peer pressure 

(iv) Intrinsic motivation. 

a. Challenged by competing with oneself  

b. Curiosity 

c. Control 

d. Fantasy 

e. Develop self discipline 

f. Can accommodate own learning style and learning approach  

g. Can work on its own time and at own pace. 

h. Repetition of work as many times as necessary to master it. 

i. Develops personal gratification. 

   

4. Criticism against Individual Learning 

(i) Insufficient interaction with peer or adults 

(ii) Neglect of morns & values 

(iii) Loneliness 

(iv) Can be boring 

(v) Needs much self discipline 

(vi) Difficult to test synthesis 

(vii) Focus on self interest and personal success and ignore as irrelevant the successes 

and failure of others. 

(viii) No support system from peers. 
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For further reading see the below referred material. 

 

Sinitsa, K (2000) Learning Individually: A life long Perspective: 

Introduction to the Special Issue. 

url.http:ifets.massy.ac.nz/periodical 

vol.1 2000/sinitsa.htm/ 

3.6 

 

3.7 Motivation 
 

 Technically, the term motivation is derived from a Latin word “move”, which 

means “to move”. This meaning is evident in the following comprehensive definition.  

Motivation is a process that start with a physiological or psychological deficiency or need 

that activates a behaviour or a drive that is aimed at a goal or incentive.  Thus the key to 

understanding the process of motivation is in the  meaning of and relationship among, 

needs drives and incentives.  

 Today, virtually all people – practitioners and scholars have their own definition of 

motivation.  Usually one or more of he following words are included in the definition.  

“desires” “wishes” “aims” “goals” “needs” “drives” “motives” and incentives. 

Motivation is anything that affects the state of nervous system to determine behaviour. 

 Motivation is the internal condition that activates behaviour and gives direction, 

energized and directs goal oriented behaviour. 

 Motivation is the state of mind which emerges within a person and directs him or 

her towards the goal or the achievement of desired result.  Motivation is an internal state 

that activates and gives direction to our thoughts, feelings and actions.  

 

Intrinsic and Extrinsic Motivation 

i. Intrinsic Motivation comes from rewards inherent to a task or activity itself. 

ii. Extrinsic Motivation comes from outside of performance 

 

Maslow’s Hierarchy of Needs- A theory of motivation 

Maslow identified five levels in his need hierarchy.  They are in brief and following. 

a. Physiological Needs. 

 Physiological needs generally corresponds to unlearned primary needs i.e. hunger, 

thirst, sleep etc. 

c. Safety Needs 

 This second level of needs is roughly equivalent to security need. 

d. Love Needs or Social Needs. 

 This third or intermediate level of needs loosely corresponds to the affection and 

affiliation needs. 

e. Esteem Needs 

 The Esteem level represents the higher needs of humans.  The need for power, 

achievement and status can be considered a part of this level. 
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f. Need for Self Actualization  

 This level represents the culmination of all the lower, intermediate and higher 

needs of humans self actualization is closely related to self concept which means 

transform perception of self into reality. 

 

To comprehend further in detail below referred material will be helpful. 

 

Crowl T.K & others 

1997 

Educational Psychology Window on Teaching 

Browa & Benchomark Publisher, Victoria 

pp.231-246 

3.7 

Wool folt, Amita. 

2004 

Educational Psychology 9
th
 Edition, Pearson 

Education, Inc New Delhi Indian. 

pp.349-394 

3.7 

 

3.8 Transformative Learning 
 

 Transformative Learning is a terms which describes a learning process of 

“becoming critically aware of one’s own tacit assumptions and expectations and those of 

other and assessing their relevance for making an interpretation.  Transformative learning 

is the expansion of consciousness through the transformation of basic world view and 

specific capacities of the self.  It is facilitated through consciously directed process such 

as appreciably accessing and receiving the symbolic contents of the unconscious and 

critically analyzing underlying premises is a term that stems from transformative learning 

theory which describes a learning process of becoming critically aware of one’s own tacit 

assumptions and expectations and those of others and assessing their relevance for 

making an interpretation. Transformative Learning theory is an adult education based 

theory that suggests ways in which adults make meaning of their lives.  It looks at what 

mechanisms are required for adults to identify, assess and evaluate new information, and 

in some cases, reference their world view through the incorporation of new knowledge or 

information into their world view or belief system. 

 Transformative learning is a process by which we call into question and taken for 

granted frames of references (habits of mind or mindsets) to make them more inclusive, 

discriminating open and reflective, so that they many generate beliefs and opinions that 

will prove more true or justified to guide action.  It often involves deep, powerful 

emotions or belief and is evidenced in action.  

 

For further reading you may visit the following website. 

 

http: transformative learning theory.com 3.8 

  

3.9 Global Virtual Class 
 

 Global virtual classroom’s goal is to empower, enable and connect  people around 

the world.  It creates a stimulating environment where students can learn  skills; including 

cross cultural communication and collaboration and information technology skills.  
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Global virtual classroom’s success is making learning both fun and relevant has earned 

the program support for education departments and leading I.T teachers all over the 

world.  It has successfully demonstrated the ability to integrate technology into 

classrooms and curriculums  while making learning fun. 

 A global Virtual classroom means when you go to class without going to class. For 

instance, you can go to class online, perhaps talk to your professor and classmates through chat, 

and even may be able to see each other through webcams. There are also systems where you 

can go to certain building, meet with some of your classmates in special room with TVs and 

microphones that can connect to other school and connect to you. 

 It is typically long distance, electronic communications with group of students and 

a teachers in a conferencing situation or classroom situation that is educational in nature. 

 A learning environment made up of different folks online, who meet together a 

regular times within physical walls, this is considered to be virtual and “global” 

 A global virtual class is usually online class in which you work online through web 

exercises, instruction is usually presented in a power point or slides online.  You also take 

tests on their own.  There is no formal lecture and communication is usually through e-

mail on discussion books. 

 

For further reading look to the following website. 

 

www.virtualclassroom.org 3.9 

 

3.10 Linking Education with Work 
 

 Equipping peoples with the skills is a top priority of our nations school, 

communities, policy makers and businesses.  The issue is, how education provides 

individuals with the opportunity to develop skills to help them succeed in an increasingly 

competitive labor market.  Engaging the educationists in this linkage between education 

and work is critical to sustaining relationship which can provide a variety of resources, 

both financial and human, for the students. 

 Some employers perceive the education systems as a failing on several counts.  

They criticise both the broad relevance of what is taught and the abilities acquired, basic 

skills such as reading, writing and calculation and general knowledge of how the world 

works but the signals coming from the labour market are mixed since other employers 

require not generic but vocational skills that are useful for jobs. 

 One issue that arises is how initial continuing and vocational educational and training can 

be better linked with work, in the framework of relationship between education and the labor 

market and as a features of each individual’s progress through life. 

 

Below referred material will help you for further reading. 

Resnick, L.B & 

Wirt, J.G 1996 

Linking school and Work Roles for Standards and 

Assessment Jossey-Bass Inc; Publishers USA, pp.1-

23 

3.10 

 

http://www.virtual/
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Activities 
 

1. Write down the learning process in your own words in the space given below 

 ________________________________________ 

 ________________________________________ 

 ________________________________________ 

 

2. Describe the learning styles and their importance in teaching learning process 

specially in Adult education. 

 ________________________________________ 

 ________________________________________ 

 ________________________________________ 

 

3. Describe the Maslow Hierarchy of needs and its implication for Adult Education. 

 ________________________________________ 

 ________________________________________ 

 ________________________________________ 

 

4. Compare and contrast the cognitive and behaviorist schools of thoughts. 

 ________________________________________ 

 ________________________________________ 

 ________________________________________  
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Self Assessment Questions 
 

Q.1 Describe the term learning and its significance in Adult Education. 

 

Q.2. “Information is received from major sensory organs of the body and is held briefly 

in sensory memory” Explain this process in your own words. 

 

Q.3. Compare and contrast the cognitive and behaviorist point of view about the process 

of learning. Support your answer with examples from your own environment. 

 

Q.4 Critically analyse the classification of learning styles. Which learning style you feel 

common in adults and why? 

 

Q.5. Define individual learning? Describe the scope of individual learning in Adult 

Education. 

 

Q.6 Define Motivation. Describe the Maslow’s Hierarchy of needs what are the 

implications of this theory in  educating Adults? 

 

Q.7 Describe the transformative learning in Adult Education 

 

Q.8 “Global virtual classrooms goal is to empower, enable and connect young people 

around the world” Explain 

 

Q.9 Give your arguments and suggestions how education can be linked with the world 

of work? Give examples keeping in view the indigenous environment of Pakistan. 
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4.1 Introduction 
 

 Androgogy is a self directed learning. It represents the needs of adults students, 

who requires teachers directions in accordance with their needs. It is based on the idea of 

individualism and maintains democracy, but Tisdell (1995) states that “social change may 

be a by-product of individual change, but it is not a primary goal of andragogy, there are 

limitations that who andragogy would contribute to creating an inclusive learning”. It is 

the process of contributing education  to foster the developmental skills in adults. Adult 

education support learning in accordance with the culture of existing environment. 

 A nation can make progress only each and every men, women, young and children take 

part in getting education. Adult education centre may be established with the support of different 

government organizations, semi-government organizations and with the help of community. The 

process of providing adult education is first analyzing the needs of locality, then planning relevant 

courses, carrying out assignments, management and monitoring the training.  

 Buzzetto-More (2007) states that andragogy is not only describes the theories of 

adult learning but it also concern with the process and its implementation in the adult 

learning. It is opposite of the world pedagogy with is the teaching learning process of 

children. In andragogy adult should know why they are learning such topics and how 

these topics help in their lives. It is an experimental and problem solving learning. Thus 

the strategies of andragogy are role playing, simulation, case study and self evaluation.  

 

4.2     Objectives of the Unit 
 

 After reading this unit students will be able to 

1) Analyse the teaching style of adult education 

2) Compare the different teaching methods used in andragogy. 

3) Differentiate between the pedagogy and andragogy. 

4) Explore the process of teaching. 

 

4.3    Pedagogy 
 

 Early classical education gave little attention on the writing process. Later this process 

was increased in the way of schooling, so it came right instead of privilege. That process which 

allow teacher-student interaction improve the student composition. According to Roger and 

Howard at al (2009) pedagogy is a teacher-centered instruction in writing successful practice. 

There are two techniques of pedagogy, i.e. the online pedagogy and traditional pedagogy. 

Teaching of writing skill is often ignored because of other ways of teaching such as the rapidly 

increasing the use of internet and computer. These ways of pedagogy improve the 

communication skills of students at all levels. The traditional pedagogy includes practical in the 

form of classroom setting, attention of students toward his topic as explained by teacher. This 

process is also known as formal education. In traditional pedagogy there may exist rote 

memorization, strict grammatical exercise, subjective assessment, class-work and the 

application of different skills in closed environment. 

 Dalton (2007) defined pedagogy as a system of principles and methods that support 

and facilitate effective teaching in traditional terms. Pedagogy is a set of instructions and 
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discussion of various approaches on these instructions. Class-room pedagogy is a teacher-

centered. Teacher uses his knowledge in teaching process.  The components of pedagogy 

are teacher-student interaction, teacher-student organization, activity design, schedule, 

setting, management and context. Most of the develop and developing countries are even 

now performing the style of rote memorization and abstract but this way of pedagogy is a 

transmission model of teaching while khan (2006) states that narrative therapy is very 

useful in pedagogy. He explores that narrative therapy are the healing and restorative 

nature of storage in main power to handling down the cultural values because these help 

in preserving the memorable things because a well told story may have more impact on 

learner than a abstract set of facts that may be forgotten shortly after they are assorted.  

 The foundation of pedagogy is laid upon normative and practical sources In this regard 

rather than natural methodology.  Giroux (2003) highlight the emerging relationship formation 

and ideological assumptions that determine the teaching and learning process. Pedagogy 

methods should be unproblematic and beyond the debates. The values of pedagogy should be 

embedded from the curriculum as the curriculum includes all the activities of students either 

perform in the educational institutions or outside of the educational institutions. Pedagogy is a 

vision for improving the quality of schooling through the engagement of teacher and students. 

For further study, go through these pages. 

 

John Loughran, and 

Tom Russel (1997) 

Teaching about Teaching: Purpose, Passion and 

Pedagogy in Teacher Education. pp.150-162 

4.2 

 

4.4     Andragogy 
 

 Neary (2002) defined Andragogy as the theory of practice and education of adult. 

However adult better respond to the electrical approach. Andragogy relies on the better 

engaging the self directed learning irrespective to age, sex and race. There is no grantee 

that who respond better knows well, because adult learning depend upon the need of 

adult. Those who are unemployed may be more motivated toward the learning. In this 

sense the Andragogy has social impact as well as social implications.  Andragogy 

contains a huge number of teaching style i.e. group work, problems solving activities, 

discussion and experimental learning. The application of these styles is different when 

teaching to a small group of learners or a huge group of learners.  

 Andragogy is a systematic way of helping adult in learning. Adult learn from life tasks, 

problems and situation that influence the learning process. Adult have to interact in society and 

play social role. Thus life experiences prepare the adult for future life. Experiences are capable 

of sharing and exchanging information. These also help to the facilitators in providing the 

guidelines and apply within the existing environment. In andragogical process learning is 

promoted by self concept. Thus according to Gboku and Lekoko (2002) the elements of adult 

education include participant interaction, constructing and developing new information and 

knowledge, engagement of adult in learning activities, exchanging and gathering information 

and the monitoring of learning process.  

 Andragogy is identified by different meaning in different countries. It depends 

upon the type of the world under discussion. In this regard Knowles, Holton and 

Sawarson (2005) describe that in United States of America,  it stands for theory of adult 
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learning and is applied on the adult education. In most of the European countries its 

meaning are dispersed and uncoordinated. Its existence coming from academic and 

professional institutions, publications and programmes that highlight the growth of adult 

education. The term Andragogy is being used in under developed as well as capitalistic 

countries relating to all types of theories i.e. reflection, analysis and training in person 

oriented programme as well as in the human resource development while Merriam and 

Brockett (2007) state that Andragogy belong to adult education. In this way of thinking 

about working with adult learners, Sometimes it is used as practice, while other time it is 

considered as theory or it is treated as the set of assumptions and methods pertaining such 

processes that help in adult learning.  

 Comings, Garner and Smith (2004) describe that Andragogy is applicable in 

diverse setting ranging from different colleges, universities, continuing professional 

education, adult religious education etc. Andragogy is a theory of adult learning which 

contains theory of adult education, theory of adult learning, methods of adult education, 

techniques of adult education, and a set of assumption for pertaining adult education It is 

a model of assumptions that deal with the learning process or construction of a 

conceptual framework that serve as a base in the provision of adult education.  

 

M. D. Usha Devi and A. 

S. Seetharamu (2004) 

Adult Education pp.1-10 4.3 

 

4.5     Assumption of Andragogy 
 

 When the goals and objectives of Adult Learning are realistic and helpfull in their 

economic and d social development. They obtained the feedback that how they are doing. 

Adults take into account the result of the efforts. So there are many assumptions about the 

techniques of adults learning. A few of them are highlighted as under. 

 Self Concept; When a person is pre-mature, he or she is dependent on others, but 

when he perceive himself as self-directing member of society he became adult. Piaget 

(1986) state that after the concrete operational stage a person is adult but the self-concept 

is bound to a particular discourse as it is affected by the culture.  

 Experience: This is the second assumption which is measured in the process of 

andragogy. When a person matures he exchanges his experiences which consequently provide a 

source of learning. Adult used experimental techniques in solving their problems. In this regard 

knowles (1984) states that immediate problems occur when experimental learning is not 

appropriate such that when new information is required. A mature person accumulates a 

growing reservoir of experience that becomes an increasing resource of learning. This led to the 

belief that adult learn more effectively through experiential techniques of education such as 

discussion or problem solving. Knowles highlight that Boud et al (1985) states that age and 

amount of experience makes no educational differences. If this is correct then case of 

distinctiveness and adult learning is seriously damaged. This assumption of Andragogy can 

arguable given an important vision in the literature of adult learning. 

 Readiness to learn; an adult readiness to learn becomes oriented increasingly to the 

developmental tasks of social role. According to Tennat (1988) it is difficult to see how 

this assumption has any implication in the process of learning. How this process is 
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helpful in the andragogy as they have to play a role due to relevance of education, subject 

area and for the need of adult education programme should be organized around life 

application. Learners’ readiness assumption can lead to technological interpretation of 

learning. This means that things become instrumental. Learning is useful when it is 

interesting and in accordance with the performance of learners’ role as worker, a mother, 

a friend, to bind social relationship and so on. .  

 Orientation of learning; An adult time perspective changes from postponed 

application of knowledge to immediate application knowledge. Dalglish (2008) says that 

this change  orientation toward learning shift from one of the subject centeredness to one 

of the problem centeredness.  

 

M. D. Usha Devi and A. 

S. Seetharamu (2004) 

Adult Education pp.52-61 4.4 

 

4.6 Comparison between Andragogy and Pedagogy 

 
 Pedagogy  Andragogy  

Concept of 

learner 

Learners are dependent 

Teachers are responsible for 

learning 

Learners learn according to interest and 

need.  

Rate of learning is different for 

different people and in different 

dimensions.  

Learners are self directing 

Learners may be dependent but 

temporary situation. 

 

Role of 

learners’ 

experience 

The experience of learner has a little 

worth. 

Learner learns from the experience of 

teacher, textbook writer, audio-visual 

producer or other experts. 

The techniques of teaching are 

transmittal techniques, lecture, reading, 

audio-visual presentations. 

Rich source of learning is life 

experiences. 

Techniques of education are 

experimental techniques, laboratory 

experiment, discussion, problem 

solving, simulation and field 

experience 

Readiness to 

learn 

People are ready to learn whatever 

society say 

Learning occur through pressure (fear of 

pass or fail) 

Learning is organized, have standard 

curriculum, uniform step by sep progress 

People learn something when hey need, 

real life task or problem 

Facilitator has the responsibility to discover 

their needs 

Learning organized about the life 

application, when learner is ready to learn. 

Orientation to 

learning 

Learning is subject matter which will 

be useful only at later time in life. 

The curriculum is logical i.e. from 

ancient to modern, from simple to 

complex 

People are subject centered in their 

learning. 

Learning is need based. 

 

There is no curriculum; it is flexible 

according to need and experience. 

 

Not subject matter 
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4.7     Process of Teaching 
 

 Teaching to adult is different from teaching to children. Children learn in a chronological 

restricted order. The status of teachers is that they are full time paid teacher. The system of 

Andragogy is the system of formal education but teaching to adult is counted in the system of 

non-formal education. They are not restricted to time and space however their needs are taken 

into account, so that the adult are able to maintain their economical and social status in their 

existing environment. Adult are self directed and learn at their own pace. So the classes may or 

may not be regular, in most of the process while teaching to adult they are not bound to attend 

classes however there is option if they want to attend the class. Adults are self directed. In this 

regard Brookfield (1992) states that when a vocational or educational programmes is set up in 

any locality, adult Create peer learning groups as soon as possible. Self-directed learners rely 

heavily on peer learning groups for support, information exchange, stimulus through new ideas, 

and allocating relevant resources. Acknowledging the accumulated experiences of adults as 

valuable educational resources. This can only be done through collaboration since it is only by 

allowing students to speak. There is no general theory of adult education because of the 

incredible number of variables. Each adult is different. Cognitive styles, learning styles, 

physiology, culture, and personality are some of the variables. But if you are prepared to listen 

to learners, they may teach you what you need to know While Cranton (1996) adult learn 

through discussion rather than testing, as much as possible about the learner's needs and 

interests for the course. Involve participants in discussions about modifying goals and objectives 

based on these needs and interests. Allow for periodic review of the goals and objectives. Ask 

for reflection and discussion of participant learning and development. discussion may be made 

on the quality, sequence, and pace of the activities. Provide access to learning resources and 

materials. Provide resources that reflect a variety of viewpoints from authors of various ethnic 

backgrounds and from both genders. 

 

M. D. Usha Devi and A. S. 

Seetharamu (2004) 

Adult Education pp.75-91 4.6 

 

4.8      Common Teaching Methods 
 

 There are a number of teaching methods to teach adults. In this regard Tough 

(1979), Tennant and Philip (2000) describe that adult facilitators arrange such an 

environment where adult participate in a dialogue and equal weight should be given to 

each adult. Such a situation is provided to them where they openly exchange their 

experiences and learn from their performing different activities.  Adult facilitator treats 

the adult friendly, bind personal relationship with learner and among learners rather than 

prescribing the role of teacher. Facilitator gives positive regard to adults and trust upon 

them. Weight may to allotted to their non-judgmental understanding for their intellectual 

and emotional values while Apps (1981) states that it is the foremost responsibility of 

facilitator to learn the name of learners even if the class is very large. This is acceptable 

by many universities. To achieve this purpose a photo can be generated on identity card 

so as to remember their names. This practice was done at Florida State University. There 

are different teaching methods. A few of them are highlighted as; 
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4.8.1 Lecture 

 Lecture method is very common in educational institutions. In is equal informative 

in formal as well as non-formal education. This method is also applicable in andragogy 

also. Aarabi (2007) states that lecture contains three elements.  The first element is 

audience, the learners, the mean by which lecture can be succeeds or fail. It is also a 

source of energy or inspiration for lecturer. The second element in the lecture method is 

giving a lecturer. Who is a master of show which define the pace, tone and style of the 

lecture. The lecturer takes into account, emotion and feeling of the learners and focus 

them into the presentation. The third and the most important element of lecture method is 

the medium through which the lecture is delivered. It is the way of training and 

transmitting the idea of lecturer to the learners. It is a communication channel between he 

lecturer and the learners. The medium may be power point presentation, the chalkboard, 

slide show etc. careful and precise control of these elements is required for successful 

lecture, because learners can easily get tired, bored and confused by crowded power point 

presentation or over crowded slides and inappropriate medium.  

 The lecture is a standard method for teaching large classes. According to Nicholles 

(2002) the learner learns better with the combination of other methods like demonstration 

and discussion. Lecturer is less effective as a mean of promoting thought critical thinking 

and in changing students’ attitude. In spite of these lecture is the main method for 

delivery of information but in lecture method students play a very passive role instead of 

active learning. Thus during delivery of lecture, a lecturer should engage the learners in 

different activities i.e. problem solving, question and answer technique and engage them 

in cooperative learning. Although these are limitation in the lecture method yet it is the 

best method for importing and transmitting information through which the learners 

become autonomous and critical thinker.  

 Lecture method is used in the formal education system when factual information need to 

be imported. Through lectures the great degree of information be shared. Lecture method is as 

effective as other teaching method when it is used appropriately. For outdoor education such as 

educational trips of different schools, lecture is used for short time duration i.e.5-15 minutes. 

Lecture method is also effective mean for drawing conclusion and for sharing the technical 

information. Lecture includes presenting equipment, exploring a technique, describing 

taxonomy or life history of a plant and reviewing information. Gilbritson et al (2005) point out 

some steps for effective lecture which are described as;  

 Prepare material in an organized manner. 

 Arrange each topic in a sequence that is logical and easy to understand. 

 Know the information well. 

 Present the information in your own words. 

 Practice helps lecturer to become comfortable with the topic.  

 Very voice inflection and volume. 

 Allow discussion during the presentation especially if the lecture is long. 

 Use example and visual aids. 

 

4.8.2 Discussion 

 Self directed learning, facilitation, andragogy and adult learning principles all focus 

on the importance of developing a teaching learning process because the humanistic 
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based adult education is criticized due to lack of interest in the content of education and 

its social and ethical outcome. Foley (2004) states that discussion in adult education helps 

in teaching and learning both in content and process. Discussion has two main features, 

one is the purposeful conversation about a topic of mutual interest and other equal 

participation. In discussion sharing of ideas take equal conversational time. The goals of 

discussion are cognitive and defective. Discussion takes into account the analytical 

capacities, appreciation of complexities, identification with the subject matter and the 

tolerance of applying viewpoint but in competitive and individualistic culture discussion 

may be problematic however discussion prevail same qualities i.e. discussion topic is 

stimulating, the group leader is well versed in dynamic and for the topic under discussion, 

enhance the communication skills and develop moral culture. 

 According to Herman and Mandell (2004) discussion brings learner into learning 

realtionshop. Learners share theme, information and questions from the context of their 

lives. Discussion is the process to integrate them then it become meaningful and 

consequently learning is achieved. It enhance the academic and social outcome. 

Discussion facilitate the integration of self-relection collaboration and evaluate the 

dialogue learning. Discussion helps in evaluation of adult learning. During discussion 

learner ability mental level and intelligent is assessed. In discussion learner not only 

assess the important topic for themselves but it explain their belief, make connection to 

the topic which are ignored as well it develop skill and motivate learner for learning. 

 Facilitator help learners to talk about a particular topic. In this regard Curzan and 

Damour (2006) state that prepare the learners for discussion in the natural course because 

it is not moving away from goal but tit helps to achieve the objectives. Discussion is 

germane to the topic and most important for learners who are talking on a particular issue 

so as to find intriguing. In discussion learner does not know the answer of the issue, so 

they should be free for discussion whereas the facilitator helps them occasionally. For a 

discussion should kept the following points in mind. 

 

 Help learner to participate in discussion. 

 Help learner speak and respond to each other. 

 Help learners in exploring a variety of viewpoints. 

 

 Facilitator tie together various comments of learners at a given topic, explicitly 

states connections, summarize points and counter points or dilemmas with which learners 

are struggling. Takes notes on the students’ comments and helps the learner to come to 

the point and to achieve their objectives.  

 

4.8.3 Core Study 

 The core study for the educational reform is to equip students for life-long learning and is 

fundamental to the objectives. It develop thinking abilities among learners. In this regard 

Altschuld and Kumar (2002) state that thinking abilities are the heart of science teaching. For 

instance; An assumption which underlies education is science as a core study is that scientific 

literacy is important for all citizens. It enables learners to use scientific principles and process in 

making personal decisions. The core study enables learners to interact with society which is 

dependent upon the scientific and technological skills. 
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4.8.4 Brain Storming  

 Brain storming is an educational method that emphasized on the shifting of subject 

knowledge to skills thus most of the educational organizations prepare their students 

neither for the world of future nor for the past. They create skills in the students that 

require creativity and imagination and ability to think outside of the classroom situation, 

that have the capacity of problem solving. In this regard Longworth (2003) says that there 

are hundreds of examples of initiative techniques which are used for training i.e. 

relaxations, learning techniques, meditations creativity, simulation, analysis, imagination, 

exercises, music etc. these and all other techniques are helpful in brain-storming. So these 

are successfully used in business and educational institutions.  

 Fasokun, katahoire and Oduaran (2003) state that in brain storming learners come 

together and generate new ideas around a specific area of interest. Adult generate 

brainstorm idea to generate large number of responses on a particular issue. For example 

most of the adult are irregular in the class, it is a facilitator, who bring idea that how 

organize the brainstorm so that they become regular. Well organize brainstorming help 

the adult to get maximum benefit. The facilitators are capable to identify the weaknesses 

of the adults and find the techniques so that they evolved be able to accept their 

weakness. In brainstorming the facilitator should follow the following standard rule.  

1. “Postpone and withhold judgment on ideas until the completion of brainstorming 

session. 

2. Encourage all kinds of ideas from the learners. 

3. Encourage learner to build on the idea put forward by other. 

4. Help learner to understand that every person and every idea counts and has equal 

merit. 

 There is no strict rule for the brainstorming, however Lee-Davice and Bailey 

(2006) describe that causes and effect used to support for making brainstorming session. 

Various techniques are being used to break the complex problems and give better 

understanding. So the collective action should be taken if necessary to integrate the adult 

at the same idea. 

 

4.8.5 Guest Speaker 

 To invite someone guest speaker in the class. It is usually someone who is 

specialist in his field. This give students a new spectrum on the topic. Hearing about the 

topic from different voices and seeing different person allow the students to engage to 

recall their memories speaker Guest according to Utter (2007) is liked by the most of 

learners. They realize the topic studying in the class has extreme importance if the 

speaker faced difficulty to come or come for from area. What students behave with the 

speaker if they are unable to understand the topic? So the guest should have experience of 

teaching to large group as well as small group. a speaker should be able to use a large 

vocabulary  and explain presents on each and every point of the topic. It is better that 

facilitator or coordinator should inform the guest 2-7 days before that he has to deliver a 

presentation on the topic given. So that the guest has sufficient time and may prepare 

himself for delivering the topic, not only to satisfy the learner but to impart knowledge.  

 There are a few points for a class with guest speaker as pointed out by Curzan and 

Damour (2006); 
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1. Began class by dealing with the minor class business and then introduce the 

speaker. 

2. Tell student about the format of presentation. 

3. Turn the class over to guest speaker. Advance preparation with the speaker make 

class situation appropriate and interesting. 

4. Don’t disturb the speaker during speaking if his talk in pinching, too low or too 

high or wrong and wait for the natural break. Than help the speaker to focus on the 

subject. 

5. If you have some questions wait till the speaker end his presentation 

6. Only a few questions should be asked to speaker. End the class on time and at the 

end thank the speaker.  

7. If students have any unanswered question, hold the question and discuss later.  

  

 The older teacher of school may be the guest speaker, as the teacher knows most of 

the students and their parents. Guadarrama, Ramsey and Nath says this (2005) old teacher 

should provide opportunities and told them about the new class. The way of teaching 

students should be told about the back ground of the teacher than they like to listen his 

speak with great attention. At this introduction student must roll their eyes and do their 

assignment. Experience shows that the old teacher being a guest speaker is very effective 

for the class. 

 

4.8.6 Laubach Methods 

 Frank Laubach is the founder of Laubach literacy and mission according to 

Coming, Garner and Smith (2006) Laubach involve in literacy work from 1920. He 

discovered a number of teaching methods to teach adults. He employed systematic way, 

sound relationship, ket words and pictures not only in 312 languages but also phonics 

intervention in spoken language. Laubach was also centered with the relationship 

between volunteer and learners. In his teaching style he pinpoint three philosophical 

commitment that is; 

 Community programme should be a mean of other ends i.e. community 

development. 

 Programme should began with the predominated. 

 Population slowly become more diverse over decades. 

  

 In Laubach methods tutors were trained so that they have to improve the literacy 

situation. Tutors training include instructional approach, traditional direct instructions, 

drill and practices. Tutors were also trained into non-instructional procedure i.e. the 

language experience approach, individualized reading and expressive writing. These 

strategies were combined to establish an experimental learning. In Laubach method there 

was also a ‘community based volunteer literacy programme’. This include language 

experiences sentence writing, journal writing and writing for publication in the literacy 

programme.  

 Austin (2003) Laubach intends to convert literacy students into literacy teacher, 

augmenting on the literate population. The Laubach desire was to spread Christianity and 

promote biblical thinking throughout the world.  The Laubach method is almost entirely 
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phonic based with mechanism of two steps which help to teach reading by isolating the 

letters of alphabets and repetitive by reshaping them. In Laubach method key words are 

centered and deployed by the educators.  Stories were used in the Laubach primer. 

Laubach motto was to spread Christianity so the method adopted reflects the conditional 

learning instead of learning and applying comprehension.  

 Ofiesh and Meierhenry (2004) state that Laubach method is very effective in 

literacy education. In Laubach method crops of inmate instruction’s has been trained. 

These instructions are teaching to following inmates. Thus there will be a large increase 

in students body as well as the instructors. Thus more space is required to train the 

followers. In this method a large language laboratory was formed where students learn 

English reading, speed reading, foreign language and vocabulary development. Each 

student is required to spend two hours a day in the laboratory. This programme was 

organized by two inmates of the school, who had to do their work in the laboratory assign 

one-half each day. Whereas the programme material was self instructional and available 

in the wider variety of subjects as well as for the different grade level. There was no pre 

and post text /examination. Only the motto was to spread literacy.  

 

4.8.7 Paulo Freire Method 

 Teaching of adult is a process of promoting literacy Brazil is among one of those 

countries whose literacy rate was very low. Before 1950 most of the population was 

ignorant about their religion. Thus according to Gvirtz (2008) the intense campaign was 

started to teach adults read and write. This campaign was not only started public schools 

but also many projects were launched to educate population so that hey could participate 

in Brazilian political and social life. Literacy campaigns were also started to promote 

literacy throughout the country involving teachers and students, motivated by the 

possibilities of learning how to read, write, calculate as well as learn other basic subjects. 

In a Brazilian educator Paulo Freire derived several methods to promote literacy. He 

started many adult literacy projects that were reformulated and amplified during the 

following years, that would known nationally and internationally Paulo Freire methods 

for adults’ literacy. 

 The year 1960 was the period of mobilization and discussion in the field of 

education and culture. According to Gvirtz and Beech (2008) Brazil started free public 

education, and participation of the population in th nation destiny. There were two groups 

at that time in Brazil. One is called liberal and other nationalist. The main aim was 

strengthen the Brazilian economy. Liberal group accepted the foreign capital in brazil 

while the nationalist rejected. This issue can be solved by political process which without 

expending the literacy seems impossible. Thus a campaign for organization of education 

and literacy was started. Courses for the adult education were launched. Paulo Freire 

implemented different ways to promote literacy so that the adults would be able to take 

part in political activities in Brazil. All these methods were known as Paulo Freire 

methods. 

 Barr, R.R. describes that Freire coordinated a programme which was supposed to teach 

five million Brazilian to read and write within two years. The motto was to bring about change 

in political power. Paulo Freire methods were implemented officially not to impart literacy 

mechanically but politicize the person learning to read and write. Freire obviously used the term 



 57 

 

metaphor, which means to cope with the politics. At that  time various part of the world seeking 

to embrace their own politicization and to discuss the Christian democracy in Chile. Paulo 

Freire also wanted to spread Christianity throughout the world. 

 

4.8.8 Tutoring 

 Tutoring is a key process for promoting learning through a form of teaching which 

involve the direct interaction between teachers and taught. This is an interaction process 

of minds. Improvement of tutoring skills increases the quality of students learning 

experience. Tutoring also enhance the students achievement such a situation can be 

created in which learners peers may act as a tutor. This is also considered as a peers 

interaction process. This way of tutoring is economical. Desferges and Fox (2002) state 

that tutoring is beneficial for peer tutoring, because peer interaction involves them into 

andragogical and pedagogical process which consequently enhance their understanding. 

The validity of this process can be tested through understanding of tutoring process. 

Tutoring contribute to developmental psychology and the theory of tutoring. Tutoring 

involve mutual intellectual adjustment of learners as well as tutors. So that the tutoring 

problems can be solved.  

 Tutors can be very isolated who work from home or any other place, they met their 

colleague and learn through sharing their ideas. In distance education tutors provide 

guidance to accommodates variations in working practice and to filling the gaps of tutors 

and learners. In this regard Donald (2008) describes that tutors can benefit fro m the other 

tutors. They can maintain and update the standard of their activities, particularly in 

discussion and practical issues. However to make tutoring effective face to face 

components be provided occasionally. As well as the online tutoring is concerned, there I 

distant ideas about it, for instance, some tutors know online working very well and they 

have the idea that their learners also know the online working excellent. So they can 

benefit from their experiences very well, but experience show that most of the learners 

are ignorant about using the internet.  Thu the result would be negative. Online 

communities keep tutors in touch with many ways. A study was taken for the tutors 

working at UKOU in 2008. that study contain two types of communities. First those 

tutors who were course related i.e. associated with the particular course while the other 

tutors were inter-disciplinary i.e. catering to shift he population tutors from all faculties. 

“the course of related forum was very popular with tutors, particularly the opportunity to 

discuss the inter-predation of assignments wording or unexpected answer from the 

students, they were used for sharing teaching materials and tips for tutorials and were 

valued as a way of keeping in touch and competing isolation” (p.184) while the inter 

disciplinary forum were less used and lack of providing purpose and to focus at heir 

point. They used the techniques of questions and answers and peer supports.  

 In tutoring process there is a method of ‘cooperative group teaching or peer 

tutoring’. This strategy relates to the learning and teaching of peer for increasing the 

effectiveness of teaching. Cooperative group teaching is not used in reading but in maths, 

science, social studies and so on. Mitchell (2007) state that peers tutoring is the 

supplement of other teaching methods. It is a mean of teaching skills and knowledge 

which promote fluency. Tutoring to the same age is very beneficial to the same age while 

it is some what difficult in the cross age tutoring. The best tutoring way is when all the 
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learners are involve in the tutoring process. The learners with special needs can also gain 

self-esteem by acting as tutor. Peer tutoring is based on the idea that students learn from 

each other. The peer tutoring may be as in which a old age learner is selected as monitor 

and he teaches the other student s wheel other way of peer tutoring is that half of the class 

is tutor while the other half is learner under the assistance of teacher. Group tutoring 

bring benefits to the tutees, the tutor and educator. Tutees get benefit from the individual 

attention, instruction, feedback an additional support to engage him with tasks while tutor 

gain self-confidence and educators are capable to increase the level of cooperation with 

the learners and make educational system cost-effectiveness.  

 

Muhammad Sharif Khan and 

Syed Rashid Akbar (1997) 

School Teaching. pp. 49-74 4.7 

 

4.9 Teaching-learning Environment  
 

 Process of teaching includes the teacher experience of teaching, how these 

experiences are used for effective learning. Teacher prepare lectures that may be 

interpreted in teaching learning environment. Teacher manage activities, identify the 

tasks suitable for managing learning environment. Nicholles (2002) pointed out that 

teaching learning environment can be effected by teachers perceptions, strategies and 

behaviour, students perceptions, strategies and behaviour and the characteristics of 

teaching tasks and activities. The interrelationship of these elements reflects the process 

of teaching learning environment. The application of this process is that teachers has to 

understand his perceptions and that of the learners perceptions and also capable to 

understand the accepted outcome of existing environment. Tutor may construct the 

learning environment and judge the effectiveness in terms of students’ achievement. 

Teaching style and teaching forms thinking in relation to learning environment while 

learning environment includes exposition, academic work and environment. Students 

learning  directly related to student’s thinking and response to lecture, learning style, 

exposition, prompt and information. Exposition that create a suitable environment for 

teaching learning includes structure and purpose of learning experiences, information 

describing and explaining, using questions and discussion to facilitate and explore 

students learning and understanding the concept of knowledge. 

 Corte, Verschaffel and Entwistle (2003) state that term teaching learning 

environment was used in the project  tiled ‘to cover a broad range of potential differences 

in students learning both within and beyond particular course unit’.  Teaching learning 

environment cover social, cultural and political context, institutional and professional 

context, the ascept of course design, organization, teaching and assessing course content, 

staff student relationship and student coherent to particular course. The concept of 

teaching learning environment is directly related to the experience of students, their 

impact on learning and studying and the effect of specific institutional and disciplinary 

context. For creating a powerful learning environment, involvement of a students on a 

particular subject be encouraged. It is founded that multiple choice questions and short 

answer tests induce surface approach while more open form of assessment i.e. writing of 

essay, solving problems and project report have deep effect on learning environment. A 
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number of factors involve in teaching learning environment i.e. general relationship, 

complex and dynamic interplay of attitude, emotion, pressure among people and a variety 

of influences from social and academic environment provided to students. From the 

above discussion it is concluded that powerful learning teaching environment includes; 

 

 Provision of authentic, open problems and learning materials presented in a verity 

of formats and designed to make connection with students, previous knowledge 

and interest 

 Teaching methods which arose interest, activate prior knowledge, clarify meanings 

and model appropriate learning strategies and reflective processes. 

 Specific learning strategies specified in detail, which these pops removed by degree 

to encourage subsequent self regulation of studying; and  

 Students monitoring their own strategies and discussing with the other students.  

 

 Teaching learning environment can be created through different approaches, two 

approaches are very common one is deep approach while other is surface approach. 

Verschaffel (2006) described that learning consisted of mainly six factors, they are 

interest and enjoyment, charity and coherence, encouraging learning, set work and 

feedback, staff enthusiasm support and student support. The first factor reflect the 

students attitude while the other five perceived teaching learning environment. Author 

made a research on the perception of students in teaching learning environment and state 

that correlation across the sample shows that nature of relationship level and analysis of 

studying in relation to percentage agreement with specific items describing percentage of 

teaching learning environment for the possible reasons and various approaches to 

learning and studying. It is concluded that teaching learning environment correlate the 

student perceptions. They divided the class into three groups, A, B and C. this indicates 

that application of different methods create the teaching learning environment and 

enhance the interest of student toward study.  

 

OECD (2000)  Where are the Resources of Lifelong Education pp. 

143-147 

4.8 

 

4.10 Indirect Instructions 
 

 Direct instructions immerse students in the use of their language. In language the 

knowledge of grammar is direct instruction because student s do not need to read text, 

workbook or do exercise. Willams (2003) describe that when students know grammar 

and its uses to explicit level. They passes their concept and use the vocabulary of 

language. They can easily share ideas with their learners and colleague. Direct instruction 

provide basic concept to learner and ask them to use those concept to analyze their 

language. In this way student share excited to use grammar and try to find opportunity to 

utilize their knowledge. One of the more effective activity is students become researcher 

through listening and speaking with others. In this way they identify their goals and know 

the variations in usage of grammar. They also aware how other use grammar in their 

daily life and also aware of their own use. Student are provided opportunities to use 
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grammar and find out the common error in use of language. Direct instruction works best 

when complemented by indirect instruction, which link the study of grammar and usage 

to some other subject as an integral part of daily activities.   

 Different approaches to direct instruction  attempt to meet learner need in different 

ways. Hardy and Mawer (1999) state that different approaches of instruction are 

characterize as either direct or indirect instructional processes. Direct instructions usually 

means that the teaching is explicit. The teacher breakdown skills and organize 

instructions on how to do whatever expected of the learner. Direct instruction is usually 

highly monitored by the teacher and is almost often explicit. Indirection instruction 

implies that learning outcome are not prescribed by the teacher direct instruction 

strategies involve the learner in the process of creating rather than duplicating the 

response identify by the teacher.  

 Looi, Jonassen, and Ikeda, (2005) state that simulations, games and understanding 

of new situation and involvement in various activities are direct instructions. Teacher 

ability to respond the experience, engaging the student sin dialogue and to utilize direct 

instruction such as questing, modeling and prompting. Students experience with the 

simulation help them in gaining knowledge. Experience bring about change in interacting 

with society. In this way student need not to read the text or any other book to increase 

their knowledge. Only direct instructions are helpful for the m to interact with their 

colleague by sharing ideas and by providing opportunities to work for the betterness.  

 

Office of Techology  

Assessment (USA) (1993) 

Adult literacy and new Technologies: Tools 

for a lifetime pp. 17-24 

4.9 

 

4.11 Activities 

 
1. Have a visit to different literacy centers and prepare a list for the educational 

process by taking interview of different personnel.   

2. Visit to different NGOs which are providing education to adult and discuss the 

management process of the problems involve in smooth running of literacy centers.  

3. Have a visit to different NGOs, meet the managers and directors of NGOs and 

point out the needs of that locality and to add their needs in curriculum 

development.  

 

4.12 Self Assessment Questions 

 
1. Define andragogy; its techniques also explain the process of pedagogy. 

2. Elaborate with examples the process of pedagogy and discuss in detail the steps 

involved in pedagogy techniques. 

3. It is said that pedagogy is teacher-centered. Comments on it if you agree with the 

statement and if not why? 

4. Define andragogy. Does andragogy promote self learning?  

5. Andragogy belong to adult education and the process of adult learning at their own 

pace. Discuss. 

6. Explain the teaching techniques involve in andragogy. 
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7. Differentiate andragogy and the assumptions of andragogy. Also explain that adult 

use experimental techniques in problems solving. 

8. Compare the andragogy and pedagogy techniques, which are best suitable in the 

adult learning. Discuss. 

9. What is the teaching process? Enlist the techniques involved in process of 

andragogy. 

10. Enlist the common teaching methods in andragogy. Which method do you think 

best suit the andragogy and why? 

11. Define lecture method. Explain the process and medium used in lecture method. 

12. How lecture can be made effective. Discuss. 

13. “it is said that adult learn through discussion” do you agree with the statement 

explain, if not why? 

14. Define core study. How can it help in adult learning. 

15. What is brain storming, briefly describe the causes and effects use to support for 

making brain-storming session. 

16. Explain in detail the techniques used in the session of brain-storming. 

17. Guest speaker is very effective in adult learning. Discuss. 

18. Mostly guest speaker create interest in adult learning by introducing new 

techniques. Discuss. 

19. Discuss the merits and demerits in andragogy. Elaborate these  with examples. 

20. Enlist the ethics involved in accommodating guest speaker. 

21. Define Laubach Method. Discuss its philosophical statements and teaching styles 

in Laubach Methods. 

22. Laubach method helps in promoting literacy. Discuss. 
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5.1 Introduction 
 

 A person is functionally literate when he or she has acquired the knowledge and 

skills in reading and writing which enable him/ her to engage effectively in all those 

activities in which literacy is normally assumed in his/ her culture or group. On the 

contrary the person who lacks knowledge and skills in reading and writing which could 

enable him to engage him effectively in his culture or group, is considered illiterate. An 

illiterate person is unable to read, write and do simple arithmetics. (R.A. Farooq, 1993) 

 Literacy, an important indicator for monitoring progress towards universal primary 

education, was assessed by enumerating household members who reported the ability to 

both read and write with understanding in any language, excluding Quranic reading if this 

was the only response. 

Literacy compains are normally project based, just imparting the basic reading, writing 

and arithmetic skills.   

 The constitution of Islamic Republic of Pakistan enjoins upon the state to eradicate 

illiteracy and provide universal compulsory free education up-to secondary level within 

minimum possible period. Government of Pakistan signatories of World Declaration on “ 

Education For All” and  has committed to reduce adult illiteracy by 50% if the existing 

illiteracy rate, this commitment has been reaffirmed by Pakistan at various national and 

international forums. 

 

There are three types of education efforts which make an individuals literate.  

 Formal Education 

 Non-Formal Education 

 Informal Education 

 

Formal Education:  
 The education obtained by attending educational institutions like schools, colleges 

or madrassas is called formal education. Children belonging to different age groups, 

come to these educational institutions and study in different classes. The aims of 

education and period of time are fixed beforehand. 

 

Non-Formal Education 

  The part-time educational programmes held out-side existing educational 

institutions, directed to fulfil particular needs of students. 

Non-Formal Education done outside the framework of the “School” can also be 

institutionalized, graded and structured, but very flexible and more diversified. Non-

Formal Education complements Formal Education, these both constitute and integrated 

whole. (R.A. Farooq) 

 

Informal Education 

 Learning that takes place outside a dedicated learning environment and based on 

non course learning activities e.g. discussion, talks or presentations, information, advice 

and guidance. 

 (http://www.infed.org/biblio/inf-lrn.htm) 
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5.2 Objectives of the Unit 
 

After reading the unit, students will be able to 

1. Analise formal, non-formal and informal concept of education.  

2. Discuss the concept of literacy, literacy trends and efforts for reduction of 

illiteracy.  

3. Discuss different programmes and efforts for the improvement of literacy.  

4. Compare the rate of literacy in different provinces of Pakistan.  

 

5.3 Concept and Scope of Literacy 
 

 Literacy, an important indicator for monitoring progress towards universal primary 

education, was assessed by enumerating household members who reported the ability to 

both read and write with understanding in any language, excluding Quranic reading if this 

was the only response.  

 There is a difference between Literacy and Education. Education is normally 

through a program that you follow for years, while literacy campaigns are normally 

project-based, just imparting the basic reading, writing and arithmetic skills.  

 People having reasonable literacy and numeracy skill tend to enjoy a relatively better 

quality of life as compared with educated persons earn more and are respected by the society. 

 Literacy leads to education and results in the empowerment with acquisition of the 

essential knowledge and skills, which enable one to engage in activities required for 

effective functioning of the individual in his group and community and use these skills 

towards his own and his community’s development.  

 

For details study, students may be go through following sources. 

 

Training Manual For Local Govt. Representative in Non-Formal 

Education 

Pp 10-11 

5.1 

R.A. Farooq (1993)  Orientation of Educationists Izhar sons, Lahore 

Pp 131-132 

5.2 

 (http://www.infed.org/biblio/inf-lrn.htm) 5.3 

 

 The people who have acquired basic literacy skills through primary education or through 

literacy classes are called neo-literates. Generally, there are three categories of neo-literates:  

 

1. Beginning level: Neo-literates who have limited literacy skills and those need 

guidance to use learning materials and need simple reading materials suited to their 

abilities and interests.  

2. Middle level: Neo-literates who are those who can read newspapers, stories, songs and 

comics by themselves and try to understand them in relation to their daily experiences. 

3. Self-Learning Level: Neo-literates who are those who can study books and 

newspapers independently and who are willing to go to libraries and other places of 

interest in search of reading materials. (A.R. Farooq) 
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4. Recently, Actionaid International, in collaboration with UNESCO consulted 142 

organizers of literacy programmes and experts in 47 countries to evolve a common 

understanding about the concept and definition of literacy. As a result, the 

following perception of literacy has emerged: 

 

 “Literacy is about the acquisition and use of reading, writing  and numeracy skills, and  

thereby the  development of active  citizenship, improved health and  livelihood, and  gender  

equality.  The goals of   literacy  programmes should reflect this understanding.” (UNESCO 2005) 

 

 The above perception makes it clear that the pursuit for literacy should not be 

confined to the acquisition of the ability to recognize alphabets, or read and write simple 

words only. Equally important is practical application of this ability to become and active 

member of the society, improve the quality of his/her life, enhance livelihood, and 

become conscious about gender equality and other social norms and values of the society. 

It may thus be concluded that although skills of reading, writing, and numeracy lay the 

foundations for literacy, the ultimate goals is to use these skills for improving quality of 

life by acquiring new information and knowledge and bringing healthy behavioral 

changes among the adult learners. (Ministry of Education, 2007)  

 According to Pakistan Social and Living Measurement (PSLM) Survey (2007-08), 

the overall literacy rate (age 10 years and above) is 56% (69% for male and 44% for 

female) in 2007- 08 compared to 55% (67% for male and 42% for female) in 2006-07. 

Literacy remains higher in urban areas (71%) than in rural areas (49%) and more in men 

(69%) compared to women (44%). When analyzed provincially, literacy rate in Punjab 

stood at 59 % followed by Sindh (56%), NWFP (49%) and Balochistan at 46%. The 

literacy rate of Punjab and Balochistan has improved considerably during 2006-07 to 

2007-08. (Ministry of Education 2007) 

 

An update of the five censuses is as under: 

 

Definition of Literacy and Literacy Rate according to Different Census 

a) 1951 Census One who can read a clear print in any language. 16.4% 

b) 1961 Census One who is able to read with understanding a simple 16.3% letter in 

any language 

c) 1972 Census One who is able to read and write in some language 21.7% with 

understanding. 

d) 1981 Census One who can read newspaper and write a simple letter 26.2% 

e) 1998 Census One who can read a newspaper 43.9% and write a simple letter, in 

any language. (Munir Ahmad 2005) 

 

Munir Ahmad 2005 Pakistan: Where and who are the world’s illiterates? 

Education for All Global Monitoring Report 2006, 

Literacy for Life 

Pp 2-3 

5.4 

 

 



 70 

 

5.4 Provincial Comparison in Literacy/Illiteracy Rates 
 

 Over all literacy rate in Pakistan is 55% ( male: 59%, female: 52%, rural: 51%, 

urban: 66%) Punjab  61% (male: 62%, female 59%)  Sindh 51% (male: 55%, female: 

46%) NWFP 49% (male: 55%, female: 41%) and Balochistan  41% (male: 47%, female 

35%)  The province of Balochistan is the most disadvantaged as regard literacy rate. 

(Government of Pakistan 2008-09)  

 

Table: Literacy Rate 10+, GER & NER Trends in Pakistan & Gender Parity Index (GPI) 

 

REGION/ 

PROVINCE 

Literacy Rates       

(10 years & above) 

GER Primary  

(age 5-9) 

NER Primary 

(age 5-9) 

2005

-06 

2006

-07 

2007

-08 

2005

-06 

2006

-07 

2007

-08 

2005

-06 

2006

-07 

2007

-08 

Pakistan Male 65 67 69 94 99 97 56 60 59 

 
Femal

e 
42 42 44 80 81 83 48 51 52 

 Both 54 55 56 87 91 91 53 56 55 

 Rural 44 45 49 80 84 83 47 52 51 

 Urban 71 72 71 106 106 106 65 66 66 

 GPI 0.65 0.63 0.64 0.85 0.82 0.86 0.86 0.85 0.88 

Punjab Male 66 67 70 98 106 102 60 64 62 

 
Femal

e 
47 48 48 89 95 92 53 59 59 

 Both 56 58 59 94 100 97 57 62 61 

 GPI 0.71 0.72 0.69 0.91 0.90 0.90 0.88 0.92 0.95 

Sindh Male 67 67 69 88 88 87 54 56 55 

 
Femal

e 
42 42 42 71 68 72 47 43 46 

 Both 55 55 56 80 79 80 50 50 51 

 GPI 0.63 0.63 0.61 0.81 0.77 0.83 0.87 0.77 0.84 

NWFP Male 64 67 68 93 96 94 51 56 55 

 
Femal

e 
30 28 33 70 6782 71 42 41 41 

 Both 46 47 49 83 82 83 49 49 49 

 GPI 0.47 0.42 0.49 0.75 0.70 0.75 0.82 0.73 0.75 

Balochista

n 
Male 54 58 66 79 89 88 39 49 47 

 
Femal

e 
20 22 23 50 52 59 27 32 35 

 Both 38 42 46 65 72 75 34 41 41 

 GPI 0.37 0.38 0.35 0.63 0.58 0.67 0.69 0.65 0.74 

Source: Pakistan Social & Living Standard Measurement Survey 2007-08 

 

 Around 65% rural females in Balochistan province are illiterate. Male literacy rate 

is higher than females in all the provinces and regions of the country. Number of factors 
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may be attributed to low literacy rate of rural females, are lack of awareness regarding 

importance of education and literacy, lack of easy access to schools and literacy centers 

and local social taboos/customs etc.  

 

 

Allocation of Budget for Education 

 In less develop countries including Pakistan, the expenditure on education is quite small 

as compared to the other sectors of economy. In 2008-09, estimated current expenditure is Rs. 

200.4 Billion. and developmental 75.1 Billion, Total public sector expenditure on education is 

Rs. 275.5 Billion. Which is 2.10% of GDP and 11.52% of total expenditure.  

 (Provincial and Federal Budget Document, Ministery of Education) 
 

Table- Expenditure on Education 

Year 

In Billion Rs. 
Expenditure on 

Education 

Current Development 

Public Sector 

Expenditure 

on Education 

As % of 

GDP 

% of Total 

Expenditure 

2000-01 69.5 6.4 75.9 1.82 10.6 

2001-02 70.4 8.5 78.9 1.79 9.5 

2002-03 79.5 10.4 89.9 1.86 10.0 

2003-04 94.3 29.9 124.2 2.20 13.0 

2004-05 106.6 33.4 140.0 2.15 12.5 

2005-06 128.9 41.9 170.8 2.24 12.2 

2006-07 159.9 56.6 216.5 2.50 12.0 

2007-08 190.2 63.5 253.7 2.47 9.8 

2008-09* 200.4 75.1 275.5 2.10 11.52 

*Estimated Source: Provincial and Federal Budget Documents, Ministry of education 
 

For further details, following references are recommended.   

R.A. Farooq (1993)  Orientation of Educationists 

Izhar sons, Lahore 

Pp 131-132 

5.6 

UNESCO 2005 Global benchmark for Adult Literacy, Global 

Compain for Education/Action Aid 

International  

5.7 

Ministry of Education 

2007 

Pakistan Social and Living Measurement 

Survey 2006-07 

Govt. of Pakistan, Statistics Division,  

Federal Bureau of Statistics 

Pp 4-7 

5.8 

Munir Ahmad, 2005 Pakistan: Where and Who are the World’s 

Illiterates? 

Education for All Global Monitoring Report 

2006, Literacy for Life 

5.9 
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Pp 4-5 

Government. of Pakistan 

2009 

Economic Survey of  Pakistan 2008-09 

Finance division, Economic Advisor’s Wing. 

Islamabad 

Pp158-159 

5.10 

5.5 Nai Roshni School and Iqra Project 
 

 A National Literacy Plan was prepared in 1983 and launched in 1985. The 

Programme was implemented for 9 months only and 99,000 adult literates registered and 

mostly passed. Though, with the change in the Government., NLP was abandoned and 

two new programmes viz: Nai Roshni School and Iqra Program started in 1986-87 for 

out-of-school children and adults. 15,000 Nai Roshni Schools were opened and 400,000 

students registered who benefited from this programme. On an evaluation it was found 

that 95% schools were functioning. Likewise, Iqra centres also made 18,000 persons 

literate. These findings were brought out by the tripartite evaluation carried out in 1987. 

As always, with the change of Government., both programmes were wound up and assets 

created to the tune Rs. 840 Million went waste. (Munir Ahmad, 2005) 

 

Munir Ahmad, 

2005 

Pakistan: Where and Who are the World’s Illiterates? 

Education for All Global Monitoring Report 2006, Literacy 

for Life 

Pp 8-9 

5.11 

 

5.6 Non Formal Basic Education (NFBE) Schools 
 

 The Prime Minister’s Literacy Commission in 1995 formulated a project titled 

"Establishment of 10000 Non-formal Basic Education Schools" with the total cost of Rs. 

1,263.375 million. The project, based on the idea of a home-school to be run through NGOs 

(Non Govt. organizations) and CBOs (Community based organizations), was to be 

implemented within a period of five years. However, the project suffered due to financial 

constraints. The Education Policy (1998-2010) recommended to expand the programme at a 

larger scale, by opening 75,000 NFBE Community Schools during the next three years. 

 At present, around 9,000 NFBE Schools are functioning throughout the country 

having an enrollment of 300,000 students.  (Government. of Pakistan 2002) 

 

Salient Features of the Project: 
  

 Non-formal Basic Education Schools are established in those areas/villages or 

hamlets here Government Primary Schools are non-existent, or where separate schools 

for girls are not available,or where girls’ participation rate at primary level is low, or 

where female illiteracy is pronounced, or where drop out rate is higher. 

 Basic Education Schools offer learning opportunities to these out-of school 

children of age 5-9 (and miss-outs/drop-outs between the age of 6 to 14 years). 

 An educated person, preferably a trained PTC to be contracted for the task against a 

fixed emolument of Rs.1,000/- per month. Teaching aids like black boards, charts, mats 
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etc. for students are provided by the Government. Learning materials in the form of 

books, notebooks, pencils, slates etc. are supplied to learners free of cost. 

 Curriculum of formal primary school system is used for all fresh entering children 

of age 5-9. (Whereas, a condensed non-formal primary level basic education course has 

been developed for dropouts and out of school youth of age 10-14 and above). 

 Preference has been given to the establishment of schools for females. Final 

examinations are conducted by Examination Teams headed by authorized representatives 

from District Education Offices.  

 Graduates of Non-Formal Basic Education Schools are eligible for admission in 6th 

Class in formal schools. Schools function at places provided by the community free of 

charge. These may include public places, mosques, community centers, buildings donated 

by philanthropists, or residence of teachers. 

(Chp. 4, page 19) 

 

5.7 Crash Literacy Programme 
 

 The Ministry of Education planned a Crash Literacy Programme in May 1998. The 

purpose of the programme was to increase participation rate by making maximum use of the 

available resources like school buildings and teachers during summer vacations and evening 

hours. This programme was aimed at promoting literacy and basic education in the country. 

Under the Federal Areas Crash Literacy programme, about 87 literacy centers were opened in 

three phases. The total enrollment of these centers was around 1500. The assessment/evaluation 

test conducted by the Ministry indicated that 82% qualified/passed. 

 In the past, few initiatives for improvement of Literacy were launched. Crash 

Literacy Programme for providing education facilities to illiterates of age group 6-15 

years in the summer vacations of 1998 i.e. June to September 1998 & L.P-I ( Crash 

literacy programme) and from November 1998- February 1999 Crash Literacy 

Programm-II were planned. (proposal) (Government .of Pakistan, National Action plane, 

2001-05) 

 

Salient Features of the Programme: 
 

The Salient features of the programmme are as follows:  

Focus has been given to rural girls/female illiterates and also to provide a second chance 

to out of school children within the age group of 6-14 years. 

Around 87 literacy centers opened in the Federal Area and 222 schools in the Province of 

Punjab. 

For each center/ school services of a teacher were provided Rs. 1500/- per month as 

salary/honoraria in Federal areas and Rs. 1,000/- in Punjab. 

The syllabus prepared by Allama Iqbal Open University was selected for the course. 

Literacy Teachers were given brief orientation/training for the purpose. 

A literacy campaign was also launched to create awareness amongst the target groups. 

Students were paid Rs. 20/- per attendance as an incentive (in Punjab only). 

Learning material was provided free of cost. 

Unit cost of the programme was around Rs. 1,899 per student. 
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Achievements: 

i. Federal Areas Programme: 

 Under the Federal Areas Crash Literacy programme, about 87 literacy centers were 

opened in three phases. The total enrolment of these centers was around 1500. The 

assessment/evaluation test conducted by the Federal of education Ministry indicated that 

82% qualified/passed. Moreover, the literacy programme/campaign created awareness 

amongst the masses and local communities, who were motivated to play an effective role 

in eradication of illiteracy. The total cost of the project was only Rs. 6.4 million.  The 

Punjab programme was successful in terms of enrolment. A target of 5550 students was 

fixed and the Department was able to meet 96% of the target. In a few girls’ schools, 

enrolment exceeded the maximum number of 25 students per class and the girls in excess 

of the maximum limit attended the center without any financial incentive and were 

willing to send their children to formal schools after the Pilot project. 

 

Literacy Programmes by NGOs 
 

 The programmes launched by NGOs in basic education and literacy at the 

provincial and local levels are in addition to the above. Some of the programmes run by 

well-established NGOs are reported to be very effective and productive. 

 Non-governmental Organizations (NGOs) have been actively involved in the 

promotion of literacy and adult education since 1990. In 1992 the NGOs were involved in 

the project namely "Eradication of Illiteracy from the Selected Areas of Pakistan".  

 

http://www.unescobkk.org/fileadmin/user_upload/efa/PakistanNatlPlan.pdf (EFA)  

(Chp.4 page 42,43) 

 

Munir Ahmad, 

2005 

Pakistan: Where and who are the world’s illiterates? 

Education for All Global Monitoring Report 2006, 

Literacy for Life 

Pp 9,10 

5.12 

National Plane of 

Action 

Education Sector Reforms Action Plane, 2001-05 

Government. of Pakistan Ministry of Education 

5.13 

Government. of 

Pakistan 2002 

National Plane of Action on Education For All (2001-

2015) Pakistan, Chp. 4, Pages 19-20,  42-43 

5.14 

 

5.8 Adult Literacy Centers  
 

 One of the priority areas of Education Sector Reforms (2001-06) is adult literacy. 

ESR envisages to open 270,000 literacy centers in 5 years time to achieve the target of 

60% literacy rate by the year 2006. However, due to the financial constraints only 6,000 

literacy centers could be opened throughout the country. Each center has completed 2 

cycles of 6-month duration at the average intake of 20-25 learners per center per cycle. 

Total people so far made literate under this programme are around 240,000. Most of these 

centers are for females. Besides that, around 2,500 literacy centers have been opened by 

http://www.unescobkk.org/fileadmin/user_upload/efa/PakistanNatlPlan.pdf


 75 

 

National Commission for Human Development – a support organization of the Ministry 

of Education. Some of the districts also opened literacy centers from their own 

budget/resources. At present 13,000 literacy centers, both in public and private sectors, 

have been opened. NWFP government has allocated funds to Elementary Education 

Foundation for opening of 18,000 literacy centers in collaboration with National 

Commission for Human Development. Literacy and Non-Formal Education Department 

Punjab has launched a total literacy project in 4 selected districts of Southern Punjab. 

Opening of literacy center project is effective and successful in case of females but 

ineffective and failure in case of males. (Munir Ahmad, 2005) 

 

The Salient Features of Adult Literacy Program:  
 

 The Adult Literacy Program targets adults with age cohort 11-45 years in line with 

the international definition of adult literate population of 10+years. 

 Based on a specialized phonetics-based module, this program aims to impart 

literacy to those who have never enrolled into a school or dropped out of school 

before acquiring literacy skills.  

 Special learning methodology utilizes small letters recognition as its base of emphasis. 

 The curriculum is designed in such a way that it corresponds to the curriculum of 

the children from classes 1-3 in primary schools. 

 The syllabus books are designed to involve learners' aspirations of easy, functional 

and quick learning - leading to a considerable retention level. 

 The course has been designed after extensive research to enable an illiterate to 

achieve the following learning competencies after 180 hours of course duration: 

 Read newspaper in local language. 

 Write a simple letter. 

 Able to add, subtract, multiply and divide up to three figures.  

 

(Government. of Pakistan 2001-05) http://www.nchd.gov.pk/ws/pa_edu_al.htm 

 

Munir Ahmad, 

2005 

Pakistan: Where and who are the world’s illiterates? 

Education for All Global Monitoring Report 2006, 

Literacy for Life. Pp 10,11 

5.15 

Govt. of Pakistan  http://www.nchd.gov.pk/ws/pa_edu_al.htm 5.16 

 

5.9 National Commission on Human Development 
 

 National Commission on Human Development was founded in June 2002. NCHD 

is itself public private partnership formed under the directive of the President with a 

mission to promote development in the fields of health, education and micro finance, it is 

funded through the Pakistan Human Development Fund (PHDF) registered under the 

Company’s Act 1984. It has mobilized $ 5.5 million (RS 319 million) from private 

donors and $ 34 million from government resources (Rs 2 billion). NCHD was set up to 

act as a government sponsored autonomous agency to implement a variety of human 

http://www.nchd.gov.pk/ws/pa_edu_al.htm
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development objective. In education, NCHD aims to help the government achieves is 

EFA objectives of 86% literacy by 2015 and 100% enrollment of children aged 5-7 years. 

In the current financial year 512,500 previously out of school children, between the age 

of 5 and 7 years have been enrolled in formal schools in the 16 districts. Under the 

literacy programme, a total of 1,915 Adult Literacy Centers (15-39) years have been 

established in 34 districts, where 51,500 adults have been provided functional literacy 

skills, under the new formal education programme for the target group of 8 to 14 years of 

age, 481 Non formal Education Centers have been established where 12,900 children 

have been made literate. (Government. of Pakistan 2004)   

 A major emphasis of National Commission on Human Development’s Adult 

Literacy Program is to provide learning opportunities to the illiterate female population 

(11 - 45 years). Its innovative strategy involves social mobilization to identify keen 

learners and motivated teachers from within the community. NCHD implements this 

program in partnership with the Provincial Education Departments.  

 

For more details, following source is recommended.  

 

Government. of 

Pakistan 2004 

Pakistan Economic Survey 2003-04 

Finance Division, Economic Adviser’s Wing, Islamabad 

Pp 125-126 

5.17 

 

5.10  Education for All (EFA)  
 

 Education For All is a global movement led by UNESCO, aiming to meet the 

learning needs of all children, youth and adults by 2015. The movement was launched in 

1990 at the World Conference on Education for All in Jomtien, Thailand. There, 

representatives of the international community (155 countries, as well as representatives 

from some 150 organizations) agreed to "universalize primary education and massively 

reduce illiteracy by the end of the decade". (Wikipedia)  (UNESCO Education for All)  

 Jomtien Conference clearly defined the basic learning needs of the child i.e. 

learning tools (such as literacy, oral expression, numeric, and problem solving) as well as 

basic learning contents (such as knowledge, skills, values and attitudes). The World 

Declaration on Education For All and the Framework for Action to meet Basic Learning 

Needs, adopted at Jometien, fore saw the need for an end of decade assessment of 

progress as a basis for a comprehensive review of policies concerning basic education. A 

number of meetings, conferences and forums were held in 1990’s to access the 

achievement/progress and revise the targets, goals and policies in EFA. 

 Ten years after Jomtien, the countries and funding agencies gathered in Dakar and 

reaffirmed their commitment in providing Education For All (EFA). The World 

Education Forum, convened by UNESCO, UNDP, UNFPA , UNICEF and the World 

Bank brought together 1,500 participants from 182 countries, as well as major funding 

agencies. It ended with the adoption of the Dakar Frame-work for Action, wherein 

ministers of education and other government representatives, heads of United Nation 

agencies, the donor community and representative of NGOs, indeed all participants, 

committed themselves to achieve the goals and targets of EFA by the year 2015. In order 

http://en.wikipedia.org/wiki/UNESCO
http://en.wikipedia.org/w/index.php?title=World_Conference_on_Education_for_All&action=edit&redlink=1
http://en.wikipedia.org/wiki/Jomtien
http://en.wikipedia.org/wiki/Thailand
http://en.wikipedia.org/wiki/Illiteracy
http://www.unesco.org/
http://www.undp.org/
http://www.unfpa.org/
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to honour the international commitment reflected in the Dakar Framework, EFA National 

Plan of Action (NPA) has been developed through broad-based consultations with 

principal actors of EFA and stakeholders. A number of projects are underway in Pakistan 

with the help of international donor agencies. (Burns 2005, Shami 2006)  

 

5.11 EFA Goals and Targets: 
 

i.  Expanding and improving comprehensive early childhood care and education, 

especially for the most vulnerable disadvantaged children; 

ii. Ensuring that by 2015 all children with special emphasis on girls and children in 

difficult circumstances have access to and complete free and compulsory primary 

education of good quality; 

iii. Ensuring that the learning needs of all young people and adults are met through 

equitable access to appropriate learning, life skills and citizenship programs; 

iv. Achieve a 50% improvement in levels of adult literacy by 2015, especially for 

women and equitable access to basic and continuing education for all adults; 

v. Eliminating gender disparities in primary and secondary education by2005, and 

achieving gender equality in education by 2015, with a focus on ensuring girls’ full 

and equal access to and achievement in basic education of good quality; and 

vi. Improving all aspects of the quality of education and ensuring excellence of all, so 

that recognized and measurable learning outcomes are achieved by all, especially in 

literacy, numeracy and essential life skills. (National Plane of Education, 

Government. of Pakistan 2002)  
 

 Achieve 86% literacy rate by 2015, as per Education for All (EFA) Plan of the 

Government of Pakistan by emphasis on female literacy. 

 These objectives are being achieved through the following activities:  

 Setting up Adult Literacy Centres (ALCs) with 25 learners each, spread all over the 

target expanse of the district  

 Community mobilization to provide space for centres, teacher and to promote 

attendance by local people 

 Provision of books  

 Paying teacher's salaries.  
 

For further details, following references are recommended.  

Wikipedia, 

Encyclopedia 

www.wikipedia.org/wiki 5.18 

UNESCO, Education 

for All 

UNESCO Education for all Global Monitoring 

Report 

http//www.unesco.org/en/efareport 

5.19 

Barbra Burns,  

Alain Mingat, 

Ramahatra 

Rakotomalala 

Achieving Universal Primary education by 2015 , A 

Chance for Every Child 

Means Publications, Delhi 

5.20 

Shami, 2006 Access and Equity in Basic Education 

Academy of Educational Planning and Management,  

5.21 
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Ministry of Education, Islamabad, Pakistan 

Pp 1-3 

National Plane of 

Action 

Education Sector Reforms Action Plane, 2001-05 

Government. of Pakistan Ministry of Education 

Pp 1-2 

5.22 

5.12 Activities 
 

1. Purpose a model incentives programme for Adult Literacy.  

2. Develop a community based literacy compain for female literacy.  

3. Enlist the reasons for the failures of different literacy programmes.  

 

5.13 Self assessment questions.  
 

1. Compare the concept of Formal Education with Non-Formal Education. 

2. Describe the concept of literacy and its importance.  

3. Enlist the salient features of Adult Literacy Programme. 

4. Discuss the National Commission on Human Development.  
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6.1 Introduction 
 

 Lifelong learning is attitudinal; that one can and should be open to new ideas, 

decisions, skills or behiaviorus. The scope of lifelong education covers the span of life.  

Starting from the time of the conception of the child in a mother’s womb and continues 

till his death.  The education of the child in the mother’s womb goes on through the 

education received by the pregnant lady.  Her attitude towards life have an impact on the 

development of the man in making. 

 In ancient days the people believed in the education of the individual starting from the 

time of conception of the child in a mother’s of the child in mother’s womb.  While pregnant, 

she is not supposed to drink, eat and live in unholy environment she expected to lead a spiritual 

life.  The lifelong education thus covers education from womb to tomb.  The scope of lifelong 

education covers formal, informal and non-formal modes of education.  There is so much to 

learn a single life may not be sufficient (V.K. RAO 2001. p.111) 

 Lifelong education is an integral part of the scheme of development of an 

individual, society, a state or a nation.  Throughout the history, man is continuously 

educating himself.  Everyday newer avenues surrounding and pervading this world are 

getting explored.  Therefore, learning about any thing at a particular time needs to be 

continuously updated. 

 Lifelong education is not a new concept (Yeaxlee, 1929) but the rapidly changing 

social conditions of contemporary society have provided impetus for a wider acceptance 

of the idea. 

 Lifelong education goes for beyond conventional adult education.  It envisages a 

drastic change in the relationship of school level learning and post school learning, in the 

purpose and status of systematic learning at various ages.  In the worth of different kinds 

of learning, and in the methods and procedures to be used at different age levels.  

Adoption of lifelong education would greatly enhance the importance of adult education 

(V.K Rao. 2001, p.23) 

 Change brings psychological dangers and difficulties in situations where people are 

unable to cope with it.  Lifelong learning is seen as a constructive response that can help 

to avert these dangers.  It is regarded as a device for helping people find patterns of life 

that satisfy their social, emotional and desthetic needs, even in a rapidly evolving society. 

 In this unit we will discuss philosophy, sociology, characteristics, work, modes and 

opportunities of Lifelong Education.  

 

6.2 Objectives of the Unit 
 

1. Discuss the nature and philosophy of life long education 

2. To describe the philosophical paradigm and current status of the life long 

education. 

3. Identify the role of non formal education for community and adults. 

4. To identify significant trends that are indicative of the ways in which systems of 

education are responding to new social and cultural demands. 

5. To examine the relationship between life long education as an idea and libral 

philosophy of education. 
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6.3 Concept of Life – Long Education 
 

 The concept of life long is very old.  Now-a-days, it is being stressed because 

present set up of the society.  In the beginning, it was used to denate adult education.  For 

the last ten years, it has been used to denate varieties of education for the people of all 

age groups.  Even the mother’s womb is also covered by this. 

 The term “lifelong education” is a reinterpretation of the term education more 

functional relevant and recurrent.  It bridges the past with the present and the future and 

makes an individual learn continuously lifelong education is some times refered to as 

adult education. 

 Lifelong education is a comprehensive concept which includes formal, non formal 

and informal learning extended throughout the life-span of an individual to attain the 

fullest possible development in personal, social and professional life.  It seeks to view 

education in its totality and includes learning that occurs in the home, school, community 

and work place. (Skager and Dav (199: 6-7). 

 Life long education is an integrate part of the scheme of development of an 

individual society, a state or a nation.  Throughout the history, man is continuously 

educating himself.  Everyday newer avenues surrounding and pervading this would are 

getting explored.  Now a days, a systematic and purposeful learning throughout an 

individual’s life has become a necessity for effective living than ever before. 

 Life long education concept is being put into ever increasing manner of application 

because of its growing relevance for the development of a nation.  The Indian National 

Policy on education States that : (AK NAYAK 1997, p.195). 

 “Lifelong education is a cherished goal of the educational process opportunities 

will be provided to the youth, housewives, agricultural and industrial workers and the 

pace suited to the.  The future thrust will be in the direction of open and distance 

education”. 

 Thus, lifelong education concept has been gaining increased acceptance every day.  

Researches on different aspects of the concept are providing feedback for improvement 

of the quality of various lifelong education programs. 

 UNESCO’s life long concept is based on “horizontal integration” (building 

relationship between schools and all other social institutions having a potential 

educational function), “Vertical articulation” emphasizing a second type of linkage, on 

which connects educational delivery systems oriented to different age levels in the 

population, especially the pre-school, school and post-school learning phases), 

“individual and collective growth” (in the area of development of values social, 

emotional, intellectual and physical aspects of the individual) and “auto didactic or self 

directed learning” (with an emphasis on learning to learn autonomously and 

independently) (skager and Dave 1977 pp.37-38). 

 

Poul Belanger 1995 Lifelong Education, Education Performance 

London Kuwer Academic Publishers pp.382-

390 

6.1 

 

 http://wikipedia.org/wiki/returned 6.3.2009 6.1 

 

http://wikipedia.org/wiki/returned
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6.3.1 Humanism: 

 The humanist as a scholar was one dedicated to ‘learning for learning’s sake, 

otium, remaining within the limits of human knowledge, aimed at neither transcendence 

not particle in the Italian universities studied and taught humance litterae. 

 Humanistic education is more a diffuse and multiplex phenomenon than one that 

may be sharply caught and defined.  Although in its own apologies it distinguished itself 

quite dramatically from other educational systems.  Few humanists are eager to shape any 

systematic philosophy of education and many of them worry about the stultifying effect 

such systematization could have on education aspirations.  Some humanists are eager to 

shape any systematic philosophy of education and many of them worry about the 

stultifying effect such systematization could have on education aspirations.  Romantic 

humanists may eventually claim existentialism as their creed; this is not the case at the 

moment.  A compansion between the characteristics of the educational theory of romantic 

humanism as identified by Williams and Foster and power, and some prominent aspects 

of the lifelong education literature reveals some very close similarities of viewpoint 

between them, with reference to the former, both sets of authors agree on its main 

theoretic framework for example exists, that the major influences on it came from the 

humanistic psychology move. 

 

6.3.2 Existentialism: 

 Richmond (1989) says about lifelong education, philosophically, it might be designated 

as an existentialist or phenomenological view. At the same time a comment reminiscent of 

Powers about romantic ‘humanist education warns immediately that it seems advisable to 

refrain from recalled that when cropley described humanism as the philosophy of the lifelong 

education programmed he put the word ‘philosophy’ inside inverted commas, and said that 

the program in fact could only loosely be called humanistic. 

 

6.3.3 Liberal Philosophy: 

 In North American manifestation the planning of a liberal ants program primarily 

involved decisions about curriculum.  Many institutions adopted the nation of a “core” of 

courses that would supposedly provide students with an introduction to basic areas of 

knowledge and inquiry.  A typical liberal arts core curriculum, for example, might 

include a course in English, a foreign language a laboratory science, plus mathematics or 

perhaps symbolic logic or the history of services. 

 During the 1970s the North American liberal arts curriculum lost & some ground to 

specialized professionally oriented programmes. 

 

6.4 Sociology and Lifelong Education 
 

 Socialization is logically inimical to the pursuit of authenticity; and is defined in 

opposition to an education focused on autonomy.  It is therefore deemed contrary to at 

least two conceptions of self realization.  On the otherhand, Dewey prized it, and it was 

considered a valuable feature of the learning society.  In either case it is assumed that 

socialization in not inimical to self realization but an integral part of it.  Indeed the kind 
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of socialization implied by that form of life that is participatory society has been claimed 

to be psychologically beneficial for the individual. (Kenneth Wain 1987) p.220. 

 Sociologists and social psychologists affirm the all perverseness of socialization.  

They tell us that it begins the moment we are born with our first personal contact.  

 In the earlier work in philosophy of education was involved with the question of 

how education can be distinguished conceptually from other kinds of learning that we are 

inclined to consider unfavorably because of the associations they have come to have.  

Traditionally, every society has procured its own culture, which is carried by human 

beings and transmitted both through social interactions and through the educational 

system.  Culture refers to the sum totality of knowledge, values beliefs, etc of a social 

group.  It is in the sense in which some facts of education may be regarded as part of 

process of socialization.  The process of acquiring local culture is very significant during 

childhood, both through socialization and education. 

 However, in this global society, individuals are exposed to many more local cultures.  

It is as if each was a sub culture of more global culture.  It was realized that in a society where 

the rate of social change is very slow, such as pre-industrial Europe or a primition tribe, it 

would be feasible for individuals to learn most of the cultural knowledge necessary for them 

to assume this place in society in childhood.  In such societies it was, and still is, only the elite 

who continued to study the knowledges during adulthood.  

 

Pete Jarvis 2004 Adult Education and Lifelong Learning P.22-

25 and 135-141 

Rutledge Flamer Taylor & Francis Groups 

London and New York 

6.2 

 

6.5 Characteristics of Lifelong Education 
 

 Characteristics are essential and crucial to lifelong education which might well be 

necessary characteristics, but are not inevitably linked with lifelong education.  These 

characteristics encompass values which are regarded as desirable by many educational 

theorists, but are not uniquely related to lifelong education, since they would be 

important features of any acceptable approach to education. 

 Dave’s (nd) quented by Kumar & AK NAYAK 1979 p.22-44) Concept 

characteristics are as under: 

1. Lifelong education is rooted in the community which performs an important 

education role. 

2. Lifelong education also seeks continuity and articulation along its dimension. 

3. Lifelong education is a dynamic approach to education which allows adaptation of 

materials and media as and when new developments take place.  Learning tools and 

techniques, content and time of learning are flexible and diverse. 

4. Education is not to be seen as restricted to a particular period of life.  It is lifelong process 

which covers the entire life-span of the individual embracing and unifying all stages of 

education pre-primary, primary, secondary, tertiary and adult education. 

5. Education is not confined to formal institutions of education whilst they remain 

important as one of the agencies of lifelong education they no longer enjoy a 
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monaply on education indeed the famity is seen as excrting a crucial influence on 

the initial and continued development and learning of its members in a truly 

lifelong dimension. 

6. Lifelong education seeks integration at its horizontal and depth dimensions at every 

stage of life. 

7. Lifelong education represents the democratization of education.  It is based, not on 

an elitist principle but on the universalist principle of education for all at all ages. 

8. In lifelong education the learning process is the key to all education. 

9. There are three major prerequisites for lifelong education opportunity motivation 

and educability. 

10. At the operational level lifelong is an organizing principle providing a total system 

for all education. 

11. Life long education provides individuals and society with opportunities not only to 

adopt to change but also to participate in change and to innovate. 

12. The ultimate goal of lifelong education is to maintain and improve the quality of life. 

13. There are two broad component contained within lifelong education general and 

vocational which are interrelated and interactive in nature. 

14. Lifelong education provides an antidatetot the shortcoming of the existing formal 

education system. 

15.  Lifelong education encompasses those sectors of education commonly described 

as formal, non formal and informal.  This flexibility allows for varied patterns and 

forms of acquiring education. 

 

http://ec.europa.eu/educatioin/politices/111/life/what is 111_en html. 28-

9-2008 

6.4  

 

6.6 Lifelong Education: The Movement 
 

 There is no claim that guiding principle of the movement, the idea that education 

be viewed as a lifelong matter is new, it is acknowledged to be very old.  The question is 

what is claimed to be new is the movement itself.  The relevant fact is that the movement, 

as distinct from the idea was born within UNESCO. It was born from the decision taken 

by this organization in the early 1960s to make lifelong education for all its educational 

planning literature has appeared, linked with UNESCO initiatives, aiming to clarify the 

concept and study its implementations for practice so movement has come to acquire a 

program.  During that time the influential and widely read report was the Faure Report, 

Learning to be, produced in 1972.  The report ended with a list of principles of lifelong 

education.  At the same time paul lengrand, who was strongly involved in the initial 

acceptance of the lifelong education principle by UNESCO, published a book called An 

introduction to lifelong education.  The question arises which began as a statement, the 

movement has come to acquire a program or has it? This question reflects about whether 

one could properly speaking refer to, a lifelong education program, doubts that take the 

form of two subsidiary question; is there properly speaking a lifelong education program 

in the sense defined? And is there properly speaking a one, single program of lifelong 

http://ec.europa.eu/educatioin/politices/111/life/what
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education or seal? These any critical assessment of concept or movement is engaged in.  

The first to be talked is the second question. 

 The main task of this topic has been to make a very preliminary evaluation of the 

programme of the lifelong education movement gravitating around UNESCO.  It has 

been assumed that Dave’s concept characteristics constitute an accurate representation of 

it on the basis of the fact that Dave’s source was the extent writing on lifelong education 

over the yeas which his characteristics synthesized.  The subsequent discussion of Dave’s 

characteristics and of the terminological ambiguities affecting the state of the theory 

brought the following to light: 

1. The term lifelong education is itself a potentially ambiguous one, for apant from the 

necessity that it should refer to education spreading over the life span of individuals, there 

are different alternative views about how this condition can be fulfilled. 

2. The learning society itself can in fact, at the operational level lifelong education is 

an organizing principle providing a total system for all education. 

It would be accurate to say that above three points include the main operational principles 

of the movement’s lifelong education programme (Kenneth Wain 1987 pp.35-66) 

 

For further reading you can study the following material. 

Papadopoulos, G (1999) International Trends.  Attachment to Global Learning 

Services. Report on NREC Project Adelaide. 

6.5 

 

6.7 Lifelong Education and Work 
 

 Education is a social and collective enterprise which always carries with it either 

explicit or implicit substantive goals or ends. These are almost always decided by the 

professional personnel of the vast educational enterprise.  These goals that the voluntary 

group and often the individual  whished to decide for themselves, a fact which engenders 

continuing conflict on some fronts of social development.  If we will concentrate on 

learning as well as on education will see that many voluntary associations are learning a 

good many things that are of great importance top their members. 

 It is different for us to accept the validity of these self created goals.  We are 

always trying to teach them something we wish them to know.  If we will develop an 

interest in learning and communicate that to the society we think get more response to 

our ides that it should be lifelong.  The worker is already accessible, already grouped, 

motivated to earn a higher income or do a better job, and easy to reach for both 

informational and instructional purpose. 

 The area of education or learning for industrial and agricultural workers ought to be 

one of the easiest and most satisfying to deal with if the major problems in adult 

education in other less well defined but equally valuable areas such as citizenship, art and 

culture, health are those of attracting attention, creating or finding successful learning 

groups, motivation and information on the surface of it.  The immense growth in teaching 

and leaning within the work area has come as a great surprise to many in the past decade, 

and exchange between the professional in each area remains slight and often determinate. 

 The industrial revolution was not brought by the training of workman in vocational 

schools.  It was learned in the shop, on the factory floor and in the fields. Some countries, 
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such as the society union with its factory schools of immense variety and specialized 

development, Britain with its “sandwich system” and system of day release. 

 According to Rao (2001 p.82) In our opinion continuing education is revolutionary 

concept.  We think that we ourselves understate that potential perhaps because it frightens 

us all a little, and we are not entirely sure that  we are the revolutionaries to bring it into 

being.  The sounds of those revolutionaries are already being heard in our Universities 

and other institutions of learning. 

 It is difficult to predict from one country to next where adult education will be found 

administratively, or under what terminology the most effective programs related to adult 

learning and holding promise for continuous learning will be found.  If it confuses us, think of 

what it dees for the average citizen in whose interest we are presumably acting.  It is fact that 

we lost patience with learners who have learned something we did not expect them to, and 

that challenges what we know, is all to evident in our society.  It is difficult but possible, the 

concept must be introduced, since people who are themselves learning are more tolerant of 

others learning a great deal of evidence from many parts of the society supports the fact that 

to apply learning intensively to some member of a group and not to other.  For example, the 

family is destructive of the group.  We also acknowledge where learning is taking place 

outside of the formal sector.  The gradual end of this discussion of a simple relationship 

between formal education and economic development is causing some pain and regret but 

opens the doors to rethinking our entire enterprise. 

 

For further reading you can study the following material. 

Kenneth, 

W (2000) 

Philosoophy of Lifelong Education London, Croom Helm pp.18-25 6.6 

 www.ietimedtoopket.org/icttnd/user/page.ph.preturined 16-11-2009 6.6 

 

6.8 Modes and Opportunities 
 

 Some times lifelong learning aims to provide educational opportunities outside 

standard educational system which can be cost prohibitive, if it is available at all.  

Lifelong education is an integral part of scheme of development of an individual society, 

a state or a nation.  Thought the history, man is continuously educating himself.  Every 

day newer agencies surrounding and pervading this world and getting explored.  

Therefore, learning about anything at a particular time needs to be continuously updated. 

An individual learns throughout his life.  In the present day world, a systematic and 

purposeful learning through out an individual’s life has become a necessity for effective 

living than ever before.  The true attitude of an on lightened individual is that the whole 

life is a perpetual stand.  It is impossible on the part of any individual to explore the 

world in detail.  It is full of mysteries and as one proceeds ahead on the path of 

discovering the mysteries one finds newer meanings to the mysteries already discovered.  

Thus, the whole life gets involved in a process of an unending education. 

 The programs of lifelong education are the symbols of efforts of modernize the 

nations.  The rate of the progress in applying the concepts of lifelong education in the 

education system in an indication of the rate in which nations are becoming progressive.   

 

http://www.ietimedtoopket.org/icttnd/user/page.ph.preturined
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The impact of lifelong education mode results in phenomena for examples: 

1. Increase in number of correspondence courses and institutions. 

2. Establishment of Open University 

3. Establishment of open Schools. 

4. Flexibilities in programs of formal universities. 

5. Establishment of centres/departments of adult and continuing education 

6. Creation of New choice of subject 

7. Provision of part time study 

8. Provision of facilities 

9. Provision for adult literacy programs 

 

Thus, lifelong education mode and opportunities have been increased every day. 

 

For further reading you can study the following material. 

Lauarence, 

W (2000) 

Sustaining lifelong Learning. London, Croom Helm pp.71-83 6.7 

 www.ictinedtaslkit.org/icttud/usere/p_page.php?selection_sd= 

169 

6.7 

 

6.9 Self Assessment Questions 
 

Q.No.1 Define the paradigm for philosophy of education and also assess the lifelong 

education as a competing programme with others 

 

Q.No.2 Critically analysis the relationship between lifelong education as an idea and 

a programme and liberal philosophy of education. 

 

Q.No.3 Write in your own words any 20 characteristics of lifelong education. 

 

Q.No.4 “Lifelong education is characteristics by its flexibility and diversity in 

content, learning tools and techniques and time of learning”. Discuss. 

 

http://www.ictinedtaslkit.org/icttud/usere/p_page.php?selection_sd
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6.10 Activities 
 

1. Please prepare a repot of your discussion with any educationist of your area in 

respect of the lifelong education. 

 ___________________________________________ 

 ___________________________________________ 

 ___________________________________________ 

 

 

2. Prepare a chart of the function of lifelong education. 

 ___________________________________________ 

 ___________________________________________ 

 ___________________________________________ 

 

3. Enlist all paradigms for philosophy of Lifelong Education 

 ___________________________________________ 

 ___________________________________________ 

 ___________________________________________ 
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7.1 Objectives of the Unit  
 

After studying this unit, the readers will be able to: 

 Understand the concept of professionalization and associated terms in national and 

international perspective 

 Understand the concept of adult and lifelong education  

 Explore the role of adult and lifelong education in context to professionalization 

 Enhance their knowledge and understanding on different models employed in adult 

education  

 

7.2 Profession, Professionalism and Professionalization 
 

 Education is one of the key sectors in any nation because the socio-economic and 

political systems are built upon it. Unfortunately the public educational system of 

Pakistan does not meet the global demands and the quality of education is deteriorating 

day by day. One of the reasons might be that we have not taken up Teaching as a 

profession and henceforth we are lacking in professionals who have high commitment to 

education and teaching.   

 The word profession has its origin from a Latin word ‘professio’ means a 

declaration or avowal usually in relation to religious beliefs. The noun profession, 

referring to an occupation, also dates back to the sixteenth century, and is equally 

ambiguous. Originally denoting the occupations of university-educated men, specifically 

men of high social standing, its use was limited to ‘the learned professions’ of medicine, 

law and divinity. In order to keep the proper perspective on the nature of professions, the 

teachers must keep in mind what Soder (1990, p.44) says ‘a profession does not exist in 

the same way a stone exists, and to define and look for a profession in the same way one 

would define and look for a stone, will only lead to confusion and frustration.  

 

Activity 1. 

Enlist salient characteristics of a profession and then analyze in then way that how far 

these characteristics are seen in Teaching Profession in our country.  

 

 Professionals in education sector are the people undertaking various activities in 

different sub-sectors of education and training. These include teachers, researchers, 

curriculum and assessment experts, teacher trainers, and other such scholars who do any 

work for the noble cause in teaching profession.  

 Professionalization is a sociological process by which an occupation gains 

professional status and privilege. It is both culturally and temporally bound. As Johnson 

(1972) writes “professionalization is a historically specific process, which some 

occupations have undergone at a particular time, rather than a process which certain 

occupations may always be expected to undergo because of their ‘essential’ qualities”. 

(Quoted in Soder, 1990, p.63). Therefore, the processes of professionalization undergone 

by other occupations do not necessarily serve as guideposts for teaching’s long struggle 

toward professional status. Because of its sociological aspect, professionalization is 

necessarily dependent upon society as a whole, which may either grant or withhold 
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professional designation. Englund (1993) summarizes this concept nicely defining 

professionalization as ‘a measure of the societal strength and authority of an occupational 

group’. Arguments for the professionalization of teaching usually focus on the privilege 

and prestige of previously established professions, referring most notably to medicine 

(Soder, p.35). Professionalization is characterized by Englund as focusing ‘on the 

question of what qualifications and acquired capacities, what competence, is required for 

the successful exercise of an occupation’ (1993, p.2). Professionalism is then the quality 

of being professional, of allowing one’s actions to be regulated by an ‘internal code of 

ethics’ (McDonnell, 1988, p.5). Therefore professionalism deals with one’s motivations 

and the mental context with which one approaches one’s work. Thus the only people 

responsible for, or capable of developing professionalism among the nation’s teaching 

workforce are the teachers themselves. Professionalism in this way is simply a state of 

mind and it has little to do with occupation, position, rank, years of service, clientele or 

hours worked. (Clamp, 1990). Clamp (1990) further states four characteristics of 

professionalism: competency, integrity, reliability and empathic humanism which he 

defines as evidence of genuine caring for fellow humans.  

 Professionalization is the movement within a field to enhance the quality of 

practice by establishing standards of competency and educational preparation. Many 

fields of practice within the education spectrum have established competencies and 

standards for professionalization, an example being the elementary and secondary sub 

sector. However efforts to establish such standards in adult education have been on a 

small scale and often in the shadow of elementary and secondary education.  

 A key component of professionalization is the development of a system to 

recognize and document the achievement of competencies or standards, either through 

certification or credentialing. In this context, certification is typically based on a set of 

knowledge and skills demonstrated through formal qualifications, such as university 

coursework and practice. Credentialing involves the demonstration of proficiency and 

skills, and recognizes experience and nontraditional qualifications. For details refer the 

following materials. 

 

For further detail you can study the following material. 

Philip, P. 

Kelly (1995)  

 

Teaching as a Profession 

Also available online at:  

http://education.boisestate.edu/pkelly/webpages/920PPR.html 

(pp. 1-15)  

7.1 

Online 

material 

Position Statement on Professionalization and Credentialing 

for Adult ESOL Educators 

Available online at: http://www.artesol.org.ar/credential.pdf  

(pp.1-3) 

7.1 

 

For more details see the materials by Clamp, P.G. (1990); Englund, T. (1993); and Soder, 

R. (1990). The complete references can be seen at the end of this unit.  

http://education.boisestate.edu/pkelly/webpages/920PPR.html
http://www.artesol.org.ar/credential.pdf
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7.3 Concept of Adult and Lifelong Education  
 

 The term ‘adult education and training’ has its origin form two Greek words – andra, 

means husband or adult, and gogy, means education or training. The term ‘andragogy’ means 

education and training of adults. The concept of lifelong education relates to continuing 

education which means a person learns formally or informally throughout his/her life. 

Learning never stops, although extent of learning varies across different people and societies 

depending upon people’s own interests and opportunities and resources available to them 

from time to time. Lifelong learning starts from an early age and continues throughout 

lifetimes reducing dropouts from schools, and ensuring real training needs for the students 

and employers of all ages to learn new skills throughout careers. Lifelong learning covers all 

modes of learning (formal, non-formal, informal) and levels (preschool to higher and adult 

education and training). A lifelong learning should include flexible learning pathways and 

effective transition points between all systems and levels of education and training in order to 

avoid dead ends (Cristina & Emilia, 2008)  

 Adult learning differs to children or teens learning in many ways. For example, adults 

can manage resources to enhance learning while children are mostly dependent upon 

opportunities and resources available for them. Adults seriously think to update their 

knowledge and skills so as to adjust themselves in the society while a fewer children or teens 

may seriously think about it. Motivational strategies may differ across the adults and children. 

For example, appreciation and reward might be more important for children but not to the 

same extent for adults. Adults need due respect during the whole process of learning and 

teaching while children need continuous encouragement and guidance to accelerate learning. 

Here it does not mean that adults do not need for encouragement and motivation, but perhaps 

not to the same extent as required for children because adults can analyze their good or bad, 

suitable or unsuitable for themselves but children can not do so all the times.  In spite of 

having some differences among adult and children’s learning, still there are many common 

things. For example, both need motivation and encouragement, appreciation, opportunities to 

learn, resources, guidance and supervision etc.  

 A lot of work has been done on pedagogical learning but a little work has been done on 

adult learning and the need, scope and processes of professionalization in the domain of adult 

learning. The central question of how adults learn has occupied the attention of scholars and 

practitioners since the emergence of adult education as a professional field of practice in the 

early 1920s. Now after about 90 years, we have no single answer, no one theory or model of 

adult learning can explain that we know about adult learners, the various contexts where 

learning takes place, and the process of learning itself.  

 

Activity 2: 

Explore your arguments lifelong learning is continuing education. 

 

7.4 Development of Adult Education 
 

 The real work on ‘andragogy’ was done by Malcolm Knowles in 1968 when he 

proposed it “a new label and a new technology of adult learning to distinguish it from 

pre-adult schooling”. The European concept of andragogy which he defined as ‘the art 
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and science of helping adults learn’ was contrasted with pedagogy, the art and science of 

helping children learning. (Knowles, 1980). 

 

 The five assumptions underlying andragogy describe the adult learner as someone who: 

1. Has an independent self-concept and who can direct his or her own learning.  

2. Has accumulated a reservoir of life experiences that is a rich resource for 

learning.  

3. Has learning needs closely related to changing social roles.  

4. Is problem-centered and interested in immediate application of knowledge.  

5. Is motivated to learn by internal rather than external factors. 

 

 Based on above assumptions, Knowles proposed a program-planning model for 

designing, implementing and evaluating educational experiences with adults. For 

example, with regard to the first assumption that as adults mature they become more 

independent and self-directing, Knowles suggested that the classroom climates should be 

one of ‘adultness, accepted, respected, and supported’; further there exists ‘a spirit of 

mutuality between teachers and students as joint inquires’ (Knowles, 1980). 

 Merriam, Mott, & Lee (1996) state adults have more and deeper life experiences 

than children; certain life experiences can act as barriers to learning. Hanson (1996) says 

‘certain situations children may have a range of experiences qualitatively richer than 

some adults’.  

 Today the term andragogy is used in Poland, Germany, the Netherlands, 

Czechoslovakia, Russia, Yugoslavia, and other central and eastern European countries to 

refer to what the British and Americans call adult education (Draper, 1998).  

 The second stream of work in the 1990s has been a critique of the psychological 

focus of North American andragogy (Grace, 1996; Little, 1994; Pearson and Podeschi, 

1997; Pratt, 1993). In 1993, Pratt predicted that scholarship on andragogy would be 

characterized by the “tension between human agency and social structures as the most 

potent influences on adult learning. Here, andragogy is unconditionally on the side of 

human agency and the power of the individual to shed the shackles of history and 

circumstance in pursuit of learning” (p.22).  

 Based on humanistic psychology, Knowles’s version of andragogy presents the 

individual learner as one who is autonomous, free, and growth-oriented. Critics have pointed 

out that there is little or no acknowledgment that every person has been shaped by his or her 

culture and society, the every person has a history, and that social institutions and structures 

define, to a large extent, the learning transaction irrespective of the individual learner. Grace 

(1996, p. 383) notes that andragogy was introduced in North America in the late 1960s, “when 

action-oriented curricula that valued individual experience were advocated and the individuals 

had to keep up and self-improvement was in vogue.” And even though Knowles promoted 

andragogy for the next thirty years, he never considered “the organizational and social 

impediments to adult learning; he never painted the ‘big picture.’ He chose the mechanistic over 

the meaningful” (Grace, 1996, p.386). Grace predicts that because “Knowles has reduced the 

adult learner to a technically proficient droid, operating in a world where formulaic social 

planning and self-directed learning mantras are the order of the day,” he “is in danger of being 

left behind” (p.391). 
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 Discussions of andragogy in the decade of the 1990s demonstrate its usefulness for 

exploring some of the definitional and philosophical issues related to the evaluation of 

adult education as a scientific discipline, and its strengths and weaknesses as a guide to 

practice. And it is as a guide to practice that andragogy has had its biggest impact. As 

Pratt (1993, p.21) in his assessment of andragogy writes, “andragogy has been adopted by 

the adult educators around the world… Very likely, it will continue to be the window 

through which adult educators take their first look into the world of adult education.” 

However, “while andragogy may have contributed to our understanding of adults as 

learners, it has done little to expand or clarify our understanding of the process of 

learning,” nor has it achieved the status of “a theory of adult learning” (Pratt, 1993, p.21). 

 

For further reading you can study the following material. 

Barna Christina & 

Lenghel Emilia 

(2008) 

Lifelong Learning in the Context of the New Lisbon 

Strategy 

Also available online at: 

http://steconomice.uoradea.ro/anale/volume/2008v1-

international-business-and-european-integration/035.pdf  

(pp. 1-5) 

7.2 

7.3 

Mark, K. Smith  

(2002)  

Malcolm Knowles, Informal Adult Education, Self-

direction and Andragogy 

Also available online at: 

www.infed.org/thinkers/et-knowl.thm (pp. 1-13) 

7.2 

7.3 

Sharan, B. 

Merriam 

(2001) 

Andragogy and Self-Directed Learning: Pillars of Adult 

Learning Theory 

Also Available online at: 

http://fsu.edu/-elps/ae/download/ade5385/Merriam.pdf  

(pp. 1-12) 

7.2 

7.3 

 

Activity 3: 

Enlist ten experts who had significant work on andragogy or adult education and then 

share with your colleagues/fellows. 

 

7.5 Adult Education Models 
 

 American Heritage Dictionary (2000, p.852) defines model as a preliminary work 

that serves as a plan from which a final product is to be made or it is a schematic 

description of a system, theory, or phenomenon that accounts for its known or inferred 

properties. Following are presented some of the key models in adult education. 

 

7.5.1 Reviewing Adult Learning: A Collaborative Self-Directed Learning Model for 

Adult Educators  

 This model was presented by Malcolm Knowles, the pioneer in adult education, in 

1980. It forms the basis of many forthcoming models in adult education. Knowles 

suggested that an adult learner is one who has an independent self-concept and one who 

can direct his or her own learning. Knowles’ concept of andragogy presented the 

http://steconomice.uoradea.ro/anale/volume/2008v1-international-business-and-european-integration/035.pdf
http://steconomice.uoradea.ro/anale/volume/2008v1-international-business-and-european-integration/035.pdf
http://www.infed.org/thinkers/et-knowl.thm
http://fsu.edu/-elps/ae/download/ade5385/Merriam.pdf
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individual learner as one who is autonomous, free, and growth-oriented (Merriam, 2001). 

His views on autonomy and choice as an indicator of educational maturity gave way to a 

tremendous and growing body of literature on self-directed learning (SDL). Evolving 

from the time of Knowles’ first proposition of self-direct as a learning tool, adult 

educators have also highlighted motivation, responsibility. Motivation, responsibility, 

discovery learning, self-management, and transformational learning as benefits of this 

approach (Brookfield, 1986; Garrison, 1997; Merriam, 2001). Even beyond traditional 

classrooms, SDL is being utilized for its ability to increase initiative and employability 

such as in the workplace (Ellinger, 2004). Webster’s dictionary defines collaboration as 

working jointly with others or together especially in an intellectual endeavor.   

 Collaborative Self-Directed Learning (CSDL) is an exploratory learning model, 

particularly applicable for adult educators, in that it combines both components of traditional 

self-directed learning (autonomy) and collaboration. It is designed for widespread 

applicability in adult education including traditional classroom, corporate, and religious 

education. Beside autonomy and collaboration, foundational tenants of the model, there are 

also assumptions. The first of which is individual engagement with the process and 

commitment to learning. This, while crucial, presents a challenge in that educators can never 

force students to learn. The responsibility for commitment and motivation lies with the 

learner. Second is collaboration with other learners. This collaboration does not necessarily 

mean that the participants are working towards the same learning objectives or using the same 

methods. Rather, it means that the learners are working together to motivate, critique, share 

diverse viewpoints and reflect with each other on the material and the learning process. As 

with commitment, this collaboration can be fostered by the adult educator, but ultimately 

cannot be forces. As the name implies, the two foundational components of CSDL are 

collaboration and self-direction, which exist on opposite ends of a continuum. These two 

components are not dichotomous to the degree that they may interact one with another during 

stages of the CSDL process. The need for individuals to feel in control of their behaviour 

pulls them towards the autonomous side of CSDL while the need to feel related to a group 

pull toward the collaboration. This dynamic allows for a group with mixed or different goals 

to form a shared agenda and process. However, instead of choosing one variable over 

another, the goal of CSDL is to incorporate both the components of autonomy and 

collaboration for the enhancement of individuals and the individual learning process. The 

learner can receive a great deal of help from a group, for example, without giving up control 

or responsibility and regard to the outcome of the educational experience (Long, 1989). 

Through collaboration within the group, learners are able to maximize their learning potential 

beyond what would have been achieved solely through independent study. More accurately, it 

is the tension and balance between collaboration and self-direction that fosters collaborative 

self directed learning. Therefore, assuming active and engaged participation and motivation in 

the learning process, the CSDL model also aids in bringing a balance to the interdependence 

and independence dichotomy of group dynamics.  

 Current SDL within the field of adult education is largely situated in one of two 

extremes of this model by either cultivating autonomous or collaborative work. As noted 

this dichotomy does not adequately reflect the full scope of their needs. Collaborative 

self-directed learning can be sharply contrasted with simple group work in this the 

learning maintains control of some aspect of the learning process, including the conscious 
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interactions with the group. Within groups, for example, learners often operate under the 

unspoken assumption that anything less than a full willingness releases individual control 

for the purpose of collaboration, again compromises the group’s success. This presents an 

experience in which the learner must sacrifice individual control for the good of the 

group or carry a stigmatic association of not operating well within teams. This presents a 

unique problem to societies such as the United States that are driven by individual 

success and competition (Hofstede, 1983).  

 There are many strategies to more closely align our practices with actual learner 

needs. There are a number of techniques that adult educators may use to encourage 

CSDL. One such technique is to allow students flexibility in designing individual 

assignments around the subject matter, and then have them critique and discuss each 

other’s work. This allows learners to see how their peers are approaching the same 

learning material and prompts reflective practice on the feedback received from peers. 

Assuming that the instructor allows adequate time for small group discussions around 

these critiques and reflections, learners can act as ‘critical mirrors’ (Brookfield, 2005) for 

each other. Another form of CSDL is through the use of learning contracts. The 

traditional learning contract fosters self-direction as the students determine his learning 

objectives and methods. To exhibit CSDL, however, the contract would need to be two-

fold: one part encompassing individual learning and the other that is done within a group. 

Group members do not have to hold the same objectives, methods or aims of study.  

 

For further reading you can study the following material. 

Tieshia Moore et 

al. (2007) 

Reviewing Adult Learning: A Collaborative Self-Directed 

Learning Model for Adult Educators 

Also available online at: 

http://oise.utoronto.ca/CASAE/cnf2007/Proceedings-

2007/AERC%20CASAE%20Morre%20etal-2007.pdf  

(pp. 1-6) 

7.4.1 

 

Activity 4: 

Why Malcolm Knowles is regarded as pioneer in the field of adult education? Explain 

in your own word. 

 

7.5.2 Kolb's Model of Experiential Education 

 In his book Experiential Learning: Experience as the Source of Learning and 

Development David Kolb (1984) introduced his experiential learning theory and provided a 

model for its application in schools, organizations, and virtually anywhere people are gathered 

together. Kolb's comprehensive and practical theory builds on the rich foundations of 

experience-based learning provided by John Dewey, Kurt Lewin, and Jean Piaget.  

 Kolb draws upon the contributions of Dewey, Lewin, Piaget, and others to 

construct his own model of experiential education. He lists six characteristics of 

experiential learning (Kolb, 1984, pp.25-38). First, learning is best conceived as a 

process, and not in terms of outcomes. Second, learning is a continuous process grounded 

in experience. Third, learning requires the resolution of conflicts between dialectically 

opposed modes of adaptation to the world. Fourth, learning is a holistic process. Fifth, 

http://oise.utoronto.ca/CASAE/cnf2007/Proceedings-2007/AERC%20CASAE%20Morre%20etal-2007.pdf
http://oise.utoronto.ca/CASAE/cnf2007/Proceedings-2007/AERC%20CASAE%20Morre%20etal-2007.pdf
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learning involves transactions between the person and the environment. Sixth, learning is 

the process of creating knowledge.  

 For Kolb, “Learning is the process whereby knowledge is created through the 

transformation of experience.” (p.38).The experiential way of learning involves the 

application of the information received from the educator to the experiences of the 

learner. It does not consist of activity generated in the classroom alone. The student does 

not acquire his or her knowledge exclusively from the teacher. Rather, he or she learns 

through this process of taking the new information derived in class and testing it against 

his or her accustomed real-life experiences. By doing, the learning transforms both the 

information and the experiences into knowledge of some new or familiar subject or 

phenomenon. Kolb’s model is comprised of four phases that he locates in a circle. This 

model has come to be known in the literature as the Kolb Cycle.  

 
CE 

     CONCRETE EXPERIENCE 

  AE  RO 

 

   ACTIVE EXPERIMENTATION   REFLECTIVE OBSERVATION  

 

 

  Kolb 

   (1984) 

  AC           

  ABSTRACT CONCEPTUALIZATION  

 

Figure 1: Kolb’ model of experiential learning 
 

 In the first phase, the educator involves the learners in a concrete experience. The 

experience could be a role play, a live or video demonstration, a case study, or a testimonial. 

Generally, it will not be a lecture. The learners are then asked to review the experience from 

many perspectives. They ask themselves questions. What happened? What did you observe? 

This second phase is referred to as reflective observation. During the third phase of abstract 

conceptualization, the learners develop theories and look at patterns. Further questions are 

asked. How do you account for what you observed? What does it mean for you? How is it 

significant? What conclusions can you draw? What general principles can you derive? The 

fourth and final phase of this experiential model is active experimentation. The learners 

suggest ways that they can apply the principles they have learned. 

 

For further reading you can study the following material. 

Richard W. Shields, 

Dorothy Aaron & 

Shannon Wall 

(Online material 

accessed on 1-8-

2009) 

What is Kolb’s Model of Experential Education, And 

Where Does It Come From? 

Available online at: 

http://fcis.oise.utoronto.ca/-

dschugurensky/faqs/qa8.html.  

(pp. 1-4) 

7.4.2 

 

http://fcis.oise.utoronto.ca/-dschugurensky/faqs/qa8.html
http://fcis.oise.utoronto.ca/-dschugurensky/faqs/qa8.html
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7.5.3 A Community Development Model of Adult Education 

 This model was presented by Simon Northmore. A recent community education 

pilot scheme organized by Islington Adult Education Institute in North London planned 

two meetings to set up the project. The first was designed for people already involved in 

neighborhood groups in the area -- parent and toddler groups, housing co-ops, and a 

community centre. The second was a public meeting aimed at people from local housing 

estates. Posters were displayed in shops, health centres and nurseries and hundreds of 

leaflets were delivered door to door. 

 The first meeting was attended by about 30 people and was the basis for a number 

of groups which formed to develop a variety of courses and workshops. Nat a single 

person came to the public meeting. Even with attractive publicity the lack of positive 

links with the social networks of people living in the area made the public meeting 

approach completely ineffective. This rather simple story, with a predictable outcome to 

anyone with experience of community work, is nonetheless a good illustration of two 

quite different approaches to changing adult education.  

 In developing the educational programme with those who attended the first meeting, we 

drew on the “nominal group techniques” developed by Delbecq and Van de Ven (1981).  The 

technique is a structured way of focusing the attention of newly formed diverse groups on to 

common problems and concerns. Being a structured technique it differs from interactive 

techniques such as “brainstorming” and it has two particular benefits in programme 

development. Firstly, it takes the needs of the people for whom the programme is being 

designed as the starting point for its development. Secondly, it avoids dominance by 

professionals in the group, who can easily force non-professional clientele into passive and 

subordinate positions. The nominal group technique incorporates both organizational and 

personal dimensions, while professionals too frequently identify only organizational problems. 

 

For further reading you can study the following material. 

Simon Northmore 

(online material 

accessed on 31-7-

2009) 

A Community Development Model of Adult Education 

Available online at: 

http://cdj.oxfordjournals.org/cgi/pdf_extract /21/3/181  

(p. 2) 

7.4.3 

 

7.5.4 The Online Lecture Model 

 Teacher time is a scarce resource. Because the dominant cost in most schools is 

instructional time, educational administrators are always asking whether there is any way to 

decrease this cost by increasing the number of students each teacher reaches? Any attempt to 

increase the number of students per teacher will reduce the amount of time a teacher can devote 

to each student. Beyond about a hundred learners at one time per teacher, instruction becomes 

impersonal and few teachers can keep track of the interests, accomplishments, and needs of 

individual students. Traditional pre-college instruction has held fast to the idea that a personal 

connection is necessary between student and teacher. In contrast, most post-secondary 

institutions economize in the major introductory classes by filling lecture halls with hundreds of 

students and attempting to provide personal contact in recitation sections and labs led by less-

expensive advanced students or staff. One of the reasons the elite colleges are so expensive is 

http://cdj.oxfordjournals.org/cgi/pdf_extract%20/21/3/181
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that they have less dependence on large lecture courses and provide more contact directly 

between students and expensive faculty.  

 Many entrepreneurs and universities have latched onto online instruction as a way 

of reducing instructional costs and reaching large numbers of students. The model used in 

this case can be called the online lecture model, because it resembles traditional lecture 

halls but moved to the Internet. These courses tend to use technologies that duplicate the 

lecture experience. Because the goal is to reach large numbers, considerable resources 

can be put into courses based on the online lecture model and they can employ expensive 

video and well-crafted multimedia presentations. Some form of personal contact is often 

provided over the Internet, in the form of graded papers and exams, non-moderated 

discussion groups, answers to frequently asked questions, and office hours for faculty or 

assistants. The contact with teachers must, however, be limited, or the costs rise and wipe 

out the cost savings that were the original motivation for this format. For motivated and 

disciplined students, the online lecture model can be an excellent and inexpensive way to 

democratize learning. This approach can have broad impact in developing countries that 

lack the quantities of qualified teachers needed to provide more personal contact with 

learners. It is, however, inappropriate for large scale use at the pre-college level. 
 

For further reading you can study the following material. 

Robert Tinker et al.  

(2000) 

The Concord Model for Learning at a Distance 

The paper was published by ‘The Concord Consortium 

e-Learning Group’. (p.2)  

7.4.4 

 

7.5.5 The Online Correspondence Model 

 A similar model, the online correspondence model, puts fewer resources into the 

content delivery, but provides some personal feedback in the form of graded papers and 

examinations. Many university extension divisions and commercial schools that were 

already providing correspondence courses by post to distant students have migrated their 

courses to the Internet and it is natural that they use the online correspondence model. 

Less expensive to develop than the online lecture model, the correspondence model can 

be an efficient way to deliver specialized content to motivated students. Like the lecture 

model, however, this design is sub-optimal for most pre-college students. 
 

For further reading you can study the following material. 

Robert Tinker et al.  

(2000) 

The Concord Model for Learning at a Distance 

The paper was published by ‘The Concord Consortium 

e-Learning Group’. (p.2)  

7.4.5 

 

7.5.6 The Scheduled Asynchronous Model 

 Many thoughtful educators have converged on the scheduled, asynchronous model, 

because it is based on student collaboration, a powerful learning strategy and one of the 

great strengths of the Internet (McRobbie & Tobin 1997; Hoadley & Pea, 2001). 

Collaboration is an effective learning strategy in all disciplines that forces students to 

articulate and communicate their ideas, and test them against others'. Teachers, 

particularly mathematics and science teachers do not often aware of the value of 

discussion and feel that it interferes with mastering problem sets and the required content 
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coverage. Many studies, however, have demonstrated that much of instruction is “a mile 

wide and an inch deep” (Schmidt, McKnight, & Raizen, 1997, p. 34) and that discussions 

and reflection are critical for understanding core concepts. The slower pace demanded by 

thoughtful discussions is likely to be able to lead to deeper insights and better 

understanding of key concepts (Bransford et al, 1999). 

 Scheduled, asynchronous models are based on online student collaboration and all 

have the following characteristics: 

Asynchronous collaboration: The core learning strategy in this model uses 

asynchronous discussions and group problem solving between students in threaded 

discussion groups. Compared to synchronous technologies (chats, shared whiteboards, 

shared applications, audio conferencing, and video conferencing), these discussion 

groups are less expensive, more thoughtful, and far easier to schedule, particularly across 

time zones. Research shows that this learning environment is inclusive and supportive of 

students with disabilities (Hsi & Hoadley, 1997). 

Explicit Schedules: Online courses that rely on collaborative discussions must be tightly 

scheduled so that participants in the discussions share similar experiences and insights. 

We schedule a major topic for each week and usually schedule the same sequence of 

activity, discussion, and reflection within each week. For instance, if the content of a 

video is essential for a scheduled discussion, then the schedule must have all participants 

to view the video before beginning the discussion.  
 

For further detail you can study the following material. 

Robert Tinker et al.  

(2000) 

The Concord Model for Learning at a Distance 

The paper was published by ‘The Concord Consortium 

e-Learning Group’. (pp. 2-3)  

7.4.6 

 

7.5.7 The Concord Model 

 We find that the characteristics sketched above for the Scheduled Asynchronous Model 

are necessary but not sufficient for successful online courses. Many educators who have tried 

using threaded discussion groups in online courses have found that these groups are too time-

consuming, unresponsive, irrelevant, or boring. As a result, participation is minimal, drop-outs 

are wholesale, and little learning results. These ineffective experiences, however, should not be 

used to condemn the idea of scheduled asynchronous courses, but to demonstrate the 

importance of additional design details that define the Concord Model. 

 As the Concord Model has been developed and refined, it has become necessary to 

train new staff, consultants, and collaborators in various aspects of the model. This 

training is now offered entirely online as a series of “metacourses”, that is online courses 

of which three are the most important: introduction to online courses, online facilitation, 

and online course design (His & Rose, 1999). 
 

For further study you can go through the following material. 

Robert Tinker et al.  

(2000) 

The Concord Model for Learning at a Distance 

The paper was published by ‘The Concord Consortium 

e-Learning Group’. (pp. 3-10)  

Also available online at: 

http://www.concord.org  

7.4.7 

http://www.concord.org/
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Activity 5 

Draw the flow chart of Concord Model of distance learning. 

 

7.5.8 Distance Education Administrative Operative Model 

 This model involves nine steps/components: Assessment, budget, coordination, 

delivery, methods, evaluation, faculty involvement and training, generate a mission 

statement, hierarchical approval system, and implementation of support systems. 

Assessment: Formal or informal needs assessment needs to be conducted to insure that 

the needs of the students are being met. Literature supports the needs assessment phase of 

the instructional design process (Willis, 1994). 

Budget: In order for a distance education program to be successful, an early budget must be 

established. The most developed and strongest programs involved in the study have their own 

budgets. The weakest programs were those that relied solely on startup money and grants.  

Coordination: Distance education programs require a coordination of efforts with many 

other entities, some of which include academic departments, faculty, learning and testing 

centers, bookstores, extensions centers, sister schools, and, in some cases, local high 

schools. It is important to provide the students with the resources and assistance they 

need to succeed, as Buchanan (2000) indicates ‘in addition to such support as advising 

services, job placement services, and tutorial assistance, of particular importance to 

distance learners is the provision of and access to library materials and services. 

Delivery Methods: Determine which delivery methods are best for the institution and its 

students. The delivery method should be chosen based on a needs assessment. Some 

questions to consider are: 

Which methods (i.e. web based, telecourse, etc.) generate the most enrollments? 

Which methods are most cost effective? 

Which methods do students and faculty seem to prefer? 

Which methods allow the content of the courses to be assimilated better? 

Evaluation: One discrepancy between the literature and the findings of this study involve the 

use of evaluations. This study's findings indicate a reliance on end of term course surveys as the 

sole means of evaluation, with some programs not even conducting these. At the very least, 

evaluations of the individual distance education courses should be conducted at the end of each 

term. However, these should not be the same types of evaluations used for conventional 

courses. Preferably, the program should utilize both formative and summative evaluation. 

Feedback from students and faculty should be conducted and evaluated regularly.  

Faculty Involvement and Training: A distance education program, in order to meet the 

needs of student, must utilize faculty at every stage of the process and make sure they are 

properly trained. Some of the issues faculty members need to determine are: 

What content will be covered? 

What are the course (and program) objectives? 

What is the most appropriate way to transmit course material? 

What types of assignments will be required? 

How will tests be administered? 

What textbooks and materials will be required? 

What grading system will be employed? 
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Generate a Mission Statement: Distance education programs must have their own mission 

statements. Those programs without specific mission statements claimed to follow their parent 

institution's overall mission statement. While technology is constantly changing, the program 

should always maintain its objectives with regard to course objectives and content.  

Hierarchical Approval System: In order to insure that course content and objectives meet the 

needs of student, and to insure that budgetary and workload issues don't become problems, a 

hierarchical approval procedure should be implemented. Without established criteria in place, 

problems could arise. Courses unfit for certain types of delivery could be offered. Courses could 

be offered even though nobody is available to teach it. Currently, teacher selection appears to be 

based on a person's willingness to teach distance courses, not on their expertise. The appropriate 

department chair and dean should approve faculty assignments and course selections before 

being considered by the distance education program directors. Not all course or faculty 

members are suitable for distance delivery. A structured approval system would minimize the 

chances of poor decision with regard to course and teacher selection. 

Implementation of Support Systems: A successful distance education program should have 

support systems for faculty and students. Distance education, while not a new idea, is new to 

many faculty members and students. Certain faculty members and students may be intimated by 

technology that is new to them. Therefore, support for faculty to help them design and develop 

distance courses, as well as technical support to empower them to run the necessary 

technologies, is needed to help them develop and deliver course material. 
 

For further detail you can go through the following material. 

Daniel P. Compora 

(2003) 

Current Models in Distance Education: An 

Administrative Model, in Journal of Distance Learning 

Administration, 6(2), 2003. 

7.4.8 

 

7.5.9 Theoretical and Methodological Model 

 Theoretical and methodological model presents theories with emphasis on the role of 

experience in shaping: Behaviouristic learning while methodology is the application of these 

theories. This model develops the behaviour of learners as an active explorer of an environment 

and seeker of understanding. The training in theoretical and methodological model makes 

literacy personnel to present their views in an appropriate way for the benefit of adult learner. 

This model presents theories, their application and methods in a better way but the process of 

implementation is not highlighted (Gowin & Alvares, 2005). 
 

For further study you can go through the following material. 

Muhammad Iqbal 

Awan 

(2008) 

Developing a Model for Training of Literacy Personnel 

in Pakistan 

Unpublished PhD thesis submitted at the Department 

of Distance & Non-formal Education, Allama Iqbal 

Open University, Islamabad. (pp. 94-95). 

7.4.9 

 

7.5.10 Spiral Model 

 Spiral Model is a cyclic approach system. It allows the project manager to build a 

proof of concept for the training of literacy personnel. The model is rapid prototyping and 

focus on evolutionary development. Spiral Model deals with the entire system. The stages 
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of Spiral Model consists of assigning the highest priority features, define them, 

implement them and to obtain feedback from literacy personnel involved in training 

process. Such feedback distinguishes incremental from predictive development. The 

advantage of Spiral Model includes; 

1. Design flexibility which allows changes and several stages of the project. 

2. Process of building up a large system in small segments which make it clear to do 

cost calculations. 

3. The literacy personnel, who are to be involved in the development of each segment, 

retain control over the direction and implementation of the project. 

4. The knowledge of literacy personnel grows as the project grows, so that they can 

interface effectively with management. 

5. The literacy personnel receive training for the quality and communication of in-

house development. 

 
 
Source: Theuerkorn, F (2004). Lightweight Enterprise Architectures. London, New York and 

Washington: Auerbash Publications. A CRC Press Company. P. 43 

 

7.5.11 Kessels Model 

 Kessels Models is designed for training of instructors; it is also used in 

communicative learning. This model involves all the literacy personnel come to get 

training and integrate for desired objectives and to find solution if necessary. Because the 

people involved have to implement the solution. Regular communication among team 
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member is essential to reach consensus to what the problem is and how it should be 

solved. Kessels Model shows the extensive communication function for the educational 

development. It is a communicative paradigm with the development process. The 

development process is a social activity among all those involved in the process of 

communication. In this model, literacy personnel are trained in the process of trial and 

error according to their curriculum. In process literacy personnel ideas are partially 

collected and elaborated further development possibilities. Thus Kessels model is 

applicable for the communicative teaching/learning process for the trainees. 

 

7.5.12 Precision Teaching and the Competent Learning Model 

 The precision teaching and the competent learner model is based on the principle that 

when something is learnt and it is important for a learner to practice it, until the response is 

fluent. The measurement process in Precision Teaching is designed to focus educator's attention 

on changing the frequency rate of behaviour. This behaviour can be lost by lack of practice. 

Whereas the competent learning model was designed to teacher's friendly approach for a 

comprehension, transfer and utilization of printable material. Competent learning model is the 

development of competent learner repertoires which allow learning to occur in everyday 

circumstances. Through this model literacy personnel may become capable observer, listener, 

talker, reader, writer, problem solver and participator. In competent learning model an educator 

learns to implement how to arrange instruction and enhance learning. 

 
Source: Gore, M. (2003) Successful Inclusion Strategies for Secondary and Middle School 

Teachers, Corwin Press, p.37. 
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7.5.13 The Teaching Research System Approach Model  
 The Teaching Research System Approach Model was developed by Dale Hemerus at 

the Teaching Research Division of the Oregon State. This model was produced for educational 

technologist and professional instructional developers. This model was divided into three tiers: 

Definition and management; design analysis; and development and assessment. Nine stages are 

included in three tires which were further divided into 22 steps of tasks. 

 
Source: National Special Medium Institute, Instructional Development Institute (IDI) 
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7.5.14  Assessment Instructors Training Course (AITC) Model 

 Awan (2008) quotes of Henton work that AITC Model is flexible having a wide 

range of content and variety to meet with the abilities of instructors. An instructor can 

integrate the operating principles on the incremental basis. The AITC Model is as 

effective in adult education as informal education for 1
st
 to 6

th
 grade. It is a 

comprehensive approach for learning community. A system of operating principles and 

methodologies actively involve the students and develop their cognitive, affective and 

behavioural domain. Although AITC model is applicable for improving all domains but 

involvement of learning community is ignored. 

 
Source: Walklin, L. (1990) Teaching and Learning in Further and Adult Education London: 

Nelson Thomes, p.289. 

 

7.5.15 Process-Product Model 

 The Process-Product model is vagarious and productive model of the last decade; 

however, it has problems with the definition of dependent variables, and unit of analysis. 

Process-Product Model concentrates on specific variables of teaching styles, methods and 

identify hundreds of variables among the different teaching styles, specifically those 

significantly related to achievement. Investigators synthesize a style or pattern of 
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teaching associated with desirable student outcome. Process-Product Model relies on 

standardized test as dependent variables in the adult education. However, in standardized 

test due to lack of sensitivity, high probability of a mismatch between the text and the test 

may occur. This model is useful for the training of literacy personnel as well as for 

launching adult education programmes effectively. In Process-Product Model 

synthethization is vital. Thus teachers who used Process Product Model show high 

achievement. 

 
Source: Saroyan, A and Amundsen, C (2004) Rethinking Teaching in Higher Education. Stylus 

Publishing, LLC. p.22 

 

Activity 6 

Prepare a list of different models on distance learning discussed above. Add some 

more models using Internet. 
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7.6 Self-Assessment Questions 
 

Part-I: MCQ 

Against each statement are given four options/responses. Encircle the best or correct one 

in each case.  

1. The word ‘professio’ has its origin from: 

 a. Greek b. Latin 

 c. French d.  Arabic 

2. ‘Professionalization is a measure of the societal strength and authority of an 

occupational group’. This is stated by: 

 a.  Englund b. Soder 

 c. Johnson d. McDonnell 

3. The term ‘andragogy’ means: 

 a. Education of adults b. Learning of adults 

 c. Teaching to adults d. Education and training of adults 

4. Kolb’s model of experiential learning is based on the previous experience-based 

learning of: 

 a. Knowles and Dewey b. Dewey and Piaget 

 c. Lewin and Brookfield d. Brookfield and Knowles 

5. Community Development Model of adult education was presented by: 

 a. Brookfield and Knowles b. Delbecq and Van de Ven 

 c. Simon Nothmore d. Schmidt, McKnight and Raizen 

6. Kessels’s Spiral Model is mostly application for: 

 a. Community welfare b. Enhancing learning of children  

 c. Peer learning among children d. Communicative teaching-learning 

7. The concept of lifelong learning is basically related to:  

 a. Formal education/training b. Non-formal education 

 c. Continuing education d. Informal education 

8. AITC model is effective in adult education in informal way for learners aged: 

 a. 3-9 years b. 5-11 years 

 c. 5-14 years d. 14 years -above 

9. The chief characteristics of Process-Product Model is: 

 a. Understanding b. Application 

 c. Analysis d. Synthesis 

10. Who is associated with Concord model? 

 a.  His and Rose b. Willis 

 c. Buchanan d. His and Hoadley    
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Part-II: Short Answer Questions 
 

1. What are the key characteristics of professionalism according to Clamp (1990)? 

2. How do adults learning differ to children? Give two examples/points to support 

your answer. 

3. What are the assumptions underlying andragogy, as described by Malcolm 

Knowles? 

4. How would you define the concept of Self-Directed Learning in the context of 

adult learning? 

5. Draw the flow chart of Kolb’s Model of Experiential Learning and briefly explain 

each step. 

6. Enlist the various steps of Distance Education Administrative Operative Model. 

7. What are the different stages of Spiral Model of adult learning? Show with the help 

of diagram. 

8. What is the philosophy of Precision Teaching and the Competent Learning Model? 

9. Briefly explain Theoretical and Methodological Model according to Gowin and 

Alvares (2005). 

10. Distinguish between the terms profession, professionals, professionalism and 

professionalization. 

 

Key of Self-Assessment Questions 
 

1.  b     2.  a  3. d  4. b  5. c  6. d 

7.  c  8.  b  9. d  10. a      
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8.1 Introduction 
 

 Technology is, presently, being used throughout the world for gathering 

information, constructing knowledge, performing simulations to develop the skills among 

the learners, distance learning and global collaboration for lifelong learning.   

In the beginning, only radio and television were used in the distance and non-formal 

learning. During the last few decades, educational Technology has advanced rapidly. 

Now new technologies have emerged into the field of education to teach the distant 

learners. Through the use of educational technology, we can share and disseminate 

knowledge globally breaking the geographical barriers.  

The computer and telecommunications technologies have changed the face of business, 

entertainment and the family. They are changing the face of education, too, and with 

substantive results. 

 The new technology has made the task of teachers and students very easy. Teachers can 

transmit the knowledge and skills with quite comfort and ease through projectors and multimedia. 

      

Adult Education 
  

 Formal definitions of adult education define it simply in terms of a minimum age. 

The Centre for Educational Research and Innovation (CERI), defines an adult student as 

one aged twenty-five or over on entry to a course. The only point which might be 

discussed is the cut-off age. The CERI definition is reasonable for Western countries with 

mass higher education. However, in developing countries, with limited entry to 

conventional higher education, students denied entry to the latter years of secondary 

school or university tend to seek entry to other forms of post-secondary education at an 

earlier age. Whether they should be classified as adult students is open to debate.  

 

8.2 Objectives of the Unit 
 

After reading the Unit, Students will be able to: 

 

 Write an essay on contemporary Trends 

 Explain transfer material technologies in Global Learning  

 Comprehend and use the digital Wireless Broad Band and Human Computer 

Interaction in his daily life  

 Use the internet effectively in searching the material  

 Evaluate the role of Technologies in Adult Education and Life Long Learning  

 Discuss transfer of Literary Skills  

 

8.3 Contemporary Trends 
 Life long learning is a process through which individuals acquire knowledge, skills 

and values in a range of formal and informal settings, throughout life. It provides formal 

education, vocational training and personal development. Lifelong learning enables 

informed citizens to make positive and rewarding contributions to sustain their 

environment, their community and their economy (Lugg-2000) 
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 A life long learner was defined in New Castle City Council’s Community Survey 

2004 as: “someone who continues to seek new skills and knowledge throughout their life-

time from formal institutions such as schools or informal sources such as family sporting 

clubs and hobbies”. 

 

For detailed study, read the following material. 

New Castle City Council (2004)  Community Plan Survey. 

Lugg, M  (2000) Learning for the Future- a Report on Lifelong 

learning in Newcastle TUNRA   

 

 Some current Research trends have been identified through researches, the same 

are listed as under. 

  

Current Research Trends: 

 

(1) Literacy 

(2) Distance Education/Correspondence Education 

(3) Continuing Education 

(4) Non-Formal Education 

(5) Philosophical approach - a focus on Freirean conscientization 

(6) Women education including family life, family planning 

(7) Psychology of adult learning 

(8) Prison education 

(9) Nomadic education 

(10) Extension education 

(11) Community education and development 

(12) Participatory research 

(13) Labor and industrial education 

(14) Historical research 

(15) Biographical and bibliographical works 

(16) Studies on non-governmental organizations 

(17) Comparative adult education studies 

(18) Mass media in adult education 

(19) Gerontology and adult education 

(20) Apprenticeship education 

(21) Post-Literacy and other equivalency programmes - Little work 

 

For detailed study, read the following report: 

Mauch, Werner (1994) Report on the international Seminar on wold Trends in 

Adult Education Research, Hamburg: UNESCO 

 

Statistical Trends in literacy Worldwide 

 

 According to a UNSECO review estimates nearly 862 million illiterates in the world 

aged 15 and above. Over 60% of the illiterate population is comprised of women. Most are 
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from Arab nations and South and west Asia, Compared to only 1.4 % illiteracy rate in 

developed nations, 27% of the total population of developing and underdeveloped countries is 

illiterate. Regionally, South and West Asia has the lowest literacy rate (55.3%), along with the 

Arab nations with a 60.1% literacy rate. The region with the highest adult literacy rate is central 

Asia with 99.6 % . Literacy rates have increased proportionally across all regions since 1990. 

The Arab states and Sub-Saharan Africa experienced a 10 % increase in adult literacy rates, 7.8 

% in South and West Asia, and 6.3 % in East Asia and the pacific. Overall, developing 

countries increased literacy rates by 6.6% between 1990 and 2000. However, in some of these 

regions the increases in literacy rates does not keep pace with  population growth (e.g. South 

and West Asia) with the actual number of illiterate citizens having increased in the past decade. 

 

For detailed study, read the following book  

Waganer, D.A, Kozma B.R (2005) New Technologies for Literacy and 

Adult Education a global Perspective, 

France: UNESCO   

 

8.4 Transfer of Material Technologies in Global Learning 
 

 Main aim of Education is to produce desired changes in behaviour on children the 

teacher tries to accelerate the process of acquisition of such changes by the pupils and 

tries them to make a part of the child. In other words, one major aim of education is to 

maximize Learning. Learning may be defined as a relatively permanent change in 

behaviour that occurs as a result of experience, information and skills. 

 

For detailed reading as nature and process of learning please read the following book: 

Kuppuswamy, B (2003) 

 

Advanced Educational psychology. New Delhi: 

Sterling Publishers PVT limited pp-108-114 

  

TRANSFER OF TECHNOLOGY 
  

 Technology is becoming increasingly embedded in the systems and processes of 

our educational institutions. Although technology has the potential to extend and improve 

educational activities, this potential can only be fully realised if the activities are built 

upon in stable and coherent technical infrastructure. This role of technology is to enable 

the development and exploitation of a common infrastructure for finding, accessing, 

delivering and using Internet aided resources tailored to and seamless across, education 

and research communities. 

 

For further study you read the following material. 

Stevenson, A., Dockerty, 

T., and  Baxter, A. (2005) 

A report for the JORUM Research and Development 

Project. JORUM 
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E-Learning 
 

 Universities are still struggling to ‘normalise’ e-learning as part of higher education 

processes. The reason for this is not stated, although there is recognition that e-learning has been 

criticised for being too technology led but has relatively recently become more focused on the 

learner and enabling students and other users. This change matches the developments in 

pedagogy and the increasing need to support diversity and flexibility in higher education. 

 

For further material you study the following material. 

Stevenson, A., 

Dockerty, T., and  

Baxter, A. (2005) 

A report for the JORUM Research and Development Project. 

JORUM 

 

Distance Education Technologies 
 

Videoconference  

 Videoconferencing provides students with the opportunity to learn by participating 

in a 2-way communication platform. Furthermore, teachers from all over the world can 

be brought to classes in remote or otherwise isolated places. Students from diverse 

communities and backgrounds can come together to learn about one another.  

 

VOICE-OVER-INTERNET-PROTOCOL (VOIP) 
 

 Web based VoIP is based from the concept of click to talk, which is a form of 

Web-based communication where a person clicks an object (i.e. button, image, or text) to 

request an immediate connection with another person in real-time either by phone call, 

Voice-over-Internet-Protocol (VoIP), or text. Click to talk requests are most commonly 

made through websites but can also be initiated by hyperlinks placed in email, blogs, 

wikis, flash animations, or video, and other Internet-based object or user interface.  

 

Web conferencing 

 It is used to conduct live meetings or presentations via the Internet. In a web 

conference, each participant sits at his or her own computer and is connected to other 

participants via the internet. This can be either a downloaded application on each of the 

attendees' computers or a web-based application where the attendees access the meeting 

by clicking on a link distributed by e-mail (meeting invitation) to enter the conference.  

 

Compact Cassette 

 The Compact Cassette, often referred to as audio cassette, cassette tape, cassette, or 

simply tape, is a magnetic tape sound recording format.  

 

E-mail 

 Electronic mail, often abbreviated as email or e-mail, is a method of exchanging 

digital messages, designed primarily for human use. E-mail systems are based on a store-

and-forward model in which e-mail computer server systems accept, forward, deliver and 



 125 

store messages on behalf of users, who only need to connect to the e-mail infrastructure, 

typically an e-mail server, with a network-enabled device (e.g., a personal computer) for 

the duration of message submission or retrieval. Rarely is e-mail transmitted directly 

from one user's device to another's.  

 An electronic mail message consists of two components, the message header, and the 

message body, which is the email's content. The message header contains control information, 

including, minimally, an originator's email address and one or more recipient addresses. Usually 

additional information is added, such as a subject header field.  

 

An Internet forum, or message board, is an online discussion site. It originated as the 

modern equivalent of a traditional bulletin board, and a technological evolution of the 

dialup bulletin board system. From a technological standpoint, forums or boards are web 

applications managing user-generated content. People participating in an Internet forum 

may cultivate social bonds and interest groups for a topic may form from the discussions. 

 

Fax 

 Fax (short for facsimile, from Latin fac simile, "make similar", i.e. "make a copy") 

is a telecommunications technology used to transfer copies (facsimiles) of documents, 

especially using affordable devices operating over the telephone network. The 

word telefax, short for telefacsimile, for "make a copy at a distance", is also used as 

a synonym. Although fax is not an acronym, it is often written as “FAX”. The device is 

also known as a telecopier in certain industries. When sending documents to people at 

large distances, faxes have a distinct advantage over postal mail in that the delivery is 

nearly instantaneous, yet its disadvantages in quality have relegated it to a position 

beneath email as the prevailing form of electronic document transfer  

 

DVD 
 DVD, also known as "Digital Versatile Disc" or "Digital Video Disc", is an optical 

disc storage media format. Its main uses are video and data storage.  

 

For further detail you can go through the following material. 

http://en.wikipedia.org/wiki/Videoconferencing#Impact_on_education  

 

8.5 Cosmopedia 
 

 The ancient Greeks first envisioned the "comprehensive organization of all 

knowledge," and some of their dream came true. It began with writing--collecting oral 

wisdom and tradition in great manuscript collections like the ancient Library of 

Alexandria. Later, the Middle Ages saw the founding of universities, where masters of 

lore and rhetoric could gather in relative safety to extend and spread their knowledge 

among dedicated students by means of books and lectures. The invention of movable type 

and the subsequent spread of printing made information cheaper and more portable in the 

form of books, pamphlets, broadsides, and newspapers. Then the eighteenth century saw 

the first attempts to systematically assemble important technical and scientific 

http://en.wikipedia.org/wiki/Latin
http://en.wikipedia.org/wiki/Telecommunications
http://en.wiktionary.org/wiki/facsimile
http://en.wikipedia.org/wiki/Telephone
http://en.wikipedia.org/wiki/Synonym
http://en.wikipedia.org/wiki/Acronym
http://en.wikipedia.org/wiki/Email
http://en.wikipedia.org/wiki/Videoconferencing#Impact_on_education
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information in uniform bound volumes as a universal printed reference or 

"encyclopedia."  

 At the turn of the twenty-first century, learners can watch a videotape or download 

video files of a lecture or the demonstration of a technical procedure, then replay 

segments to help them master difficult material. This is especially useful for learning 

another language. Using the Cosmopedia, learners will be able to do even more.  

        In the Cosmopedia, every idea, old and new, becomes a Web link leading to related 

information and additional detail. Users can check the exact meaning of every word in a 

comprehensive dictionary, or have it automatically translated into another language or 

dialect.  

           The Cosmopedia will link museums, documents, writings, and research on every 

important figure in history. For example, one click on "Mark Twain" will lead a 

Cosmopedia user to all of that author's writings, as well as to all criticism, reviews, books 

about Twain's life; filmed "visits" to his home town; and practically everything else 

known about the man, his work, and his world. All this can be accomplished using 

technology that exists today--technology that continues to improve and expand 

exponentially. 

  

For detailed study, please read the following: 

Goliath (2004). Futurist Online 8.3 

  

8.6 Wireless Digital Broadband 
  

 Wireless digital broadband is a fairly new technology that provides high-speed 

wireless internet and data network access over a wide area. According to the 802-16-2004 

standard, broadband means “having instantaneous bandwidth greater than around 1 MHz 

and supporting data sates greater than about 1.5 M Bit/s. Wireless broadband is high-

speed internet service via wireless technology. Wireless broadband is available in internet 

cafes, private business and many homes, a wireless broadband modem receives the 

service and transmits it via radio waves to the immediate surrounding area. Any computer 

equipped with wireless capacity within receiving distance can pickup the signal, making 

the internet portable. 

 The most common way to take advantages of wireless broadband is by using laptop 

computer. You need a wireless broadband adapter, commonly available in portable 

computer (PC) card format. If the network is not protected by a secure password or other 

firewall protocol, the laptop will be able to connect to the wireless broadband signal. 

Many cities have installed wireless broadband as a country to their citizens and public 

access is free. Home users with wireless broadband are well adjusted to install security 

measures. Taking proper precaution will ensure that only you and those you authorize are 

able to use your broadband connection.  

 A phone line is required for Digital Subscriber Line (DSL) service, while cable 

television is required for cable broadband, wireless broadband makes the internet more 

convenient. When purchasing PC cards, be sure they support the speed of your wireless 

broadband network.       
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 The world of wireless technology has come a very long way from the days of 

Tesla, Marconi, and others. From the crude but brilliant devices built in their labs, 

different types of wireless technologies have proliferated on every continent and are 

deemed mission-critical business tools for efficiency as well as important items for 

personal safety and convenience. 

 In today’s world of technology, wireless devices range from tiny crystal radios one can 

purchase at a hobby shop for a few dollars to commercial radio systems costing a million U.S 

dollars or more per link. While the actual number of different types of “wireless” may be 

debatable, the key point is that there are many, a subset of which follows: 

Mobile (cellular telephones, Personal Data Assistants, pagers) 

 Ham (long range devices used by private citizens) 

 Citizens Band (radios used in transportation and for private citizens) 

 Telemetry (remote control and Measurement) 

 Satellite 

 WLAN (wireless local area networks) 

 Broadband fixed (BBFW)      

 

Types of Broadband  
Wireless Services.  

 Broadband access not only provides faster Web surfing and quicker file downloads 

but also enables several multimedia applications, such as real-time audio and video 

streaming, multimedia conferencing, and interactive gaming. Broad band connections are 

also being used for voice telephony using voice-over internet Protocol (VoIP) 

technology. 

 Broadband wireless is about bringing the broadband experience to a wireless 

context which offers users certain unique benefits and convenience. There are two 

fundamentally different types of broadband wireless services. The first type attempts to 

provide a set of services similar to that of the traditional fixed-line broadband but using 

wireless as the medium if transmission. This type, called fixed wireless broadband, can 

be thought of as a competitive alternative to DSL or cable modem. The second type of 

broadband wireless, called mobile broadband, offers the additional functionality of 

portability, nomadicity, and mobility. Mobile broadband attempts to bring broadband 

applications to new users experience scenarios and hence can offer the user a very 

different value proposition.      

 Clearly, an enormous number of these various types of radios are in use in the 

world today. It is therefore appropriate to be more specific about what type of “Wireless” 

we are referring to in our discussions with customers, industry peers, and colleagues. A 

True story follows that  highlights the need to be specific about what type of radio is 

being considered.  

For Detailed Study, Read the following 

Reid, Neil, P. (2001) Broad Band Fixed Wireless Network. 

 New York: MC Graw Hill 

8.4 

Andrew, Jeffery, G. 

Ghosh  Arunabha and 

Rias Muhamed  (2007).  

Fundamentals of WIMAX Understanding 

Broadband Wireless Networking. India: Prentice 

Hall    

8.4 
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8.7 Human Machine Interaction 
 

 Human computer interaction (HCI) is a term used to mean either human computer 

interaction or human computer interface. The former is used more commonly. The aim is 

to create computer applications that will make users more efficient than they would be if 

performed their tasks with an equivalent manual system. To understand users, it is 

necessary to understand to processes, capabilities and application that they might bring to 

the tasks they perform. This will involve an understanding and knowledge of each things 

as memory, vision, cognition, hearing, touch and motor skills. 

 It is a multidimential field, meaning thereby that it leans heavily upon other areas 

of expertise, in turn provides significant inputs to its operation and framework for its 

practices. The ability to develop a computer engineering, programming, languages, 

input/output devices and so on Human-computer interaction, abbreviated HCI has simply 

been explained as the study of how people interact with computing technology. It is the 

intersection between psychology and social science, on the one hand, and computer 

science and technology, on other hand. 

 

For detailed study of introduction to human computer Interaction read the following book. 

 

HCI in Curriculum  

 Computer science educators cannot afford to ignore Human Computer Interaction. 

We should go as far as to claim that Human Computer Interaction  should be integrated 

into every computer science or software engineering course, either as a recurring feature 

of other modules or, preferably as a module itself. 

 In courses, other than computer Science, Human Computer Interaction may well be 

an option specializing in a particular are, such as cognitive modeling or task analysis. 

 

Foundations of HCI 

 Three topic can be covered under the heading: Human, Computer and Interaction. 

 Human is a information processor who receives inputs form the world, stores, 

manipulates, and uses information and reacts to the information received. Information is 

received through the senses, particularly, in the case of computer use, through sight, 

hearing and touch. It is stored in memory, either temporarily in sensory or working 

memory; or permanently in long term memory. It can then be used in reasoning and 

problem solving. Recent familiar situations allow people to acquire skills in a particular 

domain, as their information structures become better defined. However, this can also 

lead to error, if the context changes. 

 Interface designer needs to be aware of the properties of the devices with which a 

system is built. This includes not only input and output devices, but all the factors that 

influence the behavior of the interface, since all of these influence the nature and style of 

the interaction. 

Faulkner, Christine (2000 ) The Essence of Human Computer Interaction:  

University of Glassgo 
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 Interactivity is at the heart of all modern interfaces and is important at many levels. 

Interaction between user and computer does not take place in a vacuum, but is affected by 

numerous social and organizational factors. These may be beyond the designer’s control, 

but awareness of them can help to limit any negative effects of the interaction.   

 

For detailed study, read the following book: 

Faulkner, Christine (2000) The Essence of Human Computer 

Interaction: University of Glasgow 

8.6 

Dix, Allen and Finlay, 

Janet (2004) 

Human Computer Interaction, California: 

Prentice Hall     

8.7 

 

8.8 Use of Internet 
 

Concept and Meaning  

 There are various reasons of using internet by the people. We can find a general 

information about a subject. Web is like a huge encyclopedia of information. The volume 

of information we find in the web is amazing. The web offers many different perspectives 

on a single topic. In fact, we can find online encyclopedia. Many of these are now 

offering subscription service which lets us search through the complete text of 

encyclopedia. There are also many free encyclopedias that may give us a cut down 

version of what we would find in a complete encyclopedia, we can also access 

information of the web that is not easily available elsewhere. One of the reasons for using 

internet is E-mail. It offers a cheap and easy alternative to traditional methods of 

correspondence. E-mail is faster and easier and cheaper than using the telephone 

 Other reasons for using internet are to meet people, to have fun, to learn, to read the 

news, to buy things and discuss their interests with like-minded  people. People put things 

on the web (i) to advertise, (ii) to sell a product, (iii) to make money and (iv) to share 

their knowledge with the world.  

 

For detailed study, please read the material given in the following website and in a book:: 

http;//English.unitechnology.ac.nz/resources/resources/tutorial/conceptual/uses.html.     

Shelly, B.G and vermeat 

(2009) 

 Discovering Computer 2009 Lahore:  

                Book Media, PP-12-15 

           

 Internet carries a vast array of information resources and services, most notably the 

international hypertext documents of the World Wide Web (www) and the infrastructure 

to support electronic mail, in addition to popular services such as online chat, file transfer 

and file sharing, online gaming and Voice over internet protocol (VOIP) person to person 

communication via voice and video.     

 The terms Internet and World Wide Web are often used in every day speech 

without much distinction. However, the internet and the World Wide Web are not one 

and the same. The internet is global data communications system. It is a hardware and 

software infrastructure that provides connectivity between computers in contrast, the web 

is one of the services communicated via the internet. It is a collection of interconnected 

documents and other resources, linked by hyperlinks and URLs 
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Internet Viewed on Mobile  

 Internet can now be accessed virtually anywhere by numerous means. Mobile 

phones, data cards, hand held game consoles and cellular routers allow uses to connect to 

the internet from anywhere there is a cellular network supporting that device’s 

technology. 

 

Common Uses  

There are many uses of internet but Common uses of internet are as under: 

 E mail: Through E mail user can send the messages from one person to another. 

Pictures, documents and other files can be sent as Email attachments. User can 

send his message on multiple addresses. 

 

 Remote Access: Internet allows computer users to connect to other Computers and 

information stores easily, wherever they may be, across the world. 

 

 Collaboration: The low cost and nearly instantaneous sharing of ideas, knowledge 

and skills has made collaborative work easier. 

 

For detailed study of the above-mentioned topics and some other topics, consult, read the 

following: paper extracted from Wikipedia. 

 

http://en.wikipedia.org/wiki/internet. 

  

World Wide Web 
 The World Wide Web (WWW) allows systematic and wider access through service 

providers and has many User friendly facilities that makes it a very sophisticated and 

comprehensive tool developed so far, to access internet. On World Wide Web pages 

represent the information. A page is stored on a particular host machine but can be made 

visible to web clients throughout the world. 

Pages have unique address and therefore can be retrieved explicitly. Web pages contain 

links to other pages and can be easily accessed with web browser. The page is not only 

visible on computer screen but can also be downloaded. Web pages can be constructed by 

anyone having the necessary tools.   

 

For further detail read the following books. 

 

http://English, 

unitechnology.ac.nz/resources/resources/tutorial/conceptual/uses.html. 

8.8 

Discovering Computer 2009 Lahore: Book Media, pp.12-15 8.9 

  

Rao, V.K. (2004) Educational Technology. New Delhi: A.P.H. 

Publishing Corporation.  PP 16-21 

8.10 

http://en.wikipedia.org/wiki/internet
http://english/
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8.9 Role of Technology in Adult Education and Life-Long Learning 

 

 Access to literacy education may be limited, or even denied, for a number of 

reasons. These include social, cultural, economic, political and geographical factors, as 

well as lack of time to attend classes, lack of qualified teachers, teacher absenteeism, lack 

of literacy material in local languages and issues, such as delay in receipt of feedback, 

and result. Educational Technology can help to overcome many of these barriers by 

facilitating distance learning thereby bringing literacy to people who live in area’s that 

are difficult to reach. 

 Personal participation in this technology-knowledge-economic development cycle 

begins with literacy. The connection between literacy, technology, and global progress is 

the theme for this report. The report takes two approaches to examining this relationship. 

First Technology is viewed primarily as a set of potential delivery and instructional tools 

that can be used to help people acquire the skills associated with traditional notions of 

literacy. In this approach, computer-assisted tutorials and other technology-supported 

resources can make education more accessible and help adults to improve their ability to 

decode and comprehend prose text, thus increasing their literacy, employability, and their 

continued use of literacy skills to become life-long-learners. The policy implications of 

this approach are relatively straight forward: Are the expenses associated with providing 

the hardware, software, and delivery infrastructure for literacy learning less than those 

required to provide this training by some other means? Or if not less expensive, are 

technology-based means more effective than traditional means and sufficiently so to 

justify the added costs. 

 In the second approach, the relationship between literacy, technology, and 

development is treated in a more integral way – one that suggests a very different set of 

policy implications. With this approach, literacy is defined as a broader set of text and 

technological skills that include not only the decoding and comprehension of prose but 

the ability to access, analyze, evaluate, communicate, and use information to solve 

problems and create new knowledge (Educational Testing Service [ETS], 2002; 

International Society for Technology in Education [ISTE], 1998; OECD/Statistics 

Canada, 2000; Quellmalz & Kozma, in press). From this perspective, Technology is not 

just a means for delivering literacy skills but is an integral part of an information-literate 

society. Individual participation in this society not only involves text literacy skills but 

the skills to use technology as a means to access, disseminate and create new information 

and knowledge products for the benefit of the individual and society. 

 Apart form this, Technology can be used as a tool for the acquisition of literacy 

skills. It can enable the rapid and cost effective creation and distribution of socially, 

culturally, linguistically appropriate Learning content. Moreover, it is useful for 

professional development of teaches and it creates an empowered society. 

 

For further detail please read the following. 

Wagner, D.A and 

Kozma, R.B 

(2005) 

 New Technologies for Literacy and Adult Education:  

 A global Perspective   Perspective: Pennsylvania 

  UNESCO 

8.7 
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Computer Applications  
 Education is the process of acquiring knowledge.  In the traditional model, people 

learn from other people such as parents, teachers, and employers. Many forms of printed 

material such as, books and manual are used as learning tools. Today, educators also are 

turning to computers to assist with education.  

 Many schools and companies equip labs and classrooms with computers. Some 

schools require students   to have a note book computer or mobile device to access the 

school’s network or internet wirelessly. To promote education by computer, many 

vendors offer substantial students discounts on software. 

 Sometimes, the delivery of education occurs at one place while the learning occurs 

at other locations. For example. Students can take a class on the web. Some classes are 

blended.; that is, part of the learning occurs in a classroom and the other part occurs on 

the web, more than 70 percent of colleges offer some type of distance learning classes. A 

few even offer entire degree online          

 

For more reading in Computer application in education and society read the following book.  

 

Shelly G.B , Vermaat 

M.E  (2008) 

Discovering Computers 2009 (2008), Lahore: 

Book Media   

8.7 

 

8.10  Transfer of Literacy Skills 
 

 All definitions of literacy relate in some way, to an individual’s ability to 

understand and communicate through written text (printed or digital). Most contemporary 

definitions portray literacy in relative rather than absolute terms. Gone are the days when 

the ‘sourge’ of illiteracy (and illiterates) needed to be ‘eradicated.’ Three of the better-

known definitions of literacy are: 

(a) A person is literate who can with understand both read and write a short simple 

statement on his everyday life…..A person is functionally literate who con engage 

in all those activities in which literacy is required for effective functioning of his 

group and community …..(UNESCO, 1978) 

(b) Using printed and written information to function in society to achieve one’s goals 

and to develop one’s knowledge and potential. (OECD/ Statistics Canada, 1995) 

(c) The  ability to understand and employ printed information in daily activities, at 

home, at work and in the community-to achieve one’s goals and to develop on’s 

knowledge and potential. (OECD/ Statistics Canada, 2000). 

 

 Literacy skills are those skills which enable a learner to read and write with 

independence, comprehension and fluency. 

Following are same examples of literacy skills 

 Fluency skills  

 Reading readiness skills  

 Reading skills  

 Writing skills  
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 It is accepted that it is not the learning of literacy skills that brings about social and 

economic benefits but the ability to use literacy in specific instances. According to Farrel 

(2003) “Literacy learning must encourage the use of skills in real life situations and 

promote the transfer of literacy skills from the adult classroom into the external world” 

 In the world of today, besides reading, writing and numeracy, other literacies are 

simultaneously needed for functioning effectively. The fast changing world demands that 

neo-literates be able to acquire new skills and engage in a process of life long learning. 

The changing world in which the role of Educational Technology is central, now 

envisages a society where literate societies will be the norm. 

 

For detailed and comprehensive study, read the following: 

Wagner, D.A and 

Kozma, R (2003) 

New Technologies for Literacy and Adult 

Education: A Global Perspective Pennsylvania: 

National Center for Adult Literacy University of 

Pennsylvania    

8.8 

Mathews, P Delle, 

Stewart, K. Trudy and 

Walter, B. Leah (1999) 

What are Literacy skills? S.I.I International P-1 8.8 

 Http://www.sil.org/lingualenks/Reference 

materials/Glossary of Literacy terms/wh 

8.8 

 

 As computers became essential in the workplace and dribbled into schools, 

“Computer literacy” entered the curriculum, usually in the form of an introduction to the 

new vocabulary of the bits and bytes, hardware and software. Computer courses focused 

on programming languages, “keyboarding” replaced typing. 

 

For detail, read the following white paper resulting form that conference for Big   6 Skills 

to achieve Contemporary literacy.      

Murray, Janet (2002).   The online Educator. Vol. 10, No. 2 

March/April-2003.pp-1-4  

http:// www.infotoday.com/MMschools/mar03/murray.shtml 

 

8.11 Challenges for the Future 
 

 Literacy and adult education will need to focus more than ever before on which 

kinds and what levels of literacy are required for each society, as well as for specific 

groups within that society. The central problem, as with the broader field of education, is 

the quality of the education as it relates to the individual adult learner. National 

campaigns and programs have often gone wrong because of the need for too rapid 

progress and for economies of scale. This combination of factors has led to low 

motivation on the part of adult learners around the world, and to poor outcomes in both 

learning achievement and participation rates. What is needed is a greater focus on 

http://www.sil.org/lingualenks
http://www.infotoday.com/MMschools/mar03/murray.shtml
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programme quality along the following themes: professional development, learner 

motivation, knowledge-based programme design, and increased openness to new 

approaches. Each of these challenges is described very briefly below: 

 

(i) Professional Development.  

 The professional development of administrators, directors, teachers, and tutors is an 

ongoing and critical process for programme improvement in literacy and adult education. 

Teachers and administrators should have more opportunities to investigate local problems and 

to invent local solutions. By assuring a greater percentage of full-time teachers, literacy 

programmes will have a great incentive to invest in staff training and development, which are 

central to improving the quality of all literacy and adult education programmes. 

 

(ii) Learner Motivation. 

  The motivation of adult learners is a key dimension that either can promote 

participation and retention, or, when lacking, can lead to poor take up and retention of 

literacy and adult education programmes. The challenge of motivation lies in finding 

ways to provide what the private sector terms. Thus, in order to reach the unreached and 

the most excluded (e.g., unschooled, women, ethnic-linguistic minorities, rural, and 

migrants) programmes will need to be tailored to address diverse needs, and have direct, 

discernable outcomes, and incentive-rich experiences. 

 

(iii) Knowledge-Based Programme Design.  

 Much more needs to be done in order to build the knowledge base and expertise 

employed in the service of literacy and adult education. Relative to other education areas, 

few research studies are being produced in literacy and adult education, and donor 

agencies have been too reluctant in their support serious evaluation studies or applied 

research. To move the field forward will require a greater emphasis on what works and 

what does not, as well as further support from donor agencies. 

 

(iv) Openness to New Approaches. 

 A striking aspect of adult literacy work is its relative isolation. For the most part, 

literacy and adult education specialists and practitioners have little contact with 

mainstream specialists in education, and even less with sectors outside of education. 

There is an overall need to be open to diversity in learners and in the contexts in which 

they reside. No new approach is more obvious than technology, which has been taken up 

increasingly in the formal school settings, but has yet to have a serious input into adult 

education in most countries. Indeed, in developing countries, the overall limitations in 

fiscal and human resources have meant that technology remains far from being 

implemented, even though substantial cost-effectiveness appears to be achievable. 

 

For detailed study, read the following: study and consult the website.  

UNESCO 

(2000) 

EFA 2000 Thematic Study on LITERACY AND ADULT 

EDUCATION. Philadelphia: International Literacy Institute 

 

8.9 

 www.literacyonline.org 8.9 

http://www.literacyonline.org/
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8.12 Activities 
 

1. Visit any literacy centre situated in your locality and prepare a report examining the 

ways of teaching literacy. 

 

2. Write a critical essay after having a dialogue, with the Head of I.T department in 

any University on Wireless Digital Broadband. 

 

3. Visit any Video Conferencing room and get an idea of its working. 

  

8.13 Self Assessment Questions 
 

Q. Explain the role of technology in the field of education  

 

Q. What is life-long learning? Identify and explain the contemporary trends in literacy 

worldwide. 

 

Q. What is the concept and meaning of Wireless Digital Broad Band? Also discuss its 

advantages, particularly, in the field of education. 

 

Q. What is meant by Human Machine Interaction? Discuss its use in curriculum. 

 

Q. Foundations of Human Computer Interaction are: Human, Computer and 

interaction. Discuss all there briefly and comprehensively. 

 

Q. Use of internet is very common in our daily life. Define its meaning and uses in 

day to day activities. 

 

Q. What are various themes of literacy Discuss future challenges for program 

improvement in literacy and adult education. 
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9.1 Introduction 
 

 Evaluation is essential for bringing about improvement in the quality and efficacy 

of any programme.  Adult education programmes, in order to be suitable and effective, 

need to evaluate from time to time.  Like adult education programmes, their evaluation is 

also characterized by flexibility, heterogeneity, participation and relevance.  This is again 

faced with some special problems, for example, absence of structured learning situations, 

variations in the rate of learning of the educations, lake of motivation among adult 

learners, non-availability of evaluation tools and expertise.  Although the tools and 

techniques used in the field of young learning or formal education are not exactly 

appropriate to the adult or non-formal education.  They may be applied profitably with 

suitable modification and improvements. 

 In adult education evaluation is not only an in-built process but also participatory in 

nature.  It is not made by the instructors or supervisors, but all concerned even by other learners.  

Like in formal education, in adult education also evaluation is objective based.  No evaluation is 

meaningful without knowledge of the initial conditions or entry-point knowledge and skills.  

This unit outlines some of the ways and means by which integrating qualitative and quantitative 

approaches in development research and programme evaluation can help yield insights that 

neither approach would produce on its own. 

 This unit is divided into different sub-headings that describe the focusing process, 

concept and scope, qualitative vs quantitative evaluation, own perspective vs others, 

outcomes vs process, framework for evaluation, evaluation of materials, programme 

evaluation, report  writing and quality assurance. 

 

9.2 Objectives of the Unit 
 

After having read the unit, students will be able to: 

1. Assessing the level of achievement of the learners and also to aid and accelerate the 

place of their learning. 

2. Diagnosis the strengths and weaknesses of the learners. 

3. Adequate confidence is generated in the adult learners in their ability to improve 

competence and achievement. 

4. To provide feedback of bringing about desired modifications in the methods, media 

and material used in adult education. 

5. To improved and strengthened the learning and teaching with the findings results 

of evaluation. 

 

9.3 Concept and Scope: 
 

 Successful programme development cannot occur without evaluation, program 

evaluation is the process of systematically determining the quality of a program and how 

it the programme can be improved.  How good is the program? How do you know how 

good it is? Is there any need for improvement? What should be improved, and in what 

ways should it be changed? Some of the best evaluation occurs in response to tough 

questions and problems that are then confronted by teachers and other personnel.  
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According to Alon (2004 p.38) “Concept of Evaluation can include wide variety to 

methods o evaluate many aspects of programmes in organizations” 

 Evaluation gives direction to everything that.  It is the process which is used to: 

identify needs set priorities among needs and to translate needs into program.  Objectives 

or modifications is existing objectives to select among different adult education 

programme approaches, among existing organizations, staff assignments, material and 

equipment, facilities, schedules and other structuring choices in order to build a 

programme that has a high likelihood of success.  It is the process used to determine 

whether a program is resulting in desired outcomes,  It is the process used by outsiders to 

determine whether an adult education program should be supported, changed or 

terminated.  Moreover it is used to judge requests for resources to support the adult 

education programme.  So, evaluation is an essential part of the improvement of lifelong 

and adult education programmes (James, 1992,  pp. 3-4). For further material you can go 

through the following books. 

Braian M. Steeher. W. 

Alan Davis (1987) 

How to Focus on Evaluation 

United Kingdom, London. SAGE Publications, Inc 

Newbury park California pp.1-17 

9.1 

Kath Aspinwall, Tim 

Simkins, John F. Wilknson 

& M. John McAuley (1992) 

Managing Evaluation in Education: A 

Developmental Approach London. Routledge. 

Pp.2-7 

9.1 

 

9.4 Hypothesis Vs Goal Evaluation 
 

 According to Davis (2001) p.19 programme evaluations has two principal goals as 

improvement of organizational operational, including such aspects as its planning 

process, structure, decision making procedures, personnel, physical facilities, finances, 

recruitment, training, public relations, and administrative management and (2) 

improvement of its programme, including such aspects as objectives clientele, methods 

and techniques, material and quality of learning outcomes.  But evaluation can also be 

used for such secondary goals as defense against attack, justification for expansion, 

support for the status, boosting of morale, personal appraisal and promotion and 

institutional reorganization.(Brain 1998, p.213). 

 According to Kempfer (1982 p. 399)  “The basic goal of evaluation is to stimulate 

growth and improvement whatever other worthy purposes exist are only facts of the all 

inclusive effort to assess present conditions as a basis for achieving better ones.  

Evaluation that does not lead to improved practice is sterile”. It is an attempt to appraise a 

programme by comparing it with another, or with several others, perverts the basic 

purpose of evaluation and usually leads to unsound conclusion.  Evaluation intendeds to 

show the effectiveness of an operation in order to have budget support, to justify 

programme expansion, or to defend the current programme, in adult education evaluation 

is often used for still another purpose, namely, to assess the achievement of the adults for 

the purpose that is totally irrelevant to adult education and is increasingly being put into 

question in youth education. 

 If  reject the validity of evaluating a programme according to external criteria, such 

as comparison with other programs or “objective” standards established for other 
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educational enterprises as Kempfer quite properly counsels us to do, we are left with a 

program’s own objectives as the only legitimate basis for evaluation.  The point at which 

programme evaluation starts, therefore and the point to which it continuously returns, is 

each program’s objectives.  For further detail go through web based material. 

 

http://www.brookes.ac.uk/services/ocsd/2.learntch/evaluation.hotmal 9.2 

 

9.5 Outcomes Vs Process 
 

 The payoffs of programme evaluation benefit instructor and the adults they serve.  

For example, as a result of sound programme evaluation, benefits that can occur to 

students might include improvement of educational practices and procedures or 

development of support materials to eliminate curricular weaknesses.  Benefits to 

instructor might include recognition and support for instructor associated with a good 

program or help in choosing the best curriculum material. 

 Outcomes to principals might include direction in setting priorities for programme 

improvement or the identification of needs for new programs.  Each of the accompanying 

derived from evaluation of subject or service – specific education programmes.  These 

outcomes are but a sample of  the good that can be derived from programme evaluation. 

According to sanders 1992 9.13. The process of evaluation involves two basic acts. 

 

a) Gathering information so that decision will be informed and supportable, and  

b) Applying criteria to the available information to arrive at justifiable decision. 

 

9.5.1 Outcomes of Evaluation 

 The process, yardsticks, and methods of evaluation involve a great deal of planning 

and labour on the part of a number of people.  Is evaluation worth all this trouble? What 

can be accomplished by evaluation? 

 There would be no point in evaluating if it did not result in action of some sort of 

several kinds of action can be taken on the basis of information obtained through the 

evaluation process for one thing, the programme can be altered in the light of the new 

needs and interests of participants that have been repeated in the evaluation process.  

They should be altered also in the light of developments in the institution and in the 

community.  The operational efficiency of the organization can also be improved as a 

result of information acquired through the evaluation process. 

 A second kind of action that should be taken as a result of evaluation is the 

reporting of findings to the participants and all others interested in the programme.  

Those who has contributed to the evaluation have right to know what the composite 

judgment turns out to be, and what actions have been taken as a result.  Furthermore, 

their interest will be heightened if they are informed. 

 

9.5.2 Process 

 Based upon the foregoing rational, the definition of evaluation is as follows. 

 “Educational evaluation is the (process) of delineating, (obtaining) and (providing) 

useful (information) for Judging (decision alternatives) (Daniep 2000, 9.83) 
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 This statement contains eight key terms, each of which will be found to have 

significant implications for the process and techniques of evaluation. 

 

Process: A particular and continuing activity subsuming many methods and 

involving a number of steps or operations of particular importance is the fact that the 

evaluation process is conceived as continuing, rather than as terminal or as having a 

discrete beginning and ending.  Evaluation activities generally are: 

1. Sequential, with each activity forming a logical base for the next. 

2. It erative, recurrent or cyclical.  These characteristics one requirement posed by the 

need for continuous monitoring of congruence and contingency.  Evaluation of 

adult education is also conceived as multifaceted, involving many different 

methods and techniques. 

 

Steps in the process of Evaluation 

 It is possible to indicate here only the broad steps that should be taken in working out an 

evaluation programme fitted to the conditions and needs of particular school.  These steps are 

arranged roughly in the sequence which would be an evaluation programme. 

 

1. Definition and classification of these major objectives. 

2. Selection of available tests or measures for each major objectives 

3. Construction of  needed test scales or techniques. 

4. Application of various formal and informal test (Vashist 1993 p.38-40) 

 

9.6 Evaluation Process 
  

 According to Anderson (1997 p. 68). The evaluation process consists of several 

apparently simple steps: 

1. Formulating the questions. 

2. Collecting the data 

3. Analyzing the data and interpreting. 

4. Modifying your plans and programmes. 

But this not merely a mechanical and automatic step taking process; decisions have to be 

mode repeatedly as to when to evaluate what and who should be in on the evaluation. 

 

When to Evaluate: 

 Informal evaluation is actually going on all the time where some kinds of 

judgments are being made continuously about the worth of a programme.  Participants 

are constantly making complaints or paying compliments.  Teachers and leaders are 

never without feelings about how well or how poorly things are going.  The directors of a 

programme are going.  The directors of a programme are sensitive both to these 

judgments and to their own feelings.  This continuous at almost unconscious evaluation 

results in many on the spot improvements, provided the staff has developed skill in no 

defensive listening.  But it does not serve the same purpose as periodic systematically 

planned evaluation. 
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Who should evaluate: 

 Every person who is in a position to make any kind of judgment about a 

programme should be brought into the evaluation process in some or other way. These 

are usually involved, depending upon the type of programme. 

The participants. The judgments of students group members or audience participants are 

next to the participants themselves, in the best position to judge the results achieved.  

These judgments also can be obtained individually through interviews or written farms or 

through group meeting. 

The Programme Director and Staff. Those who are responsible for the administration 

of a programme are in  a key position the result of the programme as a whole.  They will 

naturally make judgments of their own and report them in staff meetings, committee 

meetings and written reports. 

Outside experts: It is frequently desirable to call in specialists from the universities, 

coordinating councils and other sources to assist in the evaluation process. 

Supervisory and management personnel. In the case of in service education 

programme such as in industry, improvement agencies, hospitals, and voluntary agencies, 

the line supervisor, of the trainees are primary sources of data and of judgment in an 

evaluation process. 

Community representations: In programs these representatives serve the general public. 

For further detail you go through the following material. 

 

Knowles, Malcolm’s. 1997 The modern practice of adult education New York 

Association Press. pp. 226-236 

9.4 

 

9.7 Framework for Evaluation 
 

 The evaluation of a adult education programme usually begins when someone or some 

group (usually instructions) has a concern about the current project.  The administrator might 

initiate the evaluation and get a group of team members to take the lead.  However when & start 

evaluation, one should plan to meet the questions listed below. 

1. Why do you want to evaluate the programme or project? 

2. Who will use the results? How will they use them? Who else should be involved in 

the evaluation and see the results? 

3. What is the programme? What does it include? Exclude? Is it this year’s 

programme, last years or next year’s what will be evaluating?  At what grade level? 

As implemented by which instructors? Is this the first time the programme has been 

evaluated? 

4. How much time and money do you have for the evaluation? Who is going to do it? 

Have you talked with others about the evaluation? Are they in support? (Vashist, 

1993 p.38-40) 

 

Formative Evaluation: A formative evaluation, which is conducted internally by staff 

who are working is to gather feedback on aspects of the programme that are undergoing 

review and possible revision.  What is working well and what is not? What needs fixing? 

Is there a need for a midcourse corrections? The evaluation is not intended for outsiders. 
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Summative evaluation. This kind is usually motivated by questions from outside and 

requires accurate responses to questions that outsiders pose.  Decisions about 

replacements, major overhands, awards, or other accountability decisions often are the 

end results of summative evaluations. 

 

Getting some structure for evaluation. 

 After the questions, a decision should be made about preceding with the evaluation.  

If it looks as if no one will use the results or if the evaluation cannot be done well, you 

should question the logic of moving ahead when you do plan to move ahead with an 

evaluation, however there are certain decisions that will need to be made.  A decision of 

each of these decisions is following. 

 

Selecting a Coordinator: 

 A basic decision is that of who will coordinate the evaluation.  Important 

considerations are whether these people have the time, the programme expertise and 

creditability, the concern or interest, and the leaderships skills necessary coordinate the 

evaluation selected carefully, to this is a critical decision that, should not be taken lightly. 

Stakeholders: Once an evaluation group has emerged, decisions need to be made about 

who the evaluation is far.  Each individual or group who has an interest in the quality of 

the adult education project is called stakeholder.  These stakeholders have different 

perspectives and values when it comes to adult education project.  Their values are worth 

considering seriously in an open evaluation process, and the result of evaluation could be 

shared with  if you think doing so would make a difference. 

Clarifying what is to be evaluated. Another set of decisions is needed to get a clear 

sense of what is to be evaluated.  For example, the concept, of “adult education” has been 

a essential part of project.  One can only evaluate clear and accurate descriptions of what 

ever aspects of the programme you have chosen the study. 

 

Describing what is be Evaluated. 

 The best way to get a clear idea of what is to be evaluated is to observe the 

programme in action, talk to (interview)_ other staff, and read documents about the 

programme (e.g. curriculum guides, lists of objectives).  Once you have a clear sense of 

what is to be evaluated it is a good idea to write it down, so that others will know what 

you are talking about and so that you will have a record of the programme as it once was 

in case it is changed while you are evaluating it.    

Availability of Resources: A final set of decisions relates to the recourses and personnel 

available to the evaluation.  The amount of money, time, support personnel and existing 

data that are available will influence the complexity of the valuation.  You can do only so 

much with limited resources.  You need to be realistic knowing the resources available to 

you will help to plan a feasible programme evaluation.  For detail you will study the 

following materials.  

 

Jomes R. Sanders 1992 Evaluating school programme 

Newbury Park California Press 

Corwin Press Inc pp. 

9.5 
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9.8 Evaluation of Material 
 

 The selection and use of materials and devices is a complex and rapidly changing 

aspect of educational technology, that it would not be feasible to try to deal with it in 

detail have no aspect of education is in a state of technological format as that having to 

do with the materials and devices audio – visual aids, training aids, media – of education. 

 Dale (1954) explains his cone as follow: 

 “The come is not offered as a perfect or mechanically flawless picture to be taken with 

absolute literalness in its simplified from.  It is merely a visual aid in explaining the 

interrelationships of the various types of audio – visual material, as well as their individual 

“position” in the learning of process.  Dale (1954) suggest several generalization about the 

use of materials with special reference to the principles of andragogy.” 

 

1. In regard to textbooks:  

 The text have has been as much a liability as an assist to learning, it has been a 

liability by and large when it has been used as the basis of organization for learning 

activity.  In text central teaching the reading assignment followed by recitation and 

examination is the typical learning experience.  It is obvious that such rigid 

adherence to a structure imposed by a textbook does not leave much room for 

individual differences, student needs and interests, consideration of issues and 

problems arising out of the experience of the students or a sprit of self directed 

inquiry textbook and all other sources of information can be an asset to learning 

when used as resources to which students may go when the need for specific 

information arise in the process of the group’s inquiry. 

 

2. Homemade material. 

 In many instances published materials do not exist or are not available to fill a 

particular need in a learning activity.  It is observations that  too often the teacher 

feels a responsibility to fill the gap with something he produces, duplication and 

distributes to the students. 

 

3. Audio – visual aids. 

 There have been far too many goofs in this aspect of educational practice owing to 

inadequate planning, selection and student involvement.  For what they may be 

worth.  For further detail, study the following: 

 

 Knowles, M (1970)  The Modern Practice of adult Education, New 

York: Association Press 

pp. 296 – 298 

9.6 

 

9.9 Programme evaluation 
 

 A program evaluation can be fairly complex.  The logistics can be overwhelming at 

times, time schedules can place a burden on all who are involved, budgets need to be 

watched, and colleagues will need supervisions and guidance.  Then there are the politics 
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of the community, interpersonal relationships to nature, the communication needs of 

participants, ethical considerations, and of course, the unforeseen.  Dealing a person or 

group and good management plan, it also takes some flexibility tolerance for ambiguity 

and a sense of humor.  This is no small other. 

 Evaluation answer questions about strengths and weaknesses of a programme from 

a number of different perspectives.  We can ask how good a school programme is from 

the perspectives of key stakeholders.  Such as the instructor which teach in it; parents 

who have certain expectations, or employers who have to live with its products.  We can 

also ask how good a programme is according to how well it meets its objectives, how 

well its cliements perform on normal tests, or how well it matches a “model” programme 

as defined by the profession. 

 We could plan to call in an outside program – area expert, if one is available to 

you, to indicate what an outside expert might look for in an exemplary progrmme.  Add 

what the export tells you to the list of questions you have already stated. 

 If we   evaluate any progamme of adult education, first you have to develop a set of 

worksheets for that programme.  Then you can develop a list of assignments, first make a list 

of the different people included in the worksheets then indicate across calendars months, how 

much of each personnel needs (number of days for each month) could be summarized.  Then 

you discuss the budget, finally time schedule needs to be developed and establish good 

communication among evaluators and stakeholder.  Have a frequent meeting and then write a 

report carefully. For further detail you study the following material. 

 

Sanders James R. (1992) Evaluating school programmes An Educator’s 

Guide Newbury park, California 9132 A sage 

Publications Company. pp. 53 - 58 

9.7 

 

9.10 Writing Report 
 

 Throughout the course evaluation it is wise to keep participants and stakeholders 

informed about the evaluation process and the progress being toward its completion.  

When preparing the final report of the evaluation, you need to keep in mind the purpose 

of the evaluation, the major audience (decision makers). For the results, and the best 

medium to communicate with different audience. 

 

9.10.1 Audiences:  

 The evaluation will often have other teachers as the main audience.  To overlook 

any of them would be  mistake typically, we will also want to share our recommendations 

with others, such as a member of the school Board, the superintendent, our building 

principal’s, a parent group, or other participants in the evaluation.  It will be important to 

consider what questions each wanted to have addressed and then to consider the best way 

to communicate with each audience.  In some adult education programmes studies, 

modest forms of reporting evaluation findings and are recommendations, such as memo 

committee report, or programme plan, may be most appropriate.  
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9.10.2 Reviewed of Draft Report 

 Once a draft report is completed you should circulate the draft to key stakeholders 

for comments.  This is an important step, because even the smallest factual errors can be 

used to discredit the evaluation.  Evaluators are human, and it cannot be assumed that the 

report will be completely accurate and omniscient.  Reviewers could be asked to 

comments on the following: 

 Factual errors 

 Typing errors 

 Plausible interpretation that are missing 

 Additional evidence that might have been missed. 

 Any other  writing style or appearance of the report 

 

 Once comments are received, the report can be revised using your best judgments 

about what to use and what to ignore.  Short reports are most likely to be read teachers 

may be most interested in things that pertain to them or their role in the program.  A one 

page summary hitting the high points of the evaluation what was evaluated the purpose of  

the evaluation, major findings (strengths and weaknesses and recommendations may best 

fit the needs of many stakeholders. 

 

9.10.3 Using the results of programme evaluation 

 One of the fundamental principle of program evaluation is that the evaluation 

should not be done if it is not going to be used.  It is a waste of scarce resources to invest 

time in an evaluation.  So, assuming that the programme evaluation will be used, you 

need to consider how it will be used and how you can facilitate its use. 

 

9.10.4 Follow up to the evaluation. 

 First, target the programme evaluation report to the use where it will do the most 

good for the school building.  Then make a commitment to help other programme staff 

use the evaluation results.  Finally, assist other staff in reviewing the results and 

translating them into a plan of action that will then be implemented.  A follow up 

evaluation may then determine whether the actions taken have strengthened the 

programme.  The plan of action for the porgramme might includes plans to keep the 

district administration and the public informed and may also be used as a basis for 

planning staff development for the programme staff. For further detail go through 

following web based material. 

 

http://www.wisegeek.com/news 9.8 

 

9.11 Quality Assurance 
 

 Quality is hard work.   It requires a commitment to excellence, a dedication to 

leadership, and a willingness to change more often you will encounter people who talk 

about the quality philosophy but do not follow the principles of quality.  Quality should 

be the normal way in which people interact with one another. 
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 Our schools are under constant pressure to change.  In many instances, change is 

being forced upon schools by external forces business is prescribing its own solution for 

solving today’s problems in education.  Society is telling educators to do more with less. 

Professional educational associates are telling administrators and society how to improve 

the quality of education.  Many of our nations leading educational reform groups are 

citizens educators for their resistance to change.  These are only some of the issues 

impacting our education systems.  If  the quality of education is to improve this constant 

flow of conflict must stop.  According to Asarco and Jeromcs (1997). “Quality is a 

structural process for improving the output produced. It is neither magical nor complex.  

Quality is based on common sense” 

 W, Edwards Deming’s quality management philosophy was developed out of a 

necessity to improve the working conditions for every employee.  When Deming began 

his career his career in the 1920s he uncounted on management environment exists in 

many of our school today. 

 Quality focuses on the positive efforts put forth by an individual.  In the 1920s, an 

employee could work all day and not receive any pay because the assembly  line did not 

produce mark able product.  Using the quality methodology every work system can be 

divided into a series of work processes.  

 

9.11.1 Quality work structure 

 Each work series is a unique process that contributes to the creation of the output in 

a today school a quality standard is established for each work series within the overall 

work process and quality assurance verifying whether products meet the customer 

expectations.  It is a process to help define goals  Quality assurance demands a  degree of 

detail to implemented at every level education, business and government professionals 

must learn to work together.  Society must recognize that our nation’s future success is 

dependent upon everyone working together to solve common problems.  For further 

detail quality assurance in evaluation you can study the following material. 

 

 http://www.wisegeck.com/what-is-quality-assurance.htm  

 http://search software quality techktarget.com/news/ 

outlec/289142,sid 92, gci1279263,00.htm 

9.9 

 

http://www.wisegeck.com/what-is-quality-assurance.htm
http://search/
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9.12 Activities 
 

1. Create the list of purposes and adult education characteristics that could serve as 

local points for evaluation and discuss it with your colleagues. 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 

 

2. As a instructor of adult education develop a worksheet into two columns which 

shows evaluation information collection and its analysis. 

 

Column I Column II 

  

  

 

3. Make two columns Performa which provide a structure for the methods that can be 

used to conduct the evaluation and mention of process of evaluation in below. 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 

 

4. Develop a Management plan to the evaluation of adult education that detailing; 

budget and a time any local schedule and prepare it in the workshop of the course 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 

  

 

5. Assigning the tasks of collecting information to evaluation staff, and give detail 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 

 

6. As an adult instructor, scheduling the collection of information and write here 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 

 

7. Attend to the political, ethical and interpersonal dimensions of the evaluation from 

beginning to end and give detail. 

 ____________________________________________________ 

 ____________________________________________________ 

 ____________________________________________________ 
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9.13 Self Assessment Questions 

 
1. Define the evaluation in the reference of adult education and also discuss the 

process and outcomes of adult education. 

 

2. What is programme evaluation and where programme evaluation is helpful in adult 

education. 

 

3. What is to be evaluated? And what resources and personnel one available for the 

adult education evaluation. 

 

4. Select a method for analyzing quantitative and qualitative information that is 

appropriate for each evaluation question and the method used to collect the 

information. 

 

5. Discuss a management plan of adult education for the evaluation that details 

assignments, a budget, and a time schedule. 

 

6. What might motivate a client to seek the assistance of an evaluator?  How will 

these factors affect the way the client approaches? 

 

7. “Qualitative methods can also help in circumstances where a qualitative survey 

may be difficult to administer”.  Discuss. 
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